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CHAPTER I

The distributive education movement had its begimning as an
organized school activity in 1905 under the leadership of Lucinda
Price of the Women's Educational and Industrial Union. She organ-
ized her first class of eight girls for store training. In 1906,
she started her third class with a promise from William Filene's
Sons Company of practical store experience on Mondays, High
sehool retail treining eclasses began in Providence, Rhode Island,
about 1910 and in Fitschburg, Massachusetts, about 1911. Daily
work experience as a basic primeipal of cooperative occupational
training was developed in those early chuu.l

Organized instruction was almost wholly neglected in the
public school courses and it became evident to vocational leaders
that this was a serious defect in the whole vocational program.
An interpretation of that part of the Smith-Hughes Act, dealing
with the general comtinuation part-time school, gave the needed
encouragement to those working to provide for what came to be

1’0“:- G. Haines, "A Half-Century of Education for Distribu-
tion," _Business Educstion Forus, (May, 1957), 2h-26.



known as "distributive education”.Z

This 1919 ruling of the Federal Board for Voeational Education
made it possible to offer courses in retail selling to be given to
pupils employed in stores by using industrial education funds for
this purpose. In 1931, a modification of the rinng permitted the
orgenization of part-time cooperative classes for employed youth.3

From the begimning of the movement for e national program of
distributive education, ome of the most difficult problems was the
obtaining of an adequate supply of properly trained teachers and
teacher-coordinators. The natiomal program begen to gain in promi-
nence immediately following World War IX.. The success of distribu-
tive education is most ecertainly dependent upon the traiming, tact,
end ability of the teachericoordinator. He not only has to possess
considerable administrative ability, but he needs to be exceptionally
skillful in publie umm-."

The George Deem Act of 1936 authorized anmual sppropriations
for distributive education. In 1937, a speeial staff in the Voea-
tional Division of the U. S. Office of Bducation was appointed to
develop training in this field. Creat improvement in both teacher
training end other phases of the national progrem resulted.’

Voutican. Educstion Bulletin No. 1, Ceneral Series No. 1,

M ‘&%t m:t.::lgnu, 1949) ,

’.

A
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Houston, Texas, sinee 1948 for the purpose of training students in
marketing, merchandising, and the distribution of goods.

The effectiveness of any program is dependent wpon how well
the progrem meets the need for which it was set wp, and the changing
demands that are imposed by our society. This study should deter-
mine to what extend the four high schools selected for survey, in
Houston Independent School District, are prepared to meet these
needs.

I, THE PROBLEM

Statement of the problem. The purpose of this study was (1)
to determine the effectiveness of Distributive Education inm four high

schools of Houston, Texas, by making a comparative study of the
existing programs in operation and the program guidelines as set wp
by the Federal Govermment; (2) to analyze the existing Distributive
Education programs in the high schools im order to identify possible
problem aress; and (3) to attempt to create an awareness of the
shortage of teacher-coordinators in Distributive Education as a
possible avenue for students wanting to attain higher them sales-

manship positions.

Importence of the study. This study was designed to investi-
gate the gemeral and professional data of available studies amd to

compile a summary of problems, basic concepts, understandings, and
procedural techniques that wills



1. Provide a digested reference for secholars with en
utwut in Distributive Education as & vocation.

2., swuuuwnrm andcuutumc
tive coordinstors entering Distributive Education
for the first time,

3. Berve as a guide in motivating students who are par-
ticipating in the Distributive Education program
WWchcmmmdmmthqm
- %o play as participants. . :

4, Create a deeper awareness of the many educotiomal
opportunities availeble through the Distributive
Education Progrem as salesmen, supervisors, mansgers,
buyers, coordinmators, or teachers.

9. Inerease the awareness of the purposes of the D. E.
program and the pumber of high school students assist-
ed in attending college through the D, E. program.

Iimitations of the study. This study vas limited to the Distri-
butive Education Programs in four high schools in the Houston Inde-

pendent School Distriet, Houston, Texas., Hereafter, these schools
shall be coded as schools A, B, C, and D, according to the school
population. The school populations were: Sechool A-2,115; School
B-2,096; Sehool C-2,083; Sehool D-2,039.

7. DEFINITION OF TERMS USED

Distributive Bducstion. Distributive Education s a high sehool
training progrem in reteiling, wholesaling, and advertising vhich
offers on-the-job training in the distribution of goods for the
purpose of providing occupations for young pecple upon finishing
high sechool. Many times it is referred to as D. E.
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Advisory Committee. An advisory committee is a group appoint-
ed by the local school authority to help the teasher-coordinator

with problems in the community.

Cooperating Stores. The cooperating store is the local busi-
ness organization m thq pmm is m;pu _m work experiences.

Counselor. The counselor is the muho tests and evaluates
the student applicant for Distributive Education.

Coordinater. The ecordinator is the person who works vith the
local businessmen to plage ‘W‘ in & training situation eand pro-
vide the necessary instruction to facilitate the student's training.

Traines. The trainee is a student emrolled im a Distributive
Mﬂnm-ﬂ‘ﬁm uum'ndm:tu establish-
Proining Plan. The training plen is a preplanned schedule of

mkwmmﬁiﬁiosﬁwnamhtormmum-
sor and the school.

Treining Sponsor. The training sponsor is the person assigned
to supervise the student on the job.

‘ Pradning Station. The training station is the business estab-
lishment in which the student is placed for on-the-job trainming.



Distributive Bducation Clubs of Ameriea. The Distributive
Education Clubs of America is designed for D. E. students and

operates on the national, state, and local levels with the primary

purpose of leadership prowmotion. This e¢lub is usually referred to
as DECA,

III. RESEARCH PROCEDURE

Date for this study were secured through questionmaire,
personel interviews, and reference material pertaining to the
background of the distributive education program.



CHAPTER IX

REVIEW OF THE LITERATURE

Distributive Education is an area that needs to be explored by
many business educators in order to educate the public to the numer-
ous opportunities available to American youth. A summary of research
completed presenting the Distributive Education program guidelines
will be given,

I. RECOMMENDATIONS MADE BY THE U, S. DEPARTMENT
OF HEALTH, EDUCATION, AND WELFPARE

According to the U. 8, Department of Health, Edusation and
Welfare, twemty-six million young workers who will start work from 1967
to 1970 must prepare for and keep ebreast of job opportunities in a
changing econcay. Eight out of tem students mow emrolled in elementary
school may mot complete four years in college, end may géin occupational

competence through one of the following ways:

1, Apprenticeship and journeymen training or
other trade union programs.

2. Private technical institutes or vocational
high schools.

3. Armed Services
4, Individual study.

S Mncwu!r-ormmmmwm
education.

1y, 8. Department of Health, Education and Welfare, Office of

Mtun wauorm,as-aooa Superin-
o Doats iingtin s, Tor BB . 11,



mmuemm“vmmmmummw
several general reccmmendations for meeting the demsnds of the people
for Vocational Education. These demends aere that vocational edueation
musts

) ::h u;,m educational opportunities available

2. Meet the need for highly skilled eraftsmen and
technicians through education during and after
high school years.

3+ Update techmnical knowledge of persons already
Wo

4. Expend vogational and technicel traiming programs
to meet the needs of employment and the national
economy .

5. Offer tntg.n. opportunities to non-college
graduates.

II. DISTRIBUTIVE EDUCATION TEACHERS AND
COORDINATORS

The Distributive Education Teacher-Coordinator is a regular
“crotthcmxttm. and is responsible for operating and admini-
stering the Distributive Bducstion Progran. Te Coordinater has the
responsibility of eombining imto harmonious setion the clessroom distri-
butive education study vith on-the-job sctivities wideh teke place in
the field of distributive business.’

The data presented im Teble 1, pages 11-13, exhibits results of an
investigation to determine the effective and ineffective eritical be-
haviors of experienced distributive education teacher-coordinators in
the State of Illinols, classified by job activity categories.

%. ». VVIIX.
o voeu B hutirs Bivactisn JeatherCeartsctor's Hebost, Divisien

Virginie: 1966), p. 9.




This study was divided into two groups: (1) Distributive
Education and (2) Office Education. Since the present study is
primarily concerned with Distributive Education, only the tsble re-
lating to Distributive Education has been exhibited,

mum_«m'mumu 1, page 11, shows 2.2 per cent
effective and 6.0 per cent ineffective eritical behaviors reported by
experienced Illinois ammn education Mutm were in the
mam-ﬁmmum station performance problems.

Illinois distributive education coordinators reported their
greatest proportion of effective behaviors in personal and profes-
sional relationships (10.8 per cemt) and adjusting student problems
(21.2 per cent). WIVC behaviors were most evident proportion-
ately in the Wﬁw eategories of selection of treining stations and
placement agtivities, and evaluation and selection of students.

The supervising school administrators reported 22.3 per cemt
effective and 23,9 per cent ineffective eritical behaviors of thedir
121 eritical behaviors in the persomal and professional category of
teacher coordinator job activity.

Administrators supplied tho'mmt proportion of effective
personal and professional relationship behaviors in the sub-category
of businessmen and commmnity relations, Ineffective behaviors wvere
most noticeable in the coordinator's relationships with educatiomal
administrators and/or staff, The only other teacher coordinator
agtivities in whiech the administrators reported critical behaviors



wvith any degree of frequeney were in the directiom of in-school
learning and development and promotion of the program. In both of
these categories only effeetive bdwdmmmud.“

£ ve




EFFECTIVE AND INEFFECTIVE CRITICAL BEHAVIORS FOR EXPERTENCED DISTRIBUTIVE EDUCATION
Category of Teacher-Coordinator Aetivity Teacher-Coordinators mmmmu Administrators
ve ve ve ve
N ¥ % N B, SR %
. DISCIPLINE AND CONTROL OF STUDENTS | |
a. Related to In-School Activities N A 6 ho 3 2.5
b. Related to Training Station i
fetivities - . Y 2 Y
e. Related to Personal Out-of-School
Activities
TOTAL b R R SR BN $§ 49 8 b,
II. SELECTION OF TRAINTNG STATIONS AND
PIACEMENT ACTIVITIES
a. Selection of Training Stations and
Initial Placement of Student-
Learners 18 1 7
« Placement of Stadents Who Have Been
Discharged from Previous Training
Stations b 3 - .
e. Adjusting Inadequate Tnitial Stus -
dent. Placement Y 23 2 8 3 2.5
TOTAL 29 1.3 . ik 5.6 7 $8 3 2.5
YIY., EVALUATION AND SELECTION OF STUDENTS T 2.8 6 2.4 2 LY - $ 4.5

*2. Pawerd Harris, Eﬁlmmmﬁ.mmnmwﬁa and Distributive Education Teacher-Coordinators (Illimois:
Southwestern Publishing Company, n Illinois Unive » . s PP. "



TABIE I (Comtimmed)

TEACHER-COORDINATORS IN THE STATE OF YLLINOTS CLASSIFIED BY JOB ACTIVITY CATEGORIES

a. With Educational and Administrators

 andfor Staff 9 1 L 8 6.6 W 1.6
b. With Students and/or Their Parents . a4 3 1.2 MR B 9 7.4
¢. With Businessmen and/or Other :

Members of the Commanity 9 3.6 1 i 15 12.% 6 k.9
TOTAL 2. W89 2.0 2T 22.3 29  23.9
V. ADJUSTING STUDENT TRATNING STATTON
PERFORMANCE PROBIZEMS (Employer Suggested)
a. Personmal Development : B 2é 4 3.2 3 __AS
b. Buployee or Employer Relations - ST A 1.2 1 8
¢. Dishomesty b1 5.6 2 .8 wRs .8
d. Errors and Other Misjudgments N M 2 8 g Ky 2 1.7
TOTAL 5 232 1B 6.0 9 7.8 "




” TABIE T (Contimsed)

EFFECTIVE AND INEFFECTIVE CRITICAL BEHAVIORS FOR EXPERTENCED DISTRIBUTIVE EDUCATION




III. QUALIFICATIONS OF THE TEACHER COORDINATOR

The personal qualifications of a teacher coordinator contri-
butes greatly to the sucecess of a distributive education program.
As a teacher-coordinator, one must perform the role of a business
teacher, guidance counselor, personnel mspager, and educator.
Therefore, the following qualifications are essential:

One should be a graduate of a four-year accredited college,
with a good background in business education, which should inelude
(1) eight semester hours of distributive education; (2) twelve
semester hours of a technical subject such as marketing, salesmen-
ship, or reteiling; and (3) eight semester hours of accounting,
economics, business law or personnel relations.’

IV, TEACHER EDUCATION

The part that Teacher Education plays in developing a curri-
culum for Distributive Education covers three dimensions. First,
job success as a result of applying theory learned in the classroom
to actual work experiences; second, an understanding of the funetion
of distribution-selling, buying, standards, risks, and service
establishments; and third, the role of distribution in a competitive
economy and the manner Zn vhich it is linked with the American

standard of 1iving.®

5

The Role of Teacher Edueation in Distributive Education,
Vocational Educational mﬂuu, Series No. 27, Bulletin No, 279,
(Weshington, D. C.), p. 6.

Sme,
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Teacher Education Institutions should be made aware of their

responsibilities in the preparation of effective coordimators. Table
n.wwmummwmmam
their business experiences.

In 1959, the nation's leaders of distributive education were in
strong egreement that the teacher-coordimator should remew his busi-
ness experience every three to seven years. As indicated by Table II,
about 30 ; or 59 per cent of the mation's D. E. leaders; 14, or 29.2
per cent of the Illinois distributive coordinators; and 4, or 22.2
per cent of the Illinois Office Coordinators believed that a teacher
coordinator should be required to remew his business experience every
three to five years, The frequent renewal of business experience was
considered an issue of erucial importance by 6, or 12 per cent of
the nation's distributive education leaders; 7, or 14.6 per cent of
the Illinois distributive coordinators; and 2, or 1l.1 per cent of the
Illinois Office Coordinators.’

Not ell of the respondents believed it was necessary for a
teacher-coordinator to remew his business experience. As indicated
by the table, &, or 8 per cent of the nation's leaders of distributive
education; 10, or 20.8 per cent of the Illinois distributive coordie
nators; and ome, or 5.6 per cent of the Illincis office coordinators
did not believe a teacher showld ever be required to remew his
business experience.

W g and numuuw
8 University, DeKalb, 1967) Monograph

No. mv ». 39.



RESPONDENTS® REASONED-JUDGMENT REACTIONS CONCERNING HOW FREQUENTIY A
§§§§E§nﬂga¢§§‘

Nation's Ieaders Illincis Tilinois
of Distributive Distributive office
Bducation (1959) Coordinators Coordinators
N-S1T N-48 N-18
N = 4 N 9 N 9,
§ 8 10 20.8 1 5.6
None 2 h.2 Hone b. Each year.
e 59 1k 29.2 L 22.2 ¢. Every 3-5 years.
10 20 8 16.7 5 27.8 d. Bvery 5-7 years.
Home 5 10.4 5 27.8 e. Bvery 7-10 years.
6 12 8 16.7 2 1A f. Other: Please Specify
1 2 . = 2.1 1 5.6 g. No opinion
TMPORTANCE OF THIS ISSUE?
6 22 7 .6 2 X a. Crucial
28 55 17 35.4 g 298 b. Major
2 | A 5 10.4 None d. Iittle or no
None : ‘Nome 3 16.7 e. No opinion
*E. Bavard Harris, Roquiresents for Offies and Distributive Biucstion Teachor-Coordinstors
(Tllincis: Southwestern ishing Company, The Northern T1lincis University, ; , Monograph

No. 115, P- 5o.
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The teacher-coordinator's job 18 not over when the nine-month
school year is over. He not only has to meke a fimal report to the
federal govermment, but he has also to prepare for the opening of
school agédn in the fall,

Many coordinators eontend that nine momths are emough for the
D, E. coordinators, however, there are others who argue that tem
months would not be emough. Teble III, page 18, gives some judgments
of cooperctive persomnel concering an extended comtract., Only one
of the 117 respondents comsidered a nine-monmth comtract adequate.
It is of interest to observe that 35 or 70.4 per cent of both dise
tributive education respondent groups indicated their preference for
the year-round comtract as compared with 2, or 1l.1 per cent of the
mMaetﬁa“tmm.a

The length of the teacher-goordinator's comntract wvas considered
to be of erucial importance by 10 or 20 per cent of the nation's
D. E. leaders; 8, or 16.7 per cent of the Illinois D. E. Coordinators;
mk.uaz.zmumnnmom“mm.g

8
m.. Pe “-



Nation's Leaders Illinois Illinois
of Distributive Distributive Office _
Education (1959) Coordinators Coordinators
N- H-48 N-18 9. THE TEACHER-COORDINATOR SHOULD
M — 3 X K - BE EMPLOYED:
= 2.3 Hone : . Nine months a year.
5.7 . 5 71778 . Ten months a year
35.4 2 1na < Oma u.osntn.al- contract.
20.8 P ) 5.&. Speeify)
TMPORTANCE OF THIS ISSUET?
u&;.w y 22.2 « Crucial
Hone &8 d. Little or mo

.2 b 3 5.6 . Ho opinion

rements for Office and Distributive Education Teacher-Coo

ng Company, Uhe Worthern Illinois University, De
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V. ORCANIZATION AND ADMINISTRATIVE PRACTICES

The State Board of Vocational Education assumes the responsi-
bility of orgenizing and administering programs in vocational distri-
butive education. However, it also delegates responsibility te the
board of education to develop locel progrems. Classes in vocational
distributive education arve organized by state and district supervi-
gors, teacher trainers snd itinerent teachers. They travel through-
out the state to conduet classes, usually in small commnities or
mnﬁennadlﬂdmmm.m

In a study of current distributive education issues, based
upon opinions of edueation leaders, by Romen F. Warmke, an Associate
Professor of Business Bducatien at Colorado State College, Creeley,
Colorado, the issue on Federel Funds for Distributive Education was
studied, and it wves found that & substamtial mejority of distributive
edusators believe that federal funds for D. E. should either be in-
creased immediately or when the need ariges. This study revealed
wmumun.z.m-mtmuum
importent Federsl funds were in helping to provide vitally needed
ipstruction in distributiocn.

Roman F. m.mmm(m
Publishing Compawy, 1961) Momogreph 102, p. 23.



VI. OBJECTIVES OF VOCATIONAL DISTRIBUTIVE EDUCATION

Voutiom t:lltrihtiw e‘uation is m for the purpose
of helping workers 1. urmmu oceupations to give mm service
consumers. mrommmmmmmmuumh
distributive mun to accomplish its general purpose.

1. To develop the ability of distributive vorkers

to give intelligent, mulmlhow
urvimtnm s

m«:ﬁl ag to unsound wansgement polieies
Various types of abilities are needed to attain the cbjectives

of vosational @istributive education. These imelude (1) soeial
abilities necessary for making business comtasts, (2) salesmanship
abilities to assist eustomers in securing the kinds of goods and
services desired, (3) abilities concerned with a knowledge of goods
and services offered by the distributor and (b) store service
abilities for effieient merchandising. '

Mﬂucu, n
1954), p. 23.

umg., » 1



21
VII. COOPERATIVE PART-TIME CLASSES

A‘ooopmun- part-time class is one thet provides for alterna-
tion of study in sehool with work on & job im distribution. The two
mnmmgmmmmmwmmumqm
lo that each comtributes MMW%WIW'! development in
hilchonnocmuu. Mmmmuhoolattmmu
on alternate days, m o:r .ofth-r periodl,. &:ﬁcm”atunl
m1rwanmmwMa-tm-3wuuuummw
m.watuhmnmmtmunm«ammwu
school during the regular M year. The gtudent receives instrue-
tion of both a technical and general education mature in school and
supervised work nnum in a local business establishment engaged
in the distribution of goods and services. smmmmtmb,
paid eccording to the minimum wage law, but they are also graded om
their performance, personality, and ability to handle the position
competently. This grade will count es ome-third of the final grade,’3

VIII. GUIDANCE AND SELECTION OF STUDENTS
An increased emphasis is being placed on voeational guidance,

and in order to meet the needs of non-college graduates who will
enter the labor market, emphasis 1s being placed on vocational and

13
Ralph E. Mason, m?_l_l_ Mﬂmn Edueation, (The
Interstate Printers and Pulbishers, Inec., 106h) Damville, Illinois,

P. ’bb



teclufeal treining programs consistent vith esployment possibilities
end national econcmic needs.

In recent years, distributive education coordinators have be-
emmwmmmunaum'mnwm
persomnel. The gathering of information on distributive cccupations
end the distributive edueation program logically becomes their re-
sponsibility, The availability of this type meterial in the hands
of guidence peaple vill enccurage its dissemimation of students,

' "Cereers im Retailing Week" progrems are being more thoroughly
plamed by school persomnel and businessmen. Students have better
opportunities to view store procedures in action, to talk diveetly to
men and women who have swecessfully made retailing a career, to look
for and understand a few fundsmentals of pricing, display, advertising,
controls, and selling. Such opportunities camse the freshmen and
sophomores: in high school to give consideration to the distributive
Wﬁl-u ‘

Oue of the best methods of selecting students is iuherent inm the
" currieulun pattern that utilizes o preperatory subject pricr to the
cooperative experience. If an individual student is to be efficiently
prepared for profiteble employment, he mist be able to bemefit frem
the instruction he receivas. For this reason, the following

1k | ! - , (e
It e o RS ST e (
“m_‘... p. 1.
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qualifications have been set up as the basis for emrollment of high
school students in Distributive Education eclasses:

- Does the student have a valid eareer objective
in the field of distribution?

mmmmmmmnunu
common-sense thinking and a liking for pecple?

Does the student possess reasonsble poise in
front of the group, along with initiative, good
speech, good grooming, punctuality?

Is the student at least minimally grounded in
speech, langusge, aritimetic and the mmym
of marketing and merchandising?

If the student has worked part-time, has he
m:ﬁmuqlqu amn, able to

get along?

mmmwwwnwnﬁuw
M,MuWome,gutmuwc

specialized placement for him.l
The personal qualities stated in the questions noted above are

important factors to comsider in evaluating students enrolled in

Distributive Education classes.
IX., COORDINATION TECHNIQUES AND ACTIVITIES

Coordinetion involves the building of a harmonious relationship
between job instruction and elassroom instruction, in order to give
students the best preparation possible for their chosen occupations.
Therefore, the term "coordination” includes all DE activities which

6 cberts, op. eit., p. 222.



involves the distributive commnity in which the D. E. progrem
operates.

Because skills developed in school are vital to placement, it
is particularly important in selecting students to determine their
background in business subjects. With regard to o Gourse such as
typewriting, it is fmportant to know what the grade for the course
was; even more important 18 a referemce from the typewriting teacher
regarding what aspects of the skill are strong and weak.

Assessment of drvess, grooming and what might be termed "looks"
1s perticularly important for good placement in office oceupations.
Former teachers should also be asked to comment on the student's
vork habits end attitudes, his relationships with others, and his
cmuimu.u

Tests should be used to determine the aptitudes and inmterests
of the students. Final selection of the studemt-learner should be
the responsibility of the teacher-coordinator because the student
mist be acceptable to the employer in the occupational laboratory
downtown. Tn making placements, the teacher-coordimator showld be
fully cognizant of the nature of office occupations and avoid place-
mmmuubmmmw«muunuw@m

r’w E. Mason and Peter G. Haines, tive tional
Edueation, (The Interstate Primters & Publishers, 5 %;, Pp. 356-

s,
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The step-by-step plan should meke the cooperative distributive
education program sharply distinetive from a mere work experience
progrem. This step-by-step program makes a special attempt to re-
late the classroom instruction specifically to on-the-job training
and to gain all the potential learning sdventages therefrom. It
serves as the basis for guiding the student-learner through worth-
while educational experiences on the job.

The step-by-step training plan indicates the specific objective
to be emphasized and whether it is to be stressed in the classroom
or at the training station or both. It is derived jointly by the
teacher-goordinator and the training sponsor from a realistic
analysis of the tasks, duties, and responsibilities of the student-
learner on his part-time job.'>

Home visitations should be made to orienmt the parents and
students to the responsibilities involved in partieipation in the
D. E. Progrem. Other home visitations may be made during the school
year in order (1) to commend good work by the studemt-leaymer, (2)
to eorrect a deficiency in carrying out a vesponsibility, (3) te
help advise parents on their son's or daughter's future education
and coveer, or (&) to maintaip a feeling of good relations with

the parents.”’

Pm1a., pp. 364-368.
“mpid., p. 372.
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Mazy opportunities arise for lesdership treining for student-learners
through participation in well plomned loeal elub setivities and in
area and state student leadership conferences. - Ome of the most im-
portamt club setivities in developing evestivity in students is thet
of participating iu o marketing research project. Financing olub
activities also provides many fine mmmtiu rcr m into
prastice the principles of marketing and merchandising. Scme
speeific money-moking mivs.'ttﬁndbyn. E. ¢lubs are; operating
the eoncession stends at athletic events, with profits split with
the letterman's elub; operating the school store; engaging in sales
promotions, such as selling boxes of cendy or desk calendars includ-
ing esdvertisements; holding record danmces, and sponsoring skating
parties, > ‘ :

X. T DISTRIBUTIVE EDUCATTON CLiSS OF AMERTCA

: The Distributive Bducation Clubs of America had its origin
imsediately after the passage of the George-Deen Act im 1937, with
of their respective state supervisors end teacher trainers in dis-

tributive m”

Lloyd V. Dougles (Washington, D. c.
mm«éndm“q 1963), p. T3 :

The W. R. Banks Library
Prairie View A. & M. Colleg8
Prairie View, Texas
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mmhulchu.mmmwmmumm-

tributors and Distributive Education Clubs, Puture Reteilers, and
WW,MWM%M“M!&M&IM
professional growth and the common interests of studemts in
cooperative classes.

. The various sstivities and programs of the locel and state
clubs suggested & need for a national organization to promote a
further interest im an sppreciation of the opportunities offered
young pecple in vocational distributive education. The State
assogiations found & commmity of interest and Joined together im
a national organiszation which was established as The Distributive
Bduestion Clubs of Aseriea. - |

In forming a mational orgamization, leadership within the
organization agreed on its purposes, NWMm» activities
vhich in tura developed a unity of purpose and direction vhich ex-
tended from the national group, through the state associations to the
loeal clubs. mmdtﬁ-ﬂm&uﬂuﬂnmm
as follows:

1. To develop leadership in the field of distribution.

2, 'To develop a semse of imdividual responsibility.

. To provide opportunities for imtelligent career
' choiee in distribution.

b. To allow practical application of Distributive
Education through competition.

S. bmmufnuulrwﬂ in business.

allow opportunity to appreciate end implement the
O torcesule obligetions of eitisenship.

Department of Health, Education, and Welfare,

%&.‘"&m Voeational Division Bulletin
az 1), P. 2.
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7. To provide for mental and physiecal health
satisfactory social and recreational activities,

8. To engender a healthy respect for education.

9. hmntcumumuum
free, competitive enterprise system.

10. To develop an appreciation of ecivie and soei
obligations of those engeged in distribution.

A netional insignia was ereated in the form of a diamond;
centered with a wrapped package. The points of the diemond symbo-
lizes vocational understanding, civic consciousness, soeial intel-
ligence, and leadership development. The wrapped package in the
center 18 symbolde of @ job well done.>?

A program of activities was developed including partieipating
projects at local, state, and mational levels. Ioeal activities
culminated in statewide meetings. A national leadership conference
provided a means of bringing into focus at a national level the
accomplishments of student projects conducted at local and statewide
meetings.

The elub program is an activity vhieh complements, supplements,
and strengthens the instructional program. Combined with eclassroom
instruction and on-the-job training, the ¢lub program gives greater
scope and depth to the total instruction progrem. Success in the
field of distribution is dependent on attitudes that lend themselves
to development within an educationally centered club program. The
club program provides an avemue for the enrichment of the imstrue-
tional program through activities planned by students under the

teacher coordinator's guidance.

'm.. ». 3

ru1d.
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mmucuhmuumquuww

Mwumw-mwnuuofw-
tatives of local elubs. The delegate body usually meets once a
year. Each state club establishes its own pattern of orgamization
mmmfuuuthmuuaumtuuuuwm. The
'mumuumuaumuuMnmmw
M%M“MOINMM;QMMMWOW,
muumxt;utummmmm. The loecal
e&mummmammm. The loeal
elub is sponsored by the local coordinator of the cooperative
part-time program in vocational distributive education.

Three grades of membership are included in the Distributive
Education Clubs of Ameriea organization. These are active, asso-
clate and homorary. Active members who ave students enrolled in
local cocperative programs ia distributive education, have the
privilege of voting in the elections. Associate members, who
are graduates of the local programs, and honorary members, who
are adults elected to this honor by active members, do not have
voting privileges.

Distributive Education and DECA (Distributive Education
Clubs of Ameries) activity eonstently empheside Ameriea's system
of competition and private enterprise, Self-help among students
{8 the rule rather than the exception, and DECA leaders give

. S. Department of Health, Education, and Welfare,

st T e, S S



CHAPIER XXX
QESTIONNATRE RESULTS

In an attempt to secure pertinent date concerning the Distri-
butive Education Progrem in the four selected high sechools in
Houston, Texas, a questiomnsire was prepared and completed by the
coordinators during personal interviews to obtain information that
could be used for coupletion of this study. ‘

T, SE DEVELOPMENT OF A DISTRIBUTIVE
EDUCATION PROGRAM

In order to develop a Distributive BEducation Program, there are
several importent positions that must be filled by qualified indivi-
duals, FEach of these positions plays an important part in a Distri.
butive Education Program.

W The teacher-coordinator is a vital part
of the Distributive Dducation Program. This person is responsible
for preparing the students for on-the-job training. He is also res-
ponsible for placing students in the position for which he is best
suited aceording to his vocational imterests and abilities.

Advigory Comittee. The Advigory Committee 18 a formal group
Mummuwmmmdmw. This



3
ummmumumummmm
tioms. MMMMMWMMMOG“M
in Table IV, page 32, mmtm*-muuuumptuw
mmmmuﬁmuwmnmm
problems in the commmity, They offer advice on wage rates, training
Mm,amwmnﬂn-mw.

Cocperating Stoves. The cooperating stores are the loeal busi-
ness organizations that have been approved s placement centors for
Job work experiences, Table V, pages 33-34, shows the cooperating
stores most frequently used by the four Houstom schools studied.

Counselor. The counselor is the person who is responsible
for testing and evaluating the student applicant for Distributive
Edueation.

Husber of stulents required to esteblish a D. B, Program.
Thirty students are required to establish a Distributive Education
Program. All the schools in this study had thirty or more studenmts
enrolled in D. E. as indicated in Table VI, page 39.

II. SIVDENTS ENROLLED IN DISTRIBUTIVE EDUCATION
According to the information obtained from coordinators in the
four selected schools im the Houston Independent School Distriet,
and contrary to the beliefs of individuals concerning the student
enroliment in the D. E. Progrem, students are highly secreened and

selected for partieipation in the D. E. Programs.



TABLE 1Iv

DISTRIBUTIVE EDUCATION ADVISORY BOARD FOR 1966-67
HOUSTON, TEXAS

NAME POSITION
Mr. Iee Aldredge Manager, Joske's Post Oak Store
Mr. J. T. Baker Mansger, W. T. Crants
Mr. Ralph Bradley Owner, Bellaire Men & Boys Shop

Mr. Jersld Carver
Mr. W. D. Davis

Mr. Les Dewald

Mr. Williem F. Douglas
Mr, Ray Elliott

Mr, Morshall Fort
Mr. J. ¥. Gerraxd
Mr. Mack H. Hemneh, Jr.
Mr. Ray McDaniels
Mr. Momroe Rochester
Mr. Clay Ross

Mr. Edward J. Sabotik
Mr. ¥W. J. Wallase

- My, Woodward

Owper, Carver Foods Company
Regional Mgr., Montgamery Ward Co,
Manager, Foley's Dowatown Store
Manager, The Shoe Box

Monager, Sakowits Downtown Store
Mansger, S. H. Kress Company
Manager, Standard Savings & Loen
Mapager, Thom MecAun Shoe Store
Regional Mgr., Weingartens
Regicnal lMgr., Sears Roebuck & Co.
WO'IMW(M Gro.)
Memeger, Retail Merchants Assn.
President Reagan State Bank




TABLE V

COOPERATING STORES USED MOST FREQUENTILY BY THE
FOUR SCHOOLS STUDIED IN HOUSTON, TEXAS

Al s} ¢ D
POLEY'S 21312 X
KRESS *L RN % X

- BATTLESTEIN Li ks X X
SEAR'S TR X X

| mme yancus tixl 2 23

| __craxG's X - X

. SARONITZ x| x X

4 SEDGARTEN 2L X3 2 2
WARD'S X
HOUSTON PAPER

.. BACK DIST, - S X
BELIATRE MEN'S-BOY'S
SHOP X

i | % X
2vs JEWELS RT3

N & PRI R

‘___ﬁgm X X X
LEVIT'S JOREGN s .

L _z=ns e




TABLE V (Contimed)

COOPERATING STORES USED MOST FREQUENTIY BY SIE
FOUR SCHOOLS STUDIED IN HOUSTON, TEXAS

BEN FRANEIIN 'S

PATATAS ROYAL ' X

WALGREEN

PENNEY 'S

BOND!S

JOSKE'S

GRART 'S

MMM MM
PEE M) M MMM M
MMM

WOOTHORTH'S

EER PR PR R R




IIT, SELECTION OF STUDENTS

Interviews with coordinators revealed that students entering
Distributive Bduecation are sereened and selected by the following
methods: |

1. Students must show an interest in D. E. by leting
an interest questiomnaire. (Exhibit I, page 35

2. They must have maintained a "C" aversge.

3. They must be recommended by the home-room teacher.

4, They must be tested and recommended by the counselor.

5. They must also be recommended by the coordinator.

IV. PARTICIPATION IN DISTRIBUTIVE EDUCATION
CIUBS OF AMERICA

Participation in the Distributive Education Clubs of America
is compulsory for each Distributive Education student. The primary
purpose of this elub is to promote leadership. The club progrems
ere an integral part of the Distributive Education progrem. There
are five areas that arve emphasized simultanecusly in the club program

and the school D. E. program. They are;
LW&M.WQ
2. Ineressing knowledge of distribution

3, Maintaining an inquiring attitude toward techniques
used in distribution.

4, Inereasing abilities u' citizenship activities

: an understanding of the social and e
3 DL e of those éagaged in distribution. i

I5 &

Depertment of Health, Bducation, and Welfare,
cgg Programs. Voeational Division Bulletin MNo. m

+



.. EXHIBIT I
DISTRIBUTIVE EDUCATION
INTEREST QUESTIONNAIRE
Are you working mow X _ Yes . s N0
If so, vhere '&'!;w.t 2 ___ (name of business)

location of bubimess__ 1612 lee Highvay

What type of work are you doing? ___ Salesgirl

If you are not working, what type of business would you be inter-
rested in working in? :

What type of work would you be interested in doing? _X _ selling,
stoek, gervice.

Would be interested in learning more about a program im school in
mmmammxwtdmwﬂtwm”cmim
of your instructions through on-the-job experience im a retail or
service selling orgenization in the community?

X Yes No
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By emphasizing these areas, the club program complements, supplements,
end strengthens the imstructional progrem.

mmmuummumumn. E. program they do
mmmmwmmmumum.

mmnam«mm“m«mummmm
local, state, and national level. Many activities that eve begun on
the local level mmﬂd to the state and national level on & compe-
titive basis. Sinee competition is o basic element in our free enter-
prise, the D. E. students must learn to win and lose. Club awards are
given students in order to help them develop this competitive spirit.

V. ON-THE-JOB TRAINING

Inthomw students attended classes in the morn-
mummumwmmwmummunm
Wlimotmwuum. Students are paid according to
the minimm voge law, end are graded by the treining sponsor. This
grede is given to the temcher-coordinator and is counted as ome-third
of the final grede. The coordinator visits studemts on-the-job each
M“W‘MWMHMNMh.

VI, mmnmsm

Most of the ecoordinators in the high schools surveyed in the
mmwsmmmuuumx-ym students
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for on-the-job training. wmmmmmmua
problem placing fwmmmtormwm
stations contacted had jobs that called for male students. This

made it necessary to menipulate positions in order to accomodate
all students.

VII. CRADUATES AND EXPECTANT CAREERS IN D, E,

Teble VI, page 39, shows the muber of studeats recuived by
the Texas Education Agency for a D. E. program compered to the
mroflmlmcttbothMnM. Schools A,
B, ¢, and D exceeded the mumber required for a D. E. program.

Table VI also exhibits the mumber of students that were expected
to graduate during 1967. School A lost 13 or 35 per cent, of their
enrollees to graduation. Sixty-five per cent of the students ad-
vanced to the 12th grade level. BSchool B expected 27 or 87 per ecent,
of the 12th grade to graduate, and 4, or 13 per cent, of the students
to advenee to the twelfth grade for the 1967-68 sehool year.

School C expected 12, or 30 per cent of the students to graduate in
1967, and 28, or 70 per cent, to begin the fall term. Sehool D
expected about half of the twelfth grade students to graduate,
leaving 20, or 54 per eemt, of the students twelfth grade in the

fall of 1967.



NUMBER AND PERCENTACE OF DISTRIBUTIVE EDUCATION
STUDENTS EXPECTED T0 CRADUATE AND ATTEND COLLEGE
IN THE CIASS OF 1966-67
Tumber of Students
Required by Texas Thamber Expected Percent || Expected D. E.
Education Agency Enrolled Craduates Career Students
D. E. Program (11th 2'22th {12th grade)
grades)
30  w 13 35% 85%
30 31 27 .ql 90%
30 %o 1w 30% B80%
30 ] ® sit 80z
145 72




VIIX. PLACEMENT OF STUDENTS

mm.m#&.muummmm«
anmmumn.mmrw
1966-1967, sccording to sex. As shown in the table, out of 37
students enrolled in the D, E. progras at School A, 13, or 35 per
cent, were male; and 24, or 65 per cent, were female. School A
showed the largest emrollment for female D. E. studemts,

Out of 40 students enrolled in D, E., School ¢ had 19, or
47.5 per cent, male students; end 21, or 52.5 per cent, female
students. School D, out of 37 students envolled, had 19, or
51 per cent, male students and 18, or 49 per cent, female students.

The four schools surveyed with a total of 145 students in
the D. E. progran had a larger peroentage of female then male
students enrolled in the program. There were 67, or 46.2 per
cent, male students; and 78, or 53.8 per cent, female students
enrolled, ]

X. ‘BROPLOUTS

Information pertaining to the mumber and percentege of
alstributive odusation drop-outs during the 1966-67 sehool year
is presented in Table VIII. The largest mumber of drop-cuts
vere experienced by S¢hool D.  Of 40 students initially emrolled
in D, E., 3, or 8 per cent, dropped out of the progrem vith no
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specific resson given. Sechool A reported mo drop-outs for the
1966-67 sehool year. School B had only ome drop out, or 3 per
' It 18 uteresting to note the reason give for the drop-
mmmm;mu-m.mmmum'

distributive edueation program.



DISTRIBUTIVE EDUCATION IN SCHOOL A

The interview with the Coordineter of School A imdicated that
mmmmwmummmmmu
logal funds earmed within the local chapter of the school.

ORGANIZATTON

The Distributive Edueation program of School A was organized
in 1953. From the time it began, 1t has made tremendous growth. Tt
has received wholehearted support fram the Board of Directors end
freom the school principal iu building & store on the grounds. This
store is operated completely by the Distributive Education students,
and a variety of merchandise is scld to students and faculty. This
utcuxynvutumnu&htwm;-mummm
in aistribution, but the profit also gives the sehool's locel

chapter operational funds.

RETATIONSHIP OF COORDINATOR AND BOARD OF EDUCATION

The releotionship of the eoordinator and the Board of Education
is harmonious. The coordimator was in a position to receive perti-
nent information conecerning rules ond opinions of the board about
other Distributive BEducation programs. The coordinator of School A
nas provided immeasureble assistance to less informed coordinators

in other Distributive Education programs.
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CASE PROBLEMS FWCOUNTERED IN IN-SFRVICE TRATNTNG
Aecording to the coordinator of School A, there were no
problems wvith in-service traimees, which represenmts a well-
adjusted program.

DISTRIBUTIVE EDUCATION IN SCHOOL B

The interview with the coordinator of Sehool B revealed that
the Distributive Education program was operasted similar to the other
schools surveyed, which is independently on loeal funds raised in
concession stands at sehool activities.

; :
- Distributive Bducation was organized in School B in 1960 under

the present coordinator. Because of this coordinator's wide exper-

ience as a manager, sales representative, buyer's helper, end buyer,
he has been able to carry worlds of experience back to the ¢lassroom
as an aid to the students in Distributive Education. This progrem

has flourighed during his sdministration.
RETATIONSHIP OF COORDINATOR AND BOARD OF EDUCATION

The relationship between School B's coordinator and the Board
of Education has been tremendously successful. Being vice-president
of TADET (Texes American Distributive Education Teaghers), he is in
all board meetings comcerning Distributive Education. The national
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organization for Distributive Bducation teachers is referred to as
NADET (Natiomal Americen Distributive Education Teachers). This
coordinator is elso aware of the diserimination that exists in the
organizetion and makes a special effert to inferm the Negro coordi-
mmummtmgmammmmmw
meetings. '

The coordinator of School B revealed that he had no case
problems to arise during the 1966-67 school year, but the coordi-
pator indicated that the following problems do arise most too oftem:

1. Students are dismissed for stealing.

2., Btudents sre dismissed for loafing on the job.

DISTRTBUTIVE EDUCATION TN SCHOOL C
The interview with the ¢oordinator of Sehool C indicated that

the Pistributive Education progrem was operated independently om
local funds earned in comcession stands at school activities.

ORGANIZATION
mmmmnmimmmmmmm.
m.mmutmmumuawm

mmm-mmmmmmn This coordi-

mmummwﬂmmuwm ‘
D. B. Coordinators mentiomed in this study. Ioeal operatiomal



by
funds in this chepter are earued fram eoncession stands st the
many school setivities. Thls sctivity gives ail the students in
this D. E. program more experience. '
REIATIONSHIP OF COORDINATOR AND BOAKD OF EDUCATION

The relationship of the coordimator and the Board of Education
vas not the best in the world, becsuse of a personslity problem that
existed between the board and the older Negro Distributive Education
eoordinator. nlplteofﬁtwm, School € did not give wp
m«mmnwpuumaun.

According to the coordinator of Sehool C, the following
problems were about the worst encountered.
 PROBILEM I
Problem T fell into the category of race relations. A student
trainee decided to strike back at a customer after being insulted,
consequently, she lost her job and the coordinetor had to find another
training stetion suitsble for her qualifieations.

PROBLEM IX

mnmﬁmm«mmiuoummu
mA—dmnﬂmnmuﬂmwwthMoan.
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The coordinator noted the unfairness of the selection of invitees
80 he deecided to break all rules and mail the invitations as scon
as they arrived, wumwmmmmmu
get invitations approved by the Boerd. This marked the first
time in history that Negro Distributive Education students imvited
top flight executives to the Anmuel Distributive Bducation Banquet.

DISTRIBUTIVE EDUCATION IN SCHOOL D

The interview with the coordinator of School D provided in-
formation similier to that obtaimed from Schools A, B, C, & D in

that this program operates independently on loecal funds earned in
concession stands during the school year at school activities.

ORGANIZATION

The Distributive Education program at School D was organized
in 1947. This coordinstor was evesive comcerning his relationship
with the Board of Eduecation, however, the coordimator at School C
hed already revealed that he passes all imformation received from

Schools A & B to School D. This coordinator did relate the informa-

tion that two of his former D. E. students are now proud owners of

their own businesses.
mmmummm

nmmwﬁwmmmamn,
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umm'mmmmw.nﬂam
in this D. E. program was getting them to realize that:
mnumwmm«mw

_2._%#&M”.QMW.WMQ
a . % 1 ! ! ’



CHAPTER IV

SUMMARY, CONCLUSIONS, AND

Summary. In a study mede by the U. S. Department of
Health, Bducation and Welfare, 1t indieated thet spproximstely
twenty-aix m1ldon young werkers will start work during the
peried of time from 1967 to 1970. Because of the change in
marketing procedures and the complex development of distri-
m1nMeu,thoMumwumwivm-
cated workers to meet the demands of our mation's econcwy.
Distributive Bducation in high schools ean help meet this de-
mand. '

Distributive Education has been orgemized im the schools
of Houston, Texas since 1948 for the purpose of training students
in merchandiding, marketing, and the distribution of goods. Co-
operative part-time clagses were set wp in the schools surveyed,
which mesns that students attended classes in the mornings and
participated in on-the-job training in the afternoons. Students
are sereened and selected to participate in the Distributive
Pdueation Progrem. They are selected by completing am interest
questionnaire, by recommendations from the home-room teacher,
and the counselor, meintaining a "C" average, and through recom-
mendations made by the teacher-coordinator.
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Each Distributive Education student is compelled to become
& member of the Distributive Education Clubs of Ameriea. This
organization operates on the loeal, state, and national level, The
purpose of this club is to promote leadership ﬁintic., enhance
good citizenship, and to foster voeational competence.

A comparative study was made to determine the effectiveness
of Distributive Education im four high schools of Houston, Texas.
Personal interviews and a questionmnaire were used to obtain data
for study and comparison. After examining the questionnaire, it
became evident that there were weakmesses in a few areas of the
Distributive Education Program of Houston, Texas.

cqucwsxom

On the basis of the findings of this study, the following
conelusions were drawn: '

1. Distributive Education Programs have mational signi-
ﬁmMWﬂnMMMﬂfGM1m in mar-
keting, salesmanship, or retailing, Just as voecational programs in
technical and menual trade skills are training students for oecupa-
tions in industry.

2. Distributive Edueation Programs in this study of four
high schools in Houston, Texas are commonly administered by an ad-
visory committee, cooperating stores, counselors, and individual

school teacher-coordinators.
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3. The teacher-goordinator is the most important facet
in the Distributive Education Program through his responsibilities
for selecting, motivating, training, and counseling of distributive
education trainees.

4. A1l schools have been highly successful in emrolling
the minimm program requirement of thirty treinees. Similarly,
the trainee drop-out mambers have been remarksbly low and have
not affected the minimum enrollment requirement for establishing
the D. E. Program.

5. loss of interest in the D. E. Program was not the
major reason for traiuee drop-outs.

6. The percentage of trainees who expected to select
mmmumuonu;wmmmmm
8chools of predominantly white envollment than among traimees from
schools of predominantly Negro enrollment.

7. Information developed through interviews with teacher-
coordinators indicated a lack of proper commmication and coordi-
pation between the Board of Bdueation and the imdividual high
school Distributive Education tescher-coordinators,

8. Information developed through interviews with teagher-
coordinators indieated that on-the-job experience at scme cooperating
stores vas not sufficient to meet the long range goals of the Distri.
butive Education Program due to the size and business mature of the

m.



On the basis of foregoing ,ﬁMmﬂm‘ it
« local Distributive Bducation organizations be estab-
ndﬂ“nmmumwumn E. program. Tuls organi-
maummmmw, wumm
muwmauum,uwunmum
tunml

2. Steps be inftisted to up-grede besie salaries and
MMWﬁhfwmmmuwh
longer temure in their D. E. roles.

3. mfwmm@uatemﬁnumad%
um:@mw:mam«:umn E. teacher-
Mmumannuuummhwm.

b, Standerds be established regarding the size of the
sctivity and the mature of business of cooperating stores that
D. E. trainees ove employed for experience, 80 as to insure
alusble training experiences for all trainees alike.

5. Qualified teacher-coordinators should be recruited
um.mﬂmamumumﬁnmwm

in the Distributive Education area.

6. mmumummw

i“m%ﬂdﬁlﬂhlmhmmmﬂllutﬂu.
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1.

5.
6.

7.

APPENDIX

QUESTIONNAIRE SURVEYING

What are the qualifications for a Coordinator in Texas?

How many students do you have im your Distributive Educetion
elass?

Do you have as many girls as boys in your class?
How are your students chosen?

What is your enrollment: Boys Girls
Are all of these students placed for om-the-job-training?

Do you have a placement problem with elther sex?
What is the nature of this problem?

Who are your cooperating stores?
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11. msmmmmamnw.
n.mthqumtmmmmuuaqmm
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n.m-wormsw._mumn. E. their career?

Lt e s S

1k, What are some of the problems of D. E. students or D. E. students
with supervisors?

15. How old is Distributive Education in your school?
16. What age and grade level do students enter the program?

17. What is the length of their participation?
18. How many students are requived to establish a D. E. class?

19. How many graduates have you had in previous years?
20, How many graduates do you expect this yeart?

21. Heve you had amy drop-outs this year?
&.nw,mm,mmtmothomf

23. When wes your first graduating elass?
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zh.. Do your studemts participate in the DECA Club of America? :
25. What is 1it's main purpose:

26. What other programs are sponsored by your school or cooperating
store managers for the benefit of your D. E. students?

27. DOMMGBM‘&D. E. Program?
28. In vhet way do merchants help your Distributive Education Progrem?

29, If there iz sny other information that you feel will be vital to

this study, please indicate below:
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