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ABSTRACT 

 

Ragil Melindah Kurniasih, (2021): Exploring EFL Students’ Anxiety in Writing 

English Text: A Case Study at SMKN 5 

Pekanbaru.  

The aim of this research was to describe how is the level of writing anxiety, factors 

affecting students’ anxiety in writing English texts, and the text that causes higher 

anxiety. The sample of this research was 91 students which consist from 3 classes 

(10 TKJ 2, 10 Multimedia, and 10 Geologi) which taken by simple random sampling. 

The method of this research was descriptive quantitative method, to analyze the data, 

this research used SPSS 22.0 and Microsoft Excel. The results of the analysis 

indicated that the majority of students as many as 66 with percentage of 60% 

experienced high levels of anxiety. The biggest factor that alleviates the anxiety is 

high frequency of writing assignments with percentage 43%, and the type of text that 

causes higher anxiety is narrative text. 

Keyword: Anxiety, Writing Anxiety, Foreign Language Anxiety  
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ABSTRAK 

 

Ragil Melindah Kurniasih, (2021): Menjelajahi Kecemasan Menulis Siswa 

Bahasa Ingrris Sebagai Bahasa Asing 

dalam Menulis Teks Bahasa Inggris: 

Sebuah Studi Kasus di SMKN 5 

Pekanbaru.  

Penelitian ini bertujuan untuku menggambarkan bagaimana tingkat kecemasan 

dalam menulis teks Bahasa Inggris, faktor yang mempengaruhi kecemasan dalam 

menulis teks Bahasa Inggris, dan jenis teks yang lebih menyebabkakn anxiety yang 

tinggi. Sample pada penelitin ini adalah 91 siswa kelas 10 di SMKN 5 Pekanbaru 

yang terdiri dari 3 kelas (10 TKJ 2, 10 Multimedia, dan 10 Geologi) yang diambil 

menggunakan teknik sampel acak. Metode yang digunakan dalam penelitian ini 

adalah deskriptif kuantitatif dan untuk menganalisis data, penelitian ini 

menggunakan SPSS Statistik 22 dan Microsoft Excel. Hasil analisis mengindikasikan 

bahwa mayoritas siswa sebanyak 66 dengan presentasi 60% mengalami tingkat 

anxiety yang tingggi. Faktor yang paling besar yang mempengerahi kecemasan 

tersebut adalah tingginya frekuensi tugas menulis dengan presentasi 43%, dan jenis 

teks yang lebih meyebabkan anxiety yang tinggi adalah text narrative.  

Kata Kunci: Kecemasan, Kecemasan Menulis, Menulis, Kecemasan Bahasa 

Asing 
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CHAPTER I 

INTRODUCTION 

A. Background of the Study  

In Indonesia, the existence of English is as a foreign language. As EFL 

students (students who learn English while living in their country which 

English is not the primary language and also not their first language), there are 

four skills that they need to be mastered, i.e., listening, speaking, reading, and 

writing. All of those skills are important and should not be ignored by EFL 

students. To master those skills is not an easy thing, and one of the obstacles in 

learning a foreign language is anxiety. 

          The adverse effects of anxiety towards students are that it may block 

students' minds from thinking clearly, which will impact students' 

performance. That is supported by Liu and Huang (2011) about the exploration 

of foreign language anxiety and English learning motivation. The result of the 

study is anxiety proved to be the most significant factor affecting the students' 

performance in English. A high level of anxiety can also affect students' 

achievement. When students experience high anxiety, they are increasingly feel 

disturbed by feelings of worry that make them unable to learn optimally. 

As for several factors that influence the emergence of anxiety in 

students according to Trang et al., 2013; Gatcho & Hajan, 2019; Hidayati, 

file:///C:/Users/ASUS/Documents/MUNAQASYAH/Revisi%20-%20Ragil.docx%23Liu
file:///C:/Users/ASUS/Documents/MUNAQASYAH/Revisi%20-%20Ragil.docx%23Trang
file:///C:/Users/ASUS/Documents/MUNAQASYAH/Revisi%20-%20Ragil.docx%23Gatcho
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2018; one of them are generally showed anxiety that occurs in students 

due to fear of assessment and criticism from teachers, better performance of 

their classmates, high expectations, fear of bad results, and linguistic 

difficulties. A different study conducted by Cheng et al. 2014 and Crocker et 

al. 1988 which states that social practices and the expectations of each culture's 

parents can be different and create pressure on students.  

 Teachers should pay more attention to the students' anxiety because the 

anxiety experienced by students will affect the quality of the writing that they 

produce. Foreign language anxiety can occur during the learning process in 

speaking, writing, reading, and listening skill, and writing becomes the most 

challenging skill because of the complexity of aspects in writing. Anxiety can 

occur in writing when students feel full of doubt, uncomfortable, and worry 

when they are required to write by using a foreign language. 

               In context writing anxiety, language research has shown the 

debilitating effect of writing anxiety on students' performance. Daly (1978) 

found that anxious writers tend to produce lower quality messages with shorter 

and more straightforward structures. Using both writing quality and quantity 

task, Hassan (2001) concluded that low anxious students produced better 

quality compositions than their high anxious counterparts. 

file:///C:/Users/ASUS/Documents/MUNAQASYAH/Revisi%20-%20Ragil.docx%23Rezaei
file:///C:/Users/ASUS/Documents/MUNAQASYAH/Revisi%20-%20Ragil.docx%23Hassan
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           That is in line with the Regulation of The Minister of Education and 

Culture Republic of Indonesia concerning the Kurikulum 2013, where several 

texts become learning material at the senior or vocational school level.  

          In Indonesia, one of the schools using Kurikulum 2013 is SMKN 5 

Pekanbaru, located in Pekanbaru. SMKN 5 is implementing Kurikulum 2013, 

and carrying out the test is still written in several trials. One of the lesson goals 

in this school is students be able to write several types of the text. However, in 

its implementation at SMKN 5 Pekanbaru, there are still many students who 

have poor performance in writing. One of the behaviors that reflect their low 

performance is that they rarely do exercises, assignments, and even exams from 

the teacher and they also get a lot of low scores.  

Based on the observations of researcher at SMKN 5 Pekanbaru, they 

tend to experience types of cognitive anxiety and avoidance behavior. As 

mentioned by Cheng, 2004 that there are 3 types of anxiety in writing; those 

are (1) Cognitive anxiety, as reflected in negative feelings such as tension and 

it refers to learners' mental aspect when they have negative expectations, 

preoccupation with performance, and concern about others' perceptions, (2) 

Somatic anxiety as one's perception of the physiological effects of anxiety. 

Learners with somatic anxiety are shown to increase their autonomic arousal 

and unpleasant feelings, such as nervousness and tension. They tend to sweat, 

shake, increase their heart rate, suffer headaches and rapid breathing. (3) 
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avoidance behavior, as reflected in avoidance in writing. Learners with 

avoidance behavior, for instance, will find ways and situations so that they do 

not have to write in English. 

Regardless of the type, anxiety in writing has a negative impact as 

mentioned by Daly (1978) found that anxious writers tend to produce lower 

quality messages with shorter and more straightforward structures. This is also 

supported by several studies abroad and in Indonesia such as Salikin, 2019; 

Wahyuni et al., 2019; Hidayati, 2018; Kusumaningputri et al., 2018; Wahyuni 

& Umam, 2017; Jawas, 2019: Genç & Yaylı, 2019, most of the results of those 

researches are students experience cognitive anxiety that makes students 

unable to think clearly and inhibits the creativity to develop the writing that 

will be created so that it will produce poor quality 

For students to be able to write text correctly, they need to experience 

anxiety levels that are neither too high nor too low. If students do not 

experience anxiety when they write, it is feared that they will write improperly 

and irregularly because they do not pay attention to the structure or content of 

the writing itself, but if students experience anxiety levels that are too high, 

then the writing that they created will produce poor quality. Therefore, to write 

a text correctly, students need not only linguistic abilities but also non-

linguistic aspects such as anxiety. 

file:///C:/Users/ASUS/Documents/MUNAQASYAH/Revisi%20-%20Ragil.docx%23Rezaei
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           The explanation above indicates the importance of dealing with anxiety 

properly in learning to writing to achieve the demands of Kurikulum 2013. It 

is necessary to know how high the level of anxiety in students is and what 

affects it. Therefore, it's critical to comprehend what students fear in learning 

English. In this regard, teachers play a key influence in either stimulating or 

easing students' anxiety. Therefore, indicates that it is important to conduct a 

study entitled EFL Students’ Anxiety in Writing: A Descriptive Study at 

SMKN 5 Pekanbaru, is important to be researched. 

B. The Problem  

1. Identification of the Problem  

     As explained above, the background states that writing anxiety towards 

students is a critical study. However, writing anxiety research towards 

students, especially vocational schools in Riau, has never been done. This is 

supported by the results of researchers' search in TEFLIN Journal, a major 

English Language Teaching Journal in Indonesia, regarding anxiety in foreign 

language learning. The result shows some studies were done by Hashemi 

(2011), Sadiq (2017), Hidayati (2018), Alsowat (2016), Hashempour & 

Mehrad (2014). In writing anxiety context, there are several studies were done 

in Indonesia, they are Wahyuni & Umam (2017), Jawas (2019), 

Kusumaningputri, R., Ningsih, TA, & Wisasongko, (2018), and Wahyuni, D., 

Oktavia, W., & Marlina, L. (2019). 

file:///C:/Users/ASUS/Documents/MUNAQASYAH/Revisi%20-%20Ragil.docx%23Hashemi
file:///C:/Users/ASUS/Documents/MUNAQASYAH/Revisi%20-%20Ragil.docx%23Sadiq
file:///C:/Users/ASUS/Documents/MUNAQASYAH/Revisi%20-%20Ragil.docx%23Hidayati
file:///C:/Users/ASUS/Documents/MUNAQASYAH/Revisi%20-%20Ragil.docx%23Alsowat
file:///C:/Users/ASUS/Documents/MUNAQASYAH/Revisi%20-%20Ragil.docx%23Hashempour
file:///C:/Users/ASUS/Documents/MUNAQASYAH/Revisi%20-%20Ragil.docx%23Wahyuni
file:///C:/Users/ASUS/Documents/MUNAQASYAH/Revisi%20-%20Ragil.docx%23Jawas
file:///C:/Users/ASUS/Documents/MUNAQASYAH/Revisi%20-%20Ragil.docx%23Kusumaningputri
file:///C:/Users/ASUS/Documents/MUNAQASYAH/Revisi%20-%20Ragil.docx%23Wahyunio
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Most of the research participants conducted in Indonesia were 

students located on Java island, and none were found in the context of 

vocational high schools in Riau. This may be related to Java is the most 

populous island in Indonesia, and it makes a lot of high-quality schools and 

universities. Indirectly, that causes other regions such as Sumatra, especially 

in Riau does not get more attention, and there is no research conducted about 

writing anxiety in the context of vocational high school. 

2. The Limitation of the Problem  

 The focus of this research problem is students’ anxiety in writing 

English text. This research aim to find out the level of anxiety in writing and 

the factors that affect it in grade 10 students. 

3. Formulation of the Problem  

         Based on the limitation of the problem, the problem of this research was 

formulated in the following research questions as follows: 

a) How is students’ anxiety in writing English texts at SMKN 5 

Pekanbaru? 

b) How are the factors affecting students’ anxiety in writing English texts 

at SMKN 5 Pekanbaru? 
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C. Objective and Significance of the Research 

1. Objective of the research 

The objectives of this research are as follows: 

a) To determine the level of students’ anxiety in writing descriptive text 

and narrative text at the grade 10th of SMKN 5 Pekanbaru. 

c) To find what is domminant factor that affect students’ anxiety in 

writing English Text.  

2. Significance of the research 

Significance of this research is as follows: 

a) The research findings are expected for teachers can provide motivation 

or encouragement and how to overcome related factors that cause 

writing anxiety to students. With that, the teacher will be able to 

achieve learning goals perfectly. 

b) These research findings are expected to give information to those 

concerned in the world of teaching and learning English as a foreign 

second language. 

D. Definition of the Term 

   There are four key terms used in this research. In order to avoid 

misunderstanding of the terms used in this research, the researcher provides the 

definition of all the terms as follows: 
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1. Anxiety  

According to to Spielberger, as cited in Horwitz, and Cope (1986), 

anxiety is a subjective feeling of tautness, worry, uneasiness, and worry 

related to the stimulation of the automatic nervous system.  

2. Writing  

Many experts who define the term of writing. According to Nation 

(2009:113), writing is an activity that can practically be prepared for by 

work in the further skills of listening, speaking and reading.  

 

According the Regulation of The Minister of Education and Culture 

Republic of Indonesia concerning the Kurikulum 2013, there are some types 

of text that include in material lesson, one of them is descriptive text. 

 

Descriptive Text:  

Sphynx Cats 

(Source: http://britishcourse.com/)  

My Sphynx cat is the only pet I have. He has a little hair but is not 

totally hairless as he has a peach fuzz over much of his body. His coat is 

often a warm chamois. My Sphynx has a normal cat proportion. I like his 

tail although my mom say that it is like a rats tail. I love his usual color 

varieties including, tortoiseshell, chocolate, black, blue, lilac, chocolate etc. 

file:///C:/Users/ASUS/Documents/MUNAQASYAH/Revisi%20-%20Ragil.docx%23Horwitz
file:///C:/Users/ASUS/Documents/MUNAQASYAH/Revisi%20-%20Ragil.docx%23Ismayanti
http://britishcourse.com/
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He is really an amazing cat. Believe it or not, he is very intelligent cat. He 

can respond my voice commands. 

He is really funny as well as my friends get a joke. I love him so much 

as I love my mother. 
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CHAPTER II 

LITERATURE REVIEW 

A. Theoretical Framework 

1. Anxiety in Foreign Language  

When associated with learning a foreign language, anxiety is related to 

the students' adverse emotional reactions towards language acquisition 

(Horwitz, 2010). In a foreign language learning context, anxiety can happen 

when students feel worried when performing in their second or foreign 

language. 

There are five main classifications of negative effects of anxiety in 

foreign language learning based on research that has been conducted by 

(Horwitz, Tallon, and Luo, 2010; Horwitz et al., 1986; Maclntyre, 1999; 

Marwan, 2016). First, academically, students experiencing high levels of 

foreign language anxiety lead to low academic achievement. Second, socially, 

high anxiety levels reduce students' desire to communicate with others (Price, 

1991). Horwitz et al. (2010) claim that language anxiety leads students to be 

unwilling to communicate in English. Third, cognitively, foreign language 

anxiety can be an affective filter that prevents the information from reaching a 

learner’s cognitive processing system (Krashen, 1982; Maclntyre and Gardner, 

1989).  Fourth, effectively, since anxiety is one of the affective factors in 

file:///C:/Users/ASUS/Documents/MUNAQASYAH/Revisi%20-%20Ragil.docx%23Horwitzz
file:///C:/Users/ASUS/Documents/MUNAQASYAH/Revisi%20-%20Ragil.docx%23Oteir
file:///C:/Users/ASUS/Documents/MUNAQASYAH/Revisi%20-%20Ragil.docx%23Oteir
file:///C:/Users/ASUS/Documents/MUNAQASYAH/Revisi%20-%20Ragil.docx%23Horwitzz
file:///C:/Users/ASUS/Documents/MUNAQASYAH/Revisi%20-%20Ragil.docx%23Oteir
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language acquisition, it may negatively influence the other affective 

factors such as motivation and attitude. Horwitz et al. (2010) report that foreign 

language anxiety affects students' feelings about the study. Liu and Huang 

(2011) state that anxiety is negatively associated with students’ English 

learning motivation. Finally, students who experience anxiety in learning a 

foreign language could become miserable, worried, forgetful, sweaty, and such 

other symptoms. 

However, in addition to bringing the negative side to students, some 

students reverse anxiety as a trigger to get better they are motivated to fight the 

anxiety they feel. 

Anxiety can occur due to several factors. Research conducted by (Trang 

et al., 2013; Gatcho & Hajan, 2019; Hidayati, 2018) generally showed anxiety 

that occurs in students due to fear of assessment and criticism from teachers, 

better performance of their classmates, high expectations, fear of bad results, 

and linguistic difficulties. Need to be known that several contexts can influence 

the source of foreign language anxiety, based (Bodas, 2005), to find out the 

causes of writing anxiety, we need to understand from contextual factors. This 

is in line with (Cheng et al. 2014; Crocker et al. 1988), which states that social 

practices and the expectations of each culture's parents can be different and 

create pressure on students. 
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Since FLA is a psychological construct, it most likely stems from the learner´s 

own “self” – self-perceptions, perceptions about others, perceptions about FL 

learning and performance, etc. Therefore, competitiveness and self esteem may 

also be a potential source of learners´ anxiety. Bailey (1983) claimed that 

competitive nature could lead to anxiety because students tend to compare 

themselves or idealize self-images. Moreover, low-esteem causes worry and 

fear of the classmates' negative responses or evaluation (Krashen, 1985). 

2. Anxiety in Writing EFL Text 

Anxiety can occur in a foreign language class, be it speaking, reading, 

listening, or writing. That is normal for students to experience because they 

learn something strange with the demands to achieve specific goals. Writing 

becomes one of the complicated skills because of the many aspects that must 

be fulfilled and require them to produce something using a foreign language. 

The many adverse effects caused by writing anxiety makes researchers 

lately focus on exploring it. According to Cheng (2004), there are three types 

of writing anxiety; those are (1) Cognitive anxiety, as reflected in negative 

feelings such as tension and it refers to learners' mental aspect when they have 

negative expectations, preoccupation with performance, and concern about 

others' perceptions, (2) Somatic anxiety as one's perception of the 

physiological effects of anxiety. Learners with somatic anxiety are shown to 
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increase their autonomic arousal and unpleasant feelings, such as nervousness 

and tension. They tend to sweat, shake, increase their heart rate, suffer 

headaches and rapid breathing. (3) avoidance behavior, as reflected in 

avoidance in writing. Learners with avoidance behavior, for instance, will 

find ways and situations so that they do not have to write in English. 

To explain the causes of writing anxiety-based Rezaei & Jafari (2014), some 

factors can evoke writing anxiety among the students. First is a fear of the 

teacher's negative evaluation. As cited in Horwitz, Horwitz, and Cope (1991), 

Watson and Friend define fear of negative evaluation as apprehension about 

others' evaluations, avoidance of evaluative situations, and expectation that 

others will evaluate oneself negatively. Thus, learners feel uncomfortable 

being watched by peers and teachers (Na, 2007) and feel afraid of losing face 

(Ohata, 2005). Second is spelling, syntax, morphology, and mechanics also 

burden learners and evoke writing anxiety (Raisman as cited in Özturk & 

Çecen, 2007). 

The third is a linguistic difficulty. Horwitz, Horwitz, and Cope (1986) 

find that foreign language learners have high anxiety because of language 

difficulties. Challenges in vocabulary, grammar rules, and idea flow impede 

writing performance. Fourth, is pressure for perfect work. The self-imposed 

pressure for perfect work usually makes learners experience writing anxiety, 

and thinking about the difficult standard and challenging works that await put 

more anxiety to learners. 
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Along with low self-confidence in writing, learners experience high anxiety 

(Marwan, 2007). The fifth is time pressure. Writing in English undeniably 

requires a longer time because writers need to display the flow of ideas in L2. 

Learners need extra time to plan, write, and revise their composition. If time 

is limited, learners usually feel insecure and fail. The sixth is the high 

frequency of writing assignments. This causal factor is present, though, in a 

small percentage (Rezaei & Jafari, 2014). 

The fear and anxiety they experience make them unable to think clearly 

and inhibit the creativity from developing the writing that will be created to 

produce low- quality writing. A reduction followed that in student 

performance in the writing learning process because they did not have the 

motivation or interest to learn, even they tended to avoid writing classes. 

Consideration of language learners' anxiety reactions by language anxiety and 

based on the curriculum's demands in the form of essential competencies that 

must be achieved teacher is deemed highly necessary to assist them in 

achieving the intended performance goals in the target language (Tanveer, 

2007). There are some things that the teacher can do to reduce students' 

anxiety. This can be done by way of behavior strategy and expert review and 

feedback strategy. It is based on Huwari & Al-Shboul (2016) research related 

to students' efforts to reduce anxiety when writing. Students can do a behavior 

strategy that is with the preparation and assistance of technology, which 

means before students are asked to write a text, they need to read as many 
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examples of articles, books, or supporting journals as writing material they 

will write. They also need tools like Google Translate, dictionary, or the web 

to minimize grammar or spelling mistakes. 

 In addition to behavior, students can use expert review and feedback 

strategies. Positive feedback from the teacher can reduce anxiety in students 

constructive feedback can make students more enthusiastic about continuing 

to hone the ability to write; teachers should not give negative feedback even 

though students make some errors in writing because it can reduce student 

confidence. 

The same study conducted by Qashoa (2014) on strategies to reduce 

anxiety in writing shows that from the students' perspectives, The strategies 

include promoting self-confidence, enhancing background knowledge, 

creating positive attitudes toward committing mistakes, peer correction, and 

relaxation exercises. Cognitively, other strategies are suggested, such as good 

preparation, more practice and training on writing essays, and imitating some 

writing model samples. In terms of test-related strategies, rehearsing some 

tests, taking mock exams, learning the task of outlining and guessing the 

prompt difficult words, and using dictionaries in writing tests are among the 

suggested strategies. 

From teachers' perspectives, affective alleviating strategies are 

reported, such as building up self-confidence among students, encouraging 
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students to accept positive criticism, and view mistakes as an essential part of 

the learning process. Other strategies include adopting a process writing 

approach, tolerating slight grammatical and spelling mistakes, and providing 

students with lists of most common English words. 

3.  Writing Anxiety Face by Indonesian EFL Students 

However, such studies are still very limited in the Indonesian context, 

especially in a school context. Participants from university students 

followed most of the research that has been done. Male (2018) revealed his 

study about foreign language anxiety among the four language skills at 

Universitas Kristen Indonesia. Most of the respondents were worried much 

about the writing skill followed by reading, speaking, and listening. The 

result also indicates that many students were not confident in writing that 

may result in poor writing performance, and it seems that the writing skill is 

more daunting. 

     Furthermore, studies were done by Wahyuni, D., Oktavia, W., & 

Marlina, L., 2019; Kusumaningputri, R., Ningsih, TA, & Wisasongko., 

2018; and Wahyuni & Umam, 2017; with the same aim of the research were 

to find the level of anxiety among EFL Students in Indonesia, found that 

most of their research participants experienced high writing anxiety and the 

most common type experienced cognitive anxiety. When cognitive anxiety 

is establish as the most common category, it means the students give a lot 
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of attention to the peripheral factors, such as peers or teachers’ evaluation 

on the students’ writing (Cheng, 2004). Students with cognitive anxiety 

have high stress of tests and assessment on EFL writing (Zhang, 2011).  

This is in line with research conducted by Hidayati 2018; Jawas, 

2019 about writing anxiety among Indonesian EFL students’ factors and its 

correlation with writing performance, show that most of the factors that 

cause writing anxiety in students are fear of negative feedback from 

teachers, high expectations, and low literacy knowledge. This could be due 

to a lack of writing practice, so they are not accustomed to writing in 

English. Apart from the poor quality of the writing, having such negative 

experiences could probably drive the students to unrestraint further English 

learning on their own. 

   A somewhat different research result was found Salikin (2019), which 

shows that gender differences can influence writing anxiety. Females tend 

to have higher anxiety than males term writing English composition, and 

they feel anxious about being evaluated. However, both women and men 

have the same anxiety in terms of lack of linguistic competence. 

Another finding by Hashemi (2011) related to anxiety-producing factors 

find those learning difficulties also as a factor that causes anxiety. 

Indonesian learners find it difficult to acquire English because they do not 

use English as a habit. Indonesian learners only depending on classroom 
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activity. The thing that is the problem is Indonesian learners mostly having 

English classes twice a week and only less than two hours for each meeting. 

Besides, when in learning class, they rarely use English, whether it is 

because they rarely use English when they are teaching. Hence, it causes 

them to be unaccustomed even rarely to writing in English, and when they 

are asked to write in English, they feel anxious. 

In the same research, the alienation is still in line with the other finding 

that cultural differences are also triggers for anxiety. Supported by Ismail 

(2019) about immigrant children Somali community in Finland in 

educational performance found that learn by using language that not 

students’ native language becomes a challenge for students compared to 

those who learn to use the native language. The same thing happened with 

the cultural conditions in Indonesia that the existence of English in 

Indonesia is as a foreign language, different from Singapore, that English is 

as their official language or the Philippines that very familiar with English 

as their second language and that is causing them unfamiliar with English 

itself. The large number of languages used in Indonesia also causes them to 

put English aside as they can still use local languages to understand the 

learning material. 

Apart from the number of languages supported by Tanveer (2007), the 

more unfamiliar with the target language culture, the more it triggers 

anxiety. Let us look at the general situation in Indonesia, which is generally 
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Muslim. Indonesia has very different, even opposite, countries that use 

English as their official languages, such as the USA and Australia. 

However, apart from the external problems experienced by Indonesian 

students, quoting theory from (Finnegan et al., 1989) state that all humans 

can learn human language except those with physical or mental impairment 

whatever their culture or level of intelligence, that is a fundamental trait. 

The problems faced by Indonesian learners can be overcome by getting 

students accustomed to writing in English, such as increasing exercises or 

providing the right method when delivering material.  

4. Measuring Writing Anxiety 

Based on several similar studies that have been done to measure 

writing anxiety toward students is by using the Second Language Writing 

Anxiety Inventory (SLWAI) questionnaire and the Causes of Writing 

Anxiety Inventory (CWAI) questionnaire, found no other ways, such as 

interviews, experiments, or other methods. 

  A questionnaire called Second Language Writing Anxiety Inventory 

(SLWAI), a 22-item questionnaire about the anxiety student writers 

experience when writing in English, can be used to measure student anxiety. 

This inventory as a measure of writing anxiety was that it had been proved 

as being highly reliable and valid using correlation and factor analysis 

(Cheng, 2004). The questionnaire also contained a demographic section. 
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This is perceived as consisting of three independent components of 

cognition, physiology, and behavior, so it consists of three subscales, 

namely, Somatic, Cognitive anxiety, and Avoidance behavior. 

 A questionnaire Causes of Writing Anxiety Inventory (CWAI) can be 

used to determine the factors causing anxiety. CWAI was also used was 

developed based on causes of writing anxiety (including fear of teacher’s 

negative comment, fear of writing tests, insufficient writing practice, poor 

writing technique, problems with the topic choice, linguistic difficulties, 

pressure for excellent work, high frequency of writing assignments, time 

pressure, and low self-confidence in writing) proposed by researchers in the 

field (Bachman and Palmer, 1996; Bloom, 1981; Cheng, 2002; Claypool, 

1980; Horwitz et al., 1986; Hyland, 2003). 

 

B. The Relevant Research 

Various studies related to this research with multiple variables. The 

researcher divides into two contexts, in Indonesia context and abroad context. 

First, in abroad context, the study that has been done by Cheng (2004) about 

a measure of second language writing anxiety in Taiwan and the finding of this 

research is there are three subscales of Language Writing Anxiety Inventory 

(SLWAI), they are somatic anxiety, cognitive anxiety, and avoidance behavior. 

Second, in the same year Cheng (2004) also he studied about sources and 
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implications of EFL students’ writing anxiety, the finding of this research is there 

are categorizes various causes of anxiety became instructional practices, 

personal beliefs about writing and learning to write, self-perceived competences, 

and interpersonal threats. 

The other variables are studies about level by Rezaei & Jafar, 2014 and  

Jennifer & Ponniah, 2004; the majority of the participants was experienced high 

level anxiety, supported by Stawlarska, 2012, those studies  shows the same type 

of anxiety experienced by students, namely cognitive anxiety as its primary type 

of writing anxiety; cognitive anxiety is associated with the thought process and 

the consequence of fear about evaluation and other negative concerns. The 

difficulty of English writing, the desire to write better, worry about exam scores, 

the lack of vocabulary, the lack of FL writing practice, and unfamiliarity with 

the writing genre make it as the cause of writing anxiety.  

 Regardless of the type of anxiety, according to research conducted by 

Genç & Yayl, 2019; Negari & Rezaabadi, 2012; Liu & Ni, 2015; Qashoa, 2014; 

studies have found that the amount of revelation has a substantial affiliation with 

writing hesitations (Pajares & Johnson, 1994; Parina & Leon, 2013). When 

students’ exposure is limited in the target language, they secure insufficient 

subject knowledge and language knowledge. 

   Then, in Indonesia context, a study was done by (Kusumaningputri et al., 

2018; Wahyuni & Umam, 2017; Wahyuni et al., 2019; Masriani et.al., 2018; 
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Toba et al., 2019; Fitrianada & Loeneto, 2018; Jawas, 2019) about analysis level, 

type, and factors of writing anxiety, those findings show that cognitive anxiety 

is found to be the most experienced type of writing anxiety. The findings also 

show that a fair negative significant correlation between students’ writing 

anxiety and students’ writing achievement. 

Research conducted a little differently by Salikin (2019) about factors 

affecting male and female Indonesian EFL students’ writing anxiety shows that 

female students tend to have significantly higher anxiety than males in terms of 

writing English compositions. Both, lack of linguistic performance. 

 

C. Conceptual Framework 

To clarify this research, the researcher will clarify one variable in this 

research, namely writing anxiety. This study was descriptive study which focus is 

on anxiety in writing. Cheng, 2004 mentions that there are 3 types of anxiety in 

writing, namely Cognitive, Somatic, and avoidance behavior as described in the 

table below:  
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Table II.1 

The indicator of Writing Anxiety  

No. Indicator  Definition  

1. Cognitive  
As reflected in negative feelings such as 

tension and it refers to learners' mental 

aspect when they have negative 

expectations, preoccupation with 

performance, and concern about others' 

perceptions 

 

2. Somatic 
One's perception of the physiological 

effects of anxiety. Learners with somatic 

anxiety are shown to increase their 

autonomic arousal and unpleasant 

feelings, such as nervousness and tension. 

They tend to sweat, shake, increase their 

heart rate, suffer headaches and rapid 

breathing. 

3. Avoidance Behaviour  
As reflected in avoidance in writing. 

Learners with avoidance behavior, for 

instance, will find ways and situations so 

that they do not have to write in English. 
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CHAPTER III 

THE METHOD OF THE RESEARCH 

A. Design of Research 

The design in this research is quantitative research method. Quantitative 

research involves statistical data to support or refute “alternate knowledge 

claims”. According to Leedy and Ormrod (2001) quantitative research conducted 

through a specific survey because it is built on existing theories and also the 

methodology of a quantitative research preserves the assumption of an realist 

paradigm. A survey is conducted to draw a conclusion about a population using 

samples from that population. 

Quantitative data, such as scores on instruments, yield specific numbers that 

can be statistically analyzed, can produce results to assess the frequency and 

magnitude of trends, and can provide useful information to describe trends about 

a large number of people. In this research, researcher will use questionnaire called 

Second Language Writing Anxiety Inventory (SLWAI) which is a 22-item 

questionnaire about the anxiety student writers experience when writing in 

English to measure the level of student anxiety. Researcher also will use Causes 

of Writing Anxiety Inventory (CWAI) was developed on the basis of causes of 

writing anxiety. Those inventories as a measure of writing anxiety was that it had 

been proved as being highly reliable and valid using correlation and factor analysis 
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(Cheng, 2004). 

B. Location and Time of the Research 

The research was conducted on February 2021, and the duration of the research 

was until 30 March 2021 at SMKN 5 Pekanbaru. 

C. Subject and Object of the Research 

The subjective of this research will be the tenth-grade students of SMKN 5 

Pekanbaru while the object of this research will be the students’ anxiety in writing 

descriptive text and narrative at the tenth-grade students of SMKN 5 Pekanbaru. 

D. Population and Sample of the Research 

1. Population of the Research 

The population of this research was the tenth grade students of SMKN 

5 Pekanbaru. The detail of the population of this research can be seen in 

table III.1 as follows: 
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Table III.1 

The Total Population of the tenth grade students of SMKN 5 Pekanbaru 

No. Class Students 

1 Teknik Tenaga Listrik 38 

2 Geologi 38 

3 Desain Permodelan Interior Bangunan 1 39 

4 Desain Permodelan Interior Bangunan 2 38 

5 Bisnis Kontruksi dan Properti  38 

6 Teknik Instalasi Tenaga Listrik 1 38 

7 Teknik Pendingin Tata Udara 1 38 

8 Teknik Pendingin Tata Udara 2 38 

9 Teknik Audio Video  38 

10 Teknik Kendaraan Ringan Otomotif 38 

11 Teknik Bisnis Sepeda Motor 1 38 

12 Teknik Bisnis Sepeda Motor 2 38 

13 Tekik Permesninan  38 

14 Teknik Komputer Jaringan 1 38 

15 Teknik Komputer Jaringan 2 38 

16 Multimedia  37 

 TOTAL 608 

 

2. Sample of the Research 

In this study, the researcher used a random sampling technique. 

According to Arikunto (2002), if the population is more than 100 

respondents, the writer can take 10%, 15%, or 20, or 25% as the sample. 

Hence, the researcher randomly took 15% or 91 students divided from each 

number of classes.  
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E. Technique of Data Collection 

To collect the data from sample in this research, the researcher used 

questionnaire. The questinnaires are given through google classroom due to 

Covid-19, the school implements an online learning system system. There are 3 

classes that become the research sample, namely 10 Geology, 10 TKJ 1, and 10 

TAV. 

To measure the anxiety level when experiencing writing, students need to 

fill out a questionnaire. This research will use the Second Language Writing 

Anxiety Inventory (SLWAI) developed by Cheng (2004) containing a 22-item. 

The reason for selecting this inventory as a measure of writing anxiety was that it 

has been proven to be highly reliable and valid using correlation and factor 

analysis (Cheng, 2004). The distribution of items across three subcategories is as 

follows: Cognitive Anxiety, Somatic Anxiety, and Avoidance Behavior. 

Table III.2  

Blue Print of Writing Anxiety 

No Indicator  Number of Items 

1. Cognitive  1,3,7,9,14,17,20,21 

2. Somatic  2,6,8,11,13,15,19 

3. Avoidance Behaviour 4,5,10,12,16,18,22 
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To find out the factors that cause writing anxiety, this research used 

questionnaire called Causes of Writing Anxiety Inventory (CWAI) was developed 

on the basis of causes of writing anxiety.  

Table III.3 

Blue print of Factors of Writing Anxiety 

No Indicators 

1. High frequency of writing assignments 

2. Problems with topic choice  

3. Fear of writing tests  

4. Low self-confidence in writing  

5. Insufficient writing technique 

6. Insufficient writing practice 

7. Time pressure 

8. Pressure for perfect work 

9. Fear of teacher's negative comments 

10. Linguistic difficulties 

 

Proposed by researchers in the field (Bachman and Palmer, 1996; Bloom, 

1981; Cheng, 2002; Claypool, 1980; Horwitz et al., 1986; Hyland, 2003). The 

questionnaire followed a Likert-type 5-choice response format:  

Scale Definiton 

1 Stongly Agree 

2 Agree 

3 Uncertain 

4 Disagree 

         5 Strongly Disgree  
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F. Validity and Reliability  

1. Validity  

Creswell (2008) stated that validity is the individual’s scores from 

an instrument that makes sense and significant to draw good conclusions 

from the sample that the researcher are studying to the population. It means 

that validity is the extent to which inferences made from assessment result 

are appropriate, meaningful, and useful in terms of the purpose of the 

assessment. To analyze the validity of data, the reseacher used SPSS 22 

program for windows. The result was shown in the table below: 

Table III.4  

Validity of Instrument Second Language Writing Anxiety Inventory 

(SLWAI) 

No. Number  of  

Item  

r-observed r-table Category  

1 Item  1 0,122 0,1735       Valid 

2 Item 2 0,696 0,1735 Valid 

3 Item 3 0,678 0,1735 Valid 

4 Item 4 0,249 0,1735 Valid 

5 Item 5 0,644 0,1735 Valid 

6 Item 6 0,753 0,1735 Valid 

7 Item 7 0,432 0,1735 Valid 

8 Item 8 0,684 0,1735 Valid 

9 Item 9 0,636 0,1735 Valid 

10 Item 10 0,748 0,1735 Valid 

11 Item 11 0,711 0,1735 Valid 

12 Item 12 0,691 0,1735 Valid 

13 Item  13 0,754 0,1735 Valid 

14 Item 14 0,739 0,1735 Valid 

15 Item 15 0,631 0,1735 Valid 
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16 Item 16 0,529 0,1735 Valid 

17 Item 17 0,318 0,1735 Valid 

18 Item 18 0,481 0,1735 Valid 

19 Item 19 0,723 0,1735 Valid 

20 Item 20 0,666 0,1735 Valid 

21 Item 21 0,242 0,1735 Valid 

22 Item 22 0,315 0,1735 Valid 

 

Table III.5  

Validity of Instrument Causes of Writing Anxiety Inventory (CWAI) 

No. Number of  

Item  

r-observed r-table Category  

1 Item  1 0,656 0,1735 Valid  

2 Item 2 0,794 0,1735 Valid 

3 Item 3 0,856 0,1735 Valid 

4 Item 4 0,832 0,1735 Valid 

5 Item 5 0,774 0,1735 Valid 

6 Item 6 0,704 0,1735 Valid 

7 Item 7 0,770 0,1735 Valid 

8 Item 8 0,736 0,1735 Valid 

9 Item 9 0,818 0,1735 Valid 

10 Item 10 0,784 0,1735 Valid 

 

2. Reliability  

According to Creswell (2012), reliability means that scores from an 

instrument are stable and consistent. Reliability has to do with accuracy if 

measurement. This kind of accuracy was reflected in obtaining the similar result 

when measurement was repeated on different occasion or with different or by 

different person. 
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Table III.6  

The Level of Reliability 

No Reliability Level of Reliability 

1 >0.90 Very highly reliability 

2 0.80-0.90 Highly reliability 

3 0.70-0.79 Reliability 

4 0.60-0.69 Marginal/minimal reliability 

5 <0.60 Unacceptable low reliability 

 

To get the reliability of the questionnaire given, the researcher used SPSS 

22 program to find out whether the questionnaire was reliable or not. 

Table III.7  

Reliability of Instrument Second Language Writing Anxiety Inventory 

(SLWAI) 

Cronbach's Alpha N of Items 

.901 22 

Table III.8 

Reliability of Instrument Causes of Writing Anxiety Inventory (CWAI) 

Cronbach's Alpha N of Items 

.930 10 
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Based on the table above, it is known that the score of Second Language 

Writing Anxiety Inventory (SLWAI) is 0.901 that categorized Highly 

Reliability. Then the score of Causes of Writing Anxiety Inventory (CWAI) is 

0.930 categorized Very highly Reliability. 

E. Technique of Analyzing Data 

In analyzing the collected data of the research, the researcher used 

descriptive analysis. More specifically, to obtain the level, total score calculated 

from each student and categorize according to the score.  

No. Category Score 

1 High 66-100 

2 Moderate 51-65 

3 Low 50-0 

(Rezai & Jafari, 2014) 

To analyze causes of writing anxiety in writing inventory (CWAI) by 

calculating the total score and summed up to calculate the percentage. The 

calculation of percentage was based on the following formula:  

 

(Wahyuni & Umam, 2017) 
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CHAPTER V 

CONCLUSION AND SUGGESTIONS 

A. Conclusion 

This research was conducted to explore EFL students’ anxiety in writing 

English texts: a case study at SMKN 5 Pekanbaru. In line with what has been 

discussed, presented, and analyzed in the previous chapter, the researcher gives 

several conclusions as follows: 

 Anxiety is a non-linguistic factor that can affect the quality of students' 

writing. However, anxiety is not the only factor that can affect student 

writing, other influencing factors are motivation, attitudes, student self-

confidence and other linguistic factors such as grammar. 60% of students at 

SMKN 5 Pekanbaru experience high levels of anxiety. 

 The factor that most influences students' writing anxiety is the high 

frequency of writing assignments with a total percentage was 11.37%. The 

other most supporting factors are Low self-confidence in writing and 

Problems with topic choice. 

B. Suggestion 

Based on the finding, the researcher would like to propose several 

suggestions, as follows: 
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1. For the teachers, students’ anxiety in writing English texts is high. So that 

why the teacher should make students enjoy when writing English. Therefore, 

the teachers should make the students want to use English in school 

environment at least during at class when writing the text. 

2. For students, they should improve their English especially for writing ability.  

 For future researchers, it is important to be able to understand the theories of 

anxiety in writing English texts well of many experts’ theories, there are also 

some aspects that they never learn that make the students low in writing 

English.  
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APPENDIX 1 
SYLLABUS 

 

 

  



 
 

 
 

SYLLABUS 

Bahasa Inggris Umum  

Satuan Pendidikan  : SMK 

 Kelas    : X (Sepuluh) 

KI : Memahami, menerapkan, menganalisis, dan mengevaluasi tentang 

pengetahuan faktual, konseptual, prosedural dasar, dan metakognitif sesuai 

dengan bidang dan lingkup kajian Bahasa Inggris pada tingkat teknis, 

spesifik, detil, dan kompleks, berkenaan dengan ilmu pengetahuan, 

teknologi, seni, budaya, dan humaniora dalam konteks pengembangan 

potensi diri sebagai bagian dari keluarga, sekolah, dunia kerja, warga 

masyarakat nasional, regional, dan internasional. 

 

KI 4 : Melaksanakan tugas spesifik dengan menggunakan alat, informasi, dan 

prosedur kerja yang lazim dilakukan serta memecahkan masalah sesuai 

dengan bidang kajian Bahasa Inggris. Menampilkan kinerja di bawah 

bimbingan dengan mutu dan kuantitas yang terukur sesuai dengan standar 

kompetensi kerja. Menunjukkan keterampilan menalar, mengolah, dan 

menyaji secara efektif, kreatif, produktif, kritis, mandiri, kolaboratif, 

komunikatif, dan solutif dalam ranah abstrak terkait dengan pengembangan 

dari yang dipelajarinya 

 

 

KOMPETENSI INTI 3 

(PENGETAHUAN) 

KOMPETENSI INTI 4 

(KETERAMPILAN) 

Memahami, menerapkan, menganalisis, 

dan mengevaluasi tentang pengetahuan 

faktual, konseptual, prosedural dasar, 

dan metakognitif sesuai dengan bidang 

dan lingkup kajian Bahasa Inggris pada 

Melaksanakan tugas spesifik 

dengan menggunakan alat, 

informasi, dan prosedur kerja yang 

lazim dilakukan serta 

memecahkan masalah sesuai 



 
 

 
 

tingkat teknis, spesifik, detil, dan 

kompleks, berkenaan dengan ilmu 

pengetahuan, teknologi, seni, budaya, 

dan humaniora dalam konteks 

pengembangan potensi diri sebagai 

bagian dari keluarga, sekolah, dunia 

kerja, warga masyarakat nasional, 

regional, dan internasional. 

 

dengan bidang kajian Bahasa 

Inggris. Menampilkan kinerja di 

bawah bimbingan dengan mutu 

dan kuantitas yang terukur sesuai 

dengan standar kompetensi kerja. 

Menunjukkan keterampilan 

menalar, mengolah, dan menyaji 

secara efektif, kreatif, produktif, 

kritis, mandiri, kolaboratif, 

komunikatif, dan solutif dalam 

ranah abstrak terkait dengan 

pengembangan dari yang 

dipelajarinya di sekolah, serta 

mampu melaksanakan tugas 

spesifik di bawah pengawasan 

langsung. Menunjukkan 

keterampilan mempersepsi, 

kesiapan, meniru, membiasakan, 

gerak mahir, menjadikan gerak 

alami dalam ranah konkret terkait 

dengan pengembangan dari yang 

dipelajarinya di sekolah, serta 

mampu melaksanakan tugas 

spesifik di bawah pengawasan 

langsung. 

 

3.6 Menganalisis fungsi sosial, 

struktur teks, dan unsur 

kebahasaan teks interaksi 

transaksional lisan dan tulis yang 

melibatkan tindakan memberi dan 

meminta informasi terkait 

keadaan/tindakan/ kegiatan/ 

kejadian yang dilakukan/terjadi 

di waktu lampau yang merujuk 

waktu terjadinya dan 

kesudahannya, sesuai dengan 

konteks penggunaannya. 

(Perhatikan unsur kebahasaan 

simple past tense vs present 

perfect tense).  

4.6 Menyusun teks interaksi 

transaksional, lisan dan 

tulis, pendek dan sederhana, 

yang melibatkan tindakan 

unsur dan meminta 

informasi terkait 

keadaan/tindakan/ kegiatan/ 

kejadian yang 

dilakukan/terjadi di 

waktu lampau yang 

merujuk waktu terjadinya 

dan kesudahannya, dengan 

memperhatikan fungsi 

sosial, struktur teks, dan 



 
 

 
 

 

 

 

3.7 Menganalisis fungsi sosial, 

struktur teks, dan unsur 

kebahasaan beberapa teks 

recount lisan dan tulis dengan 

memberi dan meminta informasi 

terkait peristiwa/pengalaman 

sesuai dengan konteks 

penggunaannya. 

 

 

 

3.8 Menganalisis fungsi sosial, 

struktur teks, dan unsur 

kebahasaan beberapa teks naratif 

lisan dan tulis dengan memberi 

dan meminta informasi terkait 

legenda rakyat sederhana, sesuai 

dengan konteks penggunaannya. 

 

 

 

3.9 Menganalisis fungsi social, 

struktur teks dan unsur 

kebahasaan beberapa teks khusus 

dalam bentuk memo, menu, 

schedule dan signs dengan 

memberi dan meminta informasi 

terkait kegiatan sekolah atau 

tempat kerja, sesuai dengan 

konteks penggunaannya di dunia 

kerja. 

 

 

 

 

3.10 Menerapkan fungsi social, 

struktur teks dan unsur 

kebahasaan teks interaksi 

transaksional lisan dan tulis yang 

unsur kebahasaan yang 

benar dan sesuai konteks. 

 

4.7 Menyusun teks recount 

lisan dan tulis, pendek dan 

sederhana, terkait 

peristiwa/pengalaman, 

dengan memperhatikan 

fungsi sosial, struktur teks, 

dan unsur kebahasaan, 

secara benar dan sesuai 

konteks. 

 

 

4.8 Menyajikan teks naratif 

pendek dan sederhana 

terkait legenda rakyat 

secara lisan dan tulis 

dengan memperhatikan 

fungsi sosial, struktur teks 

dan unsur kebahasaan 

secara benar dan sesuai 

konteks. 

 

4.9 Menyusun teks khusus 

dalam bentuk memo, menu, 

jadwal dan tanda-tanda 

(signs) lisan dan tulis, 

pendek dan sederhana, 

dengan memperhatikan 

fungsi sosial, struktur teks 

dan unsur kebahasaan 

secara benar dan sesuai 

konteks. 

 

 

 

 

4.10 Menyusun teks interaksi 

transaksional lisan dan tulis 

yang melibatkan tindakan 

member dan meminta 



 
 

 
 

melibatkan tindakan memberi dan 

meminta informasi terkait 

perbandingan kata sifat sesuai 

dengan bidang keahlian dan 

konteks penggunaannya. 

 

 

 

 

3.11 Menganalisis fungsi sosial, 

struktur teks dan unsur 

kebahasaan teks interaksi 

transaksional lisan dan tulis yang 

melibatkan tindakan memberi dan 

meminta informasi tentang 

petunjuk arah (direction) sesuai 

dengan konteks penggunaannya di 

dunia kerja.  

 

 

 

 

 

 

3.12 Menganalisis fungsi social, 

struktur teks dan unsur 

kebahasaan teks interaksi 

transaksional yang melibatkan 

tindakan memberi dan meminta 

informasi terkait kegiatan/tugas-

tugas rutin sederhana (simple 

routine tasks) sesuai dengan 

konteks penggunaan di dunia 

kerja.  

 

 

 

 

 

 

informasi terkait 

perbandingan kata sifat 

dengan memperhatikan 

fungsi social, struktur teks 

dan unsur kebahasaan yang 

benar dan sesuai konteks. 

 

 

 

4.11 Menyusun teks interaksi 

transaksional lisan dan tulis, 

pendek dan sederhana, yang 

melibatkan tindakan 

memberi dan meminta 

informasi tentang petunjuk 

arah (direction) dengan 

memperhatikan fungsi 

social, struktur teks dan 

unsur kebahasaan yang 

benar dan sesuai konteks di 

dunia kerja. 

 

 

 

4.12 Menyusun teks interaksi 

transaksional lisan dan tulis, 

pendek dan sederhana yang 

melibatkan tindakan 

memberi dan meminta 

informasi terkait 

kegiatan/tugas-tugas rutin 

sederhana (simple routine 

tasks) dengan 

memperhatikan fungsi 

social, struktur teks dan 

unsur kebahasaan yang 

benar dan sesuai konteks 

dunia kerja. 

 

 

 



 
 

 
 

Recapitulation of Students’ Questionnaire of Instrument Second Language Writing Anxiety 

Inventory (SLWAI) 

 

Name   X1 X2 X3 X4 X5 X6 X7 X8 X9 X10 X11 X12 X13 X14 X15 X16 X17 X18 X19 X20 X21 X22 Total  Category  

Student 1  2 3 3 4 3 5 5 2 3 5 2 3 1 1 3 2 4 2 4 2 4 3 66 High 

Student 2  2 5 4 3 3 5 5 2 3 3 2 3 3 4 3 2 2 3 5 3 4 2 71 High 

Student 3  4 4 4 3 3 3 4 4 4 4 3 3 3 3 3 2 4 3 4 2 4 3 74 High 

Student 4  2 3 3 3 3 2 4 3 3 3 3 3 3 3 4 3 3 3 4 4 3 3 68 High 

Student 5  5 5 3 2 5 3 5 5 3 5 3 3 3 3 3 4 3 4 3 5 4 4 83 High 

Student 6  2 4 4 2 4 5 2 5 3 4 2 4 5 5 5 2 2 3 5 5 4 3 80 High 

Student 7  2 4 2 3 4 4 2 2 2 4 3 4 3 4 2 2 1 3 3 3 5 2 64 Moderate 

Student 8  3 5 5 5 5 5 3 3 1 4 2 2 4 3 1 1 3 4 4 4 5 4 76 High 

Student 9  2 4 4 5 5 5 4 5 2 4 3 3 3 4 1 1 2 4 5 4 2 3 75 High 

Student 10  4 3 2 4 3 2 3 2 2 3 3 2 2 2 2 2 2 2 2 2 3 3 55 Moderate 

Student 11  2 3 3 3 3 3 2 1 2 3 1 1 1 3 2 4 2 2 2 2 5 2 52 Moderate  

Student 12  4 1 1 5 3 2 5 1 2 3 2 2 2 2 2 2 3 2 2 3 2 3 54 Moderate 

Student 13  2 4 4 2 4 4 3 4 1 3 1 4 4 2 5 4 3 3 3 4 3 2 69 High 

Student 14  4 2 3 3 4 4 5 2 4 2 2 3 2 4 2 2 3 3 2 3 3 3 65 Moderate  

Student 15  3 4 4 5 2 3 5 4 3 2 4 4 4 4 4 2 5 4 3 4 5 3 81 High 



 
 

 
 

Student 16 
 1 5 5 5 5 5 3 5 3 5 4 4 4 4 3 5 3 3 5 4 3 3 87 High 

Student 17  2 3 4 3 4 3 2 1 1 3 1 3 1 1 2 4 3 2 3 1 2 3 52 Moderate  

Student 18 
 3 4 4 5 3 2 4 5 3 4 4 3 3 3 3 2 3 3 4 2 4 5 76 High 

Student 19  4 5 3 4 5 3 5 5 1 5 5 5 1 5 1 1 5 2 2 1 5 1 74 High 

Student 20 
 2 5 4 3 4 3 5 3 2 3 3 2 3 3 4 4 1 3 4 3 4 3 71 High 

Student 21  3 2 1 2 5 1 1 2 1 3 2 2 2 1 1 1 3 4 3 1 3 3 47 Low  

Student 22 
 1 5 5 2 5 5 5 5 4 5 5 5 5 5 5 5 3 2 5 5 3 1 91 High 

Student 23  3 3 3 4 3 3 4 4 3 4 3 3 3 3 1 3 4 4 4 4 2 4 72 High 

Student 24 
 3 2 2 4 3 3 4 2 2 2 2 3 1 3 2 2 2 3 3 3 4 3 58 Moderate  

Student 25  2 4 3 3 4 1 1 2 3 4 2 2 2 1 2 3 2 3 5 4 2 3 58 Moderate  

Student 26 
 2 4 3 3 4 1 1 2 3 4 2 2 2 1 2 3 2 3 5 4 2 3 58 Moderate  

Student 27  2 5 5 3 5 5 1 3 3 3 3 5 5 4 4 5 5 3 5 5 3 5 87 High 

Student 28 
 3 3 1 3 5 2 5 1 1 3 1 5 1 5 5 3 1 2 1 1 5 1 58 Moderate  

Student 29  1 1 1 4 4 5 5 5 3 5 5 5 5 5 5 2 5 5 5 3 2 5 86 High 

Student 30 
 2 3 2 3 3 2 2 1 3 3 2 3 2 2 2 2 3 3 4 3 4 3 57 Moderate  

Student 31  3 4 2 3 4 4 4 2 2 4 2 3 3 3 2 3 2 4 5 3 4 4 70 High 

Student 32 
 2 4 4 2 4 5 2 5 5 5 5 5 2 5 5 3 5 5 5 5 1 3 87 High 

Student 33  4 5 4 2 5 5 5 4 4 5 4 5 4 5 5 3 1 3 5 4 4 2 88 High 

Student 34 
 3 5 1 5 3 5 5 1 1 3 1 1 1 1 3 5 5 1 5 1 5 1 62 Moderate  

Student 35  2 3 3 4 5 3 2 1 3 4 2 4 3 4 2 4 3 3 3 4 4 3 69 High 

Student 36 
 2 3 3 4 5 3 2 1 3 3 2 4 3 4 2 3 2 3 4 4 2 2 64 Moderate  



 
 

 
 

Student 37 
 1 3 3 4 5 4 2 4 4 4 4 5 2 4 5 3 2 2 5 4 1 2 73 High 

Student 38  3 3 2 4 2 2 4 4 2 4 2 2 4 2 2 2 4 3 4 4 2 4 65 Moderate  

Student 39 
 2 5 2 3 5 3 2 5 2 5 3 4 2 3 2 2 1 2 4 5 4 3 69 High 

Student 40  2 3 3 2 3 2 4 2 4 4 2 3 2 4 3 3 3 3 3 3 3 2 63 Moderate  

Student 41 
 3 3 3 1 5 4 5 2 1 4 3 3 2 2 2 3 4 2 3 3 5 2 65 Moderate  

Student 42  1 5 4 2 3 4 3 3 3 4 3 3 3 4 3 2 1 3 4 4 2 3 67 High 

Student 43 
 2 2 2 1 4 3 5 5 2 5 1 3 3 2 3 1 3 3 5 3 5 4 67 High 

Student 44  2 4 5 3 5 5 5 4 3 4 4 3 3 4 4 4 3 4 4 4 4 5 86 High 

Student 45 
 2 5 4 2 3 4 2 1 2 5 2 4 2 5 5 2 2 3 5 4 5 4 73 High 

Student 46  1 4 5 3 5 3 4 2 4 5 3 5 4 5 4 2 2 5 5 3 3 2 79 High 

Student 47 
 4 4 3 4 4 4 4 3 2 4 3 3 3 3 3 2 3 3 4 3 4 3 73 High 

Student 48  1 3 2 3 5 3 2 1 1 2 2 4 1 1 2 1 3 4 3 2 2 3 51 Moderate  

Student 49 
 3 3 3 2 5 3 5 3 3 3 3 3 3 3 3 3 2 2 3 3 3 2 66 High 

Student 50  1 5 5 3 5 5 5 5 5 5 3 5 5 5 5 5 1 5 5 5 1 3 92 High 

Student 51 
 3 5 3 4 4 4 5 2 3 4 3 1 3 3 4 3 1 4 4 5 3 4 75 High 

Student 52  2 3 2 2 2 1 3 1 1 1 2 1 1 4 1 2 1 3 3 3 3 4 46 Low  

Student 53 
 2 3 5 2 4 5 1 3 5 5 3 4 2 3 2 3 1 2 5 3 1 4 68 High 

Student 54  3 4 2 3 3 3 2 3 4 3 5 5 4 4 3 3 3 2 5 5 4 2 75 High 

Student 55 
 5 3 2 4 1 5 3 2 3 4 2 2 4 4 2 3 3 4 4 2 4 3 69 High 

Student 56  3 3 4 3 3 5 3 4 4 3 3 3 3 3 3 3 4 3 3 3 4 3 73 High 

Student 57 
 4 5 4 2 5 4 2 5 4 5 4 4 5 5 5 5 3 3 5 5 1 3 88 High 



 
 

 
 

Student 58 
 1 1 1 1 1 1 1 1 1 1 1 1 1 1 2 2 1 1 1 1 2 2 26 Low  

Student 59  2 1 1 1 3 2 1 2 1 2 2 1 1 1 1 2 2 1 1 1 1 1 31 Low  

Student 60 
 1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 22 Low  

Student 61  2 3 1 1 1 1 5 1 5 5 1 3 1 1 1 1 2 3 5 1 1 3 48 Low  

Student 62 
 1 1 1 3 2 1 4 1 1 1 2 1 1 1 1 1 4 3 1 2 4 3 40 Low  

Student 63  1 1 1 1 1 1 1 1 1 1 1 1 1 2 2 1 1 1 1 1 1 1 24 Low  

Student 64 
 3 3 3 3 2 4 2 2 2 2 3 3 2 3 3 2 3 2 3 1 4 3 58 Moderate  

Student 65  2 1 2 2 1 1 1 2 1 2 2 1 2 1 2 1 1 1 1 1 2 1 31 Low  

Student 66 
 2 2 2 4 2 1 3 1 1 2 2 1 1 1 1 2 3 2 1 4 1 4 43 Low  

Student 67  3 4 3 2 3 3 4 3 4 3 4 3 3 2 4 3 2 3 4 4 3 2 69 High 

Student 68 
 3 3 3 3 3 3 3 3 3 3 3 4 3 3 3 3 3 3 3 3 3 3 67 High 

Student 69  4 4 2 1 4 5 5 1 4 4 2 5 2 2 4 5 5 2 4 2 2 1 70 High 

Student 70 
 3 2 3 4 4 3 3 2 2 4 2 2 2 2 2 2 3 3 3 2 4 3 60 Moderate  

Student 71  1 5 5 1 5 5 5 5 5 5 5 5 5 5 5 5 1 1 5 1 1 2 83 High 

Student 72 
 3 5 3 3 3 3 3 3 3 3 3 3 3 3 3 3 3 3 3 3 3 3 68 High 

Student 73  2 1 3 3 5 3 2 4 4 4 4 3 4 4 4 4 4 4 4 4 4 4 78 High 

Student 74 
 2 4 4 4 4 4 2 4 4 4 4 2 4 4 4 4 2 4 4 4 2 4 78 High 

Student 75  4 4 1 3 4 4 1 4 2 4 2 3 2 3 4 4 1 2 1 2 1 2 58 Moderate  

Student 76 
 1 5 4 2 5 4 1 4 2 4 4 4 4 4 4 4 4 1 4 4 1 1 71 High 

Student 77  4 2 2 4 2 4 2 4 2 2 3 2 4 2 2 2 4 4 4 4 4 4 67 High 

Student 78 
 4 2 2 4 2 4 2 4 2 2 3 2 4 2 2 2 4 4 4 4 4 4 67 High 



 
 

 
 

Student 79 
 1 2 1 2 2 2 2 2 1 1 1 2 1 1 2 2 1 1 2 1 2 2 34 Low  

Student 80  5 5 5 1 5 3 3 2 2 5 3 5 3 4 4 5 4 4 3 3 4 2 80 High 

Student 81 
 2 1 2 2 2 1 2 3 2 2 1 2 2 1 3 1 2 5 3 3 3 1 46 Low 

Student 82  3 4 2 4 4 2 2 3 3 4 2 3 2 3 1 3 4 2 3 4 3 5 66 High 

Student 83 
 5 2 1 4 3 2 4 1 1 1 1 3 2 1 1 2 4 4 1 2 4 4 53 Moderate  

Student 84  3 3 4 5 4 3 4 2 2 4 4 2 2 2 3 3 3 3 5 3 3 3 70 High 

Student 85 
 1 4 2 4 4 5 4 4 4 5 4 4 4 5 3 4 4 4 4 4 4 3 84 High 

Student 86  1 4 2 4 4 5 4 4 4 5 4 4 4 5 3 4 4 4 4 4 4 3 84 High 

Student 87 
 2 2 2 2 2 2 2 2 2 2 2 2 2 2 2 2 2 2 2 2 2 2 44 Low  

Student 88  2 4 3 1 4 4 4 4 4 4 4 4 4 4 4 4 2 3 4 4 4 4 79 High 

Student 89 
 1 5 5 1 5 5 5 5 5 5 5 3 5 5 5 1 1 1 5 5 1 1 80 High 

Student 90  2 4 4 2 2 3 2 4 3 3 3 3 4 4 3 1 2 2 3 3 2 2 61 Moderate  

Student 91 
 3 4 3 2 3 3 2 2 2 3 2 3 2 4 2 2 4 2 2 4 2 4 60 Moderate  

Total                        7220  

Mean                         66,24  

 

 

 

 



 
 

 
 

 

 

Recapitulation of Students’ Questionnaire of Instrument Causes of Writing Anxiety Inventory (CWAI) 

Name X1 X2 X3 X4 X5 X6 X7 X8 X9 X10 Score 

Student 1 2 3 3 3 3 1 2 3 1 2 23 

Student 2 1 3 3 2 3 2 2 4 3 4 27 

Student 3 3 3 2 3 3 3 3 3 3 3 29 

Student 4 3 2 3 3 4 3 4 5 4 3 34 

Student 5 4 3 2 4 5 4 3 5 2 3 35 

Student 6 2 2 3 4 2 2 3 3 1 2 24 

Student 7 1 3 4 4 5 4 3 4 3 2 33 

Student 8 1 5 4 5 5 3 3 4 4 5 39 

Student 9 2 5 5 4 4 3 4 5 4 4 40 

Student 10 1 2 2 2 3 2 3 4 3 2 24 

Student 11 1 1 2 3 3 1 1 1 1 1 15 

Student 12 2 2 2 2 2 2 2 3 2 2 21 

Student 13 2 2 3 3 3 3 1 4 2 2 25 

Student 14 2 2 3 2 3 3 4 4 3 3 29 

Student 15 2 2 3 4 4 4 4 4 4 2 33 

Student 16 2 3 3 3 3 3 3 4 3 3 30 



 
 

 
 

Student 17 1 1 1 2 3 1 1 1 1 1 13 

Student 18 3 1 2 2 3 2 3 3 2 1 22 

Student 19 4 1 4 2 4 4 4 2 2 4 31 

Student 20 2 3 3 3 3 3 3 4 2 4 30 

Student 21 1 1 1 2 3 1 1 2 2 1 15 

Student 22 3 5 5 5 5 4 5 5 5 5 47 

Student 23 4 3 3 2 3 2 2 3 3 3 28 

Student 24 3 2 2 2 3 2 2 3 2 2 23 

Student 25 2 2 2 2 2 2 4 3 3 3 25 

Student 26 2 2 2 2 2 2 4 3 3 3 25 

Student 27 4 5 4 4 3 4 3 3 5 4 39 

Student 28 2 5 5 2 1 1 1 5 1 4 27 

Student 29 5 5 5 5 5 5 5 5 5 4 49 

Student 30 1 2 2 2 3 2 1 2 1 3 19 

Student 31 2 3 3 3 4 3 2 4 3 3 30 

Student 32 2 5 5 5 5 5 5 5 5 1 43 

Student 33 3 4 5 5 4 3 5 4 3 5 41 

Student 34 1 5 3 3 3 1 1 5 1 3 26 

Student 35 2 2 2 3 2 3 2 1 2 2 21 

Student 36 2 2 2 3 2 3 2 1 2 2 21 

Student 37 4 4 4 4 4 2 2 4 4 3 35 



 
 

 
 

Student 38 4 2 2 2 2 2 3 4 3 1 25 

Student 39 2 4 3 5 4 1 2 5 3 5 34 

Student 40 2 4 3 3 4 2 3 4 3 3 31 

Student 41 5 3 3 3 3 2 2 3 2 3 29 

Student 42 4 3 4 3 4 2 4 3 3 4 34 

Student 43 1 1 1 1 1 1 1 1 1 1 10 

Student 44 5 4 5 4 4 4 4 3 3 4 40 

Student 45 2 4 4 4 2 2 5 4 4 4 35 

Student 46 2 2 5 4 4 3 4 2 2 4 32 

Student 47 2 3 3 2 3 2 3 3 2 3 26 

Student 48 1 2 3 5 2 2 2 3 1 2 23 

Student 49 3 3 3 3 3 3 3 3 5 4 33 

Student 50 5 5 1 5 5 1 5 1 5 5 38 

Student 51 2 4 3 3 4 2 2 4 3 4 31 

Student 52 1 3 1 1 1 1 1 1 1 3 14 

Student 53 1 3 3 4 4 3 3 5 2 3 31 

Student 54 5 2 2 1 2 5 2 4 5 2 30 

Student 55 2 2 2 2 3 2 2 2 3 2 22 

Student 56 4 3 3 3 3 3 4 3 4 3 33 

Student 57 4 5 5 5 5 1 3 5 5 5 43 

Student 58 1 2 1 1 1 1 1 2 2 1 13 



 
 

 
 

Student 59 1 1 1 1 1 1 1 1 1 1 10 

Student 60 1 1 1 1 1 1 1 1 1 1 10 

Student 61 4 2 1 1 1 1 1 3 1 1 16 

Student 62 1 3 2 1 2 1 1 2 3 1 17 

Student 63 1 1 1 1 1 1 1 1 1 1 10 

Student 64 3 3 3 3 3 5 1 3 3 3 30 

Student 65 2 1 1 1 2 1 1 1 1 1 12 

Student 66 2 1 1 1 2 1 1 2 1 1 13 

Student 67 2 4 2 3 3 3 4 3 4 3 31 

Student 68 3 3 3 3 3 3 3 3 3 3 30 

Student 69 2 2 4 4 4 4 1 4 2 5 32 

Student 70 2 2 2 2 2 2 2 3 2 3 22 

Student 71 5 5 5 5 2 4 5 5 5 5 46 

Student 72 3 3 3 3 3 3 3 3 3 3 30 

Student 73 4 4 4 4 4 4 4 4 4 4 40 

Student 74 4 4 4 4 4 2 3 4 4 2 35 

Student 75 2 4 1 1 4 1 4 2 2 3 24 

Student 76 5 5 4 5 4 2 4 4 4 4 41 

Student 77 2 3 2 2 3 3 2 3 3 2 25 

Student 78 2 3 2 2 3 3 2 3 3 2 25 

Student 79 1 2 1 1 1 1 1 1 1 1 11 



 
 

 
 

Student 80 2 5 3 3 4 3 2 3 3 4 32 

Student 81 2 5 4 4 2 2 1 3 1 3 27 

Student 82 2 2 2 1 3 1 2 3 2 2 20 

Student 83 3 2 2 2 2 2 1 2 2 1 19 

Student 84 2 3 2 2 3 1 3 3 2 4 25 

Student 85 5 5 5 4 4 5 3 4 4 4 43 

Student 86 5 5 5 4 4 5 3 4 4 4 43 

Student 87 1 2 2 2 2 2 2 2 2 2 19 

Student 88 3 3 4 3 3 3 3 3 4 4 33 

Student 89 5 5 5 5 5 5 5 5 5 5 50 

Student 90 1 1 2 3 2 2 2 2 2 2 19 

Student 91 2 2 2 2 2 2 2 5 2 2 23 

Total           3087 

Mean            28,3211 

 



 

 
 

 

 

 

 

 

 

APPENDIX 2 
Instrument of Writing Anxiety 

  



 

 
 

ESL/EFL Writing Anxiety Questionnaire I- Adopted from Second 

Language Writing Anxiety Inventory (SLWAI) (Cheng, 2004) 

 

Informasi Demografis 

Nama  : 

Jenis Kelamin : 

Tahun Ajaran : 

Tanggal/Hari : 

Instruksi  

Bacalah pernyataan berikut dan ungkapkan tingkat persetujuan / 

ketidaksetujuan Anda dengan mencentang. 

 

Catatan:  

SS : Sangat Setuju 

S : Setuju  

TP : Tidak Pasti  

TS : Tidak Setuju  

STS : Sangat Tidak Setuju  

Pernyataan SS S TP TS STS 

1. Saya tidak merasa gugup sama sekali 

ketika menulis teks dalam bahasa 

inggris  

2. Jantung saya berdebar kecang ketika 

saya menulis teks dalam bahasa inggris  

3. Saat menulis teks bahasa inggris, saya 

merasa khawatir dan tidak nyaman jika 

saya tau bahwa teksnya akan dinilai 

     



 

 
 

4. Saya sering menulis pemikiran saya 

dalam bahasa inggris  

5. Saya biasanya selalu melakukan 

berbagai cara untuk menghindari 

menulis teks dalam bahasa inggris  

6. Pikiran saya sering menjadi kosong 

ketika saya memulai menulis teks dalam 

bahasa inggris  

7. Saya tidak khawatir jika teks bahasa 

inggris saya jauh lebih buruk dari 

daripada yang lain  

8. Saya gemetar atau berkeringat saat 

menulis teks bahasa inggris di bawah 

tekanan waktu  

9. Saya khawatir akan mendapatkan nilai 

yang snagat buruk jika teks bahasa 

ingris saya akan dinilai 

10. Saya iasanya melakukan berbagai cara 

untuk menghindari situasi dimana saya 

harus menulis teks dalam bahasa inggris  

11. Pikiran saya menjadi campur aduk ketia 

saya menulis teks bahasa inggris di 

bawah batas waktu tertentu  

12. Jika saya punya pilihan, saya lebih 

memilih menulis dalam bahasa lain 

selain bahasa inggris.  



 

 
 

13. Saya sering merasa panic ketika saya 

menulis teks bahasa inggris di bawah 

tekanan waktu  

14. Saya takut siswa lain akan mencomooh 

teks bahasa inggris saya jika mereka 

membacanya  

15. Saya merasa kaget ketia tiba-tiba 

diminta menulis teks dalam bahasa 

inggris  

16. Saya akan melakukan yang terbaik 

untuk meminta maaf jika diminta untuk 

menulis komposisi bahasa Inggris. 

17. Saya tidak khawatir sama sekali tentang 

apa yang orang lain akan pikirkan 

tentang teks bahasa inggris saya  

18. Saya biasanya selalu mencari 

kesempatan untuk menulis teks bahasa 

inggris di luar jam pelajaran  

19. Saya biasanya merasakan seluruh tubuh 

saya kaku dan tegang ketika saya 

menulis teks dalam bahasa inggris  

20. Saya takut teks bahasa inggris saya 

dipilih sebagai contoh untuk dibahas di 

kelas 

21. Saya tidak takut sama sekali jika teks 

bahasa inggris saya dinilai sangat buruk  

22. Saya akan menggunakan bahasa inggris 

utnuk menulis di setiap kemungkinan 



 

 
 

 

 

Instrument Causes of Writing Anxiety Inventory (CWAI) Adopted from Second 

Language Writing Anxiety Inventory (SLWAI) (Cheng, 2004) 

 

Informasi Demografis 

Nama  : 

Jenis Kelamin : 

Tahun Ajaran : 

Tanggal/Hari : 

Instruksi  

Bacalah pernyataan berikut dan ungkapkan tingkat persetujuan / 

ketidaksetujuan Anda dengan mencentang. 

 

Catatan:  

SS : Sangat Setuju 

S : Setuju  

TP : Tidak Pasti  

TS : Tidak Setuju  

STS : Sangat Tidak Setuju  

 

Pernyataan SS S TP TS STS 

1. Saya khawatir terhadap komen dan 

penilaian yang buruk dari guru  

2. Saya takut terhadap ujian menulis  

     



 

 
 

3. Saya  merasa cemas ketika menulis 

dalam bahasa inggris karena saya jarang 

berlatih. 

4. Saya tidak menguasai teknik menulis 

bahasa inggris yang baik sehingga 

membuat saya cemas  

5. Saya tidak tau harus menulis apa 

tentang topic yang diberi guru  

6. Saya sering mengalami masalah 

linguistik seperti kosakata yang tidak 

cukup, tata bahasa yang berantakan, dan 

struktur kalimat yang tidak sesuai  

7. Saya merasa tertekan ketika diminta 

untuk menulis dalam bahasa inggris 

dengan sempurna  

8. Saya merasa cemas karena seringnya 

tugas menulis  

9. Saya merasa khawatir ketika saya harus 

menulis di bawah tekanan waktu  

10. Saya memiliki kepercayaan diri yang 

rendah dalam menulis teks bahasa 

inggris  
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