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When the research (s finished and tabulated, when the liter-
ature has been reviewed, the coursework comoleted and preparations
all made, the final paper waits to be written, and a time for rem-
iniscence and meditation appears.

I have been a long time in qetting to this point. My educa-
tion has been more a process than a goal most of the time...a pro-
cess that has involved the thinking, feelings and attitudes of my
family. We have lived in a ''state of education' for a long time,
and will probably continue in the scholastic environment even with
its excesses, trivialities and parsimoniousness.

Melinda, my wife of twenty years, i3S now working to complete
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18 a senior and head of yearbook photo at Skyview. His goal is to
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who knows most of her '"Dorothy Books' (versions of The Wizard of 0Oz)
by heart. She is well on her way to becoming, at least in symbol,

a "Princess of the Rohirrim."

Chip, as we call Henry Gordon Hilden V, s two, (s truly the
shortest and fastest thing on two feet i(n the household. With such
a l(ittle imitator, | waould hope that our behavior can be somewhat
circumspect.

To these | dedicate this paper, any honors my M.S. may confer
upon me, my life and my love. ! hope, with Melinda'’s help, to have
already given them a love of education for education’s sake.

Hs Gordon Hilden
August, 1982
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ABSTRACT

Images and Sequences
A Demonstration Project on the Use of Photography
as a Tool for Academic Motivation

in Logan Junior Migh School

by

He Gordon Hilden, Master of Science

Utah State University, 1982

Major Professor: Dr. Burrell F. Hansen
Department; Communication

This is a report of an after-school, non-credit, photo-en-
richment course that was developed and offered to students at the
Logan Junior High School during the period March 30 through May
6, 15871,

The artistic intent of this course was to teach students how
to see with a camera, recording images on transparency film, and
later arranging transparencies into idea-development.or story-
telling sequences.

The educational intent was to see if such a course would
motivate students to perform better in other classes and improve
their school relationships in general.

The course was of too short a duration to develop any hard

facts to support an affirmative answer to the question of edu-
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cational (behavioral) intent. This is not to say that the
course did not motivate such changes, or that the opposite was
proven. There was no evidence of improved, static or degraded
behavioral states.

There was, however, evidence that teacher/ administrator/
counselor biases had something to do with a student'’s perceived
performance. Moreover, there was a degree of unanimity in this
respect.

Because of the search for motivational factors, | re-dis-
covered Seymour Halleck's construct of "stylism,'" and found it
to be applicable to the student population of the project to a
large degree. Again, and because this was not a sought-for
answer, but a matter of serendipity, | developed no materials
to justify the extent, much less the existenca of such an ob-
servation. And so it is just that: an observation, and prob-
ably the most significant finding of the study.

Because of the significance of "stylism,"” | have developed
the literature search to explain it, and the report of the pro-
ject to demonstrate this construct in action.

/t may be that by coming to terms with this construct, edu-
cators can develop a protocol for teaching students previously
considered to be an educational enigma. Suggestions to this

end are offered in the conclusions.

(171 pages)




STATEMENT OF THE PROBLEM

Introduction

This is a Plan B Report on a photo-enrichment class | pro-
vided for seventh, eighth and ninth-grade students at Logan
Junior High School during the period March 30, 1981 through May
6, 1981. There were twelve classes in the courses These were
held tmmediately after school on Monday and Wednesday afternoons
for an hour to an hour and fifteen minutes.

Design of the curriculum and preparation of materials took
place during a fourteen-to-sixteen week period prior to Spring
Quarter, 1981, at Utah State University. Although the Revised
Proposal was completed and dated March 1, 1981, and approved by
the Logan City School District in a letter dated March 9, 1987,
other implementations could not be made until a starting date
three weeks later.

It is probably significant that the photo-enrichment class
was finished just three weeks prior to the close of school for
the summers. I/t appears evident that as school winds down, stu-
dents become more keyed up. As behavior becomes more extreme,
more carefree and less contained, the faculty responds, generally
by not only keeping up the academic pressure, but also by in-

creasing tte In some cases, such a response from the faculty

seems necessarye In other cases, i(ncreased pressure is either




unnecessary or useless. The classroom populations and the indi-
vidual student's reasons for being in a particular course seem

to determine this end-of-school behavior. |f the class has been
both creative and productive, and if the student has been there
because he has wanted to be there, increasing academic pressure
is pointless. This pattern of student behavior is an observation,
not a fact, hewever, and | mention these phenomena only in that
they might have relevance to the data accumulated during the
photo- enrichment classes at Logan Junior High. That course also
ended three weeks before the close of school, and | can only
wonder how the scheduling of the project may have prejudiced

some of the findings.

Statement of the Problem

| have been a graphic designer and printing consultant for
a number of years, although my primary interest since 71970 has
been in secondary and post-secondary education. [n 1876 - 1877
{ again returned to school to obtain my Utah Secondary Creden-
tial, but never used it, opting to stay in graphics at Smith-
field because of a medical problem one of my children had suf-
fered das a result of an automobile accident.

| had taught an evening post-secondary graphic arts class
for the Bridgerland Area Vocational Center, Spring Quarter, 1977,
! had also taught a class in beginning drawing for Adult Educa-
tion, the Logan City School District, for three quarters in 1977

and 1978. | was rather surprised, however, when Mr. Lee Colston,

then Principal at Logan Junior High, asked me to do some exten-




ded substitute teaching for Mr. Delbert Napper, their art and
ceramics teacher.

I had two significant experiences while teaching at Logan
Junior High: | again became involved with and interested in
teaching and using my secondary credential. Secondly, | noted
a distinct bimodal and sometimes a polymodal grade distribution
problem which seemed to have more to do with cultural sSub-group-
ings than with course material or testing. My instincts told me
to look for flaws in the testing system or in the manner of
grading. In performance-based art and ceramics classes, there
were no tests. One either did the work, or not. And | could
have no preconceived idea of a student'!s capabilities, thus slant-
ing the grading. The work was turned in with initials on a com-
pletion slip. | would grade each piece from an assignment; then,
with the assignment completed, | would go back through the work,
adjusting for any errors in judgment | had made. Occastionally, |
would have teo readjust two or three initial grades. Because /
had to become acquainted with the students, | had graded work
for nearly everybody before | began to associate the initials on
the pots with the people themselves.

Then, to be certain that my expectations were not far afield
from those of Mr. Napper, | went to his grade book with a series
of assignment grades on each one who had turned in work. Without
exception, | found my scoring to be within a plus or a minus of

the grades Mr. Napper had entered for the students' earlier as-

signments!




Because of an extensive background in social services, /| was
intrigued by the characteristics exhibited by these students at
Logan Junior High. ! had never observed these behavior patterns
tn such widespread and accepted practice. My earliest experience
with them was in 1964 when | served an internship at the Linda
Vista Boys! Center. | was then a tratnee in Project CAUSE
(Counselor Aide University Summer Education), a "war on poverty”
program to train professionals to deal with the difficulties of
disadvantaged youth. At Linda Vista, the problem was a semi-
clinical one involving a nearly all-black population.

As an art and ceramics teacher some sixteen years later, |
found these characteristics to be fairly widespread in a mostly-
white, mostly middle~class, predominantly Latter-day Saint coed-
ucational studentbody.

Let me list these characteristics: (1.) Much misguided energy,
(2.) A lack of self-discipline, (3.) Average, or above-average
comprehension, (4.) Excessive testing of rules and of authority,
and (5.) Emotionally stylized behavior the affect of which runs
from apathy to outright hostility.

During a class period, these states would seem to be free-
floating, active and somewhat mutually interchangeable. No one
group leader would emerge. Rather, several would vie in various
ways for attention or power...whether the means were socially
acceptable in the larger society or not...it made no difference.

And no one would "fink" or "narc' on the offender...unless he

were from a competing aroup and unless it were tacitly under~




stood that the ones who had been reported could reciprocate the
favor and keep the game (which was more important than the win-
ner) going. The process was designed to release boredom, ennui,
and had little or no meaning beyond this. |t wasa "style," or
a "face," such as is found in the writings of Sidney Jourard, or,
more contemporaneously with the young peopls, in Billy Joel!s
song, '""The Stranger.”

Well we all have a face

That we hide away forever

And we take them out and show ourselves

When everyone has gone.

Some are satin some are steel

Some are silk and some are leather

They!re the faces of the stranger
But we love to try them on.

In my experience as an art and ceramics teacher | had come
to feel that these students were '""good kids'" who were ''coasting
through school, learning the minimum while expressing boredom and
entertaining themselves in their peer groups with their psycholog-
ical games. | had supposed that in their school day their mis-
guided energy could be turned around if the students were offered
an opportunity to take a 'class'" in a subject matter that appealed
to them: one in which the only reason for attendance would be the
Jjoy in learning.

| proposed that an after-school enrichment course tn photo~-
graphy, chosen freely and committed to by interest, free of any
grade strivings or sanctions and "open,” or noh-authoritarian in

character would help students to internalize discipline and time~

structuring while harnessing a lot of the undirected energy.




! further proposed that such an after-school success
experience would demonstrate itself in better relationships be-

tween my students and their regular classroom teachers.

Premises, Hypotheses and Problems

The question most basic to the photo-enrichment class and
any findings therefrom involved the scheduling of the class: not
only the placement in the school calendar, but also the length of
the class itself. Could a six-week after-school class held only
a total of twelve times produce any information that would be
significant or valid? Would it be possible to validate the prem-
ise of the project proposal:

soelt is likely that some of these students
would do better in other subjects, relate to
the school as a place of learning, would be-
come more self-disciplined if they were invol-

ved in an extra-curricular "class'" to which
they felt some commitment.2

Would it be possible to say that inclusion of such a class
for those students who had decided to participate in it really
did contribute results which could be measured? What criteria,
then, could be used to demonstrate improved, degraded or static
states of internalized self-discipline for the participants, gen-
erally, and, by extension and comparison, how could any measuring
or testing be done so as to have any pradictive capabilities

which might be valid for the school population as a whole?

Further, what tools could be devised to gather the infor-




mation required for such judgments? Focusing on these issues in
committee led me to devise a number of forms whose use of ten-
times strayed widely from intent, but whose usefulness was more
than justified. These forms will be described in Chapter IV,
under '"Methods and Procedures.'"” Analyses of information obtained
by the use of these forms will be found under "Findings and
Assumptions." The forms, themselves, will be found in the appen-
dices in the ""Revised Project Proposal.”

If the hypothesis is made that positive school involvement
will be enhanced by positive involvement in an after-school
learning experience, the null hypothesis follows that no posi-
tive school involvemeant will be generated. The situation will
remain static, with no measurable change. But what could one
presume of behavior that measurably degraded? Could it also be
implied that student involvement in the project had caused the
behavioral shift? |f individuals were to be noted to have made
a shift in both directions, what would this have to say about my
original presumption? We will look at such shifting later in an
evaluation of some individual cases.

There is a difference in looking at individual cases and in
running a study to provide materials for sampling. Sampling Iis
basic te making extrapolations, and to be considered applicable
to larger populations, samples have to have a quality of numer-
ical randomness. Samples also have to be of a size that lends

itself to quantitative analysis. Ffroma student population of

approximately 795,3 twenty-one signed the interest sheet,




eighteen came to class and twelve either finished or came often
enough to provide information to me for evaluatione. In other words,
could a group of self-selected students whose numbers diminished

to twelve by the end of the six-week period be used to make any
valid predictions regarding the behavior of other students in the
same studentbody? Probably not. The individual cases to be de-
scribed later seem to provide valid and valuable insights, how-
ever, and may be of more value than statistical inference.

Class Procedures

In numbers of ways, the photo-enrichment class was not at
all tike any other class the students might have experienced in
Junior high school. | took roll only to familiarize myself with
the students and to keep track of who remained. The only con-
cern with tardiness or absence was to find out who might be
coming late to class and who might have dropped out. When some-
one was sick or had a conflicting appointment, the other students
knew, usually, and would let me know.

There were no assigned seats. There were no bells. The
classes came to their own logical conclusions when the work had
been shown and the discussions had come to an end. Generally,
classes lasted from sixty to seventy-five minutes, with a couple
running shorter. Except for personal appointments which occas-
ionally took students individually away earlier, students stayed
for the class and left when it was over. There was no agitation

to leave a few minutes early, no moving toward the door, as is

of ten seen in conventional classrooms.




There was also no driving headlong at hard, fast goals. /t
is true that a curriculum had been developed, but there was no
edict that implied that the curriculum was the last word. Indeed,
the students! work would sometimes deviate from the curriculum
when one student or another would find out something for himself
and apply a principle in an unpredicted way. As a teacher | see
this as the creative use of skills learned in an educational pro-
cess, and | am delighted by it.

Reasons for the Study

This project was planned for the purpose of offering to stu-
dents at the junior high school level a course involving use of
the camera as an instrumentality of focusing perception so that
they might learn to capture or create stronger, more artistic,
images. The step beyond the creation of images was to be the
sequencing of images in {dea development or story-telling. From
this aspect of the project comes the title: '"/mages and Sequences.'

This project was also planned for the purposes of determin-
ing if an enrichment class of the student'!s own choosing would
have a salubrious effect upon the relationships between the stu-
dent, his other teachers, his counselors, the administration and,
in particular, those areas in which the student might be having
some difficulties.

The artistic subject-matter of the project would probably
fall into the now-popular catchall area of "visual literacy."

The classroom factors would fit into the area of educational

theory and practise. The measurement of change, on the other
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hand, tnvolves the vagaries of social assessment, psychological
evaluation, educational measurement and the like. This is the

evaluation of the project "As a Tool for Academic Motivation in

Logan Junior High School."




THE SERENDIPITY FACTOR

Earlier, | described five characteristics | had first ob-
served while on assignment from Project CAUSE to the Linda Vista
Boys'! Center. This was a postgraduate program at San Diego State
College. The assignment was in a San Diego, California, lLow=-income
housing center. Tha year was 1964.

The characteristics were: (1.) Much misguided energy, (2.)

A lack of self-discipline, (3.) Average, or above-average compre-
hension, (4.) Excessive testing of rules and of authority, and
(5.) Emotionally stylized behavior the affect of which extended
from apathy to outright hostility.

If | had considered these five characteristics, and the games
that had developed from them, in the construction of the photo-
enrichment projects...not only as systoms of soclial dysfunctioning,
but also as signs that a "stylism” previously i{dentified with
alienated sub-groups had moved into the middle-class American
milieusso ! am certain that my goals for the study would have been
quite different, and my means of obtaining infermation...and the
sort of information sought would have been to validate the exten-
siveness of these five characteristics and their implications for
education.

|f there is one "finding'" that bears further enquiry, tt is

the extent to which form has pushed substance out of American
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education. Because of the unexpected information the study has
turned up, and the focus or emphasis that the findings and the
readings have reversed, or at least rearranged, in my thinking,
the questions originally asked and the results optimistically
expected have assumed altogether different values. Specifically,
because of a shift in students! behavior patterns that has been
taking place over the past decade and a-half, the results of the
study (for which | previously had little information or insight)
now make a good deal of sense.

It is not fair to speak of conclusions, really, until these
are elaborated upon in subsequent chapters. Because of the real
significance of these factors in the understanding of my findings,
! have incorporated resources into the literature review to set
the stage for a better understanding of the project itself.

"Stylism,! as | spoke to it earlier, is not my psychological
construct. Insofar as | know, it belongs to Seymour Halleck. /
do not, however, know of others who have observed its pervasive-
ness in the school-age population, or who have identified and
written about (t as such.

My concern is that this particular type of affective be-
havior started out as a problem to be treated by clinical psych-
iatrists, became characteristic to and expected of alienated and
disadvantaged populations, and now finds itself to be (or becom-
ing) the norm for the school population in general. The signifi-

cance of "stylism" is in the fact that it changes, mocks and

destroys traditional educational values.
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Educational values have always been subject to mockery and
the threat of destruction and change. Usually, the process has
been evolutionary, revolutionary. To a stylist, even these pro-
cesses are maeaningless...except as something to do. Stylists of-
fer no substitute or counter values.

A stylist is one of the '""now generation' who (s so involved
with the present and with instant gratification that he does not
have the experience to deal '"with any problem, including his own."
This lack of experience has been called a '"poverty of thought,”
an expression sometimes used to identify disadvantaged youth. He
is described as flighty with clinical despair following boredom.
He has mood swings '"which he perceives as being entirely out of
his control."4

The stylist!s preoccupation with the present leads him to
deal with the form rather than the substance of a problem. He
gets his rewards "for going through properly tasteful, stimulating
and interesting motions instead of...finding solutions." He has
a what!s-in-it-for-me attitude, and wants to get what is "right-
fully his" immediately.

The stylist's cry for relevance is, by definition, irrele-
vant. By living in the "now,' he lacks the reference that the
concept of relevance demands. Yet educational institutions are
redefining curricula to account for historical trends and future
projections...an exercise in relevance beyond the reasoning of

which the stylist is capable. Unfortunately, ''when the value of

relevance is held to an extreme, when the educative process
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becomes superficial, most easily mastered by devotees of style,"

the person is rewarded who ''can quickly incorporate a few concepts

and ideas that can then be applied to any problem at any time."6
My attention drifts to the character of Chauncey Gardner in

the Peter Sellers movie, Being There. Here we find a mentally

deficient person with the right affect, the appropriate style,
being considered for promotion to the presidency of the United
States.

Stylism, with its answers for all occasions, leads to a
fairly high degree of superficlial social mobility. Stylists
interact widely, but not deeply. And on a political level, the
?{ssues and the leaders tend to become interchangeabte."7 There
is nothing to be gained by confronting the issues. [t is cha-~-
risma that counts.

It was {n November, 1969 that | first read Seymour Halleck's

article on stylism in Psychology Today. Today, nearly thirteen

years later, | remembered his article and his predictions when |/
was in the process of comparing my experiences at San Diego (in
what was essentially an art-enrichment class at Linda Vista) in
1964, teaching at Los Banos and Gustine in 1973 and at Logan in
1980, and providing the photo-enrichment project class in 1981,

In 1969, Dr. Halleck predicted that:

It is likely that the personality char-
acteristics associated with stylism will
become increasingly prevalent as long as
our society continues to change so rapid-
ly. It is unlikely that stylistic be-
havior is compatible with happy existence.
We may find, then that eventually those
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who adapt most appropriately to society
cannot find happiness.a

A number of the students who signed up to take the photo-~
enrichment course, and then dropped out, may have been dis-
appointed that the course required them to do something that did
not fit into a pre-conceived multi-purpose response. Some who
came for the social interplay only, found what they wanted and
stayed. Both types, might, to some extent be characterized as
stylists.

Serendipity has been explained as '""the gift of finding valu-
able or agreeable things not sought for'."9 The happy process of
finding something of usefulness or value when it is not consciously
sought for usually provides a surprise for the finder. Whether
this should be so is questionable, for we cannot find that which
we are not able to see.

Nevertheless, beth the function and the process of the find~
ings of my serendipity experience are carried into successive
chapters as we l[ook at the consequences of our most effective
promoter of stylism: television, and as we examine the present
and historical goals ef public education in terms of stylism.

We will then try to synthesize findings and make assumptions
about the phote-enrichment project, findings which prometed the

eclectic birth of the serendipity factor, findings which may

void traditional reason and give a new direction to hepe.




REVIEW OF LITERATURE

Introduction and Considerations

In a study involving visual literacy, the analysis of moti-
vation and behavioral change, the technical and artistic qualities
of photography and the complex socio-educational process, where
does one find a literary middle ground... an area long enough de-
fined to be credible, yet not so ingrown as to be useless and
arid in describing the artistic, educational, human situation?

To attempt to find some answers, we will now turn to an eclectic
group of writings by individuals who speak to these areas of our
problem.

Minds, Meanings and Metaphors

The mind does not speak now, then or ever in a strictly lin-
ear pattern. Languages are linear to varying degrees, but lan-
guage is only one means of communication. Without language, the
mind still "speaks'" in images, analogies, comparisons and meta-
phors.1o

And, probably before images become clear enough to organize
and pattern, the mind separates the visible spectrum, selecting

red, blue, green and yellow...rather than blends of these colors

...as significant, different from each other, and basic.” Three

of these colors are the additive primaries of light; that is, all

colors of light cam be created by mixing these three: red, blue
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and green.72 While we physically and Photo-chemically manipul-
ate the wavelengths of the visible spectrum, we physiologically
and neurologically "see' light in white-black, red-green and yel-
low-blue "opponent processes.""

While physics will allow us to reconstruct white light from
red, blue and green light sources, and photo-chemistry or process
color printing will allow us to create full-spectrum color images
with the complementaries of red, green and blue...the subtractive
color primaries of cyan, magenta and yellow inks or dye-coupled
silver halides15.--animal Physiology will not do quite the same.

True that there are three color receptors in the eye. Yet,
until recently, there has been no emerging concensus as to just
how these receptors worked. Hermann von Helmholtz posited that
these receptors responded to vioclet, green and red light, imag-
ing yellow as a mixture of red and green in a phystological
analogy to the physical properties of tight. This theory was simple,
easily demonstrable with the physical qualities of light, more or
less generally accepted, and wrong.

Ewald Hering, a 19th Century contemporary of von Helmholtz,
suggested that there were not just simple, single-color receptors
involved, but three pairs of receptors feeding black-white, red-
green and yellow-blue information. The "opponent processes'" of
the physiologist, Hering, were recently supported and modernized

by the work of Dorothea Jameson and Leo Hurvich of the University

of Pennsylvania.

Using perceptual methods with adults, they
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established the existence of opponent pro-
cesses In the eye. Although t(t is true that
the eye does contain three color receptors,
those recepntors do not give sensations di-
rectly. Instead, in a complex fashion, the
three receptors feed i{nto a set of nerve cells
that work by opponent processes. /It is the
patterns of activity of these opponent cells
that appear to underlie the experience of

color-.‘l6

Further validating the work of Jameson and Hurvich was that
done at Berkeley by Russell DeValois and his associates. Using
monkeys, DeValotis found '"three main classes of nerve cells that
are specifically sensitive to variations in light wave-lengths.
Of these, one class seems to carry information about brightness;
these cells fire at rates that depend on the intensity as well as
the wave-lengths of light striking the retina."17 These cells,
and the other two classes, reported information according to the
neural firing rate in the black-white, red-green and yellow-blue
opponent processes.

There would seem to be a biological basis for color perception
that is operative in unacculturated and pre-verbal children. 1f,
for instance, we could harness this inborn ability to separate
and categorize colors and turn it into a teaching opportunity,
what would we have? We would have the red, green and blue (also
black and white) cathode-ray imaging color television receiver
tube!

Since the 1950's, parents have been literally conditioning

their children to learn sequencing from television. Television

provided the images. Television provided the continuity. And
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with the development of color television {t became possible to
literally suck in the unacculturated, pre-verbal child.

Parents park their infants in front of the ubiquitous TV
screen, where documented research indicates that they can separ-
ate and categorize colors as early as four months of age,19 and
this is done without regard to anything more than the convenience
of preoccupying and quieting the child. And, it works! Tele-
vision does, indeed, preoccupy and even, to an extent, cemmuni-

. . 20 R . . .
cate with an infant. It is possible, also, that the television=-
watching habits of infants slow the development of normal hand-
eye coordination along with other motor skills that are needed for
optimum brain development. Kate Moody, an articulate spokesper-
son for television reform, has sald:

If the eyes, hands, and brain work together as
a team, and if accelerating the workings of the
hands means accelerating the workings of the
brain (as some anthropologists believe), what
would happen (f one of those members is immobil-
ized or impaired? [f increased handwork was
responsible for stimulating the development of
the larger brain, might not diminished handwork
eventually cause a diminished brain? |[|f some
"magical force' were to enter our cultural en-
vironment and '"capture’ or "tie up'’ the hands,
wouldn!t this in some way affect the course of
brain development? Whatever the answer, it ap-
pears that TV viewing tends to immobilize the

hands of the young during their key develop-
mental stage.21

Mrs. Moody's dismal view of a technology-conceived inverse
evolutionary pattern is not simply a concern for eons to come.

I/t is more than that. She is concerned about the child who sits

22 .
watching TV for more than thirty hours a week, but she s up-
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set that the heavy viewer who watches more than this average fig-
ure has established a statistical relationship between himself and
23

low /.Q. scores. /In a study conducted by Michael Morgan and
Larry Gross at the Annenburg School of Communications at the uni-
versity of Pennsylvania, '""the amount of viewing time was a better
predictor of (lowered) /.Q. than any other variable tested, in-
cluding social class."24

Mrs. Moody may sound like an anti-TV evangelist at times,
but even if only a part of her concerns have validity, they bear
need for serious consideration. |t is folly not to think of TV
as a mover in our culture when "by the time the child finishes
high school, he will have spent 18,000 hours with the TV Curri-

, R 25
culum!' and only 12,000 with the school curriculum.”

/| have mentioned earlier my years as an observer from within,
and, outside of the public school system. | have also described
my concern for a growing stylistic affect among students...a cir-
cumstance of being that started out as a clinical problem, spread
to disadvantaged populations, and now (s becoming pervasive in
middle-class American public schools. |[magine my concern, then,
when Kate Moody recorded the following educational observation:

Experienced teachers, those who have taught
long enough to know several generations of
children, are coming to alarming conclusions
about current learning styles and abilities:
Kids can'!t listen for any length of time;

they can?’t follow verbal directions very well;
they can't pay attention ('""When | read them
stories out loud, they squirm and say, '/ can't

hear it without pictures'”"); children today
can?’t wait or delay gratification; they can’t
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process language as well as past generattions;
they don't seem motivated to use their imagin-

attons.26

In her book, Growing Up On Television: The TV Effect, she

details the changes: The growing, mushrooming, pervasiveness of

television and television-related technology in which its

1" : . . 27 .
attractions...will be virtually boundless." The crumbling so-

ciety in which culture can no longer be handed down, but is mass-—

marketed to teens '""who hand t{t up to adults."28 Loss of reading
. , .. . 29

skills in that "television trains eyes not to move.'f Loss. of

learning skills because '"the flash-and-dash of the fast-moving

screen is throwing the species off its age-old perceptual track

by making us passengers in vicarious learning rather than parti-
, . R , 30

cipants in direct experience.’!

The conclusion to this line of reasoning is this: "The
natures of early intellectual and sensory learning and of tele-
vision communication may be largely incompatible."

/s this, or is this not, a quarter-century of behavior modi=-
fication television has wrought? |f it s, and if exploding
technology continues to expand the borders of television and re-
lated media, then how will the educational system continue to edu-~
cate, have any relevance or draw any followers from the easy
world of the vidiots? |t!'s not an easy question, and the answers
do not fit into an educational system created a long time prior

to the electronic age. Generally, answers are non-answers, or

they're radical, evasive or non-existent.
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One suggestion, or "non-answer,' that has been thrown about
a lot, has apparent relevance to the ideas of visuval imaging and
sequencing, and is even considered by Mrs. Moody, is to make TV
a part of the educative process. Make the students into producers
as well as consumers-32 At first glance, this principle of in-
volvement has an "aha!" quality to it. [n fact, the application
to television, alone, seems to be too narrow. Why not apply the
tnvolvement idea to other subjects as well?

well, first, young people are not born into the same world
their parents and teachers grew up in. How many, other than the
angels or fools among us, would step into a teaching situation
using one of the current "cookbooks" or ""how-to'" manuals for
educators?33 Some do, and from these we obtain more books that
relate their experiences or give a short compendium of others!
work that they have found helpful. These books are available,
in use and of every quality. A short explication of six of these
is to be found in the endnotes.

The tnvolvement question has some basic problems, some ga-
ping holes in it. First, as we have seen, is the rush to have
the schoolteacher become '"qualified itn," become a ''resource per-
son to,"” or, as a last resort, become an vexperiential leader!
in discovering means of using technological toys as a means of
recapturing the interest and involvement that students have {ost
for schools. The expression of boredom is an affect! And to the

dagree that we treat it in seriousness, we play into a '"gimme

more! game with students. To the extent that stylism prevails,
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learning is irrelevant. To keep the game going is the only mat-
ter of importance. If "doing the media' is a part of the game,
then how s it possible to objectively evaluate the success or
the failure of media projects in education? Perhaps it is not.
We may need to do a lot of pointless experimentation...although
at the time the experiments may not seem "pointless''...before the
premises sort themselves out and begin to give us a literature of
factual materials. Along with this sorting out, | would suspect,
we will also find a developing leadership among thinkers and ex-
perimenters.

Second, when a person is not more than superficially qual-
tfied to teach a subject-matter, students cannot become more than
superficial learners. They may not feel that such is the case,
but the fact (s that they could not have gained the discrimination
to feel or know otherwise. Enthusiasm can be like puppy love.
Involvement or preoccupation with a subject is another thing.
Student-centered schools sometimes, in their mad rush to meet de-
mands for !"relevance,” are vulnerable to this superficiality.

Third, we seek in things that which we do not find in our-
selves. The technology that surrounds us, and which sometimes
interferes with familial communication instead of aiding it, is
proportional to our affluence. Under-developed nations have, per-
capita, enormously fewer such playthings. The father who is anx-
ious about day-to-day economic survival has little use for a micro-

processor or an auto-focus Nikon. Yet we still lust after these

things.
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The developmental psychologist, J.S. Bruner, was absent from
the U.S. from 1972 to 1981. Upon his return he was overwhelmed
with the greed he found. | cannot imagine how you run a soclety
without some tacit recognition of the importance of compassion —-
of helping those less fortunate or even less able than yoursetf."35

! suspect that this selfishness (s the base of some of our
current funding problems in public education...which is, by its
structure and definition, a socialistic institution. 1t is simply,
the loss of compassion; and, by extension, the "what's-in-it-for-
me' attitude that have run headlong into educational "accountability."

In our continuing economic dislocations in this country, |
would suspect that many of the 'toy,'" or "gimme more! programs
will be cut. One man's toy is another man'’s necessity, however,
and the programs that will remain longest will vary from school
to school, and district to district, but will represent the par-
ent demands of the more affluent and socially elite. So much for
democratized education!

The fourth and last problem is this: What happens to the
student who, at the demise of play time, now finds himself lost
in a tough world which will no longer fund the stylistic milieu
to which he has become accustomed? When faced with the need for
genuine performance, what will he do? He will fail.

! have said that today'!s students are born into a different
world than that of their parents or their teachers. Perhaps we

need to qualify that statement. The multiplication tables have

not changed. Our expectations have. | was expected to learn
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the combinations through twelve. My children are expected to
learn the multiplication tables only through ten...nine, actually,
tnasmuch as with ten one only adds a zero. The natures of physi-
cal properties have not changed. Our understanding of them has.
That is progress. Word meanings, sentence structure, spellings,
and the numbers of things that can (or should be) spoken of or
written about have changed. The need to read well has not dis-
appeared. Technology has given it increase. The need to write
well about new developments, new technologies, new social thought
and other concerns of this generation has placed a premium on old
skills in today's world. That we should need to be competent to
manage the devices, relate to the sounds and process the images
of an electronic generation is not a replacement of traditional
educational skills; it is an addition to them. To bypass the
basic in favor of the new and exciting is to make the student
even more dependent upon stylism. Insecurity breeds a need for
stylism. What happens when those who need a stylistic escape
most can no longer have it given to them...or even tolerated of
them...by a school that can no longer afford its cost? Have we
not created a Frankensteinian monster of proportions we can now
only guess at?

| am convinced that in our educational scurrying about for
relevance or meaning in an adult framework as a means to under-
standing or dealing with what was happening to our children in

the affectual stylism that they presented to us, we skirted the

issue of values, of real meanings and of stylism i(tself, pre-
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suming a depth of meaning which really was not there at all! Fur-
thermore, it was easier to advance the state in which stylism had
grown and prospered. One had only to provide more money, more
toys. #e were an acquisitive and an affluent people. To give of
our time, or to question educational values that mirrored our own
would be self-destructive. And so we let questions of value pass
and directed our energies elsewhere. Bruner says, to greed.

We had not asked any questions of substance, had not really
heard the response: that the world (s out of control, that the only
answer to everything is '"more,'" that the only time is "now," that
superficial ""rote'" responses are the safest, and that the stylist
is really a very scared, insecure individual who is addicted to
his stylism. He cannot live without i{t, and life is essentially
miserable and lonely with {t.

8y ignoring the incongruities of response and meaning that
the stylist placed upon us, by countering with "more," we were then
free to go about our business. But we were not really free. In
the name of relevance we had also chosen to ignore the added re-
sponsibility for basic skills that an exploding technology had
placed upon uss. And we had forgotten that life ts the harshest
schoolmaster of all!

Thoughts About Learning

| spoke earlier about the '"joy of learning” (p. 5.) as a
reason for attendance in and a means of involvement with the

photo~enrichment class. According to Peter Drucker, there never

has been joy in a school system which may have succeeded in edu-
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cating one out of ten students and which "was a place of misery,

of boredom, of suffering...."36 The schools haven't changed, ac-~

cording to Drucker. They have done a miserable Job all atong.37

So, it is not that the school has become
worse. Rather, the school has suddenly
assumed such importance for the individual,
for the community, for the economy and for
society, that we cannot suffer the tradi-
tional, time-honored incompetence of the
educational system.38

Dr. Drucker does not limit his comments. He speaks to the entire
educational system: elementary through college. "One went to col-
lege because 1t led to a professional cagreer, or because it was
the soctially acceptable thing to do, to make valuable connections.

Learning was for a few grinds who were aqt best tolerated by their

39

classmates."

Drucker was writing a decade ago. Three and one-half dec-
ades ago, E£arl C. Kelley was saying that fear was the motivating
factor in.our schools: fear of failure, fear of teachers, fear of
parents, and abject terror of classmates.

And so it comes about that children learn
early to fear and distrust adults -~ par-
ents and teachers in particular. Teachers
fear the children (they might get out of
hand) and they fear the school administra-
tor. The administrator fears children,
teachers, board of education, and the pub-
lic tn general. Parents so fear the teacher
and administrator that they can hardly be
dragged to the school for conferences con-
cerning their children, their most valuable
asset. 40

In 1982, Jerome Bruner expressed concern over what he calls

. . R , s et
nwEducational terrorism," the phenomenon tn which one group ""'wins
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the community debate over educational values. "That's the Moral
Majority'!s approach. We win and then we castrate you. What fol-
lows i3 bound to be dreadful bitterness."41 The winners "come in
to wreck programs they don't like.”42 Alas, one of the weaknesses
in democratized education is the same as in the body politic it-
self: an organized minority can subvert the give and take, the ex-
change of ideas and "political rivalries bacome polarized into
warring ideologies, (where) no reconciliation will be possible.
The result i{s warfare, not politics-"43 The organized minority
can destroy the system itself, for "where there is no fundamental
cultural and moral concensus, where a significant minority prefers
insurrection to the acceptance of political decistons, no mathod
of making these decisions will work, and no constitutional govern-
ment s possible."44 In the brokerage system of political deter-
mination of educational goals, the mutual distrust that leads to
uneasy compromise is a difficult enough system in which to formu-
late educational goals and policies., It is altogether impossible
when Bruner's Yeducational terrorists” take control. Seen in this
light, the "back to basics'" movement is fatuous. There never was
a "basic" curriculum, just a narrower one in which students per-
formed, according to Drucker, as poorly as they do today. That
some coalition of groups, tncluding educators, could promote such
a cause is only a validation of the tyrrany that a democratic so-
citety can bring upon itself.

Accountability, the '"novel demand,! or the "new expectation

that no school (had) met before,”" that was '""so historically ir-
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rational’ fhat it means that today '""most if not all students will
learn something' is the reason that schools are in a state of cri-
., 45

sis. Ten years ago, when he wrote "School Around The Bend,'" Dr.
Orucker curiously suggested the schools look at the model of "the
continuing education of adults” which, he said, is decentralized,
has no built-in bureaucratic baggage: school boards, constituent
publics, or "headlines,'" and is "capital intensive,” that is, it
has a high per-student investment in educational materials and
devices.

sescontinuing education already practices,

theugh on a narrow, mostly vocational front,

most of the basic principles of tomorrow’s

school. It {s a working model, on a small

scale, but it is proof of what we can achieve.

It is also the most rapidly growing segment
of organized education.46

There are flaws in Drucker's thinking. He is looking at the
mixture of programs in adult education as if these were one entity.
They are not. And the in-place constituent publics and "boards"
are as varied as the sponsoring organizations.

Or. Drucker does not either acknowledge or recognize thaqt the
cry for accountability i{s also more a cry for economy. Business-
related continuing education can control its product and manage
its cost-effectiveness. Public education (s much broader, although
perhaps not so intense as business education. [ts applicability
is almost impossible to monitor in a free society, and its cost-

effectiveness operates under collectivistic-political strictures

rather than capitalistic management needs.
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He has said that education "is thus the cost center for the
American ecomony."47 Yet he speaks of a need to make education
more capital intensive, generally.48 In public education, there
is no more capital, we are told. We cannot even support adequate-
ly the systems that are now in place. How, then are we to fund a
restructured curriculum that will train today's students to func-
tion competently in their world? Perhaps we cannot.

Those who benefit most from the finished product of public
education are not the recipients of such education. We have al-
ready established that for most there is little joy in learning.
Business, industry, marketing, private and public services and
government...these are the ones who benefit. And (f post-formal,
or "gdult,"” or "continuing” education is so successful that it
can afford to be capital intensive, let it assume the responsi-
bility for specific technological education for its own narrow
needs. Such a system would certainly be more cost-effective than
a general technological public education. Such a system is also
"pasic'' in its analogue to the apprenticeship program that exist-
ed before the industrial revolution.

There is yet another comparison that needs to be made be-
tween public education and adult education. While currtcula,
class size, the availability of materials and other circumstances
may change in public education during times of economic boom and
economic bust, the system goes on...limping perhaps, but still

there. Not so with adult education, and particularly with in-

dustry-supported training programs. ‘Nhere there is no need for
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training new workers in a growing economy; that is, where the econ-
omy is static or falling, and there are no new workers needed, so
also is there no need for continuing education. This is cost-ef~
fective and economy-responsive. It also dumps the onus for adult
retraining onto government, a socialistic answer to a capitalistic
dilemma.

We have said, earlier, that education is no fun and that pub-
lic education is not effective. Two questions come immediately to
mind: Why should education be fun? And, if education is so bad,
why isn't our society in the same sort of a shambles in which we
find some industrialized semi-literate countries? The answer, if
there is one, lies, | think, within the phenomenal pervasiveness
of stylism in our country. With all of its faults, stylism does
demand of its participants a certain level of literacy and com-
petence. The actualization of greed is a competitive process.
PRerhaps greed is not an entirely negative characteristice. In the
present political situation it might even be euphemistically re-
stated as '""frontier independence.’

Although a vacation trip to any beachfront resort should
provide convincing enough evidence to demonstrate to most of us
that ""the Pepsi generation™ is either a myth or the manifestation
of an abject minority, the results of the compulsive consumption
of snack and junk foods at the same location should give us
pause to wonder about the phenomenon of instant gratification

characteristic of stylism. We might even find ourselves acting

as participants!
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Wanting everything now, or promoting the what!s—-{n-it-for-
me attitude is like asking for ecstasy without considering the
possible agony. The way to be a model of the Pepsi generation
is to be slim...a situation not always compatible with the com-
pulsive consumption of junk foods.

Weight contral means self-control and work. fad diets are
excuses for obesity. We may demand and obtain what is "right-
fully ours™ by fair means or foul, but we cannot so easily cover
up gluttony. We lie to ourselves about our right to ownership or
possession and we lie about the diet that failed...not the dieter.
Next week we!ll try another "quickie” diet...or some new pills.

George B. lLeonard says that educction should provide '"the
achievement of moments of ecstasy. Not fun, not simply pleasure
seonot the Llibido pleasure...but ecstasy, ananda, the ultimate
detight.”49 william H. Blanchard recognizes that "insight...rep-
resents radical...reorganization within the individual. It s
the moment of awareness of creative possibilities, and as such it
may be both exhilarating and frightening."so In this same veln
he concludes, '"ecstasy without agony Is baloney."s

To do a study involving a photo-enrichment class for fun is
one thinge. T7To analyze the data and look for reasons for the re-
sults | found, to try to understand the processes involved in our
educational system s not like the first at all. /It is agony. It
is frightening. [t is also delightfully satisfying.

George Leonard says that '"'to learn is to change. £Education

52 R
is a process that changes the learner.” School changes child-
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ren. School affects adults. | have been an observer and a parti-
cipant. The question is: [n what direction and in what way does
school effect these changes? Does it create changes involving
insiaht? And does the agony produce ecstasy? Generally speaking,
the answer is "no!" Most education is purposefully superficial.
Worse yet, it (s a conditioning devised to preserve the status
quo. |f, for instance, education promoted enquiry and awareness
in everybody, what kind of society would we have?

William Blanchard speaks to using the gestalt therapy of
Frederick Perls in the frame of reference of a factory worker.
The worker expands his taste awareness, beginning with a vending-
machine sandwich, and in so doing becomes painfully aware of his
drab surroundings.

I continue the day in the full agony of
awareness of who [ am, where | am, and
what | am doing. When | leave work |/
notice the faces on the subway. [|s this
what the world (s really like? For a
moment, | consider getting another job,
but all those other dead bodies on the
subway come from other jobs. OQur society
is filled with meaningless other jobs,
and people spend the best and most use-
ful moments of their waking hours per-
forming these tasks. The awareness
experiment has placed me in a painful
and frightening dilemma, for | now real-
tze that | do not want to go on living
in this kind of world. The intensity
with which | experience my surroundings
increases my sense of urgency to the
point of suicide or revotutionoSJ

R 54 .
/f society has a "hidden curriculum,’ as posited by Jerome

Bruner, perhaps it is that the real job of educators is to pre-

vent "the new generation from changing in any deep or significant
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way,'" and '"schools should go on with their essentially conserva-
tive function: passing on the established values and skills of the
past. Perhaps schools should not change but civilize (restrict
human behavior) while superimposing skills and polish."ss

With tongue in cheek, George B. Leonard is saying not what
schools should do, but what they already do. [If society does re-
quire this of its educ:ator-s,s6 if it prevents real education
(which presupposes change in the learner) in favor of indoctrin-
ation to cultural norms, it also prevents both ecstasy and agony;,
promoting boredom! [|n this light, public education is seen as
promoting stylism! These are cultural values: to tune out, that
is, become insensitive, to react superficially and to demand "our
share,”" which is usually a rationalization of that which is more
than our worth or entitlement.

These are the phenomena we see guiding the dynamics of pub-
lic education today. This is the system that provides the motives
and sanctions with which we and our children learn to live. Yes,
perhaps ten percent of the students have aberrent values: these
are the "grinds who (are) at best tolerated by their ctassmates."57

Because of these cultural values, an enrichment class, even
of the student's own choosing, which (1.) did not relieve the
student of any other social or educational responsibility (such
as a sports program would), and (2.) which required effort and

changes in perceptual behavior...required new ways of thinking

about old ideas...-would not enhance appropriate behavior in other

classes that the student might be taking. Indeed, the process
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would be antithetical to the real purposes and goals of the school
System in which the students spend the rest of their time. More-
over, the substance of it would be in direct conflict with their
stylistic superficial preoccupations.

Reflections on Perception

My undergraduate degree was in English. !/ am particularly
fond of some literature and drama. And, sometimes, when | find
myself beleaguered by the unflinching linearity and logic of expo-
sition, | seek solace in simple truths found in art. Such was the
case when | found myself looking for a means of demonstrating
that perception (n. from the Latin perceptio. 1. Awareness of
objects; consciousness. 2. Direct acquaintance with anything
through the senses. Cf. sensation.) changes constantly. ||t (s
affected by time, place and state of mind. Experience colors it.
Motives direct it. Laziness limits it. /It is not reality. [t
s a sensual brush with the world outside the self. And, the
more one limits his i{nvolvement with reality experiences, re-
placing these with stylism and multipurpose responses that sub-
vert a need for genuine answers, the more one limits his procli-
vity tos..and his ability to...perceive.

For someone with a perceptual problem, words without pic-
tures are an enigma, as | have said earlier (p. 20). For this
person, traditional literature with its dependence upon words s
something to be avoided. This '""someone! happens to be a steadily

growing number of persons in our public schools, however, and

many might well have difficulty in relating to such a passage as
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this from The Little Prince by Saint-Exupéry.

"Goodbye, ! said the fox. "And now here is
my secret, a very simple secret: |t is only
with the heart that one can see rightly;

what is essential is invisible to the eye."58

Blanchard puts it another way when he says:
There may be something about the act of
knowing that makes it necessary for us to
see things all at once and together as a

whole if we are to arrive at genuine real-
ization or insight.
9Nt 59

Further, explaining the development of scientific theory, Or.
Blanchard notes that ideas for theoretical constructs oftentimes
come into the scientist!’s mind as a "wild surmise!” that sends the
scientist off to spend "most of his time searching for facts to
Fit it,n®

What, then, can be expected of public education in regard to
the training of perceptual abilities? |[|f | might be allowed to
parody Pope, perhaps the answer could be something like this:
Perception and cognition, both misapplied/ These hallowed walls
do sense and thought divide!61

A gestalt perceptual psychologist whose specialty is art and
creativity has said that '"a child who enters school today faces a
12~to 20-year apprenticeship in alienation. He learns to manip-
ulate a world of words and numbers, but hg does not learn to ex-

perience the real world. At the end of his schooling he has been

6 .
conditioned to live in our culture.” 2 How much this comment

echoes those of others | have quoted earlier itn this paper!
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Seymour Halleck speaks to the escape of stylism (pp. 12-15).
Kate Moody speaks to unimaginative, unmotivated kids who have be-
come passengers in the fast-moving stream of life rather than par-
ticipants (pp. 20-21). Peter Drucker speaks to the joylessnass
that has always pervaded education (pp. 26-27). Earl C. Kelley
raises the spectre of fear as a mover in education (pe 27).

Jerome Bruner is concerned that "educational terrorism" may
play a larger role in curriculum development (pp. 27-28). George
B. lLeonard implies that there is little substantive changing that
occurs in the lives of students. Therefore there is no real learn-
ing (pps 32-33}. William Blanchard equates education with insight
and a "radical reorganization within the individual." He then
demonstrates the chaos that would ensuve if education really
worked (pp. 32-33).

The circumstance | find to be the saddest of all is this:

The little child who enters school is in-
finitely curious, and he is willing, as a
rule, to give adult proposals a trial. This
curiosity, at least with regard to what is
set out to be learned, gradually disappears.
Iin the place of curiosity we accumulate re-
sistance. It gradually comes about that
scarcely any adult proposal receives con-
sideration. Whatever it is we propose to

set out for him, he is sure he wants none

of 1t063

When he wrote this observation in 1947, Earl C. Kelley had to
deal with no media factor. The first significant increase in

television saturation in the U.S. did not occur until the dec-

ade of the 1950'!'s. QDuring this decade, television ownership
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Jjumped from four to fifty-three million set:.64 School has been
alienating people all along! Could it then be possible that tele-
vision, society and schools are but parts of a larger synchronous
organism? And, i(f so, what?

/f we can assume some commonality of experience within our
larger social structures, and, if indeed this commonality is the
glue that makes the structure work, we need to consider to what
extent the socializing forces outside of the schools prescribe
the percepts and experiences that occur inside of the schools.

Do the schools, in fact, even have to accept the responsibility
that has been thrust upon them for the deterioration of enthustiasm
that progresses as young people move through the halls of academia?
/| think not.

Kelley has said that "we do not get our perceptions from
the things around us, but...perceptions come from us. Since they
do not come from the immediate environment (the present), and ob-
viously cannot come from the future, they must come from the past,
they must be based on experience."65

Kelley, however, was making assumptions from a school-age
population. In developmental jargon, these students would have
formal operations' capability. Another writer, Bob Samples,
speaks to a quality of being which has, for the most part, dis-
appeared by the age of those with whom Kelley worked. Samples

contends that:

Much of what the young child experiences
reflaeacts the inventive metaphoric mode.
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Yet the differences are simple. The in-

fant does not have Formal Operations capa-
bility, whereas adults usually do. But

what most adults do not have is the child's
attitude to invent and the strongly affil-
tating sensory skills that go along with it.
Thus there is a tragic tradeoff that certainly
Piaget never intended to happen. The intel-
lect generally matures at the expense of
sensorimotor skitts.66

Let us now look at some of the above factors to see what re-
lationships we can devise. First, intellect (or cognitive devel-
opment) grows at the expense of sensual perception. Using the
Piagetian model, we have from one and a half to two years of di-
rect interaction with his environment that a child experiences
without language. From the "end" of the sensorimotor stage to
the first two years of school, approximately, the child is going
through the process of integrating langquage and pre-verbal ex-
periences in the preoperational or egocentric stages. By the time
the child is eleven or twelve, he (s into mathematical relation-
ships, ordering and defining relationships. This process has
taken the child through the sixth grade. By the seventh grade,
approximately, the child is ready for abstractions: algebra and
grammar.67

Second, Kelley's injunction that our perceptions come from
us is only partly true. We are the sum of our experiences. New
experiences may be filtered out of our awareness, certainly. But
the extent to which this process is a pre-conscious one is de-

batable. To take his statement to its logical conclusion would

be to buy the premise that the human personality can be inten-

tionally programmad.
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Third, in the thirty-five years since Kelley wrote, much has
been done by way of experimentation with school curricula at Just
about every level. Even now we are still trying to recover from
some of the difficulties that this experimentation caused. The
"new math" (s one case in point. Even as | write this paper, my
wife, who will complete her Early Childhood Elementary Credential
next year, and who will be certified for kindergarten through
grade three, is taking a required math class in which she is re-
quired to learn mathemagtics theory so that she will be able to
explain abstract concepts to students who should, at best, be in
the seventh grade! |s it any wonder that children tune out?

Fourth, we have had media long before television. Scientific
developments do not develop independently of one another. Growth
in one application of science usually spurs growth in others. As
our society becomes more technology-intensive, the interdependence
grows. To say that Kelley did not have the media to contend with
is not entirely true. What may be true, however, is that as tech-
nology advances, it is always just a little bit ahead of the hu-
man organism'!s adaptive capabilities.

Fifth, we have not yet suggested this, but stylism may be the
only way in which the species now can adapt to changes occurring
too raptidly for individual consideration. Faced with an over-
whelming information explosion, the human organism may be using
stylism as a psychoneurotic response to a seemingly unsolvable

problem. The paradox to this is that if most of us today are

technologically dependent upon others for the upkeep, repair and
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maintenance of the tools, machines and devices that both created
our society and now hold that society together, we are finding
fewer and fewer who will put up with the educational system as 1t
is {n order to learn how to become the technicians to keep it
going. At the same time, we are developing a large pool of un-
skilled and semi-skilled personnel. The implications of economic
dislocations are frightening.

And a more basic question is: What kind of an education can
prepare the next generation to build upon, or at least maintain,
the growth and the development that is already here? [|s {t a job
that the public schools can handle? And, assuming that we could

afford its cost, how could we reach the stylists so that they

might become a productive part of the plan?




IMAGES AND SEQUENCES: THE PROJECT

Intent of the Project

A review of the Revised Project Proposal (Appendix C) will
give the reader a fair, but partially skewed idea of the goals |/
had in mind when | set out to provide a photo-enrichment class at
the junior high school level.

The concept of first teaching young people how to see with a
camera, and then showing them how to shoot pictures for an idea
development or story-telling sequence (s not a new one. My per-
sonal exposure to such an educational device dates from the 1971 -
7972 school year.

ODuring that year, my oldest son was in the first grade at
Joaquin Elementary School in Provo, Utah, where | had moved the
family while | did graduate work at the BYU. The fifth grade at
Joaquin had, that year, obtained a federal grant for equipment
and supplies to fund a "visual literacy" program. Using simple
cameras, transparency film and audio-visual quality recorders,
the students had put together slide-tape presentations. My wife
and | took Noel and his younger siblings to the showings and we
were quite favorably impressed. Yes, they had made slide-tapes,
but what was "visual literacy?" Could it, like print literacy,

be measured? | had no easy confidence about the term then. /

have no confidence even now about how one measures the processes
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that a person goes through in imaging visual perceptions and un-
derstanding that which he perceives.

At the point of my initial exposure to "visual literacy,!
it would be another eight years before Kate Moody would speak to

it in her book, Growing Up On Television (See p. 22; also end-

note 32.) and the idea, then, of making students into media pro-
ducers as well as consumers was definitely not widespreads Mrs.
Moody's construct of visual literacy as an ability comparable to
that found in print media, only one in which pictures are used
instead, leaves me feeling as though |'d started a book by first
reading chapter five, or as though | came in during the middle of
the movie. Something seemednot to make sense.

Jeff Berner had not written The Photographic Experience:

Awakening Viston Through Conscious Camerawork wuntil 1975.68 Beb

Samples had not burst forth with his effusive The Metaphoric

Mind: A Celebration of Creative Consciousness until 7976.69 And

Jean-Raphael Staude had not edited and compiled his Consciousness

(o}

and Creativity until 1977.7

In 1976, Noel had completed a school year at Mosswood &lemen-
tary, an art-alternative school in Oakland, California, which re-
quired a portfolio for admission. Part of the curriculum at
Mosswood (where | sometimes acted as tutor) was cinematography.
Art was itnvolved in the entire curriculum, however, and an after-

. 71
school course in experimental photography was offered.

The education of vision had gone on for centuries, literally.

John Whiting, in Photography is a Language had demonstrated for
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us in 1946 the extent that photography, wedded to printing, had
changed our world forever.72 At the opposite end of the same
spectrum, Walter Gropius, in 1959, was bemoaning the effect of
technology in stifling the senses.7

Certainly, visual literacy was not photojournalism, nor was
it developmental aesthetics. Yet, in the examples of visual edu-
cation |/ had seen, it was a bit of both, although perhaps not the
best of either. |t could be improved in practice, but already it
was a tool for teaching people to be discriminating in their use
of visual perceptions.

The practice was developing, and the process of educating the
visuval senses for pragmatic as well as aesthetic reasons was
gaining respectability. By the time | had returned my family to
Utah and had completed work for the Utah Secondary Credential at
USU in December, 1977, | noted that the Instructional Media Depart-
ment offered a course in visual literacy.

My intent with '"Images and Sequences’ was, initially to limit
the course material to learning how to see and sequence images.
Students at the junior high school level were to use simple cam-
eras and concentrate on the photographic image only. There was
to be no involvement with the technology of photography as such.

| was concerned enough with the significance of having every-
one in the project work with the same tools to cause me to explore
the possibility of an industry grant of materials, or at least a

loan of equipment. This search took place in January and February,

1981. There were no benefactors.
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| scrapped the idea of a grant or a loan and re-wrote the
project proposal as it now appears in Appendix C. The revision
placed the onus for class expenses entirely on the resources of
the student, a development which may have had the effect of ex-
cluding some of the students from participation. [f it did, there
is no way of rationally assessing just who else might have at-
tended, and how these others might have related to the course con-
tent and structure.

This also meant, however, that the course materials | would
bring to share had to be planned to include those who would be
using 35 mm. cameras of all descriptions as well as Kodak |/nsta-
matics and others of the 126 format. To allow adjustable cameras
presumed the need for some instruction in their wse. And for the
novice in the group, technology and art sometimes proved mutually
frustrating. As a teacher, | also found myself divided between
art and technology.

As a project developer and social investigator | had to keep
in mind that the reason for being of the after-school course was
not simply to teach photography, visual literacy or whatever, but
to assess just how such a course might possibly help students who
had been doing marginally in other classes. This was to be the real
payoff!

Methods and Procedures

In order to provide a photo-enrichment class for junior high

school students, a curriculum had to be devised and materials had

to be prepared.
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In order to come to any reasonable conclusions about student
behavior or motivation, tools for measuring, assessing and comparing
had to be invented.

In order to have a class at all, students had to be solicited.
And, in order to determine whether or not the target population
was represented, students had to be screened.

This involved cooperation of the administration and faculty
at Logan Junior High School, clearances and approval by the Logan
School District, waiver of liability forms from the parents and
participation by the students.

Deve lopment of the Curriculum

With the intent of putting students into situations in which
they not only had to capture images, but from which sequences of
images would logically and artistically follow, | developed a photo-
art curriculum with materials, activities and assignments for the
six weeks of the project. These included approximately six hun-
dred Ektachrome transparencies in 35 mme and 126 formats. These
were separated and put into carousel trays so as to follow the
sequence of the assignments (See Appendix C, p. viti.).

Students were given information regarding costs and equip~-
ment (See Appendix C., p. vis), and reminded to "git down with a
paper and pencil and work out a budget.!

The students were advised further that "the focus of the
class will be to capture images, and images in sequence, on trans-

parency film to show as slides.” (See Appendix C, p. iv.) They

were also advised that they would have to pay for their own




47

equipment and materials. They were advised that they would prob-
ably use a minimum of one cassette or cartridge of film per week.
(See Appendix C, p+ iv.) The parental release form, also, alerted
parents to costs, advising that either parents or the students
would need to provide equipment, film, and processing for the
course. All parents signed. (See Appendix C, ps vii.)

in the formulation of the curriculum, costs were considered
as one of the most important factors. If students could not af-
ford to take the class, they wouldn’t come.

The Kodak |nstamatic 126 | used was twelve years olde A sim-
tlar, new camera at Skaggs, in 1981, cost $14.99. Students were
advised, however, to use what they had...including 35 mm. and 110
format (Ektralite, etc.). | did not really encourage 110 use, but
rather encouraged the person with the 110 format to come. 170 is
a fine format for snapshots, but it does not enlarge or project
well, and shows excessive grainess when it does.

Film costs and developing expense was noted as well. (See
Appendix C, p. vi.) Transparency film, at Skaggs, was 83.09 per
cartridge. Skaggs was the cheapest local supplier. Time for pro-
cessing, generally, ran about five days. Developing done through
Skaggs was also least expensive, costing $1.49 per cartridge, with
occasional specials at $.99. One day developing was available at
USU Photo Services for $2.25, a discounted price for the project.

Black and white prints would run from %.60 more than the

price of transparency film for 35mm. to $.72 less than the price

of transparency film for 126 cartridges. Color prints would
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cost from $7.92 to $2.62 more than transparencies, normally.
Someone using color print film would therefore spend from $11.58
to $75.72 over and above the cost of transparency film and pro-
cessing.

! supplied a transparency sorter and trays, and advised that
! could get trays for the students (if they wished) for $3.395, plus
tax, through USU Photo Services.

! intentionally did not plan to do any development of Ekta-
chrome with the students...although | do my own much of the time.
! did not wish to mix issues: images and processing. For anyone
with a good thermometer, a stopwatch, a changing bag or a darkroom,
an invertible/ submersible tank, a few bottles, photo chemistry,

a lot of patience and experience in black-and-white negative film
developing, color transparency developing can be a real joy. For
the uninitiated, it means learning a lot of detailed information
while simultaneously using this information within the confines of
working conditions for the chemistry that sometimes specify plus
or minus half a degree Farenheit, and fifteen seconds of loading
and draining times for each of seven solutioés. For the unini-
tiated, this sort of an introduction to film processing might well
prove to be sheer terror and frustration.

The sequence of assignments was designed to Qet students
right into people pictures: expressions, series of expressions,
changes of mood,...followed by pictures of people doing things.

My reasons for the order of the sequence were: (1.) "People pic-

tures pressure an involvement with the subject, and (2.) "Doing”
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pictures look terribly phoney if there is no involvement or rap-
port between the photographer and the model. The ideal is one of
detachment from the camera and affinity between model and photo-
grapher.

Success In the second kind of picture presumes some expertise

in the first. As a matter of practicality, too, this process

teaches the photographer to see the exact moment in which the
shutter should be released.

Selection of Students

! prepared for a lot of students, even thinking that if |/
needed | could set up two sections. Exceeding that, | would, in-
sofar as parents were concerned, determine enrollment by lottery
(See Appendix Cs pe viie),

The proposal was to have the counseling and administrative
staff select students that were not doing well and solicit them
to comprise half of the enrollment in the project (See Appendix
Cy ps {is). The selection process was not to be solicitous, rigid,
compulsory or forced in any waye

Students who were interested in the project could sign up
for it in the office, where they would be given an informational
packét. Others who did not want to sign the sheet were offered
the packet to take home and look at anyway.

How this arrangement worked will be discussed in the sec-
tion describing the project.

Presentation of the Course

The course was designed around presentations of photo-art
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transparencies in carousel trays. The transparencies for Oay One
(See Appendix 8.), for instance, followed the schedule for 3-30-817
(See Appendix C, p. xv.) and the "Selection of Assignments! (See
Appendix Ce. ps viii.). The course progressed through the demon-
Stration material for the nine "assignments” over a six-week per-
tod from March 30, 1987 through May 6, 1981, after school on Monday
and Wednesday afternoons. Classes lasted for sixty to seventy-
five minutes and were over in time for the student to catch the
activity bus at 4:75 P.M..

Assessment Materials

In the Project Proposal (See Appendix C, p. ii.) | spoke to
keeping a performance log and designed one to be used for this
purpose (See Appendix C, p. x.). | had abandoned this form by
the time the course began, opting to keep "Daily Memos." These
are to be found together, and comprise Appendix B.

The ""Student Questionnaire” which was given out with the
"Projected Costs,” the waiver of liability, and the "Selection
of Assignments’ (See Appendix C, pps ix; vi, vii, and viii re-
spectively.) was designed. to elicit responses for one question
only: "Do you read comic books?"

There seems to be something of an analogy in the construction
of comic strips and in the construction of story-boards for the
visual media. | had presupposed that a M"literacy" in the comic
strips would tell me something about an ability in sequencing

visual images. Only four completed this questionnaire. ! had

insufficient information to justify its use.
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Another form devised and abandoned was the incident report
form (See Appendix C, p. xitiie)e. It was a clumsy affair which
might have worked in a larger saetting with a targer class (or
classes) and a subsequently higher number of students being datly
referred by their classroom teachers to administration or counsel-
tng for problems. With a series of charts, generated over time,
it might be possible to plot a behavior pattern for a given stu-
dent, thus giving a graphic indication of behavior change.

The "Counselor/Administrator Student Evaluation Form" (See
Appeﬁdix C, pe xiis) was answered a bit differently than | had
anticipated. The responses to this form generated the materials
for the Compilation and Comparison: Counselor/ Administrator
Student Evaluation Forms'" to be found in Appendix A,

The first two sections of Appendix A: "Compilation Forms:

How Different Teachers See Individual Students, and How Individual
Teachers See Different Students,” were compiled from the "Student

Evaluation Form't given to teachers of classes the project students
took in the regular daytime schedule.

Some of the information delineated for optimistic consider-
ation in the exit evaluation checksheet (See Appendix C, p. xive)
does appear at various places in this report, but it does not ap=-
pear together in any one place, and for all students. As my in-
volvement in the project grew, and as circumstances changed, these

"formats" became guides with which to speak about a certain few of

the students, and then in relevant terms only.
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The last four sections in Appendix A are a compilation of
numerical and written student and parent responses surveyed after
the course was completed. The survey forms are to be found in
Appendix C, pages xvii through xx.

There is a certain amount of incongruity in a project such as
this one. The method of artistic instruction is basically simple,
stratightforward, time-consuming, and does not lend i{tself to sum-
mary or conclusion. The procedure of analysis is essentially
complex, divergent, time-consuming, and lends itself to some con=
clusions and more questions.

Because of the size, cost, publication difficulties and the
problem of inclusion of student work with attendant questions of
ownership, | have not considered an art appendix to this paper.
More importantly, however, | have not considered such an appendix
because art is not the question herein. |t is a tool for gaining
information about motivation. Art, as a process, pervades every-
thing that was done, to some extent, and with this in mind | now

invite the reader to come into the project itself, through the

photo-art medium upon which (t is built.
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The Project

People are more difficult to photograph than things, parti-
ally because the person with the camera is tnvading the "space
or privacy of his subject, partially because people tend to pose
and thus destroy spontaneity or sensitivity and partially because
the person behind the camera is intimidated by a subject which can
look back at him. Yet, with these difficulties, "people pictures"
can be the most arresting and engaging of all.

Knowing this, | arranged a curriculum of sorts based on a
sequence of progressively more involved shots, or a "selection of
assignments,'" that built from individual expression, through mood
and mood changes, to sequenced shots of people doing things, and
soshopefully displaying honest emotions about the things being
done.

When my materials were ready, | brought this process into the
classroom, where on the first day of the project | took my |[nsta-
matic 126 and had the students shoot pictures of each other in a
"loosening up' exercise. On the second day of the class, | showed
them the pictures they had taken and the mistakes that they had
made. Better yet, they saw their successes i(mmediately.

In the process of creating honest materials for the project,
| had spent several weeks 1n shooting transparency film in that
instamatic. | was experimental in my approach, assuming a '"what
if the student were to do this! attitude. And on a couple of

occasions | even sent my thirteen year-old son, Toby (his age in

early 1981), out to shoot a roll of film with minimal instructions.
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| kept the results of our goof-ups as well as the success~
ful pictures, and at the end of my preparations had processed some
ten~to~fifteen rolls of 20-exposure cartridge film.

When | found that | had to redesign the project to accom-~
modate 35 mm. camera users, | went to my stock files first, then
exposed perhaps eight-to-ten 24-exposure cartridges of Ektachrome,
shooting experiments in sequencing.

At the end of the photo preparations, | loaded some 600
transparencies of both 126 and 35 mm. formats into carousel trays
for presentations, coordinating these according to the schedule
| had prepared for the students (See Appendix C, ps XVeo )

The class was to be held in a seminar fashion, with students
participating, providing input, looking for constructive means of
helping each other and, ultimately, working together on a sequen-
cing project. |t didntt happen. They couldn’t work together.

One half of the photo-enrichment class was to be chosen by
counselor intervention from students performing poorly in school.
Because of the limited number whe came to the course, counselor
intervention was not possible. As it turned out, information leads
to a new definition of M"problem kids," and counselor intervention
in the manner intended would have confused the'issue.

The course was advertised by means of six eleven~by-fourteen
inch color prints (matted to 16 x 20) that were predominantly dis-
played in a hallway case and another in the media center. With

each picture display were the following signs, done on seven-by-

eleven inch card stock with black and red inks using the rapido-
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guide system:

LIKE TO TAKE PICTURES?

IMAGES & SEQUENCES -- a non-credit class in
photography will be given on Monday and on
Wednesday afternoons, after school, frem 2:45
until 4 -~ 4:175 so that people won't miss their
activity bus. Class runs March 30 through May 6.
The class (s designed to be affordable!

A Kodak /nstamatic 126 camera (bought in

May, 1969) was used to test assignments...
some of which were done by a 13 year-old!

More information in the office!

We will be using

Ektachrome transparency film
to create images & sequences
for slide projection,

Can you tell which of these
prints was first a slide?
Which were taken by

young people?

It was also advertised over the public address system (See
Appendix C, p. iii.), in the home-room bulletin (See Appendix C,
pe tv.) and in the office where a sign-up sheet was available
(See Appendix C, p. v.). Students could, whether they signed up
or not, receive an informational packet of: (1.) Projected Costs
and Materials, (2.)Parental Consent and Waiver Form, (3.) A Sel-
ection of Assignments, and (4.) A Student Questionnaire (See Ap-
pendix C, ppe vi=xie)e

The curriculum was right "up front,!" with students receiving
a two-page handout of class dates and items to be covered. This
was not in the informational packet, but was aiven owt on the

first day of class (See Appendix C, pp. xv=xvi.).

Although the information was clear, '"up front,'" given orally

and repeated. | had to modify the schedule by the third day of
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class. By this time, several problems had surfaced and began to

develop simultaneously. These were:

7. Students who were taking pictures of people
were responding to shyness, but in differ-
ent ways. F.D. was shooting "stand-up'" pix

at an apparent distance of twenty feet or better.

B.R. was getting into her pix by shooting sneak-

up candids of boys!

2, Students were shooting black and white and
color negative film, both of which are more
expensive than shooting Ektachrome trans-
parenciess

3« Although this was the second week of class,
some still had the same film in their cam-
eras that they had had before the class

began. JeM. still had not taken a picture of

anything. She had gotten her 1710-format cam-
era for Christmas, and apparently seldom used
ite

4. Some, like KAHO, MeTe and MeRe. brought ad-
Jjustable, older cameras and needed basic
photo skills taught them. My response was

to go through the class materials first; then,

af terwards when others would not be inconven-

{enced by the time spent away from art, go over

individual stituations with them. This seemed

to worke. And one, M.R., seemed to be getting

a lot of help at home.

5. A kind of photo "snobbishness' tried to ap-
pear, with curious results. P.V., A.S. and
TeRs had come in with some varying degrees of

previous experience. Of the three, T.R. came

with subtle defiance...a "teach me' attitude

and a new Fujica match-needle camera with a

43-80 mm. zoom lens, which: he flaunted. | did

not pick up on his challenge, immediately, but

accidently more than met it in the process of
demonstrating pictures for the class and leading
them in a discussion of artistic qualities.

Inasmuch as no student work was ready, /| set

up an "extra'' tray of my more commercial

(rather than artistic) pix. T.R. became sud-

denly quiet. Of the three, A.S. who undoubtedly

had the most prior photographic experience,
attended the most and continued the longest.
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6. With the exception of A.S., some of the
most exciting work was done by newcomers
to photography. M.R. did a transparency
series of portraits in mirrors which was really
quite sensitive. D.W. finally got into trans-
parency film to her delight, and did some nice
work toward the end of the course. But many
never did follow the course outline, use the
correct materials or follow toward a goal in-
volving sequences.
So, from day three, through the end of the project, | realized
that | could not expect the students to do more than to use me
as a rescurce person for the projects that they, themselves,
wanted to do, occasionally learning from me by example and osmo-
Si{S. ! also believe that one, in particular, and perhaps others
were using the course as an excuse to bypass familial attitudes
about the cost of photography. | now wonder i{f there were others
who tried to do this, and failing, gave up the course. ! do
know that an opposite sort of dynamic was working in tha case of
NeDeo He had no desire to come, but his father (who (s a teacher
at Logan Junior High and who wanted to come himself) sent N.D..
He came three times and talked his father into letting him quit.
(! am not certain, but | think that N.D. used the course as an ex-—
cuse to be AWOL from other responsibilities...claiming to be at
the class when he wasn?t...and finally got caught.)
In spite of the dynamics mentioned above, | did continue to

demonstrate materials and talk about art and aesthetics with the

class members who came, although my scheduling fell off by about

one week.
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Parhaps the most singularly important part of the infor-
mation-gathering | was able to do on this project came from the
teacher responses to my "Student Evaluation Form" (See Appendi x
Cy pe xi.). One teacher sent me a handwritten note saying that
he was offended by the questions, thought that they were irrel-
evant and none of my business and would not answer them.

There may have been others who felt similarly. Of the thirty-
eight teachers on staff, thirty-three had one or more of the par-
ticipants in the photo-enrichment class in a course they taught.

! sent forms to these thirty-three, but received responses from
only twenty~five...not counting the handwritten response.

The form was originally intended to be used im a "before the
class” and "after the class” mode. Along with the forms that did
not come back at all, some did not come back immediately. Some
did not even come back soon. Because of the delay, | reconsidered
and did not use them after the fact. ! felt that there would not
be enough of a time lapse between forms, and the first set of forms
had given me cause to pause.

| had devised the student form for scalar responses somewhat
like a semantic differential. Some responses seemed to be flat,
and some to be quite strong in their intent. This led me to won-
der wheo was saying what about whom. So | made two sets of com-
pilation forms. The first one plotted how different teachers see
individual students. This led to some fairly enlightening infor-

mation about the percepts teachers have. The second one plotted

how individual teachers see different students. The curiosity
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here was in the number of teachers who plotted "bland'" or flat
lines. 3Some lines were so flat that they seemed to completely
depersonalize the individual that they were supposed to be char-
acterizing.

What do the forms tell us? Well, in the first place, the
teachers did not plot a line. They made check marks on the
"Student Evaluation Form." When | got the responses back, | was
intrigued by the fact that | could connect the check marks to
plot a trail of responses. ! was then intrigued by similarities
and differences in teacher responses, and so used the same infor-
mation twice to make the two sets of forms.

Turn with me now to the first form in the section "How Dif-
ferent Teachers See Individual Students." The first form is for
the student, "M.C." Teacher responses are designated by the num-
bers: 16 - 38 - 2 - 11s Of the four responses, all but the chart
for teacher number 11 are fairly flat.

Now, in the next section, "How [ndividual Teachers See Dif-
ferent Students,” look for teacher number 16. You will not find
an entry. You will find a chart for teacher number 38. This
teacher used only four of the eleven scalar choices for the three
students reported. And all three students group into the A-/B+
grade range. Everybody was "finel!"

Before we follow a pattern through the forms, let me state
the reason for the absence of a number 16 in the teacher reports.

! compiled combination forms for all of the twelve students for

which | had adequate information. Then, i(n compiling forms from
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teacher information | was confronted with twenty~five charts that
could be made. Some of these might be single-student charts, in
fact. So | rather arbitrarily limited the number of teacher charts
to the same number as those | had compiled for the students. The
raw materials are still inmy files, but more information is not
necessarily better. We are painting with a fairly wide brush,
here, and twelve of twenty-five (or thirty-three) is a better tea-
cher representation than the student representation!

In the case of M.C., we would also find no teacher entry for
number 2, but the teacher entry for number 17 is interesting, and
we shall return to it momentarily.

Back to the rather flat response of teacher number 38! Here
we note only one real, though slight, variance. "D.W.'" is plotted
farther to the right, consistently, than the other two. This may
not mean anything especially, but {f we l(ook at her chart we run
into another curiosity: None of the four teachers see her with
much similarity. Her grades range from a B+ to a O+ Are these
teachers reporting the same person?

D«W, comes to school. Does she cut her classes, or a part
of them? There is a range of six scalar responses in her atten-
dance, five in personal health (cleanliness), three in general
health, five in how she is liked by her peers and five in a
"guesstimation of her intelligence.

Stay in Appendix A, but now turn to the "Counselor/ Adminis-

trator Student Evaluation Forms.” Here we find that standardized

tests show her to have an average intelligence. Principal
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Haslam and Vice-Principal Maughan indicated that they were im-
pressed that her ability was 'above average,” and her behavior
"above expectations.” Counselor Morris had no entry for el ther
issue.

If there had been a real attendance problem, the responses
from administration and counseling would have been entirely dif-
ferent.

We can follow her through the other forms i(n Appendix A, as
we can do for many of the students in the project. For instance,
we see her at itém #2 on the form:"Student Questionnaire Written
Responses.'" Here, she may be demonstrating that she remembers
things and is competent. She stated that she came 10 of 12 times,
and showed materials once. Both figures are correct. She (s an
enthusiastic person, in my judgment. In #11, she liked '""the show
of pictures:!! |[n #13, she said she ""didn't know'" what she lilked
least about the course. In #15, she said "i{t'!'s ok!" {n response
to her percepts of her parents! feelings about the course.

On the form:"Parent Ouéstionnaire Written Responsesytat item
#2 we find a parent reporting that she was buying her camera "with
her own money." At item #11, the parent who responded to the en-
quiry responded in the affirmative when asked if the experience
with this course should be extended itnto other areas.

| am not so concernaed with bubbly, effervescent, sometimes
silly-acting young people who may be seen by some teachers as

being goof-offs, compulsive talkers or noisy as [/ am about the

student who is seen to be the '"model'" of circumspection, with
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no problems at all...not even mild acne.

I suggested earlier that we would need to return to the chart
for teacher number 11. Here we find "M.T." who does everything
right and seldom even daydreams. His chart is significant in that
it is displayed with others that have a generally large degree of
variance. Thése charts, as | explained earlier (p: 59) were con-
structed from individual student evaluation forms, one to a stu-
dent. Fach student form was made into a chart by connecting the
check marks on it, and then all of the student charts for a given
teacher were superimposed on the same form to give the compilation
form we are looking at nows.

Now, turn to the student chart for M.Te. Hare we find four
teachers listed, and four responses. One teacher lists him clear
off the '"good'" end of the scalar responses, but indicates that he
is getting an A-. Teacher #37 puts him into the second-from-
left scalar response in regard to talking in class, horsing
around and, oddly, for having acne. He (s in the third scalar
response, however, for daydreaming. Teacher #1 gives him a straight
line down the page until he comes to the item regarding M.T.'s
relationships with his peers. From here on, the graph zig-zags
over to a C grade.

On the administrative forms, we find that M.T. is brilltant,
Principal Haslam and Counselor Morris have no entry for perceived
ability. Vice-Principal Maughan rates him as "above average.'

The same is true of perceived behavior. Vice-Principal Maughan

rates him as '""above expectations.’
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In the ""Student Questionnaire Written Responses,!” i{tem #2,
M.T. indicates that he came five times. He came three times.
Meanwhile, on the parent form, at item #2, his mother advised
that the camera he used was ''one we had.” At item #3 she stated
that "our child did not complete.” At item #7, which was optional
and was to be answered (f the response to #6 indicated that the
studentt!s self-esteem had improved, she said, "Can't answer be-
cause our child did not complete. He got lost very early in the
class. He became discouraged because he didn't understand con-
cepts and dropped out.'”

At i(tem #9 she again did not respond to the question directly,
but stated again, '"Felt defeated because he didn't understand.
Course need (sic) to begin at a more elementary level." As to
the idea of expanding enrichment programs (item #11), she said
that the "basic idea and philosophy is good.”

MsTs, according to the Logan Herald-Journal, received his

Eagle Scouting Award last summer. He has a paper route with about
seventy customers. His father (s an assistant professor of civil
engineering at the USU.

My curiosity got the better of my lethargy, and | went back
to my raw data to develop a reason for this lack of understanding
in an "A" student who always did everything right. The only grade
below an A/A- that M.T. had going for him in April, 1981, involved
a course in which non-cognitive, non-linear thinking was required.

The photo-enrichment course was almost entirely involved with the

process of thinking in images rather than in words!
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M:T. had become a maniputlator "of words and numbers' as Dr.
Arnheim had explained and as | had reported earlier in this pa-
per (p. 36). He could not relate to visual images and did not
comprehend artistic values and judgments. [n a very real sense,
he was missing as much in his education as someone with ability
to manipulate and manage sense images but without competence in
words and numbers. £Education can afford to slight neither!

Before we leave this business of looking at students, teachers,
counselors and administrators, | would like to introduce my readers
to B.eReoe On her student chart we see the results of plotting the
graphs of four teachers for comparison purposes. Just who is this
person, and why are there such large variances in the way teachers
parceive her? Again, | re-checked the raw datae. This time | did
not find a pattern that was so clear. Her lowest and second-
highest grades were in cognitive areas. Her highest and next-to-
lowest grades were in areas involving visual thinking.

There is no chart for teacher #8. Teacher #1711, as | have
said (p. 62) has a large degree of variance among student charts.
This indicates, usually, a teacher with a developed competence to
individualize students. The charts for teacher #3 also show in-
dividualization. There i{s, however, one "J.M." on her chart who
is another with a fairly straight-Lline profile similar to that
of M.T.e The giveaway in her raw data is found in a foreign-
language capability that is less than is found in her other sub-

jects...particularly the ones requiring linearity and cognition.

Competence im non-native languages comes by reduction to images,
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not by the textbook-translations that were used twenty-four years
ago. | have substituted in languages at Logan Junior High, and
this i{s my observation.

There is no chart for teacher #23.

In item #2 of the "Student Questionnaire Written Responses,'
B:R. stated that she came seven times and showed work on three
occasions. These responses coincide with my class records. At
item #11 which asks '"what, specifically, did you like about this
course?" she responded by saying "/t was fun." |n response to .
item #14 she stated that the school should offer other courses,
but did not know which ones.

On the parent forms her mother indicated that her father had
bought the camera (item #2), thaé the course cost too much (item
#3)seeand when | picked up the forms at their house, she said the
same.

Principal Haslam, on the "Counselor/Administrator Student
Evaluation Forms," indicates a perception of average ability for
B.R.y, as alsc does Vice-Principal Maughan. Counselor Morris made
no entry.

in the area of perceived behavior, Principal Haslam indicates
"negative!” interests (i.e. '""destructive’) and behavior below ex-~
pectations. Vice~Principal Maughan and Counselor Morris do not
comment about interests, but label her as having '"'behavior prob-
lems."

According to school records, B.R. is brilliant!

{ am indebted to Murray Maughan for his concern in going
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into the school raecords after filling out his "Counselor/ Admin-
istrator Student Evaluation Form" (p. xii, Appendix C).

The only clues | have to B.R.'s class performance and her
perceived ability and performance by the faculty and adminis-
tration at Logan Junior High come from personal observation. /
had to return to her home three times in order to obtain the
information and forms needed for this study. | found a videoholic
who would forget to do basic things because she was watching the
daytime "soaps'" on television. The family seemed a bit disorgan-
tzed, having dinner from McDonalds with a wheeled-in portable TV
(a black-and-white one) being the center of interest. The time,
too, was after dinner (We do not generally eat early.), and after
other family business and a trip from Smithfield to Logan for the
forms.

B:R+y, perhaps, is one capable of thinking both cognitively
and visually. She is alert, but she is undependable, inconsistent
and not particularly i{nvolved with anything but her vicarious ex-
periences dictated by the tube. | would estimate her addiction
costs her fifty-to-sixty hours a week in time lost to other pur-
suits,

Contamination Factors

On the first day of the photo-enrichment class, Mrs. Sidney
Farr, an English and publications instructor at the junior high,
asked if she might sit in. Rather than expose the dual nature of

the project, a situation | couldn't allow, and not knowing how to

tactfully tell her that the class was for the young people only
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inasmuch as it seemed that a number of them had either accom-
panied her or vice-versa, | had hér stay for the day's class.
This was on March 30, 1981.

! telephoned Mrs. Farr the same evening to advise her of the
motivational and research aspects of the project. We had a pleas-
ant conversation, during the course of which | learned that she
was in a bind in her publications function at school. She said
that she needed help in photographic printing and related work.

On March 31, 1981, at the first session of Art 540, a sem-
tnar-style photography studio class at the Utah State University
tn which graduate students develop their own projects, | con-
ferred with Dr. Clark about a combination photo-essay portfolio
of junior high school students doing their yearbook...while also
helping them in the darkroom. He agreed, and | set out to con-
tact Mrs. Farr while writing the proposal for Dr. Clark.

! saw Mrs. Farr again on April 1, 1987, and offered her my
services, only to be told that they were "all caught up,'" and
would not be needing my help. | was surprised, but thanked her

for her time and, as my Daily Reminder indicates, began looking

for another studio project for Art 540.

In my rather extensive substitute teaching during the spring
of 1980...a year before the project...| had gotten to know many
of the young people. One young lady who had been a ceramics
student of mine had shewn an interest in the photo class, but,

with multitudes of involvements in other school activities...in=-

cluding yearbook...had not enrolled. | met Rosalie in the hall-
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way as | was leaving school after the last class of the project
on May 6, 19817. She was carrying a stack of yearbook layout
pages. | asked her how yearbook was going and she recited a lit-
any of picture and layout problems that had to be redone and work
that was awfully late. She said that she thought the last of the
material had been sent to the printer that week. ! later learned
that she had been optimistic. Herald Printing did not get the
last of the book until May 22, 1981!

Aside from the inconsistencies of my dealings with Mrs. Farr,
! noted that six of the students who originally enrolled in the
project, and who dropped out by the second meeting...when Mrs.
Farr reversed herself on needing help...were all students of hers.

| have mentioned that of the thirty-three teachers from whom
| requested student evaluations, eight did not respond. Of the
eight, five taught English. In other words, 62.5% of the non-
responding teachers were from the department in which Mrs. Farr
taught. This (s a disproportionately large number of teachers to
come from any one department.

Other than the administration and Mrs. Farr, no one at the
Logan Junior High School had been advised of the dual nature of
the project. | suspect that the confidentiality of the project
was destroyed, either purposefully or otherwise, in conversations
among English Department faculty, and that the students became
aware of circumstances to some degree, partially causing the mass

exodus of Mrs. Farr's students. |f my assumption is true at all,

it casts serious doubts on the validity of findings.
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Findings and Assumptions

The basic question now is: Can we demonstrate in this parti-
cular project that the provision of an after school photo-enrich-
ment course helped to improve school relationships, behavior and
performance for the participants? We cannot. So long as the
conclusions must be drawn against group results and responses,
there is no hard evidence to prove that the course did anything
to improve these target qualities.

tf, then, we cannot, the corollary becomes: Why can'’t we?
Well, first the project was too short. There was not time, really,
to expect an improvement to be obvious or measurable.

Second, the course was not built into the school day. [t did
not replace any other class. It only added a responsibility with-
out offering a trade-off. For those with other after school re-
sponsibilities, the course could not even be considered. While
there were no grades, there were also no credits. This was ask-
ing something over and above that which was usually expected from
Junior high school students.

Third, the course was scheduled poorly into the school year.
It was a matter of necessity for me and of convenience for the
school. [t did not work. Students were three weeks from begin-
ning summer vacation when the photo class ended. The school sched-
ule was literally packed with plans and arrangements that con-
flicted with the project (tryouts for cheer-leaders, student body

elections, track meets, high school orientation and scheduling,

field tr‘ips, etc.)-
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Fourth, the "sample' was self-selected, too small for statis-~
tical projections and did not involve counselor intervention in
tts makeup. There were kids with problems in the group, but were
there really any "problem children?" The answer is no.

Fifth, the openness of the course was both a help and a hin-
drance. It appeared as a positive in Seven out of eight responses
to ""What, specifically, did you like about the course?" (See Appen-
dix A, "Student Questionnaire Written Responses,” question #11.)
One student, M.R., answered that she liked "the informality." |t
did not help, however, when students used their freedom to abandon
the goals, and therefore the reasons for the course. Abandonment
of goals meant abandonment of the criteria upon which artistic
successfulness was based. In other words, how could they know if
they had accomplished something if they did not know what they
were trying to do? Parenthetically, M«R.,who liked. the openness,
stayed closer to the curriculum than anyone else in the class.

Sixth, attendance dropped off. It may or may not be impor-
tant to understand all of the reasons for this situation, except
as this might refilact a weakness in the curriculum. The fact is,
it fell. The most dramatic proof of this "fall off" (s to be
found in Appendix B: "Daily Memos: Notes About the Class."

Seventh, initial teacher responses were not returned until
too late. The '"Student Evaluation Forms!" completed by teachers
(See Appendix C, p. xi.) were (1.) not returned promptly enough

to do a follow-up, and (2.) were oftentimes nearly unbelievable.

Some students were reportedly so '"good" as to (a.) always come
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to class, (b.) never come tardy, (c.) always do their assignments,
(d+) not even have mild acne, (e.) seldom daydream, (f.) have
superior intelligence and (g.) always be self-motivated. Others
were occasionally labeled the opposite. Correlation of teacher
responses shows some students (such as B.R.) with extremes through-
out their charts. The significant notion | find in comparing the
teacher responses in B.R.'s case is that every teacher saw her to
be extreme in some respects, but not always in the same areas of
concern. Her reputation was, more than likely, for extreme be-
havior...not specifically "bad" behavior.

How can these teacher evaluations of students be treated,
then, if their validity in terms of actual student assessment (s
tainted? They can be treated as expressions of teacher percepts
and biases. They may also tell us something about the extent to
which teachers are able to individualize students in their classes.

Returning to the initial question in terms of these responses,
and recognizing that hard evidence (s non-existent to support any
presumption of improvement in the target qualities of the student
population, does not mean, however, that the qualities were not
affected. It means, only, that there was no conclusive measurement
device with which to justify the intent of the project.

/f this sounds like [ am hedging a bit, perhaps | ame. | am
saying (1.) that there is no quantitatively measurable evidence,
(2.) that the construct and circumstances of the project made

measurement ineffectual and sometimes biased, (3.) that what was

sought for in measurement and what was found were two different
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things, and now (4.) that lack of measurable changes in qualities
does not mean that such changes did not take place...only that
they cannot be supported by measurement.

In terms of hard facts, related questions might be: (1.) Did
the course give evidence of any static qualities? (2.) Did the
course give any evidence of degraded qualities? and, (3.) Did
the course turn up any hard evidence about unexpected character~
istics? The answer to all of these questions must be in the
negative!

Yet another group of questions is seen to evolve from the
first group. Presuming that there was some sort of a relation-
ship among students, teachers, administraters and parents in the
first place, did the project give any evidence as to the function-
ing of these relationships? The answer to this enquiry is a
guarded affirmative. The material is there. It is to be found
in comparisons of the responding groups.

As teachers, it is easy for us to be nonchalant about the
environment we all take for granted. We know that we sometimes
act unprofessionally in the teachers'’ lounge, gossiping about
that which would be better left unsaid. We presume that there
is a social dynamic and some degree of mutual support in our ex-
pressions of shared frustrations and occasional excitement. How
extensive this social system is, and what its effects upon the
functioning of the educational process are, we tend to overlook.

After all, we live in the forest. What is so special about an

average, run-of-the-mill tree?
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Similarly, if there is a thorn bush in our path, certainly
someone has told us to look out for ite. And, like the rest, we
push it aside...not noticing the rose.

The reader may wish to draw his own conclusions about the
charts in Appendix A: "How [ndividual Teachers See Different Stu-
dents,’" "How Different Teachers See /ndividual Students," the
counselor/ administrator comparison forms and the four parent/
student response charts.

My impression or interpretation of this information, taken
collectively, is simply that the relationships at every stage of
interaction are prejudiced by labeling, blindering and other im-
mature judgments that really have little or nothing to do with
the educational function of the school.

In looking at these responses, it would seem reasonable to
assume that students become successful in proportion to their
earlier reputation for success in the school.

Are teachers, administrators and parepts successful by the
same terms? Probably, but the focus in schools is presumably upon
the educatee, not the educator or his constituent publics. Yes,
the function of education is provide people who are socialized to
fill niches in our society.

We have seen how school has rasponded to one quite brilliant
young lady who was, however, undirected, spontaneous, manipulative,
unconcerned with authoritarian structures and only time-conscious

in her relationships to television program schedules. [t labeled

her as a marginally-intelligent behavioral preoblem.
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With such unanimity, how would it be possible to change
teacher-perceptions, administrative assessments and counseling
Jjudgments simply by increasing her enthusiasm toward school by
means of a success experience in an after-school enrichment class?
8.R. apparently did experience some degree of success and seemed
to enjoy herself, but she did not follow instructions or a sched-
ule, and she did things her own way. Furthermore, her relation-
ships within her family remained static and changed, for her, only
to the extent that she had to act to manipulate her father into
buying her a camera (an |nstamatic X-15 126) and paying for her
materials that she used. 1f she had followed instructions, the
materials would have been less expénsive (She stayed with color
print film.), and her mother might not have complained so much
about the cost. DOid this imply a deteriorating relationship be-
tween B.R. and her mother?

Using B .R. as a "type," and not as an example herself, we
might also ask if it would be possible to change the attitude of
a gifted but uncontrolled student enough so as to allow therstu—
dent the opportunity to gain more from regular classes than pre-
viously...in spite of teacher preconceptions. This situation,
however, presupposes more sound judgment and maturity on the part
of the student than on the part of the teacher.

It seems that the human species, in whatever social structure,
whether it be family, schaol, church or industry, its able to dis-

cover and simultaneously resent and inhibit the capabilities of

the different or the brilliant among us, while rewarding the
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moderate, average and compliant. Logical, cognitive, linear
thinking processes are stressed to the exclusion of the left-
handed or '"right-headed” inherent pre-verbal visualizing capabil-
ities of children and artists. Systematically, school excludes
these qualities from the personalities of those whom it indoc-
trinates. Life, itself, does much the same. Our culture does
not much value art. We have no tradition of art such as may be
found in primitive societies and peoples who, because of a lack
of technology and tools that simply do the work for them, must
create utilitarian devices with their hands.

In this sense, an art class in photo-enrichment might be (71.)
given lip-service as having educational and social worth, (2.)
might be covertly thought of as something of an oddity and (3.)
might be considered to be an expense rather than an opportunity.

A review of parent responses would give a cross-sectional sampling
of all three positions. A review of my "Daily Memos'" would show
the.small extent to which students (or their parents) were willing
to. "buy'" the experience of the course.

There are notable exceptions that serve to support the state-
ments /| have made above. F.D. is from a family which moved here
from the middle-east. His homeland is one with long traditions
of handwork and art. I/t is also a country caught up in the ex-
ploding technology that oil reserves bring. FeDot's father is a
professional person. His older sister attended graduate classes

with me at the USU. They are unlike the "average'' American fam-

ily in that they appreciate and enjoy real art...not the "schlock™
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or ""kitch'" plastic junk from Grand Central or K-Mart which many
people use to decorate their homes. In the home of F.D., where

| spent a pleasant afternoon talking with his father, | found a
sense of being that | had not experienced in most American homes
for some thirty-five years! Here was the structure of moderation,
attention, respect, dignity, honesty and enthusiasm! Mr. D. had
actively encouraged, supported and complimented his son's involve-
ment in the photographic creative process.

Someone is going to read this and accuse me of having chau-
venistic, authoritarian, un-egalitarian or "elitist”" values. |
may be accused of anti-feminism as well. [|f the home | just de-
scribed shows structure and order, it also has security...a se-
curity that supports intellectual and artistic growth regardless
of sex. | did, however, feel a sense of responsibility, and real-
i zed that where there is no responsibility there is no real free-
dom.

Now, If the gifted and brilliant are not allowed, for what-
ever reasons, to express a ''bag it!"” attitude toward the school
structure, what do they do? And what do we do to them?

To answer the last question first, we create a psycho-neu-
rotic anxiety-managing reaction known as a "reaction formation.'
On the surface, these people indicate that everything ts all
right. Underneath, it is not. And, occasionally, all Hell blows
loose. [t is not an '"academic'' understanding | have of this pro-

cess. | worked in out-patient placement as a social worker and

a social work supervisor moving clients from mental hospitals
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into structured, protective environments in the community for
several years. And, in spite of clear diagnosis and intensive
Support, | have had clients literally come unglued when suddenly
everything wasn'’t "all right.”

To demonstrate a possible application of this principle, let
us now turn to the form for "T.R." in the section "How Different
Teachers See [ndividual Students."” Here we find a "profile'" much
like that of P.V., something like that of A.S. or M.Cs or JeMo o
There are lines that are flat, mildly contoured, and occasionally
spiked.

/| do not wish to embarrass or identify teachers, but in this
particular chart | would like to sort out the lines by subject-
matter. Line #15 is entirely flat., It is the results of the per-
ceptions of T.R. by his instructor in industrial arts. Line #12
(s also quite flat, deviating left for three spaces and then re-
turning to position. This is social studies. Line #3 is the
ceramics line. /It deviates significantly toward the unacceptable
behavior range in the areas of goofing off in class. Line #38 is
mixed chorus. [t is fairly flat with indications that T.R. is not
all that excited about the subject and is not self-motivated so
much in the class. There is no teacher chart #34, but my raw
materials itndicated that this was the profile for English. |/t s
not a flat line graph, deviating back and forth by three spaces.
Where it differs,. once, by four spaces, the teacher may be say-

ing that T.R. needs to be more self-motivated. Line #30, the re-

port of his science teacher, is not flat, and has a fairly sig-
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nificant spike that indicates that he likes to horse around in
science class, too. His grade range is from an A- to a 8+ i{ndi-
cating an ability in both cognitive and visuval~-tactile areas. !
would suspect that he s fairly competent and "coasting” at a
level not requiring a lot of effort.

The "Counselor/Administrator Student Evaluation Forms' do
not show a recorded /.Q. score. There is no entry for his per-
ceived ability. There are no entries for his perceived behavior
or interests. He (s a non-person!

On the '""Student Questionnaire Written Responses™ at item #2
he stated that he came "2 or 3" times. He came six times. In
response to ttem #10 which questioned what he had "learned most,"
he responded, "Shit, | didn't learn a Damn thing!"

On the same form at item #1171, wkich asked what he had "liked
most,'" he responded, "Nothing.!" And at i{tem #12, which asked
what he had liked least, he said, ""Everything.'' At item #15, which
asked how he thought his parents felt about his involvement in the
class, he stated, "Couldn't care less.”

| returned to T.R.'s raw materials because of a couple of
relevant comments for which | had no place on thae compilation forms.
First, in response to '"Student Questionnaire'" question #6 (p. xvii
in Appendix C), T.R. wrote in the margin, '"O pictures for this
class.” At question #5, he again demonstrated his photo snob-
bishness by crossing out the word "drugstore" between ''color' and

"orints." Drugstore prints are done in the same processing lab-

oratories that handle work from most camera stores and dealers.
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True, you can pay more, but you don't get more. The exception to
this would be the professional color lab which does custom work
and charges custom prices. He could have five rolls of film pro-
cessed through the drugstore for the price of one small custom
print.

At item #13 (p. xviii, Appendix C), which asked, "Would you
rather attend this course in a regular school day as another type
of art course for credit?" he checked the box that indicated
"yes,'" but wrote in the margin, "but not from you."

The student and parent questionnaires were initially meant
to be ""blind," that is, not identifiable. The day that | was going
to deliver them was one of those days when nothing seems to‘go
right. Something was wrong, /| realized, and /| also realized that
I would not be able to correlate parent-student evaluations in a
blind survey. What did | do? | coded the forms in lemon Juice
so that | could tell just who said what. This may not have been
entirely ethical, but it relieved my anxiety. Later, it gave me
peace of mind when | used my wife's iron to raise the tan markings
in the margins.

| say this to suggest that T.R. believed that he could write
his comments and not be identifieds | picked up his parents! form
earlier and stuffed it into my folder. | had literally pages and
pages of forms. When | picked up his form, | just stuffed it in
as well. In class, TsR. was sociable, seemed interested, kept

coming to class, although in an irregular fashion, and even brought

his baby brother to class with him on one occasion.
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With an example of such strong, repressed hostility turning
up tn a "blind” questionnaire, | can only wonder at how T.R. man-
ages to otherwise handle his other "not all right" feelings. /
hope that he never loses control and hurts himself or some body
else.

The function, then, of education is to act as an assembly-
line for the production of individuals who are not too individual,
are socially oriented, have some skills valued by society, and
who can make a contribution to society on their part. This is a
function which requires a lot of ""samenesses,'" does not well tol-
erate the gifted or different and values mediocrity and social
skills. Realistically, it promotes superficiality and stylism.

The strength of such a system lies in the fact that for mos t
people there is a security and a continued ability to function
that lies at the base of limited awareness. The world has to go
on, whether it muddles along or not. It can't suddenly stop while
we introduce the agony of awareness into the lives of people who
do not have the psychic energy or defenses to deal with it. And
here is our paradox.

Was the project a success? | have mentioned that Peter
Orucker claims that only one out of ten persons really learns
anything in school. KeHey DeWsy MeRe M.C., F.O., B.R. and A.S.
demonstrated that they had learned better imaging technique in
their work and participation in class. KeiHey, DeWe, MsR. and A.S.

worked with transparency film. Of these four, three had success

with {(t. DeNey, M:Rs and A.S. did some nice work with ite
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Although we could not get to it as a class or as qroups of
the class, M.R. started experimenting with sequences by herself.
Her first work was in a sort of primitive photojournalistic ap-
proach to a soccer game, but it was a significant start!

As to the dynamics of motivation and behavior, several made
small but significant changes. K.H. attended all sessions and
became quite obsessed with photography. His parents! written
responses to the course are lucid and supportive. D.W. spent a
lot of the early class time with B.R., who seems to have influ-
enced her somewhat. She did, later, get into transparencies, and,
! think, surprised herself. M.R. also had a lot of parental sup-
port. On the parent response form, a parent advised that others
in the class could get a lot out of it if they put in a little
more effort. M.R.'s parent further indicated a personal acquaint-
anceship with. the students involved.

M:C. and F.D. became noticeably less shy. B.R. had an ex-
travagant experience i(n photography, but, as an offshoot of the
project became known to the vice-principal as a person entirely
different from the person he'thought he knew.

A.S., the son of a cinematographer, continued to come when
others of less experience expressed some stylistic lack of en-
thusiasm or boredome. A.S. (s a brilliant young man who has been
Hcoasting'' through school.

Yes, | believe my project was from 300% to 600% better than

Peter Drucker's expressed success rate for education as a whole.

{1t was worthwhiles It did not come out entirely as planned.
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There were modifications, revisions and exclusions from the orig-

inal project, but it was worth the effort.




CONCLUS IONS AND RECOMMENDAT |ONS

The pitfalls that await an investigator into the realm of
enrichment courses as a means of tmproving, or at least learning
about, student motivation are only limited to the extent to which
the investigator wishes to limit his understanding of the under-
lying principles responsible for some of the curious responses
which he will accumulate.

Enrichment courses do work, although perhaps not for the same
reasons used to justify their genesis, and probably by a series of
dynamics much more complicated than those presumed to be in oper-
ation at the outset.

In fact, each small class or group will have its own set, or
dynamic, which is the sum of the psycho-sociological interplay of
its own members and the larger society or societies from which
they come.

The information-gathering aspects of this project, as | have
said earlier, have pointed to validity problems and the weaknesses
in the measurement process. The responses in numbers of instances
have revealed communications problems; crossed communications,
leveling, blindering and other dysfunctions. These occurred at
every interactive point: student, parent, teacher and adminis-

trator.

Because of the universality of the dysfunctioning, tt would not
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be appropriate to select one group of participants; say, the
teachers, and make them into scapegoats. Neither would it be
proper to blame the students, the parents, the counselors or the
administrators for the dysfunctioning. [t would seem rather a
more logical conclusion to assume that schools and their so-
cleties are but reflections of each other.

In my role as designer of the photo-enrichment class and my
other function as the investigator of its effects, | feel | have
sometimes been the victim of my own enthusiasm and the subject
of my own criticism. Moreover, the two roles of ten played against
each other. That (s, my artistic personality would uncover in-
formation that my investigative personality would have to take
time out and analyze, and conversely, my investigative analyses
would cause me to go back to the artistic principles for a re-
sponse. The result of this conflict led to a sort of pyramiding
reaction. Complexity grew geometrically.

! now believe that the project, if (t were to be done again
in any similar fashion, should be a collaborative project between
a photographer/artist/media specialist and a social scientist with
expertise in education/communications and psychology.

! do believe that | have pointed to some dynamics that bear
further investigation, but | would also suggest that further

studies be conceived so as to bite off a chunk of the problem,

Limit variables, and define specific areas more precisely.
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It would be unfair of me to leave the reader with a feeling
of futility here about education, educational experimenfs and the
effects of the affect of stylism on the educative process.

| have said earlier that stylism presumes a '"certain level
of literacy in print media (p. 37), and that insecurity breeds
stylism (p. 25). Relevance is a buzz-word to the stylist, which
if played to by the sincerely relevant thinker does not usually
do more than feed into the stylist's game. And, having no time
but "now,'" the stylist is incapable of understanding what rele-
vance really means (p. 13).

In a society which requires stylism in the educational pro-
cess (p. 34) and which, in fact, may realize that stylism is the
only means of coping with the extraordinary difficulties of a
mushrooming technology (p. 40), perhaps both the educator and the
educational investigatoer could use some of the "now-ness' of the
stylist for his own well-being and for the benefit of all.

How can this be accomplished? (1.) Provide security. (2.)
Separate the true stylist from the unacceptably illiterate. (3.)
Give the stylist the opportunity, within reason, of wsing tradi-
tional skills, tools and equipment in ways dictated by a response
to his environment. |n other words, he has to be free to fiddle
around, itnvent, manipulate...and even to break through misuse.

These ideas are utopian at their base and will not work with=-
out one other factor: structure. |[|s this antithetical to the

reason for stylistic behavior? No! Stylism is a response, partly,

to structuress...outmoded or new.
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Let me now provide some responses to elaborate on the three
points listed above: First, how can a system which (s now in place
provide security if it has been perceived as alien earlier? |t
can create a situation in which a "substance” class is seen to
be more friendly, or less alien, than a "form" class. This means,
for the educator, designing more substance into courses tnto which
the stylist might otherwise seek escape.

There should be as much cognition taking place in an art
class, a physical education class or a machine shep class as there
is to be expected in an advanced math class. Further, use of the
visual, kinesic or tactile learning processes should help i6 math-
ematical perception and vice versa.

Second, assuming a stylist to be '"capable of a certain degree
of literacy”" requires that we not expect from an imitator of styl-
ism that which we would of a true stylist. That an imitator might
become a stylist s possible, but first he needs to become basic-
ally literate. The imitator needs an entirely differeAt sort of
help than does the stylist. To mix these in the educational pro-
cess is a grave mistake. But where do we separate the types? At
the entryway into the restructured courses! This sounds like a
defense of an intellectual elitism, and in a way it is. Implemen-
tation of these changes, however needed they might be, would be a
near impossibility in a democratized educational system.

Third, stylists are capable of operations such as hooking up

a sound system or a video recorder made for the consumer market.

They have learned to adapt to their changing technological world




87

in this respect. How many of these would be competent enough in
what they are doing, would know enough of transistor electronics,
to keep a counter-£MF surge off a Saticon tube or a programmed
""game!" cartridge? Stylists speak of ''chips'" as though they knew
all about them, yet some will blithely hook up amplifiers to
speakers while tgnoring polarity, RMS ratings or impedence matches.
I have seen stylists literally blow the cones cut of one pair of
speakers after another...never knowing why. And because they have
been students of another teacher, | have never been able to do any-
thing about it. The issue becomes the personality of the teacher,
and they hide behind that.

Because of these dynamiés, reason dictates that a teacher (171.)
really know what the workings and the capabilities of the techno-
logies being used are, (2.) be able to demonstrate these capa-
bilities to stylists who "already know all about them," (3.) be
assertive in preventing injury or destruction, and (4.) have the
common sense to let experiments run their courses before using the
teaching moment provided by frustration to 'get to' the stylist
when his defanses are down.

This procedure does presume some capital outlay, but it re-
quires even more a manpower-intensive educational system: better
teacher-student ratios, more personal involvement (an intrusion
tnto the stylist's defenses, again) and better qualified, more
perceptive teachers.

These are practical educational suggestions which to a degree

can be implemented by the classroom teacher...presuming a bound-
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less amount of energy and a personally heroic desire to see to it
that young people are really educated.

In the investigative areas, such as which a study as this
touched upon, much is left to be uncovered. For those wishing to
follow up on all or a part of what was done here, | would offer

the following suggestions:

7. Put the class into the regular school day,
for a semester or for a years

2. Require basic literary skills, and exclude
those whose real need is in remedial edu-
cation.

3. Seek '"problem students'’...including those
serious problems...so long as they are
capable and interested. This presumes
active administration and counselor inter-
vention {n the selection process.

4. "Subsidize'" the class by providing the use
of cameras that are (a.) all the same, (b.)
inexpensive, and (c.) not adjustable.

5. As an intellectual '"teaser,'" give a demon-
stration of Ektachrome development of class-
generated film using several multi-reel
tanks. This would not be a participative
experience, per se, but would involve stu-
dents itn a structured situation tn which
they could help watch timing, control
temperatures and pour solutions under
supervision.

6. Do '"before' and "after! teacher evaluations
of students, but allow a school year (36-37
weeks) to pass before the follow-upe.

7. With students who have significant behavior
problems, the incident report form (See
Appendix C, pe xiiis) could be revived,
modi fied and used. A profile of student
behagvior, over the course period or the
school year could themn be generated.
Students with legal problems, drug addiction,
family breakup, paternity or maternity in-
volvement could have a notation put on the
chart by the counselor in some manner in
keeping with sensitivity and good taste.
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8. Finally, do not build up student
interest only to let it drop. If
a course Us of value, tangible
follow-up experiences and sSubsequent
courses should be avat lable.

9. Some problems will not lend them-
selves to any intervention. Some
problems will turn up for which the
researcher/ instructor is not pre-
pared. Some dynamics will surface
which may explain results other
than those initially predicted.

Do not ignore these. Record them.

Finally, if the mental operations of the stylist are non-
logical in a sense of non-continuity with the past, perhaps the
essence in his "now" existence will provide new clues for edu-
cational, social and human problems that have been around for
centuries. Unfortunately, this also calls for a legitimization
of serendipity as a research tool, and less of a reliance upon
so-called ""objective methods.” Whether the system can stand this
sort of a shock is doubtful.

Using these operations in a positive way also presupposes
an incredible amount of true enthusiasm. Taking the bored into

an off-guard teaching moment and leading them to enthusiasm is

the teaching challenge of this age.

- rd
Otherwise, apres nous, le carnage.
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preparation for the psychological operations. CONCRETE OPERAT |ONAL
(from seven to 11 or 12 years). The child is capable of internal-
tzed mental acts such as adding and multiplying, arranging ob-
Jects (seriation), and setting up correspondences among objects.

He cannot yet think about abstractions, however. FORMAL OPER-
ATIONS (from 11 or 12 to 14 or 15 years). The child no longer

is tied to the concrete and can reason by hypothesis."

68
Jeff Berner, The Photographic Experience: Awakening Vision

Through Conscious Camerawork. Garden City, New York: Doubleday/
Anchor Books, 1975. In a perhaps unintentional sideswipe at the
subject of visual literacy, Berner reminds us that "Moholy-Nagy,
who taught the education of vision at the New Brauhaus, in Chicage,
predicted in 1937, 'The illiterate of the future will bee..the
person who cannot photograph.’? (p. 21) The '"education of vision’
has been around for a long time, it seems.

Samples, op. cits, A proponent of re-awakening the visual,
non-sequential capabilities of seeing, thinking about and under-
standing our environment, Samples goes to one of the most logical
and rational thinkers of our time to support his point. "Albert
Einstein called the intuitive or metaphoric mind a sacred gift.

He added that the rational mind was a fatithful servant. It is
paradoxical that in the context of modern life we have begun to
worship the servant and defile the divine." (p. 26) To Samples,
the term "visual literacy' might be a contradiction in terms in-
sofar as literacy implies a "grammar.”"” (p. 29)

oJean—Raphaet Staude, ed., Consciousness and Creativity.
Berkeley: Pan/ Proteus, 1977. This collection of eight writers
spans the scope of consciousness and insight from the photojour-
nalism of Bill Henderson ("People of Nepal: A Photographiec ODocu-
mentary") to the metaphysics of Randall Collins ("Toward a Mod-
ern Science of the Occult"). One comment of significance is that
made by Willis W. MHarman in "The Societal /mplications of Con-
sctousnes and Psychic Research'" : "The universal testimony of
highly creative persons has been that their created projects are
the result of higher, unconscious processes over which they have
only limited control." To the extent that visual literacy, then,
precludes the metaphysical, it may have no creative validity, [t
may be something lesser than art.

1Mosswood was the middle school in an art-alternative sys-
tem that functioned within but was, to a large extent, independent
of the Oakland, California public school system. The three parts
of the system: Arts Magnet, Mosswood and Renaissance, would take
a student through 12th grade and graduate hime. Entry into the
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art alternative schools was by portfolio and racial quota. Oak-
land s only about twenty percent white. Noel spent the fifth
grade at Mosswood. He would have returned with his brother, Toby,
who had also been accepted, if we had remained {n Oakland for the
1976-~77 school year. Because of tight money and politics, the
school was relocated from Mosswood Park under orders of Superin-
tendent Love in the 1976-77 school year. The administrator who
was in charge of the art programs resigned, and his successor was
reassigned. The system no longer exists as we knew it. Like is
the case for other Utopian experiments that succeed, Mosswood and
her sister schools was "uncontrollable,” did not "fit into" the
bureaucratic structure of the school district, and had to be '"put
into its place." One of the best teachers got fed up with bureau-
cracy, quit, and started a pizza house.

7z\john Re. Whiting, Photography is a Language. Chicago: Ziff-
Davis Publishing Company, 1946. "The next great stage in Journal-~.
istic history came with the technical development of the half-tone
engraving. The New York Graphic had published the first newspaper
half~tone in 71880, but the development was slow, and it was not
until almost the turn of the century that a rapid, true method of
photographic reproduction was in general use:"” (p. 16)

3Watter Gropius, '""The Curse of Conformity,!" {n Adventures
of the Mind. Richard Thruelsen and John Kobler, eds. New York:
Alfred A. Knopf, 1959. "These needs (for aesthetic principles and
developments) have not been satisfied by the material production
of the eight-hour working day. We are beginning to realize that
some important ingredients are missing in our brave new world -~
beauty and inner resourcefulness. Carrying on without them pre-
vents us from achieving that wholeness and maturity which produce
new form. This is why a visual cultural pattern such as we should
have developed has thus far eluded us."” (p. 266)

74The course s [M557, Visual Literacy for the Media Special-

ist, taught by Duane Hedin, Ed.S. | took the course during Spring
Quarter, 19817.
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COMPILAT |ON FORM:
HOW DIFFERENT TEACHERS SEZ INDIVIOUAL STUDENTS
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COMPILAT ION FORM:

HOW DIFFERENT TEACHERS SEE INDIVIOUAL STUDENTS
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COMP ILAT ICN FORM :
HOW DIFFERENT TEACHERS SEX INDIVIOUAL STUDENTS
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HOW DIFFERENT TEACHERS SEE INDIVIDUAL STUDENTS

Student In(tials: K.P.
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COMPILAT ION FORM :
HOW DIFFERENT TEACHERS SEE INDIVIDUAL STUDENTS
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COMPILATION FQORM:

HOW D |FFERENT TEACHERS SEE INOIVIODUAL STUDENTS
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COMPILAT |ON FORM:

HOW DIFFERENT TEACHERS SEE INOIVIDUAL STUDENTS
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HON DIFFERENT TEACHERS SEE INOIVIDUAL STUODENTS
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COMPILAT ION FORM :
HOW DIFFERENT TEACMERS SEE INDIVIDUAL STUDENTS
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HOW D |FFERENT TEACHERS SEE [INOIVIOUAL STUDENTS
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COMPILAT ION FORM:
HOW OIFFERENT TEACHERS SEI INDIVIODUAL STUDENTS

Student [(nitials: 0O.W.
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COMPILATION FORM:
HOW INDIVIDUAL TEACHERS SEEZ DIFFERENT STUDENTS

Teaacher [dentification Numbaer: 7
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COMPILATION FORM;
HOW (NDIVIDUAL TEACHERS SEEZ DIFFERENT STUDENTS

Taacher |denti{fication Numbaer: 3

Student [nitials:

)
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COMPILATION FORM:
HOW [NOIVIOUAL TEACHERS SEE DIFFERENT STUDENTS

Teccher (dantification Number: 7

Student /nitials: M.R. - D.W.
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COMPILATION FORM:

HOW INDIYIDUAL TEACHERS SEE DIFFSRENT STUDENTS

Teacher |dentification Number: 11

Student initials: M. T. ~ P.V. = K.P. « M. - A.5. - 8.7.
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COMPILATION FORM:
HOW INOIVIDUAL TEACHERS SEE DIFFERENT STUOENTS

Teacher |dentification Numbar: 12

Student [nitials: M JeMe = T.R.

Attendance:l/__————/ 4_]'/
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COMPILATION FORM:
HOW INDIVIOUAL TEACHERS SEE DIFFERENT STUOEMTS

Teacher |dantification Number: 73

Student nitials: K.H.

Attendance: /
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COMPILATION FORM:
HCW INDIV IDUAL TEACHERS SEE OIFFERENT STUOENTS

Teacher |dentification Number: 15
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COMPILATION FORM;

HOW INDIVIOUAL TEACHERS SEZ DIFFZRENT STUDENT.

Taacher |daniification Number: 17

Student Initials: KeP.
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COMPILATION FORM:

HOW INDIVICUAL TEACHERS 585 ODIFFERENT STUOENTS
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COMPILATION FORM:

HON INOIVIDUAL TZACHERS SCZ OIFFERENT STUOENTS

Taacher tdentification Numbter: 30
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COMPILATION FORM:

HOW INOIVIDUAL TEACHERS SEE DIFFERENT STUDENTS

Teccher (dentification Numbaer: 37

Student [nitials: P.oVe = KoHe = M.T.
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COMPILATION FORM:

HOW INOIVIDUAL TZACHERS SEE DIFFERENT STUDENTS

Teacher |dentification Number: 38

Student Initials: T..‘?. - M. . - D

J
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COUNSELOR/ ADMINISTRATOR

STUDENT EVALUAT ION FORMS
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COMP [LAT ION AND COMPAR ISON:
COUNSELOR/ ADMINISTRATOR
STUDENT EVALUATION FORMS

Student Attendance Ability Note: Attendance was
kept in a Riggs' Class
KeH. 72 of 12 Average Record book and trans-
ferred to this form.
D.w.
10 of 72 Average Average daily attendance
MR, 10 of 12 Not recorded was seven, or 58.3%.
TR, 6 of 12 Not recorded The ability scores on
this chart were obtained
M.C, 6 of 12 Above average from school records by
M.T. 3 of 12 Brilliant Mr. Murray Maughan af ter
he fi
F.D. 9 of 12 Not recorded e first completed the
ortginal form (p. xii of
BsR. 7 of 12 Brilliant Proposal). His ability
. . impressions are compared
o Me S of 12 Britliant with those of Principal
AsS. 6 of 12 Brilliant Haslam and Counselor
KsPo 6 of 12 Average Morris, below.
PV, 4 of 12 Brilliant
Student Ability/ Ability/ Ability/
Haslam Maughan Morris
KeoHoe No entry Above average No entry
D.wW. Above average Above average No entry
MsR, No entry No entry Above average
TR No entry - No entry No entry
M.Co Above average Above average No entry
MeT, No entry Above average No entry
FeDe Above average No entry No entry
B.R, Average Average No entry
JeMs No entry Above average No entry
A.S. Above average Above average No entry
KePs No entry Brilliant No entry
PeVe Above average Brilliant No entry
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Student Perceived Behavior Interests
(1) Haslam (1) Hastlam
(2) Maughan (2) Maughan
(3) Morris (3) Morris
KoH. (1) No entry (1) No entry
(2) Above expectations (2) No entry
(3) No entry (3) No entry
DeW. (1) Above expectations (1) Band ?
(2) Above expectations (2) No entry
(3) No entry (3) No entry
M.R. (1) No entry (1) No entry
(2) No entry (2) No entry
(3) Within expectations (3) No entry
T.R. (1) No entry (1) No entry
(2) No entry (2) No entry
(3) No entry (3) No entry
M.C. (7) Above expectations (1) "Positive'
(2) Above expectations (2) No entry
(3) No entry (3) No entry
M.T. (?7) No entry (1) No entry
(2) Above expectations (2) No entry
(3) No entry (3) No entry
F.D. (1) Above average (1) Music,
"positive'
(2) No entry (2) No entry
(3) No entry (3) No entry
B.R. (1) Below expectations, slightly (1) "Negative
(2) Behavior problems (2) No entry
(3) Behavior problems (3) No entry
JeMe (1) No entry (1) No entry
(2) Above expectations (2) No entry
(3) No entry (3) No entry
A.S. (1) Above expectations (1) Music,
"positive'
(2) Within expectations (2) No entry
(3) No entry (3) No entry
Ke.P. (1) No entry (1) No entry
(2) Above expectations (2) No entry
(3) No entry (3) No entry
PeVe (1) Above expectations (1) "Positive
(2) Above expectations (2) No entry

(3) No entry (3) No entry
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NUMER ICAL RESPONSES
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COMPILAT ION FORM :

STUDENT QUEST IONNA IRE NUMER ICAL RESPONSES

(Numbers correspond to questions on the original questionnaire.)

3. There were expenses involved in the course. How did you han-
dle these?
8 My parernts said for them.
1 My parents helped. 1/4th . 1/2 . 3/4 x. Other .
O My parents did not know about i{t. - ——
7 My parents helped, but walted for scles.
2 | supported my costs entirely.

4« The film size (format) that you used was:
0 110 Instamatic/Ektralite/ etc.
5 126 instamatic.
2 35 mm., rangefinder, adjustable.
4 35 mm., single~lens raflex.
735 mm., single-lens refiex, automatic exposure.

5. The pictures you took were:
6§ projection transparencies.
6 color (drugstore) prints.
3 black & white (drugstora) orints.

6. You took about:
1 12 to 20 pictures.
S 20 to 40 pictures.
2 40 to 60 pictures.
3 more than 60 plctures,

tncluding two slide-story s@quences, ocne synchronized slide-
tape that | produced, and orme Eastman Kodak slide-tape show.

4 _1/4 of the presentations.
3 __1/2 of the presentations.
3 3/4 of the presentations.
2 _all of the presentations.

8. You found the in-class presentations:
4 somewhat helpful.
4 helpful.
2 not very helpful.

boring.

,u

9. You took pictures mostly of:
2 boyfriends.
3 girlfriends.
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You took pictures mostly of (continued):
3 family, brothers, sisters, etc.

2 animals.

3 buildings, landscapes.

5 all of the above.

Would you rather attend this course in a regular school day
as another type of art course for credit? 7 yes. 4 no.

How do you feel about your experiences in the class?
2 Too simple. (See note below.)

QO Too hard.

O Too vague.

2 [nteresting.

1 _Not very interesting. (See note below.)

2 | learned something.

S | learned a few things.

2 | didn't learn anything | didn't already know. (See note.)
QO | learnad a lot.

Note: One student, T.R., responded to all three of the above
references. He attended class six of the twelve times
(He indicates that he came two or three times on his
form.), and states that he did not take one picture for
this class. His confidential student evaluation form
shows him as a model student with an A-/6+ grade aver-
age with no deviation. More of his hostility shows in
the written section. Typical of teacher evaluations, he
showed no hostility in class, and even brought his baby
brother itn on one occasion. He also asked for, and |
provided him with photographic "release! forms.

Do you feel comfortable about taking pictures of others?
11 yes. 0 NOoe

Are you comfortable about having your picture taken?
6 yese. 5 no.

Are you comfortable with your camera? 10 yes. 1 no.

(Curiously, the only person to express equivocation with his
camera was A.S., the only one with an automatic single-lens
reflex. Also, he was the only one to pressure his parents
for a more expensive cameras.)
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COMPILATION FORM :

STUDENT QUEST /ONNAIRE WRITTEN RESPONSES

(Numbers correspond to questions on the origtnal Guestionnaire.)

-
/e

N
.

10.

77.

There were twelve days of class. How many times did you

come? (Cuestion is combined with number two on chart below.)

There were ten opoortunities to show your work. How many

times did you show work you had done?

Inttials Statad Actual Stated Ac tual
d4ttendance Attendanca Showings Showings

KeHe 12 12 2 2

D, 10 10 7 1

M.R. 10 10 ped 2

TeRe 2 or 3 6 o o)

MeCe 70 6 o o]

M.T. 5 3 o] o]

FeDe 9 5 7 7

E.R. 7 7 3 3

JeMe % 5 0 0

4.3, 8 or 8 6 7 7

KePa 6§ or 7 6 0 o

Pa.V. 5 4 o] o]

We talked about numbers of things.... Tell ma about the

Qrea
KeHMe
MeRoe
TeRos
M.Co
FeDos
A.S.

K.sPs

Note:

Whaf,
KeHe
DeW.

in which ycu laarned most....

"The Law of Thirds...it showed me the way the shapes on
a good picture are. It help me to lecrn more.”

"I learned about how tha colors affect a picture, how
to arrange colors for the right effect.”

"Shit, | didn't learn a Camn thing!"

"How to get angles of people fastly."

"l learned about every thing pretty much.”

"] think the area | learned most in was picture compo-
sition.”

"What different types of camaras and how to use most of
them and how to center and focus.'!

Quotes are as written, without correcticn. Some did
not respond.

specifically, Jid you like most agbout this course?
"Law of thirds.'
"The show of pictures.’”
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What, specifically, did you like most about this course?
(continued)

M:Rs "The informality."

T.Rs ""Nothing.'"

M:Co "Taking pictures.”

F.D. "The slides.

B«Rs "It was fun."

JeMs "The time | had to use my camara.’ (sic.)

A+S. "The pictures & getting to see other peoples work." (sic.)
K.P. "Taking the pictures.’

What, specifically, did you like least about the course?

KeH. "Taping." (He's referring to slide-tape instruction. )
O.Ws "} don't know.!'

TeR:. "Everything."

M.C. "Tatking about contrast."

F«Ds "There was nothing that | disliked."

JeMe "Staying after school.’

A.Se "Nothing."

K+Ps "The class goofed off too much."

Do you think that the school should offer other after-school,
non-credit courses? [|f your answer was ''yes,' what courses
would you suggest?

M.C. '"Yes:. How to develop film."

8:.R. ""Yes. | don't know."

A.S. M"Yes. Mchanics.” (sic.)

KePe "Painting, singing, charme...."

PsV. "Yes." (No suggestions were given.)

How do you think your parents feel about your involvement in
this photo~enrichment class?

KeHe "Good.!

DeWs ""jtts ok

M.R. "Understanding and hetpful."

T:Re "Couldn't care less.!

M.Co. "Good.”

FsD. "| don't know.!

JeMe ao.thought (t would be good if | enjoyed it."
A:.S. "They thought it would be good for me.”

KePe ") don!t know. | never asked.’

There were no further comments written on the backs of the forms.
However, on question number thirteen (in Numerical Responses),
T+Re responded that he would be interested in taking the

class during the school day, for credit, "...but not from you.
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CCMPILAT ION FORM:

PARENT QUEST IONNAIRE NUMERICAL RESPONSES

(Numbers correspond to questiions on the original questionnaire.)

7. There were expenses for film and developing invalved in the
class. How were these handled?
4 | patd for them.
5 | patd for part of them.
7 My child/ward paid for them.
7  baby-sitting. 1 paper route. 3 allowance,
3 other employment.

3. With all of the bother and involvement of short courses such
as this one, do you feel that the effort was worth the re-
sults?

d yes.
3 no.

4. /f you were to specify a particular skill learned by your

child/ward in the six-week class, what would it be?

7 overcoming shyness.

7 greater ability to be self-directive.

4 greater appreciation for the photo-image as arte.

4 better understanding of color/design and art compositian.
6 better photo/mechanical undersianding of picture—taking.
2 no abservable differences.

5. Did the class, with its time requiremants, i(nterfere in any
manner with your child/ward!s other class assignments?

7 yes. (|f "yes," please check amount below.)

717 noe.

7 mildly. O moderately. O severely.

6. Did the photo class give you any tndications that your child's
or ward!s self-esteem had been enhanced?
4 yes. (/f "yas," please check amount below.)
7 no.
2 mildly. 7 moderately. 7 positively.

8. Overall, how would you evaluate this class in terms of your
child/ward!’s relationship to the school system?
4 reinforced posttively.
3 no change.
2 insufficient {nformation upon which to make a judgment.
reinforced negatively.

7
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This question will sound a lot like question number eight.
it is different, however. And it is this: Have responses
from the school and faculty indicated...

2 more positive feelings about your child/ward?

1 __no change in feelings about your child/ward?

7 _insufficient information upon which to make a Judgment?
O__more negative feelings about your child/ward?

There se=~med to be some grandstanding done on the parts of
one or two of the students to pressure parents into buying
them expensive cameras. 0Did you have any of this pressure
from your child/ward?

17 yes.

10 Noo
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WRITTEN RESPONSES
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COMPLATION FORM:

PARENT QUESTIONNAIRE WRITTEN RESFONSES

(Numbers correspond to questions on the original questionnaire.)

2. Sources of cameras:

Student Parent Comments

KoHs 4 gift from Grandfather's inheritancs.
ODeWs Buying it with her own money.,
M.R. Used my old camera.

T.R» Christmas present.

M.C. Used one already i{n our home.
MeTe One we had.

F.0. He borrowed my camera.

B.Rs Her Father brouth (sic.) ite.
JeMe Was a Christmas present.

A.S, His father.

KePo Had her owne.

P.Ve Family camera.

3. Were the efforts worth the results? Comments:

Student Parant Comments

KeHe Made him much more aware of how to use a camera.

MeTo Our child did not complete.

F.0. I thinke...(he) has gained some fair knowledge of
photography now.

B.R» It cost too muche.

JeMe Student didn!'t get enough practical applications

of picture tcking.

7. Give an anecdote or description of your child!s enhanced self-

esteem.

Student Parent Comments

KoHe More confidant in knowing he could do something
better with a camera.

MeTe Can't answer because our child did not complete.
He got lost very early (n the class. He became
discouraged because ha didn'!t understand concepts
and dropped out.

FoDe He has achieved more knowledge about photography.

Note: Ouotes are written as they appeared, without corraction.
Some parents did not respond to all i{tems.
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Would you give a short answer regarding your response to the
guestion about changed relationships with the school system.

Student Parent Comments

KoHe Has always been a good student he allows time
for what he wants and needs to do.

M.C. She showed greater enthusiasm for this class
and school generally.

M.T. Felt defeated because he didn't understand.
Course need to begin at a more elementary
level.

F.0. Before attending the photo-enrichment he knew

very little about using camera -~ but, after
6 weeks in the class -- he certainly knows the
basic photography.

JM. Student didn't speak happily of attending the
course or didntt speak about it at all.

A.S, School curriculum did not appear so boring to
him.

Do you feel, based on your experience with this class, that
other volunteer enrichment courses should be investigated?

Student Parent Comments

KeHe | feel any program could better a person and
would like to see more of the same take place.
It gives a student some opportunities he might
not otherwise receive. Also where it is a
volunteer situation on the child’s part means
he wants to be there & will learn more.

DeWe Yess

MeR, Yes. They can be interesting and broaden ones
hortizons.

TeRe Yes. | feel children need exposure to a wide
range of ideas, experiences & etce

MeC. Yes.

Mo T Basic idea and philosophy is good.

F.D. Yes! What | have experienced from my son's

achievemant in this class, | am confident any
other enrichment will helpful.,

JeMo No answer or comment.

A.S. Yes, especially since photography is one of
my son's hobbies.

PoVe Yes, in many areas.

Regarding the "grandstanding' observation (See p. 1, this
form.), the parents of M.R. stated:

| realize that aqttitudes of "Individuals' in classes do
sometimes get involved with grandizing. Also some students
have to have the sa~e or more expensive things than their
peer’s (so they think) However | know some of the students
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(continued) involved with this classe personaly. Some of
them had photographic experience before attending the classe,
and were working with 35mm cameras. Therefore this must be
considered along with classe attitudes before saying they
were grandizing. Peraps some were beond the scope of the
classe in thier exp. altho | am shore if they realy tried
anyone could gain from the classe. (sic.)
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DAILY MEMOS :

NOTES ABOUT THE CLASS

Day One: 3-30-81

Followed schedule. Had the kids shoot pix of each other with my
Instamatic 126. Viorked to loosen them up some. Problem: shyness!
Images are an invasion of their "space," but also a common sub~
Ject-matter denominator...a thing to talk about.

The slide presentations /'d prepared did the Jobse.both in Insta-
matic 126 and 35mm. format.

Fourteen students were present. There were no behavior problems.

Oay Two: 4-1-81

Followed schedule, but no student work readye. Showed them the
pix they took on 3-30-87 and discussed color as a design element.
Showed examples in the pix they took. Discussed value of pix as
art...astde from "clear' images. Also showed them the continuum
of formality to informality and spontaneity in regard to their
pix. Posed two girls and found them still shy and uncomfortable
on the one hand, or becoming very much at ease on the other.

Noticed some grouping. They have brought in prior peer group
relationships.

Sixteen students were present. There were no behavior problems.

Day Three: 4#-6-81

Added to/changed schedule somewhat. Some had asked about shoot-
ing things as well as people. Sense a lack of comfort on part of
F.D. and others in invading other peoplel!s "space.!”

Showed transparency tray of people and things of a commercial
art (poster or card use) nature rather than fine art style. Had
pix of flowers, etc. in tray. Taking the focus off people pix
seemed to help some.

It turns out that | know F.D.'s older sister, S. Was gble to
help M:Ts with his Kodak Retina. Again stressed use of trans-
parency filme JeM. 13 becoming less shy. T.R. is shooting a
Fujica match-needle with a 43 - 80 mm. zoom lens. M.C. and J.M.
are using [nstamatiecs, although J.M. hasn'!t switched to trans-
parency film yet. (She still has a roll of '"family" color print
film in the camera.)

Seems like the class is congealing in some ways. | let them get
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extension cords, set up the slide sorter, set up the projector
and run the trays.

Ten students were present. No behavior problems at all.

Day Four: 4-8-81

First student photos: A.S. Showed some past work:. P.V. set up
and ran the projector. A.S. used the slide sorter and set up

his own tray. Class participated in looking for design elements.
Pix were mostly scenics: sunlight on water and boats parked in an
tnlet. A couple were good by any standard! He had an informal
portrait of his grandfather in an automobile. A.S. has had more
than the usual exposure to photography. His father makes 16mme.
educationall films. D.W. and M.R. seemed quite animated todaye..
possibly rediscovering boy/ginrl relationships through film. J.M.
is still shy. ! hope | can get through to her before she becomes
discouraged. N.D. was late again. | think his dad pressures him
to come. | was told that N.M. had dropped. He never came. R.F.
has never come. She is busy with the Hi-Lo's.

Ten students present. No behavior problems, although N.D. does
not really want to be here.

Day Five: 4~13-81

Only five came today, and with prints instead of slides! Since
they had something to work with, | showed them how to make ells,
crop prints and watch out for extraneous stuff...like trees that
grow out of heads.

Had them practice posing a classmate and shooting pix. Advised
that next class period would start the business of sequencing in
a sort of photojournalistic manner.

Called those who were absent. Some of those | was able to reach
said that they had to quit because of the expense. Note: /f ex-
pense was really the problem, | hadn't seen the results in class.

Day Six: 4-15-81

Only six came. School was in an uproar today. Easter vacation
starts tomorrows F.D. had forty black and white prints to shows
I think that these are his first, ever. His composition is good,
but he shoots his pictures from too far away. Hel!s a bit shy,
and can work this out.

Several of the kids seem to be waiting for Skaggs to have a
special on processing. Some, like M.R. and D+W. promise trans-
parencies on Monday. BeR.!s camera seemed to be broken. The
finger on the frame counter/advance was stuck.

Demonstration: Showed the sequence personifying a banana and the:
sequence personifying a cocoanut. Showed them creative uses for
reject transparencies: sandwiching them.
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Day Seven: 4-20-81

Nine in attendance. M.C. came back. JeMoey MeTs and P.V. missed.
| was told that N.D. had definitely dropped. N.P., who had not
come since day two, was also said to have dropped.

Me.R. showed some nice transparencies: emotions, color, use of
shadow, creative design principles, experimental night shots of
the Aurora Borealis and a sequence from a soccer game. She also
had three night color prints.

For a demonstration | showed '"Home Again'" and "The Commemoration'
without sounds. | then showed a Wollensak synchro-slide inaudible
advance slide-tape: "Summertime in Utah." They asked to see it
againe.

We talked about producing a slide-tape in groups or tndividually.
Rapped about subject matter: A Day in School,'" etc. T.Rs came
up with the idea: ""Getting Through The Halls."

Day Eight: 4-22-87

Seven (n attendance. B.R. and J«M. noticeably absent. The most
inhibited and the most uninhibited gone on the same day! M.C.
showed some positive interest and M.T. absent, toos Suspect that
cost might be a factor...along with camera prestige...in losing
some of the kids, although even those with nice cameras can't
always get film.

Had a ""head trip'" with the class about producing a slide show.
TeR. and K.H. picked right up on the use of dissolve units for
35 mms equivalents of stop-motion, or pixillated, cinematography.

M«Rs wants to do "A Day at School,' Fitber McGee's ''Locker,"
sewing through her fingers with a sewing machine in hcme economics,
etc.

Gave T.R. and K.H. each cannisters of bulkloaded 36/40 exposure
Ektachrome 200-135 and told them to meet, plan together and

shoot. Showed them a few tricks to put it together. Went through
scene continuity, shot lists, supered and sandwiched titles, use
of music and mixing on a stereo tapedeck.

We'll see how much they'’ve absorbed. |t is understood that all
the class will participate together.

Day Nine: 4-27-81

Seven camees M.Ce. and F.D. checked in and then had to leave. /
appreciated this courtesy they showed. | understand from K.H.
that T.R« is dropping. M.T. is no longer coming, as (s the case
with J«Mseo Reasons? | don!'t knowe One week there is excite-
ment. The next week comes, and the excited kid has dropped. |t
makes no sense at all.

A.S. was back again. He'!s missed three days. Several have had
a rather spotty attendance, but have continued to come. Curious
how the ones who remain are those for whom different teachers
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have expressed widely differing opinions...of average intelligence
to brilliance...of behavioral problems to model students. These
who remain seem to be learning, and some produce very creative,
very well thought out material upon occasion. An example would

be the mirror portraits done by M.R.e K.H. has also done some
admirable work. He shot the film | gave him last week, but

wants to do it over. He will get the "extra film from TeR..

BeRe manipulates. D.W. dramatizes. B.R. had me pick up a carou=
sel tray for her (She paid for it.), and showed slides todayes.
boys! Spontaneous and primitive images, and some were very good!
M.R. had new stuff to show, and | had the opportunity to show her
how to sandwich a sky into a picture lacking one.

Only three more class periods to go. | believe that this sort of
a class should be held for a longer time. Instamatic users need
to learn to see with a camera, without worrying about photo tech-
nicalities, just as |/'d conceived the Project in the first place.
People using 35 mm. cameras should nct mix with the others. |t
divides the focus of teaching between sight and technique.

Day Ten: 4-29-81

Five came. Nobody brought transparencies. Alex Davis, a former
ceramics student of mine from the previous vear, had loaned me a:
few pix that her sister had done in black and white at Logan High.
Although she was not in the photo-enrichment class, Alex was a
peer of many of those who were (and had been) in the class. Many
knew her sister. This was student work.

we used these prints to discuss elements of composition. ! used
the prints to promote the highschool photographic program taught
by Ellot Brunson. Ellot also taught printing and graphics and
had been my student Spring Quarter, 1977, when | had taught the
same subject for the Bridgerland Area Vocational Center.

K:sHe had a new idea for a sequence inasmuch as the composition of
the class had changed. M.R. and D.W. said they would help him

Day Eleven: 5-4-81

Four came. A«S., came by with K.H.s» We looked at K.He!s Practica.
He had been having trouble with underexposure. He'!d set the ASA
on the electronic flash mark instead of the film speed pointer!?
Ergo, no exposure.

DeW. finally showed some slides. She likes them now that she has
done them. She'!s paying her way with photo expenses by baby-
sitting, and gets her film processed on special sale prices at
Skaggs. More to write, but |'m exhausted. Nearly 1 A:M.. Been
up since 6:45 A«Mso

Day Twelve: 5-6-81

Planned a surprise party for the class. | didn't know how many
to plan for, so | got eighteen-plus donuts, rootbeer and cups.
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M.R. came by and said that she and D.W. couldn’t come. They had
song-leader practice. B8.R. and K.P. have been AWOL the last two
times. A.S. didn't come today, but K.H. did. We had a talk agbout
photography, and what he wants out of it. [t can be an expensive
hobby.

K«.H+. has a novel way of earning income, however. He salvages old
cars! ! sugqgested that he document his work on film. Who'!d be-
lieve that a fourteen year-old made his money that way?
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PROJVECT PROPOSAL

For the Degree: Mastar of Science
Deoartment of Communications
The Graduate School
Utah State University
Logan, Utah

Statement of the oroblem.

It has bean my observation, as a substitute secondary instructor, that
thera axists a subculture tn the Logan Juntor High School pooulation
which may be identified by the following characteristics: (71.) Much
misguided energy, (2.) 4 lack of self-discipline, (3.) Average, or above-
Ivarige comorehension, (4.) fxcessive testing of rules and authority, and
(S5.) Emotionally stylized behavior the affect of which runs from apathy
to outright hnostility.

Many of the students described above are '"g00d kids'* who are "coasting’
through school, learning the minimum and oerforming marqinally in
social as well as academic ontterns alien to their peer 3rouns.

| belisve that it is (ikely that some of these students would do better
tn other subjects, relatas to the school as a place of learring, waould
form relationshins outside their paer groups, and would become more self-
disciolined (f they ware invaolved {n an extra-curricular '"class’” to which
tney felt some commitment.

Mathod to be followad.

| oroposa to orovide a2 ohotographic enrichment class for eighteen-to-
twenty students. The course will run for aporoximately sSix weeks. A4nd
the emohasis will be artistic rather than technical. Simole cameras
and transparsncy film will be used. Costs will be held to a minimum so
that no one need be excluded.

The curriculum has been formulated and tested with equipment that the
students should be able to locate (n tneir homes, from friends, or pur-
chase with less monay than a pair of jeans or tennis shoes. Materials
will be spaced out through the six-week period, and should be no more
exoensive than an evening of entertatinment pner week. Laboratory and
materials fees in ceramics or crafts classes would probably be more
expensive than anticipated costs for this class.

The class will be held in facilitias orovided by Logan Junior High on
‘Nednesday and Friday afternoons, after school, from 2:45 P.M. until
6:00 P.Ms. Students will ride the activity bus home at this hour.

Selection of students.

;| will provide an announcement to be read with the mormning messages over
the school (ntarcom, to be modified as necessary by Principal Haslam.

| will provide a dittoad '"sign-up sheet! for interested students. The
form will Aave a soacce for oarental aporoval, and a disclaimer that will
advise that smould an excessive number of studgents apoly, the class will
be divided inte a Wednesday and a Friday section. Students reguesting
antrance may te chosen by lottery should the numbers (a) surpass one
section, but not justify two, or (b) sursass two sections.
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Counselor intervention in the selection nrocess.

Pleasa re-read the sroblem statement above and note that the Logan
Yunior High 5cnool counseling and administrative staff will select
from the list of applicants, one half of the aenrclees based upon the
four criteria mentioned above.

There might be a remote case for supposing that such a class, chosen

in such a manner, is nothing more than a systematized reward for poor
behavior. In orda- for the class to have a feel of legitimacy for all
students [nvolved, there has to be 2 careful mixture of school sub-
cultures. Indeed, 23 will be shown below, one criteriom of evaluation
depends uoon such a selective mixture. Counselor and teacher bias in

a samole oroject of this size might we(l provide statistical error, and
would weigh 293inst trustine the validity of such measurements. For
this reasor, other evaluative devices have been devised. A sample i3
attached.

Clamants of performance and oerformance carrvover.

During the course of this '"class,” | will keen a oerformince log that
will take into consideration interest, attitude changes, social per-
formance, mood swings, subject i(nvolvement, creativity, behavior shifts
and subject involvement.

a4t the begqinning of the course,/ will ask each teacher of the students
eanrolled to fill out a performance profile which | will stora without
reviewing. The teacher will be requestad not to keap a copy.

4t the conclusion of the course, / will again ask each teacher to Ffill
out a second oerformance oraofile (identical form as used in first eval-
vation)., WNhen the course 13 ended, | will have teachaer i{nout on a
bafore-after basis which may be used for guarded inferences.

During the course | will supoly administration/counseling/attendance
with a (ist(of photo students) dasigned to measure the (a) occurrence
and severity of outside problems (but not the type), (b) the freguency
and interval in counseling situations (but not the tyoe), and (c) the
frequency and i(nterval of absences without leqitimate excuses.,

At the end of tha course, | will write (for my raport) a one-to-three
paraqraph summary for each student, identifying each student only by
initials, sex, grade and inclusion in the 'test! group or the ''control!
grouo.

Dalimitations of the oroblem.

Secause of the samole size and the term of the project, results should
be considered no more than suqggestive. While an hypothesis might be
antertained considering the positive effect of a photo enrichment course,
validation of such an hyoathesis or Jemonstration of a null hypothesis
would be nothina more than an exercise in staticulation. Perhaos the
clearest value of such a short project will be to point the way toward

2 longer study of several, concurrently-operating enrichment classes.
Several instructors with several subject-areas of interest, and with
different teaching~styles and personalities would certainly pravide a
clearer oicture. Nevertheless, perhaps this project can pave the way

for others.
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Loaan Junior Wigh School

Intercom Announcement: Photo~4art Class, "fmaaas and Sequences’!

FOR THOSE OF YOU WHO ARE PHOTOGRAPHERS, WOULOD-~BE PHOTOGRAPHERS AND
ARTISTS NITH 4 CAMERA, LOBAN JUN|OR HIGH NILL 8E OFFZRING A SIX-NEEK,
4AFTER~SCHOCL PHOTOGRAPYY CLASS ENTITLED ' IMAGES AND SEMENCES.”

THE COURSE N¥iLL BE FOR NON-CREDIT, aND WILL RUN FROM MARCH 30

THRCUGH ™May 5, FURTHER INFORMAT ION IS AVAILABLE IN THE GFFICE.

T1d.
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Lo2an Junior High School
dnnouncement for incorooratiosn in the faculty home-room bulletin:
Photo=drt Class: "Images and Sequences’

Students i{nterested in taking an after-school ohoto class =nti!tied
"Imaaes and Sequencas’” should sian the intarest Sheat and obtain an

information and oarental release ocacket (n the office.

The fosus of the class w~will be to caoturae images, and images in sequence,
on transparency film to show as slides. Mo oriom knowledge of nhoto-

qraohy is necessary.

The zlass will be held on Monday and Yednesday afternocons after school,

1nd will be over in time for students to ride the activity bus home,

The class is scredulad to beain on March 30 and end on May 6.

Students will need to provide their own supolies. The class has bean
Jesignad to work with the old Kodak [nstamatic 125 camera. Otner cameras

thzt will take tranmsparency film will be fine.

Over the six weeks of tha class, students may use 1s much as six rolls

of film.s..or more, if they wish. Costs are to be held as low as nos-

sible. 43k for a cost sheet for orojecting exoenses a2t the office, also.




IMAGES AND SEQUENCES
PHOTO-4RT CLASS

YES! /| am (nterested in taking an after-school, non-credit ohoto-art
class on Nednesday and Friday afternoons. ! understand that the class
will run from March 30 through May 6, 19871. ! have looked at the
sheet with the projectad exoenses, and | believe | will be able to nay
for materials to uss for the six weaks. | understand that my final
accaeptance depends upon parental (or quardian) aporoval.

Name Address Phone

Ve
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IMAGES AND SENUENCES
PHOTO-4RT CLASS

PROUECTED COSTS AND MATER/[ALS

If you Jdo not “ave a Kodak Instamatic 125 camera, and cannot locate
one among family and friends, Skaqqs sells the Kodak [nstamatic X-15F
for $74.39 as of the date of this writing. { checked other distri-
butors in Logan and found Skaggs to te the cheanest.

If you have nothine but money, Skaqas also carries the Kodak /nsta-
matic X~35F whicn has the advantage of an automatic exposure con=-
trel and a setting for takina close-uns to two feet from the lans.
This camera costs $549.48. Itm not certain / would recommend this
camera for serious use, For aooroximately twice as much you can et
a oretty good 35 mm. ranaefinder camera i{f you shoo around.

Kodak advises: that its 770 format cameras can shoot transparency

fFilm, /'ve never tried it. The slides can be shown in a reaular
projector {f they're mounted sroperly. Otherwise, they each need
a2daotors. | would susoect the image to be grainy and unclear.

If you 1lready "ave a 35 mm. camera (such as an old Araus C-3 or

Kodak Retima 3-C) but don'!t know how to use It, donl!t buy somethina

else for the class. jrll work out some extra time for basic i{nstruction
vesthe class, however, will concern i(tself wit*h imaaes, not techni-
calities.

The cheanest nlace | have found for Ektachrome 64 transoarency film
in 125 cassettes i3 3kagg's. 4As of this writing, these cost 33.089
olus tax.

Likewi{sa, Skaggs s=2ems to be the laast expensive processors. They
charge S$71.493 olus tax. Sometimes they have 35.39 specials, too. The
fastest olace for processing | have found (s Utah State University
Photo Sarvices. They have overnight orocessing for a oroject dis-
counted price of S$2.25 olus tax. Unless you identify yourself as

a student in this oroject, however, they may not be able to serve
yous

1¥ you want your own Kodak Transvue 80 Carousel trays, [ can qet them
(at today'!s prices) for 33.35, olus tax.

/1f enough oeople are using 35 mm. camaras of their own or borrowed,
| can get re-loadable cassettes for $5.25 to $.40 each and buy &fkta-
chrome (n bulk. ! haven'!t oriced it out, but it could probably
save quite a bit.

You will probably want to shoot about one cassetts or one 126 car-
tridge ner week. {f you use an Instamatic, you'll need some flash~
cubes. fn a oackaae of thrae (12 shots) these run 37.493 at Skaggs.
You czn pay S.30 more for the same thing at Grand Central. Batterites
for the Kodak 126 |nstamatic cost 82,73 at Skaqggs, also.

Si{t down with a ocaper and a1 pencil and work out a budget. Phoiograohy
/S NOT AN [NEXPENSIVE HOBBY, but it is incredible trainina for sharpen-
ing your oowers of observation.




Ontae

To Princioal Haslam, Mr. Yilden, lLogan Junior Hiah School and the Utah
State University 4Art Department...

Yes, | would like my child (or wardg)

(name )
to particioate in tha after-school photo-enricnment class entitled
"Images and Sequencaes’ being taught by Mr., Hilden.

! understand that there will be s$ix weeks of instruction on Waednesday
and Friday afterncons at 2:45 P.M. at Loagan Junior High, beginning on
March 30, and ending on May 6, 19871,

{ understand that thaere will be some expense for fiim, developing and
materials, and that my erild (or ward) will neaed to nave, or have access
to, an /nstamatic 126 or 35 millimeter camera. ! understand that it is
the responsibility of my child (or ward) and/or myself to provide these
needed matertials.

! further understand that this class will be evaluated and analyzed as

to its usafulness and affactiveness in elanning such future classes, and
3rant to the schools and to Mr. Hilden oermission to share pertinent in-
formation and summary findings which will help in the decistion-making
orocess. To preserve privacy, Mr. Yilden will use only inttials, gender,
and class-ranking to categorize and individualize parscns particinating
tn the class (n Ais written evaluation.

Copies of the written report will be made available to the Logan Junior
High School, the Art Department, the Department of Communications and

the Secondary £ducation Department of the Utah State University. Library
cooies will also be depositead with the Merrill Library, UsS.lUes

In return for the opportunity to particioate i(n this enrichment program
for my child (or ward), | absolve the Logan Junior High School, tha Utah
State University and Mr. Hilden and any wards, aqents, officers or affil-
lates of any of the above of any liabilities 2rising out of, or which

may artise out of the photo-enrichment class. ! understand that liability
for my child’s (or ward'’s) safety is my own, and that my child (or ward)
should be covered by adequate health and accident insurance as for any
other after-school activity.

Signed:

(Parent or Guardian)

dccepted by:

(Instructor or Repraesentative)

Note: /f enrollment axceeds expectations, the class will be divided
into two sections each meeting one day per week. /f enrollment
surnasses these parameters, class i{nclusion will have to be by
lottery or a similar method.

viie
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IMAGES AND SEQUENCES
4 SELECTION OF ASSIGNMENTS
PHOTO=-ART CLASS

tndividual expression: a single picture showing one emotion.

/ndividual exorassion: two, three or four pictures showing one
sredominant emotion.

/ndividual expression: more than one pnicture showing a mood-change
Sequence.

Individual axpression: more than one sicture, showing one ocerson
in a settina unique to him/her.

Individuals: single oictures showing individuals doing {dantifliable
things.

|ndividuals: two or more peopole im a single-concept tmage.

Short story: one or more secple, doing one thing, having a kheginning,
a middle and an end.

Lonner story: one or more oceople, doing one task-centered thina,
having a beginning, a middle and an end, and showing emotions.

Documentary: a longer story, sreferably a how-to sequence, which
may or may not have an accompanying sound tape.

TZRMS AND TECHNIGUES

7.
2.
3.
%
5.

5

7.
8.

9.

Sstablishing shot: tells you where you are and sets the scene.
Lang shot: several oceopnle at o distance, for instance.

Madium shot: Cne person, not so far aways

Close up: 4 head and shoulders shot.

Tinht shot: Focusina in on ex>dression.

Pan shot: Following norizontal action with the camera. Done right,
the subjact (s clear and the background (s blurred.

Tilt shot: This (s a hortizontal oan shot.

Process shots: 4 sequence showing a movament tnrough space and time...
passing through a door.,.a0ing from one scene to anothar.

Fransition shot: 4 shot which is sometimes symbalic, showing a move-
ment from one ideq to another, one time to another or one place to
another. The saguence of a clock face and the passage of time, the
sun setting and rising, a campfire go0ing out, a bus embarking and

disembarking.

vitie
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IMAGES AND SENQUENCES: STUDENT NUESTIONNA|IRE

Why did you enroll in this after-school class activity? (/t's all
right to admit that you Jid because of a friesnd who is taking the
class.)

Do you own a ccmera? /f so, what kind?

Do you have somebody you can borrow an [nstamatic 126 or 3 35 mm.
camera from {f you don’t already have one? Nho?

Do you regqd comic bocks? (DOcn't be bashful!) Which ones?

Qo your parents or brothers or sisters take nictures?
Snapshots? Slides (transoarencies)?
Have they snowed you how to do it, too?

Jid you and yeur oarents (or guardians) read the sheet entitled
"Orgjectad Costs and Materials!? How do yow nlan
to finance tha costs of the class?

Did you make a budnet?

{f you read the sheet entitled '"A Selection of Assignments,' you will
have noted that we will be taking pictures of oceople. For your own
sicturas, after you have seen the demonstration slides, choose a
person-type you would like to work with most. Examples would be:
(1.) babias, (2.) small children, (3.) kids at play, (4.) sports
activities {or cheerleaders), (5.) oretty girls, (6.) adults, (7.)
pacole at work, (8.) arandpoarents, and combinations of these or
others. Pictures should be in good taste, unoffensive to parents
or school personnel. Think about what you would like to do, and
tell me about {t imn a short description below (:fter you have seen
the damonstration slides). Thank you.

/f you olan to do a '"documantary!” that will not stand alone on the
basis of the picturs content, and needs an accompanying tape, plense
see me early on in the class so that we can analyze just what you are
Joing, and now to construct the tapa.

Geordon KHilden
563-6706

ixe
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PERFORMANCE LOG
Class #

Name Hork Interest image Attitude Notes

Yes/No Active/Passiva ) - Description Follow-up

Nota: Use a senagrite log for each class ceriod. Excent for follow=-up,
file and save to chart variances n factors.

X
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STUDENT EVALUATION FORM

Student Namae Date

. 9levrse chack ths a100rocoriate box in thae scalar resoonses below.

2. Please make only one check mark oer line.

3. Please do not pre-read the form. Answer soontaneously. ind do not
channe amny cnswers. Thank you.

At tendance
Reqular F T
]

] l/rreqular

Tardy:
Never ]

lOften

Completes work:

1

]

l
Always ] ‘ l,

Talks in class:
Seldom l

[Naver‘

beten

Horses around:
Seldom I l

IOftan

Ibftan

Oisturds others:
Seldom l l

-
/s interasted [ subj

Jject matarial |
Usually [ L L, T ] l {Never
/s haalthy:
Usually l T7 1?7 I I [Seldom
Nz3$ z2cne:
Mildly ] [ I ] ]

I

Jresses clecnly:

|
|
i s
R I
]

Lfo

]Scmetimes

Daydraams ;

Seldom l 17 i

Gats along with others:
Usually l I l l

Guesstimation of intelligencea:

Bright [ 1 ] [

Motivational source:

l
et |
1

I Never

IDuLl

[
1
I
I
|
I
l
l
]
I
.
L
I
|
|

irother:
I

0lo-] rulr

Liked by peers:

R

Present le;ter qrade:
A JA—{B&IB]B-LC&

Teacher Name Class

J
|
|
l
I
I
[
] AATSeverely
]
l
|
|
l
l
|
l

x{.
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COUNSELOR/ADMINISTRATOR
STUDENT EVALUATION FORM

Student Name Class Ranking GPA I.O: Group.. Interests

Notes: Usa first mame, last initial. Cless Rankina: 7th, 8th or Fth.
*7.0.: A= Above cvarage, 8= Competent, C= Average, X= Unknown, M= brilliant,
'.E;;Up: 1-Behavior within school expectations, 2=8Behavior well above ax-
Feciations, 3J=Behavior slightly balow expectations, 4=Behavior oroblems.
Interasts: Include construyctive or destructive interasts such as snif-
fing qlue or olaying school sporis. Also list employment.
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For Administration/Counseling/Attendance

PHOTO=ART CLASS

Class #

1 2 5
NAME INCIDENTS GPdVITY3 COUNSELINGI’ SANCTIONSJ AWOL5

.
o e -

S SN S S

NAME: Use first name and last initial only. Only omne entry per day.

ks
S INCIDENTS: Record the number of daily incidents with hash marks.

JGRAVITY: Record the seriousness of i{ncidents with numbers 1 through 9,

3 being the most grave.
AOUNSEL ING: <Record the time spent in counseling per day in minutes.
SANCTIONS: Record briefly any punishments.
SAWOL' Record unexcused absencas here. Do not list under "incidents.”

NEW PAGES SHOULD BE USED DAILY, EVEN |F BLANK FROM THE DAY PRIOR.

x1ite
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IMAGES AND SENUENCES
PHOTO=4RT CLASS

Exit Evaluation Format: Photo Content

In what respect did the student learn to compose images?
In what respect did the student legrmn to sequence images?
Oid the student make use of process snots and transitions?
How self-directing was the student in his/her work?

¥hat (maginative technigues/materials were used?

#2328 sound incorporagted?

Yas the work successful?

Did the student feel the work to be successful?

Exit Evaluation Format: Self~/mace and Appearance

Yhat characteristics indicated a movement (n appeaqrance?
What characteristics i(ndicated a movement in self-image?
#hat corralation could be found in anctillary records?

Exit Tvaluation: Behavior Characteristics

¥hat photo class observations indicated behavior modification?
Yhat zncillary observations indicated behavior modification?
Nare tne changes, (f any, socially acceptable?

Yere the changes, if any, socially unacceptable?

Ahat factors sujiest reasons for change?

Ixit Zvaluation: Interest in Subject

Jdid the student stay for the entire seriod of the course?

For students who dropoed out, were any reasons jiven?

For students who remained, what (ndicqtions were there for a continuing
involvement tn bhotograohy?

Have students asked trnat the course be continued?

Have students asked that the course be expanded to cover other areas?

Exit fvaluation: 4doolication in Other Subjects

HYave the entry/exit forms submitted by the student's other teachers
indicated any positive changes i{n their courses?

Have indicated grades, as provided by the other teachers, imoroved?

Have the students (et the work (n other courses sl{ide?

/s there any indication of a negative behavior change in other courses?

Exit Svaluation: Economic Factors

/s the course desicned inexoensively esnough?

1s there difficulty betwean the more affluent and the less affluent
students (n the class?

H~ve "advanced" students dropoed a '"Mickey Mouse Class’?

Have less affluent students Jdropoed because of materials excenses?

Ex{t Zvaluation: Coursa Design

Yhat studant itnput could be imoleamented in 2 follow-up course of this
sort,
Yhat were the major evaluative weaknesses that were found?

xive
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Photo-4rt: "/mages & Sequences'’

A s{x-week, aftar school, non=-graded, non-credit class in concei~-
ving and producing photograohic imcges and organizing images into
story-telling or illustrative sagquences.

Fha foliowing (s what we will be doing in the six-week period by
date. [t i3 not rigid or absolute. |f we find something more
{nteresting, we may spend longer on it. If we wish to skip to in-
dividual projects, we will co so.s..0rovided that the students who
wish to do so have the basics they need for what they plan.

in whatever you do, keep a notebook to record what you wanted to
dossand what you did.

Date: What we will do:

5-20 Introductions. Getting acguainted w~ith materials. Cost
estimating. Exnlanation of numbers 7 = 6 on p. viii, "A
Salection of Assignments.”" Demonstrations (projection

transparencies) of assignments and the results that can be
obtained with the matericls we will use. In-class shooting
session...everyone will shoot a classmate.

4--01 Demonstration of in-class shoaoting session. First student
work to show, (f recdy. Problems and possible solutions.
4=-C6 Second student work to show. Problems and possible solutions. .

artistic qualities, comoosition, lighting effects, field-ground
theory, rhythm, harmony, balance, symmetry/assymetry, state-~
ment/overstateament, proximity, parsimony, color design and
color affect (psychology). We will be thinking about these
things throughout the six weeks. | am not concerned that you
memorize terms, but that you get a feel for these artistic
concerns, in practice, in the pictures that you take. Student
in-class shooting session.

4-Q8 Third student work to show. Problems and possible solutions.
Student-generated questions. Rap session. QOutside shooting,
{f weather permits.

e-13 Fourth student work to show. Prablems and possible solutions.
Student-generated questions and mutual self-help. First
specialization, explanation and demonstration of numbers 7 - 8
on b, viii, "4 Selection of Assignments.'" Demorstrations:
"Homa Again,'? and '"The Commemoraticn.'

4=15 Fifth student work to show., Problems and oossible solutions.
Student-generated questions and mutual salf-help. Making
simple title slides. jdea session for simole story-telling.
Individual and group production units formed as wanted/needed.

4-20 Sixth student wark to show. Problems and possible solutions.
Student-generated questions and mutual self-help. Demon~
stration of simple title slides...possibly with some shaorter
"sequences.” Demonstration: ""Summertime in Utah."

XVe
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Photo=art: ""Imagas & Sequences,'’ page two of handout.

422

To Be

Seaventh student work to show. Problems and pnossible solu-
tions. First of individual and/or group productions.
Demonstration of transitions, passages and process shots.
Efvaluation: How are we doing at this point?

Eighth student work to show. Problems and possible solu~
tions. Advanced techniques in photo i(magery: abstractions,
{mpressionism, expressionism...students may or may not wish
to follow this track. ELxperimentation with stock transpar-
2ncies (s encouraged, however. Student-generated gquestions
and mutual sel(f-helo. Individual and group production orob-
lems.

Dameonstration: '"/mages and Sequences.' Ninth student work
to show. Individual and group problems.

Jemonstration: How to make a simple sound-track for a slide-
tape show...for very little money and with a minimum of
equipment (available at home, school or the public library).

Last student work presentation in class. Individuals will
select their best work for presentation. Presentation of
{ndividual and grouo problems.

Presentation of student work to 3chool, or to school/

Arranged parent aqudienca.

To Le

presentation of a selection of duplicate transoarencies

Arranged (or possibly, duplicated slide or slide/tape programs)

to the school for retention and future demonstration.

xvie




168

Images and Sequences
Logan Junior High

Confidential Student Questionnaire

Please fill this form out by yoursalf. Jon't ask for halp from
family, friends or others...not even for spelling.

Please complete this farm in black ball peint or felt tip pen, not
pencil. | have not jiven you written assignments, and doubt if [/

could recognize any handwriting on this forms Some of you use ink
that is q different color, and | might unconsciously i(dentify you

{f yow use colored inks.

38 frank and honest. Answer the way you fael, not the way you think
you are suoposed to feel. And do not sign this form! Seal your
form in the envelope provided, and [ will qet (t back from you
later.

If there i3 anything elss you wish to tell me personally, feel free
to do $0...0r write me c note. And, if I haven't said, "Thank you'
for being in the photo class, please accaot my "Thank you' now.

There ware 12 days of class. How many times did you come?

There were 70 opportunities to show your work. Mow many times did

There were axpenses involved in the course. How did you handle these?

My parents helped. 1/4th . 1/2 . 3/4 . Other: .
My parents did not know gbdout it.

My parants helpad, but waited for film and processing sales.

| supportad my costs entirely. How? .

The film size (format) that you used was:
110 Jnstamatic/ Ektralita/ etc.

35 mm., rangefinder, adjustable.
35 mm., single-lens reflex.
35 mm., single-lans raflex, automatic exposure.

orojection transparancies.

black % whits (drugstore) prints.

b
7.
2.
you 3how work you had done?
3.
My parants paid for them.
b0
126 jnstamatic.
5, The piciures you toek were:
color (drugstors) orints.
6. Youw took about:
12 to 20 pictures.
____20 to 40 plicturas.
40 to 50 pictures.
mora than 60 pictures.
7.

There were more than 600 transparencies shown to the class for damon-
stration purposes, including two s{ide=3tory seguences, one synchron=
ized slide=tapa show [ produced, and one Fastman Kodak slide=tape
shaw. Youw saw?

1/4 of the presentations.

1/2 of the presentations.

3/4 of the prasentations.

ali{ of the presantations.

xvitls
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Confidential Student Questionnaire

8.

10.

171.

12.

14,

15.

16,

17.

18,
18.
20.

Yo u found the in-class presentations:
somewhat helpful.
heloful
not very heloful.
boring.
You took pictures mostly of:
boyfriands.
girtfriands.
family, brothers, sisters, etc.
animals.
buitdings, landscapes.
all of the agbove.

¥e talked about numbaears of things including, but not limited to,
color/design (analagous, complementary and primary colors, hue,
shade and intensity), rhythm, harmony, contrast, the Law of Thirds,
movement, proximity and stirong imagas. Tel(l me about the area in
whicn you learmed most,in a few sentances. Use the back of this
form, a{s0, (f you like.

What, soecifically, did you like most about this course? '

#hat, spacifically, did you like least about this course?

#ould you rather attend this course (n a regular school day as an-
cther type of art course for credit? yas. noe.

Do you think that the school should offaer other after-school, non-
credit courses? yese. Ao. |f your answer was '"yes,'
what course(s) would you suggest?

How do you think your parents fael about your involvement in this
photo-enrichment class?

How do you feel about your experiences in the class?
Too simole.
Too hard.
Too veogue.
Interesting.
Not very interassting.
| learned something.
| learned a few things.
| didn’t learn anything | didn't already know.
| learned a lot.

Do you feel comfortable about taking pictures of othars? yas.
no.
ire you comfortable about having your picturs taken? yas. MmO

Are you comfortable with your camera? yes. noe

Please, if you have any other comments, write them on the back. Thank
you,

xvilie
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Images and Sequences
Logan Junior High

Confidential Parent Questionnaire

te Your child/ward (3 being asked to complets a confidential student
questionnaire relating to the phato-enrichment class comoleted this
term at Logan Junior Migh. Please help him/her by oroviding a quiet
place and a black ball point or felt tip pan.

2. No one, yoursalves included, should help completa the student form.
From an anvlitical and statistical point-of=-view [t could cause a
tcontamination effect.’

3. | have, following, a short form for parents, generated from obser-
vations made in the classroom. | would anoreciate your complating
the questions, and also keeping these confidential from your ehild
or ward.

4. | found, also, that many of the parantal release forms did net man-
age teo find thair way back with the studant. Rather than go through
an extra sorting process as | deliver these forms, | am enclosing .
anothar to ba kept with the photo enrichment class records. Please
sign the release form, but do not 3ign the aquestion form. I1f your
signature closely resemdlas your handwriting, one parent might wish
to sign, and the other to comolete the form.

The photo-anrichment class has bean a l{earning experience for me. There
were over 600 transpcrencies shown the class over the six-week period.
4nd sometning like 160 of the transparencies were taken with a Kodak
Instamatic 126 that {s now adaut thirteen years olde

The curriculum-development was fun. The shooting with an Instcmatie
again after all these years wa3 exciting. But seeing your young people
secome excited about phatography and photographic images was the most
self=satisfying. Thank you for sharing your young oerson with me for
the six-weeks!/

1. There were expenses for film and develooing involved in the class;
how ware these handled?
| paid for them.
| paid for part of them,
My child/ward pald far them. How? allowance. baby-sitting.
paper route. savings. othar employmant.
(Indicate source, plesase, even if your child/ward paid for parts)

2, Cameras ware ebtained in many way:; How did your child/ward obtain
his/hars?

3. With all of the bother and involvemant of short courses such as this
one, do you fael that the of fort was warth the results? yes.
Noa Comments:

xUxe
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Confidential Parent Questionnaire

4

10,

11.

12.

If you were to specify a particular skill learned by your child/
ward i{n the six-week photo-enrichment class, what would it be?
overcoming shyness.

greater ability to be self-diractive.

greater appreciation for the photographic image as art.

better photo/machanical understanding of the picture-taking art.
better understanding of color/dasign and art ccmcositicn.

no observabdble Jdifferences.

Oid the ohato-enrichment class, with its time regquirements, intarfers
in any manner with your child/ward’s other school class assignments?
Yos. No. (1f "yes,'" please check amount below.)
Mildly. Moderately. Sevearely.

On the cther side of the {ssue, did the photo-enrichmant class give
you any indications that your child/ward!s self-esteem had been en-

Yas. No» (1f "yas,” please check cmount below.)
Mildlys Modarately. Positively.

if your answer to number 3ix, above, is "yas," could you describe an
anecdote Jascriding tne change in a faw sentences without giving away
your child/ward’s identity? (Pleqse use the other side if more space
{3 needed.)

Ovarall, how would you avaluate this photo-enrichment course in tarms
of your child/ward!s relationship to the school system?

Reinforced positively.

No change.

Insufficient observation upon which to make a judgment.
Reinforced negativaly.

Nould you provide a short anecdote to illustrate your answer in num-
ber eignt, above, please?

This gquestiom will sound a lot like cuestion numbar eight. 1t {s dif=-
ferant, howevar. And (t (s this: Have responses from the schoal and
faculty indicated...

More positive faelings about your child/ward.
No change {n fealings about your child/ward.
Insufficient information upon which to makea a judgment.
More negative faelings about your child/ward.

| am a certificated teacher and a 2hotographer. ! am also a parent.
My photographic skills qllow me te provide enrichment opcartunities
that students might not otherwise be able to have. Based on our
mutual snort excerience (n photo-enrichment, do you feel that other
volunteer enrichment courses should be inveatigated, designed and
programmed? Comments, please:

One final comment: There seemed to be some grandstanding done on the
parts of one or two of the students to pressure parents into buying
expensive cameras. [Oid you have any of this pressure from your
child/ward? Yes. No. The program was desiagned to be
comolatad with a Kodak 125 /nstamatic! | hope Kids weren!t scared off!
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