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COMPARATIVE ANALYSIS OF MODERN PEDAGOGICAL
TECHNOLOGIES IN THE PRACTICE OF VOCATIONAL TRAINING
IN LANGUAGE INSTITUTIONS OF HIGHER EDUCATION

HOPIBHHHEHHFI AHAJII3 CYYACHUX TEJATOTTYHUX
TEXHOJIOI'TM Y HPAKTULI NPOPECIMHOI NIAI'OTOBKHA
Y MOBHHUX 3BO

CPABHUTEJIbHBIN AHAJIN3 COBPEMEHHBIX NEJATOI'HYECKHUX
TEXHOJIOI'NU B IPAKTUKE IPO®ECCUOHAJIBHOU
HOATOTOBKMU B A3BIKOBBIX BY3AX

In the article we consider the main approaches to understanding pedagogical technology
as a concept: scientific interpretation, instrumental approach, organizational concept. We ana-
lyze different pedagogical technologies aimed at forming the professional competence of future
philologists (problem and task solving technologies, imitation-modeling technology, role-play,
technology of creative projects). It also identifies the main characteristics of the set of certain
pedagogical technologies and the principles of their implementation into the educational process.

In our opinion, the effectiveness of combination of pedagogical technologies is that it en-
ables flexible management of the process of professional competence formation, as it involves
three interrelated stages: motivation for mastering professional competence, organizing the
activity of future philologists in its formation and monitoring the results. The advantage of
combining pedagogical technologies is that the control results influence the content of the or-
ganizational stage - allowing it to be modified and modified according to the needs. The combi-
nation of pedagogical technologies, based on the systematic principle, creates the relationship
of structure, content, and means of organizing the educational process, goals with the results of
diagnosis, which is manifested in a harmonious combination of all elements of the pedagogical
system. An integral feature of the combination of pedagogical technologies is the personal and
creative aspects of organizing the learning process and defining the goal. The effectiveness of
the combination of pedagogical technologies allows to structure the teaching material in such
a way as to involve future philologists in the active process of cognition and to influence the
value-motivational, cognitive, operational-activity, personal, behavioral components of profes-
sional competence and to improve its level.

Keywords: pedagogical technologies, educational process, problematic, problematic, imi-
tation-modeling, imitation-game technology, technology of creative projects, professional com-
petence of future philologist.

Po3riisinyTo OCHOBHI migxoau 40 Po3yMiHHS NeJAroriyHoi TeXHOJIOrii sik MOHATTA: HA-
YKOBiIIOBiHe TIyMaueHHsl, iHCTpyMeHTAIbHUI miaxin, opranizauniiina koHuenuis. Hamu
NPOAHAJIi30BAHO Pi3HI meaaroriyHi TexHosiorii, cupsimoBadi Ha ¢opmyBaHHsl npodeciiinol
KOMIIETeHTHOCTI Maii0yTHiX dinoJsoris (mpodiemHa, 3aja4Ha, imiTaniiino-mozeJroroua, imira-
HiliHO-irpoBa, TEXHO/I0TiA TBOPYUX HPOEKTIB). Takoxk BHOKPEMJ/ICHO OCHOBHI XapaKTepHi 03-
HAKH, IPUTAMAHHI CyKYIIHOCTi BU3HAYCHHUX MeJaroriYHMUX TeXHOJIOril, Ta IPUMHIUIH iX BIIPO-
Ba/[’KeHHsI B OCBiTHIil mpouec.

Ha nHamy ayMKy, e()eKTHBHICTL IIO€JHAHHS MeJArOTiYHUX TEXHOJIOTIH IO/ISITa€ B TOMY,
10 BOHA HAJA€ MOXK/IHBICTH I'HYYKOI0 yHpaB/iHHA npouecoM (opmyBaHHsi npodeciiinoi
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KOMIIETEHTHOCTI, OCKIIbKH BKJIIOYAE€ TPH B32€MOIOB’SI3aHi eTanu: MOTHBYBAaHHSl HA 0BO.IO-
AiHHS NpodeciliHOI0 KOMIETEHTHICTIO, OpraHizanio AisabHocTi Mali0yTHIX dijgooris mono it
(opmyBaHHs Ta KOHTPOJIb 32 pe3yjbraTamu. IlepeBara noeqHaHHS NeJArOriYHUX TEXHOJIOTINH
NOJISITA€ B TOMY, 110 Pe3yJbTATH KOHTPO/II0 BILIMBAKOThL HA 3MIiCT opraHizauniiiHoro eramy —
JAKTh 3MOr'y 3MiHIOBaTH Ta MoAudikyBaTH iioro 3riqHo 3 norpeéamu. IloenrHanHs negaroriv-
HHX TeXHOJIOTiii, 0a3yl0uHch HA NPUHLMIL CHCTEMHOCTI, CTBOPIOE B32€EMO3B’I30K CTPYKTYPH,
3MicTy, 3ac00iB opraHi3auii HaB4Ya/JILHO-BUXOBHOI'O IIpoLecy, el i3 pe3yabraTaMu JiarHoc-
THKH, 110 BUSIB/IAETLCS B FApMOHiiiHOMY IIO€JHAHHI BCiX eeMeHTIB IeAaroriyHoi cucremu.
HeBin’eMHOI0 03HAKOI0 NOEIHAHHS NEJATOriYHMX TeXHOJIOriH € oco0ucTicHMii Ta TBOpUuMid
acleKTH OpraHizauii HABYAJILHOIO NIpoLecY TA BH3HAYeHHS MeTH. Jli€eBicTh moeIHAHHSA Ie-
JAAroriyHUX TeXHOJIOTiii 103B0JIs€ CTPYKTYPYBAaTH HABYAIbHUII MaTepiaj TAKHUM YMHOM, 1100
BKJIIOYHTH Mai0yTHiX ¢in0/0riB B AKTHBHUII IpoLiec Mi3HAHHSA Ta BIVIMBATH HA LiHHICHO-MO-
TUBaNiiiHMii, KOTHITUBHMIi, onepauiiiHo-TisVIbHICHUIH, 0cOOUMCTICHUIA, MOBeAiHKOBHII KOMIIO-
HEHTH NnpodeciiiHol KOMIIETEHTHOCTI Ta 3a0e3neuyBaTH NiABUIIeHHS ii piBH5.

Kurouosi cnosa: neparoriydi TexHoJiorii, ocBiTHiii npouec, npod;aemMHa, 3aga4na, imirauni-
HHO-MO/1eJ110104a, iMiTaniliiHO-iIrPOBa TeXHO.I0Tif, TEXHOJIOTis TBOPYMX HPOEKTIB, podeciiina
KOMIIeTeHTHicTb Maii0yTHiX ¢inosoris.

PaccMOTpeHBI OCHOBHBIE IOAX0AbI K IOHMMAHHUIO MEJArori4ecKoil TeXHOJIO0IMH KaK I0-
HATHSA: HAYYHOE TOJIKOBAHHE, HHCTPYMEHTAJIbHbIN MOAX0[, OPraHM3ALMOHHAA KOHIEIIHUs.
Hamu npoanajn3upoBaHbl pa3jM4YHbIe NeJarorn4ecKHe TEXHOJIOTHHM, HANpPaBJICHHbIE HA
¢opmupoBanne npodeccHoHaJbLHON KOMIETEeHTHOCTH Oyaymux ¢uiiosoros (mpodaemHas,
3asia4Hasi, MMHTAIHOHHO-MOJETHPYIOIIasi, IMHTAIIHOHHO-UI'POBasi, TEXHOJIOIUSl TBOPYECKHX
npoekToB). Takike Bblle1eHbl OCHOBHbIE XaPAKTePHbIC NPU3HAKH, IPUCYIHE COBOKYIIHOCTH
oIpe/ieJIeHHbIX MeJaroruyecKux TeXHOJIOruii, 1 NIPHHUUIIBLI HX BHeJpeHHs B 00pa3oBare/ib-
HBIH Npouecc.

Ilo Hamemy MHeHHIO, 2((PEKTHBHOCTH COYETAHUSA NMEAATOrHYECKHX TEXHOJOTHI 3aKJII0-
Yyaercst B TOM, YTO OHA MPEJA0CTaB/IsgeT BO3MOKHOCTh IMOKOI0 ynpasJjeHuUs mnpoueccom pop-
MHPOBAaHHSA NPO(ECCHOHANBHOI KOMIETEHTHOCTH, NMOCKOJIbKY BKJ/II0YaeT TPH B3aHMOCBSI-
3aHHBIX JTana: MOTHBALlMU Ha OBJaJeHHe NPO(eCcCHOHAIbHON KOMIETEHTHOCTBIO, OPIraHu-
3a1UI0 JesITeJIbHOCTH OyayuX (ua0/10roB no ee GOPMHUPOBAHUI0 H KOHTPOJIb Pe3y/IbTATOB.
IIpenmymecTBo coYeTaHUsl MeJATOrMYECKHUX TEXHOJOTHH 3aK/II09aeTCHA B TOM, YTO Pe3yJib-
TaTbl KOHTPOJIA BJIHMAIOT HA COAEPKAHME OPraHU3ANMOHHOIO ITaNa — MO3BOJIAIOT H3MEHATH
U MOAM(PUIHMPOBATH €r0 cOrIacHO norpedHocTaM. CoueTaHue NMeAArorn4ecKuX TeXHOJIOIHid,
OCHOBBIBAsICh HA NPHHIMIIE CHCTEMHOCTH, CO3JaeT B3aHMMOCBSA3b CTPYKTYpPbI, COAEpP:KAHUS,
CPeJCTB OPraHu3anyy y4e0HO-BOCIIMTATEIbHOIO Npolecca, Heell ¢ pe3y1bTaTaMH JHATHOC-
THKH, OKa3bIBAETCSI B TAPMOHMYHOM COYETAHHH BCEX 2JICMEHTOB IeJarorn4ecKoil CHCTeMbl.
HeorbemaemMbIM IPU3HAKOM COYETAHMA NMEAATOTHYECKHX TEXHOJIOTHIi IBIAETCH JIMYHOCTHBII
U TBOPYECKMIl aCIeKThI OPraHu3anuy y4eOHOro npouecca u nejenojaranus. JleiicTBeHHOCTh
COYETAHMS MeJarOrHYecKUX TeXHOJIOTHil 103Bo/IseT CTPYKTYPHPOBATh yueOHbIii MaTepHal
TaKHM 00pa30M, 4TO0bI BKJIIOYUTHL OyIyIIHX (UJI0JIOTOB B AKTHBHBIN Ipouecc MO3HAHUA H
BJIUSATL HA IEHHOCTHO-MOTHBALMOHHBINH, KOTHHTHBHBIH, ONEPAalMOHHO-IEATEbLHOCTHBIM,
JIMYHOCTHBIIi, IOBeleHYeCKUIl KOMIIOHEHThI NPO(ecCHOHAIBLHOII KOMIIETEeHTHOCTH H olecrie-
YHMBATh MOBBIIICHHE €¢ YPOBHH.

Kniouegvie cnosa: megaroruyecKue TeXHOJIOIHMH, 00pa30BaTe/bHbIIl npouecce, NpodaemM-
Hasd, 3a/a4HasA, HMUTALHOHHO-MOAEIHPYIOIIasi, HMHUTAIMOHHO-UIPOBAas TEXHOJIOIHsA, TEXHO-
JIOrMsl TBOPYECKHUX IPOEKTOB, NPO(ecCHOHAILHASI KOMIIETEHTHOCTh OyAyIuX (pHI0/10r0B.

Introduction. Nowadays pedagogical technologies have long ceased to be just a do-
main of the technical sphere and are firmly entrenched in applied pedagogical science.
Modern didactics suggests various technologies to ensure the achievement of specific
training objectives, to improve the efficiency of the educational process and to develop
creative personality of students.

Pedagogical technologies play a critical role in addressing the issue of professional
training. The efficiency of the pedagogical technologies applied in the system of higher
learning of future philologists determines by clear learning goals and means of their
achievement, the algorithmic process and easiness of the educational management.
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The psychological and pedagogical literature recognizes the importance of peda-
gogical technology (from the Greek fechne — art, science, logos — concepts, teachings)
for the organization of the educational and pedagogical process. It is now well estab-
lished from a variety of studies, that there are three approaches to its definition.

— scientific interpretation: pedagogical technology is understood as a part of ped-
agogical science that studies and develops goals, content and methods of teaching
(V. Zagvyazinsky, G. Selevko, V. Yudin);

— organizational concept: pedagogical technology is considered as a way of organi-
zation, a model of the educational process that guarantees the planned result (O. Bugriy,
0. Moroz, O. Pavlyk, A. Faktorovich, M. Choshanov);

— instrumental approach: pedagogical technology is defined as a toolkit of the ed-
ucational process, as a system of guidelines to ensure the effectiveness and efficiency of
learning (N. Basova, V. Bezrukova, V. Bezpalko, V. Guzeev).

a) Literature Review. A large number of domestic and foreign researchers have
been involved in the development and implementation of various pedagogical technol-
ogies at different times, among which we can mention L. Andersen, B. Bloom, V. Bez-
palko, A. Kapska, J. Carroll, M. Clarin, P. Kreitsberg, B. Evdokimov, P. Podkasisty,
I. Prokopenko, P. Samoilenko, S. Sysoeva, D. Chernilevsky and others.

The analysis of psychological and pedagogical literature on the problem of peda-
gogical technologies allows us to draw the following conclusions:

1) The lack of a unified definition of this concept. As O. Bugriy [2, p. 20-25],
0O.Oliynyk [7, p. 16—18] noted, either pedagogical technology is quite widely identified
as a system and is correlated with education in general as a set of psychological and
pedagogical attitudes that define a special set and mixture of forms, methods, tech-
niques, teaching methods, educational tools (B. Likhachev, G. Selevko), or narrowly
understood as a certain pedagogical tool, system of techniques, pedagogical techniques
(V. Guzeeyv, V. Slastyonin). A. Maslennikov connects the concept of pedagogical tech-
nology with its first meaning — techne (art, science) and interprets this concept as a kind
of art, a skill, a set of methods to change the state. The scholar also considers learning or
educational technology as a variable part of pedagogical technology [6, p.52].

2) The uncertainty of the differentiation between the concepts of pedagogical and
educational technology. V. Guzeev suggests considering pedagogical technology as the
one that deals exclusively with the problems of upbringing, and educational technology
as one that deals exclusively with the educational activities [3, p. 108—109]. V. Zagvyaz-
insky points out the conventionality of both definitions and proposes the concept of edu-
cational technology [4, p. 95]. V. Yudin does not consider pedagogical technology as the
educational one, but as the concept comprising the actions of the teacher, and educational
technology as dealing with the activities of the student [8, p. 42]. O. Oliynyk insists that
educational technologies are the strategies for the development of national, state, and
regional educational space, while pedagogical technologies reflect the general purpose
and content, organizational structures and forms adopted in different countries [7, p. 18].

3) There are many classifications of pedagogical technologies based on differ-
ent principles (classifications proposed by G. Selevko, V. Bezrukov, V. Zagvyazinsky,
V. Bezpalko, V. Guzeev etc.). However, the issue of classification of pedagogical tech-
nologies is not the subject of this article.

The analyses of works on the problem of formation of professional competence
allowed to find out that in order to implement the competency approach scientists de-
veloped the following pedagogical technologies: technology of contextual learning
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(O. Larionova), technology of self-regulated learning (V. Adolf, E. Zeer), project tech-
nology (Bolotov, V. Serikov), integrated course technology (T. Sorokina), personali-
ty-oriented technology (L. Kondrashova, L. Milto), problem-modular learning technol-
ogy (M. Choshanov).

Among the main pedagogical technologies aimed at the formation of professional
competence of philologists and foreign language teachers are: simulation and game
technology (A. Morozov, D. Chernylevsky, L. Kondrashova, D. Elkonin, V. Solovi-
enko, P. Shcherban), task-based technology (L. Kondrashova, Y. Kulyutkin, G. Suk-
hobskaya), modular technology (V. Medvedev, G. Melnichenko, M. Choshanov).

b) Indicating a knowledge gap. Regarding the complicated integrative nature of
professional competence and its essential features, we believe that none of the existing
pedagogical technologies can be universal; correspondingly the process of its formation
is not mono-technological. Subsequently, it requires a combination of different peda-
gogical technologies into educational process. In this respect we agree with L. Kondra-
shova that only the combination of various technologies in the educational process will
ensure the achievement of the goal of higher education in the context of the competency
approach, namely: “training a competitive specialist with a high level of professional
competence, who is capable to be a creative professional meeting the world standards,
aiming at constant professional growth, social and professional mobility” [99, p. 379].

c¢) The article objective. This article aims to analyze the leading modern pedagog-
ical technologies aimed at formation of the professional competence of future philolo-
gists and foreign language teachers which have proven their effectiveness.

Results and Discussion. The comparative analysis of the above pedagogical tech-
nologies and the results of our research allow to distinguish the combination of the
following pedagogical technologies, which we consider to be the most effective in
formation of the professional competence of future philologists and foreign language
teachers, namely: problem-solving, task-based, simulation-modeling, simulation-game,
technology of creative projects.

The main characteristics inherent to the distinguished pedagogical technologies
are in the line with the content and structure of the professional competence; therefore,
their systematic consistent and phased involvement most adequately meets the goals
and objectives of its formation. Among such salient features we can highlight:

— Systematic nature, integrity, and complexity, as a unity based on the integrative
quality of a large number of interacting components forms the integrity of the technol-
ogies under study.

— Scientific nature, conceptuality, logic, as the studied technologies are based on a
scientific system of views and a sound logical hypothesis.

— Algorithmic and reproductive nature, as active interactions between the process
participants occur in a certain order or algorithm and can be reproduced.

— Variability, controllability and situational dependability. The changes in the se-
quence or cycles of the algorithm may depend on the pedagogical situation, as well as
the control over the process (monitoring, diagnoses, planning, prediction) may occur for
correction and adaptation.

— Anthropocentrism, focus on the personal development. All the studied technolo-
gies aim at continuous development of student personality.

— Strict correlation between the learning objectives and possible results.

We presume that the combination of the pedagogical technologies should be based
on the group of principles which may integrate them into the common process of forma-
tion of the professional competence. We distinguish the following:
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1) The principle of purpose. The observation of this principle provides a clear
definition of the full range of aims and goals of the process of formation of professional
competence from the general goal (personal development of students and formation
of professional competence), practical purpose (formation and development of struc-
tural components of professional competence), methodological, psychological, and so-
cio-communicative competencies) to the learning objectives of each lesson.

2) The principle of systematization that involves the systematic development of all
structural components of professional competence, and is implemented via systematic
combination of pedagogical technologies involved in the process of its formation.

3) The principle of active participation. It implies the intense involvement of stu-
dents as active participants in the process of formation of their own professional com-
petence.

4) The principle of professional orientation. This principle means the involvement
of students in future professionally-oriented activities in the simulated conditions of the
most approximate professional situations.

5) The principle of creativity. The fulfillment of the latter involves the maximum
use of creative nature and opportunities for creative activity by means of the combina-
tion of pedagogical technologies, purposeful identification and development of creative
personalities of future philologists and foreign language teachers.

6) The principle of individualization and personal orientation which implies taking
into account interests, motives, differences in intellectual, emotional, effective and prac-
tical spheres of the students, the stimulation of the abilities and individuality of students
by means of pedagogical technologies.

In our opinion, the effectiveness of the combination of pedagogical technologies is
explained by the fact that it provides flexible management of the process of formation
of professional competence, as it includes three interrelated stages: motivation to master
professional competence, organization of the process of its formation and control over
results. The advantage of the combination of the studied pedagogical technologies is due
to the affect of the results of the permanent the control on the content of the organization-
al stage. The interstitial results permit to change and modify the training process accord-
ing to the needs of the students. The combination of pedagogical technologies, based on
the principle of systematization, creates interrelationship of goals, structure, content, and
means of the educational process organization with the results of the control, which leads
to the harmonious combination of all elements of the pedagogical system.

The effectiveness of the combination of pedagogical technologies allows to struc-
ture the educational material in such a way as to include future philologist and foreign
language teachers in the active process of cognition and to influence the value-motiva-
tional, cognitive, operational-activity, personal, behavioral components of professional
competence. It is characterized by an active position and a high degree of independence
of students, constant internal feedback (self-control, self-correction) [4, p. 96]. Scien-
tists V. Adolf, V. Bolotov, L. Kondrashov, V. Yudin remark that the unity of pedagog-
ical influence and active cognitive activity of students is the basis of a technological
approach to learning, aimed at self-development of the future philologist and foreign
language teachers.

An integral feature of the combination of pedagogical technologies is the personal
and creative aspects of the organization of the educational process, because it is charac-
terized by some uncertainty, as the educational process deals with people. That is why
its certain elements cannot be made algorithmic.
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One of the essential criterions of the effectiveness of the combination of pedagog-
ical technologies is the setting of the purpose. Goal setting is a crucial element aimed at
professional competence formation and personality development of students as students
themselves set their learning objectives individually, strive actively to achieve them and
are responsible for the obtained results. Therefore, the pedagogical strategies contribute
to students’ self-management in their own professional development. L. Kondrashova
highlighted that self-management as a means of self-organization of students in the edu-
cational process involves the development of skills: self-motivational, self-management,
self-organization, self-control, self-assessment, self-regulation and self-correction. Ac-
quisition of these skills “develops students’ ability to navigate in the system of profes-
sional and moral values, choose professional aims and principles, make objective and
correct decisions, be responsible for the results of their own professional actions, be
independent, proactive, and creative” 5, p. 335]. All these qualities characterize the de-
veloped professional competence of the future philologist and foreign language teachers.

Conclusions. Overall, the analysis and practice of the pedagogical technologies
reviewed in the article show that they may radically change the learning motivation of
the students, develop their cognitive activity, independence and creativity, which consti-
tute an important condition for the formation of professional competence. As prospects
for further research in this direction, we foresee a systematic analysis of the experience
of practical implementation of the outlined pedagogical technologies in the training of
future philologist and foreign language teachers.

References

. Antonova, O. Ie. (2015). Pedahohichni tekh-
nolohii ta yikh klasyfikatsiia yak naukova
problema [Pedagogical technologies and
their classification as a scientific problem)].
Suchasni tekhnolohii v osviti — Modern tech-
nologies in education, Ch. 1, Kyiv, 815 (in
Ukrainian).

. Buhrii, O. V. (2007). Sutnist poniattia «peda-
hohichna tekhnolohiia» [The essence of
the concept of pedagogical technology].
Vyshcha shkola — High school, 1, 20-25 (in
Ukrainian).

. Guzeev, V. B. (2005). Chto takoe peda-
gogicheskie tehnologii i kakie iz nih is-
polzuyutsya v obrazovanii? [What are peda-
gogical technologies and which of them are
used in education?]. Pedagogicheskie teh-
nologii — Educational technology, 1, 108—124
(in Russian).

. Zagvyazinskiy, V. 1. (2001). Teoriya obu-
cheniya:  sovremennaya  interpretatsiya
[Learning Theory: A Modern Interpretation].
Sovremennyie  obrazovatelnyie (obuchay-
uschie) tehnologii — Modern educational

Haoitiwna oo peoaxyii 15.11.2020

(training) technologies. Moskva, 75-130 (in
Russian).

. Kondrashova, L. V. (2007). Wisshaya ped-

agogicheskaya shkola i Bolonskiy protsess:
realii i perspektivyi [Higher Pedagogical
School and the Bologna Process. realities and
prospects]. Krivoy Rog, 474 (in Russian).

. Maslennikova, A. V. (2004). Pedagogicheskie

i obrazovatelnyie tehnologii: opredelenie i
klassifikatsiya [Pedagogical and educational
technologies: definition and classification].
Direktor shkolyi — Head teacher, 7, 50-56 (in
Russian).

. Oliinyk, O. (2004). Pro traktuvannia poniat-

tia «pedahohichna tekhnolohiia» [On the in-
terpretation of the concept of pedagogical
technology). Ridna shkola — Home school 2,
S. 16—18 (in Ukrainian).

. Yudin, V. V. (2007). Kontseptsiya pedagog-

icheskoy tehnologii (elementyi teorii) [The
concept of pedagogical technology (ele-
ments of theory)]. Pedagogicheskie teh-
nologii — Educational technology, 1, 37-45
(in Russian).

95



