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1- Introduction

Socialization is considered to be the most discussed topic in homeschooling, and insufficient socialization is the most
frequently cited reason for opponents of this alternative style of education. Two completely different views on
socialization come into conflict. Some argue that children educated at home live in isolation and grow up in so-called
greenhouse conditions, others assume that the home environment is more suitable for socialization than a school in
which there are many negative influences from which parents want to protect their descendants. Several studies on the
socialization of children in homeschooling, such as Kunzman and Gaither [1], Medlin [2], Ray [3, 4], point to the fact
that homeschoolers are developing just as well socially if not better than normal school children. For example, an
analysis of homeschooling outcomes in the United States confirms that homeschoolers are mature, have good leadership
skills, interact well with both peers and adults, have no social anxiety and problematic behavior. Overall, they are
manifested by prosocial behavior and social responsibility [5]. School and family are inseparable in one way or another,
and how a child is doing at school is not only his personal identity, but also an indicator of family functionality [6]. And
although the two institutions differ in many ways, they have one thing in common: to ensure the child's maximum
development.
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The family is the primary group for a child, in which his or her personality is formed from birth to life, and at the
same time represents a safe, emotional and supportive environment [7-8]. During the socialization process, the child is
affected by patterns (parents, older siblings), either positively or negatively. Parents can also be "models for the future"
for their descendants, which consists in a child's idea of their own future, which is identical with the life of the parents
[8]. The family lays the foundation for the child in the ability to establish social relationships and prepares him or her
for practical life [9]. It is also responsible for the upbringing of children and plays a key and irreplaceable role in this
regard. It is family education that is important in creating a child's relationship with society in the sense that he or she is
informally influenced by the views of his or her parents [10]. The social environment and society can be perceived by
individuals as an advantage and a part of life, or, conversely, as a certain limitation. The way of this perception is
predetermined already in the microenvironment by the style of education already taking place in early childhood [11].
There is a positive socialization in the family, which is connected with the child's self-esteem and his or her feeling of
being needed and wanted. This then leads to the child being independent and peer group in society. The child should
remain in the family environment and should not be included in a larger group until he or she is able to think
independently [12]. It is even better to wait until the child itself requires the contact of other children, but ultimately
depends on the social maturity of the child [13].

The undeniable advantage of homeschooling is that the family spends more time together, which leads to the
favorable development of the child [14]. Common experiences form family history and participate in mutual coexistence
[8]. Also important is the relationship between siblings, which brings some social experience. Siblings compete with
each other, learn to work together and influence each other. Sibling cohabitation to some extent also depends on whether
their parents treat all children in the same way [8]. It can be assumed that in families with more children, socialization
within the family can be ensured. However, what may seem problematic are families with only ones. According to [15],
a nationwide study of academic success and demographic traits of homeschoolers conducted on 11 739 pupils from
homeschooling, only one child has 6.6% of families. On average, there are 3.5 children under the age of 21 in families
with homeschooling. The average number of children in families in the United States under the age of 18 in 2010, when
the above-mentioned research was conducted, was 1.88 children [16].

Although the family is considered primarily as a place for primary socialization, in the case of homeschooling it is
necessary that secondary socialization is also ensured in some way. Therefore, it is important that the family does not
live in isolation, but that it is in regular contact with support groups or communities of schoolchildren. These
communities tend to be very helpful not only for starting families with homeschooling. There is mutual support,
organization of joint events, transfer of experience with pedagogical methods, suitable textbooks and various teaching
aids that can make learning at home more effective [17]. Support groups are not only for mothers (parents) who exchange
their experiences, advice and tips with homeschooling, but also for mothers (parents) just with children [18]. Even in
hobby groups, sports clubs or other social facilities, children from homeschooling have the opportunity to get in touch
with a very wide range of peers, as well as with an age-heterogeneous team [19]. Another way to be in contact with
other homeschooling-based families are social networks, through which it is possible to connect with families operating
homeschooling from all over the country. Parents can share their successes and failures, counsel and support each other.
They can then find more professional help on portals dealing with homeschooling or directly in schools that offer online
counseling with a school psychologist [20].

Many people have an experienced idea that socialization takes place right and especially at school, and without this
institution the child will be strange, impoverished, will not have enough "sharp elbows" to break through life. In a deeper
discussion of what is important for the mother in the upbringing of the child, we came to the consensus that in upbringing
in institutions the parent has little opportunity to influence which adults the child encounters, what are their value and
moral foundation and how much time then affects the child. What group of children will be admitted to the class and
whether the teacher will be able to put together this puzzle so that the positives from school attendance outweight the
negatives? Therefore, the aim of the presented article is to describe and compare how the socialization of children who
fulfill the compulsory school attendance in the form of individual education (homeschooling) takes place.

The presented article has a standard structuring of the scientific article. After the introductory part processed in the
form of a general introduction to the issue, the theoretical part is processed in the form of a secondary analysis based on
a critical analysis of information sources. Czech information sources are primarily used, as the issue of homeschooling
is new in the Czech Republic, only 5 years ago enshrined in legislation, still insufficiently researched in its principles
and therefore in a way specific. Thus, the definition of the basic elements of secondary socialization and socialization
in the context of Czech homeschooling according to foreign information sources could thus create ambivalence in the
issues addressed and thus the irrelevance of the information and data used. In this part of the article, attention is paid to
general issues of socialization of children in the educational process with regard to the development of the child's
personality. The methodological part follows, where the research problem and relevant research questions are
formulated. We also justify the choice of quantitative research in the form of a questionnaire survey, which we describe
in more detail and specify its course and evaluation.
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The following is a presentation of the results of a questionnaire survey focused on our comparison of the course of
socialization of children in ordinary basic schools and in homeschooling, the method of socialization of children in
families who have longer experience with homeschooling is also examined. The identified outputs are summarized here
in the form of answers to research questions, they are also compared with the outputs of available research focused on
the socialization of homeschoolers again with the above reasons using primarily Czech information sources.

2- Literature Review

The topic of socialization is very extensive. It is a part of psychology, social pedagogy and sociology. Nakoneény
[23] quotes Zigler and Child in explaining the concept of socialization: "Socialization is a broad concept for the overall
process in which the individual develops his own socially relevant pattern of behavior and experience through active
interaction with other people." Neuman and Guterman [24] as well state that the topic of socialization is a central topic
of social psychology, because it explains how the child becomes active. At the same time, it also explains the dependence
of a social being on a certain fund of social attitudes and patterns of social behavior, which is regulated by his or her
other life experiences, resp. expanded. In the psychological dictionary [25-27], the motto of socialization is understood
as the integration of an individual into society. It occurs through imitation and identification. Hartl et al. (2010) [25]
states that "imitation refers to the conscious or unconscious repetition of behavior”. VandenBos (2007) [26] further
writes that "identification is, for example, an individual's identification with his own sexual role". Inclusion occurs first
in the nuclear family, then in small social groups (e.g. school class), gradually becoming involved in the broadest societal
relationships [28].

Medlin [29] also considers socialization as a way of "transforming a biological individual into a social being who
has a specific human psyche." Romanowki [30] includes a very extensive process of transformation in socialization,
which begins with the acquisition of basic cultural habits. As already mentioned, the individual later identifies with the
role of his gender, begins to orient himself in the world of values, which he further internalizes. According to Nakonec¢ny,
socialization is mainly social learning. Cabalova [31] writes about socialization as an active activity. Cabalova (2011)
she defines socialization as the development of the individual as a social being who in time actively integrates into the
society in which he lives. "The socialization process is a kind of acceptance and mastery of mutual interaction and
communication”, which takes place with other individuals, across society, acceptance of values and is given by culture.
Socialization is a lifelong process that takes place from childhood to old age. The view of the sociologist Josef Alan also
mentions the active participation of an individual in socialization, by creating his claims (interests), which are a
motivating element. By doing so, one learns in socialization how to live in accordance with one's social environment
[32].

The British sociologist Anthony Giddens describes the influence of socialization on the formation of
intergenerational links, where from a newborn throughout his life, the individual perceives himself and orients himself
in his culture. Giddens (1999) also links socialization to the perception of individual freedom. When the cultural
environment, in which an individual is born and grows, has a great influence on human behavior. It might seem that the
individual is deprived of any individuality or free choice. It might seem to us that we will only be included in the pre-
prepared boxes that the society has prepared for us. We must acknowledge that such thoughts are not foreign to us. That
during the development of us a certain program is installed, according to which we then realize our life. Giddens,
however, considers this reasoning to be wrong. The fact that people are in interactions with others from birth to death
certainly has an effect on the formation of personality, on the values that it professes and on the action itself. But within
the framework of socialization, the foundations of our own individuality and freedom are also laid. In this process, each
person reaches self-awareness and develops the ability to think and act independently [33]. It follows from the above
definitions that there is no uniform explanation of the concept of socialization. But we think that the authors agree that
socialization refers to a process. It does not end when the children leave the home of the primary family, or when they
reach a certain education, but it lasts a lifetime.

Stech [6] and Medlin [2] as well ask the question whether the family and the school have the same function in
socialization and whether they fulfill it in the same way. Wyatt [34] points out that with the development of the so-called
modern society, emphasis is placed on the individual and his autonomy, and with that solidarity gives way in the name
of higher values. To understand school socialization, Stech [6] also presents the historical context. In modern times, on
the one hand, there was a change in the way society was reproduced, which was caused by urbanization. To make a
living, family members left their households. Stech quotes Adler: “Schools were established because the family was not
able to raise children to meet the social demands of life - school is an extension of the family and it is in it that the
character of the child is largely formed and it is in them that children learn to face life's problems" (Stech [6]) and
further considers whether this situation has changed so much with the employment of parents outside the home and the
provision of facilities for children in schools to this day? Here we agree with Stech, because many families still devote
themselves to there is not much time left to provide the necessary livelihood for the family and for the care and education
of the children themselves, which is why parents are happy to entrust their child to a school, but there are also more
families who can and want to spend more time with children and at the same time they do not neglect the socialization
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side. Drenovsky and Cohen [35] in the historical context point to the "need to protect the child and to be aware of his
vulnerability and special needs", as well as to the "need for effective education of children". We would stop at the "need
to create a cohesive community”. The author emphasizes that this need is also relevant in today's society, thanks to the
increasing atomization of social life and significant individualization. However, it would be possible to argue with Stech
[6] here as to whether the school really makes it possible to create a cohesive community today?

In connection with the school, Blok (2004) [36] also mentions cognitive socialization. The point is that school and
the ways in which knowledge is passed on here are linked to cognitive socialization. It is a crucial factor in creating the
individual's mental structures. At school, the author also sees the advantage that children selected more or less randomly
meet here. They have to adapt and learn to work in social contact with people who would not meet in the family or who
would not choose for themselves. Stech considers the situation where the child lives in school mainly in age-
homogeneous groups to be a desirable division for identity development. According to him, the child should be aware
of the differences between the world of children and adults, but also the world of small and large pupils (meaning first-
graders compared to third-graders or fifth-graders). What someone at a certain age or class can and another not yet.
Stech states that this should contribute to the structuring of the world as well as to the necessary informal transition
rituals. Stech [6] and Murphy [37] also develops the idea that in our culture a child could not succeed without school.
They explain the statement by saying that "the institution of the school is a part of our culture to the extent that it further
counts on its mental effects" [6]. In a similar sense, it states that "the socialization of children is now unimaginable
outside school". For these and other reasons, Murphy (2014) [37] considers a form of homeschooling only as a marginal
alternative, not as an equivalent alternative to school education.

Contrary to Stech's interpretation [6], we can mention the work of Mertin [14], who takes a different view of
socialization and contact with peers. He agrees that from a certain age, children have a strong desire for peers. He
reminds that the dynamics of peer relationships is also used in cooperative learning. Mertin states that many schools are
already significantly individualizing their approach to children, trying to incorporate elements of social skills
development, linking learning with the experience of the child's life and society. However, not all families and their
children have schools with such an approach in their surroundings. However, [14] points out that only permitted forms
of social contact still persist in schools: “they must not speakl, copy, talk to each other during class. Children are allowed
to talk about breaks, not to wash, to shout” (2003). In defending the form of homeschooling, he points to the
investigation of Taylor and Petrie [14], which shows that children educated at home entered into contacts with peers and
adults without problems. They also justify this by the fact that the parents of these children support their social contacts
more significantly. In addition, in homeschooling, according to Mertin [14], parents and children have more time
together for many activities in which they can share their feelings. "From the degree and quality of contacts with
important adults, the child derives part of his progress and development.” He states that there is a danger of anonymity,
loss of responsibility, and contacts between teachers and pupils are not very personal.

Kostelecka also considers the issue of socialization in her study [38]. She points out that there is a widespread belief
that children at home have some problems with socialization, although this is not evidenced by any studies published so
far that have compared the social skills of children in school and children in homeschooling. Kostelecka [38] summarizes
that "socialization is primarily a matter of adapting the individual to a certain group, its values, norms and ways of
acting." But it points out a possible problem. It lies in the fact that we live in a modern society, which is often
multicultural. Which means that it consists of representatives of different groups that share different values. The problem
or question then remains, what values should the child learn in socialization and which groups to adapt to. According to
Kostelecka [38], socialization itself may not be neutral at all, but positive or negative. According to her, the positive one
is connected with the family, with the amount and quality of self-esteem that the child acquires. According to the
Kostelecka [38], if a child feels that he or she is loved and wanted, then he or she can behave more independently and
independently in the team. It also has a greater tendency to avoid antisocial to antisocial pathological phenomena
associated with peer dependence. Kostelecka [38] or Schechter and Vahid [39] also speculate about the benefits of
socialization in a group of peers, and the results of research by the developmental psychologist Bronfenberenner are
added to this. Research conducted among sixth-graders in basic school has shown that peer orientation and preference
"is a way out of need for children rather than a free choice". In finding out how the child's orientation towards peers
arises, Bronfenberenner describes the effect of a lack of interest and attention from parents, little-expressed affection
and support from parents. Jan¢atikova [17] further states that on the basis of her own research she sees that for the long-
term functioning of homeschooling it is necessary for the family to be involved in the community. For example, for a
good family connection to work with a group of other families educating children at home. So that the family does not
live in isolation.

The relatively new study Self-Concept of Home Education Graduates and Their Classmates [40] deals with a sub-
topic of socialization. Its aim was to find out how children who have undergone homeschooling perceive themselves
and to compare the results with classmates without this specific experience. The authors of this study compared their
data with Taylor's study from the United States of America from the 1980s and 1990s. Kostelecka et al. [40] stated that
"when a child's self-concept is a reflection of socialization, few homeschoolers appear to be socially deprived".
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Kostelecka et al. [40] pointed out that children's self-concept was significantly more negative with increasing age and
year of education. Conversely, factors such as the gender of the child, the number of siblings, place of residence, previous
school attendance or the level of education of the educator did not affect the self-concept. On the other hand, the inclusion
of the family in a higher socio-economic status and also a higher number of homeschoolers in the family proved to be
statistically significant. These factors had a positive effect on the child's socialization.

A systematic review study of homeschoolers and various aspects of their socialization was prepared by Medlin [2].
The results summarize research-based data from studies focused on social skills, moral and spiritual development,
emotional intelligence, and the transition to adulthood. Medlin [2] asks the question: "Do homeschoolers acquire the
skills, behaviors, values and motivations they need to function as competent members of society?" Based on studies, the
answer to this question is unequivocally "yes" . The results of the Kostelecka et al. (2018) [40] noted very small and
statistically insignificant differences between respondents with experience in homeschooling and their classmates. The
authors of other studies, such as [29, 30, 41-43, 46, 47], achieved the same results.

3- Materials and Methods

In the research part, we planned to use a combination of qualitative and quantitative research. The qualitative part
with the methods of observation and interview was to focus on families educating their children in another form of
education, resp. in the form of homeschooling, so that we can obtain information about what the reality is, what these
families and children really are, how they see themselves or what they enjoy. However, given all the limitations of
personal contact due to the spread of Covid-19, we had to omit this part of the research. We rejected the online interview
option because it would not meet our requirement to get to know families better and get closer to children. Therefore,
we chose only a quantitative approach and a questionnaire method for the research, which was to enable us to compare
the statements of the group educating children in the form of homeschooling and the group educating children in the
form of regular attendance at basic school. We formulated the research problem with the question: What are the
differences in the socialization of children educated in basic schools and homeschoolers?

In the context of the research problem and the research goal, we ask the following research questions:

RQ1: What environment or activities do parents use to support their children's socialization?
RQ2: What is the motivation of parents to choose the homeschooling for their children?

RQ3: What are the differences in the socialization of pupils attending basic school against homeschoolers, resp. what
are the differences in the involvement of children in the team, differences in leisure activities, differences in leisure
preferences?

3-1- Questionnaire Survey

To collect data, we used the questionnaire method, which allowed us to obtain a large amount of data from a larger
number of respondents in a relatively short time. The reliability of this research was influenced to a large extent by the
obtained research set, which was compiled by the method of occasional selection. It does not guarantee the
representativeness of the sample, and therefore we can obtain different data by repeatedly using a research tool on
another research set. At the same time, some questionnaire items focus on the subjective perception of respondents
influenced by the time in which respondents provided their answers. Therefore, the results of our research cannot be
generalized, they will be valid only for the families that were part of it.

We tried to ensure the validity of the research tool through pre-research, where we verified the correct formulation
of questionnaire items and their unambiguous understanding for respondents so that they could really answer what we
want to ask them. The preliminary survey took place in October 2020 and was attended by 15 respondents. From this
preliminary research, we gained some insights into the comprehensibility of the questions. Therefore, we completely
excluded some from the questionnaire, because the reaction of the respondents was such that the questions for children
are too abstract and difficult to answer. Therefore, the answers obtained might not be meaningful. We also excluded
questions about customs, values and traditions because it gained too much scope for the questionnaire. It would be too
long for respondents to fill out.

In the research tool - the questionnaire - we tried to capture the essence of the research goal so that we can answer
the set research questions by analyzing the obtained data. A questionnaire survey was conducted in November 2020.
The questionnaire is divided into several parts. The introductory part contains information about the purpose of the
questionnaire and instructions for filling it out. The following is a section with questionnaire items (questions). We
divided this area into an introductory part for respondents - children and further for respondents - parents. We
supplemented the questionnaire items aimed at parents with questions that are only for parents of homeschoolers. When
filling in question no. 18, the respondents were divided into two groups. Firstly, families who have a child educated by
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regular attendance at a school institution and the other part of families who have a homeschooler (School Act No. 561
[21], 842 speaks of individual education). Subsequently, in the group of respondents who have children educated at
school, questions No. 19-23 were skipped. In the final part of the questionnaire, we placed an item where the respondents
can add a note to specify their answers.

Research Aim

Research Problem

Research Questions

SE N EFAENAS

Czech Legislation Czech Information Sources

Homeschooling Homeschooling Socialization

Theoretical Part

Research Part

Qualitative Research Quantitative Research

Questionnaire Survey

Results

Comparison with
Czech researches

Research Question
Evaluation

Synthesis and Conclusion

Figure 1 Methodology flowchart

The previous division of questionnaire items is related to the division of the respondent's role. At the same time, we
divided the questionnaire into several areas according to thematic content. Demographic data of respondents (gender,
age, grade of basic school, residence by number of inhabitants) are ascertained by questionnaire items No. 1-3 (for
children) and items No. 14-16 (for adults). Items 4 and 17 collect data on the number of children's siblings and the
number of household members.
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Socialization of children, resp. growing into interpersonal relationships and forming "we" attempts to capture items
5-8 (for children) and 24-27 (for parents). We used questions to find out how many good friends the children have, how
satisfied they are with relationships with other children, what they like to do with the children and how much time they
can spend with good friends. We asked parents for their opinion on where and on what occasions their children meet
other children. In the area of shaping the lifestyle, as described by Rezag [11], we included items to find out whether
children have any patterns, whether they are inspired by some characters and, if so, whether children are influenced by
people around them. These are questionnaire items No. 9-13. In this area, we asked parents how their children spend
their leisure time. Whether the children have any organized leisure activities and, if so, which ones (questionnaire items
no. 33 and 34). How much time do they spend outside and with electronics, or do they somehow limit their time with
electronics (questionnaires items 28-31).

A separate area of research is represented by questionnaire items No. 19-23. These are questions asked only to
parents of homeschoolers. The items find out what the current form of education of the child is, whether, for example,
the child attends community school, is educated by parents at home, etc. We also ask parents if they have experience
with other forms of education of their children. How many children in homeschooling they have at home now and how
many years do parents have experience with their child's homeschooling.

An important item for the evaluation was the question of the reasons that led the parents to request homeschooling.
We compiled the final form of the questionnaire on the website: www.survio.cz.

The method of occasional selection was applied when compiling the research file. "Individuals who are on hand are
selected for the sample. It does not guarantee the representativeness of the sample at all. It is suitable for pilot research
and pre-research" [22].

Using the method of occasional sample selection, 124 children and their parents responded to the research and
responded to the questionnaire items. The children were 75 girls (60.5%) and 49 boys (39.5%). Among parents, there
were 113 women (91.1%) and 11 men (8.9%). The set is further divided into two parts according to the method of
fulfilling compulsory school attendance into a group of respondents who have "regular attendance at a school institution"
(hereinafter BS group) and a group with "homechooling” (IV group). A total of 71 respondents with "regular school
attendance" and a total of 53 respondents with "homeschooling" took part. When evaluating data with the number of
child respondents, we continue to work mostly with age groups 5 - 7 years, 8 - 11 years and 12 - 15 years. Data on the
representation of respondents in age categories show that the relative frequency for groups BS group and 1V group is
almost comparable in all categories. The following graph clearly shows this.

60.00%

52.10% 52.80% EBS =V

50.00%

40.00%

30.00% 26.80%

24.50%

22.60%
21.20% °

20.00%

10.00%

0.00%

5-7 years 8-11 years 12-15 years

Figure 1. Age groups of respondents (children)
Similarly, comparable data on the relative frequency of age representation in BS group and IV group also show data

obtained from parents. The most represented age categories 30 - 39 years differ by 6% between groups, the age category
40 - 49 years has almost 40% of respondents in each group.
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Table 1. Distribution of age and gender of respondents (parents).

Gender Frequency Total Frequency
Age according to respondents

Man Woman Absulute Relative

To 29 0 4 4 5.6%

30-39 5 31 36 50.7%

PS 40-49 3 26 29 40.8%

50-59 0 2 2 2.8%

Total 8 63 71 100%

Do 29 0 1 1 1.9%

30-39 2 28 30 56.6%

v 40-49 1 20 21 39.6%

50-59 0 1 1 1.9%

Total 3 50 53 100%

Total BS + IV 11 113 124 100%

In the questionnaire survey, we also found out which grade of basic school the child is currently attending.
Respondents in the category of preschoolers up to the second grade are represented by 25% in BS group and by 30% in
IV group. Third- to fifth-grade respondents are represented in the BS group by 46% and by 44% in IV group. Sixth to
ninth grade respondents are represented in the BS group by 28% and in IV group by 26%.

4- Findings and Discussion

Below we present the most fundamental findings of our research focused on the secondary socialization of Czech
homeschoolers. When monitoring the place of residence, we found that more than one third of respondents (38%) lives
in the village, more than a third (36%) in larger cities (with a population of more than 100 thousand inhabitants) and the
remaining part of approximately a quarter of all respondents (27%) are still divided to the inhabitants of small and
medium-sized towns. The first two thirds of respondents described are almost evenly distributed in the BS and IV group.

Statistical differences can be observed between BS group and 1V group in the category of urban population up to 10
thousand inhabitants, where the BS group shows 8% more than 1V group and in the category of urban population up to
50 thousand inhabitants shows BS group 8% less than IV group. The place of residence may affect the child 's
development with regard to access to the wild safety around the place of residence, taking into account the availability
of cultural, social and other experiences.

Table 2. Residence of respondents.

BS v Total BS + IV

Place of residence of respondents by

number of inhabitants Frequency Frequency Frequency

Absolute Relative  Absolute Relative Absolute Relative

city up to 10 thousand inhabitants 15 21.1% 7 13.2% 22 17.7%
city between 10 thousand - 50 thousand inhabitants 4 5.6% 7 13.2% 11 8.9%
city with more than 100 thousand inhabitants 26 36.6% 18 34.0% 44 35.5%
village 26 36.6% 21 39.6% 47 37,9%
Total 71 100.0% 53 100.0% 124 100.0%

In the questionnaire, we further examined what is the most popular activity of respondents in contact with friends or
other children. They were free to write down what they liked to do. Among the most frequently mentioned activities,
living outside (BS 28.2% and IV 37.7%) and playing (BS 35.2% and IV 32.1%) predominated. Other occurrences
include exercise / sports (BS 18.3% and 1V 28.3%) and electronics playing (BS 16.9% and IV 11.3%). When asking the
respondents about their friends, we were interested in how they perceive their relationships with other children and how
satisfied the respondents are with the relationships they have with other children or friends. In the questionnaire,
respondents had the opportunity to choose on a scale of satisfaction from a value of minus two, which meant very
dissatisfied through a neutral zero to a value of plus two, which meant very satisfied. None of the respondents chose
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very dissatisfied, i.e. the value minus two. The value dissatisfied, i.e. minus one, was chosen by one respondent in BS
group and one in 1V group. Both in the age category of 12 - 15 years. It could be said that this corresponds to the fact
that at this age children are very critical of the relationships they experience. However, the majority of respondents in
both BS group (81.7%) and IV group (86.8%) said that they were very satisfied with the relationships they had with
other children or friends.

When asked about the number of good friends, we obtained data from the respondents that 4% of respondents (BS
4.2% and 1V 3.8%) feel that they do not have any good friends with whom they would get along. Two respondents
(3.8%) from IV group did not answer the question. Everyone else said they had a good friend or comrades. Even more
than five good friends were identified by 8 respondents from the BS group (11.3 %) and 11 respondents from IV group
(20.8%).

We also asked respondents to try to assess how much time they could spend with their good friends during the week.
The largest share on weekdays in the BS group as well in 1V group was represented with a response of 1 - 2 hours (BS
38% and 1V 28.3%), followed by a response of 31 - 60 minutes (BS 16.9% and IV 24.5%). Larger differences on
weekdays can be seen in the answer "more than 3 hours", where the BS group recorded 7% and IV group 17%. This
could be explained precisely by the fact that the BS group of respondents has a significant part of their time on weekdays
organized precisely because of school attendance. This time, "more than 3 hours", is comparable between the BS group
and I\Vgroup in the weekend responses. Nevertheless, on the weekend between the BS group and 1V group we can notice
a difference in the time spent with friends in the times "1 - 2 h" and "2 - 3 h", which in total is 57.7% in BS group and
64.2% in IV group.

Table 3. Time spent with friends.

Time spent with friends

Weekdays Weekends

Education form Time Frequency Frequency

Absolute Relative  Absolute  Relative

0 4 5.6% 12 16.9%

1-30 min 9 12.7% 1 1.4%

31-60 min 12 16.9% 2 2.8%

Basic school 1-2h 27 38.0% 16 22.5%
2-3h 14 19.7% 25 35.2%

More than 3 h 5 7.0% 15 21.1%
Total 71 100.0% 71 100.0%

0 4 7.5% 7 13.2%

1-30 min 3 5.7% 0 0.0%

31 -60 min 13 24.5% 1 1.9%

v 1-2h 15 28.3% 20 37.7%
2-3h 9 17.0% 14 26.4%

More than 3 h 9 17.0% 11 20.8%
Total 53 100.0% 53 100.0%

Another analyzed metric of our questionnaire survey was the findings concerning the visit to the preschool facility
of the respondents - children. We found that 17% of IV respondents stated that the child did not attend preschool. A
comparison of BS group and IV group showed that children attended preschool facilities for 3-4 years in total in more
than two thirds (67.6%) of BS respondents and in less than half (45.3%) of IV respondents.

We also analyzed the occasions on which the child comes into contact or communication with other children. We
categorized the text answers and then classified them into several areas listed in the following Table 4. As expected,
there is a significant difference in the answer "school", where the BS group shows 30% and 1V group 8%. The answer
of "hobby activity" recorded the largest share, with 76% in BS group and 76% in 1V group. Statistically significant
differences can be observed in the "neighborhood" response (BS 10% and 1V 15%), the "outdoor" response (BS 47%
and 1V 28%) and the "meeting with other families / visits" response (BS 38% and 1V 47%). Parents consider meeting
with the extended family (BS 16.9% and 1V 18.9%), various camps (BS 14.1% and IV 11.3%) to be an important area
for their child's contact with other children.
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Table 4. On what occasions (regular or isolated) does your child have contact / communication with other children?

Basic School \Y
Response Categories Frequency (n =71) Frequency (n =53)
Absolute Relative Absolute Relative
hobbies 54 76.1% 40 75.5%
family 12 16.9% 10 18.9%
neighborhood 7 9.9% 8 15.1%
outdoors 33 46.5% 15 28.3%
meetings with other families / visits 27 38.0% 25 47.2%
school 21 29.6% 4 7.5%
friends 3 4.2% 3 5.7%
camp 10 14.1% 6 11.3%
events for children 6 8.5% 4 7.5%
trips / vacation 7 9.9% 6 11.3%
sport 0 0.0% 1 1.9%
other 9 12.7% 7 13.2%
Total 189 266.2% 129 243.4%

We were also interested in the involvement of parents or the feeling of parents about their involvement and their
own initiative to support their child in contact with other children. It was an item with the possibility of an open answer,
where we again created categories from the answers obtained. The most common responses included information that
contact with other children is provided by the child himself (BS 25% and IV 28%), with 8% of 1V respondents stating
that they do not support / initiate these contacts in any way. In addition to support the organized activities, the parents
themselves initiate or organize various meetings / games (BS 11% and IV 9%). According to the answers, the
organization of visits (BS 13% and 1V 13%) and family or community meetings (BS 17% and IV 13%) can be described
as a significant role of parents. Equally important for us was finding out what preferences children have in leisure
activities. To the question: "If you can make your own decisions, what do you like to do?" respondents could answer
completely freely. We categorized their answers into the following areas:

e | don't know; e Electronics/ TV,

I am with friends / siblings; Drawing / Painting

e Outdoors; o Fairy Tales;

o | play; o | Dance/ Sing;
¢ | do sport; o Animal Care;
o | am with parents; e Other.

| read;

The most frequent activities are included in Table 5.

Table 5. When you can make your own decisions, what do you like to do?

Basic school v
Response Categories Frequency (n =71) Frequency (n =53)
Absolute Relative Absolute Relative

electronics / TV 19 26.8% 14 26.4%
friends / siblings 15 21.1% 9 17.0%
outdoors 15 21.1% 6 11.3%
I play 12 16.9% 18 34.0%
sport 8 11.3% 6 11.3%

reading 7 9.9% 5 9.4%

| draw / paint / make 2 2.8% 5 9.4%

Different factors can influence how children spend their leisure time, but they can also be influenced by specific
people. So we found out if children perceive that someone influences them in spending their leisure time. The data
obtained showed that children are most influenced by parents, followed by friends and coaches. A more significant

Page | 150



Emerging Science Journal | Vol. 5, Special Issue "COVID-19: Emerging Research", 2021

difference between BS group and 1V group is evident mainly in the answers indicating the father, who was marked in
the BS group by 27% compared to 49% in IV group. We asked parents to express how much time their children spend
on organized leisure activities on weekdays and on weekends. The data obtained from respondents - parents showed that
many children spend several hours a week on organized leisure activities. On average, 52% of children in BS group and
60% of children in IV group spend at least an hour every day on organized leisure activities. From the obtained data it
was readable that during the weekend the children spend much less time on organized activities. A large part of the
respondents did not answer the question (BS 25% and 1V 31%) and more than half (BS 63% and IV 52%) chose the
option that the child spends O time. Nevertheless, respondents' units noted that children still have these activities at the
weekend (BS 12% and IV 17%).

Table 6. What organized leisure activities does the child attend?

Basic school \Y
Activity Frequency (n =71) Frequency (n =53)

Absolute Relative Absolute Relative

none 11 15.5% 5 9.4%

sports 39 54.9% 34 64.2%

music 22 31.0% 14 26.4%

art 17 23.9% 15 28.3%
linguistic 14 19.7% 18 34.0%
scientific 7 9.9% 11 20.8%

literary and dramatic 5 7.0% 4 7.5%

Scout etc. associations 15 21.1% 15 28.3%

mathematical 4 5.6% 2 3.8%

craft 1 1.4% 3 5.7%

firefighters 5 7.0% 4 7.5%

cooking 4 5,6% 2 3.8%

Other ... 6 8,5% 6 11.3%
Total answers 139 195.8% 128 241.5%

We also find out what organized leisure activities children do. According to parents, 15% of children from the BS
group and 9% of children from IV group do not attend any activities. Respondents could select more than one answer
when answering. Based on the obtained data, 1.9 selected activities per child in BS group and 2.4 selected activities per
child in IV group. The most frequent activities include sports (BS 55% and 1V 64%), music (BS 31% and 1V 26%), art
(BS 24% and 1V 28%) and language activities (BS 20% and IV 34%). A general overview of leisure activities is given
in Table 6.

In the category "Other ..." there were, for example, the following answers: it changes according to the needs and
interests of children, Christian activities, breeding club, religion, trips, fishing. Equally important for us was finding out
how much time the child spends on electronics. The variant "0 - 30 min" was marked for weekdays by 4% of BS
respondents and 9% of 1V, on weekends by 3% of BS group and 8% of IV group. The maximum hour spent at electronics
per day was chosen by 23% of BS respondents and 17% of 1V respondents at for weekdays, and on weekends 7% in BS
group and 4% for IV group. The most frequent answer was the time "1 - 2 hours", which was chosen for weekdays by
38% of BS respondents and 28% of 1V respondents, for the weekend it is 38% in BS group and 32% in IV group. On
weekdays there is an interesting decrease in the number of respondents for the answer *2-3 hours" to 7% in BS group
and 11% in IV group, however on weekends it is 24% in BS group and 23% in IV group. 28% of children from the BS
group and 34% of children from IV group spend more than 3 hours a day on electronics on weekdays and weekends.

Lifestyle also includes a variety of cultural and social experiences. So we found out how often a child visits a cinema,
theater, museum / gallery, forest, playground or library. We did not notice any significant differences between the
individual groups of primary schools and V.

Using the analysis of the obtained data and their comparison, we can get answers to individual research questions:
RQ1: What environment or activities do parents use to support their children's socialization?

Respondents who participated in our questionnaire survey and are included in the BS group perceive that their
children have the most opportunities to contact other children on the following occasions: hobby activities, outdoors,
meetings with other families / visits and at school (frequency in order). In contrast, group of IV respondents mentioned
the most opportunities for contact in this order of frequency: hobby activities, meetings with other families / visits,
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outdoors, in the neighborhood. Some parents do not consider it important to support / initiate their child's contacts with
other children within the socialization (BS 25% and IV 36%). They do not engage in any way or leave the initiative to
the child alone. However, the majority of parents (BS 58% and IV 66%) consider as their support the socialization and
contact of their child with others, for example, arranging hobby activities, organizing meetings / games, various Visits
or arranging contact with family / community.

Attendance at pre-school education can often be perceived as an important thing for children to get used to the school
system, to foreign authoritie,s to a new children's collective. However, as the parents' answers show, not everyone
considers it an important part of development and education for their children. This resulted from data where 17% of 1V
respondents stated that the child did not attend pre-school education and 2-3 years of attendance was reported by 86%
of BS respondents and 77% of IV respondents. We also found out from parents how often children visit different
environments such as cinema, theater, museums / galleries, forest, playground or library. As expected, the most
frequently visited playground was visited by 97% of children in the BS group and 92% of children in IV group every
week. This was in the number of visitors followed by the forest environment, which is visited every week by 83% of
children from IV group and 68% from BS group. On average, 12% of BS respondents and 10% of IV respondents do
not visit cultural facilities such as a library, cinema, theater or gallery at all.

Q2: What is the motivation of parents to choose the homeschooling for their children?

Among the most frequently mentioned reasons for applying for homeschooling we can include more space for the
development of the child's talents, individual approach to the child and the choice of other forms and methods of
education than the school applies. As a motivation for homeschooling we could complement the good experience of
parents with this type of education, because based on the data obtained, a third of parents (32%) have more than five
years of experience with this type of education.

RQ3: What are the differences in the socialization of pupils attending basic school against homeschoolers, resp. what
are the differences in the involvement of children in the team, differences in leisure activities, differences in leisure
preferences?

The individual questionnaire items found out in what conditions children grow up, how they spend their time, what
their preferences are in their activities or contact with other children. In summary, the data obtained did not reveal any
significant differences in the way children grow up. In the individual answers, we can observe differences in the order
of units of percentages of respondents in the BS group and IV group. 82% of BS respondents and 87% of 1V respondents
expressed great satisfaction with relationships with other children or friends. A total of 91% of BS respondents and 99%
of IV respondents reported that children like to spend time with friends / children outdoors, playing, exercising / doing
sports or playing electronics (children reported more activities at the same time). Most children have a good friend or
friends they get along with (BS 96% and 1V 93%. In the same way, the time spent with these friends is comparable
between the two analyzed groups. A greater difference in the conditions of socialization and inclusion in the peer group
is evident between the BS group and 1V group in the approach of parents to attending institutions providing pre-school
education. Here, 17% of children from IV group did not attend kindergartens and similar facilities at all.

We noticed a difference between the BS group and 1V group in the answers to the question of who the children turn
to when they have any suffering. 15% of IV respondents and 4% of BS respondents indicated the option "for no one, |
usually solve everything myself". This can be caused by upbringing, where children in homeschooling are often led more
to independence in education and problem solving. In the approach to organized hobby activities, we found a difference
in the data between the BS and IV respondents. When 15% of children from BS group and 9% from IV group do not
attend these activities. Greater interest in "hobby groups"” on IV side may be due to parents consciously looking for space
to contact other children and at the same time complement their children's educational program. The values compared
from the obtained data are comparable in the individual items, whether it is time spent outside, with electronics, time
for organized activities or time spent with other children. However, a difference can be observed in the parents' approach
to setting rules or restrictions for time spent with electronics. It could be said that IV parents are more benevolent in
setting the rules, when 14% of the time spent with electronics does not limit them compared to 18% of BS parents. At
the same time, the answer "Yes, we set the rules" was chosen by more parents in BS group than in IV group (BS 85%
against IV 72%).

When processing and evaluating the data, we did not notice any other significant differences between the compared
groups. To measure how much time children spend on various activities, such as outdoors or electronics, we can use a
comparison with the results of the Komarka [44]. In this representative research, the authors state that children spend an
average of 1 hour and 48 minutes outdoors on weekdays. In the answers we received from the respondents to the
questionnaire survey, we recorded the most frequent representation for the answer that children spend 2-3 hours outside
on weekdays (BS 31% and 1V 32%), with almost a quarter of respondents stating that their children spend more than 3
hours outside on weekdays (BS 23% and IV 25%). Komarka [44] estimated the time spent by children on electronics at
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an average of 3.5 hours per day. This time includes time spent on TV, computer, tablet, mobile phone or playing PC
games. From the questionnaire survey, we obtained data on the fact that 28% of BS respondents and 34% of IV
respondents spend more than 3 hours on electronics. However, a significant part of the respondents stated a shorter time
for using electronics. The time of 31 minutes to 2 hours was mentioned in total by 60% of BS respondents and 45% of
IV respondents.

In the activities that children like / do best, we recorded answers in the questionnaire survey, which we can compare
with the already mentioned by Komarka [44]. This is the most popular leisure time for children somewhere outside
(71%) and playing on electronics (67%). Although we did not calculate such a high percentage in the data, children
mentioned similar categories of activities in their answers. Specifically, more than a quarter of children (BS 27% and
IV 26%) reported electronics / TV in their response. Outdoor activities were not so represented, they were chosen by
21% of BS respondents and 11% of IV respondents. However, the large difference in representative research by
Komérka [44] and in the questionnaire survey may be due to a different logic of questioning. In our questionnaire survey,
children were free to list what they like to do when they can make their own decisions. It is possible that if they had
predefined answers that would only "tick", the frequency in each of the selected activities would be completely different.

An important area analyzed was the reasons for applying for homeschooling. Parents who want to educate their child
in the form of homeschooling must state their compelling reasons in the application they submit to the school principal.
The three most cited reasons we noted in the questionnaire survey are "more space for talent development™" (68%),
"individual approach™ (66%) and "“choice of other forms and methods of education than the school offers" (66%). The
data obtained only partially correspond to the information found in the report [45], which indicates a share of responses
of legal representatives of 73% for "choice of other forms of education”, 6% for the preference of "individual approach”
and 4% for "more space for talent development".

The interest in organized leisure activities was confirmed in the data obtained in the questionnaire survey. Only 9%
of IV respondents stated that they did not address any of these activities. The figures cited in Tematicka Report [45]
then indicate 95% of the surveyed children enrolled in IV who participate in extracurricular leisure activities. The report
also specifies, for example, activities in the sports section (55%) or basic art education in art schools (51%). We can
compare this with our data, where sports activities were mentioned by 64% of respondents, and if we included "musical”,
"art", "literary and dramatic" activities in basic art education, then we would get 62% of respondents for these activities.

5- Conclusion

The aim of the presented article was to describe and compare how the socialization of children who fulfill compulsory
school attendance in the form of homeschooling takes place. Socialization in both the home and school environment has
its limits, but also its advantages. However, they are united by the same goal, and that is above all the healthy moral and
social development of the individual. The "advantages" of socialization in the home environment can be considered that
the home environment is safe, without negative influences that could adversely affect the child. Furthermore, it is time
spent together that contributes to the development of family relationships. Last but not least, the fact that the child is
approached individually at home, with respect for his or her current interests and needs, and so it is possible to develop
his or her individuality. Conversely, "disadvantages™" may be when the family is not involved in any support group or
community and lives separately. It can also be limiting when there is only one child in the family who does not have the
opportunity to cooperate with the siblings, interact, help each other and develop socially. The advantages associated
with socialization at school are, for example, establishing new relationships, the possibility of comparison with
classmates, competition and cooperation. The dark side of school socialization is the various socio-pathological
phenomena that occurs at school, from bullying to alcohol and drugs. Furthermore, disrespect for individuality. The role
of the teacher as a parent and the teacher as a stranger also has its strengths and pitfalls. As a teacher, a parent knows
his child best and wants to provide the best for him. Possible difficulties may arise with insufficient professional
knowledge of parents who do not have pedagogical education. Furthermore, it is the approach to the child in education
or evaluation of educational results, which may not always be objective due to close relationships. On the other hand, if
the teacher is a stranger, his approach is very objective, he can ensure discipline and compliance with the set rules.
Above all, however, the teacher is an expert with a pedagogical education.

The research confirmed that parents significantly support their children in participating in organized leisure activities
and are actively involved in mediating their child's contact with other children. It turned out that the motivation of
parents for homeschooling of the child is based primarily on the interest in developing the talents of the child with an
individual approach and the appropriate forms and methods of education. In the comparison of the examined groups,
there were no significant differences in how the children perceive their friends, what their favorite activities are or how
much time they spend with them. The difference was more noticeable in the parental approach in education, when setting
some rules. The results of our study focused on the socialization of homeschoolers are in direct correlation with the
findings concerning the socialization of homeshoolers published in prestigious international journals. In this context, we
can specifically mention the correlation of the results with the studies [24, 48, 49, 50-52].

Page | 153



Emerging Science Journal | Vol. 5, Special Issue "COVID-19: Emerging Research", 2021

Unfortunately, it is not possible to make a sufficient comparison with the results of studies concerning the
socialization of homeschoolers in the context of Central Europe with an emphasis on the Czech Republic. In some
neighboring countries, such as Hungary or Germany, homeschooling is legally prohibited or not supported by schools
and legislation, which states [54-58], in Slovakia considers its legislative anchoring in the coming school year and its
basic principles are described with emphasis on Slovakia [59]. Thus, there is no basis for any comparison, whether of
the basic aspects of homeschooling or with an emphasis on socialization. Even in the Czech Republic, homeschooling
is still a novelty and a completely unexplored matter, only Kostelecka et al. (2018) [40], Ka3parova [53] or Mertin [14]
delt with the homeschoolers socialization and we identified, that results of our research correlated with the results of
these studies. Stech [6] is one of the opponents of homeschooling and thus the promoter of an idea of insufficient
socialization of homeschoolers, however, we are convinced that its conclusions have not been subjected to the long-
term research, they are based only on assumptions and promotion of essentially outdated Czech education system. It
was seen in last 18 months during the period of lockdown, closed schools, and the forced transition to distance learning,
which in many ways resembled forms of homeschooling. In addition, we are convinced that the effects of homeschooling
on the socialization of homeschoolers can be assessed only in the framework of longitudinal studies and we can expect
relevant results in about 15 to 20 years. We hope that our study will become the starting point for some of the longitudinal
studies.

5-1- Limitations

Our research was carried out at a time when life in Czech Republic was significantly affected by measures against
the spread of Covid-19. Undoubtedly, this also affects the statements of respondents, which are already subject to
restrictions on meetings of persons, restrictions on the operation of art schools and hobby groups, including sports.
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