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Abstract: Classroom assessment is continuously assessment throughout the teaching and learning process and used 

in totally in every subjects. Assessment is designed to provide the understanding and help school administrators and 

teachers in performing assessment process in order to obtain the feedback on students learning development and 

pedagogical effectiveness. However, there been an issue of assessment that faced by teachers which is the lack of 

training and skills in techniques that effect the level of confidence in implementation of school based assessment. 

Therefore, this study aims to identify the problems faced by teachers in implementing classroom assessment for one 

of the Technical and Vocational Education and Training (TVET) subject area which is Design and Technology. 

Respondents comprised of 26 teachers were randomly selected from 15 secondary schools in Johor. Descriptive 

studies of qualitative research were selected to get an idea on experiences and the data would be segmented according 

to the coding scheme using thematic analysis methods. The results showed that the major problem in management 

of classroom assessment processes faced by teachers were on insufficient resources. Besides, the analysis results also 

shows that other main difficulties in conducting the classroom evaluation process is on student performance and in 

the process of classroom assessment were on time management. Whereas, the resources used by teachers to help 

students in the classroom assessment process emphasizing on the use of digital resources. Thus, it can be concluded 

that the classroom assessment process implemented by the teacher has not yet achieved the goals set by the Ministry 

of Education (MOE) and teachers need more resources to implement classroom assessment process in order to 

achieve the outcome of the learning. 

 

Keywords: Classroom assessment, Technical and Vocational Education and Training (TVET), Design and 

Technology Subject 
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1. Introduction 

School-Based Assessment (SBA) was first introduced in Hong Kong as the Teacher Assessment Scheme and a study 

have been conducted on learning systems that depend on the examination-oriented only (Yip & Cheung, 2005). Based 

on previous studies by Deluca et al., (2016), the Approaches to Classroom Assessment Inventory (ACAI) instrument has 

been developed to illustrate patterns in teachers' approaches to classroom assessment. ACAI was developed based on a 

new classroom assessment standard published by the Joint Committee for Standard on Evaluation (JCSEE, 2015). 

According to Yin and Gayle (2019), in the United States, the implementation of the school accountability assessment that 

based on this test has been used for a long time such as Improving America's Schools in 1994, No Child Left Behind in 

2002 and Every Student Succeeds Act in 2015 using summative or formative assessment instruments. In contrast, SBA 

has been operating in Malaysia since 2011 for primary school and 2012 for a secondary school based on the design in 

State Educational Transformation to achieve the aspirations of the National Education Philosophy (Hashim & Harun, 

2014).  

SBA is assigned to educators in developing a holistic human capital by emphasizing the acquisition of knowledge, 

intellectual capital, culture and practice of values, ethics and high morals. The purpose of SBA being implemented is to 

monitor development, to get an overview on potential and help in improving the learning of everyone (Examination 

Board of the Ministry of Education Malaysia, 2012). Then, in 2016, school assessment which is one of the SBA elements 

have been changed and known as classroom assessment which is divided into two parts: formative and summative 

assessment by maintaining all the concepts from school assessment. Classroom assessment is an ongoing assessment of 

teaching and learning sessions by gaining information on student development, progress, ability and achievement 

(Ministry of Education, 2018). Besides, it is also formative by prioritizes the progress of each student and helps teachers 

make diagnostics to track the progress of their students' learning over time and to plan modifications to their teaching 

methods. Classroom assessment that been carried out by teachers contains critical aspect, which is more important, 

challenging and complicated (Metin, 2013). However, for teachers who have the knowledge and skills, it certainly can 

govern them by integrating the classroom assessment continuously in their teaching and learning process to support 

student understanding (Birenbaum et al., 2015). Classroom assessments tend not to compare student mastery but to aid 

in the development of student learning and to help teachers improve their teaching. 

The implementation of SBA in Hong Kong has raised some issues alleged that the assessment process as an 

additional job among the teachers, lack of expertise in assessment errands, time-consuming tasks and pressures among 

students through assessment that needs to be done (Yip & Cheung, 2005). Meanwhile, in Canada, United Kingdom and 

the United States the rise of the accountability paradigm has placed pressure on classroom teachers, specifically through 

the growing prominence of academic standards and assessment of student achievement (Nichols & Harris, 2016). The 

same situation also occurred in the United States when there is a difference instruction with the content standards 

assessment that stretch difficulty among teachers at school to complete the assessment process (Lee, 2005). However, in 

Australia, the teachers were assigned as integral assessors to improve student learning in the education system 

(Klenowski, 2013). Therefore, teachers will be able to see their students’ progress (Wong et al., 2018). 

Othman (2019) stated that teachers do not understand the purpose of the assessment process which can facilitate and 

track students’ progress and performance. Besides, the 2013-2025 PPPM report found that teachers still do not understand 

and fully control the implementation of SBA, until they face difficulties in preparing tasks and assessment instruments 

for their school (Ministry of Education, 2013). Therefore, teachers need to take action by acquiring sufficient knowledge 

and being willing to develop their own instrument, set the level of control and be able to interpret the test scores (Lim et 

al., 2014). Moreover, Said, Haron and Surat (2018) stated that the classroom assessment process has been the most critical 

aspect for teachers at the moment. This is supported by Metin (2013), which stated that assessment is an important task, 

complicated and challenging process faced by teachers. 

Assessment issues in Malaysia were still focusing on exam-oriented that emphasized teachers to teach as preparation 

for the examination and thus focusing on student achievement in reaching the final grade (Zamri, Nasyimah & Wan, 

2015). Thus, the assessment process will be affected when the teacher has no passion in assessing their students’ progress. 

It is supported by Ibrahim et al., (2020) and Tan (2010) that stated lack of supervision and monitoring from the 

administration has made teachers feel lukewarm and inconsiderate in doing the assessment process. Therefore, 

observation throughout the assessment process in the classroom needs to be implemented using valid assessment 

standards by the teacher which are also suitable with the student's knowledge level. The assessment process can be 

integrated within the process of teaching and learning, either in terms of formative or summative assessment or through 

students' personalities that have been generated.  

The learning process at school seems to be contrary to the National Education Philosophy aspiration. In other words, 

this phenomenon has led most teachers to focus on teaching and learning in the classroom that emphasis on examination 

based rather than achieving the objectives in the syllabus (Khan, Mohd, Abd Aziz, M & Stapa, 2019). Essentially, there 

is also the possibility that the teachers do not realize through the assessment process will have an impact on the teaching-

learning process, particularly, their motivation and purpose for learning (Nimehchisalem, Kai & Nowrouzi, 2019). In 

addition, it seems that teachers still lack skills in classroom assessment evaluation techniques (Duraisamy et al., 2019). 

This is because of the lack of training for teachers, thus affecting their confidence level to carry out the classroom 

assessment process. Therefore, teachers need knowledge, skills and adequate training to perform these classroom 
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assessment process in order to achieve the goals of the new education system. This matter should be highlighted because 

classroom assessment is the main connection between teachers' reactions to students. 

Technical and Vocational Education and Training (TVET) has expanded rapidly that include computer technology, 

culinary arts, graphic design, healthcare, mechanics, tourism and so forth to provide skills aimed at propelling the country 

to produce 1.3 million skilled workers by 2020 (Ministry of Higher Education, 2017). To develop productive capabilities, 

TVET should develop individuals in three domains: the knowledge base of practice, the technical base of practice, and 

the attributes the person needs for their occupation (Moodie, Wheelahan & Lavigne, 2019). Therefore, it is important to 

conduct research on how TVET practitioners' knowledge is constructed and can influence the level of student 

performance from different intellectual levels either low, intermediate, or high should be endeavour as it will be beneficial 

for the future of teaching and learning process (Hashim et. al, 2019).  

However, TVET teachers seem lack the skills to instruct students effectively as they are certified as experts in their 

respective fields. Their lesson preparation and ability to design instruction are issues of great concern among students 

(Lam & Hassan, 2019). Therefore, this study should be carried out as an effort towards identifying problems faced by 

teachers during the implementation of the classroom assessment process especially in the TVET subject area which is 

Design and Technology. Therefore, the aim of this study is to identify teachers’ problems in handling classroom 

assessment processes in general, difficulties in conducting the classroom evaluation process, difficulties in the process 

of classroom assessment and classify resources used by teachers to help students in the classroom assessment process. In 

this research, classroom assessment is an ongoing assessment of teaching and learning sessions to get information on 

student development, progress, ability and achievement in the TVET subject area in a secondary school which is Design 

and Technology.  

2.0 Methodology 

This study uses a qualitative research design which is best suited for research problems that do not know the variables 

and need to explore the depth, richness, and complexity inherent about a phenomenon. Hence, a case study approach was 

adopted to this research due to the participants were identified according to class, school, community, and specific policy. 

A case study approach also put more emphasis on the full analysis of a limited number of events or circumstances and the 

relations among them (Elkatawneh, 2016). An interview was conducted towards 26 participants who are teachers that 

been selected based on their knowledge on teaching Design and Technology subject. The interview was selected as it was 

useful to obtain detailed information regarding personal feelings, perceptions and opinions.  

2.1 Selection of Interview Participants 

This case study approach used purposeful sampling which the researchers intentionally select individuals and sites 

to learn or understand the central phenomenon (Creswell, 2005). This method is used to get information on teachers’ 

problems in handling classroom assessment processes. The participants of this study were based on regional clusters 

found in the map of Johor which is Johor Bahru, Mersing, Pontian, Segamat and Kluang (PPSJ 2016-2020, 2018) while 

for secondary school selection were based on the school administration responsibility centre. 

A total of 26 teachers who are experts in teaching Design and Technology subject are selected from 15 schools within 

areas of the population. In addition, the participants were also determined based on the acquisition of knowledge and 

experiences in classroom assessment within Design and Technology subjects. Saturation is the point at which the data 

collection process is no longer offering any new data or related (Mason, 2010). Hence, according to Dworkin (2012) 

stated that 25 to 30 participants were needed as a minimum sample required to reach saturation and redundancy. Thus, 

this research collecting data by interviewing participants that represent different constituents and use it to develop a 

description and themes.  Table 1 displays the study participants involved in this research.  

Table 1 - Table of study participants 

District Total Study Participants  

Johor Bahru 6 
Teachers who teach Design and 

Technology subject with knowledge 

and experience in classroom 

assessment. 

Mersing 5 

Pontian 5 

Segamat 5 

Kluang 5 

2.2 Interviews 

A set of interview protocols has been developed for data collection to record information during interviews session. 

The interview consisting of seven open-ended questions generated based on research questions so that the participants 

can give the best voice of their experiences unconstrained by any perspectives. One-on-one interviews were done towards 

the participants. One-on-one interviews are choosing due to this approach is popular in educational research and the 

researcher can ask questions to and records answers from only one participant in the study at a time (Creswell, 2015). 

The main purpose is to explore participants’ understanding on teachers’ problems in handling classroom assessment 
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processes in general, difficulties in conducting the classroom evaluation process, difficulties in the process of classroom 

assessment and classify resources used by teachers to help students in the classroom assessment process. 

2.3 Data Analysis 

Data were thematically analysed according to a category based on each of the questions answered by the participants. 

At an early stage in qualitative analysis, the data organized into file folders and computer files. Then, the transcription 

process was done where all recordings audiotape was converted into text data. A pre-coding was followed by classifying 

each participant’s statement into a particular code, then developing a matrix table were used to reduce the themes. A 

frequency analysis was used to determine reliable information and a suitable coding scheme have been formed through 

content analysis and the frequency of words or themes rose by the repetition of classroom assessment process problems 

raised by many respondents then been calculated. Besides, inter-rater reliability have been used for the reproducibility or 

consistency of decisions between two reviewers and is a necessary component of validity. 

3. Result 

Based on the raw data obtained, each category will be classified according to the theme arrangement code generated 

by the researcher. There are several classifications of themes that have been categorized according to the four main 

interview questions that have been given to the respondents. The first question related to the teachers’ problems in 

handling classroom assessment processes in general. Table 2 shows the results of these study that been divided into three 

thematic categories which are insufficient resources, unsuitable assessment, and low levels of student assessment. 

Table 2 - Teachers’ problems in handling classroom assessment processes in general 

No. Theme 
Frequency of Encoding 

Scheme 

Number of 

Samples 

1. Insufficient resources 55 20 

2. Unsuitable assessment 36 19 

3. Low levels of student assessment 23 11 

 

The main teachers’ problem in handling classroom assessment processes in general identified due to insufficient 

resources with 55 frequency coding schemes we re recorded from 20 samples. One of the problems that exist is when the 

training courses that have been provided doesn’t cover on topics that teachers should teach. The text of respondents’ 

answers to the theme of insufficient resources were as follows: 

 

"Besides ... the teachers are following the training course called, but the content of the course are still not 

enough." (Instructor 3) 

 

Next, the problem on unsuitable assessments were also identified with 36 frequency coding schemes from the 19 

samples. One of the hitches with this theme is that the course provided does not direct to the topics that the teacher should 

teach. The text of respondents’ answers to the theme of unsuitable assessments were as follows: 

 

"It's not for the students only, teachers are still learning because we are from different fields."  

  (Instructor 22). 

 

Other problem that been identify were on low levels of student assessment with 23 frequency coding schemes out of 

11 samples. Teachers need to provide more information to weak students, especially from the lower class. The text of 

respondents' answers to the theme of low levels of student assessment were as follows: 

 

“But for the weaker students, we have this problem so many times. When this happened, I have to repeat 

the information many times and I have to ask them about it.” (Instructor 12). 

 

 Meanwhile, for the objective on difficulties in conducting the classroom evaluation process, the interview question 

were divided into two which is about teachers thought on classroom evaluation and the issues that arise among the 

respondents in conducting the classroom evaluation process. Table 3 is the results of the study to identify the teachers 

thought on classroom evaluation while table 4 shows the resulted of the difficulties in the classroom evaluation process. 

 

 

 

Table 3 - Teachers thought on classroom evaluation 
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No. Theme 
Frequency of 

Encoding Scheme 

Number of 

Samples 

1. Evaluate students 12 11 

2. Planned assessment 11 8 

3. Assessing the development level of student  3 3 

 

 The results of the study found that there were three classifications theme that been interpreted on respondents 

thought on classroom evaluation. First on the matter of evaluating students with 12 frequency coding schemes recorded 

from 11 samples. The most teacher will evaluate the students after each of the learning topics have been completed. Next, 

on the matter of planned assessment with 11 frequency coding schemes from 8 samples that state teachers’ sanction about 

assessment process on students can’t be given at early stage. This is because these students will learn reliant on their 

environment and communication with a classmate. Then, on the issue of assessing the developmental level of students 

with 3 frequency coding schemes recorded from 3 samples. It has been identified that the evaluation process was based 

on the development of students’ knowledge and skills and according to the teacher's own planning. 

Table 4 - Difficulties in the classroom evaluation process 

No. Theme 
Frequency of Encoding 

Scheme 

Number of 

Samples 

1. Student performance 15 12 

2. Teacher management 11 9 

3. Level of student understanding 8 7 

 

Table 4 shows the results of study difficulties in conducting the classroom evaluation process with three main 

problems which is student performance, teacher management and students' level of understanding during the classroom 

assessment process. The main difficulties in conducting the classroom evaluation process identified was student 

performance with 15 frequency coding schemes recorded from 12 samples. The results showed that the student from 

bottom class have difficulties to understand explanation given and expected every information been given by the teacher. 

The text of respondents' answers within the themes of student achievement as follows: 

 

"Teaching weak class is quite difficult because students do not understand on instructions that been given. 

We have to figure out what the problems is and find the best method to help them understand. But still, they 

are not good enough to gather the information.” (Instructor 5). 

 

Then, the problem on teacher management also been identified with 11 frequencies of coding schemes out of the 9 

samples. It seems that teachers faced difficulties in time constraints in the classroom. This were followed by the problems 

with the student's understanding that occurred with 8 frequencies coding schemes from 7 samples. Based on the interview, 

students could not gather the information within band three to band six.  

Next, on the objective of difficulties in the process of classroom assessment, the interview question also divided into 

two which is about teachers thought on classroom assessment and the issues that arise among the respondents in the 

process of classroom assessment. Table 5 shows the result of the study to identify the teachers thought on classroom 

assessment and table 6 shows the resulted of the difficulties in the process of classroom assessment. 

 
Table 5 - Teachers thought on classroom assessment 

No. Theme 
Frequency of 

Encoding Scheme 

Number of 

Samples 

1. Strategies use for students in the 

classroom 
11 11 

2. Assessment based on learning standards 4 4 

3. Teachers monitoring 3 3 

 

The results of the study found that there were three classifications theme that been interpreted on respondents 

thought on classroom evaluation. First on the matter of strategies used for students in the classroom with 11 frequency 

coding schemes recorded from 11 samples. Most teachers have planned the assessment process for student's by spreading 

the classroom activities through quizzes and assignments before their scores been be recorded by the teacher. Next, on 

the matter of assessment based on learning standards with 4 frequency coding schemes out of 4 samples that state the 

assessment implemented by teachers on the topic is based on student’s lesson in the classroom. Then, on the issue of 
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teacher monitoring with 3 frequency coding schemes recorded from 3 samples. It has been identified that teachers will 

be able to see whether the students were balance in terms of intelligence and personality. 

Table 6 - Difficulties in the process of classroom assessment 

No. Theme 
Frequency of Encoding 

Scheme 

Number of 

Samples 

1. Time management 11 10 

2. Student behaviour 17 9 

3. Unable to reach certain level 9 8 

 

 Table 6 shows the results of study difficulties in the process of classroom assessment with three main problems 

which is time management, student behaviour and mismatched curriculum during the classroom assessment process. The 

main difficulties in the process of classroom assessment identified were time management with 11 frequency coding 

schemes recorded from 10 samples. The results showed most respondents stated that they could not wait for students to 

understand everything because they need to finish the syllabus according to time. The text of respondents' answers within 

the themes of student achievement as follows: 

 

 “We have to follow the plans that been made. If I have to wait until the student understands ... that 

won't be enough time to finish the syllabus." (Instructor 25). 

 
Furthermore, the problem of student behaviour also been identified with 17 frequency coding schemes out of 9 

samples. It seems that students often expected answers from teachers and are not interested in exploring it based on their 

own knowledge. This were followed by the issue with students who unable to reach a certain level with 9 frequency 

coding schemes from 8 sample. Based on the interview, the students could not create ideas on High Order Thinking Skills 

(HOTS) questions in their subjects. 

Finally, on the objective of classifying resources used by teachers to help students in the classroom assessment 

process, the interview questions have been divided into two which is about teachers thought on the sources/materials 

used to assist students and the issues that arise on resources used by teachers to help students in the classroom assessment 

process. Table 7 shows the result of the study to identify the teachers thought on the sources/materials used to assist 

students and Table 6 shows the resulted-on resources used by teachers to help students in the classroom assessment 

process. 

Table 7 - Teachers thought on the sources/materials used to assist students 

No. Theme 
Frequency of Encoding 

Scheme 

Number of 

Samples 

1. Teacher and student needs 8 7 

2. Easy to use 6 6 

3. Sources provided by the school 5 5 

 

The results of the study found that there were three classifications theme that been interpreted on respondents thought 

on the sources/materials used to assist students. First on the matter of based on teacher and student needs with 8 

frequencies coding schemes recorded from 7 samples. Most teachers thought that the resources/materials used have 

helped them smoothing their teaching process. Next, on the matter of easy to use with 6 frequency coding schemes from 

6 sample persons that state these resources play an important role for teachers to use in their teaching and learning process. 

Then, on the issue of sources provided by the school with 5 frequencies coding schemes out of 5 samples. It has been 

identified that most schools have provided teaching aids resources but the amount of these resources is very limited. 

Table 8 - Resources used by teachers to help students in the classroom assessment process 

No. Theme 
Frequency of Encoding 

Scheme 

Number of 

Samples 

1. Digital sources 19 11 

2. Printed sources 10 6 

3. Financial source 5 5 
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Table 7 shows the findings of the study which found that there are three categorical themes of resource use/materials 

that have been categorized as digital sources, printed and financial resources used in the classroom assessment process. 

The main source used by most respondents was a digital source with 19 frequency coding schemes recorded from 11 

samples. Among them are Arduino, electrical and electronic, mobile phones and toy control cars. The following is the 

text of respondents' responses to digital source themes: 

 

"... like Form 2 students, we teach them electronic topics where these students need to buy materials, like 

control cars for them to modify." (Instructor 15). 

 

 In addition, the issue on printed sources has also been identified with 10 frequencies coding schemes from 6 samples. 

It seems that these respondents have their own teaching guided handbook for the subject that they teach. This were 

followed by the issue on financial sources that occurred with 5 frequencies coding schemes out of 5 samples. Based on 

the interview, teachers receive financial resources from schools and donations from parents to buy teaching materials, 

while also helping students who cannot afford to buy their own tools. 

4.0 Discussion 

The findings of the study show that inadequate resources were the major problem for the implementation of classroom 

assessment. Therefore, teachers must find an initiative through courses outside school to gain extra knowledge on 

assessment or purchasing learning materials at high prices. According to From, (2017) through the knowledge and skills 

acquired by these teachers, improvements can be made in their teaching and learning process. Besides, teaching and 

assessment practices can further enhance the needs within the learning environment through the skills that the teacher 

possesses further increases student achievement (Wang, 2016).  

In addition, the problem on indecorous assessment was also faced by teachers who did not have good knowledge 

about the new subject. According to Omar, Zahar & Rashid (2020), teachers should understand, dominate and be 

proficient about the subject to teach students in line with the second ordinary of the Malaysian Teacher Standards. 

Moreover, problems occur in the student evaluation process when they do not have solid knowledge during primary 

school, especially students from the weaker classes. Therefore, the teacher not only imparts on knowledge but also act as 

a facilitator in learning towards increasing students’ knowledge (Rahman, 2010). 

The study also identified that the main difficulties in conducting the classroom evaluation process were due to 

student performance because they could not complete the task that had been given by the teacher. This issue occurs when 

they could not understand on the instruction given by their teacher. Andrade & Brookhart (2020) founded that the process 

of the assessment conducted on the student, it will give them a sense of responsibility in performing the task given and 

they will be concentrating more on the teaching and learning process in the classroom. In addition, this allows students 

to understand their purpose of learning and realize what they need to do to in achieving the learning objective.  

Classroom lessons should be run smoothly without disruptive behaviour from students compromising the delivery 

of instruction.  However, there will never be enough time in the day to accomplish the multitude of tasks that come with 

being a teacher as they will always operate under time constraints. Royo & Fun (2010) pointed out that the time 

constraints produce the highest level of job stress for many educators compared to other factors. Different levels of 

student understanding occur because they can choose where they need to start based on their own levels of understanding. 

Some may start with the basic practice and work through proficiency while others may start with proficiency and work 

their way through advanced. Therefore, the teacher needs to realize the students’ level of understanding first before they 

can make the decision on the topic that has been explain (Stephanie et al., 2018). 

Furthermore, the difficulties in the process of classroom assessment happened when most of the respondents facing 

time management issues as they don’t have enough time to monitor their student's assignments. According to Guskey 

(2003), assessments that been designed to rank are generally ineffective in helping teachers improve student teaching due 

to time constraints. The lack of planning time and instructional time, compounded with students’ lack of schema, 

hampered the delivery of engaging and relevant lessons in the classroom. 

In addition, teachers will always face student's behaviour problems on their willingness to learn. This statement is 

supported by Moktar et al., (2018) who state that teachers are critical factors in teaching and learning as students' readiness 

rely heavily on them to provide greater understanding and appreciation to the subject. Teachers usually filter 

the curriculum through their own cultural experiences and to teach in much the same way they were taught and seems 

not suitable in the classroom assessment process as the students were unable to generate ideas through it. This is also 

supported by Stephanie et al., (2018) who state that when students were asked a quiz question on a new topic, they could 

not understand the topic and it was evident on students with a lack of knowledge. 

The main resource used by teachers to help students in the classroom assessment process was digital resources as 

teachers may find it useful when attempting to implement technology into their classrooms. According to Mertel (2020), 

the use of technology can serve as one of the mediums in the teaching approach for students and thus provide the space 

and chances for students to deeply explore the information.  

Printed resources is still the most effective learning medium for many teachers and students as it offers a quiet space 

away from online distractions and enables them to better focus and absorb what they’re reading. The use of modules as 

printed resources has been effective in improving student learning outcomes as their use must be adjusted to the 

https://en.wikipedia.org/wiki/Lesson
https://en.wikipedia.org/wiki/Challenging_behavior
https://en.wikipedia.org/wiki/Student
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characteristics of students (Rahmawati, Lestari & Umam, 2019). School districts frequently are tied to an incredibly 

limited budget on printer resources and teachers will often take on the financial burden of buying printer ink out of their 

own pockets. Kaiser et al., (2020) stated that the high financial costs have become the main constraints factor in providing 

complete equipment and facilities for the learning process. Bringing down these costs will give teachers more room in 

their budget to get the kinds of things that take their teaching to the next level. 

5. Conclusion  

Overall, this study has discussed in detail on the problems faced by the teachers during the implementation of the 

classroom assessment process for Design and Technology subjects focusing on four issues: general problems, assessment, 

evaluation, and resources used. The results of this study show that the implementation of the classroom assessment 

process among teachers has not been fully achieved. This is because the teachers' acceptance of the Design and 

Technology subject is in moderate condition and they have not fully grasped the entire syllabus of this subject. This 

proves that the implementation of the classroom assessment process can still be enhanced or improved within the needs 

and challenges faced in the Technical and Vocational Education and Training (TVET) sectors. 

Most respondents agree that the main problems with the classroom assessment process are on the resources needed 

by the teachers and the students were often inadequate and they rely solely on learning the theory from the textbook. 

However, the concept of learning is easier to understand with the implementation of practical work but requires high 

financial allocations for each of the materials such as electricity and electronics. Indirectly the implementation of the 

assessment and evaluation process in the classroom can’t be implemented by these teachers because of insufficient 

resources. Thus, this prevents the teachers from achieving the Ministry of Education goals in raising student achievement 

in the future.  

Thus, this study fictitious as a hope of the teachers who looking forward to the efforts in the improvements that will 

be done and is being done by the Malaysian Ministry of Education in addressing this issue. Indeed, teachers feel that the 

burden they have to bear is very heavy where a lot of work has to be done compared to the previous system. Improvements 

as promised by the ministry to teachers in making the SBA system better must be done immediately so that the burden 

of teachers can be overcome immediately. 

The implementation of the SBA system is not viewed negatively, it just looks negative because the system is less 

encouraging, causing many teachers to be angry because a lot of their time is interrupted. The action to be taken by the 

Malaysian Ministry of Education is to ensure that each element of the implementation of the SBA can provide a holistic 

interpretation of students and at the same time can reduce the workload of teachers who implement it. 

Finally, to ensure the effectiveness of classroom assessment process implementation, everyone need to play their 

part, especially the Ministry of Education, teachers, and students. These classroom assessments can have a significant 

impact on learning, especially in Design and Technology subjects. The application of human capabilities to TVET as 

productive capabilities which are located in and concentrate on an intermediate specialized level, the vocational stream 

which links occupations that share common practices, knowledge, skills and personal attributes  
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