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ABSTRACT: Recent studies have argued for the use of comic strips in language teaching, 

while concerns with the challenges in its application are also frequently highlighted. Using 
George’s (2008) model of literature review, the present study will elaborate on the use of comic 
strips as a medium of learning, its benefits, and the challenges in its implementation. The data 
sources are research articles related to the implementation of comic strips for language teaching, 
published in reputable international journals and accredited national journals from 2011 to 2020. 
The review reveals that previous studies have proven that comic strips in language teaching can 
promote students’ vocabulary, improve students' grammar competence, support the students' 
reading skills, and help the students who lack writing skills. However, these studies also show 
concerns on challenges in implementing comic strips in language teaching, such as its relevance, 
the choices of the topics, and how it cannot support spoken skills as much as it would support 
the written skills. It implies that while comic strips can be good media for teaching language, 
teachers should also find strategies in overcoming the challenges that may occur during its 
implementation. 
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A. INTRODUCTION 

ccording to Gilakjani, Ismail, & Ahmadi (2011), each learner has their learning 

modality such as visual, aural, read or write, kinaesthetic, or even the combination 

of all this modality; hence it is called multimodal learning. A good teaching and 

learning process would consider the students’ preferred modality (Ersani, Suwastini, 

Padmadewi, & Artini, 2021; Suwastini, Rinawati, Jayantini, & Dantes, 2021). One of the 

commonly used learning modalities is the visual modality. It is closely related to the audio-

visual trend that affects a lot of students to enjoy visual audio and visual stimuli better than 

textual ones (Ariantini, Suwastini, Adnyani, Dantes, & Jayantini, 2021; Hutapea & Suwastini, 
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2019; Listiani, Suwastini, Dantes, Adnyani, & Jayantini, 2021; Puspawati, Suwastini, Hutapea, 

Dantes, & Adnyani, 2021; Suwastini, Dantes, Jayanta, & Suprihatin, 2020; Suwastini, 

Lasmawan, Artini, & Mahayanti, 2020; Suwastini, Utami, & Artini, 2020; Utami, Suwastini, 

Dantes, Suprihatin, & Adnyani, 2021).  

Comic strips are examples of multimodal texts that combine words and pictures for 

representing a story (Budiman, Sada, & Wardah, 2018; Poai, 2018; Rengur & Sugirin, 2019; 

Sarma, 2016). The combination provides a better visual modality that increases the students’ 

motivation, improves the students’ creative abilities, and promotes the creative learning 

process (Chirkova, Chernovets, & Zorina, 2019; Gilakjani et al., 2011).  According to Sarma 

(2016) and Symeon, as cited in Yunus, Salehi, Tarmizi, Idrus, & Balaraman (2011), the use of 

comic strips in printed form for educational purposes began in the middle of the 20th century 

in the USA and have become a trend because they are considered as effective media. 

Comic strips are also beneficial in language teaching and learning. It could stimulate the 

students’ competence in language learning and increase the students’ attention and positive 

attitudes in the learning process (Kılıçkaya & Krajka, 2012; Sharma, 2020; Syafii, 2019). In 

addition, Cimermanová (2015) and Da Silva, Santos, & Bispo (2017) stated that comic strips 

are helpful in language learning, especially vocabulary and expressions, grammar, and 

compositions. It could also be used to develop the students’ visual literacy. Besides that, 

comic strips could increase the students’ understanding of language usage because it enables 

them to pursue the language at ease (Sarma, 2016; Sharma, 2020). Therefore, it could be said 

that comic strips are beneficial for improving students’ English learning as effective media in 

language teaching. Thus, comic strips are considered suitable for the current education system 

(Chaikovska, 2018). 

Comic strips have been advocated to be suitable for language teaching and learning. Da 

Silva et al. (2017), Sarma (2016), and Syafii (2019) stated that the use of pictures as in comic 

strips could give an exciting atmosphere that can be seen in how it helps the students to 

express their emotion in the learning process. Therefore, the use of comics will make the 

students learn English in more enjoyable and interesting ways. Comic strips also help students 

generate their ideas and become a medium to develop and practice their target language 

(Megawati & Anugerahwati, 2012; Syafii, 2019). Moreover, it could be used to teach 

vocabulary, grammar, reading skills, and writing skills, such as introducing modals and 

pronouns and changing direct speech into indirect speech in the speech balloon (Da Silva et 

al., 2017). Kohnke (2018) and Poai (2018) maintain that the advantages of using comic strips 

are permanent and comic strips could be read anywhere and everywhere.  
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In line with the explanation about the benefits and the implementation of comic strips 

in language teaching and learning, the present study aims at critically reviewing experts’ 

opinions and previous studies on the use of comic strips for language teaching. The review is 

expected to provide a comprehensive summary of the benefits of comic strips for language 

learners and provide a critical overview of the challenges in the implementation of comic 

strips in language classrooms. As a critical summary, this study can become a source that 

provides comprehensive information related to the implementation of comic strips in 

language teaching, providing a reliable source for teachers and educators in language teaching. 

This study also acts as a preliminary study for further research in the use of comic strips in 

language learning since experts have argued that the use of comic strips in language learning 

should be explored further (Kılıçkaya & Krajka, 2012; Sarma, 2016).  

 

B. REVIEW OF LITERATURE 

Definition and Elements of Comic Strips 

Comic is a medium to express ideas in images combined with text or visual information 

(Sarma, 2016). Experts argue that the two most common forms of comics are comic strips 

and comic books (Poai, 2018; Rengur & Sugirin, 2019; Suwastomo, 2016). Comic books are 

novels or collections of stories expressed in images, texts, and other visual information 

(Rengur & Sugirin, 2019; Sarma, 2016; Suwastomo, 2016). Comic strips have similar 

components when compared to comic books; only they are shorter. When comic books can 

come in several books for conveying a story or a collection of short stories, a comic strip 

conveys a single story in a series of well-arranged pictures and textboxes (Al Faruq & 

Nurhalimah, 2019; Hamidah, USman, & Muhsin, 2015; Humola & Talib, 2016; Rengur & 

Sugirin, 2019). A comic strip usually takes only three to eight panels to convey the whole story 

(Budiman et al., 2018; Poai, 2018).   

According to Poai (2018), aside from the pictures, the elements of strips include panel, 

lettering, balloon, caption, and borders. The panel is the most basic element in comic strips. A 

panel can be square, round, or triangular. The panel is the place where all the other elements 

are conveyed. The pictures display the characters’ appearance, actions, and facial expressions, 

while the lettering is any text on comic strips page used to emphasize important words. 

Balloons are for the texts, usually include a pointing edge that connects the balloons to the 

characters speaking or thinking of the words written in the texts. Speech balloons are usually 

on straight-edged balloons, while the thought balloons are usually bubble-edged. Captions are 
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used for narration or transitional text. Borders are lines that enclose panels, balloons, and 

captions. Together, they convey a story in several well-sequenced panels. 

Procedures of Using Comic Strips as Teaching Media 

Experiments have been conducted to bring comic strips into language classrooms (see, 

for example, Cabrera et al., 2018, Chirkova et al., 2019; Da Silva et al., 2017; Hamidah et al., 

2015; Kılıçkaya & Krajka, 2012; Kohnke, 2018; Mahir, Ali, & Amin, 2016; Megawati & 

Anugerahwati, 2012; Merc, 2013; Rokhayani & Utari, 2014; Sharma, 2020). One of the main 

reasons for using comic strips in language classrooms is that they are easy to read and make. 

Comic strips are traditionally made manually, with the artist drawing the panels for a story that 

he/she creates or those that are created by a writer. It is common for a comic strip to have 

joint authorship or single authorship with a credited illustrator or several credited illustrators. 

With technology development, comic strips can also be made digitally using applications like 

Pixton, Comic Life, Make Belief Comix, Strip Generator, Comic Creator, and Toondo 

(Cabrera et al., 2018; Da Silva et al., 2017; Kılıçkaya & Krajka, 2012). Teachers who want to 

use comic strips in their class can either make it manually or digitally. For example, 

https://www.smilebox.com/maker/comic-maker/ provides templates for comic strips that 

allow teachers to insert photographs into the panels to make comic strips. Website 

https://www.commonsense.org/education/top-picks/classroom-friendly-websites-and-apps-

for-making-comics provides updated classroom-friendly websites for comic strips and user-

friendly applications for teachers to make comic strips as their teaching media. However, 

there are also comic strips available online, with or without a paid subscription. Some websites 

provide comic strips to be read online, and teachers can use them in their classes, i.e., 

https://comics.azcentral.com/slideshow?comic=ga,  https://loadingartist.com/comic/, and 

https://www.webtoons.com/en/.  

 Research from Cabrera et al. (2018), Chirkova et al. (2019), Da Silva et al. (2017), 

Kılıçkaya & Krajka (2012), and Megawati & Anugerahwati (2012) provide guidelines on how 

to use comic strips for language learning. Concerning the learning goals targeted, the teacher 

can incorporate the comic strips as parts of the teaching material, learning activities, or the 

assessment. When the comic strips are used as reading texts, the teacher can design the whilst-

activity around the comic strips, such as discussions about the main idea of the comic strips or 

the new words in the comic strips. Likewise, when the comic strips are used as part of the 

assessment, the students’ targeted performance can be designed around the comic strips: to 

make it a role-play, reading aloud, or reading comprehension. Another option to use the 

comic strips in language classrooms is to let the students make the comic strips themselves. 

https://www.smilebox.com/maker/comic-maker/
https://www.commonsense.org/education/top-picks/classroom-friendly-websites-and-apps-for-making-comics
https://www.commonsense.org/education/top-picks/classroom-friendly-websites-and-apps-for-making-comics
https://comics.azcentral.com/slideshow?comic=ga
https://loadingartist.com/comic/catastrophic-morning/
https://www.webtoons.com/en/
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The making of comic strips can be incorporated into the learning activities or the assessment, 

or both. In this case, one of the first steps that the teacher should do before advancing to 

comic strip making is to learn to make the comic strips, either manually or digitally and then 

teach the students how to do it. Thus, after setting the learning goals, the teacher can design 

the lesson plan that incorporates the making of comic strips: the teacher can think about the 

strategy to achieve the learning goals with comic strips, the teacher can make worksheets with 

comic strips, arrange activities to make comic strips, and how to teach the students to make 

their comic strips. Because the comic strips can be about anything, the teacher can 

incorporate the making of comic strips into any topic of language learning.  

C. METHOD 

Adopting George’s (2008) library research, the present study answered the research 

questions through the results of previous studies and experts' opinions. Furthermore, this 

study adopted the adjustment of George’s model (2008) into a qualitative design as done by 

Ariantini, Suwastini, Adnyani, Dantes, & Jayantini (2021). Figure 1 displays the present study’s 

steps of the library research as modeled on Ariantini et al.'s (2021) adaptation of George’s 

(2008) library research. 

The initial research procedure was selecting the topic, namely using comic strips in 

language teaching. It was followed by two research questions proposed regarding the benefits 

and challenges of using comic strips in language teaching. Systematic browsing and skimming 

were conducted to collect articles, books, and more sources related to the topic. The fourth 

step was determining the references and databases of the sources, namely Semantic Scholar, 

ERIC, Taylor and Francis Online, and SINTA, using Google Scholar as the searching tool. 

Considering the myriad of available sources, they were retrieved under the following criteria. 

First, the selected articles must be published in reputable international journals, accredited 

national journals, and other related sources deemed trustworthy to answer the present study's 

research questions.  Second, to provide a more recent view, the articles must be published 

between 2011-2020. Third, specific keywords as listed in the figure were drawn to optimize 

the search result. This process resulted in twenty-five articles discussing the use of comic 

strips in teaching, including the benefits and challenges. Seven out of twenty-five articles were 

from journals indexed by SCOPUS, five were from journals indexed by SINTA, four were 

from international proceedings, and nine were from other sources. 
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Figure 1. Research Procedure adapted from George (2008) 

After the sources were collected, close reading started the data collection of recent 

findings on the use of comic strips in language teaching. The results were recorded in a table 

that summarises the sources, including the arguments, methods, findings, and 

recommendations made by previous studies. Further detailed information was added 

regarding the benefits and challenges of using comic strips in language teaching. Specifically, 

this literature review discussed the benefits of using comic strips in vocabulary, grammar, 

reading skills, and writing skills. Meanwhile, challenges in general, challenges in written skills, 

and challenges in speaking skills were also elaborated. To analyze the data that has been 

collected, a synthesis was made by comparing the similarities and differences. The synthesis 
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was used to build the thesis of the present studies on the use of comic strips in language 

teaching. The thesis was then developed into a review article discussing the benefits and 

challenges of using comic strips in language teaching.  

 

D. FINDINGS AND DISCUSSION 

Benefits of Using Comic Strips for Language Teaching 

As one of the suitable teaching media in language teaching, comic strips for sure have 

their benefits. The benefits could be seen in using comic strips to improve language 

components and skills, such as vocabulary, grammar, reading skills, and writing skills.  

1) Comic Strips for Improving Vocabulary 

As one of the basics in language learning, vocabulary is essential. Budiman et al. (2018) 

and Cabrera et al. (2018) argue that vocabulary is one of the critical components that the 

students need to master in language learning. It is because vocabulary is the bridge to use and 

understand the language and the skills such as reading, writing, speaking, and listening. Thus, 

the teacher should create a learning situation that encourages the students to learn some new 

words. In this case, comic strips are beneficial for vocabulary learning (Cabrera et al., 2018; 

Cimermanová, 2015).  

Chaikovska (2018) adds that comic-based activities reinforce traditional grammar and 

vocabulary tasks. Furthermore, Megawati (2012) states that comic strips are suitable for 

assisting the students to understand vocabulary. The pictures and the dialogues cooperate 

toward each other as the representation of the character’s expression. Therefore, it could be 

said that the use of comic strips gives benefit in vocabulary learning. The benefits are 1) it 

helps to promote and facilitate vocabulary teaching, 2) it helps to improve vocabulary, and 3) 

it makes the learning process becomes fun and meaningful. Hereafter, the explanation could 

be seen as follows. 

The first benefit is that it could be used to promote and facilitate vocabulary teaching. 

Chaikovska (2018), Hamidah et al. (2015),  and Sharma (2020) argue that comic strips could 

be used to promote vocabulary. It could be seen in filling in the blank for the dialogues in the 

comic strips and creating sentences for the dialogues that required the students’ vocabulary 

knowledge. Poai (2018) adds that pictures in comic strips facilitate vocabulary teaching. The 

use of comic strips containing pictures and simple words matched with the motion makes the 

students more interested in improving their vocabulary (Poai, 2018). Therefore, comic strips 

help the students learn vocabulary indirectly through the combination of pictures and words 
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used in the comic strips themselves. Furthermore, it helps the students to memorize and recall 

words.  

The second benefit is that it could be used to improve vocabulary. Budiman et al. (2018), 

Sarma (2016), and Sharma (2020) argue that comic strips help the students improve their 

vocabulary through the relation between the pictures and the caption in the comics that help 

them understand new words. Chaikovska (2018) also states that that the students could also 

learn synonyms and antonyms to expand their vocabulary through comic strips, adding new 

words into their repertoire when the students read comic strips and familiarize the use of the 

new words when the teacher required the students to create their comic strips. For Budiman 

et al. (2018), Humola & Talib (2016), and  Suwastomo (2016), reading comic strips helps the 

students to understand the text as well as improve their vocabulary. It is because there will be 

some new vocabulary provided in the comic strips.  

The third benefit is that it makes the learning process becomes fun and meaningful. The 

use of comic strips makes the learning process fun (Cabrera et al., 2018; Chaikovska, 2018). 

The students could describe the pictures in the comic strips by using adjectives. 

Simultaneously, the students will remember the adjective because it is combined with the 

visualization to lead to vocabulary improvement. Thus, the learning process will become more 

fun and meaningful. Chaikovska (2018), Hamidah et al. (2015), and Sharma (2020) argue that 

the use of comic strips could promote higher-level thinking skills like analyzing skills through 

the process of comparing the panels. It is proven by Cabrera et al. (2018) and Kohnke (2018), 

who found that comic strips positively impacted vocabulary learning and effectively motivated 

the students to learn vocabulary in pleasant techniques. The use of comic strips allows the 

students to exercise creative control and show high enjoyment while interacting with comic 

strips.  

 

2) Comic Strips for Improving Grammar 

Chirkova et al. (2019) state that teaching grammar could be challenging because each 

language’s grammar is arranged in its own way. In other words, each language has its 

grammatical categories and system. However, it could be overcome by using various methods, 

such as the use of comic strips as pedagogical cues. In this case, pedagogical cues related to 

the use of signs, different colors and fonts, and text boxes. It is assumed that comic strips as 

part of pedagogical cues create the cognitive learning process and an exciting learning process. 

The example of pedagogical cues could be seen in the form of comic strips. Thus, the use of 

comic strips also beneficial for grammar learning. Cimermanová (2015) argues that reading 
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comic strips can positively affect the students’ grammar. Chirkova et al. (2019) believe that 

comic strips to teach grammar is a famous mixed pedagogical cue and useful to increase the 

students’ motivation, knowledge, skills, and abilities.  

The first benefit is that it could promote exposure to the grammatical rules of the target 

language. Kılıçkaya & Krajka (2012) and Sharma (2020) state that comic strips could be used 

as a reliable media for introducing grammar forms or functions by filling in the blank for the 

comic strips' dialogues and creating sentences for the dialogues. It also provides authentic 

material to illustrate how grammar is used in conversations. Thus, it could ease the students to 

understand the grammatical concepts of the target language. The use of comic strips can be 

focused on specific grammatical points by providing short and manageable contexts that the 

students need to write about (Rakhmawati, 2018). 

The second benefit is that it could be used as a grammar exercise. Chirkova et al. (2019) 

state that comics could become a basis for grammar exercises through activities like filling in 

the speech bubbles, restoring a dialogue, or restoring the storyline. The same opinion comes 

from Poai (2018), in which the use of comic strips could be used to introduce and practice 

new grammatical points. Moreover, Chaikovska (2018) and Sarma (2016) add that the 

students could practice different verb tenses like changing present tense to past or future to 

write different forms of actions and transfer the comics' dialogue into indirect speech. Thus, 

comic strips as one of the pedagogical visualized cues help the students comprehend the 

material more straightforward, faster, and more effectively. Rochmawati (2019) states that the 

teacher could choose comic strips that show grammar points in a familiar medium for the 

students. Therefore, the students could read the comic strips, understand the use of grammar 

in context, and create their comic strips. 

The third benefit is that it motivates the students to learn grammar in pleasant 

techniques. The use of comic strips also increased the students’ motivation in language 

learning, especially in grammar, making the learning process more creative and promoting the 

development of the students’ creative abilities (Al Faruq & Nurhalimah, 2019; Chaikovska, 

2018; Chirkova et al., 2019). Cabrera et al. (2018) and Kohnke (2018) found that the making 

of comic strips motivates the students to learn grammar in pleasant activities. For Al Faruq & 

Nurhalimah (2019), comic strips can be pleasant media to learn grammar because the verbs 

used are illustrated in pictures as visual examples, which ease the students to understand the 

meaning. Therefore, the students could recognize the structures or grammar of a language 

through the dialogues presented in the comic strips. Furthermore, Rakhmawati (2018) insists 

that English comics could encourage the students to focus more on grammatical structure and 
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make the teaching and learning process more exciting. Chirkova et al. (2019) found that 

pedagogical cues in grammar learning could reduce 10% time in memorizing grammar 

structures. 

3) Comic Strips for Improving Reading Skill 

According to Cimermanová (2015), readers in today’s era tend to find information on the 

internet rather than read and scan the whole text to find the information. In this case, it 

caused many students lack of reading skills. To overcome this problem, the teacher could use 

visualization to help the students to improve their reading skills. Cimermanová (2015) found 

that visualization, as in comic strips, helps the students understand the text’s meaning easier 

by using metacognitive strategies. Besides, Chaikovska (2018) states that comic strips, mainly 

in pre-reading and reading tasks, make the students perform better than the students without 

comic strips. In other words, the use of comic strips could be beneficial for promoting and 

improving reading skills, motivating the students in the reading process, and making the 

learning process more effective.  

The first benefit is that it could be used to promote and improve reading skills. Mahir et 

al. (2016) state that newspaper comic strips could promote students’ reading skills. Similarly, 

Budiman et al. (2018), Cimermanová (2015), Manik (2019), and Poai (2018) argue that comic 

strips could help the students to improve their reading skills by improving their understanding 

of what they have read through the use of pictures and matched words with the pictures. 

Thus, the pictures act as assistance to make the text more comprehensible than mere texts 

without pictures. Moreover, Cabrera et al. (2018), Cimermanová (2015), and Mahir et al. 

(2016) maintain that comic strips could be used to improve students’ reading skills, mainly 

focusing on lexical guessing using context. It improves the students’ reading skills by helping 

the students to understand the text accompanied by visuals. 

The second benefit of comic strips for reading skills is that they could motivate the 

students in the reading process. Cimermanová (2015) and Humola & Talib (2016) argue that 

comic strips could motivate the students by developing reading strategies and easing the 

students to read the context of the text with the support of visualization. It is also stated that 

the use of visualization in comic strips could lead to readers’ positive feelings and higher 

motivation. Manik (2019) states that the use of comic strips develops the students’ interest in 

reading. Moreover, Cimermanová (2015) insists that comic strips can raise the students’ in 

reading foreign texts by using comic strips in the learning process. Comic strips can help 

students overcome their linguistic barriers in reading authentic material (Cimermanová, 2015). 
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Besides, comic strips can motivate students with different readiness to perform better because 

the visual cues aid their comprehension.  

The third benefit is that it helps the students to learn reading skills more effectively. 

Rengur & Sugirin (2019) state that comic strips could be used to teach reading, which can be 

more effective than conventional media. Specifically, the use of pictures in the comic strips 

supports the words or grammar used in the dialogues, making the text more comprehensible. 

The learners have to understand grammar in order to make them could understand the text. 

Therefore, the students’ reading understanding and competence could be improved through 

comic strips. Cimermanová (2015) adds that comic strips make the learning process more 

effective by helping the students visualize or rely on the pictures to support them in reading 

and understanding foreign texts. It is also stated that the use of comic strips leads to the 

development of visual literacy. For Merc (2013), comic strips can help the students recall the 

text’s content better in their reading comprehension because of the pictures accompanying the 

texts. 

Comic strips could help the students in the process of reading. Budiman et al. (2018), 

Poai (2018), and Suwastomo (2016) state that comic strips could attract both the students who 

like to read and students who do not like to read because comic strips are usually funny and 

appealing, other than being short and practical. Megawati & Anugerahwati (2012) add that the 

stories in the comic strips can act as language exposure that influences the students’ way of 

thinking in reading, especially in understanding specific information. Thus, the visual 

representation in comic strips provides the students the meaning of the text and an exciting 

reading strategy (Chaikovska, 2018). Therefore, the teachers have to adjust the use of comic 

strips with the learning objectives and the student's proficiency to maximize comic strips and 

their function in language learning (Mahir et al., 2016). 

4) Comic Strips for Improving Writing Skill 

Besides beneficial for vocabulary, grammar, and reading skills, comic strips also are 

beneficial for writing skills. It is because vocabulary, grammar, and reading skills are 

connected with writing skills. According to Chaikovska (2018), comic strips are a potential 

teaching medium for teaching the students because the learning process engages with visual 

aids such as pictures, photographs, maps, cartoons, and video films. Suwastomo (2016) states 

that most students who learned with comic strips as the teaching media significantly improved 

content, organization, structure, and mechanics. Moreover, Chaikovska (2018) argues that the 

students could improve their writing skills when they required them to write an essay as the 

storyline before creating their comic strips.  
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The first benefit is that it helps the students with writing difficulties. Budiman et al. 

(2018) and Chaikovska (2018)  argue that that comic strips could help the students who lack 

writing to start their ideas and follow the sequence of ideas in line with the comic strips. 

Hamidah et al. (2015) conclude that comic strips could help the students generate ideas in the 

pre-writing, which becomes one of the biggest problems students face in writing skills. In this 

case, it could help the students to stimulate their imagination. The students could draw a 

picture to develop their ideas before starting to write the story. Yunus et al. (2011) add that 

comic strips could motivate students with low writing skills. Furthermore, comic strips are 

easy to apply, and it was helpful to help the students to develop and organize ideas in writing  

(Thresia, 2016). The use of comic strips also contributed to mechanics, especially spelling and 

punctuation (Megawati & Anugerahwati, 2012). 

The second benefit is that it could be used to promote and improve writing skills. 

Chaikovska (2018) found that the students who learned with comic strips performed better 

than those who learned with conventional methods. The students’ tasks are accompanied by 

visuals that ease the students to understand the context. It also helps the students remember 

the grammar structure commonly used in the dialogue of the comic strips. Moreover, 

Cimermanová (2015) and Thresia (2016) have proven that the use of comic strips improved 

students’ English writing ability and quality, especially the students’ grammar, punctuation, 

and spelling as in writing story. Humola & Talib (2016) prove that comic strips could enhance 

students’ writing skills by improving the students' knowledge and ability to use simple past, 

conjunction, and possessive pronouns. Mahir et al. (2016) state that newspaper comic strips 

could be used to promote students' writing skills because comics lead to a fun and laid-back 

learning environment that helps the students understand something explained by the teacher 

easier. 

The third benefit is that it could be a medium for interestingly practicing writing skills. 

According to Megawati & Anugerahwati (2012), Sharma (2020), and Thresia (2016), the use of 

comic strips can motivate the students in practicing their writing skills because the 

combination of pictures and short texts keep the students interested. They also argue that 

making comic strips could improve the students’ intellectual skills and give them the 

opportunity to show their creativity. In this case, the teacher could use comic strips to let the 

students practice their writing skills and improve their writing micro-skills. The students could 

focus on the comic strips’ content, which is very interesting and will lead to their creative 

ideas in writing. Kılıçkaya & Krajka (2012), for example, applied MakeBeliefsComix, an online 

comic strip creation site, to help improving writing class and provide fun writing skills 
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practices. It was found that 96% of the participants agree toward how comic strip gives 

enjoyment in creating the comic to support writing.  

Challenges in Using Comic Strips for Language Teaching  

Besides the benefits, comic strips also have their challenges in language teaching. Thus, it 

is essential to know the challenges of using comic strips in language teaching to maximize the 

use of comic strips in the learning process, such as the perception that comic strips are 

entertainment, limited information on how to use comic strips in language learning, lack of 

ideas on the part of the students, inappropriateness of content, and imbalanced language 

exercises for the students. 

The first challenge in using comic strips to teach grammar could be found in how some 

people do not consider comic strips as a relevant strategy in language learning and minimum 

information about the use of comic strips in language learning. Fischer (2012) identifies 

resistance toward the use of comic strips as learning media on the ground that comic strips 

belong to entertainment. Thus they are not suitable for academic uses in language classrooms. 

However, Fischer (2012) is adamant that comic strips’ use is not only for entertainment but 

also for improve the students' critical thinking. Comic strips could engage the students in the 

learning process that lead to their critical thinking. In this case, the students will try to engage 

in the learning process and understand the event occurring in each comic strip panel.  

The second challenge is its unfamiliarity among language teachers. Chaikovska (2018), 

Kılıçkaya & Krajka (2012), and Sarma (2016) notice that the use of comic strips in language 

learning is very limitedly documented; thus, many teachers are not aware of its benefits. 

Budiman et al. (2018) further elaborate that comic strips in language classrooms can be very 

varied. Thus, the teachers have to design the use of comic strips creatively to suit the learning 

objectives. The wide range of options for using comic strips in language learning is both a 

challenge and an opportunity. It is a challenge because the many options lead to confusion 

about which teaching procedure is the standard procedure for implementing comic strips in 

language classrooms. However, it is precisely here where the opportunity lies: teachers have 

the liberties to create their own procedures in implementing comic strips in their language 

classroom. Furthermore, teachers can also adjust the use of comic strips to their existing 

teaching procedures. 

In the implementation of comic strips or improving students’ writing skills, students are 

often found to be lacking ideas to write about. Chaikovska (2018) observes that students may 

find it challenging to decide what to write about. Moreover, when they have the idea, they 

were found to stumble on how to follow up the idea into a complete sequence that makes up 
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a good story. Thus, according to Mahir et al. (2016), the teachers can carefully choose the 

suitable topic with the student's level of proficiency. It can pose a further complication for the 

teacher if the students happen to have different level of proficiency, interest, or readiness. If 

that happens, the teacher should be flexible with the topics to meet the students’ different 

interests. The teacher should also adopt a certain degree of differentiated instruction to 

facilitate students with different proficiency levels and readiness, so the most competent 

students are kept challenged while the low-achieving students are not left behind (Ersani et al., 

2021; Suwastini et al., 2021).  

Chaikovska (2018), Rakhmawati (2018), and Rokhayani & Utari (2014) recognize the 

challenge with the appropriateness of the comic strips’ content with the students’ age.  

Rakhmawati (2018) is most concerned with how comic strips sometimes contain pictures that 

are not appropriate for children. Indeed, some comic strips exaggerate body image that 

accentuates certain body parts that are not supposed to be revealed. The topic of the comic 

strips may also be age-inappropriate. Teachers should pay attention to racial slurs and 

discriminatory attitudes toward particular groups of people, including minorities and people 

with disabilities and special needs. Wordings in comic strips can also be casual and, at times, 

include rude words. Thus, Chaikovska (2018) insists that the teacher carefully chooses the 

comic strips and pays attention to the language and topics.  

Rokhayani & Utari (2014) are concerned with another challenge in using comic strips 

in language classrooms. They warn that comic strips may not be as effective for improving 

students’ speaking and listening skills as they are for improving students’ reading and writing 

skills. They elaborate that comic strips do not have audio features that may have benefited 

students’ exposure to the target language’s native speech. In this case, the students only rely 

on the teachers’ pronunciation of the dialogues’ sentences. Such situation may endanger 

students’ language development when the teacher does not read the comic strips with proper 

pronunciation and accents.  Thus, the teacher needs to ensure that all words are correctly 

pronounced, and the characters’ speeches are spoken with the right accents and intonations. 

To cover for the students’ speaking practice, Rokhayani & Utari (2014) suggest implementing 

comic strips in language learning to include the students to read aloud their comics, either 

directly in front of the class or in a recording. They argue that integrating the activities will 

make the students have long-term memory and understanding of the dialogue and the concept 

of the grammar. Similarly, Kohnke (2018) insists that the teacher could ask the students to act 

out the comic strips with correct intonation and rhythm. Moreover, the teacher could give the 

students a chance to describe the comic strips given by the teacher. 
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E. CONCLUSION 

As one of the suitable teaching media in today’s era, comic strips could be used in 

language teaching. Several studies proved the effectiveness of using comic strips in language 

teaching with its benefits and challenges. All of those studies agreed that the use of comic 

strips in language teaching is beneficial. Using comic strips, the learners could express their 

ideas in the form of images and learn a language. It also improved the students’ language 

components mastery, such as vocabulary and grammar and their reading and writing skills. In 

this case, comic strips to teach vocabulary and grammar could be seen in the process of 

introducing modals and pronouns and changing direct speech into indirect speech in the 

speech balloon. Comic strips also support the words or grammar used in the dialogues, 

making the text more comprehensible for the students as in learning written skills.  

However, there are also several challenges in implementing comic strips in language 

classrooms, so the teachers need to be creative and critical. Teachers should balance the use 

of comic strips so that it serves academic purposes in addition to being entertaining and casual 

reading materials. Teachers also need to be creative in using comic strips because there are 

many possible procedures in its implementation. Teachers also need to suit the topic of the 

assignment with the students’ proficiency, readiness, and interests so they are kept interested, 

motivated and benefited from the use of comic strips. Besides, variations should also be made 

to balanced the reading and writing exposure that the comic strips offer with requirements 

that allow the students to practice their listening and speaking skills. Furthermore, it is 

essential to pay attention to the choices of the topics and the content to avoid exposing the 

students to age-inappropriate, abusive, or politically incorrect content.  
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