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Abstract: This paper offers a brief overview of the Thales project
S.I.L.L.G.T. focusing on language learning strategy use and reports results
from the exploratory study of this project. In terms of the number of
subjects involved, this project is probably one of the largest studies on
language learning strategy use to date.

1. Introduction

Much research has looked into language learning strategies, both in second/foreign
language studies and educational psychology, in the last four decades. The literature
on learning strategies in second or foreign language acquisition emerged from
concern for identifying the characteristics of effective learners and promoting learner-
centered models of language teaching. The focus was on the techniques used by
learners to manage their learning and, more specifically, on identifying those
strategies that make learners autonomous and lead to successful learning. A number
of relevant investigations in the Greek setting have highlighted the need to construct
valid school-age appropriate instruments in the Greek language, in order to collect
data from different school levels that would be comparable between them and would
offer useful insights and generalizations about language learning strategy use of the
school population in Greece. Given that need, the Thales project S.I.L.L.G.T. was
conceived and designed by Professor Zoe Gavriilidou, co-funded by resources of the
European Union (European Social Fund) and national resources, supervised by
Professor Zoe Gavriilidou, and implemented by four scientific teams coming from
Democritus University of Thrace (Co-ordinator: Professor Zoe Gavriilidou), from
Aristotle University of Thessaloniki (Co-ordinator: Professor Emeritus Angeliki
Psaltou-Joycey), from the University of Macedonia (Co-ordinator: Associate
Professor Maria Platsidou) and finally from the Hellenic Open University (Co-
ordinator: Professor Konstadinos Petrogiannis). The purpose of the present paper is to
provide a brief overview of the Thales project S.I.L.L.G.T, its aims and main stages
(executed or planned) and also to report on the results of the exploratory phase of the
project.

! Strategy Inventory for Language Learning: Greek and Turkish versions.
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2. Defining Language Learning Strategies

Definitions regarding learning strategies are basically found in the literature on
psychology, where learning is commonly referred to as the process of storing and
retrieving information (Dornyei 2005, Rubin 1981). In general, strategies have been
described as techniques or devices learners use to gain knowledge (Rubin 1975) or as
actions toward achieving a given objective (Cohen, Weaver, and Li 1996). Their
conscious character was emphasized in the work of Chamot (2005) and Griffiths
(2007). Thus language learning strategies have been defined as

“conscious thoughts and actions that learners take in order to achieve a

learning goal. Strategic learners have metacognitive knowledge about

their own thinking and learning approaches, a good understanding of

what a task entails, and the ability to orchestrate the strategies that best

meet both the task demands and their own learning strengths” (Chamot

2005: 14) or as “specific actions consciously employed by the learner

for the purpose of learning language” (Griffiths 2007: 91).

O’Malley and Chamot (1990: 1) define them as “the special thoughts or behaviours
that individuals use to help them comprehend, learn or retain new information”.
Oxford (1990: 1) describes them as “steps taken by learners to enhance their own
learning” and claims that they refer to “specific actions, behaviors, steps or
techniques that students use to improve their own progress in developing skills in a
second or foreign language. These strategies can facilitate the internalization,
storage, retrieval or use of the new language” (Oxford 1999: 518). Weinstein,
Husman, and Dierking (2000: 727) who studied learning strategies from the
perspective of educational psychology, argued that “learning strategies include any
thoughts, behaviors, beliefs or emotions that facilitate the acquisition, understanding
or later transfer of new knowledge and skills”. Recently there has been a shift in the
focus of LLS research from the product (strategies) to the process (self-regulation).
In that respect, Rubin (2001, 2005) introduced the term learner self management,
defined as the ability to deploy metacognitive strategic procedures (such as
monitoring, planning, evaluating, problem solving and implementing) and to make
use of relevant knowledge and beliefs (such as task knowledge, self-knowledge,
strategy knowledge) and Oxford (2011) maintained that self-regulated L2 learning
strategies are defined as deliberate, goal-directed attempts to manage and control
efforts to learn L2. In educational psychology, on the other hand, research has opted
for the term of self-regulation (Boekaerts, Pintrich, and Zeidner 2000).

3. Research Background

Many researchers have found that conscious use of appropriate learning strategies
characterizes good language learners. It was also found that many factors such as
gender (Ehrman and Oxford 1989, Green and Oxford 1995, Kaylani 1996, Lan and
Oxford 2003, Lee 2003, Mochizuki 1999, Nyikos 1990, Oxford and Nyikos 1989,
Oxford et al 1988, Oxford et al 1993, Peacock and Ho 2003, Politzer 1983, Sheorey
1999), age (Chamot et al 1987, Oxford and Crookall, 1989, Peacock and Ho 2003),
motivation (MaclIntyre 1994, Maclintyre and Noels 1996, Schmidt et al 1996, Oxford
and Nyikos 1989), language learning level (Chamot and El-Dinary 1999, Mochizuki
1999, Oxford and Nyikos 1989), national origin (Mochizuki 1999, Politzer and
McGroarty 1985, Reid 1987), field of specialization (Ehrman and Oxford 1989,
Oxford and Nyikos 1989, Politzer and McGroarty 1985), and language teaching
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methods (Bejarano 1987, Ehrman and Oxford 1989, Gunderson and Johnson 1980,
Griffiths 2008, Jacob and Mattson 1987, Oxford and Nyikos 1989, Politzer 1983,) are
shown to be strongly related to language learners' choice of strategies.

More precisely, it was shown that more successful students used more or more
elaborated strategies (Kaylani 1996, Lan and Oxford 2003, Magogwe and Oliver
2007) while less successful students may "sometimes use strategies even as frequently
as more successful peers, but their strategies are used differently” (Chamot 2003:
116). Good language learners have the ability to select the appropriate strategy or a
set of strategies for each task, while less successful learners do not have the so-called
metacognitive task knowledge to opt for the appropriate strategies (Chamot and El-
Dinary 1999, Chamot and Keatley 2003, Oxford et al. 2004). In addition, a difference
was found in preference of the types of strategies between children, adolescent and
adults. More specifically, primary school students preferred affective, compensation
(Gunning 1999, 2011), and social (Magogwe and Oliver 2007) strategies. Lower
secondary school students reported greater use of social, metacognitive, affective,
memory, and cognitive strategies; secondary students indicated a strong preference
for compensation (Chen 2009) and metacognitive (Magogwe and Oliver 2007)
strategies.

4. The Thales Project S.I.L.L.G.T.

In the Greek setting, the most significant research to assess language learning
strategies when learning a foreign or second language or to investigate the effect of
intervention programs in language learning strategy use was the work of Gavriilidou
(2004), Gavriilidou and Papanis (2009, 2010), Kazamia (2003), Mitits (2014),
Papanis (2008), Psaltou-Joycey (2003,2008), Psaltou-Joycey and Kantaridou (2009),
Sarafianou (2013), Vrettou (2011). Gavriilidou (2004) reported on the strategies that
Turkish L1 primary school children (aged 8-12) used when they learned their L2
Greek. She found that metacognitive and cognitive strategy use increased with age
while socio-affective ones decreased. Gavriilidou and Papanis (2009) investigated the
effect of integrated strategy instruction by implementing a direct strategy instruction
program on primary school children who belong to the Muslim minority in Thrace
and found that the experimental group improved the language learning strategies
required for the development of the four skills of listening, speaking, reading and
writing when compared to the control group to a statistically significant degree.
Gavriilidou and Papanis (2010) investigated university students' beliefs about their
use of strategies. Kazamia (2003) focused on measuring the frequency of language
learning strategy use in adult Greek learners of English. Psaltou-Joycey (2003)
studied strategy use by Greek university students of English and has shown that
motivation, related to high aspirations with respect to proficiency level as well as the
enjoyment at learning English, is higher in university students majoring in English.
Mitits (2014) focused on adolescent learners aged 12 to 15 learning English as foreign
language and Greek as second language. Papanis (2008) investigated the effect of an
intervention program teaching language learning strategy use on Muslim minority
children attending minority schools in Greece and found that the experimental group
reported higher frequency of metacognitive and cognitive strategy use by bilingual
Muslim minority girls in primary schools. Psaltou-Joycey (2008) used the SILL in
order to study cross-cultural differences in the use of language learning strategies by
students of Greek as a second language. Psaltou-Joycey and Kantaridou (2009) in
their study of bilingual and trilingual university students investigated types and levels
of motivation with respect to proficiency level and the number of languages and
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found that motivation is correlated with plurilingual knowledge. Sarafianou (2013)
assessed the effectiveness of an intervention program on a group of upper secondary
school students which was based on the application of explicit and integrated strategy
instruction. The findings indicated that after strategy training the students of the
experimental group showed significant improvement in strategy use as a whole as
well as in all strategy groups, with the exception of compensation strategies. Finally,
Vrettou (2011) recorded the frequency of use in primary school children who are
learning English at school.

Two were the main shortcomings that emerged from the above mentioned
research in the Greek setting: First that empirical evidence, particularly with regard to
the relationship between foreign language learning and language learning strategies,
remains inconsistent or controversial due to lack of a proper instrumentation that
would accurately diagnose language learning strategies and would provide reliable
data about foreign or second language learning and teaching practices. The lack of
such a valid and culturally adapted instrument for collecting data and the consequent
use of different instruments in different studies is also the determining factor for not
having the possibility to compare the results yielded in previous investigations in the
Greek setting. Second, even though the greatest body of language learning strategy
research in Greece focuses on school-aged populations (Gavriilidou 2004, Gavriilidou
and Papanis 2009, Mitits 2014, Papanis 2008, Sarafianou 2013, Vrettou 2011), the
instruments used for data collection were different versions of the Strategy Inventory
for Language Learning (SILL) (Oxford 1990), which is an initially adult-oriented
instrument and was judged inappropriate for school-aged children in previous
research (Ardasheva and Tretter 2013). Thus the purpose of the large-scale Thales
project S.L.L.L.G.T was a) to translate, shorten, simplify and culturally adapt the
SILL. in Greek and Turkish with the aim of further administering it to school-aged
students (upper primary and lower secondary schools) b) to profile the language
learning strategy use of the population attending Greek state (i.e. non minority) and
minority primary and secondary schools in Greece when learning English as a second
language, c¢) to determine the factors that are related to the choice of language
learning strategies d) to construct and validate an instrument which would be based on
the S.I.L.L. for profiling teachers language learning strategy use in the classroom e) to
profile teachers' strategic profile, and f) to provide language teachers and education
policy makers with a manual containing activities that forward strategic teaching.

The Thales project included two phases: The exploratory study, and the main
study.

4.1 Exploratory study

The aim of the exploratory study was twofold: On the one hand to provide an adapted
in Greek and Turkish version of the SILL that would be appropriate for school-aged
students (upper primary and lower secondary schools). The variety of Turkish chosen
was the one spoken by the Turkish-speaking minority population living in Thrace,
Greece, which is slightly different from the variety spoken in Turkey. On the other
hand, it aimed at collecting exploratory data concerning the factors that influence
language learning strategy use.

3.2 Sampling and instrumentation

At the exploratory phase 1308 students from 16 schools representing 5 prefectures
(Athens, Piraeus, Thessaloniki, Rodopi, loannina) and 4 regions (Attica, Central
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Macedonia, Eastern Macedonia-Thrace, Epirus) of Greece filled in a recently adapted
version of the S.I.L.L. v.7 by Gavriilidou and Mitits (2014). The sample attended the
last 3 grades of primary school and the 3 grades of lower secondary school, and more
specifically 46.2% (604) of them attended the 4™ to 6™ grade of primary school (4™
grade: 180 [13,8%], 5™ grade: 224 [17,1%], 6™ grade: 200 [15,3%]) and 53.8% (703)
attended the 1% to 3" grade of lower secondary school (1% grade: 231 [17,7%], 2™
grade: 241 [18,4%], 3" grade: 231 [17,7%]). The mean age of the whole sample was
12.4 yrs (sd=1.77) and the age range was 9-17 years. Out of the 1295 valid responses
617 (47,2%) were boys (Mage= 12.4, sd= 1.76) and 678 (51,8%) were girls (Mage=
12.5, sd=1.79).

4.3 Statistics and results

The adapted SILL in Greek was tested for its content validity through exploratory and
confirmatory factor analysis, where a six-factor model based on the six subscales
suggested by Oxford was retained and tested (see Demirel 2009). The analyses
finalized a common factorial pattern for all the students consisting of 29 items while
adopting Oxford’s factorial structure (Petrogiannis and Gavriilidou forthcoming) (see
appendix). In the final stage, the instrument was verified for its psychometric
properties providing internal consistency coefficients. In order to examine the internal
consistency of the SILL’s two- and six-construct classification system, the reliability
of the constructs was investigated by calculating Cronbach’s a, for the whole sample
and the two sub-samples (primary vs. secondary students (see table 1).

Table 1. Items per learning strategies factor and internal consistency coefficients

Learning Strategies (LS)

Direct LS memory (4) cognitive (6) compensation (4)
Whole sample 77 .56 71 43
Primary .79 .58 .70 .50
Secondary 75 .53 72 45

Indirect LS  metacognitive (7) affective (3) social (5)
Whole sample .87 .83 52 .70
Primary .87 .82 .55 .70
Secondary .87 .83 48 .69

The original scale in English was also translated into the local variety of Turkish
by an educated bilingual native speaker of the variety. The translated scale was then
back-translated and reviewed. Cross-cultural adaptation included the submission of
the reviewed version to a panel of experts to obtain data on comprehensibility and
appropriateness. After inclusion of the recommendations made by the professionals of
the expert panel, the adapted in Turkish version of the SILL was administered to 77
participants. Its internal consistency was calculated with Cronbach’s alpha and found
to be .89. Test-retest reliability ranged from fair to good for the total scale and its six-
subscales (Gavriilidou et al to appear).
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4.4 Discussion

Based on the relevant analyses it seems that the modified shortened versions of the
SILL (Oxford, 1990) in Greek and Turkish, which were produced for the needs of the
current study following a series of exploratory factor analyses as well as theoretical
and methodological criteria, could be used with the Greek school-aged Greek-
speaking and Turkish-speaking student population. More specifically, the current
version with the 29 items seems to be functional both for primary and secondary
school students. The results of the exploratory study of the project are presented in
detail in Gavriilidou and Petrogiannis (forthcoming).

5. Main study

The aim of the main study was to profiling strategy use of students and teachers
throughout Greece with the purpose to provide language teachers and education
policy makers with a manual, containing activities that forward training of the
strategies that were found to be less used in the study.

5.1 Methods
5.1.1 Sample

4932 students, including approximately equal proportions of males (N= 2344, 47,5%)
and females (N=2588, 52,5%) participated in the study. The sample consisted of 3348
(67,88%) students attending non minority schools and 1584 (32,12%) students
attending minority schools. 2714 (55,02%) students attended primary schools while
2218 (44,98%) attended secondary schools. 2256 (45,7%) students attended schools
found in Eastern Macedonia-Thrace, 474 (9,6%) in Central Macedonia, 32 (0,6%) in
Western Macedonia, 103 (2,1%) in Epirus, 357 (7,1%) in Thessaly , 131 (2,7%) in
lonian Islands, 255 (5,2%) in Sterea Ellada, 245 (5%) in Peloponnese, 175 (3,5%) in
Northern Aegean, 90 (1,8%) in South Aegean, 746 (15,1%) in Attiki and 68 (1,4%) in
Crete.

5.1.2 Instrumentation

The main instrument used in this study was the 29-item SILL translated and culturally
adapted in Greek and Turkish, which was adjusted for the school population (see
appendix). This 5-Likert scale instrument asks learners to report the frequency with
which they use certain language learning strategies. The items are organized under
two broader factors, i.e. direct and indirect learning strategies, depending on the
extent to which each strategy item is involved in language learning. In addition, the
items are further distributed under six factors:

I. “Direct strategies” include

(a) memory strategies (remembering and retrieving vocabulary), i.e. how
learners remember and retain language,

(b) cognitive strategies (comprehending and producing text), which
indicate how learners think of their learning, and

(c) compensation strategies (compensating for the lack of knowledge),
reflecting how learners make up for the limited language to achieve
successful language use.
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Ii. “Indirect strategies” include
(d) metacognitive strategies (manipulating learning processes), i.e., how
they manage their own learning,
(e) affective strategies (regulating affective state), or how learners adjust
their affective status in the learning process,
(f) social strategies (learning with others) which refer to how learners learn
language through social interaction.

Respondents received instructions to fill in the 29-item S.I.L.L and the
background questionnaire, and every effort was made to ensure comprehensibility of
the items.

Descriptive statistics such as frequencies, means and standard deviations were
calculated to determine overall patterns. Independent samples T-Tests were used to
compare differences between the non minority and minority sample. Results were
considered statistically significant at the .001 level. The results revealed significant
differences in strategy use between the minority and non-minority sample and
between primary and secondary students. A medium overall strategy use was also
found. The results are to be announced in future congresses and publications.

6. Conclusions

This paper offers an overview of the Thales S.I.L.L.G.T which is a large scale project
that provides insights about language learning strategy use by learners of English as a
foreign language attending Greek minority vs. non minority primary and secondary
schools.

Thus, the results of this project can contribute to an effort to improve foreign
language instruction, by modifying learners’ and teachers’ attitudes and class
behaviours so that the first will become autonomous in learning and the second will
adopt more creative or communicative practices promoting strategic learning.
Students and teachers should be made aware of the benefits of strategic learning
through intervention programs which will lead learners to gain self control and
autonomy through language use.
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Appendix

EMIXEIPHEIAKO NPOTPAMMA |
EKMAIAEYZH KAI AIA BIOY MAGHZH -_-_j Ez I-IA

= B npadypeppo yu mv avamuén

YNOYPrEIO MAIAEIAL KAl GPHEKEYMATAON
Evpwnaikn ‘Evwaon EIAIKH YNHPEZIA AIAXEIPIEHE

e o Me ) ouyxpnparedotnon e EAvadag kai tng Evpwmnaikrig Evwang

KQAIKOZ ZXOAEIOY TAZH/TMHMA AIA

EpwtnUatoAoylo padbntwv
yla tnv ayyAwkn yAwooo

Me TIC epwTAOELG TTou akoAouBolv Ba Béhape va pdBoupe oplopéva TPAYUOTA yLo ThV
ayyAlk yAwooa Kal mwg tnv pobaivels. Mag svdia@épel 1Slaitépws va EEpous av
XPNOLLOTIOLEIS KATTOLOUG TPOTTOUG YL Vo Uadaivels eUKOAOTEPQ, va Suuaoal KaAutepa n
va BeATiwVeLS Ta ayyAlKd oou. Asv UTIAPXOUV CWOTEG N AABoG amavinoeLg, amAd andvinos
OTL TapLalel KAAUTEPA o€ GEVOL.

Y€ EUXAPLOTOVE YLO TN CUVEPYAGia oou.
X 0062830060 056> €006 83056 0 562 30060 0 563 3006 8306 €50 560 30060 0 6 00
A. Nwg padaivelg AyyAika;
TLamno ta nopakdtw eivat aAnBeta 6tav pabailvelg ayyAka;

Amnavtnoe ocOUdWVA HE TO TL KAVELS E00. MNV aImAVTAG TL TILOTEVELG OTL Oa ETIPETE VAL KAVELG
I TLKAvouVv ol GAAOL. Agv UTTAPXOUV CWOTEG N AAB0C amavtroeLg.

KUkAwoe Tov aplOpo nou o€ ekppalel.
1= Moté \ oxeboV MOTE Sev TO KAVW.
2= InAvLa To KAvW.
3= ApKeTEC HOPEC TO KAVW.
4= MoM\EG PpopEG TO KAVW.

5= Mavta to KAvw.
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Mote n oxebov noté Sev 1o kavw

Otav pabaivw KATL Katvouplo ot ayyAlkd poomabw va to

Mavra To KAavw

MoAAég opég To KAVW

APKETEG (POPEG TO KAVW

Znavia To Kavw

{

|

1 , , , , 1 2 3 4 5
ouvdudow He autd ou Rén yvwpilw.

5 XPNOLUOTIOLW TLG KOWVOUPYLEG OYYALKEG AEEELG OE TTPOTAOELG 1 ) 3 4 -
yla va T Bupapadt.
Xpnolpomolw KApTEAEG yLa v BupApaL TIG KavoUpyLe

3 | Xenowonow kaptéheqy HapaL TG PYLEG 1 5 3 4 s
aYYALKEG AEEELC.

4 Kavw ouxva emavaindn ta ayyAlka pou. 1 2 3 4 5

s Mpoomabw va WAGwW OMwG oL AvBpWToL TTou €XOUV TNV 1 ) o 4 =
QYYALKR LNTPLKN TOUG YAwaooa.

6 Eravalappavw tnv mpodopd Twv ayyAkwy AEEEwWV yLa va TIG 1 2 5 4 5
HaOw.

7 | Zekww o i8log/n (6la pa cuvopthia ota ayyAtka. 1 2 3 4 5

8 | AoBalw BLBAila kat teploSika ota ayyAlka yla euxapiotnon. 1 2 3 4 5
Mpadw ONUELWUATA, LNVULATO, YPOMUATA KOL EPYAOLEC OTA

9 pad ' NUELWH HNVUL YPOAHL py S 1 2 3 4 5
ayYALKA.

10 | Kavw meptA\nPelg avtwy mou akolw 1 StaBalw ota ayyAkad. 1 2 3 4 5
Xpnotpomoww yAwoodpto A Ae§ikd yia va BonBnbw ot

pp | Xenow vhwoodpio oy Bon6n n q ) . 4 5
XPoN TWV ayyAlLKWv.

1 Ma va kataAafw TG ayyAkeg Aé€elg mou dev E€pw o€ Eva - ) . 4 -
Kelpevo, mpoomnabw va pavielw TL onpoivouv.
Mpoomabw va pavtéPw Tt Ba meL oTn cuvéxela o AvBpwmo

13 | TP HavTe n X PWTIOG - ) . 4 -

L€ TOV Omolo cuUNTAW OTaA AYYALKA.
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Mote n oxebov noté Sev 1o kavw

Mavra To KAavw

MoAAég opég To KAVW

APKETEG (POPEG TO KAVW

Znavia To Kavw

1

‘Otav 6ev Hou £pxeTal 0To HUAAO pia AEEN oTa ayYALKA,

v

14 , , , , , , 1 2 3 4 5
XPNOLLOTOLW it Aé€EN N dpdon mou €xeL MapoOUoLa onuacia.
Mpoomabw va Bplokw 000 To duvaTo MEPLOGOTEPE

15 P , Pe , p PES 1 2 3 4 5
€UKALPLEC YL VO XPNOLLOTIOLW TA AlyYALKA.
Alvw mpoooxn ota AdBn mou Kavw ota ayyALKA, WOoTE va

16 rpoooxn o T ) v 1 2 3 a4 5
poBaivw kaAutépa tnv E€vn yAwooa.

17 | Otav kamolog WAAEL ayyALKA, TOV aKoUW TIPOCEKTIKA. 1 2 3 4 5
Mpoomabw va Bpw TpoMOUG yia va padaivw kaAltepa ta

18 P , Bpw tp Gy 11 P - ) . 4 -
ayYAKA.

19 Kavovilw to mpoypap o Lou £TOL WOTE VA £XW APKETO XPOVO 2 5 4 5
yla val LEAETW ayyALka.
Waxvw va Bpw avBpwrmoug Le TOUG OMoiloug Umopw va

20 x Bp ’ P CH S G prop . ) 3 4 -
HIANOW ayyALKA.
Wayvw eukatpieg yia va Stafalw 600 to Suvatov

21 XV PLECY ) Pat 1 2 3 4 5
TLEPLOCOTEPO OTA OYYALKAL.
Mpoomabw va xahapwow KaBe Gopd mMou MPOKELTAL VL

2 | P Xorae op P 1 2 3 a4 5
HIANow ota ayyAlkad.
EvBappUvw TOV £QUTO PoU va UANCEL ayyALKA akOpa Kal

23 | EvBapPUVC 6 Hou va puoet ayy W X 5 . 4 5
otav poBapat punv kavw Aabog.
Sulntaw pe dAouc (r.x. yoveic, pilouc) yio To mwe viwdw

” ’Zn e c(’xv ¢, didoug) y S 1 ) . 4 -
otav pabaivw ayyAika.
ZnTw amnod Toug avepwmoug Tou KAOUV ayyALKA val Ue

25 n ’ "5. p ’ S 2 Yy 2 1 2 3 a 5
SlopBwvouv otav LAdw.

26 | Kavw e€aoknon ota ayyAKd Pe TOUG CUMUABNTEG Hou. 1 2 3 4 5

27 | Zntw BonBela and autolg ou WACUV ayyALkd. 1 2 3 4 5

28 | KAvw €pwTnoeLg ota ayyALlKd. 1 2 3 4 5
Mpoomnabw va pabw yLa To TOALTIONO TwV aVOPWTTWY TToU

29 1 2 3 4 5

HAOUV ayyALKA.
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B. Kamolwa otowyeia yia céva
Inuelwoe pe Zoto KOUTAKL i ypAWYE TRV andvinon cou.
30. Qulo: CJAyopt (JKopitot

31. Noéowv xpovwv eicay;

32. Moo eival to oyoAeio cou:

33. Ie mola Taén mnyalvelg:

34, 3 moLa TTOAN LEVELG;

35. 3£ mola yAWooa 0ou UIAG TILO CUXVA OTO OTTL N UNTEPQ OOU;

(J EAMqviké () AABaviké () AN yAwooa. Mowa;

36. & mola yAWooao 0ou HUIAG TILO CUXVA OTO OTIITL O TTATEPOG OOU;

(J EAMqviké () AABaviké () AN yAwooa. Mowa;

37. Tvwpilouv oL yoveic oou ayyAika;
() H pntépa ocou; (JkaBoov  (J Aiyo () Apketd (J NoAU kaAd

(B) O natépag ocou; (JkaBoov  (J Aiyo () Apketd (J NoAU kaAd

I. Ma v ayyAwkn yAwooo

InUeiwoe Me |Z[cto KOUTAKL /| KUKAWOE TOV aplOpd mou cou tatlplalel r} ypaye thv
andvinon cou.

38. NapoakoAouBeig podipata ayyAKwy eKTOG oxoleiou (o dppovtiotrplo A olaitepa
poonuata

OTO OTtiTL); ) Oxt () Naw

(a) Av «Naw», o ola Ta€n Tou oxoAeiou noouv Otav EeKIvVNOEG;

(B) NapakorouBoloa, aAAG TwpO oTAHATNO J

39. I& OX€0N JLE TOUG CUMHABONTEG 00U, TIOLO VOULIELSG OTL elval TO eMinedd oou ota ayyAlKa;
1] 2] 30 4] 5()

XapnAo Oa punopouoa IKavoToLNTIKO KaAo MoAU kaAo
KoL KAAUTEPQL
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40. N60o onUAVTIKO elval ylo o£va va LWAAG TIOAU KOAQ ayyALKQ;
10 20 3(J

OXL KOL TOOO GNOVTLKO ONUOVTLKO TIOAU ONUAVTIKO

41. Mool elval oL Adyol yLa Toug omoioug BEAELC va LABELG ayYALKQ;

(onueiwoe pe M 600 ané avta talplalouyv os oéva)

(1) yuwari pou apéosl n yA\wooo

(2) vyuati pe evéladépel o ayyAlkOG TOALTIOUOG

(3) yuati £xw Ppidoug mou pAave TNV ayyAkn yYAwooa

(4) vyuati Ba pou xpelaoctel yia va Bpw SoUAELA dTOV HEYOAWOW

(5) ylati £xw kAmoloug ocuyyeveic mou LWAGVE TNV ayYALKN YAwooa

(6) yuati Ba nBeAa va {now o€ kamola GAAN WP OTAV LEYOAWCW

(7) ywa va mailw mayvidio n va kavw chat, va xpnouomnoww to facebook ktA. oto dladiktuo

(8) vyl va akolw, Tpayoudw ayyAkd tpayoudia

(9) vy va dtaBalw BLpAia

(10) yia va pmopw va taédelw

(11) yia va mapw €va motomnolntikd YAwoooudbeiag r mruyio AyyAikwy (.. First Certificate,
Proficiency)

(12) yia va omouddow oto €wteptkd

(13) yuati eival maykooula yh\wooa

(14) ywati eivat umtoxpewTIKO padnua

(15) yioti pe mélouv/avaykalouv oL yoveic

(16) yia va BonBw otn SouAsld/emiyeipnon mou KAVOUV OL YOVEIC Hou

AM\oL Aoyol; (onpeiwoe)

O 0000000000000 qgodd
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42. Jou apéoel va pabalvelg E€veg YAWaOOEeG; CJox CINaw

43. EKTO¢ amd Ta oyyAlkd, poabaivelg kamola AAAn €€vn yAwooo oTo OXOAElo N €KTOC
oxoAelou (o dppovtiotiplo A Wolaitepa pobnuata oto omitt); CJox CINau

(a) Av «Nawy, owo;




