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Keys to Effective Leadership: the Principal's Role - a Reflective Essay

Abstract

In the ever-changing field of education, the role of a principal is constantly evolving. An effective principal,
has a clear vision to lead her school into the future. The ultimate goal of every administrator must be to
help each student within the school achieve their potential, and gain success. They must be willing to
collaborate with families, staff members, and the community to make their vision a reality. They must set
examples through integrity and fairness, and utilize all available resources to help achieve these goals. |
believe that a truly effective principal must be a leader of learning, a leader of service, and a leader of
change.
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~ - Inthe evef-’changihg ﬁeldr'of educatioﬁ; the role of aprincipal is . -
constahtly evolving.: An ‘effective principalﬁhas a clear lVision‘tO’léad hef
, school into the future.: The ultimaté ééal of evéry administfator mﬁst be to
help each student ’with‘in the school achiéveftheir\potential, and ga1n v
g sﬁécess. ‘They 'mUSt be willing to> collaboraté with families, staff mcmbers,
and the co;nmuni_ty to make‘their}._visiion a féality.: kTheky must set examples
- through ihtégrity ahdy fairness, and utilize all available resources to help
achieve these goals. ;Ib belieyé that a nuly?eﬂ’ecfiVe,pﬁncipal must be a
s leade’rA of learning, a leader of s_ervicke,* and a leader of change. |
- ,, i My Perspnal,Beliefs'Abqut Effecti‘v)e Leadership . ;‘ .-
“.... Beginning a career in edUcétion was an easy choice. .1 héVe" always
: >~‘loved ciu;ldren,,an‘d knew that 1 coiﬂd make a pk’ositi\‘/e.’differeknce in at least
a few’ of fhe lives that "I came in confact w1th My grahdmother wasa- .o
o secdnd grade teacher, and Tenjoyed helping her check papers, make
- mimeographs, and créate fuvn'activitiesﬁ and\units when I was in middle and
high school.:It just seemed like the next step 'When I entered college to |
_become an elefnenta_ry téédhe; r"riyéelf._ Howéyér; the méthods coursés

requ_ired for an education major ten years ago certainly did niothing to truly

- prepare me for the teaching field. I obviously did not join the profession :::

- to become rich and famous, and the daily, quarterly, and Vye'arly- s B,




expectations placed on me;andmy.studentskean,be‘oyeryyhelrning;at tlmes,

I still believe, however, that I amserying a purpOse, and thatI have chOsen
the career in which I can build relationships, gain respect, strengthen my personal
and professional weaknesses, and make positiye diﬁ‘erences‘in the lives of. -
children and their familiesl T

I had an exceptional first year as a teacher in a public charter school. T
- seemed to have tremendous parentalinvolvement and support, as well as the
encouragement from an outwardly competent, fair, and well-educated - - ... -
administrator. The next year proved quite dlﬁ‘erent By March, I was |
contemplating leaving my job, as well as teachlng altogether The prlnmpal and .
board of directors were showmg their true colors fairness; equity, and ethics went
right out the door. I left the school w1th seven other teachers, and taught the next
year for a privately funded orgamzatlon. I realized howmuch Ivmlssed having my
own classroom, and was given theopportunity to ,begin teaching in the nublic
schools in Iowa. During the subsequent four years, I took on several leadership.;
roles within my buildings. I_Wanted to do rny job well, be recognized, and. i,
promote the academic success ofall of my_students to the best of my )ability.»_g -
Both principals for whom I worked were not,'f I felt, eﬁ‘ective adrninistrators.i,«
They were not trustworthy or well resnected in their learning communities. When

it was suggested that I apply to this program to pursue an administrativellicense, I



realized I could continue 'my quest to become the’type of principal Thad yetto .

meet.

- My view of educationalleadership has'undoubtedly.u changed throughout .

the experiences I have had. It is difficult to understand the full significance of a':

principal’s impact' on the learning community“ “He or she does not simply make |
decisions regardlng curnculum, schedullng, and d1sc1plme although they are
important ones - A truly effectlve admmlstrator must. bu11d and maintain
collaborative relatlonshlps with all stakeholders, be a role model of the utmost

moral and ethical behavior, continue to grow as an instructional and ;¢

organizational manager, while sharing; implementing;iand sustaining their vision

for the school community . .The key to me seems to be self-reﬂeCtlon and‘
collaboratlon Asa teacher itis easy to miake snap decisions, though hopefully
they are sound research-based and have pos1t1ve outcomes A pr1nc1pal s
decisions are based on many thlngs and should not usually be made by that .
person alone The result of each decision will elther d1rectly or 1nd1rectly 1mpact
student achlevement. Effectxve adnunlstratots should have that mmdset instilled:
“How wlll the consequence of this decision be' ‘r\elatedto my students’ academic
success?” The No Child l;eft Behind legislation shinesthe spotlight on every
arena of the educatlonal world Schools teachers, and ultlmately pr1nc1pals are
under the watchﬁJI eye of federal, state, and local pollcymakers to meet or exceed

the standards set for student achlevement.' I may not agree with all of the



regulations of the law, but Iwill’support? enCourage, and collaborate with my staff

to find the most effective scientiﬁcally reSearCh-based strategies to implement to

help reach the goals I w111 str1ve to create and malntaln partnersh1ps w1th parents
staff] and commumty members and seek to obtaln and efﬁc1ently use all avallable

resources. I w111 do my best to stay abreast of all current research, pollctes and
ther events that w1ll 1mpact my school famllles ~or commumty -

I must also look at myself from many perspectlves and contlnuously work

RS Sy o ,,.t«-,

to 1mprove my Skllls and knowledge base I am a llfelong leamer school has

always been of the utmost lmportance to me. Strengthemng my commumcatlon

RTINS Lo}
L §

and conﬂlct resolutlon SklllS isan ongomg goal I w1ll contmue to be ethrcal falr

and treat my staff students and famllles w1th dlgmty and respect

The goals of educatlon are not statlc “'I'hey shlﬁ w1th the changlng t1mes :
changlng technology, and the changlng values of soc1ety As ﬁJture ’ k’
admlmstrators I belleye we must step up to the challenge Parents schoolsT and
dlstncts w111 hold usaccountable for the success or fallure of our students I feel ,
ready to contmue learmng, ‘reﬂectmg, and 1mprov1ngupon my own ouahtles to
meet the needs of my ﬁlture school I am conﬁdent in my ch01ce to pursue a
career asa prmcrpal and w1ll do what 1t takes to adhere to the hrgh expectatlons

TR

set for such a role



' ""Being a Leader of Learning '
Instruction""l‘L‘eadérshipst;‘::?ié';:x1 of e SIS TR
W1th the No Chlld Leﬂ Behmd leglslatlon, pr1nc1pals are under constant

pressure w1th regards to standardlzed test scores and student ach1evement ELCC
Standard 2 clearly states that a school adnumstrator 1san educatlonal leader who
promotes the success of all students by adnocatrng, nurtunng, and sustarmng a A
school culture and 1nstructronal program conducrve to student learnlng and staff |
professronal growth How does one create promote and upkeep such an
envrronment’7 Effectlve mstructlonal leadersh1p does not srmply mean helprng the
staff to choose a new textbook senes or prepplng fourth graders for the fall ITBS
“SuccessﬁJl 1nstructlonal leaders recogmze the 1mportance of creatmg a learmng |
comnmmty w1th1n them schools and also understand that creatmg ﬂa learmng |
commumty requ1res burldmg a leammg cultur (Cosner and Peterson, 2003
P- 15). The foundatlon of that culture should be the expectatlon for all
shareholders to learn and grow from students to teachers and admmrstrators and
buch practrces must be contmually modeled w1th1n the school env1ronment )

| “All prrnclpals know that teachers are themost 1mportant factor in the
educatxon equatlon, and that we are expected to prov1de the mstructlonal
leadershrp that enables teachers to grow profess1onally’ (Hoerr 1996 p- 380)

This knowledge makes delegatlng respons1b111ty and shanng accountab111ty an



administretor’s’,ebligation to their staff. I,’have been in hUmerous scheols in .
which»the pfin‘c‘ipalkwesn unwilling to empower the feaehers, / kLe_a'rninlg was done -
on our.own time using our own dollar, and how, or iﬁ we impiemented the new
information was of nofconseqﬁence.' e ’ |
: . -Although the prinevi-pal ‘beers‘ ultimete reéponsibiiity‘forvfhe quality Qf his ,
- or her school, it is bofh, nece_ssary_and,r appropriate tha'p teaehers take on
.-.some of the fesponsibility; fof_i‘nstructionelsleadership.,y’This means that the
ey pripcipal Willishare krp,o,wer.‘ I@ means leadership teain‘s;j‘Itv,means that . .
»4teaCh¢rs_Will vieW their;roles from a schooiv#ide,,not just a classroom, .
- perspective (Hoerr, 1996, p. 32‘4,0)(-i . oy k
e | have been‘a mem:lv)erk of the Literacy:,;Teafn‘at my school for the past three
years}; It allows me the opportunity to s’hare;r‘ny strengths asa teache;, and look at
data for not only my own .:students; buf for' the entire' schoel.i; Igainnew . - .~
perspeCtives, which enables :me to deterrhihe ‘ho;vs} te best meet the needs of both .
teache_rs and ,studentsvwith'regards to achievement. ’I’ help plan,bfefessionai-; .
developrﬁ_ent sessiork;s,;and',_lkls‘e what we stlidy es a team tet"ocus on areas_I_may
need to improve in my an teaching.i I also collabofate vﬁth km).' colleagues who -
are not team ‘r‘nembers to help them reach schoolwide goals through more
eﬂ'ective instructional practices.- - - ’
. A true instructional 1eéderz fecognizes hteaehe;st‘rengths, promotes growth.

through meaningful professiOhal de\?elopment,~. and provides:feedback so that staff

h



members can coritinué, to improve upon or iiﬁple’;nént -n’ewk_, eﬁ'ective teaching |
strategies.j The research shoWs that this type éf intg;actioq can be lipked,td higher
.levels of stﬁdgnt achievement. A strong instructional l:céd'errfﬁusf;‘be a ‘‘resource
pr‘OVi’der.-.v : ,_The\princip'a] must k.nowﬁth‘e strengths and weaknesses of the teachers
| and show genuine;coh,cer_n.r.: This caring gppr(fé(;h:creates a facqlty willing to-
take risks and approach changé ﬁositively’? (Whitaker, 1997, p. 155). I feel
fortunate td b,ek(in a situatioﬁ ;in which my current prin‘(;ipal,khas proved to be a-
gobd instructipnal role m§del:,Shc .values teachers 'and¢what,th,ey; can accomplish,
and is willing,tobprovidekthe time and resources for res‘e,arch—ba,sedvprofessional
develbpment; peei@ coaching, aﬁd grade level collab‘oration’._ : She has also come
into classrooms tp practice insfmctiohél strategies that our building is focusing on
to raise student achievemeht, e o |
A humlh)lingfthought for pﬁpcipals is’ ’;hat we ‘do_nkotk ‘do,t_heugqtuzyl‘l_;work of
a schddl;( thaf is What’teachersdo in ’their classrooms. .. :researvch indicates
. that a deft and well-trained instructional leader k,is the key to providing
; ‘suf)poxt to ;teachefs, breaking the isolation so commoﬁ in elementary
o cléssrooms,;a.nd,enhgﬁciqg teachers’ long-range impact in their s_tudjents
,(I\(Iafshéll;- 1993, p;w2'11)§ ;;' S =
~ Another way principals can emulate keﬁ'éctive insfmptipnal Ieadershib isto
make sure the eﬁtire learning community is fdcusing,on,a shared vision and goals

for their campus. “Principals niust model behaviors consistent with the school’s



vision, live and breathe their beliefsin education, (and) ‘organize'resourees to
accomplish building anddistriCt' goals’v’ (W hitaker; 1997, p. 156)." The teaehers,
support staﬁ‘, parents,. students,“and otherrnernbers of the learning community
must clearly understand and beworking' toward common goals The adniinistrator
can accomplish this by being a relationship .builder,‘ helping everyone involved
with students to Understandthe Value of learning.?? it

vPrineipals. need to v;forge 4 sense of purpose and ‘give teachers a sense of

- being part of ai larger enterprise than the all-consuming work with the
; children'in front of them.f. i create‘a‘positive set of relationships with g5
: parents ‘based on the belief that students w111 do better work if they sense

‘that the1r parents and teachers——the most 1mportant adults in their lives—

are on the same wavelength. %And students have to feel there i 1s’one S

overall purpose to the enterpnse learmng (Marshall 1993, p. 212- 13)

It seems that be1ng an eﬁ’ect1ve 1nstructional leader is not always an easy
job. ’The day-to-day commitments of adrn1n1strat1ng,» such as d1sc1p11ne issues,
managerial tasks, phone calls, and ‘paper work could eertainly eonsume the time
during the school day.‘ ‘However, principals ‘twill ne\rer»have a sense of the school
unless they immerse themselves in the atmosphereheyond the office door” "
(Whitaker, 1997, p. 155). They‘niustmake a point to‘ be highly visible in the :
hallways; classrooms, and at other school related functions. ‘This interaction is

essential to building a school culture that values learning, and can in turn, lead to



academic success for.bofh studérits and teachers. “Sﬁci:essful professional -
lear'n‘ingk ciiltures havé a shared sense of burposé and ‘vaklue'lé, norms of cbntinuous
learning ahd improvement,; commoh commitment tb and sense of “‘responsibility
for thé learning of “allfstudeﬁts,? "and"a. collabofatiye, éollegial culture™ (Cosr.ier, and
Peterson; 2003, p. 13). % o (6o e fod U v e
As a future adnlinistratOf,:‘I want tb be an'éﬁ'gctive'instructionalf'leader‘.‘v ‘The
research seems to qbfréla‘lte subcéss in this‘aréa with schOols thét have a,b<v:.olylegial,
collabbrati\;e’ learning eriVifqnm’ent in which téachers are empowered and the
pringibal isan intégral,- visibl¢ part of the cﬁmpus. A former pﬁhcipal once toid
me she would visit evefy classroom af 1‘,’?‘5'?‘ once a Week and carry Post-It notes to
jotusa s;rength‘or suggestion.” After twbl years, she’d been in my fooin’ twice,
and no notes were ever left. I wént to try and make a point to show Ihy staff how
invaluablé thejdre to student’sUCcess.] eaigh
| “How does a schéol diks,tn'ctk‘make su}e”studeﬂté and staff cohtinué’to Dies
imprdvg? While diStficts can affect policy and direction, change Qccufs at the f-k e
individﬁal and 'build‘ing leVel = aﬂd principéls'are'the catalysts” (Peckron, 2001,
p.44). Pﬁncipéls have many different roles, but their foremost f)riority must be
student achievement. Student success is strongly correlated to highly effective,
research-based teaching practices.- Tééchers ahd administrators alike can increase
their effectiveness as inAst‘i'uctidnal 1eadersk fhroUgh foéuséd, data driveﬁ staff

‘development.’ ..



10

e ~,Thé élementary‘Scho'ol whére 1‘cﬁrrcntly teach is conimitted to ongoing -
staff deveioprﬁent 'tobyens’uré SCﬁbOIWide impleﬁlentation of effective teaching
’stratégies; ‘We have been ;pért of thfee ksta'tek grants over the past six years, T
including VEVery’,Child Reads, Réading Excellence, and now t‘hehowa Reading
First grant. These have allboWe(‘imtéachers and"the'pfincipal ‘many"dp’pbrtunitieé' o
and extra fesoufces to learn an(i practice many stéte recommended strategies with
regards to reading. Our principal of two yearskcame on board after the grant was
already in place, and h’as‘ strongly support*e'd“the sUstained.i)rOfeséional: &
develo'pment'and imple.méntatioh of sfrategies;wé wéfe uSing prior-to her taking
thé rei’ns.. o »
| " Successful SCHoolfchange requires collective eﬁ'oft;.’.’Priricipals
Work to cfeaté a supporti\}e Iearnirig :énvironin'ent Wheré teachefs
o sﬁére leadership responsibilities; @o—‘faéilitaté pfoject teé.ms, and
S en’g'ag‘e’ in ’collabokrzkltive inquiry,upfoviding'dpportlinities for these
ik ‘teacher leaders to sharpen their-intérpersonal skills and gain skills
i : and‘conﬁdg/ncek(Ballek et al.; 2005, p. 47).- 1 e o |
I feel trhrat'I' am ab’ettér teacher, and will make a more effective -
insfrué}tionalleader’ as a princip#l, becaus¢ Qf the léadership;opportunities and
. professional g-r”olwth" I have ’incii"rrked ’durin‘g’the bést' several 4y;<aars;: Seh 8
Prinéibals must Valsok be wiﬁing to develop ';hemselves and grow as

instructional leaders. In several school districts around the country, systems are’
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: b‘eing reconﬁgured to allocate‘fmoretime and resources so principals can step out |
of their disciplinarian/ managei'ial roles to spend _Inore time on instruction within
classrooms Duval and Wise describe one school’ssuccessful efforts to shift the
pr1nc1pal focus and dutles | |

In order to gain much-needed: knowledge and credlblllty, all of the
e school principals and leammg directors attended many hours of
.- -ongoing professional development dealing with the specific ‘:. s
o instmctional strategies and’edUCational' goals the district was
i v"pUrsuing. :In this way,iwhen ‘brincit)alS‘ or learning‘directors -
. entered the classroom, they. truly could be 1nstiuctlonal leaders and
v not just administrators st1ck1ng their heads into take a qu1ck
- measure of the classroom climate(2004, p: 25).1 ST
con My principal has been making a consciouseffort to get out of the
office and into classrooms; She attends most -,weekly ptofeSSional o
L developnient sessions,“ has learned about and peer, collaborated research'
" rxbased strategies, and has demonstrated several lessons to students w1th1n a
s classroom'setting}aI intend tobea highly,visibleadminiStratori,: and want
to: give as much siipport and guidance to my teaching staff as nossible.
That will only happen if Iam willing to‘de'velop and learn v‘siith them, so
that know what l)est-practiceS‘Should be implemented to increase

achievement. The National Association of Elementary School Principals
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has also recommendedfséygrralf Vothé.r; strategiés fo'rr professional dév'elopmkent,kf
Enlist teache;s tQ shadow stu_dehts 1n order to gaig,bgrspegtive oj; how -
school looks from'é student’iskdvantage, pgi{nt., 5;.~i111\i('ivtqit¢achers’ to keep a
joﬁrnal about their déily work.,; ..assemble professional bﬁrtfolios with‘
- ,;,fu,exa@ples yofwork.b ...work t()gethcf td fonh_ gQals for;studen‘t» Ml;earning, o
s éollabpratively plan a lesson, teach ;andn Qbs‘erwée; the 1e$son, discuss.. - ..
; ‘_evic:l/en_ée' collectéd during the obserﬁtion, and then revisé the lessoh }15
o needed to make it more effective. (2004,p.49). b
‘The lf:ey is fo get teachers, and/prigcipals,-\thinlging about their own |
learning, which will allbw them to understand mor§ about their students’ learning.
It has helpéd mé‘a great deal aS a teacher-leader to engage m peer p¢11aborét§oxy‘
as wéll a’(s'pe’rs‘on%ll ahd professional ’re,ﬂec,’tion of :leadeirsl:ﬁp’roles I hayej L .
“ndéft‘aken-;:;,., S | |
Ttis igdicativé’ of sucf:essful leaders to share the kbUrde‘n» and d‘elégalte;{
responsibility. ;;Tlfuly great principa_ls will build leadersﬁip 'c_apa(,:itkyg‘gmon’g their |
staff members, which,shquld.ult‘imately’ r¢$u1t~in increased student achicy@ment
because, Ifeé‘l,»tegchers feel empoWgred to do their jobs and‘do,tvhéym\ well. -
... The principalk’syroyle is to build capg(‘:’ityk by develqping the |
ey ,-,ﬂf;rﬁléade,rkshippotentyial of teachers in_thye’ksc’hool, specifically . -
- .developing teacher leaders who have the capacity to become -

et bsrucceslsfu_l pﬁnCipals. .:(it is) the 200% concept: Each teacher
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s takes ;1 OO% r_esponsibility for his or her own development, and - o
o ‘eaCh pn'ncipal tnkes 100% iesponnibility fdr' devéioping teachers’
: “ .1 leadership potential (Ballek et. ‘al.,f 2005, p.42). -

An eﬁ'ectivie instructional leader is not solely conéemed With student -
leafning.f By ennbling téachei‘s‘t‘o iearn, and by providing yopportunit_ies and -
resourceS' fnr piofessional deVe_lopmént, the a'éhievement of the en_tiré school can
grow. -1 hope td be an administrator that makés iime to learn with the teachers,-
and keeps my focus on fhe ultimate goal of student achievemént.- TSR ERAN

| : : ! - Being a Leadei ofChainge" : | Faiins iy
T The fole of public‘ schools has b’eekn changin‘g dramatigally pﬁrer the‘ past E
several deéadés; Educators are not only responsiblé for the care andlkea‘ming of
kstudents,fb’uta‘re accountable’ to all shaiéholdefs 'vi/ithin'the ‘school community"for
these and a pléthora of other du‘tiési c |
The public has begun queStioning now schools are organized, who is
, *'leading them, and honv these roles are filled. Societa_l,changeshave
~increased the pressure on school leaders... Thése and other changes
- -have ﬁJeied demands for higher standards and greater ac(:onniability in
e ‘our’scliools (Neuman and Simmons; Sept., 2000, p;lO), e
CooetIn 6rder to accomplish all ’ofv',these goals, principals and schopl ‘leader's
must be willing to implement change, and expect the membern of their. schools to

change as well.. The ultimate objective must always be toﬁimprovezstuden'g, ST
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achiev'ement and create and sustain a positive‘ schools cﬁlmfez kAdrninistrators can
most effectively impact their sehools and generate »‘la‘sting’chang'e; through
Visionary and collaborative‘leadership.‘ N
i ltis important to define culture“a‘s it ’applies to a school setting. 'A'ccording
to Webster,f culture is k“th‘e set of shared .attitudes,f" Values,i goals, and practices that
characterizes a company‘or corp'()ration.”; Itis the "Way"th‘at pr'incipals,7 teachers,
parerits;f students, and community members behave hased on what they believe
and envision for their school. ‘Parker'(1993) assertsv that “the'startirig point for "
eliciting ehange is an examination of the sySterri of beliefs that define values and ;
propel actlons (p. 230).
< All stakeholders concemed Wlth lastmg school 1mprovement need’
“ito understand the power of school culture .Cultural patterns are hlghly i
" enduring;...school leaders must understand that they may be dlfﬁcult to
o c-han‘ge:r“ Existing cultures, we must “rerri‘e'mher,' took time to evolve. |
“kl‘Conseterntly, they Will take time to modify and ’chang'e. ,, Patiehceand *
g i‘d111gence are the keys (Flore 2001 P 7)
I can look at this aspect of cultural change through a personal perspectlve.
- My bulldmg had a new principal take over two years ago. Though not new to -
admihistration,' she was unfamiliariwith our buildihg and the existing culture, -
which at the time was extremely riegatiue." There was not'a cléarly defined,””

shared vision amongst staff, and parents and students were certainly not a part of
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any“shar‘ed” mission or goals. She 'came"in.-Withthe belief that not everything
~ should be changed'ally at once, but overtime ﬁWOrking ,together' oldl wounds could
be healed trust could be built, and pos1t1ve changes would ensue:. Accordmg to
Fiore (2001), “not only do schools with positive cultures involve all stakeholders :
in the creation of their mlss1ons;but they also ensure that all stakeholders. : . |
- understand what constitutes student success in their community. ..there can be
realistic, schoolwide effo'rts to improye student;achievement;’ i (p.98). vz '
: Creating;p'ositive,* sustaining change ’within schools' cannotljust beleft up
to the princi'pal."y'f A foundation of collaborative relationships must be builtvt’o . L
- equalize and share the reSponsibility of student learning; “In the most eﬁ'e’ctive
schools. . reyery; member of the education comnmnity has the re’sponsibility-f and
the authonty— to take appropnate leadershlp roles” (Neuman and Simmons, 2000 :
p. 9). Itis the,pnncipal’s duty to elicit 1nput and support from all shareholders.. -
“Distributed leadership calls on everyone assoc1ated w1th schools-pnnc1pals
| teachers school staff members distnct personnel parents commumty members
and students- to take respon51b111ty for student achievement and to assume
leadership roles’ln areas in which they are competentf and sk11led’r’v (Neuman and
Simmons :2000, p.zl(l). This interdependency must be nurtured andsustained for
a truly collaborative commumty to exist. The pnnc1pa1 must be the catalyst in
this process.: “Meamngful school refonn means engaging all whose lives 1ntersect

with the school community in understanding what is worth doing in‘ schools and
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determining kWhy it is important to do it” i(Parker,‘ l993; p. 230). “Asa ﬁiture L
administrator I feel that this is one ofthe most important characteristics that I'can
: model If I ‘want parents, students and the community to really feel a part of my
school, they must not only help to create the visionand make declsions they must
understand why we must go through the process what our ultimate goal is, and
how we must go about getting there, together
it Fannlies and stakeholders can play 1mportant leadershlp roles in school
-+ - and district decision-making proCesses,' andthey deserve, to be treated -
TRHE withfairness,:dignity, and respect. 22 kEffective school and district leaders
-:/* establish strong interpersonal relationShips with people' outside of the -
2«4 school...Community and parent leaders promote positiye publicirelations
r and help to sduelch,the negativism’»’f(Neu“man; and:Simmons, 2000, p.11).
Change is never easy,~ ‘but more and ’more,*principal's and school leaders
are required to makethe necessary changes dictated by district,‘ ’sta_te,' or federal
policy. In order for such changes to be successﬁrl and lasti'ng," deyeloping and
. implementing afvision'that‘ is shared and "'supported bythe learrling community is
imperative. Building collaborative relationships within this community'is also
essential; Both of these measures, as research‘ shoWs; will help to create and - .
sustain a positive schoolculture, within which increaSed student ‘achievement

should occur. - “If schools and their leadership are not able to recognize, examine,
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evaluate, challenge, and perhaps revise what they are doing to accefd better with

the vision of ,educatien that they hold, we are in deep trouble” (Maehr and Parker, -

1993, p. 23”’7).. RLISTR RN
” _ Being 4 Leader of Service
Stewafdsth andthe Prmczpal Rt P ST
o f’ o ,Eﬂ'eqtive,scheol leaders’l primary focus must be ;‘whatevenis best fer

students. . This also entails putting the needs bof teachers, staff, and parentjs‘a‘sa- ¢
priority. A prineipal must serve the ieafning edmmuxlity in order to lead it. She
mnst be willing to cornmunicape, eollaborate,delegate, and build relationships
that will create a elimate and cultufe in whieh all Sharehelders feel respeeted and
valued; Irathac AT | k
(But) for fhe principalship to reach its ﬁlleet potential, it_mnét teach.-:
a0 instruetiOnal leadership through the inﬂuen‘ce,of ;ethic\al, &isionary,é et
- cultural, and ser\?ant‘leadership. All aspects of leadership must be
o . incorporated into who a principal is end what a prineipal ,does,,;; P
~(Amold and Harris, 2000, p. 14). . . . 7.

N ;Being a sernant leader does nof meanﬂ bowing‘tolthe reque,sts of every.
stakeholder. - Service can be deﬁned vaS putting ot‘hers’.-,‘needs ahendof your own,
and ﬁnding ways or. renources to‘meet those needs; PRLTY IEEIE S s By

. f‘Robert "Greenleaf" (1970) ,deﬁned:leadership ns follows: .= .7 o,

- - It begins with the natural feeling that one wants to serve, to serve first.
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Then conscious choice brings one to aspire to lead. The d.iﬁ'er'envceb' o
-manifests itSelf in the care taken by;the sérvanf — first to rake su'rek that
~other peopie’s highest" priority needs are being :setved"v’ (Stueber,f 2000,
| p:f54).? e b e e '

Ohe way for a principal to show cOmpass‘ionr ahﬁ the williﬁgnes'é to serve
1s by ’buildihg truksting relationships with éveryoné ianlVed: in th‘e_’sch()bl.
“Staying focused on relationships, understaﬁding, and ‘di’al’og’ue ¢ah hélp leadefs
delivef academic eXc‘elklence and social justice to all students” (Heifetz and
| Linsky, 2004, pp.26-27). Frequent communicatiOﬁ of all formé is essential to
sustaining the§e‘relati0nship‘s. Asa dassrodm téaéher, I’ relj n;)t only on written
c’omm’unjclation, such as my monthly'néWsl’e;cté”r, but T vWill“’not hesitafe tdb pick up
| the phone and let a family know how their student is dding. The frequency and
method of corﬁmunicating isalsoa factdr in creating b’bnds withfamiliés. Idon’t
wait for quarterly report cards to be distributed to “surprise” :a parent with success
or failuré of tﬂek child. If a parent feels comfortabl.e‘ to ‘respond by retimling a
- call or yc‘oming in for a'cqﬁferéncg; 1 feel mu‘éh of the foundation has al;éady been
laid to building a mutual, trustingrelatidnship} *As’a principal, there are many
more shareholdéfs with Which\'éommunication.mﬁétbccur, but the taék can be
accomplished if a pattern and effective system is éétabliéhed eafljbn. st

‘ Anothef‘characteﬁétic bf a servant leader is being a iisténer ahd showing

respect and empathy.
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«“The servant leader.listens receptively'to What' others have' to sa'y.rz When:
a problem arises, this leader responds by listening first.- The servant :
‘leader employs active listening skills. She takes time to hedr othier
:points of view. The servant leader demonstrates aceeptance of others
“ and has empathy for them. You recOgnize,this CharaeteriStic in people
:i who treat others with ‘dignity and respect (Stueber, 2000, p: 49) -

- ‘My current principal and mentor does an e)rcellent job of; liste'nin'g.:- She -
has an open door policy, not only for teachers. and staff but for parents and
community members as well I'have also ‘emailed her on various occas1ons

, expressmg my frustrat1on or elation over a s1tuatlon, and she always replies within
twenty-four hours She shows empathy towards everyone even those with whom
she clearly,disagrees.: S

e In an urban sehool setting, finding and allocating resources to promote

| student achievement can be tricky. It is a principal’s responsibility-toappropriate

financial resources,'- time, materials, and staff to create the bestinstructional,
environment for students; “The servant leader‘practices stewardship.; This .-
administratorfmanages the resources of the schoolto'meet the needs of others

before meeting his own needs’ (Stueber 2000 p.50). .

It is within this context of servant leadershrp that pnncipals f nd creative
iways to 1mprove mstrucnonal leadership on campus. These servant :

s leader principals find ways to purchase needed res0urces_'for teachers,‘ e
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T ",'eVenrthough the budget_ is alreadycstrained.'z’the,se pn'ncivpalsoﬂ'e’rkto find
niva substitnte for a teacher who’is going through a diﬂicult personaltime.'. :
et Whenever possible, he is the 'substitnteteaelier (Arnold and Hams, 2000,
l*’r_p.'713).cf | o S
2.~ The most effective prineipals realize they are in a position of service, and |
demonstrate a commitment and responsibili'ry'to ihose they serve Stueber (2000)
deﬁned a trne servant leader as someone_“willing to be accountable for the well-
being of tlie sc’hoolbyioperating in service;‘rather than in eontrol, of those around
- them” (p. 50). I have worked with several principals that had to eontrol every.
person and every sitnation. I believe that i’f I want to gain service from my 7
"students, staff, and families as a principal,» I must.ﬁrst serve 'tliem through -
cominunication and meeting all of their needs before my own.

We education leaders can find our way through these tough times by

- “understanding that we are not powerless - that, indeed, we hold power'to make

- decisions that profoundly inﬂuence, for good or ill, the lives ofteaehers and
students in our schools. An éducation leader who wants to create a community of |
difference will use that power deliberatelyand rnorally toprornote meaningful :
, relationships and deep undersianding (Heifetz and Linsky,‘-2004, p. 31)..
Conclusion e " |
During my teachingeyi(periences, and also my practicum experiences for

this program, I have encountered many opportunities to make decisions regarding
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 instruction, 'kimplementi‘ng change, and being a servant to my students, colleagues, S
and prinéipal.‘ In orde_rto be an eﬁ'ective,adminiStrétor, Tknow I niust conﬁnue to
strive to lead in 'suéh‘ a manner.' My Vision "fof education has changed very 1ittle '

| since my': days as an Undergfaduate: I believé that it is my job to ensure that all -
Sfudents are learning, that all fafniliés are invd]ved-as much as 'possible with their :

~child’s edUcatiOn,»and thkat‘Iy continﬁe to communicaté and qollaborate with all |

shareholders in the educatidnal CO@thy'. By being a leadef of instruction, a

leader bf changé, and a leader of service, I will become an effective principal.
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