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THE EFFECT OF SOURCE- MESSAGE-VARIANTS ON 

RACIAL ATTITUDE CHANGE AMONG COLLEGE FRESHMAN 

Abstract 

WINFREY M. RUFFIN, JR. 

Under the supervision of Dr. Robert T. Wagner 

The obj ective of this study was to detennine how the racial attitudes 

of freshman students were reinforced or altered by variant stereotypic 

messages received from differing classroom instructors . 

A theoretical model and an associated set of propositions and 

hypotheses were fonnulated based on symbolic interactionism, consistency 

and dissonance theory, and information relating processes. The following 

research hypothesis was generated: 

Groups receiving variant messages, both as to source and content, 

will differ in the extent of change in the attitudes of their members 

toward persons of the opposite race. 

Twenty-six null hypotheses were formulated, covering different 

sourse-message variation as applied to the experimental groups and the 

control group; namely, the attributed race of the speaker, the character 

of the message and the race of the students in the group. 

Freshman enrolled in English courses in Fall, 1979 at Shippensburg 

State College were assigned randomly to either the control group or 

experimental groups. The final sample size was 132, with 105 in the 

experimental groups and 27 in the control. 



The dependent variable was the group mean for the extent of racial 

attitudinal change as measured before arid after treatment by a pre-test 

and post-test instrument. The independent variable consisted of a taped 

message played to the respondent s in which two factors were altered: 

(1) the speaker was identified as either Black, White or not identified 

by a racial characteristic at all; (2) the message either favored or 

disfavored racial integration. 

Six experi1ental groups were each assigned one of the following 

independent treatments: (1) black source--pro-integration message, (2) 

black source--anti-integratidn message, (3) white source--pro-integration 

message, (4) white source--anti-integration message, (5) unknow source-­

pro-integration message , and (6) unkown source--anti-integration message. 

The control group was the seventh group. It received no source­

message variant but was given the cognitive-affective-behavioral pre and 

post-tests . 

The statistical techniques used were the t-test and analysis of 

variance. 

The objective of this study was to examine to what extent the 

attitudes of white and non-white freshmen changed toward each other 

during the fall semester at Shippensburg, and how these attitude changes 

were associated with the application or non-application of treatments 

that varied as to the known race of a speaker and the advocacy or 

opposition toward integration. 



Differences in observed racial attitude change were found between: 

1. The group receiving an anti-integration message (regardless 

of attributed race of the speaker) and the control group. 

2. Students receiving the pro-integration message from a 

white speaker and students who received a pro-integration message 

from an unknown source. 

3 . Students receiving the pro-integration message from a 

black speaker and the students who received anti-integration 

messages regardless of the attributed race of the speaker. 

4. Students receiving the pro-integration message from a 

white speaker and the students who received an anti-integration 

message regardless of the attributed race of the speaker. 

5. Students receiving the pro-integration message from an 

unkown speaker and · the group receiving an anti-integration message 

from an unknown speaker. 

6. Students receiving pro-integration messages and the 

students receiving anti-integration messages. 

7. Students receiving messages from a white speaker and those 

·who received messages from an unknown speaker. 

The study suggests: 

1. There is a greater need for Blacks to be in positions of 

importance in the college community, in order for students to have 

positive racial referents. 



2. Colleges should avoid presenting types of situations that 

promote negativisim, due to the impact of negative messages. 

3. Ther e is a greater need for interracial information and 

experiences in order to enhance s tudents evaluations of racial 

opposites. 
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Chapter 1 

INTRODUCTION 

American society is characterized by a population composed 

of individuals with not only a wide range of physical or racial 

differences, but also an accompanying wide range of sentiments and 

attitudes concerning these differences. Racial classifications, 

among others, serve to differentiate persons in America. This 

tendency is supported by a persistent racial philosophy and ideolog­

ical structure that emphasizes physical differences and promotes a 

racial consciousness; that is, a set of attitudes based on percep­

tions of differences in skin colors and concomitant racially related 

physical ·differences. This perceptual- attitudinal pattern has been 

an area of concern among public leaders and observers, in part due 

to polarization resulting from the pattern. Such polarization has 

been acknowledged by the National Advisory Commission on Civil 

Disorders: "America is becoming two societies ... one black, one 
1 

white--separate and unequal." If this conclusion is true, it then 

has implications for education. 

The social institution of education fulfills various func­

tions in society: cultural transmission and indoctrination, 

cultural integration and conservation, and the cultivation of 

1Report of the National Advisory Commission on Civil 
Disorders, Bantam Books, New York, 1968 , p. 1. 



flexibility, intellectual curiosity, self-discovery and self-

1
. . 2 actua 1zat1on. Formal education, especially higher education, 

influences personal biographies by raising socioeconomic status and 

by shaping and modifying racial attitudes. Therefore, higher educa­

tion, through its professional staff, functions as an agent of 

racial attitudinal modification and raises questions as to the way 

racial attitudes are influenced. 

Statement of the Problem and Its Importance 

This study investigates the following question: "To what 

extent do variant stereotypic messages from different instructors 

reinforce or change racial attitudes among treshmen?" 

Investigation of the racial attitudes, social interaction, 

and their change during the college career will provide an under­

standing of the effect of higher education in general. This 

investigation is of special concern to college administrators, 

college faculty, and other educators: it is in the national 

interest. According to Gilbert: 

2 

It is recognized that stereotyped and prejudiced conceptions 
stand in the way of international understanding and can 
contribute to hostilities. The study of college students, even 
though they are a selective group, is extremely important in 
this connection, since it (college) co~tributes decisively to 
national leadership and policy making. 

2ttarold Hodges, Conflict and Consensus--An rntroduction to 
Sociology, Harper and Row, New York, 1971, p. 338 . 

3G. M. Gilbert, "Stereotype Resistence and Change Among 
College · Students," Journal of Abnormal and Social Psychology, April 
1951, Vol. 46, pp. 245. 



The extent to which college influences attitudinal change 

is open to question. In 1970, 7,913,000 individuals attended 

colleges and universities in America .
4 

An aggregate of this size 

represents an important force in society, the racial attitudes of 

which are appropriate areas for examination. A need arises to 

determine whether or not college experience is associated with 

increased tolerance, raised sensitivity and awareness, and the 

adoption of less rigid attitudes. Soroiin's conception of educa­

tional institutions supports this need to ascertain the nature of 

students' attitudes: 

As educational agencies, the schools must establish a 
carefully elaborated system ·for developing altrusim in their 
pupils. They must instill in them a set of universal values 
and norms, free from superstitution and ignorance as well as 
from degrading, cynical nihilistic and pseudo-scientific 
theories of ou5 time. This task should be deemed as intellec­
tual training. 

Another important issue centers around the degree to which 

students internalize new information and utilize this information 

in day-to-day interactions. By providing new situations and 

additional information, the college experience also provides a 

social learning process that accompanies the academic learning 

process. Two questions immediately arise. Does this additional 

4u.s. Bureau of the Census, Characteristics of American 
Youth, U.S. Printing Office, Washington, D.C., 1972, p. 17. 

5u.s. Bureau of the Census, Characteristics of American 
Youth, U. S. Printing Office, Washington, D.C. , 1972, p. 17. 

3 



information lead to adjusted attitudes which are reflected in 

social behavior? And what type of learning situations are 

successful in promoting opened or closed outlooks and otherwise 

influencing behavior? 

The changes college students are expected to experience 

as a result of contact with the college community and its 

normative systems provide areas of investigative concern. One 

such area centers around the social dynamics of college and its 

influence on the examination and modification of personal behavior 

as it relates to the receptivity of students to new information. 

If colleges are accomplishing the task identified by 

Sorokin, then college experience should provide an intellectual 

climate which encourages an individual to view others on the basis 

of individual and personal traits, rather than on generalized 

physical, racial, and/or social characteristics . 

A great amount of contradictory evidence concerning the 

humanistic influences of college has been compiled. Consider, 

for example, the works of Lehman, 6 Rich,
7 

and Hoge.
8 

Furthermore, 

6Irvin Lehman, "Changes in Attitudes and Values Associated 
with College Attendance," Journal of Educational Psychology, Vol. 
57, No. 2, pp. 89-98 . 

7Harvey Rich, "The Liberating Effects of College," 
Adolescence, Vol. XII, No. 46, pp. 199-211. 

4 

8R. Hoge, "Changes in College Students' Value Pattern in the 
1950's, 1960's and 1970's," Sociology of Education, May 3, 1976, 
Vol. 49, pp. 155-158. 



many questions remain in the areas of college attendance, contact 

with new information and informational situations, influence of 

the college community and the corresponding changes in interracial 

attitudes and behavior. 

5 

Finally, due to the conflicting information concerning the 

possible effects of college in altering attitudes and behavior, a 

basic area of inquiry arises. If colleges provide an atmosphere or 

environment that p~omotes attitudinal and behavioral changes, then 

it must be possible to observe and measure those changes . Likewise, 

if the social climate of the colleges and their accompanying norms 

are effective in influencing these changes, they should be measurable 

throughout students' academic careers: 

As a student becomes more acculturated into the college 

normative system, the effects of this exposure should be measurable 

throughout his or her careers as a student. Having recognized 

college as a socializing agent, a researcher turns naturally to the 

effect of college on racial attitudes . In fact, the effects of 

post-secondary education on racial attitudes, in view of the 

expressed national interest, becomes a critical matter. Gilbert has 

elaborated on the need for _inquiry of this sort: "What has not 

received attention is the extent to which these (racial) stereo­

types persist or fade in the course of time. 119 

9Gilbert, ££· cit. , p. 245. 



By viewing students during their freshman year, data can be 

acquired which will (1) identify the attitudes, norms, and behavior 

of college students; (2) trace the development, if any, of altered 

attitudes, norms, and behavior; and, (3) discover the types of 

situations that contribute to the refinement of racial attitudes . 

Objective of the Study 

The objective of this study then is to: 

1. Discover how the racial attitudes of freshmen students 

are reinforced or altered by variant stereotypic messages received 

from differing classroom instructors. 

6 



Chapter 2 

REVIEW OF LITERATURE 

The nature of the research question calls for an examination 

of the social influence process, the affect of communication on 

attitudes and behavior, and their interaction and change . Concen­

tration will be focused on the type of information and types of 

situations that function in the social influence process. By 

reviewing studies and other relevant information, a general frame­

work centered around general attitude states, factors related to 

susceptibility t o attitude change, factors related to acceptance of 

information, types of information that affect change and the 

relationship between persuasion and various types of attitudinal 

and behavioral change will be developed. 

Attitudes and Attitude Change 

For research in attitude change to be conducted, it should .be 

accepted that individuals do not have fixed attitudes. These 

attitudes are modifiable, and they are measurable. Factors under 

study, which can modify attitudes, are contact with information 

and experiencing an information-relating situation. In considering 

these factors, certain aspects of research appear which have great 

relevancy; such as, basic attitude composition, what is responsible 

for change, how attitudes operate, and the direction of change . 

. 7 



g 

In reference to basic attitudes and factors responsible for 

the change, Carlson directs attention to composition and certain 
1 

elements related to change. According to Carlson: 

Attitudes are complex in that they are composed of a number 
of components, characteristics, or dimensions .. . changes in 
attitude change should result from satisfaction from goals, or 
in the in2trumental relationship between the attitude object and 
the goal. 

Fishbien lends support to this position through the infor­

mation he provides on the operation of attitudes: "An individual's 

attitudes toward any object is a function of his beliefs about the 

object and the evaluative aspects of those beliefs. 113 

In the area of change, studies indicate that attitude change 

may take a number of forms: "An individual may be exposed to a 

communication, and not accept the communicator's point of view, but 

after a period of time 'come around' to the communicator's position . 

4 
The latter phenomenon has been described as the sleeper effect." 

It has also ·been found that communications can, at times, 

produce a distribution of shifts in attitudes. Hovland et~. have 

1Earl R. Carlson, "Attitude Change Through Modification of 
Attitude Structure," Journal of Abnormal and Social Psychology, 
Vol. 52, No . 2, pp. 256-261. 

2Ibid. , p. 256 . 

3Martin Fishbien, "An Investigation of the Relationship 
Between Beliefs About an Object and Attitudes Toward that Object," 
Human Relations, Vol. 16, No. 2, p. 238. 

4Herbert C. Kelman, " 'Reinstatement' of the Communicator in 
Delayed Measurement of Opinion Change," Journal of Abnormal and 
Social Psychology, Vol. 55, 1957, pp . 244- 252 . 
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considered the topic of direction of change to a great extent. 

Their position is that when presented with information, an individual 

is faced with the choice of either acceptance or rejection. 5 This 

acceptance/rejection choice manifests itself in the form of an 

"assimilation116 effect or a "contrast117 effect. Hovland and his 

associates explain this in the following fashion : communication 

near subject's stand will be assimilated to it, while coJlllllunication 

at variance with the subject's own stand will be displaced still 

8 farther away ('contrast effect'). Whether assimilation or contrast 

effects occur, Hovland and his collaborators explain, is a function 

of the relative distance between the subject's own stand and the 

position of the communication. The importance of viewing the 

"assimilation/contrast" affect is that it focuses attention to the 

different directions of change that could possibly be observed. 

Dabb, by assigning change. into three categories, "Real 

Change," "No Change" and "Doubtful Change, 119 suggests another 

5carl L Hovland et. al., "Assimilation and Contrast Effects 
in Reactions to Communicationand Attitude Change," Journal of 
Abnormal and Social Psychology, Vol. 55, 1957, pp. 244-252. 

6rbid., p. 244. 

7 Ibid., p . 244. 

8rbid., p. 245. 

9Leonard W. Doob, "Some Factors Determining Change in 
Attitude," Journal of Abnormal and Social Psychology, Vol. 35, 1940, 
p. 552. 



possibility for the direction of change. The support for this 

particular categorization is based on his findings that" 

10 

there 

is a tendency for those who reveal no change in attitude to consider 

their attitudes to be more certain and important than those who 

10 
revealed a change." His further investigation of the categories, 

as evidence by a college student population, provide five reasons for 

change when it occurred: 

1. 
2. 

3. 
4. 

5. 

Cou·rses in college during the ten-week period 
A personal experience or actual observation; or just 
thinking and reflecting 
Conversation with students or parents 
Newspapers, books, radio, reading in general; or 
knowledge of actual events 
Some authority figure like minister, lecturer or 
employer (but excluding teachers in college)li 

In considering attitudes, attitude change, communication and 

communication situations, it can be recognized that attitudes are 

complex, and their change is affected by certain elements such as 

satisfaction from goal s or instrumentality. Attitudes , then, can 

shift in different directions, or not shift, depending upon their 

certainty and importance as indicated by the evaluative function they 

serve. 

Attitudes and Behavior 

The study of the relationship between attitudes and behavior 

10ibid., p. 565. 

11 Ibid., p. 559 . 
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is centered arormd the principle that while attitudes cannot be 

observed, behavior can. From this principle, it can be deduced that 

if it is possible to identify an individual's attitudes, one can 

predict the individual's behavior . Understanding the relationship 

between attitude and behavior, however, is complicated by the nature 

of the evidence compiled from studies in this area. Studies tend to 

report divergence between attitudes (as indicated by respondent 

expressions on various measures) and the actual behavior of the 

individual expressing the attitude. 

Fendrich found " . . . verbal atti tud·es can be either cons is-

. . . h b h . "12 tent or inconsistent wit overt e avior. It is not atypical 

then, in the examination of attitudes and overt behavior, to report 

an inconsistency between the measure of attitudes (i.e. verbal 

attitudes) and overt behavior. Fendrich offers an explanation for 

the reported inconsistencies by offering this hypothesis : " . .. the 

degree of relationship between commitment and overt behavior will be 

greater than the relationship between verbal attitude and overt 

behavior. 1113 

Lipset and Raab, in accordance with Fendrich, share similar 

explanations concerning the disparity between expressed attitudes and 

12James M. Fendrich, "A Study of the Association Among Verbal 
Attitudes Commitment and Overt Behavior in Different Experimental 
Situations," Social Forces, 45, (1967), p . 353. 

13Ibid., p. 353. 
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behavior. 14 By recognizing the operation of external forces that 

differ from one situation to another, behavior, as it relates to 

attitudes, is interpreted as situational in character. According to 

Fendrich, it is the 11 • • • characterisitcs of the overt situation 

rather than the attitudes that determine the action towards the 

attitude object. 1115 Lipset and Raab, in reference to the inconsis-

tency, take the view that 11 each situation has different 

external forces operating to form the interaction of an attitude 

not only do attitudes differ widely from one individual to another, 

but they differ from one situation to another. 1116 

Despite the disparity that tends to occur, Lipset and Raab 

also recognize another feature: the fact that attitudes do not 

necessarily predetermine behavior does not mean that attitudes and 

behavior do not typically accompany each other. Newcomb et. al. take 

the perspective that behavior is influenced by the nature of the 

immediate situation, and that people also differ in what they bring 

to the situation (i.e., stored dispositions) . 17 Therefore , they 

claim, " ... behavior is jointly determined by individual attitudes 

14Earl Raab and Seymour M. Lipset, "The Prejediced Society," 
Confrontation Psychology and the Problems of Today, Scott, Foreman 
and Company, Atlanta, 1970, pp. 135-144, (Michael Wertheimer-editor) . 

15Fendrich, ££· cit., p. 348. 

16Raab and Lipset, ££· cit. , p. 138. 

17 Theodore M. Newcomb, et. al., Social Psychology, Holt, 
Rhinehart and Winston, Inc., NewYork, (1956). 



on one hand and by the (perceived) situation on the other. 1118 

Furthermore, they state : 

13 

Broadly speaking, we would not expect any simple and perfect 
correspondence between an attitude and a relevant behavior 
because (1) behavior is a product not only of attitudes but of 
the immediate sit uation as we19; and (2) attitudes relevant to a 
situation are often multiple. 

As far as attitudes and behavior are concerned, some observa­

tions of inconsistencies and contradictions between attitude and 

behavi or do occur; however, it is also recognized that attitudes do 

affect behavior, although this behavior is greatly shaped by the 

immediat e situation. Nonethel ess, understanding and prediction are 

possible because of the consistency within which they operate . 

Newcomb and his co- researchers stress the point " . in most cases 

prediction. can exceed chance simply by taking one highly relevant 

attitude into account . This is due to the fact that elements that 

have some logical relationship to one another tend, over time, to 

show a trend towards mutual consistency . .. we may simply observe 

that consistency between attitudes and decisions t o behave in this 

way or that can be taken as a case of psychological consistency . 1120 

Therefore, behavior is strongly influenced by the situat ion 

the i ndividual is encountering and a discrepancy between attitudes 

and behavior may appear . This does not mean that attitudes and 

18Ibid. 

19Ibid. , p . 67 . 

20 rbid. , p . 73. 
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behavior are not related. In fact, behavioral choices of the 

individual are in line with attitudes, and in the". instances 

where there are discrepancies between the two, either may change to 

. 1121 restore consistency. 

The relationship between attitudes and behavior is centered 

around the principle that although attitudes cannot be observed, 

behavior can. Once an attitude is determined, it lends itself to 

aid in the prediction of behavior. This holds constant even though 

at various points of time there may be an inconsistency between 

attitudes and behavior. This inconsistency is related to the opera­

tion of such factors as the individual's commitment to the attitude, 

external overt forces in the situation, and what individuals bring 

into the situation. Understanding and predicting attitudes is 

possibly, due to the consistency within which they operate. 

The Information-Relating Process 

In order to measure changes in attitudes and behavior, one 

must ascertain the relationship between attitude change and behavior 

change , and discover how these changes are affected by various social 

factors and forms of information. Hence, an investigation of the 

social influence process is required. According to Li ndzey and 

Aronson, the social influence process is actually composed of five 

influences, which they label : source, message, channel , receiver and 

21Ibid., p. 73. 
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d 
. . 22 estination. They also refer to these influences as "components" 

of or "variables" affecting the social influence process. 

Each of these variables, while inter-related, is distinct 

and identifiable. Source variables are attributes of the preceived 

source cf the message, such as trustworthiness or similarity to the 

receiver. the message component refers to the content and structure 

of what is being presented (i.e., kind of appeal, or how the 

opposition's arguments are dealt with). Factors that have to do 

with the media or modality through which the messages are presented 

(audio versus visual) compose the channel component. Characteristics 

such as the personality or abilities of the individual s for whom the 

message was designed are considered the receiver component. Destina­

tion entails variables having .to do with the aim of the message 

(type, long- or short-term effect). 23 

While it is recognized that all variables or components are 

integral in affecting attitude change and behavior, the objectives 

of the study call for a focus on source, message and receiver. 

Therefore, a general discussion of all "components" or "variables" 

will be conducted with an emphasis on source, message and receiver. 

22cardner Lindzey and Elliot Aronson, Handbook of Social 
Psychology, Addison-Wesley Publishing Company, Reading, Massachu­
setts, (1969), p. 172. 

23Ibid., p. 172. 
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Source Characteristics. Kelman states that when a comrnunica-

tion is presented, its effectiveness in producing attitude change or 

opinion will be the result of 'content' factors and 'acceptance' 

factors. 24 Acceptance factors are those factors which operate as a 

result of the influence of the comnunicator (source). Content 

factors are those which are related to the nature of the message. 

Some 'acceptance' factors that researchers have shown to exert in­

fluence are source trustworthiness, the source being perceived as 

possessing either positive or negative qualities, source credibility 

(or expertise) and the source's degree of likability. 

Generally, it is found that " . a positive communicator 

increases acceptance and a negative (communicator) decreases the 

extent of acceptance. 1125 A positive· communicator, according to 

Kelman, is one who is trustworthy , prestigious, or well liked. Even 

when the communication being presented was the same, Hovland and 

Weiss26 found a marked difference in the way their subjects responded 

to the "high credibility" source and the "low credibility" source. 

Hovland and Weiss' explanation for the afore-mentioned 

phenomenon is that the acceptance of the high credibility source 

24 
Kelman,~- cit., pp. 332-333. 

25Ib. d __ 1_., p. 334. 

26
carl Hovland and Walter Weiss, "The Influence of Source 

Credibility on Communication Effectiveness," Public Opinion 
Quarterly, Vol. 15, (1951), pp. 635-650. 
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reflects the subject's personal opinion that "low credibility" 

sources are considered to be less fair or less justified. However, 

Hovland and Weiss also established that there was "no significant 

difference" in the amount of factual information acquired by 

subject's presented material by "high credibility" sources when 

compared to subject's presented mate.rial by "low credibility" 

sources. They conc~uded: 

Neither the acquisition nor retention of factual informa­
tion appears to be affected by the trustworthiness of the 
source. But changes in opinion are significantly related to

27 the trustworthiness of the source used in the communication. 

They also noted that subjects changed their opinion in the direction 

advocated by the communicator in a significantly greater number of 

cases when the material was attributed to a high credibility 

28 
source. 

Not all evidence points in this direction. Weiss has shown 

that there is a "sleeper effect" in the area of source credibility 

and the sources effectiveness in influencing attitudes and change. 29 

The "sleeper effect," as described earlier, (accepting communicator 

point of view after first rejecting it), does not support the 

assumption" ... the maximum modification of opinion is to be 

27rbid., pp. 641-642 . 

28Ibid. 

29walter Weiss, "A 'Sleeper' Effect in Opinion Change," 
Journal of Abnormal and Social Psychology, Vol. 48, No. 2, 1953, 
pp. 173-180. 
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expected shortly after exposure to experimental treatment. 1130 

In comparing changes immediately after a coTIDnUnication to 

changes after a four week period from the communication, Hovland and 

Weiss noted. . a decrease in the extent of agreement with the 

high credibility source and an increase in the case of low credibil ­

ity source. 1131 This "sleeper effect, according to Hovland and Weiss, 

is the result of the passage of time which serves to prevent recall 

of source and becomes a mediating cue that leads to rejection. 

Weiss, in an independent work, has identified another possible 

explanation for the "sleeper" effect. He stated, "Although the con­

tent of a communication is learned well, t he communication may be 

discounted as coming from a source having a propagandistic purpose." 

Despite any controversy that may occur as the result of the 

"sleeper" effect, Greenberg and Miller32 feel that the statement 

" ... sources of low credibility ar e not as persuasive as highly 

credible communicators," should be treated as a firmly established 

. . 1 1 · . 33 emp1r1ca genera 1zat1on. One can escape the effects of low 

credibility by postponing the informing of the recipients about the 

source's credi bility: 

30Ib. d __ 1_., 

31
Ibid., 

p. 173. 

p. 173. 

32 
Bradley S. Greenberg and Gerald Miller, "The Effect of 

Low Credibility Sources on Message Acceptance," Speech Monographs, 
30 ; 1966, pp. 127-136. 

33
Ibid. , p. 127. 
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Immediate attribution of a message to a highly credible 
source will result in more favorable audience attitudes toward 
the proposal advocated than will delayed attribution to the 
source, but delayed attribution of a message to a low-credible 
source, will result in more favorable audience attitudes toward 
the pro~osal advocated than will immediate attribution to the 
source. 4 

Greenberg and Miller leave investigators to draw the 

following conclusions: 

1. A message from an unidentified source will result in more 

favorable audience attitudes towards the messag~ proposal than will 

a message attributed to a low-credible source. 

2. Attribution of the message to a low-credible source 

prior to its presentation results in maximal audience resistance to 

persuasion and high credible sources should have the opposite effect; 

therefore . 

3. When a source Js likely to be perceived somewhat unfavor­

ably, delay of information about the source of a persuasive message 

is more effective than ·immediate identification of the source. 
35 

Liking the source is an important element in attitude 

change. Individuals like, and are attracted to, people who agree 

with them more than they are attracted to people who disagree with 

them. Rokeach's studies found that whites prefer associating with 

blacks who have attitudes like their own rather than whites who have 

34Ibid., p . 129. 

35Ibi"d., 128 132 pp. , . 



opposing attitudes. 36 

Similarity and attraction operate much in the same fashion 

as liking: 

Anytime that another person offers us validation by 
indicating that his percepts and concepts are congruent with 
ours, it constitutes a rewarding interaction and thus our 
element in £arming a negative relationship. Disagreement 
raises the unpleasant possibility that!, are to some degree 
stupid, uninformed, immoral, or insane. 

If the source of information is a stranger, there are 

certain ways in which his or her characteristics can influence one 

about to receive the infonnation. Byrne tested and supported the 

following hypotheses which illustrate the forms of influence the 

source may assert: 

20 

a) A stranger who is known to have attitudes similar to 

those of the subject is better liked than a stranger with attitudes 

dissimilar to the subject. 

b) A stranger who is known to have attitudes similar to 

those of the subject is judged to be more intelligent, better 

informed, more moral, and better adjusted than a stranger with 

attitudes dis~similar to those of the subject. 

36M. Rokeach and L. Mezei, "Race and Shared Beliefs as 
Factors in Social Choice, Science, Vol. 151, 1966, pp. 167-172 . 

37oonn Byrne, "Interpersonal Attraction and Attitudes 
Similarity, " Journal of Abnormal and Social Psychology, Vol. 62, 
No. 3, 1961, p. 713. 



c) A stranger who is known to have similar attitudes on 

issues important to the subject and dissimilar attitudes on unimpor-
38 

tant issues is better liked and is evaluated more positively. 

Although the source can produce "sleeper effect" in the 

information-relating process, there is strong evidence supporting 

the ability of the communicator to produce change in one direction 

or the other . A positive communicator is not only more effective 

in producing change, but is also seen as more trustworthy and more 

fair. Credibility and expertise are effective in producing attitude 

change even though credibility and expertise do not affect learning . 

Also important, is the point in time the audience is informed of the 

credibility. If there is a delay in informing the audience, a low­

credibility source will be more effective . Liking the source and 

perceiving the source as similar are important elements: when the 

source is a stranger, individuals are more likely to see positive 

than negative qualities when there is some perceived agreement or 

similarity. 

In viewing source influence, it can be observed that the 

effectiveness of the source in producing attitude change is tied to 

"acceptance" factors such as source trustworthiness, positive or 

negative perception of the source, the credibility of the source 

(expertise), and the source's likability. Although source credibil­

ity demonstrated no significant difference in the amount of factual 

38rbid., pp. 713- 715. 



infonnation learned, changes in opinion are related to the trust­

worthiness of the source. Liking the source is an additional 

important factor. Individuals tend to like people who agree with 

them more than they like those who disagree with them. 

Message Characteristics. In the area of the role of the 

message in attitude change, the focus of concern is basically on 

22 

the type (content) of the message being offered. When conside~ing 

the type of information being offered, attention can be centered on 

approach used, clarity of information, whether the information is 

propaganda or noi, and timing of the presentation of the message. 

The impact of each of the preceding factors has results which can be 

demonstrated by some operation of attitudes or attitude change. 

The study of message characteristics i s based on the ability 

of the message to evoke a response. As Manis 39 stated, " . most 

messages can be interpreted in a variety of ways and that the recip­

ient is motivated to reduce the influence potential of incoming 

message." Rosentha140 also wrote that for a message to be effective, 

it must" ... first advance to the listener 's thought processes 

... and then activate a response sufficient to achieve the desired 

effect." 

39Mel vin Manis, "The Interpretation of Opinion Statements 
as a Function of Message Ambiguity and Recipient Attitudes," Journal 
of Abnormal and Social Psychology, No. 63, 1961, p . 80. 

40Paul J. Rosenthal, "The Concept of Ethos and the Structure 
of Persuasion," Speech Monographs, No. 35, 1966, p. 118. 



Anderson accepted the basic assumption: " .. the greater 

the advocated change in opinion, the greater is the change pro-

23 

41 
duced." Furthermore , he has found that 11 

••• the opinion before 

d f h . . d 42 an a ter t e presentation are linearly relate . 11 He offers the 

following equation to demonstrate the relationship: 

X1 = ~ + .§. (C-_!), when X is the opinion before presentation 
of the communication; !i is t'Re opinion after presentation of the 
communication; f is the fixed point of4~he communication; and, S 
is the coefficient of proportionality . 

f. can be considered the position of the connnunication and Scan be 

thought of as the susceptibility of the person to the communication. 

The interpretation is: the greater the value of.§_, the greater is 

the change of opinion in the direction of the communication. It 

should also be noted that the change in opinion will be positive if 

the initial opinion is less than f., negative if the opinion is 

greater than C. Anderson concludes, II • • in either case, however, 

the effect of the communication is to move the opinion closer to C. 1144 

This equation can be found to operate in daily interaction 

when there are certain "cues" which evoke responses from the listener: 

41Norman H .. Anderson, "Test of a Model for Opinion Change," 
Journal of Abnormal and Social Psychology, No. 59, 1959, pp . 371-381. 

42Ibid. , p. 371. 

43Ibid., p. 371. 

44Ibid., p . 371. 
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When a speaker delivers a speech with the intent of influ­
encing the behavior of his auditors in a particular direction, 
we may conceive of the communication perse as presenting two 
distinct objects as potential foci of listener reaction: (1) 
the message--the sub.j;ect matter, its development, and the pol~­
cies entailed--and (2) the total personality of the speaker. 

The type of message, then, becomes important. Rosenthal 

views the "available means of persuasion" in terminology borrowed 

from the Greeks and Romans. He refers to these different "means of 

persuasion" as: ethos, pathos, ·and logos. In ethos, the communi-

cation is structured so that attention is placed on the speakers 

personality; pathos is structuring connnunication with attention 

centered on the credibility of the communication; and, logos, is an 

appeal to the logic and reasoning ability of the listener. 

Of the three, Rosenthal sees ethos as being the most influ­

ential and important because it places emphasis on the human factor 

in oral communication. By viewing oral persuasion as involving a 

symbolic stimuli and listener reaction, the human element becomes an 

"empirical reality" in that oral communication is especially signi­

ficant in persuasive communication. Persuasion may be classified as 

personal or non-personal, depending upon whether the speaker's 

personality or his message becomes the primary object of value 

response. Rosenthal writes, "If the message functions primarily as 

a medium by which the speaker's personality actfvates the dominate 

45 
Rosenthal,~- cit., pp. 114-115. 
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response, the process may be categorized as personal persuasion. ,A6 

It is due to the predominance of oral cpmmunication in daily life 

that Rosenthal places such importance on ethos, as a message form 

intended to bring opinion change. 

This brings about a question for consideration: 

If the .image is created both directly by the speaker and 
indirectly by the message, what determines whether the listener 
will be affected by the message as a basic cause of persuasion 
itself or as a vehicle for the personality of the speaker?47 

The answer to this question is to be found in the relation­

ship among four basic elements: "the listener," "the speaker," "the 

message" and "the environment." These, together, constitute a 

"configuration of communication." The character of the persuasive 

process is then determined by any of the following relationships: 

Speaker-Listener Relationship--The relationship is affected 
by the nature of conduct the communicator seeks. 

Environment-Listener Relationship--Affected by the listener's 
knowledge and concern about external conditions. 

Message-Listener Relationship--Nature of content, degree of 
clarity and ifgact with which it is received affect the 
relationship. 

Another influence that has received attention is the clarity 

of the message . Manis suspected that introducing an ambiguous. 

statement of opinion would result in individuals reverting to their 

own views when interpreting that ambiguous statement. He felt that 

46Ibid., p. 119. 

4 7Man1.· s . t 76 , ~- ~-, p. . 

4810c. cit. 
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in ambiguous stimulus situations there would be a lack of environ­

mental constraint, which would encourage the influence of the 

individual's own views. He found, contrary to his prediction, that 

ambiguity did not lead to increased differences in the various 

recipient groups. He wrote, "The introduction of ambiguity did not 

produce this effect; instead, the ambiguous messages were constantly 

displaced towards the midpoint of the curve. 1149 

Manis' explanation for this is that subjects were either 

tmcertain and tmwilling to conunit themselves, or that in judging 

opinion statements, the trend towards the midpoint was not the result 

of turning to one's views. Instead, the subjects used their own 

views as an anchor. Therefore, when a subject is presented wi th a 

message, there is a trend to assimilate the message towa rds his 

beliefs. Furthermore, if the message favors a position that is 

unacceptable, he displaces away from his own stand. 

Therefore, it seems that ambiguous messages produce a 

curvilinear relationship between attitude and message interpretation 

as opposed to the neutral messages that yielded an essentially linear 

relationship between attitudes and judgments. The introduction of 

ambiguity did not significantly affect the curve, although subjects 

did demonstrate a tendency to displace the ambiguous messages towards 

the midpoint of the scale. 

Insko explored the question as to what point should a 

49 Ibid. , p. 78. 
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communication be presented to have the greatest effect. By taking 

this approach, the concept of "primary versus recency" arises. 50 As 

he wrote, "When the initial conununication has the greater effect, it 

is called one of primary, and in the case in which the final communi-

. h ff d f 51 His study 1·s cation as greater e ect, is calle one o recency." 

centered around the prediction: 

The longer the time between communications, the greater the 
recency effect, and the longer the time between the second 52 communication and the measures, the less the recency effect. 

But the data failed to support the prediction that delayed 

measurement in the groups with no time between comnrunication should 

produce a primary effect or less recency than occurs without the 

delay. A primary effect was expected because it was believed that 

the forgetting curve for the first communication starts at a somewhat 

higher level than the forgetting curve for the second. 

McDavid53 has given attention to the role or propaganda in 

attitude change, "The term propaganda is applied generally to any 

kind of effort to manipulate the attitudes of an audience .. 

Although the term has, in common usage, come to imply conniving 

so 
Chester A. Insko, "Primacy Versus Recency in Persuasion as 

a Function of the Timing of Arguments and Measures," Journal of 
Abnormal and Social Psychology, Vol. 69, No.4, 1964, p. 381. 

51Ibid., p. 381. 

52John W. McDavid, Social Psychology, Harper and Row 
Publishers, New York, 1968, p. 371. 

53Ibid., pp. 372-373. 
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f~lsehoods or half-truths, this connotation is not literally accurate. 

Any attempt to influence the development or change of attitudes may 

be properly called propaganda." The term propaganda ·is usually 

applied to attempts to intentionally persuade the listener. 

Mc0avid
54 

also explains messages can be examined by their 

content and purpose . Attitudes are affected by these factors . 

Options open to the nature of the messages are "rational, emotional , 

prestige identification, sympathetic identification, or feal appeal." 

"Rational" messages attempt to persuade the audience through commu­

nications that are logically sound . The absence of pertinent fact 

supports the use of "emotional" propaganda. Utilizing a highly 

regarded reference or public figure, is a message style known as 

"prestige identification.II Some leverage has been gained by induc­

ing the audience to feel sorry for the persuader. This is known as 

"sympathetic identification." Threats as a basic message structure 

are called "fear appeals." The use of fear as an emotional appeal 

in attitude change does not guarantee successful persuasion. 

Propaganda can be based on honest or factual information. 

For a message to be effective, several aspects of its presentation 

must be considered. Mc0avid55 lists a few: "G) the importance of 

stating conclusions; (2) the effects of one-sided and two-sided 

arguments; and (3) order effects." The effective propagandist 

. 54Ibid., pp. 373-374. 

55 rbid., pp. 373-374 . 
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stands to gain by pointing out the conclusions she or he wishes to 

have drawn from the message quite explicitly, no matter how obvious 

it may be though the facts speak for themselves. Studies comparing 

one-sided versus two-sided arguments demonstrate no clear immediate 

advantage of the two-sided argument over the one-sided argument. 

When order is considered, the question of "primacy or recency" 

occurs. This is a controversy that has not been settled. Evidence 

shows that when affecting the attitudes of an audience unfamiliar 

with the topic, the prime position is especially advantageous. If 

the audience already has the existing attitude, the effect of order 

is reduced. 

Messages can be interpreted in a variety of ways. The type 

of message becomes a means of persuasion based on whether the message 

is ethos, pathos, or logos in structure, which means that messages 

can be structured so that attention will be focused on the person­

ality of the communication, the content of the argument, or to the 

receiver's logic system. Much research concentrates on the ethos 

structure because of the human element in communication. This is 

because ethos focuses on the personality of the comnrunicator. 

Message ambiguity is not of an influence as one would be 

led to believe, in that when introduced to an ambiguous message, 

subjects tend to express opinions closer to the middle point rather 

than to their own. Propaganda can be honest and is effective in 

bringing attitude change. However, the point of the propaganda 

should be quite explicit and there appears to be no advantage to 



two-sided arguments or the order in which arguments are presented, 

except in the cases of an uninformed audience. 

Receiver Characteristics. How the individual handles or 

interprets information is an important factor in opinion and 

attitude change effectiveness. Concentration on the receiver con­

siders the recipient's reaction to the communication from both an 

internal sensuous (ways of thinking, or perception) and accompanying 

behaviors. Important in this area are such factors as informing or 

not infonning the receiver that he or she is going to encounter the 

communication, the manner in which information is handled and 

personal characteristics of the receiver, such as self-esteem, anti­

intellectualism and intellectual rigidity. 

In considering one of the problems involved in opinion change, 

Allyn and Festinger concern themselves over the attempt to persuade 

individuals as it relates to the anticipation or non-anticipation of 

a communication. 56 They present the following research question: 

"What are the effects of being prepared or unprepared to .hear 

persuasive communication?1157 Interestingly, some research on this 

question has shown a persuasive communication was more effective 

if the audience falsely anticipated that it would support 

56 Jan Allyn and Leon Festinger, "The Effectiveness of 
Unanticipated Persuasive Communication," Journal of Abnormal and 
Social Psychology, Vol. 62, No. 1, 1961, pp. 35-40. 

57Ibid., p. 35. 
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their existing views . 

A possibl e explanation for t his is offered by Festinger ' s 

cognit ive dissonance theory . When a person hears a communication 

whose message is different from the posi tion that person holds, 

dissonance occurs. As he notes: 

Since a person who reads a persuasive communication, or is 

3] 

a listener in an audience, cannot attempt to i nfluence the source 
of the communication, there are only two immediate ways in which 
he can reduce the dissonance. He can change his opinion to a 
position closer to that advocated by the communication or h58can 
reject and derogate the communication and the communicator. 

If preparedness has any effect, it is used to reduce 

dissonance. Preparedness operates in the following fashion: being 

prepared for the communication does not make the communication less 

effective. It simply alters the way in which dissonance is reduced. 

_Those prepared for the connnunication would tend less to change their 

opinion and ·tend more to reject the communicator: 

It was fowid that subjects who were forewarned of the nature 
of the communication changed their opinions less and rejected 
the_co~~cator as biased to a greater degree than unprepared 
subJ ects. 

Hovland et. al. prop0sed another view in approaching the 

. . f . f . 60 recipient o in ormation. They concentrate their attention on the 

distance between the subject's stand and the stand of the commwii­

cation. and offer the following hypotheses : 

58Ibid. , p . 35. 

59Ibid., p. 40. 

60Hovland, et. al., ~- cit., p . 251. 



1. Reactions to a comnnmication will decrease in 

favorableness as the distance between subject's own stand and the 

position advocated in the communication increases. 
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2 . In evaluations by the subject of what position is 

advocated by a communication, the greater the distance between the 

subject's own stand and the position advocated in the communication, 

the greater the displacement away from the subject's position . --
("contrast effect") . When only a small discrepancy exists, there 

will be a tendency for displacemen~ toward the subject's stand 

("assimilation effect") . 

3. With small distances between the position of the conununi­

cation and that of the subject's, changes in the subject's opinion 

in the direction advocated by the communicator will occur . With 

large distances between the stands taken by communication and by the 

subject, opinion change in the direction advocated will be 

. f 61 in requent. 

Therefore, the relative distance between the subject's 

attitudes and position of communication may be useful in explaining 

apparently contradictory effects of communication in producing 

attitude change in the intended direction, no change, and change in 

the opposite direction . 

Fishbein and Hnnter inspected those elements that compose 

61 Ibid., p. 256. 



attitude and how they are manifested.62 One way of considering 

attitudes is to view" ..• an individual's attitude toward any 

object as essentially a function of the total amount of affect 

contributed by each of his beliefs. 1163 Or, one can take the 

opposing perspective that " • • . an individual's attitude toward 

any object is essentially a function of the mean amount of affect 

contributed by each of his beliefs. 1164 These researchers feel the 

distinction is important and refer to these processes as "cognitive 

summation" and "cognitive balance." The difference between these 

two theories is that in summation theory, every new piece of 

positive information serves to increase favorable attitudes towards 

that object. Balance theory, on the other hand, predicts that 

learning new positive information lowers an individual's attitude. 

The rec~pient's attitude , as affected by new information, is 

explained differently by each approach: 

A summation theory would predict that the amount of change 
is an increasing function of the number of new beliefs learned, 
while balance theory would predict that the amount of attitude 
change is a decreasing function of the nW1IDer of new beliefs 
learned.65 

62Martin Fishbein and Ronda Hunter, "Summation Versus 
Balance in Attitude Organization and Change," Journal of Abnormal 
and Social Psychology, No. 5, 1964, p. SOS . 

63Ibid., p. sos. 
64Ibid., p. sos. 
65Ibid., p. sos. 
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Focusing attention more on the individual, Dabbs (1964) 

presents various findings which lead one to suspect self-esteem 

is debatable as to its effect on opinion change.66 Some studies 

indicate that persuasive communication produces more attitude change 

among individuals who are lower in self-esteem and that low self­

esteem individuals are more influenced by group relations. This 

leads to the construction of a hypothesis: "There is an inverse 

relationship between self-esteem and susceptibility to persuasive 

influence. 1167 However, this hypothesis suspects that other studies 

have shown that low self-esteem subjects sometimes showed more and 

then sometimes less attitude change than did high self-esteem sub­

jects. Self-esteem does seem to be related to the nature of the 

communication as it produces change. A pessimistic communication 

produces more attitude change among low self-esteem subjects, while 

an optimistic one produces more change among high self-esteem 

subjects: 

High self-esteem individuals reject pessimistic communica­
tions (wh-ich would force them to consider danger), and low 
self-esteem individuals reject optimistic communications (which 
would not prepare them for possible danger).68 

66oabb 
' ££· cit., p. 173. 

67 lli.id., p. 174. 

68Ibid . , p. 174. 
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Dabbs feels the underlying defensive resistance to attitude 

cannot be contributed to the subject .ignoring a communication or 

denying its validity, especially when the source is reputable. 

Instead, they attempt to "explain away" the communication by main­

taining that the communication is biased and reflects characteristics 

of the communicator for rather than actual events. 

Mausner and Mausner have observed a cultural phenomenon 

. . . 11 1 · 69 
operat1ng--ant1-1nte ectua ism. The United States, they feel, is 

experiencing" ... a deep distrust of 'intellectuals' and rejection 

of ideas or discoveries that conflict with entrenched beliefs. 1170 

Their investigation revealed those with little education tended to 

reject scientific authority. There was also a pervasive attitude of 

suspicion, not only of scientific organizations, but of scientists 

themselves. 

Goodstein explored the field of intellectual rigidity.
71 

Many researchers have doubts about the concept of rigidity as a 

valid concept. Viewing Rokeach's work on ethnocentricism as 

reflected inflexibility in thinking, he accepts Rokeach's conclusions 

69 
Bernard and Judith. Mausner, "A Study of the Anti-Scientific 

Attitude," Scientific American, Vol. 192, No. 2, 1955, pp. 35- 40. 

70 b"d !.2:_. , p. 35 . 

71Leonard Goodstein, "Intellectual Rigidity and Social 
Attitudes," Journal of Abnormal and Social Psychology, Vol. 48 , 
No. 3, 1953, pp. 345-353. 



that" ... those high in ethnocentricism are more concrete 

(rigid) in their mode of thought than those who are low in 

h 
. . 72 

et nocentricism." This leads to Goodstein's two hypotheses: 
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1. Persons who are intellectually rigid, have more extreme 

attitudes than persons who are non-rigid. 

2. Persons who are intellectually rigid, have more stable 

. d h 1 h · · d 73 attitu est an peop e w o are non-rigi. 

As far as the recipient is concerned, forewarning of the 

nature of communication tends to result in the recipient rejecting 

the communicator, more so than in the case of non-altered recipients. 

Preparedness serves to reduce dissonance for the individual. Also, 

the receiver can react to new information by incorporating into his 

stand on basis of its similarity or discount it due to its diff­

erence. This process is dependent upo~ the distance between the 

receiver's feelings and the point of the communication. This can be 

interpreted as the result of either adding the attitude elements 

together, or by achieving a balance among the components. Addition­

ally, certain cultural and individual factors operate, such as 

"anti-scientific" perspective and intellectual rigidity. 

In viewing the receiver in the infonnation-relaying process, 

attention is being focused on ways of thinking or perception. 

72Ibid., p. 345. 

73Ibid., p. 346. 
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Influences that affect thinking and perception are the receiver's 

preparedness for the communication, recipient self-esteem and 

recipient intellectual rigidity. This can be viewed by monitoring 

the recipient's level or state of c_ognitive dissonance. These 

factors rest in the relative. distance between the individual's 

attitude and the position of . the communicator. One of two processes 

then can be assumed to be operating: "cognitive summation" or 

"cognitive balance." 

. The effect of a communication is also a function of the 

recipient's self-esteem, in that, generally, data indicates 

persuasive communication produces more change among individuals 

who are lower in self-esteem. Similar patterns are also seen to 

.occur in areas such as the recipient's proneness to ethnocentrism 

and the recipient's intellectual rigidity. 

Channel Characteristics. Channel characteristics are 

centered around certain types of changes that occur as t he result 

of the influence of factors such as direct observation or contact 

with the attitude object, influence of the written over the spoken 

word, influence of mass media and the influence of face-to-face 

communication. Of special importance, is contact with the attitude 

object. 

Contact with the outgroups has been shown to have an 

influence on changing attitudes. Contact situations provide a 

means by which groups who previously had no or little interaction 
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are placed in situations in which the participants are provided the 

opportunity to interact. As a result of this interaction, some 

changes in outlook are expected to · occur. Evidence indicates that 

a number of possibility outcomes can occur--short-term contact can 

bring either increased hostilities or affection, while long-term 

contact increased positive feelings. 

Sherif and Sherif quo.te various studies where contact 

between antagonistic groups has resulted in the gaining of a sense 

of solidarity after the interaction, such as Ooob's study in which 

students with different religious beliefs and affiliations gained 

greater appreciation for other religions after visiting the other's 

1
. . . 74· re igious services. 

Destination Characteristics. The destination characteristic 

most relevant to the nature of the study is whether the result of 

the communication will have a long- or short-term affect. According 

to Lindzey and Gardner, the resultant attitude change and its affect 

can be conceptualized as the outcome of five factors: attention, 

comprehension, yielding, retention and action .. 75 The receiver must 

go through each of these steps. if communication is to have an impact 

and each step ·depends on the other step occurring. The duration and 

74Muzaffer and Carolyn Sherif, An Outline of Social 
Psychology, Harper and Row Publishers,. New York, 1956, p . 549 . 

75Lindzey and Gardner, (1969), p. 173. 



other related aspects of attitude change are connected with these 

factors. 

A Review of Source-Message-Receiver Interaction 

To understand the dynamics of the communication process 

attention must be directed toward the source, message and receiver 

components. In recent years there has been a great amount of 

attention placed in these areas. As indicated by Newcomb, the 

communicative act and interaction are essentially the same social 

b h 
. 76 e avior. He states: 

Every communicative act is viewed as a transmission of 
information, consisting of discriminative stimuli; from a 
source to a recipient ... it is assumed that the discrim­
itive stimuli have a discrimitive object as referent. Thus 
is the simplest communicative act one person (A) transmits 
information to another person (B) ab9~t something (X). Such 
an act is symbolized as A to B re X. 

A,!, and X are therefore interdependent. According to Newcomb 

they constitute a system (a definable relationship between A and 
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!, A and X, and between! and!). The social nature of this 

comnrunicative act is more apparent when considering Newcombs' 

statement: "It is an almost constant human necessity to orient 

oneself towards objects in the environment and toward other persons 

76Toeodore M. Newcomb, "An Approach to the Study of Communi­
cative Acts," Psychological Review, Vol. 60, No. 6, 1953, pp. 393-
404 . 

77Ibid., p. 393. 
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oriented toward the same object. 78 

Therefore, in observing and describing the process of 

attitude change, attention must be directed toward" source of 

the commrmication, the nature of the message, and the personality 

characteristics of the audience. ,,79 Given this direction it is 

therefore possible to view the interaction of these components by 

reviewing some pertinent research studies in this area. 

Characteristics of the source (or communicator) which appear 

to influence the receiver are factors such as expertness (credibil­

ity), trustworthiness, and similarity to the receiver. The 

explanation ·for the influence of these factors is that highly 

credible commrmicators will be more effective than low credibility 

communicators in inducing attitude change. High expertise then, on 

the part of the source, is an advantage . Related to this is "trust­

worthiness," which means the source is seen or perceived as not 

presenting false information and not trying to persuade the audience 

or receiver(s). Trustworthiness is also interpreted as being 

unbiased and honest .. The last factor, "similarity," plays an 

important role in that people who are viewed as similar are also 

viewed as more trustworthy . 

78Ibid., p. 395. 

79Leonard Berkowitz, Social Psychology, Scott Foresman and 
Company, Glenview, Illinois, 1972, p. SO. 



"Laboratory studies have demonstrated that as a source' s 

trustworthiness increases, so does the amotmt of attitude change 

80 
increase within an audience ," claims Severy. Severy continues 

to explain that source credibility cannot be separated from the 

audience attitudes, " ... credibility is in the eye of the 

beholder. 1181 Research indicates that messages of equal merit are 

more effective from a credible source than from a noncredible 

source . 

Low source credibility is an antecedent condition that 

serves to immtmize an individual's beliefs and make them more 

resistant to persuasion. This can be observed, even in comparing 

a low credibility source with an unidentified source. Greenberg 

(1964) discovered in his experiment that a message attributed to a 

high-credible source results in greater attitude change than a 

41' 

. h. h h . . d · f . d 82 
message in w ic t e source remains uni enti ie . Greenberg also 

demonstrated that low credibility results in some detrimental 

audience effects. 

In his experiment, Greenberg had subjects evaluate 

scientific messages written for the layman. All subjects were 

80 Lawrence J . Severy, A Contemporary Introduction to Social 
Psychology, McGraw-Hill, New York, 1976, p. 67. 

81 Ibid. , p. 5 9 . 

82sradley S. Greenberg, "The Effects of Low-Credible Sources 
On Message Acceptance," Speech Monographs, 30, 1966, pp. 127-36 . 
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randomly assigned to one of two treatment groups. After inducing a 

low credibility situation for one group Greenberg subjected the other 

randomly selected group to similar conditions without inducing a 

source. The low-credibility and unidentified source conditions were 

compared. The mean attitude score for subjects in the unLdentified 

source condition was higher (27.1) than for the low credibility 

condition (23.9). "The higher score is indicative of more favorable 

. d 83 att1tu es." 

The credibility of the source is analyzed into his apparent 

expertise and objectivity. High credibility sources produce more 

opinion change than low credibility ones, and neutral sources produce 

an intermediate amount of change. As long as the person knows 

whether the source is of high or low credibility, the person can 

evaluate the conclusion without paying attention to the argument 

used. 

In discussing the influence of the source, two aspects of 

source credibility must be considered: the "sleeper effect" and the 

"boomerang effect." Severy explains that the " . . . 'sleeper 

effect' does not help a noncredible coilDllunicator, it only hurts a 

84 credible one." This is because audiences tend to forget the 

credible source which produces a decrease in attitude change. The 

non-credible source is ineffective initially and stays ineffective 

83Ibid., p. 134. 

84 . 69 Severy,~· c:1t., p . . 
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over time. However, a disliked source is prone to produce a 

"boomerang effect," which Severy defines as the audience changes its 

attitudes in a direction opposite to what the disliked source 

85 
advocates." 

Noncredible and disliked sources are least effective in 

changing attitudes. A source who is liked appears to be more 

impartial and therefore has higher credibility and is able to 

produce more attitude change. The more the subjects like the 

source of a persuasive message, the more they change their beliefs 

towards the position the source is advocating. Generally, an 

attractive communicator produces more change than an unattractive 

one. In fact, a disliked connnunicator is relatively ineffective 

in changing people ' s attitudes. 

In discussing message factors, attention could be placed on 

a number of elements: type of appeal, inclusion and admissions 

from message, order of presentation, one-sided versus two- sided 

communication, drawing a conclusion, and receiver source discrep­

ancy. Discussion will focus on areas most relevant to this 

research. 

Baron86 discusses the importance of message content. He 

explains why attention to a one-sided or two-sided communication 

85 Severy,~- cit., p . 69 . 

86Robert A. Baron, Social Psychology, Allyn and Bacon, Inc., 
Boston, 1974, p. 195. 
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affects the message's effectiveness. The key ·to understanding this 

importance is that particular fonns of presenting arguments in favor 

of or opposed to the listener'·s frame of reference can lead to 

either resistance to or acceptance of a position. Baron states: 

Among those initially opposed to the communicator's 
position, a one-sided message might be perceived as unfair 
and biased and might even stimulate the audience to seek 
new arguments to support its own position. Two-sided 
arguments which include mention and refutation of arguments 
opposed to the position advanced might nullify the attempts 
of a hostile audience to bolster its own position and thus 
produce greater change in the direction advocated than would 
one-sided presentation. For subjects who are initially 
favorable to the communicator's position, one-sided messages 
should be more effective, since no doubts would be raised by 
mention of opposing evidence. Here the messa87 content should 
strengthen the initially favorable attitudes. 

During World War II, Hovland and associates conducted a study 

concerning the effectiveness of a one-sided argument versus a two-
88 sided argument. They were concerned with the attitude of American 

soldiers after the defeat of Germany in that there was concern that 

the soldiers would want to return home before the military could 

release them due to the effort needed in defeating Japan. A program 

was designed to convince soldiers that the war with Japan was yet to 

be fought. An experiment was devised to compare a one-sided 

program with a two-sided program. These communications were 

presented in recorded form to different groups of soldiers, whose 

87
Ibid., pp. 195-196 . 

88Paul F. Secord, Social Psychology, McGraw-Hill Book 
Company, New York, 1964, pp. 138- 139. 



opinions were determined before and after the comnnmication. A 

control group received no communication, but took the initial and 

final questionnaires. 

4S 

The result of this experiment was that neither the one-sided 

nor two- sided argument had an advantage over the other in that both 

arguments lengthened the estimate the soldiers had concerning the 

duration of the war. However, those who had originally thought the 

war would be short were more effectively influenced by the two-sided 

communication, and those who had thought the war would last at least 

two more years were effectively influenced by the one-sided commu­

nication. As Secord notes: 

One-sided communications are more effective for people who 
already agree with the communicator, but people who disagree 
with the communication do not change their opinions in response 
to one-sided communications. Just the reverse is true for two­
sided communications . 89 

A related problem with message content is whether the commu­

nicator is explicit in presenting his or her position or if the 

communicator leaves it up to the audience to make their own con­

clusions. Baron and Secord have reached conflicting conclusions 

concerning this problem. According to Baron, "When explicit con­

clusions are drawn by the communicator, there is more attitude change 

than when the audience is permitted to reach its own conclusions.
1190 

89secord., ~- cit., p . 163. 

90Baron, ~ - cit ., p. 168. 
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Secord, on the other hand, takes the position: ''Whether the commu­

nicator draws the conclusion implied by his message or leaves it up 

to the audience does not seem to make a distinct difference in the 

d • I f . 91 au 1.ence s acceptance o 1.t. 11 

Secord feels that logical conclusions may be presented in 

favor of either approach, in that "left to its own devices" the 

audience may draw the wrong conclusion. But, it can also be argued 

that an audience which has had the option to make up its own mind 

will be more likely to accept the communicator ' s message. He also 

takes the position that results from experiments in this area are 

inconclusive. However, Baron's evidence points in the opposite 

direction in that the data he has collected indicates that in terms 

of net percent, a higher proportion of subjects shift their attitudes 

toward the advocated position when the conclusion is stated 

explicitly. 

This conflict of data between Secord and Baron warrants 

further investigation. Severy gives direction in reaching a 

resolution to this conflict. Severy advocates that a message can 

have special properties of its own and these can determine the 

effectiveness of the message for changing attitudes. Severy calls 

observers to place attention on the basic position advocated by the 

message. The critical phenomenon to be observing according to him 

91secord, ££· cit., p . 163. 



is the discrepancy between the message and the targets view. 

Severy explains: 
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We can diagram an attitude as a point along a continuum 
ranging from extremely negative affect through neutral or no 
affect to extremely positive affect. Research suggests that 
there is a limit to the amount of discrepancy which can exist 
between an audience's view and a coJIDllUTiicator's. If the 
discrepancy is too great, the communication will be dismissed. 
But if the discrepancy is not great enough, the target might 
not be great enough, the target might not notice any difference 
of opinion and not be motivated to change. 92 

Apparently there is a "latitude of acceptance," which is the range 

in which a communication will be accepted by an individual. Another 

element then is the "latitude of noncommitment," which includes 

statements with which the individual neither agrees or disagrees. 

The final component then is the "latitude of rejection" that operates 

on statements that are unacceptable to the person. 

An important influence in this scheme is the individual's 

involvement with the issue, in that the more involving an issue is, 

according to Severy, the narrower the latitude of noncommitment and 

the broader the latitude of rejection. As he notes, "On important 

issues an individual will reject a greater number of positions and 

be noncommittal toward a fewer number . The latitude of acceptance 

does not seem to change as a result of involvement. 1193 

92 Severy,~- cit., pp. 70-71. 

93Ibid., p. 71. 



Freedman has provided an explanation of this phenomenon. 

As indicated, the communication has a great affect on attitude 

change, especially when considering discrepancy. 94 Freedman 

directs his attention to the stress that a target feels when 

encountering an influence situation in which there is a discrep­

ancy between the target's initial position and the position 

advocated by the communication. Freedman's statement is" 
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the greater the discrepancy, the greater the stress. 1195 The 

relationship between discrepancy and the amount of stress is not 

simple because " • . . there is more stress with greater discrep­

ancy but this does not always produce more change. 1196 This can be 

related to the operation of two factors. As discrepancy becomes 

larger, individuals find it more difficult to change the attitude-­

and extremely discrepant statements tend to make the individual 

doubt the credibility of the source. 

In order to reduce the stress in this discrepant situation, 

the target can either change the attitude or reject the comIID.1nicator. 

The greater the degree of discrepancy, the more difficult it becomes 

to reduce stress by changing the attitude. As discrepancy increases, 

94Jonathan L. Freedman, Social Psychology, Prentice-Hall, 
Inc., Englewood Cliffs, New Jersey, 1974. 

95 Ibid., p. 283. 

96Ibid., p. 283. 



a communicator who makes an extremely discrepant statement tends to 

lose credibility. It appears, then, that as discrepancy increases 

attitude change becomes more difficult and rejection of the commu­

nicator becomes easier. This process is related to "assimilation" 

and "contrast" concepts, discussed earlier. 

However, prestige of the communicator does play an inter­

vening role. Freedman refers his readers to a study conducted by 

Aronson, et. al. in which the investigators were considering the 

relationship between high prestige and rejection of the source. 

Freedman also alerts the reader that " . • the greater the level 

of the prestige of the commtmicator, the higher the level of discrep­

ancy at which rejection, rather than attitude change, starts." 

Aronson, et. a1.97 had subjects (college students) read opinions 

about poetry that were discrepant from their own. Discrepant 

opinions attributed to T. S. Eliott and a student were used as 

sources. 

The findings indicated that " •.• the level of prestige 

does not change the basic relationship between discrepancy and 

attitude change, but it does change the point at which maximum 

change occurs. The more difficult it is to reject the communicator, 

the greater the discrepancy at which maximum change occurs; the 

more difficult it is to change ones attitudes, the lower the 

97 Ibid., p. 287. 
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discrepancy producing maximum ch.ange. 11 98 

The last area to discuss concerns receiver (target) 

characteristics. When viewing receivers a general characteristic 

is being examined: persuasibility. Secord defines persuasibility 

as " the tendency of the. individual to accept or reject 

so 

persuasive commtmica tions .. The assumption is that some individuals 

are more susceptible to persuasive communications than others . 1199 

Factors which can influence susceptibility to persuasion are self­

esteem, intelligence, coI1Dnitment, and gender (sex differences). 

Self-esteem is an important factor in influencing whether 

or not individuals will change their attitudes, minds, or opinions. 

Self-esteem, according to Baron, is" ... one's assessment of 

oneself in terms of positive or negative evaluations . .,lOO Baron 

contends, despite some recent findings that " ... high self-esteem 

persons who are confident in themselves regarding their abilities 

and attitudes should be less persuasible than low- self-esteem 

individuals. Thus, self-esteem should be negatively related to 

attitude change. 11101 With this statement, Baron reminds one that 

low levels of self-esteem can lead individuals to avoid 

98Ibid., p. 288 . 

99secord, ~- cit., pp. 165-166 . 

.. lOOBaron, ~· cit., p. 208 . 

101Ibid. 
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comprehending persuasive argument that contradict their attitudes. 

Thus, he writes, " both ~igh and low esteem should lead to 

minimal attitude change, altho_ugh for different reasons. 11102 

Dabbs conducted an experiment whose results correspond 

closely with the premises established by Baron. Dabbs conducted a 

study to test the explanation that individuals accept influence from 

communication which supports their own characteristic defenses and 

resist these defenses . He wanted to discover if individuals would 

attempt to "explain away" the communication. This would occur when 

the individual interprets the communication as biased and in turn 

concentrates on the characteristics of the communica.tor rather than 

on the nature of the communication. He was also interested to find 

out if persuasive commrmication produced more attitude change among 

individuals who were lower in self-esteem. 

In his study two groups of subjects were exposed to a 

communication. Two basic communications were constructed to present 

opposing views of Army life. The communicator would be seen either 

as a strong and active "coper," or as a weak and passive "noncoper." 

The message's basic topic concerned presenting a pictur.e of what 

might happen to a draftee . 

The results indicate that attitude changing did not depend 

on the subjects . liking of the commrmicator nor did reported 

lOZibid. 
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similarity accol.lllt for attitude change. But, as far as self- esteem 

was concerned, "capers" influenced high-esteem subjects more than 

low-esteem subjects, while "noncopers" influenced high and low self­

esteem subjects about equally. Dabbs' concl usion is .that the 

original hypothesis that subjects will accept or reject a persuasive 

conunW1ication depending on whether its content is consistent with 

their characteristic mode of defense is rejected, but a similar one 

remains: 

High and low self-esteem subjects differ in their character­
istic modes of adjustment: either they actively approach and 
atte~pt to cope_with their10~vironment or they react to it in a 
passive, noncop1ng manner. 

This uncertain relationship is also considered by Secord. 

Secord's interpretation is that there is an association between self­

esteem and conformity which have implications for persuasibility in 

that people with a history of success should be less persuasible, 

while those with many failures should be +ess so. His conclusion is 

that individuals with high self-esteem make active efforts to main­

tain esteem, and those with low self-esteem exert less effort. As 

he notes, 11CommW1ication sources and. messages that threaten a 

person's self- esteem will be rejected more by those with low self­

esteem, while sources and communications that enhance self-esteem 

will be accepted to a greater extent by high self-esteem persons 

103oabbs, ~- cit., p. 180. 
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than those with l ow self-esteem. 11104 

Freedman's definition of self-esteem is 11 . the discrep-

ancy between the ideal self and the actual self, with greater 

discrepancies indicating lower self-esteem. 11105 Low self-esteem, he 

proposes, entails feelings of inadequacy, social inhibitions, social 

anxiety, and test anxiety. Therefore, he states: "Subjects with 

low self-esteem tend to be more persuasible than those with high 

self-esteem. 11106 

In addition, Severy takes the same position : 

People with high self-esteem are less persuasible than those 
with low self-esteem. People with high self-esteem view them­
selves as competent· and have confidence in their opinions . A 
discrepay07communication is less likely to shake their original 
beliefs. 

Intelligence as well as self-esteem has generated contradictory 

evidence. An illustration of this contradictory evidence is 

apparent in viewing Secord's explanation of the relationship between 

intelligence and persuasibility. He writes, "The conclusion must be 

drawn that there is little correlation between general intelligence 

d . . . . 11108 an resistence to persuasive communications. However, the 

104 
Secord, ~· cit., p. 301. 

105 
Freedman, ~- cit., p. 301. 

l06Ibid., p. 310. 

107 
Severy, ~- cit., p. 75. 

108 
Secord, p. 170. 



question is still unresolved when considering these statements: 

1. Persons with high intelligence will tend--mainly 

because of their ability to draw valid inferences--to be more 

influenced than those with low intellectual ability when exposed 

to persuasive collllnunications which rely primarily on impressive 

logical arguments. 

2. Persons with high intelligence will tend--mainly 

because of their superior critical ability-- to be less influenced 

than those with low intelligence when exposed to persuasive 

communications which rely primarily on unsupported generalities or 

false, illogical, irrelevant argumentation . 109 

Freedman expresses a concurring opinion in this matter. 
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His argument is that intelligence has no overall effect on persuasi­

bility, but there are certain kinds of persuasive appeals that are 

more effective, such as stating a conclusion which is more effective 

for the relatively uniformed and less intelligent audiences. None­

theless, it is still his position that" .. . there is no evidence 

test that level of intelligence is consistently related to degree 

of persuasibility. On the average people of high intelligence are 

persuaded just as much as people of low intelligence. 11110 

Severy provides the background for reaching a conclusion 

concerning intelligence and persuasibility . Highly intelligent 

l09Ibid., p. 69. 

llOibid., p. 362. 
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people are not more or less persuasible than less intel ligent 

people . They are persuaded by different things. Adds Severy, 11Thus 

persuasibility depends on the type of message used. When intelli­

gence does influence persuasibility it does so indirectly by 

affecting the individual's confidence in his or her opinion . 

However, intelligence by itself does not consistently relate to 

h "bl . ,111 ow persuasi e a person is . ' 

Attention also needs to be focused on the persons' con­

fidence in their positions. This is closely related to the strength 

of the communication; in other words, to the individual's commit-

ment to his or her position. Commitment involves". the 

extent to which an individual feels reluctant to give up his or her 

initial position. 11112 Freedman offers the following information 

concerning commitment: 

1. Anything that means that changing an attitude would 

cause the individual to give up more, suffer more, or change more of 

his other behaviors or attitudes increases his commitment to his 

initial attitude and makes it more difficult for him to change it . 

2. Freely choosing a position produces a greater feeling of 

commitment than being forced. 

3. The more the attitude is embedded in other behaviors 

and attitudes the stronger the commitment. 

llls . 76 every , ~- cit., p. . 

112Freedman, ~· cit., p. 279. 



4. The more one is committed to an attitude the harder it 

is to change. 113 

5.6 

The last receiver characteristic to be considered is the 

target's sex. Most research evidence supports the presupposition 

that females are more easily persuaded than males. Severy warns 

that this relationship is not inherent; rather, it reflects 

American sex roles, in that women were taught to avoid confronta­

tions and not to excel in "intellectual" matters. When presented 

with a persuasive message, females learned not to be assertive. 

Research data indicates that women are generally more persuasible 

than men and change their attitudes more. Freedman, while 

recognizing the cultural pattern that men are taught they should 

make up their own minds and not to be influenced by other people, 

also points out that " . . . the effects may be due to the specific 

materials used in the research. If the materials are issues and 

objects that are generally of more interest to men than to women, 

the women may be more persuaded because they are less committed to 

th . . . . . b h .b 114 e 1n1t1al position, not ecause t ey are more persuas1 le." 

The type, nature, degree, and direction of changes that 

occur in students who have experienced college has received much 

attention in literature. Despite the conflicting and contradictory 

113Ibid. 

114Ibid. 
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conclusions of various studies, much is to be learned from these 

studies. This interpretation and re-evaluation process has been 

observed to occur in different directions, especially when referring 

to higher education. For example, Lehman discovered: 

There are marked changes in the critical thinking ability, 
attitudes of stereotype and dogmatism, and tradition value 
orientation of the college students between their freshman and 
senior years. It is also seen that, although some changes 
occurred during each of the four years the most dramatic changes 
took place during the freshman and sophomore years.115 

Lehman further states that" .. while it has been found 

to be nearly impossible to single out one factor as being responsi­

ble for college students' attitudes and value changes ... the 

longer individuals attend college the greater the tendency to 

become less stereotypic in their beliefs . 11116 

Rich came to another conclusion, that there is a tendency 

for: 

. college students to become more liberal during their 
college years, but non-college individuals also become more 
liberal during comparable years in their life. The difference 
between the two groups is insignificant. It can be concluded 
that the generally hypothesized liberalizing effect of colleg~ 
is really part of a larger environmental effect of all youth. 117 

Hoge has seen a shift in pattern (attitude evaluation and 

115
Irvin Lehman, "Olanges in Attitudes and Values Associated 

with College Attendance," Journal of Educational Psychology, 1966, 
Vol. 57, No. 4, p. 89. 

116 b" 9 I id., pp. 90- 4. 

117
ttarvey Rich, "The Liberating Influence of College: Some 

New Evidence," Adoles.ence, Sumner 1977, Vol. 12, No. 46, p. 208. 



reevaluation) occurring among college students from the 1930's to 

the 1970's . He states: 

The main trend since the 1930's has been a rise-and-fall 
pattern in conservative values. The 1930's were a time of 
political, social, and religious liberalism.. Beginning about 
1939 or 1940 a new era of conservatism began which peaked in 
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the early 1950 1s. All attitudes turned conservative-religious­
moral-social-, and political . The late 50's liberalism returned 
to campus. Students shifted from privatistic to political 
comments. The late 1960's was the height of radicalism. Since 
that time college students have returned to privatistic values, 
political quietism, and new emphasis on vocational values. 118 

Hoge119 has discovered a change in student value patterns by 

observing the value pattern of students from the 1930's to 1970's. 

These trends as interpreted by Hoge show fluctuation in value orien­

tation rather than a continuous one-directional trend. Hoge ' s 

evidence shows a pattern which was at one point in time liberal 

(1930 1 s), with a movement toward conservatism (1940's with a peak in 

the 1950's), which was followed by the radicalism of the 1960's. 

Presently, the student of the 1970 ' s shows only a partial return to 

the student patterns of the 1950's. Wllile the political radicalism 

is not as strong, it has been replaced by other values such as 

sexual freedom, privacy of life, less importance in religion and 

patriotism, and a shift to middle of the road political values. 120 

118oean R. Hoge, "Change in College Students Value Patterns 
in the 1950' s, 1960' s and 1970 's," Sociology of Education, 1976, 
Vol. 49 (April), p. 155. 

119rbid., pp. 155-158. 

120M. K. Maykovick, "Change in Stereotypes Among College 
Students," Human Relations, Vol. 24, pp. 371-386. 
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Maykovick examines this trend with regard to racial stereo­

types.121 In the 1930's there was a great W1iformity in the way 

white college students perceived Blacks and vice- versa. This great 

W1iformity does not presently exist, according to his findings . 

In the late 1930 1 s white students typically classified Blacks as 

superstitious, lazy, happy-go-lucky, etc . and that Black college 

students also shared the same interpretation of themselves as white 

standards though they added more favorable traits to themselves . 122 

Maykovick additionally discovered that since the 1930's 

other major changes in conceptions have occurred. There is still 

the persistence of white students to classify Blacks in stereotyped 

manners, but not to the same degree . Another change has occurred 

in the Black students perception of whites. Black students in the 

1950's saw whites as ambitious, industrious, and practical, but in 

the 1960's the traits of materialistic and pleasure seeking came 

into predominance in the evaluation of whites by Black college 

students . 123 

Another general trend of resistance to stereotyping is seen 

to be emerging by Maykovick. Although the traits placed at the top 

in the evaluation of Blacks by white students remain the same, they 

121Ibid. 

122Ibid. 

123Ibid. 
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are selected by fewer persons. New traits for Blacks which are 

recognized by white students are aggressiveness, straightforward­

ness, and revengeful, while there is still the persistence to 

select the trait musicality. Black students are more prone to view 

h . . f . h h d . 124 
w ites in terms o consumption rat er tan pro uction. 

Others, however, are more skeptical about the role of 

college in influencing attitude and/or value changes. Rich came to 

the conclusion that there were few changes in the basic values 

students brought with them to college and that " . . . some changes 

do occur but these changes are not related to the character of the 

. . ul ,125 various curric a . ' 

Rich ' s position is that college acts as a facilitator for 

the student's "initial proclivities." Students enter college 

already possessing certain tendencies . .. the college then 

operates to reinforce these initial tendencies, especially if there 

is involvement in a complementary peer group and discipline. 11126 

In response to the evidence that supports the liberalizing 

effect of college, Rich recognizes that college students do tend to 

become more liberal during their college years, but he points out 

124Ibid. 

125Harvey Rich, "Liberalizing Influence of College, Some New 
Evidence," Adolescence, Summer 1977, p. 199. 

126Toid., p. 200. • 
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that non-college students also become more liberal during comparable 

years in their lives. Rich concludes that" the difference 

between the two groups is insignificant ... the general hypothe­

sized liberating effect of college is really a part of a larger 

127 
environmental effect of youth." 

Despite this negative evaluation from Rich, the importance 

of looking at college students, and especially at freshman, is made 

evident by Lehman. Even if it does not appear that " college 

acts only as a catalyst to speed changes that would ordinarily occur 

as the individual matures, and even if this were the only impact the 

college has upon the student attitudes and values, its importance 

should not be minimized. 11128 

Most evidence suggests that college students do experience 

attitude and value changes and that the college(s) are seen as 

having a key role in influencing these changes. Though it is 

difficult to pinpoint one single factor as being responsible for the 

changes, examination of the literature supports the reoccurence of 

the phenomenon. The values of contemporary college students appear 

now to differ from those of their counterparts during the 1930's, 

40's, SO's, and 60's, while at the same time they appear to be 

similar in some respects to those of the 1950's. 

127 b . d 2 .!...2:._., p. 08. 

128 
Lehman, £E.· cit., p. 95. 
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Generally, it appears that as the number of years a student 

attends college increases, there is a decrease in the degree to which 

the student relies upon dogmatic ideas and beliefs or expresses a 

need for traditional religion. The great uniformity of beliefs 

concerning members of other races a::re apparently diminishing. 

The nature of the beliefs between groups (Blacks and whites) 

is also changing. While Blacks are still seen in many old stereo­

typed fashions by white students, the frequency of negative 

responses is decreasing. Whites are now being viewed more in 

consumption terms than in production terms than they have been in 

the past by Black students. 

Another element related to change in attitudes among college 

students is that a measurable change occurs each year, but it is 

during the freshman year that the most dramatic changes occur . 

Changes in Racial Attitudes 

It is important to view directly the changes in racial 

attitudes among college students. The colleges experience is viewed 

by many observers as having more potential for influence than other 

experiences . Lehman proposes that " . . . college faculties 

believe that institutions provide experiences which are unique and 

f d . d h d . . "129 are not oun outsi et e aca emic environment. Operating on 

129Lehman, ~- cit . , p. 89 . 
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this premise, it is then necessary to discover what type of 

association has been found to exist between college attendance and 

the nature of racial attitude. This literature, while suggestive, 

is open to interpretation. 

An indication of racial attitudes often used in research is 

how college students from various races define each other. Pre­

vailing stereotyped beliefs influence attitudes and college students 

are not immune. Colleges and universities are involved in this 

social process. Comments Daniels, "Since racism is indeed a nation­

al problem, serious action needs to be taken to assess the degree of 

this problem on our college campuses . 11130 Racial awareness of 

college students therefore becomes an area of inquiry. 

The basic question is, do college students see those of 

other races as individuals or as a separate and distinct social 

group? Another question to be answered is do Black students 

interpret whites differently than white students interpret blacks? 

Daniels responds to these questions, for according to his investi­

gations, "Blacks and Whites do not differ significantly in their 

levels of racial awareness .. however the longer that students 

131 
live on campus the more racially aware they become." 

130aobby Daniels, "An Assessment of College Students Inter­
racial Appreciation and Ideology," College Student Personal, Vol. 18, 
No. 1, January, 1977, pp. 45 . 

131
Ibid., pp. 46-57. 
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Daniels explains why this occurs in the following manner: 

It is safe to conclude that one should not expect significant 
difference between Blacks and Whites since they have been exposed 
to the same kinds of educational media. Consequently much of the 
concept of Blacks and Whites is ~~extricably bound together by 
the quality of these exposures. 1 

His overall conclusion is that" ... with limited opporttmities 

for instruction, it can be assumed tnat Black and White students live 

with many unanswered questions about each other. 11133 Therefore, it 

appears that both Black and white students have very limited know­

ledge of each other. 

Gilbert examined prejudices and similar ideas held by 

college students. In his study Gilbert was interested in the type 

and nature of words students use in describing members of other 

racial and ethnic groups. By observing these "attributes" he was . 

able to determine how students felt about members of various ethnic 

and racial groups. In viewing the results of his study he found a 

resistence of ethnic stereotypes in that those characteristics that 

students recognized in 1932, for the most part, reoccurred again in 

1950. However, there was evidence of " .. resistence to the 

. d d f d. f ch f · 
134 

stereotyping ten ency, an a a 1.ng out o su ormat1.ons." 

132
Ibid., p . 4 7. 

133
Ibid., p. 48. 

134G. M. Gilbert, "Stereotype Resistence and Change Among 
College Students," Journal of Abnormal and Social Psychology, April, 
1951, Vol. 46, No . 2, pp. 245-259. 



Stereotypes are no longer as generally accepted as they 

were in 1932, but the charactistics most frequently attributed to 

Blacks in 1950 are about the same as those most frequently 

attribut ed but by a smaller proportion of students . 

Gilbert's basic conclusions are: 
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The present generation of college students is more reluctant 
than previous generations to make stereotyped generalizations 
about the character of ethnic groups especially those with whom 
they have had little contact. 

College students today make fewer generalizations about the 
ethnic character, but those they do make tend to be based more 
on cultural and historical realities and less on fictitious 
caricatures or the prejudices of their parents . 135 

The degree to which colleges and universities function in 

altering prejudiced or stereotyped attitudes is questionable, 

according to research. Resistence of stereotyped attitudes is stil l 

a phenomenon observable within the college connnunity . This pattern-­

while changing--is apparently prevailing. Indications from the 

research previously discussed present an intriguing problem for the 

observation of college attendance and a corresponding attitudinal 

change; 

Interpretation of the literature thus far leads to certain 

observations. While it can generally be stated that prejudice and 

reliance on stereotypes is declining among college students, the 

actual level of these attitudes is still open to question. Attitudes 

135Ibid., p. 252. 
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and ideologies of prejudice operate for college students and can be 

observed by the manner in which students view those of other races. 

Summary 

SUIIDnarizing the previous section, it is apparent that Black 

college students as well as white students share a limited objective 

knowledge of each other. Students of both races have perspectives 

of the other that are based on old definitions and tend to accept 

these frameworks. A general pattern of nonrecognition or non­

awareness is maintained. Black and white students do not base their 

interpretations on common experience, but on physical differences 

which give a clue as to why certain divergences exist in perception. 

The social influence process can modify attitudes by such 

factors as contact with information and experiencing an information­

relating situation. However, change and modification of attitudes 

can take many effects, as is indicated by the "sleeper effect" and 

the "boomerang effect." These aspects, plus other changes, can be 

understood if the information relaying process is viewed as being 

similar to basic social interaction (a relationship in which 

person~ transmits information to person.!!_, about object X) . An 

individual factor also operates in that a person can either 

assimilate or contrast information when it is presented to him. 

This indicates that attitudes can shift in either direction, or not 

shift at all. 

Attitudes and behaviors are related. Therefore, if an 



individual's attitudes can be measured, it should lend itself to 

the prediction of behavior, even though many studies report a 

divergence between expressed attitudes and actual behavior. While 

attitudes do function to guide behavior, the perceived social 

situation is also a pertinent influence. Another influence is the 

individual's commitment to the attitude. 

Examination of the information-relating process makes it 

possible to isolate and study this process. The social-influence 

process is composed of five influences: source, message, channel, 

receiver and destination. Each of these is interrelated and 

identifiable. 
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The source (communicator) has influence in the form of 

credibility, expertness, likability, and perceived similarity to the 

source on the part of the target. Generally, the more positive the 

source, the greater the influence. 

Messages exert influence by their content and the tYPe 

(purpose) of the message being offered . Messages can be constructed 

so they place emphasis of the source, the actual content of the 

message, or the logic and reasoning ability of the listener. 

Messages should avoid ambiguous statements that may induce individuals 

to revert to their own views. 

The receiver (also known as target or audience) influences 

the information process by the act of interpretation. The relative 

distance between the receiver's personal position and the position 
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of the message and communicator operate together. Another receiver 

characteristic that is important is the self-esteem of the 

receiver, the receiver's intellectual rigidity, and the receiver's 

way of thinking and perceiving. 

More specifically, review of the literature indicates that 

if sociological inquiry is to be performed, it is necessary to 

accept attitudes as being fixed, measurable, and modifiable . 

Attitudes are also interpreted as being evaluative in nature. The 

information process facilitates itself to both modification and 

measurement of attitudes. 

There are many possibilities for classifying change as a 

result of the information relating process. Weiss recognizes the 

"sleeper effect," while Severy discovered a "boomerang effect." 

Furthermore Doob's research developed the categories of "Real 

Change," "No Change" and "Doubtful Change." Other research indicates 

that individual interpretation can influence the outcome in the 

information relating process. Hovland concentrated his efforts on 

differences between the individual's stand and the position of the 

information. In regard to the difference between individual change 

and information position, Hovland s,ees individuals as either 

"contrasting" or "assimilating" the information to bring it closer 

to their individual position. 

The literature also makes it apparent that there is a 

relationship between the way an attitude operates and behavior . 
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Although there is much debate concerning the matter, it is 

generally accepted that if one can identify an attitude, one can 

predict behavior based on that attitude. However, this is 

complicated by certain elements such as external force, and 

characteristics of the overt situations. This means that one can 

observe either consistency between attitudes and behavior. Despite 

this disparity, it does not mean that attitudes and behavior do 

not typically accompany each other. 

To aid in the understanding of the social influence process, 

one must review Lindzey and Aronson who identify the components 

that operate in this process: source, message, channel, receiver, 

and destination. Each of these, while distinct, is inter-related. 

These components are integral in affecting attitude change. What 

is involved here are such things as communicator trust-worthiness, 

content of message, media or modality, through which the message is 

presented, the personality of the receiver(s), and the aim (purpose), 

of the message. 

The various components operate differently. For instance, 

in the case of the communicator (or source), trust-worthiness and 

credibility play an important role. An important factor having to 

do with the message is its ability to evoke a response. The type 

of message then, becomes important. How the individual handles or 

interprets information, is an important factor in attitude change . 

For example, when a person hears a communication whose message is 
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too different from the position he or she holds, the individual may 

experience cognitive dissonance. Channel characteristics center 

around issues such as direct observation or contact with attitude 

object, the mass media, face-to-face communication, and the written 

or spoken word. Destination is concerned, if the goal of the commu­

ication is to have a long term or short term effect. 

A proper sociological perspective is to view the commu­

icative act and social interaction as essentially the same. This 

emphasizes the importance of the source of the message, the nature 

of the message, and the personality of the receiver. The credibil­

ity of the source is determined by his or her apparent expertise 

and objectivity. Noncredible sources are least effective in changing 

attitudes. Message content affects message effectiveness especially 

in the area of one-sided and two-sided communication in that the 

listener's frame of reference can lead to either acceptance or 

rejection of a position. 

It is not that one type of message has an advantage over the 

other. Experiments support the conclusion that one-sided commu­

ications are more effective for people who already agree with the 

communicator, and the opposite is true for two-sided communications. 

Operating here is the discrepancy between the message and the 

receivers view. Severy develops a diagram which is actually a 

continuum that ranges from an extremely negative affect through a 

neutral or no effect position to an extremely positive effect. 
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These affects are concep,tualized as the "latitude of acceptance" 

(positi.ve affect), "latitude of noncommitment" and the "latitude of 

rejection" (negative effect). 

Within the arena of message content results are incon­

clusive. Some experts hold that if the message is not explicit, 

the receivers may reach the wrong conclusion. Others say that 

audiences that have the option of making up their own minds are more 

likely to accept. the communicators message. Still others feel that 

it is critical to view the discrepancy between the message's 

position, and the receiver's view; that is whether it fits into 

one's attitude of acceptance, rejection, or non-commitment. 

A communication, then, can have a great effect on attitude 

change. Receiver's of a communication can feel stress when 

experiencing a situation in which there is a discrepancy between 

their position, and the position of the communicator. In order to 

reduce the stress, the individual can either change the attitude, 

or reject the communicator.. As discrepancy becomes larger, 

individuals, find it more difficult to change the attitude--and 

extremely discrepant statements tend to make the individual doubt 

the credibility of the source. 

Changes that occur in students that have experienced college 

has received much attention. Studies demonstrate that this change 

can. be in different directions. Furthermore, studies suggest that 

it is also impossible to single out one factor responsible for 
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attitude change among college students. Generally, it is found 

that students do become more liberal during their college years. 

Also noticable are the fluctuating trends in value orientations 

among college students. This is especially true with regard to 

racial attitudes. The uniformity in the way white college students 

perceived black, and vice-versa, tha·t existed in the 1930 's is not 

as distinct in the 1970's. There is still some persistence by 

white students to classify Blacks in stereotyped manners, but not 

to the same degree. 01.anges have also occurred in black student's 

perceptions of white. Some hold, however, that students enter 

college already possessing certain tendencies. Still, many are 

skeptical about the role of college in influencing ·students. What 

college, does, they feel, is strengthen these initial tendencies 

(Gilbert, 1951). 

The above evidence suggests that college students do 

experience attitude and value changes, and the college plays a key 

role in these changes. It appears that the number of years a 

student attends college increases, the less dogmatic students become. 

The question in this area is actually, how do students of various 

races perceive each other? Blacks and Whites seem to have limited 

levels of awareness of each other. Due to limited opportunities for 

interaction, black and white students live with many unanswered 

questions about each other. 



Olapter 3 

THEORETICAL FRAMEWORK 

The theoretical framework to be presented will entail five 

major steps _. First, a general theoretical orientation, symbolic 

interactionism, will be reviewed. Second, the nature of attitudes, 

their definitions and their functions, will be explored, together 

with a review of two related accompanying theories, cons.istency 

and dissonance. Third, the basic components of the information 

relating process, together with the association between credibility 

and attitude will be examined. Fourth, the role of the college 

student in the social action network will be reviewed. Finally , 

a theoretical model and its associated set of propositions and 

hypotheses will be formulated. 

Symbolic interactionism, as a general theoretical orienta­

tion, can offer a view of the information relating process that has 

much utility. This becomes especially apparent when one views the 

commtmication processes itself. As Larson stated: 

The case for sociological concern with communication has 
long been so compelling that a restatement of it cannot avoid 
the use of trite phrases . Communication is basic to any social 
system. Every form of collective action rests upon meanings 
shared through some pattern of communication. Society can 
exist only because most people's definitions of most important 
situations coincide at least approximately most of the time . 

73 
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Commtmication is the means for establishing this consensus . 1 

Symbolic interactionism lends itself adequately to the study 

of both the social influence process and comnrunication, realizing 

that "sociologists study what happens when two or more persons or 

groups are in a position to influence each other. 112 

The implication, then, is: When individuals are exposed to 

information they either assimilate or contrast the information and 

make judgments or construe the information when it is presented. 

Symbolic interactionism as a sociological school of thought recog­

nizes this process and uses this phenomenon as a base of its 

orientation. As Herbert Blumer (1974) 3 states: 

Human Beings interpret or "define" each others' actions 
instead of merely reacting to each other•·s actions. Their 
"response" is not made directly to the action of one another 
but instead is based on the meaning they attach to such 
actions . 4 

Symbolic Interactionism Framework. The tmderstanding and 

appreciation of the symbolic interactionism framework will be 

expedited by discussion and explanation of certain basic principles. 

Symbolic Interactionism explains human behavior as based on the 

10tto N. Larson, "Social Effects of Mass Conununication," in 
Robert E. L. Faris Editor, Handbook of Modern Sociology, Rand 
McNally and Company, Chicago, 1964, p. 348. 

2Ibid., p. 349. 

3Jerome G. Manis, and Bernard N. Meltzer, Symbolic Inter­
action, Boston: Allyn and Bacon, Inc., 1974. 

4Ibid., p. 145. 
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meaning things have for them. As social actors, human life is 

composed of people interpreting the world and then engaging in 

activities . Human society is the result of people being able to 

integrate their interpretations of the world. Because of shared 

perceptions human society is able to exist. Individuals interact 

then, on the basis of a combination of shared interpretations which 

fit together systematically. Therefore, the symbolic interactionism 

approach can be utilized in understanding the source-message­

receiver variant relationship. 

Generally, then, the social influence process can be viewed 

as symbolic interaction. From both a societal and individual level 

the interpretive (symbolic) process begins with the interpretation 

of some social influence. Human beings then act toward things on 

the basis of the meaning that things have for them. These meanings 

are derived from and arise out of social interactions that one has 

with one's fellows. Meanings are handled and modified through the 

mind. The mind allows the individual to refer to objects and guide 

behavior. 

Attitudes 

From the symbolic interactionism perspective, the interpre­

tive process can be realized through the examination of attitudes. 

Attitudes are indicators of "meaning" which can be shared by the 

group and also have an accompanying individual interpretation. This 

interpretive aspect becomes especially apparent when viewing the 



evaluative nature of attitudes as" ... a learned predisposition 

to respond to a consistently favorable or unfavorable manner with 

respect to a given object . 5 
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The interpretive and evaluative aspect of attitudes can be 

supported in a manner consistent with symbolic interactionism if one 

examines the following definitions of attitudes : 

An attitude is composed of affective, cognitive and 
behavioral components that correspond, respectively to ones 
evaluation of, knowledge of6 and predispositions to act toward 
the object of the attitude . 

The affective component consists of a person's evaluation 
of, liking of, or emotional response to some object or person. 
The cognitive component has been conceptualized as a persons 
beliefs about, or factual knowledge of the object or person. 
The behavioral component involves the person's overt behavior 
directed toward the object or person.7 

Based on these definitions attitude(s) will be used as the 

indicator of meaning as reflected by its cognitive, affective and 

behavioral dimensions. Gardner Lindzey,
8 

in his discussion of the 

"nature of attitudes," lends support. In discussing attitudes, 

Lindzey takes into account antecedent conditions (which he l abels 

5stuart Oskamp, Attitudes and Opinions, Englewood Cliffs, 
New Jersey: Prentice-Hall, Inc., 1977, p. 9. 

6R. V. Wagner and J . J . Sherwood, The Study of Attitude 
Change, Belmont, Calif. : Brooks/Cole, 1969, p. 3. 

7P. Zimbardo and E. B. Ebbesen, Influencing Attitudes and 
Changing Behavior, Reading, Mass.: Addison-Wesley, 1970, p . 7. 

8Gardner Lindzey, The Handbook of Soci~l Psychology, Vol. 3, 
Chapter 21, "The Nature of Attitudes and Attitude Change," Reading, 
Mass .: Addison-Wesley, 1969, pp . 136-139. 



"A") and consequences (which he labels "R") . He describes the 

"mediationist" approach to discovering the "nature of attitudes." 

The "mediationist" approach is one method of accounting for the 

relationship between the totality of A's and R's. The "media­

tionist" approach is illustrated below . 

Ag
3
; -(~·Inte~ening9~ ~ ---------4- Variable --------R3 -------Rn 
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In this approach an attitude is mediator (intervening variable) when 

dealing with the construct's antecedent conditions and t he con­

sequences that fol low. As the name implies, the "mediationist" 

approach proports that attitudes serve or operate as an inter­

mediary (or interpretive) agent. By fulfilling this role and 

operating in this fashion, the function of attitudes as being the 

indication of meaning becomes more apparent. 

Attitudes can be interpreted as an individual's, group's, or 

society's meanings . The interpretive process personifies itself in 

the cognitive, affective, and behavioral elements of attitudes . In 

viewing the various features of attitudes as they relate to the 

symbolic interactionism framework , when attention is directed to 

the interpretive process, then. it can be observed that attitudes 

change. This reflects the individual experiencing new interpre­

tations of meanings. This interpretation and re-evaluati on process 

9 Ibid., p. 145. 
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can be observed to occur in different directions and intensity. 

Attitude Change. The interpretive and evaluative nature of 

attitudes and the modification of attitude structure can be under­

stood by reviewing a number of alternative explanations. Two such 

alternative explanations are consistency theory and dissonance 

theory. The following section will elaborate on these two inter­

related explanations. 

Consistency theory, Brown explains, has as a major underlying 

principle: II the human mind, it seems, has a strong need for 

consistency and attitudes are generally changed in order to 

1
. . . . "10 e 1m1nate some 1ncons1stency . Awareness of one's own inconsis-

tency is viewed as an uncomfortable situation which every person is 

motivated to escape. Thus, attitude change should result if indi­

viduals receive new infonnation which is inconsistent with their 

previous viewpoints or if existing inconsistencies in their beliefs 

11 
and attitudes are pointed out to them. 

Berkowitz elaborates on consistency theory. He explains 

that an individual's attitude toward the communication generalizes 

to affect the evaluation of the message attributed to him. To 

10 Roger Brown, Social Psychology, New York, The Free Press, 
1965, p. 599 . 

11 
Leonard Berkowitz, Social Psychology, Glenview, Ill.: 

Scott, Foresman and Company, 1972, pp . 13-14. 
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predict how the person will feel about the coIIllilrmication, one must 

consider the initial attitude toward both the source of the commu­

nication and the content of the message. When the attitude 

differences get to a certain point, incongruity is created by the 

message connecting the source and the content, and the person will 

attempt to reduce the incongruity. Two kinds of reactions may take 

place. On the one hand, the person's attitudes might change (his 

evaluations of both the source and the message will be altered). 

There will be greater change in attitude that initially was less 

extreme. On the other hand, the subject may simply refuse to 

believe that the conmn.micator has sent the message, or might prefer 

to reinterpret the situation in a way that minimizes the incongruity. 

The greater the incongruity the less the chance that attitude change 

will occur. 

Dissonance theory is a different but related explanation of 

what occurs during attitude change. It can be seen that the 

insp~ction of dissonance theory will demonstrate it has a substan­

tiv~ relationship to symbolic interactionism. N. T. Feather 

explains dissonance theory in the following manner: 

Dissonance may be assumed to exist between two cognitions 
when one implies the obverse of the other, i.e., a and bare 
dissonant if a implies not b. This dissonant state is assumed 
to be motivating in that a person will attempt to reduce 

12 dissonance so as to achieve consonance in his cognitions. 

12
N. T. Feather, "Cognitive Dissonance, Sensitivity and 

Evaluation," Journal of Abnormal and Social Psychology, 1963, Vol. 
66, No. 2, pp. 157-163. 
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Dissonance theory centers on inconsistencies between cognitions. 

Engaging in behavior discrepant from one's attitudes can also lead 

to cognitive dissonance. Cognitions are anything a person is aware 

of or has knowledge about. Two cognitions are dissonant if, from 

the individual's point of view, the opposite of one follows from 

the other. 

Individuals, when presented with information, interprets the 

information. If the information is inconsistent with firmly held 

cognitions, the individual will take measures to reduce the 

dissonance. Interpretation of the information will be in a 

direction that brings about the achievement of consonance. 

Summary Attitudes . Attitudes and attitude change are 

indicators of both the interpretive process and symbolic interaction. 

Attitudes have an evaluative nature which also operates as a 

mediator. This demonstrates the function of attitudes as an 

indicator of meaning for both individuals and groups. 

Along with this interpretive process are three distinguish­

able but interrelated elements of attitudes. These can be classified 

as cognitive, affective, and behavioral. As attitudes change the 

interpretive process is operating. The individual utilizes these 

elements when they experience a new interpretation of meaning. This 

of course can occur in different directions and intensity. 

Explanation of this change is offered by consistency theory 

and dissonance theory. These theories explain that because there is 
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a strong human need for consistency and consonance. Attitudinal 

modification achieves this. The attempt to obtain congruity and to 

relieve dissonance, therefore, illustrates the symbolic process 

operating not only in attitudes but attitude change as well. 

The Information Relating Process 

Thus far, this chapter has examined the general orientation 

known as symbolic interaction. A major focus of this orientation 

is that social influence is a process that arises out of social 

interaction. A consequence of this is that humans often act toward 

things on the basis of the meanings that things have for them based 

on their own interactive experiences. Also, this chapter has 

examined attitudes, which serve both as indicators of the meanings 

shared by an individual and as learned predispositions to respond to 

social objects in ways that maximize consistency and minimize 

dissonance. It follows, therefore, that if attitudes are indicators 

of the types of meanings shared by individuals and social influence 

is a process inherent of social i~teraction, then varying types of 

social interaction may have differing influence on attitude formu­

lation and change. 

Furthermore, it has been seen that cognitive consistency has 

important meanings for tmderstanding attitudinal change13 in that 

13F. Heider, The Psychology of Interpersonal Relations, New 
York, John Wiley & Sons, Inc ., 1958; and T. Newcomb, Toe Acquain­
tance Process. New York, Holt, Rinehart and Winston, 1961 . 
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persons tend to evaluate the acceptance of a social influence in 

terms of its credibility and similarity, both of which are key 

elements in the communication process and related to the source 

from which messages are derived in social interaction. 

Credibility. Lindzey14 discusses the concept , "credibility." 

He says that credibility exists when the source is " . . perceived 

as knowing the right answer and motivated to communicate it." 

Lindzey also states that credibility of the source is also analyzed 

in terms of his or her expertise and objectivity. 

Credibility can be achieved by establishing the source's 

expertise and trustworthiness. When high credibil ity is established 

the receiver can better evaluate the message. If the source's 

credibility is to be influential the r eceivers must share some 

agreement about t he source's status, knowledge, and/or awareness of 

t he group's (audience' s) norms. In viewing the norms of the college 

campus one of the many sources of l egitimacy are faculty members 

(professors). 

Accepting professors as legitimate sources of validit y can 

be supported by the symbolic interaction perspective, because 

college faculty do play a vital role in the "shared way students 

confront their worlds, the understandings and actions that grow up 

14Gardner Lindzey, The Handbook of Social Psychology, Vol . 
3, Addison-Wesley Publishing Co., Reading, Mass ., 1969, p . 178. 



around them specific to their roles as students . . . their 

15 
collective response to their social situations as students . " 
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Source credibility can be established, for example, by 

indicating the source to be a professor and by further endorsement 

through accentuating other essential features such as achievement of 

the doctorate from a major university, relevant and outstanding 

professional experience, years of teaching experience, and 

publiciations. 

Similarity. Similarity, Lindzey emphasizes, is most 

important in that a " . . . person is influenced to the extent that 

he perceives it (a conununication) as coming from a source similar to 

himself . . . ideological similarity induces familiari:cy .. arid.~inter-

1 l .k. 1116 persona 1 mg. Furthermore, real similarity produces liking, 

but liking also enhances the perceived similarity of the source. 

The importance of the similarity, its influence on attitudes, 

and need to be controlled is explained by Festinger' s "Social Com-

17 
parison Theory." Briefly, this theory states that one interprets 

or judges his own behavior in terms of others similar to him. 

People seek out others within a range of similarity in order to 

satisfy a self-evaluation need. Their effort must be exerted to 

lSLindzey, pp. 186-187 . 

16Ibid., p. 189. 

17Arnold P. Goldstein, College and Students, New York : 
Pergamon Press Inc., 1972, p. 11 . 



produce conditions that promote similarity. 

Similarity, from the symbolic interactionist perspective 

adopted in this study, is the result of perception. The decision 
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as to similarity or nonsimilarity is a subjective one on the part of 

the receiver. Charon quotes Mead to provide an explanation of 

human action that affirms the importance of perception: " . For 

an intelligent human being his thinking is the most important part 

of what he does and the larger part of that thinking is a process of 

the analysis of situations, finding out just what it is that ought 

to be attacked, what has to be avoided. 1118 

Because credibility and similarity are integral to the 

interpretive process, the source, message, and receiver bear upon 

the decisions and attitudes made and held by persons in this setting. 

Whether race or shared belief are the criteria for the perception of 

similitude, the symbolic interactionist perspective proposes a sub­

jective decision is being made. Therefore for some individuals 

ideology (pathos) is the criteria, and for other racial character­

istics (ethos) becomes the criteria. 

Source Characteristics. For example, the race of the source 

is one salient factor that influences receivers of a message. This 

influence can be traced to socialization, general predisposition, 

18Joel Charon, Symbolic Interactionism, Englewood Cliffs, 
New Jersey, Prentice-Hall Inc., 1979, p. 118. 
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and processes of the society in general. To test this influence, 

clear indication of source race is necessary, in that it is inter­

woven in human society . As Redfield observed, "The real difference 

among biologically different groups may have little consequences 

for the affairs of men. The believed indifferences, and the visible 

differences of which notice is taken, do have consequence for the 

affairs of men. This is what we know about race. It is on the 

level of habit, custom, sentiment, and attitude that race, as a 

matter of practical significance, is to be understood. Race is, so 

ak. h . . 1119 to sp~ , a uman invention. 

Behavior patterns, both individual and group, as well as 

feelings and opinions serve as influences on perception. The result 

of this social force is race consciousness. There are two immedi­

ate social consequences as the result of these forces: a certain 

self-consciousness in a race, importing to each of its members a 

kind of racial personality and the tendencies to affirm this person­

ality more and more strongly, oppose other racial types and secure 

its predominance. As Fouillee wrote, "The race-idea includes within 

it a race-consciousness. It is certain, for instance, that a white 

. man shares the idea of his races--a result that is inevitable in as 

much as he has but to open his eyes in order to distinguish white 

19Robert Redfield, "Race as a Social Phenomenon" from 
Edgar T. Thompson and Everett C. Hughes, Race: Individual and 
Collective 8-ehavior. The Free Press; New York, 1958 , p. 67. 
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from yellow or black Color is a visible and immediate bond 

that lends itself to easy recognition and setting up a tie between 

any who share certain typical features. 1120 

The nature of this study makes appropriate the inclusion of 

this a factor source variance influence. There must be some way in 

which source race is not ambigous. Given the general structure of 

race identification in America, the subjects must have concrete 

evidence on which to determine the source's race. 

Message Characteristics. Message characteristics are also 

important. As Lindzey explains, " . the receiver assumes it has 

a high-credibility source and that the experimenter must agree with 

it, since it is he who presents it to the subject. 1121 Additionally, 

message style is important in that clarity and skill of presentation 

are important. If the message is to have an impact on attitudes, 

controls must be incorporated which will place attention on the 

intrinsic value of the message. 

A message concerning race relations can take a range of 

perspectives. These perspectives can take vazying viewpoints on a 

range of topics concerning the role, fate, progress, and differences 

between Whites and Blacks over the years. Due to the nonexistence 

20
Alfred Fouille, "The Idea as the Groups Conception of 

Itself," from Edgar T. Thompson, Race: Individual and Collective 
Behavior; the Free Press; New York, 1958, p. 249 . 

21 . d 201 Lm zey, p. • 
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of a normative consensual position on this topic, and the subjective, 

interpretive characteristic of American's racial situation, messages 

can have a range of positions. These messages can vary in their 

perspective, which can be positive or negative. The range of posi­

tive to negative includes the possible interpretations from progress 

towards achieving equality (positive) to an interpretation in which 

using retrospect and analyzing present interactions conditions can 

be interpreted as regression, or indicating little significant 

change. In this study positive message, will be referred to as pro­

integration, and a negative message as an anti-integration message. 

Receiver Characteristics. Society, in general, is represent­

ed by a variety of influencing factors such as social class, family 

structure , group membership, ethnic, religious, and political anchor­

ages. So are college campuses. Any attempt to understand and 

explain behavior must be cognizant of these variables but nonetheless 

one further assumption has to operate in order to carry out an inves­

tigation. This assumption is that there is a general consistency 

among college students which can be measured. While individual 

profiles may fluctuate, there are certain processes existing that are 

particular to contemporary college youth. Even though college 

students differ in their social orientations in various areas, there 

is a dominant ethos shared among college students that operates, as 

evidenced by the college sub-culture and supported by empirical 

investigations. 
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The receiver variant under investigation is the knowledge 

about, perspective towards, and awareness of members of other races. 

Students base their interpretations on individual and shared 

experiences. Recognizing this, there should be some divergence 

among the orientations of college students perceptions . While it 

would be difficult to pinpoint one factor as being responsible, a 

number of factors can be identified as being related to the variance 

among contemporary college students. Generally, it appears that 

factors such as family status, political socialization, value 

systems, and group identification serve to influence student charac­

teristics. 

Information Relating Process . Once given exposure to 

information, subjects are then influenced in some matter; therefore, 

operationalization requires establishing a position that allows the 

receiver an opportunity to make individual interpretations. Opera­

tionalization of the variables discussed in this section depend on 

individual predispositions, however, individuals with stance on 

either side of an issue tend to bring it more into line with their 

own position on the issue. Audiences are more likely to accept 

"facts" based on information supporting their own positions. 

Furthermore, both message content and source characteristics 

are influences in the interpretive process. Exposure to a speaker 

and the speaker's stand affect the intensity and direction of 

attitude change and structuring of a communicative situation must. be 
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aware of this. People respond to communications according to their 

symbolic interpretations. 

Investigations also show exposure to a message will lead 

to a range of interpretations, both for groups and individuals. 

Individuals vary in rate of acceptance or rejection of a message. 

Receivers whose own stands diverge greatly from the position of the 

communicator and connnunication experience a "contrast effect" and 

receivers whose stand are close to the position of the communicator 

and communication experience the "assimilation effect." 

College Students as Social Actors. MayKovick traced a 

pattern of shared meaning or shared feelings among racial groups for 

other racial groups in .college sample . Although this pattern is 

undergoing modification, there is persistence with regard to certain 

more salient stereotypes. The findings support the position that 

both black and white college students share a group held definition 

of the other. For example from 1932 up to 1960, black students 

tended to describe whites as "ambitious," "industrious," 

"materialistic" and "pleasure loving." In the 1970's the major 

emphasis shifted to whites as "materialistic" and "pleasure loving," 

although ambitiousness was not overlooked. The trend indicated is 

that black students tend to perceive white Americans more in the 

aspects of "constnnption rather than production." MayKovich's 

evidence shows that the degree of htnnanity decreased among white 

students in their definition of blacks (primitive-superstitious, 
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ignorant, happy-go-lucky) and was being replaced with images such as 

"aggressiveness" and straightforwardness; although there was a per­

sistence in the image of "musicality." 

These shared definitions of others that college students 

possess tend to place the student in various groups, or "subcultures" 

within a larger student culture. The symbolic interactionist per­

spective would define these student "subcultures" as shared beliefs, 

interpretations and meanings shared by a distinct group of people, 

or a shared "definition of the situation." Hochbaum (1972)
22 pro­

vides an explanation and a model (see Figure 1), and states . 

Student cultures have their origins in conditions that exist 
on campus i.e., the students collective response to their social 
situation on campus ... Colleges aim to bring about changes 
in the skills, attitudes, and values with which students arrive 
at college: Numerous studies have shown that what students 
learn at college is determined in large measure by their fellow 
students, or more precisely by the structure of peer relations 
that constitute student society and the configuration of 
attit~1es, values, and norms that constitute the student subcul­
ture. 

22Kenneth A. Feldman (~ditor), College and Students, 
"Structure and Processes in Higher Education," (.Jerry Hochbaum), 
New York : Pergamon Press Inc., 1972, pp. 5-45. 

23Ibid., p. 10. 
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Interjecting the symbolic interactionism perspective in interpreting 

Hochbaum's model, it can be stated that the student's subculture 

develops as various groups of students place importance on certain 

elements. This sharing of meaning results in certain social con­

structions known as the student subcultures. As students share 

similar "definitions of the situation," spinoff groups develop based 

on shared meanings, and thus become the basis for social action as 

witnessed by the existence of the student subculture. 

24Ibid., p. 7. 
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A classification is offered by Bloom. 25 Bloom considers 

features such as ethnocentricism and authoritarianism as they relate 

to various personality types. Taking the position that it is 

possible to differentiate among the various personality types based 

on extremely high and extremely low levels of ethnocentricism, he 

develops the categories the "conventional, " "authoritarian," (high 

scores on ethnocentricism and authoritarianism), "easy going" and 

"liberal'' (low scorers). They are differentiated in the following 

manner. 

The conventional is an individual who accepts stereotypes 
and generalizations that his society offers him and closely 
'integrates them into his personality. 

The authoritarian model type needs to submit to authority 
and yet subconsciously rebels against authority and resents it. 
His repressed resentment against authority is deflected to a 
hatred of out groups that are openly violent. 

The easy-going individual is imaginative, and has a sense 
of humor and capacity for enjoyment. His attitude is one of 
'live and let live'. He lacks anxiety and has little sense of 
acquisitiveness. He is unwilling to do any violence. 

The genuine liberal is very outspoken and has firm opinions 
about social and political issues . He values independence and 
while valuing and defending

2
gis own beliefs he will not interfer 

with those of other people. 

Although it is not the goal of this study to replicate or 

validate Bloom, his model does provide an adequate basis for 

25Leonard Bloom, The Social Psychology of Race Relations, 
George Allen and Unum Ltd., London, 1971. 

26rbid •. , pp. 65-66. 



theoretical explanation. The value of this scheme is that it 

indicates some of the personality variables that either determine 

susceptibility to prejudice and ethnocentricism or those that 

encourage resistance to such beliefs . According to this approach, 

oversensitivity to race is an integral part of the individual's 

personality and his perception of the world. Bloom also feels 
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that we cannot assume that prejudiced or ethnocentric person is 

neither suffering from a mental illness nor suffering political 

injustice. He is often a normally well adjusted person who accepts 

cultural norms of prejudice and ethnocentricism. 

Summary. College students as social actors experience and 

have their attitudes influenced by the information relating process. 

Racial attitudes are just one among the many of their general 

predispositions that are affected. College students share certain 

individual and collective responses in the area of racial attitudes . 

While attending college, they (students) are also exposed to many 

differing sources and messages. 

Research demonstrates that college students, both Black and 

White, have shared feelings (interpretations, perceptions) of each 

other. Often these feelings are based on stereotypes and result on 

race consciousness. The symbolic interactionist's interpretation of 

this is that college sub.cultures promote a "definition of the 

situation" which results into 'spin-off' groups who share similar 

symbolic interpretations of racial attributes. These interpretations 
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also become the basis for social action. 

This establishes a setting in which attitude change can be 

monitored and the infonnation relating process can be studied. By 

observing the information relating process in this situation, it is 

possible to gain knowledge on attitude change and how its various 

elements are influenced in this process. 

Swnmary of Symbolic Interactionism Perspective and Framework 

Symbolic interactionism views humans as making individual 

and col _lective interpretations when they are presented with symbols, 

based on how close the information is to their particul~r concept­

ualization of reality. An individual's response to information is 

not made to the information itself but to the meaning attached to 

the infonnation. Symbolic interactionism takes the position, then, 

that humans modify the meanings the~ give to infonnation through an 

interpretive process. 

The different individual experiences a person encounters 

and the socialization process extend a social influence on the 

individual. On the societal and group level this is known as "the 

definition of the situation." This "definition of the situation" 

is the representation of group shared meaning. Meaning can be 

inferred by the operation of attitudes. People have attitudes 

toward many objects in their social environment. Attitudes, form 

a symbolic interactionist perspective are the sum of the meanings 

a person has, are composed of three components: a cognitive, an 
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effective, and a behavioral. This knowing, feeling, acting aspect 

of human life can be seen to take place in the arena of interracial 

interaction, in daily interactions and in colleges and universities 

also. 

Attitudes as mediators give individuals the guides on how 

to channel their interactions. The shared gestures of a group then 

indicates to the individual what the appropriate alternative is in 

an interaction situation. Attitudes while stable do change as one 

experiences new social environments and can be illustrated by 

observing college students. College students adjust and readjust 

their attitudes to the general college culture and subculture (s) 

based on their alignment with the students own interpretive dispos­

ition. Their interpretation sees attitude adjustment as a result 

of coming into contact with information. Their social actions 

are the consequence of the symbolic meanings and interpretations 

represented by their attitudes and the congruency among the 

components. 

College students place meaning on things as they interact 

in the college subculture and go through the in£ormation relating 

process. One outcome of this is a modification of attitudes through 

an evaluative and interpretative process. Many things function to 

bring into play the mediative nature of attitudes. This interpre­

tative process and .attempt to establish meaning can occur through 

encountering new sources, coming into contact with new messages, 

and new experiences that occur in that subculture. 
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This social environment can be expected to produce varied 

results. The student comes into the subculture with an initial 

readiness to respond in a particular manner. The student then 

engages in symbolic interaction as he or she asswnes their role in 

the source-message-receiver interactional episode. This influences 

them as they carry on their daily activities . 

From the societal, sub-cultural, and individual level the 

infonnation relating (symbolic) process begins with the interpre­

tation of some social influence. Meaning is derived from the 

infonnation relating process. These meanings can be represented by 

attitudes. Attitudes arise out of social interaction and are 

handled and modified through an interpretative process. An appro­

priate arena for the studying of symbolic interaction as represented 

by the information relating process is the degree to which college 

students change or refuse to yield or refuse to change their inter­

racial perceptions . 

Research Hypothesis 

The foregoing sections of this chapter have examined a 

general theoretical orientation, symbolic interaction, and a more 

specific theoretical formulation, information relating processes. 

Additionally, the college community as an environment for both 

attitude fornrulation and change has been examined. 

Applying these understandings to the research problem 

defined for this study, the following research hypothesis was 



generated: 

Groups receiving variant messages, both as to source and 

content, will differ in the extent of change in the attitudes of 

their members toward persons of the opposite race. 
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Chapter 4 

RESEARCH DESIGN 

The objective of this study is to discover how racial 

attitudes are altered, or reinforced by variant stereotypic 

messages received from differing classroom instructors . This 

chapter will discuss how this objective may be achieved and 

tested. Therefore, this chapter will specify sampling procedures, 

unit of analysis, dependent variable, independent variable, 

control group, statistical tests, pilot study, experimental 

design and hypotheses. 

Sampling 

The universe in this study were freshman enrolled in English 

courses at Shippensburg State College, Shippensburg, Pennsylvania, 

in Fall, 1979. For the purpose of this study freshman were defined 

as any student enrolled at Shippensburg State College with 0-30 

credit hours . The groups used in this study were selected from a 

course which is designed for freshmen and therefore was composed 

largely if not exclusively of freshmen. The classes available were 

limited in that not all classes were open to the researcher and the 

researcher was confined to those classes in which the course instruc­

tors have granted permission. However, the ass ignment of the groups 

as either the control group or experimental groups was random. 

98 
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The number of respondents for the sample was 173, of which 

139 were selected as students to represent the experimental groups 

and 34 to represent the control group. 

Because no student could be forced to participate in the 

experiment and complete both the pre and post tests, the final 

sample size was 132, with 105 in the experimental group and 27 in 

the control . 

Unit of Analysis 

In this study, attention focuses on two rmits of analysis: 

individuals and groups. The first unit of analysis was individual 

student scores collected from an instrument measuring attitude 

change from a selected pre-test date to a test date for both the 

groups and the control group. Investigation centered upon the 

extent of attitude change, operationalized through a designed index 

measuring the readiness to respond . to those of other races. The 

purpose of the index was to measure the change in racial attitudes 

at the cognitive, affective and behavioral level. 

These scores were then summed and the group mean was 

calculated in order to compare the differences in the extent of 

racial attitudinal change that has occurr.ed rmder different treat­

ment. conditions and controls. 

Dependent Variable 

The dependent variable was the group mean. This group mean 
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was the racial attitudinal change as measured before and after treat­

ment by a pre-test and post-test instrument. 

The pre-test and post-test contained a number of items per­

taining to certain college attitudes, behaviors and aspirations that 

were included in order to disguise the specific intent of the study; 

namely racial attitudes (See Appendix II). Both tests, however 

measured the cognitive, affective and behavioral components of 

racial attitude using the same sets of Likert-type statements with 

possible responses ranging from very strongly agree through very 

strongly disagree. These common sets of questions repeated on both 

the pre-test and post-test were as follows: 

To which of the following racial categories do you belong? 

A. White ---
B. Non-white 

If you checked A, keep in mind we are seeking to find out how 

you feel about Non-whites. Please indicate which of the following 

responses best describes your position. 

If you checked B, keep in mind we are seeking to find out how 

you feel about Whites. Please indicate which of the following 

responses best describes your position. 

If you are non-white, to what extent do you agree the follow­

ing terms describe whites? 

If you are white, to what extent do you agree the following 

terms describe non-whites? 



Cunning 

Materialistic 

Zealous 

Versatile 

Intelligent 

Inept 

Proficient 

Ambitious 

Prejudiced 

Musical 

Very 
Strongly 

Agree 
Strongly 

Agree Agree Undecided Disagree 
Strongly 
Disagree 

Very 
Strongly 
Disagree 

...... 
0 
...... 



If you are non-white, how strongly do you feel the following when you think of whites? 
If you are white, how strongly do you feel the following when you think of non-whites? 

Delighted 

Rewarded 

Excited 

Respect 

Fear 

Disgust 

Affection 

Funny 

Content 

Distress 

Intensely Strongly Moderately Minimally Not at all 

...... 
0 
N 



If you are a non-white, to what extent do you endorse the following with whites? 
If you are white, how (to what extent) do you endorse the following with non-whites? 

Watching TV or 
listening to the 
stereo 

Visiting 

Calling on the phone 

Participating on the 
same team 

Engaging in sport 
events 

Going down town 

Coming by to visit 
you 

Having over to your 
dormroom or apartment 

Going to sporting 
events 

Engaging in arguments 

Very Strongly Strongly Somewhat Not much Not at all 



104 

Weight was assigned to the response to each item (question). 

The strongly prejudiced responses were given one point and the least 

prejudiced responses were given five points. The interpretation is 

the higher the score the less the prejudice. The cognitive dimen­

sion had a range of 10 to 70 points which was standardized to a 

S point scale during the analysis of data. The affective and 

behavioral dimensions have a range of 10 points (high prejudice) to 

SO (low prejudice). The three dimensions summed together will have 

a range of 30 (high prejudice) to (low prejudice) 150 points. A 

simplified format for attitude and attitude change can be offered: 

Attitude= Cognitive Score+ Affective Score+ Behavioral Score 
Attitude Change= Second total score - First total score 

Cognitive. The cognitive component questions were formed 

after the method introduced by Gilbert. 1 The researcher selected 

some attributes that Gilbert's research discovered and then added 

items to gain a more complete scope of this attitude dimension. 

Gilbert achieved his infonnation by listing attributes pertaining 

towards various nationalities and ethnic groups. Students then 

indicated the attribut es with which they agreed with the most . 

Attributes checked the most often were later used as the indicator 

of stereotypes. The attributes selected for this study were the 

result of following this technique . 

1Gilbert, G. M. , "Stereotype Persistence and Change Among 
College Students". 
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Affective. The affective items were the result of searching 

the dictionary for various types of emotional responses. These 

responses were then listed and reviewed. Review of responses was 

done to assure a range of possible responses had been achieved. 

Behavioral. The behavioral questions were fashioned after 

C. R. Pace's study, "Leisure Participation and Enjoyment. 112 The 

questions were altered in such a way as to be relevant to typical 

college interactions, the types of options a student may have 

available, typical type of interactional episodes the student may 

have available. These questions were then worded in such a form as 

to represent a possible questionnaire. 

The attitude index is designed to measure the dependent 

variable, attitude change. Positive attitude change was considered 

to occur if the second score was greater then the first score. 

Pre-Post Tests 

To facilitate the experiment college classes entailed the 

environment for testing._ Early ' in the Fall semester, October 1-3, 

1979, the first attitude measure was administered. During 

December 2-4 the randomized source message variants were introduced. 

During the last week of classes, December 10-12, the post-test was 

2Miller, Delbert, Handbook of Research Design and Social 
Measure, "Leisure Participation and Enjoyment", David McKay Company 
Inc., New York, 1977, pp. 322-324. 
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administered. As a control each of the tests were given within a 

three-day period and were administered in the same fashion by the 

class instructor. Each instructor introduced the tests in such a 

way as to have it relate to the class outline. Strict precautions 

were taken to insure secrecy and guard against a possible Hawthorn 

effect. 

Independent Variable 

The independent variable consisted of a taped message played 

to the respondents in which two factors were altered: (1) the 

speaker was identified as either Black, White or was not identified 

as to racial characteristic at all; (2) the message was either 

favoring or disfavoring racial integration. The variables, there­

fore,- under inspection were the different sources and the various 

types of messages. 

Source variance is based on attributed race. Students were 

able to ascertain the race of the source by reviewing a handout 

which had a picture of the source and biographic information about 

the source to support the source's credibility. The source's 

qualifications were held constant and the only variance was the 

indicated race of the source. The qualifications informed the 

subjects that the source was a well published and respected leader 

in his field. (See Appendix III). 

Message variance was controlled through the nature of the 
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two messages. One message concerned promotion of integration in 

America. The message stated integration is a worthwhile goal and 

that al l should cooperate in order to achieve it. It called for 

people to become actively involved. The second message took the 

opposite position and called for separatism as a goal . (See 

Appendix · IV) • 

Experimental Groups (Source-Message Variants) 

Six experimental groups were each assigned to one of the 

following independent treatments: (1) Black Source--Pro-Integration 

Message, (2) Black Source--Anti-Integration Message, (3) White 

Source- - Pro-Integration Message, (4) White Source--Anti-Integration 

Message, (5) Source, Race Unknown--Pro-Integration Message, and 

(6) Source Race, Unknown--Anti-Integration Message. 

Control Group 

The control group made the seventh group. This group did 

not experience the source-message variant. The control group was 

only given the before and after cognitive-affective-behavioral 

measure. 

Statistical Tests 

The statistical techniques implemented the t-test and 

analysis of variance. The t - test was used to evaluate the signi­

ficance of difference in the means between the pre-tests and 
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post-tests of the groups. Analysis of variance was used to test the 

significance of the difference among the groups . 

The Pilot Study 

A pilot study, entailing six basic steps, was conducted to 

test and improve the instrument. First, literature was reviewed 

to discover appropriate items that could be utilized . Second, 

a number of questions were recorded and scrutinized. Then, as 

part of step three, the questions were checked for construct 

validity. To test about construct validity the possible questions 

were given to a panel of experts c~mposed of college faculty members 

in sociology, psychology, and political science at Shippensburg 

State College. These professors were asked to indicate whether or 

not these possible statements measure what they proport to measure. 

The measures that were most often indicated were used to compose the 

final questionnaire. Fourth, the questions were then put together 

in a questionnaire and administered to a group of college classes 

during the summer session 1979 at South Dakota State University. 3 

Fifth, the responses were compiled and underwent a computer 

anaylsis, TESTAT, to determine reliability. TESTAT output indi­

cated which questions had the most significance. The final step was 

selecting the ten questions in each attitude component that had the 

3Toe classes used in the pilot test were Geography and 
Psychology classes, Sophomore to Junior level courses . 



highest score. These thirty questions were the questions that 

composed the final questionnaire. 

Conducting the Experiment 

Through the cooperation of the English Department of the 

Shippensburg State College English Composition classes were 

selected. The various instructors were informed on proper 

administration of the instrument. The first week after the last 

day to drop a class was chosen as the date for administration of 

the first questionnaire. This date was chosen for two reasons: 
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to allow students to have sufficient time to have college experi­

ences for a reference point and also to help assure that there 

would be consistency in the number of students composing the study. 

True randomization and assignment to a particular source-message­

variant was impossible to achieve because students cquld not be 

forced or required to experience the treatment situation. In order 

to encourage students to participate, the week after Thanksgiving 

recess students were told that if they would go to the College 

Library and listen to a tape, they would receive a gift certificate 

from local merchants. The students were encouraged to participate 

by each instructor. Students were told their name was randomly 

selected by their social security number. If their number appeared 

on the list all they had to do was go to the library, listen to a 

tape, fill out a form and then r ecei ve their certificate. 



A student assistant, (a senior sociology student), was in 

charge of administration of the instrument . Each student, when 
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they came to the appointed place in the library, was given a cassette 

tape with either the Pro-Integration or Anti-Integration message. 

The students were also give~ a survey form with either a picture of 

the speaker (attributed race variant) or no picture at all . Assign­

ment to a source-message-variant was random and without researcher 

manipulation. 

The post-test survey was administered the last week of 

class. The thirty cognitive- affective-behavioral questions remained 

the same, however, the accompanying questions were different. The 

instructors administered the post-test in the same fashion as the 

pre-test. 

Null-Hypotheses 

Twenty-six null hypotheses were formulated. These hypotheses 

covered the various relationships of source-message variation as they 

applied to the experimental groups and the control group, the attri­

bute race of the speaker, the position of the message, and the race 

of the students. These twenty-six hypotheses are stated i n Olapter 

5 as well as the rejection decisions concerning each. 



Chapter 5 

ANALYSIS OF DATA 

This chapter reports the techniques of analysis, procedure 

for scoring the instrument, measurement of variables, significance 

level, the operation of the experiment, rejection decis ions concern­

ing the hypotheses and other relevant findings. 

Scoring of Instrument/Measurement of Variables 

The basic criterion behind the scoring of the instrument was 

the higher the score, the more favorable the racial attitudes toward 

racial opposites. Therefore, the responses were assigned a value 

of one through five. The first ten questions (cognitive) were origi­

nally presented on a scale of one through seven, but were subsequently 

converted to a five point scale. Table SA shows the converted values . 

Table SA 

Conversion Value for Seven and Five Point Scales 

Seven Point Scale Values 

1 
2 
3 
4 
5 
6 
7 
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Five Point Scale Values 

. 71 
1.42 
2.14 
2.85 
3.75 
4.28 
5.00 



The scoring schedule (see Appendix 9) gives the numeric weight 

each response was assigned. This applied in all cases except for 

response ten. In response ten, the deviation involved reversing 

the weight based on the race of the respondent because "musical" 

according to Gilbert1 appears to persist as a white stereotype of 

non-whites, especially Blacks, and needed to be weighted as such. 

For non-Whites, the opposite values were used in that non-Whites 

do not tend to attribute the same stereotype to Whites. 

Technique for Analysis 
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There were three basic statistical techniques utilized in 

this study. The first was the t-test. The t-test was used to de­

tennine if there was a significant change in racial attitudes in 

the before and after scores of the experimental groups and the con­

trol group. The second technique was the difference- of-means test. 

The purpose of this test was to find if there was a significant 

difference between the various groups . The difference-of-means test 

made it possible to compare the experimental groups to each other 

and also to the control group. This test made it possible to com­

pare results based on the attributed race of the source of the 

message, the position of the message, and the race of the student 

respondent. The final measurement, analysis of variance, was used 

1Gilbert, G. M. "Stereotype Resistence and Change Among 
College Students," Journal of Abnormal and Social Psychology, April, 
1951, Vol. 46, p. 248. 
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to find out if the scores of the experimental group could be con­

sidered to be equal or not CT-Io: Group 1 = Group 2 = Group 3 = Group 4 

= Group 5 = Group 6 = Group 7) and to discover the same information 

within the experimental groups 0\,: Group 1 = Group 2 = Group 3 = 

Group 4 = Group 5 = Group 6). 

Level of Significance 

A .05 level of significance was specified for this study. 

This study utilized a two-tailed test in order to test both the 

intensity and direction of racial attitude change among the groups 

involved in the experiment . 

Time Schedule 

The pre-test was administered during the week of October 1-3, 

1979. This time period was selected because freshmen, in order to 

respond accurately, had to have an opporttmity to have interracial 

contacts in a college situation. This time period was one month 

after the beginning of the academic year. The students experienced 

the various source-message variants during the week of December 2-4. 

The post-test was given December 10-13, which was the last week of 

classes before finals. 

The pre-test was taken by 172 respondents; 139 reported 

their social security numbers while 33 did not. After the flyers 

(see Appendix) were distributed and the proper annotmcement made in 

class, 118 of the 139 individuals invited to participate in the 
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post-test "research project" actually participated. One htmdred 

five of the post-test questionnaires reported the respondents' 

social security numbers and could be matched to pre-test question­

naires. Twenty seven respondents did not indicate social security 

numbers. This indicated that there was a total of 132 respondents 

on the post-test. As a matter of procedure, the computer selected 

only 27 of the 33 respondents without indicated numbers as to have 

an equal number of pre-and post-test respondents. This indicated 

that the total number of participants who took the pre-test, experi­

enced the source-message-variant (excluding the control group), and 

took the post-test (inc+uding the control group) was 132. 

Attitudinal Change 

One concern of this study was to examine to what extent the 

attitudes of White and non-White freshmen changed toward each other 

during the fall semester at Shippensburg. Another concern was to 

determine if these attitude changes differed depending upon the appli­

cation or non-application of a treatment that varied as to the known 

race of a speaker and the advocacy or opposition toward integration. 

Table SB reports the findings relative to these concerns. 

ColUDD1 one identifies the six experimental groups receiving the 

treatments and the control group which received no special treatment . 

Column two gives the mean attitude score for each group when the 

pretest was given October 1-3, 1979. ColUillll four gives the absolute 

plus or minus difference between the pre and post test means. 



Table SB . Extent of Attitudinal Change for Experimental and Control Groups, Compared 

Mean Attitude Mean Attitude Attitude Table t Degrees Change Value 
Groups, by Source Score, Pre- Score, Post- Change T Value of Significant 
Message Variant test test Value Freedom 

Black Speaker, 
Pro-Integration 91.43 96.79 5.33 2.10 1.34 13 No 
Message 

White Speaker, 
Pro- Integration 91.03 102.05 11.02 2.09 4.94 19 Yes 
Message 

Unknown Speaker, 
Pro - Integration 98 . 12 96 . 03 -2.08 2 . 12 - 1.04 16 No 
Message 

Black Speaker, 
Anti-Integration 94.21 86.11 -8 . 10 2.11 -1.61 17 No 
Message 

White Speaker, 
Anti- Integration 101. 4 7 92.41 -9 . 06 2.13 - 2 . 54 15 Yes 
Message 

Unknown Speaker, 
Anti-Integration 93 . 79 80 . 07 -13 . 08 2 .14 -3.48 14 Yes 
Message 

No Mess age Received 90.49 97 . 48 6.99 2.05 1.77 26 No 
(Control Group) 

...... 

...... 
Ul 
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Colunms -five through seven report the Table T value, the calculated 

t value and the degrees of freedom for each group. Column eight 

reports whether the values were significant at the .OS level of 

significance to conclude that the attitudinal change was great 

enough to have not occurred by chance. 

Examination of Table SB shows that the attitudinal change 

was either positive or negative, ranging from a mean positive change 

of 11.02 to a me.an negative change of -13. 08. The group receiving 

pro-integration messages from known speaker sources showed positive 

change, 11 .02 for the White speaker and S.33 for the Bl ack speaker 

respectively. 

The groups receiving pro-messages from an unknown speaker 

and anti-messages from all speakers showed negative attitudinal 

change ranging from -2 .OS to -13 .08. Regardless of whether the 

message was a pro-integration message or an anti-integration message, 

the group receiving messages from unknown speakers showed greater 

negative change than the respective comparison groups . 

The mean change for the pro-integration group with White and 

Black speakers were positive, whereas the mean change for the pro­

integration group with an unknown speaker was negative. Similarily 

the negative change for the wiknown speaker was highest among the 

groups receiving the anti-integration message. The mean attitudinal 

change for the control group was 6.99. 

When these mean changes were tested for significance, the 



changes for the White speaker Pro-Integration and the White and 

Unknown speaker Anti-Integration were fotmd to be significant. 

Associational Analysis 
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A second objective of this study was to determine if the 

extent of attitudinal. change of white and non-white freshman toward 

each other was associated with the various source-message-variants. 

To examine this concern, a set of null hypotheses was fornrulated 

and subjected to statistical test. This section of the study 

reports the findings relative to each of those hypotheses. 
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Hypothesis 1. Hypothesis one was: 

The extent of observed change in the racial attitudes of 

whites and non-whites toward each other will not differ between the 

group receiving a pro-integration message from a Black speaker and 

the control group. 

Table SC reports the findings relative to the statistical 

test used to either reject or fail to reject this hypothesis. 

Table SC 

Attitudinal Change for the Group Receiving a Pro-Integration 
Message from a Black Speaker and the Control Group 

Group 

Black Speaker 

Extent of 
Attitude 
Change 

Pro-Integration S.36 
Message 

Control Group 
No Source- 6.99 
Message Variant 

Table T 
Value 

2.0618 

t 
Value 

-0. 28 

Degrees 
of 

Freedom 

44 

Reject Null­
Hypothesis 

No 

There was no difference in racial attitude change between 

the group receiving a pro-integration message from a Black speaker 

and the control group. 
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Hypothesis 2. Hypothesis two was: 

The extent of observed change in the racial attitudes of 

whites and non-whites toward each other will not differ between the 

group receiving a pro~integration message from a White speaker and 

the control group. 

Table SD reports the findings relative to the statistical 

test used to either reject or fail to reject this hypothesis. 

Table SD 

Attitudinal Change for the Group Receiving a Pro-Integration 
Message from a White Speaker and the Control Group 

Group 

White Speaker 
Pro-Integration 
Message 

Control Group 

Extent of 
Attitude 
Change 

11.02 

No Source- 6.99 
Message Variant 

Table T t 
Value Value 

2.0157 0.81 

Degrees 
of 

Freedom 

45 

Reject Null­
Hypothesis 

No 

There was no difference in racial attitude change Hetween 

the group receiving a pro-integration message from a White speaker 

and the control group. 
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Hypothesis 3. Hypothesis three was: 

Toe extent of observed change in the racial attitudes of 

whites and non-whites toward each other will not differ between the 

group receiving a pro-integration message from an unknown speaker 

and the control group. 

Table SE reports the findings relative to the statistical 

test used to either reject or fail to reject this hypothesis. 

Table SE 

Attitudinal Change for the Group Receiving a Pro-Integration 
Message from an Unknown Speaker and the Control Group 

Extent of Table T t Degrees Reject Null-
Group Attitude Value Value of Hypothesis 

Change Freedom 

Unknown Speaker 
Pro-Integration -2.09 
Message 

2.0189 -1. 73 42 No 
Control Group 
No Source- 6.99 
Message Variant 

There was no difference in racial attitude change between 

the group receiving a pro-integration message from an Unknown 

Speaker and the control group. 
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Hypothesis 4. Hypothesis four was: 

The extent of observed change in the racial attitudes of 

whites and non-whites toward each other will not differ between 

the group receiving an anti-integration message from a Black 

speaker and the control group. 

Table SF reports the findings relative to the statistical 

test used to either reject or fail to reject this hypothesis. 

Table SF 

Attitudinal Change for the Group Receiving an Anti-integration 
Message from a Black Speaker and the Control Group 

Extent of Table T t 
Group Attitude Value Value 

Change 

Black Speaker 
Anti-Integration -8.10 
Message 

Control Group 
No Source- 6.99 
Message Variant 

2.0178 - 2. 38 

Degrees 
of 

Freedom 

43 

Reject Null­
Hypothesis 

Yes 

There was a significant difference in racial attitude change 

between the group receiving an anti-integration message from a Black 

speaker and the control group. 
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Hypothesis 5. Hypothesis five was: 

The extent of observed change in the racial attitudes of 

whites and non-whites toward each other will not differ between the 

group receiving an anti-integration message from a White speaker 

and the control group. 

Table 5G reports the findings relative to the statistical 

test used to either reject or fail to reject this hypothesis. 

Table 5G 

Attitudinal Change for the Group Receiving an Anti-Integration 
Message from a White Speaker and the Control Group 

Extent of Table T 
Group Attitude Value 

Change 

White Speaker 
Anti-Integration -9.06 
Message 

Control Group 
No Source- 6.99 
Message Variant 

2.0199 

t Degrees 
Value of 

Freedom 

-2 . 75 41 

Reject Null­
Hypothesis 

Yes 

There was a significant difference in racial attitude change 

between the group receiving an anti-integration message from a white 

. speaker and the control group. 
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Hypothesis 6. Hypothesis six was : 

The extent of observed change in the racial attitudes of 

whites and non-whites toward each other will not differ between the 

group receiving an anti-integration message from an unknown speaker 

and the control group_ 

Table SH reports the findings relative to the statistical 

test used to either reject or fail to reject this hypothesis. 

Table SH 

Attitudinal Change for the Group Receiving an Anti-Integration 
Message from an Unknown Speaker and the Control Group 

Group 

Unknown Speaker 
Anti-Integration 
Message 

Control Group 
No Source­
Message Variant 

Extent of Table T t 
Attitude Value Value 
Change 

. -13. 08 

2.021 -3.34 

6.99 

Degrees 
of 

Freedom 

40 

Reject Null ­
Hypothesis 

Yes 

There was a significant difference in racial attitude change 

between the group receiving an anti-integration message from an 

unknown speaker and the control group. 
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Hypothesis 7. Hypothesis seven was: 

The extent of observed change in the racial attitudes of 

whites and non-whites toward each other will not differ between the 

group receiving a pro-integration message from a Black speaker and 

the group receiving a pro-integration message from a White speaker. 

Table SI reports the findings relative to the statistical 

test used to either reject or fail to reject this hypothesis. 

Table SI 

Attitudinal Change for the Group Receiving a Pro-Integration 
Message from a Black Speaker and the Group Receiving 

A Pro-Integration Message from a White Speaker 

Extent of Table T t Degrees Reject Null-
Group Attitude Value Value of Hypothesis 

Change Freedom 

Black Speaker 
Pro-Integration 5.36 
Message 

2.027 -1. 25 37 No 
White Speaker 
Pro-Integration 11.02 
Message 

There was not a significant difference in racial attitude 

change between the group receiving a pro-integration message from 

a Black speaker and the group receiving a pro-integration message 

from a White speaker. 
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Hypothesis 8. Hypothesis eight was: 

The extent of observed change in the racial attitudes of 

whites and non~whites toward each other will not differ between the 

group receiving a pro-integration message from a Black speaker and 

the control group receiving a pro-integration message from an 

unknown speaker. 

Table SJ reports the findings relative to the statistical 

test used to either reJect or fail to reject this hypothesis. 

Table SJ 

Attitudinal Change for the Group Receiving a Pro-Integration 
Message from a Black Speaker and the Group Receiving 

a Pro-Integration Message from an Unknown Speaker 

Extent of Table T t Degrees Rej ect Null-
Group Attitude Value Value of Hypothesis 

Olange Freedom 

Black Speaker 
Pro-Integration 5.36 
Message 

2.033 1.60 34 No 
Unknown Speaker 
Pro-Integration -2.09 
Message 

There was not a significant difference in racial attitude 

change between the group receiving a pro-integration message from 

a . Black speaker and the group receiving a pro-integration message 

from an unknown speaker. 
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Hypothesis 9. Hypothesis nine was: 

The extent of observed change in the racial attitudes of 

whites and non-whites toward each other will not differ between the 

group receiving a pro-integration message from a Black speaker and 

the group receiving an anti-integration message from a Black 

speaker. 

Table SK reports the findings relative to the statistical 

test used to either reject or fail to reject this hypothesis. 

Table SK 

Attitudinal Change for the Group Receiving a Pro-Integration 
Message from a Black Speaker and the Group Receiving an 

Anti-Integration Message from a Black Speaker 

Extent of Table T t Degrees Reject Null-
Group Attitude Value Value of Hypothesis 

01.ange Freedom 

Black Speaker 
Pro-Integration 5.36 
Message 

2.031 2 .11 35 Yes 
Black Speaker 
Anti-Integration -8.10 
Message 

There was a significant difference in racial atti tude change 

between the group receiving a pro-integration message from a Black 

speaker and the group receiving an anti-integration message from a 

White speaker. 
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Hypothesis 10. Hypothesis ten was: 

The extent of observed change in the racial attitudes of 

.whites and non-whites toward each other will not differ between the 

group receiving a pro-integration message from a Black Speaker and 

the group receiving an anti-integration message from a White 

speaker. 

Table SL reports the findings relative to the statistical 

test used to either reject or fail to reject this hypothesis. 

Table SL 

Attitudinal Change for the Group Receiving a Pro-Integration 
Message from a Black Speaker and the Group Receiving 

an Anti-Integration Message from a White Speaker 

Group 

Black Speaker 
Pro-Integration 
Message 

Extent of 
Attitude 
Change 

5. 36 '---

White Speaker 
Anti-Integration -8.73 
Message 

Table T t 
Value Value 

2.035 2.64 

Degrees 
of 

Freedom 

33 

Reject Null­
Hypothesis 

Yes 

There was a significant difference in racial attitude change 

between the group receiving a pro-integration message and the group 

receiving an anti-integration message from a white speaker. 
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Hypothesis 11. Hypothesis eleven was: 

The extent of observed change in the racial attitudes of 

whites and non-whites toward each other will not differ between the 

group receiving a pro-integration message from a Black speaker and 

the group receivin& an anti-integration message from an unknown 

speaker. 

Table SM reports the findings relative to the statistical 

test used to either reject or fail to reject this hypothesis. 

Table SM 

Attitudinal Change for the Group Receiving a Pro-Integration 
Message from a Black Speaker and the Group Receiving an 

Anti-Integration Message from an Unknown Speaker 

Extent of Tabl~ T t Degrees Reject .Null -
Group Attitude Value Value of Hypothesis 

Change Freedom 

Black Speaker 
Pro-Integration S.36 
Message 

2.037 3.28 32 Yes 
Unknown Speaker 
Anti-Integration -13.08 
Message 

There was a significant difference in racial attitude change 

between the group receiving a pro-integration message from a Black 

speaker and the group receiving an anti-integration message from a 

White speaker. 



128 

Hypothesis 11. Hypothesis eleven was: 

The extent of observed change in the racial attitudes of 

whites and non-whites toward each other will not differ between the 

group receiving a pro-integration message from a Black speaker and 

the group receiving an anti-integration message from an unknown 

speaker. 

Table SM reports the findings relative to the statistical 

test used to either reject or fail to reject this hypothesis . 

Table SM 

Attitudinal Change for the Group Receiving a Pro-integration 
Anti-integration Message from a Black Speaker and the 

Group Receiving an Anti-Integration Message 
from an Unknown Speaker 

Extent of Table T t Degrees Reject Null-
Group Attitude Value Value Of Hypothesis 

Change Freedom 

Black Speaker 
Pro-Integration S.36 
Message 

2.037 3.28 32 Yes 
Unknown Speaker 
Anti-Integration -13.08 
Message 

There was a significant difference in racial attitude change 

between the group receiving a pro-integration message from a Black 

speaker and the group receiving an anti-integration message from a 

White speaker. 
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Hypothesis 12 . Hypot hesis twelve was: 

The extent 0f observed change in the racial attitudes of 

whites and non-whites toward each other will no t di ffer between the 

group receiving a pro- integration message from a White speaker and 

the group r eceiving a pro-integration message from an t.mknown 

speaker. 

Table SN reports the findings relative to the statistical 

test used to ei ther reject or fai l to reject this hypothesis . 

Table SN 

Attitudinal Change for the Group Recei ving a Pro- Integrati on 
Message from a White Speaker and the Group Receiving 

a Pro-Int egration Message from an Unknown 
Speaker 

Extent of Table T t Degrees Reject Null-
Group Attitude Value 'Value of Hypothesis 

Change Freedom 

White Speaker 
Pro- Integration 11 .02 
Message 

2. 031 4. 31 35 Yes 
Unknown Speaker 
Pro-Integration -2 . 09 
Message 

There was a significant difference in racial attitude change 

between the group receiving a pro- integration message from a white 

speaker and the group receiving a pro- integration message from an 

tmknown speaker. 
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Hypothesis 13. Hypothesis thirteen was: 

The extent of observed change in the racial attitudes of 

whit es and non-whites toward each other will not differ between the 

group receiving a pro- integration message from a White speaker and 

the group receiving an anti- integration message from a Black 

speaker . 

Table SO reports the findings relative to the statistical 

test used to ei ther reject or fail to reject this hypothesis. 

Table SO 

Attitudinal Change for the Group Receiving a Pro- Integration 
Message from a White Speaker and the Group Receiving 

an Anti-Integration Message fro~ a Black Speaker 

Extent of Table T t Degrees Reject Null-
Group Attitude Value Value of Hypothesis 

Change Freedom 

White Speaker 
Pro-Integration 11. 02 
Message 

2.029 3.60 36 Yes 
Black Speaker 
Anti- Int egration -8.10 
Message 

There was a significant difference in racial attitude change 

between the group receiving a pro-integration message from a white 

speaker and the group receiving an ant i-integration message from a 

Bl ack speaker. 
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Hypothesis 14. Hypothesis fourteen was: 

The extent of observed change in the racial attitudes of 

whites and non-whites toward each other will not differ between the 

group receiving a pro-integration message from a White speaker and 

the group receiving an anti-integration message from a White 

speaker. 

Table SP reports the findings relative to the statistical 

test used to either reject or fail to reject this hypothesis. 

Table SP 

Attitudinal Change for the Group Receiving a Pro-Integration 
Message from a White Speaker and the Group Receiving 

an Anti-Integration Message from a White Speaker 

Extent of Table T t Degrees Reject Null-
Group Attitude Value Value of Hypothesis 

Change Freedom 

White Speaker 
Pro-Integration 11.02 
Message 

2.033 4.96 34 Yes 
White Speaker 
Anti-Integration -9 . 06 
Message 

There was a significant difference in racial attitude change 

between the group receiving a pro-integration message from a white 

speaker and the group receiving an anti-•integration mess age from a 

white speaker. 
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Hypothesis 15. Hypothesis f i fteen was : 

The extent of observed change in the racial attitudes of 

whites and non-whites toward each other will not differ between the 

group receiving a pro-integration message from a White speaker and 

the group receiving an anti-integration message from an 1..lllknown 

speaker. 

Tabl e SQ reports the findings relative to the statistical 

test used to either reject or fail to reject this hypothesis . 

Table SQ 

Attitudinal Change for the Group Receiving a Pro-Integration 
Message from a White Speaker and the Group Receiving an 

Anti- Int egration Message from an Unknown Speaker 

Extent of Table T t Degrees Reject Null-
Group Att itude Value Value of Hypothesis 

Change Freedom 

White Speaker 
Pro-Integration 11.02 
Message 

2. 035 5. 82 33 Yes 
Unknown Speaker 
Anti-Integr ation - 13.08 
Message 

There was a significant difference in racial attitude change 

between the group receiving a pro- integration message from a white 

speaker and the group receiving an anti-integration message from an 

1..lllknown speaker. 



133 

Hypothesis 16. Hypothesis sixteen was: 

The extent of observed change in the racial attitudes of 

whites and non-whites toward each other will not differ between the 

group receiving a pro-integration message from an i.mknown speaker 

and the group receiving an anti-integration message from a Black 

speaker. 

Table SR reports the findings relative to the statistical 

test used to either reject or fail to reject this hypothesis. 

Table SR 

Attitudinal Change for the Group Receiving a Pro-Integration 
Message from an Unknown Speaker and the Group Receiving 

an Anti-Integration Message from a Black Speaker 
\ 

Extent of Table T t Degrees Reject Null-
Group Attitude Value Value of Hypothesis 

Change Freedom 

Unknown Speaker 
Pro- Integration - 2.09 
Message 

2.035 1.09 33 No 
Black Speaker 
Anti-Integration -8.10 
Message 

There was not a significant difference in racial attitude 

change between the group receiving a pro-integration message from an 

tmknown speaker and the group receiving an anti-integration message 

from a Black speaker. 
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Hypothesis 17. Hypothesis seventeen was: 

The extent of observed change in the racial attitudes of 

whites and non-whites toward each other will not differ between the 

group receiving a pro-integration message from an unknown speaker 

and the group receiving an anti-integration message from a White 

speaker. 

Table SS reports the findings relative to the statistical 

test used to either reject or fail to reject this hypothesis. 

Table SS 

Attitudinal Change for the Group Receiving a Pro-Integration 
Message from an Unknown Speaker and the Group Receiving 

an Anti-Integration Message from a White Speaker 

Extent of Table T t Degrees Reject Null -
Group Attitude Value Value of Hypothesis 

Change Freedom 

Unknown Speaker 
Pro-Integration -2.09 
Message 

2.039 1. 73 31 No 
White Speaker 
Anti-Integration -8.73 
Message 

There was not a significant difference in racial attitude 

change between the group receiving a pro-integration message from 

an tmknown speaker and the group receiving an anti-integration 

message from a white speaker. 
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Hypothesis 18. Hypothesis eighteen was: 

The extent of observed change in the racial attitudes of 

whites and non-whites toward each other will not differ between the 

group receiving a pro-integration message from an unknown speaker 

and the group receiving an anti-integration message from an unknown 

speaker. 

Table ST reports the findings relative to the statistical 

test used to either reject or fail to reject this hypothesis. 

Table ST 

Attitudinal Change for the Group Receiving a Pro-Integration 
Message from an Unknown Speaker and the Group Receiving 

an Anti-Integration Message from an Unknown Speaker 

Group 

Unknown Speaker 
Pro-Integration 
Message 

Extent of 
Attitude 
Change 

-2.09 

Unknown Speaker 
Anti-Integration -13.08 
Message 

Table T t Degrees 
Value Value of· 

Freedom 

2.042 2.67 30 

Reject Null­
Hypothesis 

Yes 

There was a significant difference in racial attitude change 

between the group receiving a pro-integration message from an unknown 

source and the group receiving an anti-integration message from an 

unknown source. 
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Hypothesis 19. Hypothesis nineteen was: 

The extent of observed change in the racial attitudes of 
' 

whites and non-whites toward each other will not differ between the 

group receiving an anti-integration message from a Black speaker 

and the group receiving an anti-integration message from a White 

speaker. 

Table SU reports the findings relative to the statistical 

test used to either reject or fail to reject this hypothesis. 

Table SU 

Attitudinal Change for the Group Receiving an Anti-In~egration 
Message from a Black Speaker and the Group Receiving an 

Anti-Integration Message from a White Speaker 

Group 

Black Speaker 
Anti-Integration 
Message 

White Speaker 
Anti-Integration 
Message 

Extent of Table T t 
Attitude Value Value 
Change 

-8.10 

2.037 0.15 

-9.06 

Degrees 
of 

Freedom 

32 

Reject Null­
Hypothesis 

No 

There was not a significant difference in racial attitude 

change between the group receiving an anti-integration message from 

a Black speaker and the group receiving an anti-integration message 

from a white speaker. 
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Hypothesis 20 . Hypot hesis twenty was: 

The extent of observed change in the racial attitudes of 

whit es and non-whit es toward each other will not differ between the 

group recei ving an anti-integration message from a Black speaker 

and the group receiving an anti-integration message from an unknown 

speaker. 

Tab l e SV reports t he findings relative to the stati stical 

test used to either reject or fail to reject this hypothesis . 

Table SV 

Atti tudinal Change fo r the Group Receiving an Anti-Integration 
Message from a Black Speaker and the Group Receiving an 

Ant i - Integration Message from an Unknown Speaker 

Extent of Table T t Degrees Reject Null-
Group Attitude Value Value of Hypothesis 

Change Freedom 

Bl ack Speaker 
Anti-Integration - 8.10 
Message 

2. 039 o. 77 31 No 
Unknown Speaker 
Ant i - Integration - 13.08 
Message 

There was not a significant difference in racial attitude 

change bet ween the group receiving an anti- integration message from 

a Black speaker and t he gr oup r eceiving an anti- integration message 

from a White speaker. 



138 

Hypothesis 21. Hypothesis. twenty -one was: 

The extent of observed change in the racial attitudes of 

whites and non-whites toward each other will not differ between the 

group receiving an anti-integration message from a white speaker 

and the group receiving an anti-integration message from an tmknown 

speaker. 

Table SW reports the findings relative to the statistical 

test used to either reject or fail to reject this hypothesis. 

Table SW 

Attitudinal Change for the Group Receiving an Anti-Integration 
Message from a White Speaker and the Group Receiving an 

Anti-Integration Message from an Unknown Speaker 

Extent of Table T t Degrees Reject Null-
Group Attitude Value Value of Hypothesis 

Change Freedom 

White Speaker 
Anti-Integration -9.06 
Message 

2.045 0.78 29 No 
Unknown Speaker 
Anti-Integration -13.08 
Message 

There was not a significant difference in racial attitude 

change between the group receiving an anti-integration message from 

a white speaker and the group receiving an anti-integration message 

from an tmknown speaker. 
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Hypothesis 22. Hypotj"iesis twenty- two was : 

The extent of observed change in the racial attitudes of 

whites and non-whites toward each other will not differ between the 

group receiving a message from a Black speaker and the group 

receiving a message from a Whi te speaker. 

Table SX reports the findings relative to the sta tistical 

test used to either re j ect or fail to rej ect this hypothesis . 

Group 

Black 

White 

Table SX 

Attitudinal Change for the Gr oup Receiving a Message from 
a Black Speaker and the Group Receiving a Message 

from a White Speaker 

Extent of Tab l e T t Degrees Reject Null-
Attitude Value Value of Hypothesis 
Change Freedom 

Speaker -1.19 
1. 9917 - 0 . 77 71 No 

Speaker 2.04 

There was not a significant difference in racial attitude 

change between the group receiving a message from a Black speaker 

and the group receiving a message from a White speaker . 
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Hypothesis 23. Hypothesis twenty -three was: 

The extent of observed change in the racial at~itudes of 

whites and non-whites toward each other will not differ between the 

group receiving a message from a Black speaker and the group 

receiving a message from an tmknown speaker. 

Table SY reports the findings relative to the statistical 

test used to either reject or fail to reject this hypothesis . 

Tabl e SY 

At titudinal Change for the Group Receiving a Message from 
a Black Speaker and the Group Receiving a Message 

from an Unknown Speaker 

Extent of Table T t Degrees Reject Null-
Group Attitude Value Value of Hypothesis 

Change Freedom 

Black Speaker -1.19 
1.9959 1.45 67 No 

Unknown Speaker - 7. 24 

There was not a significant difference in racial attitude 

change between the group receiving a message from a Black speaker 

and the group receiving a message from an unknown speaker. 
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Hypothesis 24. HYPothesis twenty-- four was: 

The extent of observed change in the racial attitudes of 

whites and non-whites toward each other will not differ between the 

group receiving a message from a White speaker and the group 

receiving a message from an unknown speaker. 

Table SZ reports the findings relative to the statistical 

test used to either reject or fail to reject this hYPothesis. 

Group 

Table SZ 

Attitudinal Change for the Group Receiving a Message from 
a White Speaker and the Group Receiving a Message 

from an Unknown Speaker 

Extent of Table T 
Attitude Value 
Change 

t 
Value 

Degrees 
of 

Freedom 

Reject Null­
HYPothesis 

White Speaker 

Unknown Speaker 

2.04 

-7.24 
1.9962 2. 68 61 Yes 

There was a significant difference in racial attitude change 

between the group receiving a message from a White speaker and the 

group receiving a message from an unknown speaker. 
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Hypothesis 25. Hypothesis twenty five was: 

The extent of obs.erved change in the racial attitudes of 

whites and non-whites toward each other will not differ between the 

groups receiving a pro-integration message and the groups receiving 

an anti-integration message. 

Table SAA reports the findings relative to the statistical 

test used to either reject or fail to reject this hypothesis. 

Table SAA 

Attitudinal Change for the Groups Receiving a Pro-Integration 
Message and the Groups Receiving an Anti-Integration 

Message 

Group 

Pro-Integration 
Message 

Anti-Integration 
Message 

Extent of 
Attitude 
Change 

+3.91 

-5.12 

Table T t Degrees 
Value Value of 

Freedom 

1.960 2.93 130 

Reject Null­
Hypothesis 

Yes 

There was a significant difference in racial attitude change 

between the groups receiving a pro-integration message and the groups 

receiving an anti-integration message. 



Hypothesis 26. Hypothesis twenty six was: 

The extent of observed change in the racial attitudes of 

whites and non-whites toward each other will not differ. 
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Table 58B reports the findings relative to the statistical 

test used to either. reject or fail to reject this hypothesis. 

Table SBB 

Attitudinal Change for Whites and Non-whites 

Group 

Whites 

Non-whites 

Extent of 
Attitude 
Change 

.66 

-3.16 

Table T t Degrees 
Value Value of 

Freedom 

1.960 .97 13 

Reject Null­
Hypothesis 

No 

There was not a significant difference in racial attitude 

change between white participants and non-white participants. 

Table sec condenses the data and protrays the rejection 

decisions concerning hypothesis 1-21. The horizontal rows and 

vertical colunms cover the various combinations. Table SOD accomplishes 

the same plll"pose for the i ssue of identified race of the speaker or 

hypotheses 22-24. The decisions for the position of the message and 

race of ~tudent respondent are folllld in Table SEE, which are 

hypotheses 25 and 26. 



Control Group 

Black Speaker 
Pro- Message 

White Speaker 
Pro-Message 

Unknown Speaker 
Pro-Message 

Table sec 

Rejection Decisions Concerning Hypotheses 1-21 
By Decision and Hypothesis Number 

Black White Unknown Black 
Speaker Speaker Speaker Speaker 

Control Pro- Pro- Pro- Anti-
Group Message Message Message Message 

H0 1 Ha 2 H
0 

3 H0 4 
Fail to Fail to Fail to Reject 
reject reject reject 

H 1 H0 7 H0 8 H
0 

9 
F~il to Fail to Fail to Reject 
reject reject reject 

Ha 2 Ha 7 H 12 H0 13 o . 
Fail to Fail to ReJect Reject 
reject reject 

l-lo 3 H0 8 H
0 

12 H
0 

16 
Fail to Fail to Reject Fail to 
reject reject Reject 

White Unknown 
Speaker Speaker 
Anti- Anti-
Message Message 

Ho 5 H
0 

6 
Reject Reject 

H0 10 H0 11 
Reject Reject 

H0 14 H0 15 
Reject Reject 

H0 17 
Fail to 

8a 18 
Reject 

reject 



Table sec (continued) 

Black White Unknown Black White Unknown 
Speaker Speaker Speaker Speaker Speaker Speaker 

Control Pro- Pro- Pro- Anti- Anti- Anti-
Group Message Message Message Message Message Message 

H0 16 H0 19 H0 20 
Black Speaker % 4 . H0 9 Ho 13 Fail to Fail to Fail ·_to 
Anti-Message Reject Reject Reject reject reject reject 

Ho 17 H 19 H
0 

21 o. 
White Speaker H0 S H0 10 H0 14 Fail to Fail to Fail to 
Anti-Message Reject Reject Reject reject reject reject 

H 18 H0 20 H 21 
Unknown Speaker H0 6 H0 11 H

0 
15 Fgil to 

o. 
Fail to Fail to 

Anti-Message Reject Reject Reject reject reject reject 
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Of the null hypotheses covered in Table sec the researcher 

was able to reject eleven (4, 5, 6, 9, 10, 11, 12, 13, 14, 15, 18). 

This means that the changes that occurred in ten groups (1, 2, 3, 

7, 8, 16, 17, 19, 20, 21) were not statistically significant. 

Comparing and contrasting the experimental groups to the control 

group provides the data necessary to test Hypotheses 1-6. The out­

comes indicate that when Pro-Integration message recipients were 

contrasted with those in the control group, there was not a signif­

icant difference in the score, but when comparing the remaining 

experimental groups with the control group, a significance was 

detected. This can be interpreted to say that there was not a signif­

icant change in those who heard pro-messages when compared to those 

who received no message. In the case of anti-messages, the opposite 

occurred. When comparing the experimental groups to the control 

group, anti-messages are associated with significant change. 

Interpretation of results for Hypotheses 7-21 are of such a 

nature that each of the combinations must be considered on its own 

outcome. This can be accowited for by the <lispers.ion of the results. 

However, when one considers the data and observes the various treat­

ment groups, a pattern appears. 

In regards to the Black speaker Pro-Integration message, one 

finds that when it it is compared to the other Pro-Integration variants 

there is no significant difference. When compared to all the various 

Anti-Integration variants, a significant difference does occur. 
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In the case of the White Speaker Pro-Integration Message, 

each. variant produced significant results. By viewing the range of 

the scores one can detect that this is supported by the extremes in 

the scores. 

The Unknown Speaker Pro-Integration Message variant did not 

result in a significant change when compared to the White and Black 

source who gave anti-speeches. This did not hold true when compared 

to the Unknown Speaker Anti Message. Despite the fact that both 

are associated with negative responses, the range between the two is 

of such a nature as to yield significant results. 

The last case of hypotheses 7-21 includes the Black Speaker 

Anti-Integration Message, t'he White Speaker Anti-Integration Message 

and the Unknown Speaker Anti-Integration Message. In all of these 

situations, there was a failure to exhibit significance. 

Table SOD 

Rejection Decisions Concerning Hypotheses 22-24 
by Decision and Hypothesis Number 

Black Speaker 

White Speaker 

Black 
Speaker 

H 22 
F~il to 
Reject 

White 
Speaker 

H
0 

22 
Fail to 
Reject 

Unknown 
Speaker 

H0 23 
Fail to 
Reject 

H 24 
R
o. 
eJect 
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Table SOD (_continued) 

Black White Unknown 
Speaker Speaker Speaker 

lfo 23 lfo 24 
Unknown Speaker Fail to Reject 

reject 

The influence of the attributed race of the speaker is 

covered by Hypotheses 22-24. The outcome of this information 

indicates that when the Black and White sources are compared, there 

is no significant difference, and comparing the Black speaker to an 

Unidentified Source, the same occurs again. It is when a White 

speaker is compared to an Unidentified speaker that significance 

occurs. It can be stated in this study altering the source only 

made a significant difference between groups who identified their 

speaker as White as compared to those who could not identify the 

race of the speaker. 

Table SFF 

Rejection Decisions Concerning Hypotheses 25 
and 26 by Decision and Hypothesis Number 

Pro-Integration 
Anti-Integration 

White Respondents 
Non-White Respondents 

Reject 

lfo 25 
Yes 

Fail to Reject 

H0 26 
Yes 
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The position of a message does affect attitude change 

according to this study. The positive message surprisingly decreased 

the attitudes of the receivers of the message . However, this 

possibly can be attributed to the decrease that occurred as a result 

of the Non-identified Positive Speaker. The negative (anti­

integration) message was successful in influencing participants in 

the message's direction. The decision to reject the null hypothesis 

gives support to this interpretation. 

Other data tells an observer that Whites and Non-Whites, 

when compared to each other, experienced little attitude change. 

Despite the fact that Non-Whites' attitude mean decreased and Whites' 

increased somewhat as racial groups, the attitude towards each other 

nonetheless remained stable . 

Descriptive Statistics 

As explained earlier, students were grouped into three 

categories based on their scores. The groups are identified by the 

favorableness of their attitudes . They were given the identification 

labels of Low (score of 30-70), Medium (70.1-110), and High (110.1-

150). The following charts give a numeric picture of the changes 

that occurred based on these categories. 

Key to Tables SFF-SII 

SMV - Source Message Variant 
BPM - Black Speaker Pro-Integration Message 
WPM - White Speaker Pro-Integration Message 
UPM - Unknown Speaker Pro-Integration Message 
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BAM - Black Speaker Anti-Integration Message 
WAM - White Speaker Anti-Integration Message 
UAM - Unknown Speaker Anti-Integration Message 
NMA - Control Group (}Jo message) 

Olar t 5FF 

Pre-Test/Post-Test Distribution 
Into Categories By Numbers 

Pre-Test Post-Test 

Low Medium High Low Medium High 
SMV 30- 70 70 .1-110 110 . 1-150 SMV 30- 70 70.1- 110 110.1- 150 

BPM 1 14 4 BPM 2 16 1 

WPM 1 17 2 WPM 0 16 4 

UPM 0 12 5 UPM 0 17 0 

BAM 0 15 3 BAM 2 16 0 

WAM 1 13 2 WAM 0 15 1 

UAM 1 12 2 UAM 3 12 0 

NMA 2 22 3 NMA 2 20 5 
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Chart 5GG 

Post-Test Scores Minus Pre-Test Scores 
Number and Direction of Change 

SM\! Low Medium High 

BPM +1 +2 -3 

WPM - 1 -1 +2 

UPM 0 +5 - 5 

BAM +2 +1 -3 

WAM -1 +2 -1 

UAM +2 0 - 2 

NMA 0 -2 +2 

Chart 51-IlI 

Olange as Indicated By 
Number and Percentage 

Before After Change 

High 21 (15%) 11 (8%) -7% 

Medium 105 (79%) 112 (84%) +5% 

Low 6(5%) 9 (6%) +1% 



SMV 

BPM 

WPM 

UPM 

BAM 

WAM 

UAM 

NMA 

Ch.art SI! 

Di r ect ion of Change as 
Indicated by Cat egory 

Cat egory 

'Low' 'Medium' 

Increase Increase 

Decr ease Decrease 

No Change Increase 

Increase Increase 

Decrease Increase 

Increase No Change 

No Change Decrease 
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'High ' 

Decrease 

Increase 

Decrease 

Decrease 

Decrease 

Decrease 

Increase 

Once s t udents are placed into independent numeric categories 

based on their scores ('Low' : 30- 70; 'Medium ' : 70.1 - 110; and 'High': 

ll0 . 1-150) other changes are illustr ated. Charts indicate these 

changes and provide an array of information. The charts demonstrate 

whether or not change occurred in the experimental groups as well as 

the control group. Also .the char ts describe how t he various cate­

gories were modified. As indicated in the charts there was a general 

decrease in the number of respondent s in the ' High ' category. The 

other t wo categories did not experience a definite trend in that 

there was a great deal of fluctuation within these categories and the 
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direction varied from one source-message-variant to another . 

Relevant Findings 

This study was able to find significance in certain cases. 

Within the experimental groups the white and unknown anti-integration 

variants produced significant change. In the source message variant 

combinations when compared to the control group all anti-messages 

were associated with significance. Concerning the Black speaker pro­

integration message its significance occurred with anti-messages 

regardless of the presence or nonpresence of speaker identification. 

The White speaker giving a pro-integration message was successful in 

all cases except against the Black speaker with a pro-integration 

message. In the case of the Unknown speaker, it only produced 

significance when it was held against the unknown speaker with an 

anti-integration message. Significance was also found with the white 

source and unknown source and pro and anti-integration messages. 



Chapter 6 

SU?+tARY- AND CONCLUSIONS 

This chapter will summarize the study and report appropriate 

conclusions and limitations based on the findings. The chapter 

consists of the following sections: summary of the research problem, 

objectives and design; summary of major findings, together with an 

examination of theoretical and practical implications suggested by 

the findings and conclusions; and a discussion of the study and 

reconnnendations for further study. 

Research Problem, Objectives and Design 

Interest in this study was generated by concern with racial 

attitudes and behavior patterns in America. The National Advisory 

Connnission on Civil Disorders concluded in 1960 that America was 

becoming increasingly divided into two separate societies, one Black 

and one white . If the Commiss ion's conclusion is true, it holds 

certain implications for education, in that two functions of education 

are to cultivate flexibility and directly or indirectly modify racial 

attitudes. 

This study, then, investigated the problem: To what extent 

do variant stereotypic messages from different instructors reinforce 

or change racial attitudes among freshmen? This study was important 
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in that the investigation of the extent to which college influences 

attitudinal change is open to question. 

This study was important in another respect, in that college 

students eventually make decisive contributions to national leader­

ship and decision making. The number of individuals who attend 

college is of such s,ize that it represents an important force in 

society. A need, then, existed to determine whether or not the 

college experience is associated with increased tolerance and the 

adaptation of less rigid attitudes. 

Consequenctly, the objective of this study was to discover 

how racial attitudes are reinforced or altered by variant stereotypic 

messages received from differing classroom instructors. The theoret­

ical orientation used to help examine the problem was Symbolic 

Interaction, supported by cognitive dissonance theory and consistency 

theory. Symbolic Interaction explains human behavior as based on the 

meaning things have for them. Human life then is seen as being 

composed of people interpreting the world and basing their behavior 

on these interpretations. 

Attitude changes were presumed to be indicators of the process 

of symbolic interaction. These changes were further explained by 

consistency and dissonance theory in that the attempt to obtain con­

sistency and to relieve dissonance ,illustrates the symbolic process 

operating in attitude change. 

It was then concluded that if attitudes were the indicator 
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of the types of meaning shared by individuals and if the social 

influence process, such as college, is based on the meanings 

individuals attribute to their experiences., then varying types of 

interaction should have di£fering influences on attitude change. 

This led to the development of -the following research hypotheses: 

Groups receiving variants messages, both as to source and content, 

will differ in the extent of change in the attitudes of their 

members toward persons of the opposite race. 

Th.is study involved an experimental design. There were five 

steps in the experiment. First students were assigned randomly 

into seven groups, six experimental and one control group. Second 

students were given a pre-test. Third, the students in the experi­

mental groups were assigned different treatments to aid in determining 

their attitudes toward persons of different races. 

These different treatments required the student to listen to 

a tape with a message that either advocated or opposed racial inte­

gration. As the student listened to either the pro-integration or 

anti-integration speech they had the task of evaluating the speech, 

although the actual evaluation was not critical to the research data. 

Each student was given a scoring sheet to indicate their evaluation. 

The scoring sheets were different in one important respect. On the 

sheets was either a photograph of a. Black individual , a White 

individual, or a sheet with no photograph. 
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This made it possible to initiate the symbolic interaction 

process. Meanings were varied within the context of six different 

situations: a Black speaker delivering a pro-integration message, a 

White speaker delivering a pro-integration message, a speaker (race 

unknown). delivering a pro-int_egrati.on message, a Black speaker 

delivering an anti-integration message, a White speaker delivering an 

anti-integration message, . and a speaker (race unknown) delivering an 

anti-integration message. 

The fourth step was the post-test, which was administered to 

the experimental and control groups. The fifth step was the statis­

tical analysis of pre and post-test results to determine is changes 

occurred that were significant. 

Major Findings and Conclusions 

This section summarizes the major findings and draws selected 

conclusions based on those findings. 

1. There was a difference in observed racial attitude change 

between the group receiving an anti-integration message (regardless 

of attributed race of the speaker) and the control group. 

In considering hypotheses 1-6, the results fail to support 

Gilbert and Lehman, who proposed that the college experience made 

students less likely to be stereotypic and dogmatic. When compared to 

the control group students experiencing the pro-integration message 

variants did not differ in attitude change. Those who encountered the 

anti-integration messages, however, became more negative in their 
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attitudes, when compared to the control g-roup. This finding supports 

Rich, whose research indicated that college acts as a facilitator for 

th.e students 'initial proclivities'. Rich's theory provides explan­

ation for those with negative attitudes (or as McDavid would state 

non-firm attitudes). In summation Rich stated that students enter 

college already possessing certain tendencies and that the college 

experience serves to reinforce these tendencies. Apparentl y the 

negative messages stimulates negative attitudes and positive messages 

have no effect on promoting positive attitudes. This outcome also 

supports Rocheach's research that similarity in point of view is 

more important than race in attitude change. This symbolic act is 

explained in that people are more a ttracted to .others with similar 

views and more likely to agree with the persons of similar views 

despite the individual's r ace. 

Byrne's research also illustrates this symbolic process when 

he stated that those with similar attitudes are viewed to be 'more 

intelligent and better informed' than those with dissimilar attitudes. 

It appears that positive messages are not important enough to bring 
I 

about change regardless of speaker race (i.e. attitudes remained 

stable) but negative messages regardless of speaker race intensifies 

negative attitudes. 

It is concluded, therefore, that anti-integration messages 

have a greater impact on racial attitude change than positive message. 

A second conclusion is that anti-integration messages are successful 

in promoting less favorable racial attitude towards racial opposites. 
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2. Within the experimental groups, three sub-divisions 

appear that help understand the process of determining the nature of 

the association between attitude change and the various source­

message combinations. This came about by comparing the positive 

source-message-variants to each other, the negative source-message­

variants to each other and the positive source-message- variants to 

the negative source-message-variants. It was found that: 

A. There was a difference in observed racial attitude change 
between students receiving the pro-integration message from a White 
speaker and students who received a pro-integration message from an 
unknown source. 

B. There was a difference in observed racial attitude change 
between the students receiving the pro-integration message from a 
Black speaker and the students who received anti-integration messages 
regardless of the attributed race of the speaker. 

C. There was a difference in observed racial attitude change 
between students receiving the pro-integration message from a White 
speaker and the students who received an anti-integration message 
regardless of the attributed race of the speaker. 

D. There was a difference in observed racial attitude change 
between students receiving the pro-integration message from an 
unknown speaker and the group receiving an anti-integration message 
from an unknown speaker. 

A second research concern involved comparing the outcomes for 

the various experimental groups. In other w ords, in which source­

message-variant combinations did a significant difference in attitude 

change occur? Under what conditions are various speaker-message 

combinations able to produce outcomes so .that there is a difference 

in receiver interpretation of source credibility and message 

believability? 
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Based on symbolic interaction theory it can be inferred 

that credibility, trustworthiness, and believability were evoked in 

the combination of the white speaker delivering the pro-integration 

message and the unknown speaker delivering the pro-integration 

message. This was the only condition that produced significance 

when the positive source-message-variants were compared. In 

comparing the positive-source-message-variants to the negative source­

message-variants credibility, trustworthiness, and believability 

occurred in seven combinations which included; the Black speaker 

delivering the pro-integration message against all anti-integration 

source-message-variants, the white speaker delivering the pro­

integration message against all anti-integration messages, and the 

unknown speaker delivering the pro-integration message against the 

unknown speaker delivering the anti-integration message. In the 

case of the negative source message-variants there was no significant 

difference in the various combinations. 

With regard to the comparison of the negative source-message­

varian.ts evidence leads to one conclusion. Regardless of attributed 

race of a negative source-message-variant, racial attitudes do not 

vary significantly. While all groups receiving negative messages 

changed attitudes in the direction of the message , it cannot be said 

that varying the race of an anti-integration speaker will bring about 

a difference in the intensity of that change. 

Considering the experimental groups with each other, the 
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evidence indicates that there are source-message-variant conditions 

which can be said to produce significant change between gro,ups. 

Thi.s demonstrates a difference in symbolic interpretation among the 

groups. These source-mess_age-variant combinations which were 

previously discussed, within the conditions of this study; can be 

viewed as meaningful enough to stimulate the symbolic process of 

attitude change. Therefore viewing the combinations that were found 

to have significance, it is concluded that there was a difference in 

the interpretation of the various combinations, this difference in 

interpretation also being a difference in the meaning placed on the 

experimental experience. Consequently, the differences among the 

various combinations reflects a significant as well as symbolic 

difference in interpretation. 

J. It was found that there was a difference in observed 

racial attitude change between the students receiving pro-integration 

messages and the students receiving anti-integration mes~ages. 

Both types of messages were successful in promoting racial 

attitude change. The students who received pro-integration message 

experienced an increase in favorableness of attitude t oward racial 

opposites and the students who received anti-integration speeches 

developed less favorable attitudes. Therefore, it can be concluded 

that both types of speeches are successful in achieving social 

influence and that students accept the positions reflected in the 

messages. 
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4. It was also found that there was a difference in observed 

racial attitude change between the students receiving messages from 

a white speaker and those who received messages from an unknown speaker. 

The outcomes indicate that when the Black .and White sources 

are compared there was no significant difference (Hypothesis 22). 

When comparing the Black source to an unknown source (Hypothesis 23) 

the same outcome occurred. In the experimental conditions related to 

Hypothesis 24 a difference in the symbolic evaluation did occur. The 

white source produced positive change and the unknown source produced 

negative results. The range of the mean changes of these two groups 

indicates the condition under which a difference in the symbolic 

process of evaluating source credibility occurred. Not identifying 

the race of the source produced negativ~ results regardless of the 

message's position, identifying the race of a source produced change 

in the direction of the message. 

The difference occurred between the identified White source 

and when the source's race was withheld. As far as speaker's race 

was concerned this was the only condition that produced a difference 

in the symbolic process of evaluating source credibility. 

Non-identification of source resulted in intensification of 

negative racial attitudes. This pattern, however, has certain 

peculiarities. In the instance of the positive message, it appears a 

symbolic racial referent was necessary in order to have change in the 
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direction of the message. In this study, the group who encountered 

the unknown speaker wi.th the pro-int_egration message experienced a 

general rejection of the message~ While it was not great enough to 

produce a boomerang effect, it does show that non-identification 

of the source of a positive message didn't bring about credibility 

or believability. This produced dissonance to a limited extent, 

which was resolved by non-acceptance of the unknown speaker's 

position. Non-identification of the speaker's race of a positi ve 

message meant the listener had to rely on their own logic and reason­

ing abilities (.logos) which was reflected by this group's negative 

change in racial attitudes. 

In the case of the unknown speaker with the anti-integration 

message, participants were motivated to place symbolic importance on 

the message itself (pathos) . The students who encountered the 

unknown speaker with a negative message did not require a symbolic 

referent to produce attitude change. This group's attitude change was 

in the direction of the message, which supports the conclusion that 

the symbolic act of pathos occurred in this instance. 

The students who encountered the White source had a symbolic 

referent. They could place symbolic importance to the speaker's race 

as they made the decision concerning the speaker's credibility 

(~thos). It is concluded, then, that when the symbolic process of 

ethos is sufficiently different than the combination of the processes 

of pathos and logos, the result will be significant differences in 
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racial attitude change. 

5. It was also found that there was a difference in observed 

racial attitude change amo_ng th.e various experimental groups. 

A related question not covered in the hypotheses is: Did the 

various source message variants, when considered sep~rately, produce 

change? Of the seven groups (six experimental and the control_ group) 

three were found to be significant. The theoretical conclusion here 

is that operating together the source was interpreted as credible and 

the message as believable, and their combinations were effective 

enough to alter the original attitude. 

Toe three that were successful in inducing the attitude change 

process were the white speaker with the pro-integration message, the 

white speaker with the anti-integration message, and the unknown 

speaker with the anti-integration message. Varying the attributed 

race of the speaker and the position of a message can engage the 

symbolic interpretive process to such an extent as to produce racial 

attitude change. 

This further indicates four conclusions: White speakers 

delivering pro-integration messages are more successful in stimulating 

attitude change than Black and t.mknown speakers; White and unknown 

speakers are more successful in promoting negative attitude change 

than a Black speaker; unknown speakers bring about negative attitude 

change regardless of message; and Blacks are not preceived as being 

credible source when compared to Whites and unknowns regardless of 
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the message position. 

6. This· study also concerned itself with the change in 

attitudes of Blacks and Whites toward each other. Daniels addressed 

his research to the question: Do Black students and White students 

interpret each other differently as a result of exposure to a 

college atmosphere? His conclusion was that Black and White 

students do not differ significantly in their level of awareness. 

Evidence from Hypothesis 26 lends further support in that there were 

no significant differences in racial attitude change between Black 

and White students. Despite the influence of the information 

relating process it can be concluded that Black and White college 

students still live with 'many unanswered questions about each other'. 

Statement of Findings 

The relevant findings for this study are . 

1. White sources carry greater influences regardless of the 

position of the message. 

2. When the source's race is identified attitude change is 

in the direction of the message. 

3. Non-identification of the source lowered before-after 

scores regardless of the position of the message. 

4. Negative messages tend to produce greater significant 

change when compared to positive messages. 
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Practical Implications 

There are a number of implications and suggestions that can 

be made as a result of these findings. These are 

1. There is a greater need for Blacks to be in positions of 

importance in the college commtmity, in order for students to have 

positive racial referents . This will operate to promote favorable 

racial attitudes towards racial opposites. 

2 r Colleges must avoid presenting types of situations that 

promote negativism, due to the impact of negative messages . 

3. There is a greater need for interracial information and 

experiences in order to enhance students evaluations of racial 

opposites. 

Limitations of Study and Recommendations for Further Study 

The results of this study must be evaluated carefully. 

Firstly, the ability to make generalizations from this data 

is limited. There are many factors responsible for this. 

A major factor that provides limitation is the problem of 

randomization. More rigor was needed in the selection of students 

and the assignment of students to the treatment groups. It is 

questionable whether treatment groups are over or under represented 

by the various placement categories (High, Medium, Low), the freshman 

class, and/or are homogeneous in all respects other than treatment . 

A problem existed with extraneous variables. It can be 
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questioned whether the source-message-variants were responsible for 

the change that occurred. The change could be explained by a 

Hawthorn effect, to characteristics unique to Shippensburg State 

College, or to the unique mix of the student body. Attention was 

not focused on other factors in the student's social world that could 

influence their responses. Furthermore, it cannot ·be demonstrated 

that the influence of the message was of lasting effect or even 

remembered by the students at the time of the post-test. 

Other factors that may be associated with the pretest/posttest 

outcomes are particular college experiences, the possibility that 

students had developed biases toward testing that influenced their 

responses, the pressure of final exams, and various types of 

personality changes that students encounter during that first 

semester. 

There are a number of suggestions that can be offered for 

further study. These suggestions are: 

1. Replication is needed to assure that measurement 

validity and reliability exist. The utility of the measurement 

instrument is still an issue. Furthermore, use of the instrument 

will provide returns that would resolve this issue. 

2. Better randomization to help assure that groups are 

equivalent i~ necessary. 

3. Larger sample size to deal more effectively with extreme 

cases and non-response would improve the study. 
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4. Examination of the effect that multiple treatment 

conditions would have on the participants as they become involved 

with a number of exposures to their particular source-message­

variant. Place an equal number of people from each category in each 

of the treatment conditions following calculations of pre-test scores. 

5. A follow up study at different times during the student's 

college career will give some evidence on how this new attitude 

change persists. 

6. Expand the study to include ethnic groups other than 

Black and White. 

7. Expand the number of questions and give half in the pre­

test and half on the post-test to control for recognition factors. 

8. Conduct the study at a number of colleges to discover if 

there is a difference between or among various institutions. 
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OPIIATINC 01' TH! DUUftTION that th• cogn1t1•• coa,oneftt ot an actitud• c0ft•1•t• of the idea■ and belteta vhich th■ 
attitude holder b .. towarcla u acctt~• object, indlcata by a I if you !Ml the !ollowinc atate-ea.ca Muut'■ that . ..,_... .. 

3) fte t7Pical vllite ot...iaoc to -iUouo. 

4) tbe t7PLC&l black ......... ta iaduacdoH. 

S) -t lllack ·ocudaftco are taa,c. 

•> ll1adt OtlN&QU 01I c-,... ... olulcle ... 

7) llacb tnd to be ... .teal. 

I) ll1adt ot...ieou toed to II.a ...,.ntittou.. 

f) llac• otudeoto doa' t baTe ~he opticuda to be oo caapu, 

10) lll&ck otudeou oo tllia caapua ace u pcoUcteat u 
wtlita atudellta. 

11) lillit• atudata are camJ.as. 

12) 11.ack atu4au ara -.uutUa. 

ll) llaclt otudeota are 1".Uilaot. 

14) Tile typical white • .-.t lOYU 1.u,~uoo. 

U) lack people are tcuatvorthy. 

16) 'lilLit .. OQ .,_... are praj ud iud tovacu blacu. 

I 

n.. typic.ol black atudeot 1a uue .. 17 uur1alht1c. 

n.. typical vbite atudeot 1a oo caepua ooly foe • 
..... ti•"· 

Th• typical 'black atudaot OIi capu 1a zuloua. 

Tlla typical vllita otudaat voru hard. 

...c wluta atudenta ara 111.ca.pecaat. 

lla1t• ec.llda..u oa e.aa,v.. ara lazy. 

IIIUU ataduta taod. to ba raaliat,ic. 

llac:k acaduc.a M • • t.h■ aptitude to be oa caapu.a. 

lladt atudaa.ta Oil caapua at'■ a.o~ u profici■at u the 
vb.it• atudaaca. 

ILlc.lt atw:lc:at■ at"■ cua.nin.1. 

llack at1aclcata are inept. 

Ila,.•. a~u ••• oot 1.otolHcaot. 

llaclt atudao ta are taq.f..oa t1 n. 

llbJu ,-o,l• a:re tna.ecvorthy. 

llacu oo caap"" ua prejudiced tovordo vllitu. 
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OIDATDIC OW TIil DE7IllnOI' that the affective coapooant of an at t itude refer• co fHl.1011 and aaot1.oiu OVA baa towa.rda ao. 
ettitlOda object, 1n,lic•t• bJ • I U 10" feel tu tollovf..o& acat.-ota -.ure chat coaponeat, 

1) lt diatcHa .... to au ao ....,. black Ir.tu oa aapua. 

2) 1 fNl affectioa tovord <be black at1N&Gta oo caapu. 

J) 1 .. dia&uated vith tha vbita •tlldnta oo c-. 

4) 1 .. dallpted to bave black atudaata oo ~ .... 

') 1 tau Cb.a black at...i.ota oo caapua. 

6) 1 .. uc1Ud .-t oppoccUAitiu to -t people of othar - · 
7) 1 - aDCoaloctaltle around vhita atudeoto. 

I) 1 feel aupacioc to -•ca of other ••ca•• 
t) 1 f1Dd iatarcatial cootact uarwardiq. 

10) 1 fael tha typical whit• oc...i ... c 1a -•-• 

11) 1 fNl tha va, -at blac:u behave 1a cid1culou. 

12) 1 cu,-ct • pacaN , .... ~lua of cbaic ceca. 

ll) 1 fNl at eu• vitb -•• of otbec racoa. 

1.4) 1 f1"4 v111te at...iaau to be 1ready. 

U) 1 - cooteot to be vitb -•• of otb.ar cac:u, 

I 

n.a vbite lr.1da oo c.oapu diatreu •· 

I fur the vhit• •ti.Miene• a ca:pu.a. 

1 hal alfactioo toe p.opl• of otb.r racu. 

I - cleliptecl to he vicb vb.it• ■tude.ou oa. ca.-pu.a. 

I fN.1 revardad bJ ay coa.cact vith tboae ot other rac ... 

I fad am:iety vb.e.a I'a vitb aitabcca ol other r•ee•• 

l • OGC-.fortable arov.ad black •t~•ou. 

I fMl equal to -..alter• of ocher rac••• 

n.. typical black otudaot ta npw.oive. 

1 f!D,d illteccacial cNtact vorthvbUe. 

!11e v•y -t vllitu be.ban 1a ridicul.,.... 

I fM.l tbat race U an. 1.apoctaat criteria tor friea.d.aktp. 

I f'ioil ao._t black atudoota to be unclean. 

l fiod it tu.a to have coetac:r: vt.cb other racea. 
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CIPDATIIIC OIi TIii DUDUTIOI thac th• behaYtoral c.oapone.nt of u attitude coo.at.ca of on•'• actt oaa te.tlCM'tlc1•• cow•rd 
aa MJecc. 1Ddlcat.e by a I it )"OU fnl tba followtnc at.at•u.oca ••avre that coa,onent. 

1) - fr~"811tly do yo11 interact Yith •t-ta of otller 
•- i• ,-r dail7 acth1Uu1 

2) - oftft do 7ou 10 to ch11rch Vich -n of ocher .... , 
l) - oft• do 7011 data -ro of racu ocher thaa your _, 
4) - ofcon lo ,- brtD1 -er• of otber raca• to ,-r 

,-n,,t■ -.., 

S) low oft• M 1'0I& b••• ...._ra of otllar racu oN.r c.o your 
Mm ro. or apa.rt:aencf 

6) - oftu 4o 7°" ftPI• 1a phyatcal Uaht• vich _,.. 
el •cloer •~1 

n - oft• uo yoo 1affl•o4 ta rocrutioo or oporUDI 
.... u rit.b .....-. of ot.,er race.? 

I) - ofcn lo 700 vrtu letuu co friaoda of r•c•• ocher 
ca.a. yoor ova? 

t) low oftOD do frioolo of racu ocber thaa :,our °"" cou •1 _, Yiait you? 

10) - ., ... do , .... -■ a MtCU of yoor °"" choica, -•Ir.· 
• projocu with -er• of other racu? 

11) - ofcOD do 7011 do •Ida&• vich •-•• of ocur r.l.cu 
•t■1"• of acllool! 

12) low eftft do 10ll parUcipaca oo the - u- vich 
aalttt1 of Oda.el' racu! 

U) - ofca do 1- •hof vith raca other chall 7011r °""' 
14) - a.oay club acUTiciH do 700 parUcip.ou ta chac are 

Sacorrac1al1 

U) low oftoo do JOii ao co oporctaa ..,_ta vich -•ra of 
odaer racu? 

I 

a., eftlft clo 7011 ena•a• in inforul 1roup .... ,rabip 
ridl 1t1"Mllta of race■ other th.all your Ollftl 

llow oftft 4o yo1' attellCI ■octal fu.ncttou v-ttb -••r• 
ef odw-r race■ f 

Bow oft• 4o yov Uta aeabere of rac•• othu thao 70111' .,., 
Bow oftaa do 10• usaa• in -,.ull ... a1oaa• vttb -.bar• 
of•- racul 

llow oftu clo yotia 10 t-o cl.ua vith aeabera of other racas? 

a- ofton do ,..,.. ....-1• 1D ara-u vich atu<imta of 
ot.Mr racut 

- oftoo do :,ov 10 to tho ■oviu Yitll -. .. of other 
racuf 

low ofta do 70ll vioit friooda -of racH ocher thaa your _, 
low ofca do 10" rocoivo frindly lottaro f«- tbotlO of 
race• otN r thaa 1ou.r own? 

law oftaa do Y°" p to aaber• of o~I' race.a tor aclVica 
or t-Ueltat.i.oca f 

low oftc do you parcicipaco 1a utr..-corricuur acUvltiu 
rit.11 ~n of other rac.a•? 

low troq..-tly do :,011 call people of r•c-■ other tb4A yo"r 

- - ch•,_., 

ac. oftea do you. 10 Jowntova vitb acabua oi l'&Cu other 
- ,-r __ , 
low aaay club• or orpa.1zatioua do you beloq to that 
aro taconocal! 

low freq~tly do you. wtch TV or lS..tn to th• atarao 
,del, -•ra ol rKu other cha■ your -..1 
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APPENDIX 2 

PILOT STUDY QUESTIONNAIRE 



To which of the following racial categories do you belong? 

If you checked A, keep In mind 
we are seeking to find out how 
you feel about Mon-whites. Please 
Indicate which of the following 
responses best describes your 
PQSltion. 

A. tlhlte 

B. llon-,,ml te 

If you checked B, keep In mind 
we are seeking to find out how 
you fee I about \/hi tes. PI ease 
Indicate which of the fol lowing 
responses best describes your 
PQSltlon. 

I. If you are non-,,mlte, to what extent do you agree the following terms describe 
whites? If you are white, to what extent do you agree the following terms 
describe non-whites? 

Haterlallstlc 

Happy-go- lucky 

Ambl tlous 

Industrious 

Inept 

Shiftless 

lluslcal 

Supers ti tlous 

Proficient 

Cunning 

Varsatl le 

Intelligent 

Trustworthy 

Prejudiced 

Zealous 

Works hard 

lncanpetent 

Luy 

Rullstlc 

Proficient 

Very 
Strongly Strongly 
Disagree Agree 

llo 
Agree Opinion 

-

Disagree 

Very 
Strongly Strongly 
Disagree Disagree 
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Cunning 

l111glna~lve 

-2-

11. If you are non-white, how strongly do you feet the fotlowlng when you think 
of whites? If you are white, how strongly do you feel the following when you 
think of non-whites? 

'Distress 

Affection 

Disgusted 

Delighted 

Fear 

Excited 

Uncomfortable 

Superior 

Respect 

At ease 

Content 

Rewarded 

Anxiety 

Equal 

Nauseous 

Uorthwhl le 

Funny 

lnt~sety Strongly Hoderately 11lnlmumly !lot At Al I 

Ill. If yOAI are non-white, how often ·do you do the following with whites? If you 
•re white, how often do you do the following with non-whites? 

Interact In your 
dally activities 

Engage In Informal 
group membership 

Often Occas Iona 1 ly Seld0111 IJever 
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Attend social 
functions 

Bring them to 
your parents 
house 

Engage In 
. ''bu 11 sessions" 

Have them over 
to your dorm 
l'00ffl or 
apartment 

Engage In 
recreation or 
sporting events 

Wrl te letters 

Cane by and 
visit you 

As a matter of 
your o.m cho i ce. 
work on projects 

Do things with 
lleri>ers outs I de 
of school 

Participate on 
the same team 

Shop 

Go to sporting 
events 

Go to class 
w I th members 

Engage In 
arguments 

Vtsl t 

Receive friendly 
letters 

For adv I c:e or 
consultation 

Participate In 
extra-curricular 
activities 

180 
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Cal I on the 
phone 

Go ~ town 

Watch TV or 
I lsten to 
the stereo 

181 

_,._ 
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SUBJECT: 

TO: 

FROM: 

English Composition Students 

Jim Hanlon 

SHIPPENSBURG STATE COLLEGE 
November 29, 1979 

Check the list of Social Security numbers your professor has just 
handed out. If you number appears on this list , CONGRATULATIONS! 
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you have just won the opportunity to serve scholarly research and to 
visit the local Burger Chef for a free drink or french fries and Mac­
Donalds for a free hamburger. 

To get your certificate , go to the College Library on the lower level 
to the Media Curricular Center at one of the following times: 

Sunday, 
Monday, 

December 2 
December 3 -

Tuesday , December 4 -

5-9 
10-12 
1-3 
5-9 

10-12 
1-3 
5-9 

You will be asked to listen to a short cassette tape and to answer 
a few questions about the cassette. Ask for the cassette from the 
Research Assistant at the table marked Project Market. For doing this 
you will be entitled to a free drink or french fries and hamburger. 
When you have finished the questionnaire, the Research Assistant will 
give you your certificate to MacDonalds and Burger Chef. 
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COLLEGE A'ITITUDE 5URVEY 

This questionnaire is part of a national survey of college students. 
Its objectives are to gather information on how college students across the 
country feel about the atmosphere of their particular college and the ; . 
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various experiences they typically encounter . All of your responses are 
confidential. Only trained researchers will see the responses, and it is their 
job to transfer your responses to data cards for computer analysis. No other 
person on your campus will have assess to this information. Please answer all 
questions as truthfully as possible. 

What is you Student No. l _____ .....a, ______ (only for use in computer analysis) 

What is your stu~ent classification? 

Freshman (0-30 completed college credits) 
~Sophomore (31-61 completed college credits) 
__ Junior (62-92 completed college credits) 
___ Senior (93 or more completed college r~edits) 

In which of the following are you a major? 

Business 
---Arts and Humanities 
---Behavioral and Social Sciences 
---Mathematics 

. Natural Sciences 
Professional Studies 

-Other (specify) 

How mucq time, on the average, do you spend studying? 

None, or almost none 
Less than 1/2-hour a day 
About 1/2 to 3/4 hours a day 

--About 1 hour a day 
---About 2 hours a day 

-About 3 or more hours a day 

How important is it to you to be a good student? 

___ It is not important to me to be a good student 
_It is somewhat important to me to be a good student 
~It is very important to me that I be a good student 



In your personal opinion bow do you feel about the following matters? 

Going to college will 
eventually pay off 

So far I am pleased with 
college 

Courses at rtrf college are 

Strongly 
Agree 

relevant __ 

Except for sports, ~his college 
doesn't have D1Jch to offer 

People on this campus are 
too judgmental 

Professors on this campus 
over-emphasize academics 

•Students at my college try to 
be friendly and cooperative 

Students here only care about 
themselves 

The academic standards of my 
college need to be strengthened 

Inatead of being ambitious 
most students just sit back 
aad ''wait to see what happens" 

I am proud to be a student 
here 

There is too much emphasis 
here on grades and not enough 
on learning 

Agree 
No 

Opinion Disagree 

186 · 

Strongly 
D1Hgree 

·.---

·---



187 

To which of the following racial categories do you belong? 

If you checked A, keep !n mind 
ve are seek.ing to find out how 
you feel about Non-whites. Please 
indicate which of the following 
reaponaea best describes your position. 

A. 
B. 

White 
Non-white 

If you checked B, keep in mind we 
are seeking to find out how you feel 
about Whites. Please indicate which 
of the following responses best 
describes your position. 

If you are non-white, to what extent do you agree the following ter,ns describe whites? 
If you are white, to what extent do you agree the following ter,ns describe non-whites ? 

Cunning 

Materialistic 

Zealous 

Versatile 

Intelligent 

Inept . 

Proficient 

Ambitious 

Prejudiced 

Muaical 

Very 
Strongly 
Agree 

Strongly 
Agree Ag~ee Undecided 

·--

Strongly 
Disagree Disagree 

Very 
Strongly 
Disagree 

If you are non-white, how strongly do you feel the following when you think of whites? 
If you are white, how strongly do you feel the following when you think of non-whites? 

Delighted 

Rewarded 

Respect 

Strongly Moderately Minimally Not at all 



Fear 

Disgust 

Affectiou 

Funny 

Content 

Distress 

Intensely Strongly 
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Moderately Minimally Not at all 

If you are a non-vhite, to what extent do you endorse doing the following with whites? If 
you are white ho.v (to what extent) do you endorse doing the following with non-whites? 

Watching TV 
or listening 
to the stero 

Viaiting 

Calling on 
the phone 

Participating 
on the same 
team 

Engaging in 
sport events 

Going down town 

Comming by to 
visit you 

Having over to 
your dormroom 
or apartment 

Going to sporting 
events 

Engaging in 
arguments 

Very Strongly Strongly Somewhat Not much Not at all 

--·-



189 

Considering your best male friend and your best female friend ON CAMPUS, do they agree or 
disagree with you in the following areas? 

The role of religion in life 

The purpose(s) for going 
to college 

The importance of sports 
on campus 

Uae of drugs aDli/o~ alcohol 

The importance of being a 
good student 

General attitude towards 
college 

Political preferences 

Occupational/Vocational plans 

Present quality of education 
at your college 

Best Hale Friend 
Agree Disagree 

-The End-

(THA.NK YOUR very much for your time 
in taking this survey) . 

Best Female Friend 
Agree Disagree 

- ·-
- ·-·-
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Which Way for America? 

Now that the 70's are over,. we as Americans, should view and 

evaluate the social progess that has been made during this decade. 

One area that ~a:rrants this attention is race relations. It seems 

people of the different races still cannot and do not try to relate 

to each other. Race difference is still the justification for 

and cause of various forms of conflict, mutual hatred, and social 

isolation. Our current situation warrants looking at one vital 

question: Can we, as Americans, live together in peace and harmony 

without letting race become an issue? 

One of the primary factors we, as educated citizens should be 

aware of is the whole idea of race and the overwhelming influence and 

consequences of this idea. The very idea of race brings about 

feelings, impulses, and acts . But not only does the idea of race 

accomplish this; it also results in an intellectual orientation that 

has two consequences ••• 

First: it brings a certain self-consciousness which 

imparts to each race a kind of personality. 

Second: it brings out a tendency to affirm these 

personalities and opposition to those that 

are not our own. 

The main problem from the whole idea is the self-consciousness it 

promotes. This consciousness is seen most dramatically in assumptions 

of superiority, natural hostility, and hatred. 
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How are we to war against the force of hatred? \'le nrust fight 

it by the force of another set of ideas. This set of ideas must not 

recognize color. Over and above ·this we must strive to develop a 

human and social, if not a hwnan and cosmic consciousness. 

What is needed is seme sort of reconciler. Titls reconciler is 

education. Through education, people~ be their color white, yellow, 

or whatever, hail one another as brothers and sisters. Education 

wiites people as one. It brings about tolerance and respect for those 

with whom we differ. The intellectual comnnmity is the possession of 

ALL, not the exclusive possession of a small and select company. 

We must abandon the contention that one group of mankind is 

more intelligent, enterprising, moral, or possess more beauty than 

the other. One must be impartial and look at the peoples of the world 

as equals in intel.lect, enterprise, and morality. Noes, lips, chin, 

forehead, and shape of skull along with other observable differences 

must be regarded as incidental. Differences in language, religion, 

manner, and customs are nothing more than accidental modalities of the 

respective historical evolution of the past. 

These physical differences, however, have become the criteria 

for subordination and controlling racial groups in America. This is 

based on a philosophical orientation that (1) believes humankind con­

sists of well defined races, (2) some races are superior to others, and 

(3) superior races should rule over the inferior. It is the third that 

is the most dangerous and harmful in consequence. It ·is impossible for 

no harm to result in a group's belief in its own superiority as a right 



to dominate others. Harm will always occur because belief in 

superiority brings about belief in the right to rule and control. 
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We, in the United States, are guilty of using many labels that 

say the groups to which they personally belong are the best, their 

ways the right ones, their morals superior, their religion the true 

one. We must put aside these old judgements and promote the ideas 

that hum.an beings are essentially the same everywhere, we are all 

members of the same species, and we are all brothers and sisters under 

the skin. These statements must be accepted as truths not sentiment 

or wishful thinking as some would have us believe. 

Let's look a little deeper into American society . Despite the 

millions of Blacks who are surgeons, physicians, lawyers, or otherwise 

college graduates; for the most part, the black man in America is at 

the bottom of the hierachial class structure. In our society, the 

highest positions of status are administrative positions and t he lowest 

positions are labor. Those whose workday lives are devoted to brute 

labor are the least paid, least respected, and the least powerful. The 

hierachy of class in American society works this way ••• at the bottom 

are janitors, maids, street cleaners, unskilled- factory workers ••• and 

the predominance of Blacks in these positions can only be interpreted 

as the result of decisions and policies based on the consideration of 

race with the intent and purpose of subordinating a racial group and 

maintaining control over the group. 

The p~esent situation in America is undesirable, intolerable, and 

something ought, must, and inevitably be done about it. If things are 
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allowed to continue as they are, it will decay the social and political 

life of America; rendering it to a pseudo-democracy. We must recognize, 

admit, and fight the hypocricy of our present system. 

We must adopt the attitude that the racial situation can be changed, 

and make our concern a search for the most effective means for making 

progress towards the goal of change. We must think about what can be 

done and how we can establish line along which a program can be worked 

out. Jt is necessary that we believe that this end can be achieved in 

American society . The way this goal can be reached is through 

education, effective use of the ballot, blasting of stereotypes, and 

most importantly increased interracial contacts. 

Racial hostility is not desirable or preferable in a modern society 

such as ours. Conflict is inevitable as long as people place importance 

on their differences. The only solution of America's race problem lies 

in mixing, blending, and combining diverse elements. Our own philosophy 

of the "melting pot" reflects this attitude. We must get away from 

outdated ideas and think in terms of the realistic. It is unwise to 

attempt to revive and perpetuate outdated traditions. All people must 

be full participants in our col!Dllon life and our policies should be 

directed to that end. 

We must believe that it is possible for people who are different 

to live together on a basis of equality, tolerance, justice, and 

harmony. For this to be achieved it must also be recognized that 

this is not a one-way process but a reciprocal process. Racial 

harmony will only be achieved as a result of a give-or-take process. 



The cultural contributions of all races to our society cannot be 

denied. 

195 

It is not enough to recognize and accept the desirability of 

uniting the races but we must take responsibility in speeding up the 

pace which up to now has been too slow. We must do all we can to 

bring about favorable circumstances for the fission. We must be 

conscientious and deliberate in bring about homogeneity. 

All of us regardless of our racial heritage have the mission of 

energetically pushing for equality. What we must seek is the opening 

of a previously closed system that has denied all its citizens full 

access to its protection and benefits. Not only should we be pro­

tagonists of change but individually we should be symbols and proponents 

of change. We must all be partners in social transformation. Every 

move towards improved social interaction can only benefit the nation 

as a whole. 

Improved relations is a national problem and is not isolated to 

particular regions in the country. Students today must r ealize that 

social change involves alterations in individual thinking and group 

thinking throughout American society. We would be remiss if we did 

not recognize that there needs to be a fundamental change in making 

efforts toward these changes. It should be obvious that these goals 

repres·ent the best interests of all the people. 

I call upon you to become a new kind of citizen and to assume 

a new kind of leadership based on va1ues and skills that are based on 

respectibility, responsibility, and a democratic philosophy . It is 
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up to you as a college educated citizen to adopt the proper commitments 

and the proper patterns of behavior. It is increasingly essential for 

you to aspire to bring about a new way of life and a new way of looking 

at each other--by looking at the traits we all share in common, not 

·race. We must promote the predominant American value of equality. 

We should each have a sincere individual commitment to making a 

difference in the tempo and tone of the race relations of our society. 

It is now time for us to react to inequality. We must spearhead the 

movement to change the system. What this means is we must overtly 

challenge the social structure and become directly involved in change. 

Today we can no longer accept the past rationales for separatism. We 

all must become committed to democratic values of equality and become 

aware of the many discrepancies that exist. It means changing the 

networks of existing social relations and having a truly integrated 

society. This means accepting new roles and ways of behaving. We must 

become articulate, responsible, and dedicated to these goals. 

In conclusion, the whole idea and importance of race must be 

abandoned. Race consciousness had negative results. It is up to each 

of us to fight against the ideologies that promote feelings of 

superiority, hostility, and hatr,ed. The way for the battle to be 

fought and won is through education because education is an objective, 

unifying force. 

Any contention that one race is more intelligent or moral must 

be rejected. Observable physical characteristics must be regarded as 

unimportant. Once this is accomplished the dangers of hostilities are 
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diminished. This will occur only when we accept the position that all 

people are basically the same regardless of race. 

The present situation in America is undesirable, intolerable, and 

unexcusable. A change must come if we are to achieve a true 

democracy. It is our responsibility to take the position that the 

situation can be changed. It is the duty of the educated citizen to 

help blast stereotypes and promote healthy images. 

We must believe that it is possible for people who are different 

to live together on a basis of equality and harmony. We must make 

this belief evident in our everyday lives. Racial harmony will only 

be achieved as a result of a give and take process of mutual 

cooperation and effort. It is not enough to say you recognize and 

accept the desirability of uniting the races but we must take individual 

responsibility in speeding up the pace. All of us, regardless of 

race, have the mission of pushing for equality and understanding. 

Students today must realize that the major responsibility lies with 

them. The student of today must as an educated, informed citizen become 

committed to democratic values and adopt new roles and ways of behaving. 

Thank you. 

Berry, Bretown, Race Relations The Interaction of Ethnic and 
Racial Groups, Boston: Houghton Mifflin, 1951. 

Fouillee, Alfred, "The Idea as the Group Concept of Itself", 
Race: Individual and Collective Behavior, New York: The Free Press, 
1958. 

Soper, Edmund Davison, Racisim As A World Issue, New York: 
Universities Press, 1947. 

Tumin, Melvin Marvin, Comparative Perspectives on Race Relations, 
Boston: Little, Brown, 1969. 



APPENDIX 6 

ANTI-INTEGRATION SPEECH 

198 



199 

Which Way For America? 

Now that the 7O's are ending, we as Americans, should view and 

evaluate the social progress that has been made during this decade. One 

area that warrants this attention is race relations. It seems that 

people of the different races, still cannot and do not try to relate to 

each other. Race difference is still the justification for, and cause 

of, various forms of conflict, mutual hatred, and social isolation. 

Our current situation warrants looking at one vital question: Can we, 

as Americans live together in peace and harmony without letting race 

become an issue? 

One of the major points educators overlook when they discuss race 

problems is the whole idea of race. This is important when considering 

the influence and consequence of the idea. The result of this can be 

seen in everyday common intellectual orientations that have two conunon­

sense results! 

First: All people have a self-consciousness of race. 

Second: All people impart a personality to the races of 

which they are aware. 

All race indicates is a personal self-consciousness. After all, it 

doesn't take much to tell one race from another. All one has to do is 

but open his eyes to distinguish white from yellow or brown or black. 

It is this ability to distinguish that is responsible for bringing 

about the bond among groups of people. Race consciousness is not evil 

or bad, it simply brings greater solidarity among various groups of 

people. 
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Race awareness is a force that cannot be defeated! It is a 

force that is universal. The human idea of race is, if not human and 

social; it is representative of a human and cosmic consciousness. This 

makes color a natural part of human consciousness. There is no need for 

some sort of reconciler, because there is none. People regardless, of 

their color, be it white, yellow, or whatever, do not recognize one 

another as brothers and sisters~ Modern man must recognize that there 

is no practical means of bringing the races together. Nothing divides 

mankind more than race. This intellectual predisposition exists in ALL 

peoples NOT a small or select few. 

The naturalness of this can be documented by simply viewing any 

heterogeneous city in America. It is typical for such groups as Amis;h, 

American Indians, Blacks, Chinese in San Francisco, Irish Americans in 

Boston and other groups to consciously and deliberately make efforts 

to live exclusively alone. Their preference to live together in 

concentrated areas illustrates a burning desire on thei r part to 

perpetuate and participate exclusively in their own culture. The 

differences between the various racial and ethnic groups in America 

only goes to affirm the direction America has taken : separated 

communities. It is time to wake up and realize that public opinion 

does not support interracial interaction, and it is our duty to fight 

all efforts of the government and others to force us to do otherwise. 

The lifestyle and patterns I am discussing are very peculiarly 

American patterns of interracial adjustment. There is nothing wrong 

with this. The fact is that whenever unlike people have come into 
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contact and have attempted to live together they have hit on some 

device of getting themselves apart and restricting their contacts. 

In America the patterns of interaction have been established too 

long. There are too many major obstacles to break the ~igid system 

that exists today. Programs such as busing, school integration, and 

affirmative action still arouse bitter protests. This violates as 

American tradition. Let's be realistic, there are too many barriers 

between groups in this county and the isolation that exists is 

insurmountable. 

Now the question that exists is, "Do we want to change this?" 

Though our physical contacts may be numerous our social etiquette 

dictates an i.mique form of social segregation. Even though there are 

no laws enforcing this pattern such as in Africa, we still see in 

America that for the most part the races do not prefer to eat 

together, participate in recreational activities, go to the same 

churches, or even converse with each other. 

But we need to look at the good aspects of separation. For 

instance, we need to isolate ourselves. to preserve those things that 

are valuable to all peoples, the .pur.ity of its racial stock, to 

perpetuate and protect a way of life that they highly value, and to 

protect themselves from the unadvisable ravages of interracial contact. 

Most importantly, interracial contact· has failed to bring empathy and 

in most documented cases has promoted antipathy which has turned out 

to be an imposition on all parties involved. 
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No, it is well and fine to say; "Human beings are the same every­

where", or that "We are all members of the same species", but, most 

people recognize these as basically nothing more than trite sentiments 

and wishful thinking. 

Bringing the different races together in America has proven to be 

impossible. All attempts at this, thus far, have met with disasterious 

consequences. You cannot legislate tolerance. Laws and other measures 

will only increase mutual resentment and promote friction. Practically, 

we are limited to the world of things as they are, and not unrealistic 

ideals. There is no utopia, nor can there ever be one. 

Those who advocate changing the racial situation in America, still 

have not told us how the changes are to be brought about. There has 

been no effective means for making progress towards that goal. I do 

not believe that anyone man or group of men can formulate a complete and 

practical program. The most that can be done is to lay down certain 

lines, along which a program may be worked out and our American 

experience has been one of failure. 

We are all aware of the differences and conflicts that exist 

between the various racial groups in America. The best we could ever 

hope for is a reduction, because there is no unifying force. However, 

America is a democracy, and, even though we cannot achieve harmony, we 

can achieve justice. Separatism can exist without discrimination, 

super-ordination, or subordination. It must be accepted that this is 

truly the only way in which equality can be reached. Once this operates, 

we will also have a cultural democracy. It is rational and logical to 
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to accept this position. Not only does it allow all races to keep 

their identity and autonomy, but it is indispensable for the preserva­

tion of each race's unique culture. This is the most painless means 

towards national peace. 

Conflict between racial and ethnic groups is as old as the human 

race itself, and the practice of resolving those conflicts by separation, 

isolation, or segregation is equally ancient: The Bible and other 

early records afford many illustrations, and even preliterate people 

have resorted to it. 

I am not calling for indifferential treatment of people, but what 

I am hoping is that you as college students can gain an awareness of the 

real world in America! We must not only re-examine our individual 

attitudes but be realistic about the attitudes of the American people 

regardless of skin color. There is a definite interaction. This is 

indicated by just viewing how people feel, act, think, and the nature 

of the contact. 

It is time for all of us to show genuine concern for the future of 

America. We can no longer shrug our shoulders. The consequences of the 

failure to integrate are economic, social, and psychological conflicts 

still continue and will always continue as long as people are forced to 

live together. The civil rights movement we all recognize has been a 

political disaster and has not added to the quality of life of either 

the black or white man in America. Our social structure cannot to!erate 

it and we shouldn't either. We all pay attention to skin color because 

it is important. 
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We must protect ourselves from being condemned to living in an 

antagonistic society. The psych~logical uncertainty in living in two 

or more social worlds is t.mbearable. It is to our own emotional gain 

and self growth to live with, interact with, and identify with our own 

racial groups. Just consider the consequences of identification, 

divided loyalty, hypersensitivity, and forced conformity. 

I maintain that it is our essential concern to be determined 

to prevent· forced, t.mhealthy, and unwanted relationships. Vigorous 

opposition to unnecessary contact is our obligation to ourselves and 

future generations.. The American tendency is for people to stay among 

themselves. This is the only way we can truly eliminate discord and 

gain social harmony. 

The people of this cot.mtry exist and live independently. People 

identify themselves on the basis of race and, display sympathies and 

loyalties based on race. Our distinctive traits have been previously 

brought about by animosity, but, this does not have to occur anymore. 

We cannot deny ourselves our right to our racial identities and accom­

panying life styles. My appeal is not to be bigoted in ~ur outlook. It 

is just that the forces in this cot.mtry are very divisive, and they 

operate within all racial groups. We must recognize that our task is 

to .establish some type of political and social organization that 

allows each group to accentuate its own distinct qualities. Each group 

has the democratic right to their own values, philosophies, and 

personalities. We must recognize that the differences are too great 

to bring people together. 



In conclusion, discussion of the ever present and always 

present race problem, forces us to realize that we cannot and 
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should not overlook the unavoidable idea of race. Race consciousness 

is not bad or undesirable. All it indicates, is a personal awareness 

of similarities and differences. What educators have failed to , 

admit, or even realize is that race consciousness is a force that 

cannot be defeated. It is a force that is universal. Recognizing 

skin color is a natural part of human consciousness. All one has 

to do is open one's eyes to distinguish skin color. 

As people living in a modern era, we must recognize that there 

is no practical means of bringing the races together. Characteristics 

such as differences in lips, noses, cheek bones, etc., are too 

distinct for them not to be important. We are all aware of these 

differences, and the role they play in our daily activities. 

Additionally; America's way of thinking, is based on the idea of 

race. The belief in the superiority of one's race is not harmful. 

What we need to guard against is the belief that superiority gives 

one the right to control. We all know that in America, prejudice 

cannot be defeated, but, domination can. 

Those who advocate change have not told us how this change is 

to occur. So far there has not been any effective progress toward 

that goal . The American experience in regard to past guidelines 

and programs, has been one of failure. America is a democracy and, 

even though we cannot achieve harmony, we can achieve justice. 



Cultural separatism is the most national way of achieving this. 

This is the most painless means towards national peace. 

Thank you. 

206 

Berry, Bretown, Race Relations The Interaction of Ethnic and 
Racial Groups, Boston: Houghton Mifflin, 1951. 

Fouillee, Alfred, "The Idea as the Group Concept of Itself", 
Race: Individual and Collective Behavior, New ~ork: The Free Press, 
1958. 

Soper, Edmund Davison, Racisim As A World Issue, New York: 
Universities Press, 1947. 

Tumin, Melvin Marvin, Comparative Perspectives on Race Relations, 
Boston: Little, Brown, 1969. 



APPENDIX 7 

SCORING SHEETS WITH 

PICTURES OF ATTRIBUTED 

SPEAKER 

207 



208 

Howard H. Thomas, Ph.D., is currently a Professor at Thibodaux State University where· he is 
Dinlctor of the Campus Center for the study of Human Relations. His professional experiences 
include serving on the National Advisory Commisaion on Community Development, Chairman 
of the Detroit Co=is.sion for the study of Civil Disorders and has taught the faculty at the 
University of Phoenix, and Silma University. He has written several books and journal articles, 
and has served as editor for professional journals in journalism, the social sciences and speech 
and the theater arts. 

Profeuor Thomas is currently considering writing a book on racial conditions in America. The speech you are to 
liaten to is a sample of his basic ideas. He ia interested in obtaining your opinions and reactions to his perspec­
tiVfl8. Your evaluation of his ideas will serve to guide him in the direction he takes in his book. The results of 
your responses will ~ appreciated and will be of great help in completing the book. 

Pleaae answer the following questions honestly and frankly ... 

1. Was his message logically constructed? · Yes 

2. Did he offer adequate support for his assertions? 

No 
Yes No 

3. Does he offer sufficient awareness of alternate points of view? Yea No 

4. Does he deliver his message effectively? Yes No 

5. Does he inspire confidence and trust in you? Yes No 
6. Do you believe he was realistic in his position? Yes No 

7. Do you feel he was well informed? Yes No 

8. Do you agree or disagree with Dr. Thomas? Agree DiBagree 

9. Do you feel he gave you enough information to make a decision to disaiiree or agree? Yes No 

10. Would you consider his talk to be propagandistic or informative? propagandistic informative 

11. In your opinion was he up to date in his perspective? Yea No 
12. Would· you want him as an instructor in one of your regular classes? Yes 
13. Do you think if more people adopted his position things would be better or worse? 

No 

Better Worse 

14. If you had an opportunity to personally make co=ents to Dr. Thomas, what suggestions or comments would 
you make? 
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Howard H. Thomas, Ph.D., is currently a Professor at Thibodaux State University where he is 
Director of the Campua Center for the study of Human Relations. His professional experiences 
include serving on the National Advisory Commission on Community Development, Chairman 
ol the Detroit Commiaaion for the study of Civil Disorden and has taught the faculty at the 
University of Phoenix, and Silma Univenity. He has written several books and journal articles, 
and haa eened as editor for profl!8Sional journals in journalism, the social sciences and speech 
and the theater art.a. 

Professor Thomas is currently considering writing a book on racial conditions in America. The speech you are to 
1iaten to is a sample of his basic ideas. He is interested in obtaining your opinions and reactiona to his perspec­
tives. Your evaluation of his ideas will serve to guide him in the direction he takes in his book. The results of 
your responaes will 6e appreciated and will be of great help in completing the book. 

Please answer the following questions honestly and frankly . 

1. Wu his message logically constructed? Yea 
2. Did he offer adequate support for his assertions? 

No 

Yes No 
3. Does he offer sufficient awareness of alternate points of view? Yea 
4. Does he deliver his :nessage effectively? Yea No 

5. Does he inspire confidence and trust in you? 
6. Do you believe he waa realistic in his position? 

7. Do you feel he waa well informed? Yea 
8. Do you qree or disagree with Dr. Thomas? 

Yes 
Yea 

No 

Agree 

No 

No 

Disagree 

No 

9. Do you feel he pve you enough information to make a decision to disagree or agree? 

10. Would you con.aider his talk to be propagandistic or info~tive? propagandistic 
11. In your opinion was he up to date in his perspective? Yes No 

12. Would you want him aa an instructor in one of your regular classes? Yea No 

Yea No 

informative 

13. Do you think if more people adopted his position things would be better or worse? Better Worse 
14. If you had an opportunity to personally make comments to Dr. Thomas, what suggestions or comments would 

you make? 
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Howard H. Thomas, Ph.D., ia currently a Professor at Thibodaux State University where he is 
Director of the Campus Center for the study of Human Relations. Hi.a professional experiences 
include serving on the National Advisory Commission on Community Development, Chairman 
o( the Detroit Commission for the study of Civil Disorders and has taught the faculty at the 
University of Phoenix, and Silma University. He has written several books and journal articles, 
and has served u editor for professional journals in journalism, the social sciences and speech 
and the theater arts. 

Prof'esaor Thomas is currently considering writing a book on racial conditions in America. The speech you are to 
liaten to ia a sample of his basic ideas. He ia interested in obtaining your opiniona and reactions to his perspec­
tives. Your evaluation of his ideas will serve to guide him in the direction he takes in his book. The results of 
your responses will be appreciated and will be of great help in completing the book. 

Pleue answer the following questions honestly and frankly ... 

1. Wu his message logically constructed? Yes No 

2. Did he offer adequate support for his assertions? Yes No 

3. Does he offer sufficient awareness of alternate points of view? Yea No 
4. Does he deliver his message effectively? Yes No 

5. Does he inspire confidence and trust in you? Yes 

6. Do you believe he was realistic in his position? Yes 
7. Do you feel he wu well informed? Yes No 

No 

No 

8. Do you agree or disagree with Dr. Thomas? Agree Disagree 

9. Do you feel he gave you enough information to make a decision to disagree or agree? Yes No 
informative 10. Would you consider his talk to be propagandistic or informative? propagandistic 

11. In your opinion wu he up to date in his perspective? Yes No 

12. Would you want him u an instructor in one of your regular classes? Yes 

13. Do you think if more people adopted his position things would be better or worse? 
No 

Better Worse 
14. If you had an opportunity to personally make comments to Dr. Thomas, what suggestions or comments would 

you make? 
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APPENDIX 8 

.POST TEST QUESTIONNAIRE 



(Form B) 

COLLEGE ATTinrDE SURVEY 

This questionnaire is part of a continuinst national survey of college students. 
Its objectives are to gather information about how students across the nation feel 
about the atmosphere of their particular colle2e, what their college experiences 
-an to them, their major criticisms of college and the benefits they feel they 
received fr0111 attending college. The researchers intend to use this information 
to halp inform administrators and faculty about the day to day experiences of 
their students. 

All your re.sponses will be ke~ strictly confidential. Only trained researchers 
vill see the responses, and it is their job to transfer your responses to data 
cards for computer analysis. No person on your campus or any o ther campus will 
have access to this information. Please answer all questions as truthfully as 
possible. ·, 

What is your social security number? _ 

Sex: (Please circle) Male Female 

Current Age: (Please circle) 17 years 
18 years 
19 years 
20 years 
21 to 24 years 
25 to 34 years 
53 to 54 years 
55 or older 

(only for 
--use in• coiii"pmranalysis) 
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Marital Status: (Please circle) Single 

Size of home community: (Please check) • 

Married Separated Widowed Divorced 

A. under 2,000 
B. 2,001 - 10,000 
c. 10,000 - 30,000 
D. 30,001 - 100,000 
!. more than 100,001 

Please try to estimate how much time per week you spend doing the following activites . 
Don't worry about being exact, your guess will be sufficient 

Estimated hrs. 
Activitiv Der week 

Sleeoinst 
bressin2. washine 
~tinst 
I'ravell1n2 
~ttendinst classes 
Studvinlt 
Extracurricular Activities 
~o°IoYtDen t 
Recreation 
Rome chores 
Outside Activities 
Amusement 
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Estimated hrs. 
A i i Ct V ty oer wee k 

ReadinR 
Relidon 
RestinR 
Other Activities 

Do you feel that since you've been in colle~e you have achieved or accomplished 
any of the following. 

!mancipat.ion .from your parental home? 

Peeling reasonab_ly secure with yourself? 

The ability to adjust to external circumstances 
u they exist? 

Self assurance, you are following your own values 
and standards? 

You set your own future goals? 

Become tolerant of the values and standards 
of others? 

Working effectively within a group? 

The ability to profit from your own experiences? 

Yes 

To what extent do .you agree with the following stateme~ts? 

l. Freshman come to college with 
an overly optimistic rJ.c ture of 
what life is like. 

2. A person will spend the happiest 
deys of their life in college 

3. College has taught me to think 

4. I have found that other people 
have some of the same problems 
I do. 

5. There is more to education tha.n 
juat preparing for a career. 

6. My college's standards are too 1~ 

7. I find myself poorly prepared 
acad-1cally for college. 

8. Maybe I could do better at 
another college. 

I 
Accept 

it 

No 

I 
Accept it 

with 
reservation 

Can't say 
for sure 

I 
Reject 
it 

I 
Totally 
Reject 
it 



9. The course here are a waste of 
time. 

10. Thi• college is a joke. 

11. Every professor thinks his course 
is the only one. 

12. I don't think I'm fit for college. 

13. College is a glorified high 
school . 

14 . The Greeks run the show here. 

1.5. There's too muci, drinking around 
here. 

16. Sometimes it's hard to stick to 
my standards. 

17. College has helped me to become 
an individual adult. 

18. Homesickness is a frequent prob­
lem for me . 

19. My advisor doesn ' t "know me 
frolll Adam." 

20. Most of the s·tudents here drift 
along as though they had nothing 

I 
Totally 
Accept 

it 

to do and never face responsi bilites.:..---

I 
Accept 

it 

I 
Accept it 

with 
reservation 

I 
Reject 

it 
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I 
Totally 
Reject 

it 

To which of the following racial categories do you belong? 

__ A. White 

___ B. Non-white 

If you checked A, keep in mind we 
are seeking to find out how you feel 
about Non-whites. Please indicate 
which of the following responses 
best describes your position. 

If you checked B, keep in mind we are 
seeking to find out how you feel about 
Whites. Please indicate which of t he 
Toi'iowing responses best describes your 
position. 

If you are non-white, to what extent do you ~gree the f ollowin~terms describe whites? 
If you are white, to what extent do you agree the following terms describe non-whites? 

continued on the next page ••• 



Cunning 

Material is tic 

Zealous 

Versatile 

Intelligent 

Inept 

Proficient' 

Ambitious 

Prejudiced 

Musical 

Very 
Strongly 
Agree 

Strongly 
Agree Agree 

:,. 
Uniecided Disagree 

Strongly 
Disagree 
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Very 
Strongly 
Disaitree 

If you are non-white, how strongly do you feel the followinK when you t~ink of whites? 
If you are white, bow strongly do you feel the follow1.ng when you think -,f non-whites? 

Delighted 

Rewarded 

Excited 

Reaepct 

Fear 

Disgust 

Affection 

Funny 

Content 

Distress 

Intensely Strongly 

• 

Moderately Minimally Not at all 

If you are a non-white, to what extent do you endorse doing the following with whites? 
If you are white how (to what extent) do you endorse doing the following with non-whites? 

Watching IV or 
listen.ing to the 
atereo 

Visiting . 

Calling on the 
phone 

Participating on 
the same team 

Very Strongly Strongly Somewhat Not much Not at all 
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Very Strongly Strongly Somewhat Not much Not at all 

Engaging in sport 
events 

Galngdovn town 

Coming by to visit 
you 

Raving over to your 
doniroom or apartment 

Going to sporting 
events 

Engaging in arguments 

Which of the following best describe your family origin? (Check all tha t are appropriate.) 

__ African(Black) 

__ African (non-Black) 

__ Afro-American 

__ American Indian 

__ American Negro 

__ Arabic 

__ Aaian 

__ Canadian 

__ Cuban 

__ Czech 

Dutch 

__ English 

___ French 

__ French Canadian 

__ German 

__ Greek 

__ ._Hispanic 

__ Irish 

__ Italian 

__ Japanese 

__ Korean 

Latin American -- .. 
__ Mexican 

__ Polish 

What is your religious affiliation? 

__ Catholic 

__ Jewish 

__ Protea taut 

__ Buddhist 

__ I do not affiliate with any religion 

__ Other (specify) ___________ _ 

Bow would you describe yourself politically? (Please circle) 

Liberal Moderate Conservative 

__ Puerto Rican 

__ Portuguese 

__ Russian 

__ Scandinavian 

__ South American 

__ Southem European 

__ Scottish 

__ Spanish 

__ Welch 

__ Other (specify) _____ _ 
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-6-

Based on your opinion of your campus, how do you feel about the following statements? 

Hales on campus are mercenary. 

Kost professors are scientifically minded. 

Women on campus tend to be talkative. 

Professom try to be sophisticated but 
they're not. 

Kost of my fellow students are 
nationalistic 

Professors on cam~us are witty. 

Professors tend to be too reserved. 

Administrators on campus tend to be 
traditional. 

The typical student on campus is conservative. 

One has to be aggressive to survive 
campus life. 

Businessmen in town tend to be shrewd. 

Townspeople tend to be anti-social 
towards colle6e students. 

I feel a loyalty to my college. 

I would encourage other people to attend 
my college. 

I am proud to go to school here. 

Disagree 

(Thank you very much for your time, ~ffort, and cooperation in 
taking this survey.) 

No opinion 
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_J_ •• Whtt• 

_J_I. No-h1U 

1f ,.... checked A, kaep In alad ve •re Hekin1 to find 
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,-.utoa. 

It 7011 checked I, kHp 1n •Ind .,. ere aeekln1 to find 
of tile fo1low1q re■pon••• beet do■cribe■ y~r po■ttioo. 
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