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ABOUT THIS REPORT
This issue brief is the third and final in a series published by the Metropolitan Educational
Research Consortium (MERC) addressing digital equity in K-12 schools.  It examines
research regarding students’ use of and outcomes related to technology.  Research finds
that inequities exist in use and outcomes for students based on gender, language, ability,
race, SES and other sociocultural factors.  Based on these inequities, theoretical and
practical recommendations are discussed.
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STUDENT USE OF TECHNOLOGY FOR
EQUITABLE OUTCOMES
This is the third in a series of reports about digital equity in education. The initial report
laid out a comprehensive framework for understanding and thinking through issues of
digital equity in education that has utility for policymakers and researchers who are
thinking about how to address these important issues in the long term, particularly
post-pandemic. The framework focuses on what are often described as the three levels of
the digital divide in education: access, use and outcomes. The second report focused on
the issue of access, specifically to reliable high-speed internet and computing devices. In
this report, we focus on equity issues around the use of technology and the outcomes
associated with that use.

Introduction
In its 2017 National Educational Technology Plan update, the United States Department of
Education observed that

A digital use divide continues to exist between learners who are using technology in
active, creative ways to support their learning and those who predominantly use
technology for passive content consumption.1

Whereas the original digital divide was understood in terms of access and described in a
binary system of what Selwyn (2004) called the “haves” and “have-nots,” the second level
divide focuses on how users make use of information and communication technology
(ICT).2 The framework for our reporting, as depicted in Figure 1, posits that a focus on
digital equity in education causes us to think about the quantity and quality of uses of
technology in the home, schools, and communities. Furthermore, we need to consider both
academic and employment outcomes related to technology use. Cutting across both use
and outcome concerns are demographic categories such as race, geography, sex, disability,
and socioeconomic status (SES).

More generally, then, when looking at students’ use of technology through an equity lens it
is important to focus on ensuring that innovative technologies are being used with all
students.  Even in cases where students have access to the same technologies, instructors

2 Tichavakunda et al.  (2018, p. 111)
1 USDOE (2017, p. 7)

https://drive.google.com/file/d/1WedFu8-yz0sY7NECrtDzlyDtV260e-Us/view?usp=sharing
https://drive.google.com/file/d/1WedFu8-yz0sY7NECrtDzlyDtV260e-Us/view?usp=sharing
https://merc.soe.vcu.edu/reports/published-reports/digital-equity-in-the-time-of-covid-19-the-access-issue/
https://merc.soe.vcu.edu/reports/published-reports/digital-equity-in-the-time-of-covid-19-the-access-issue/
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may differentiate their use and approaches, sometimes in discriminatory ways.  This can
impact students’ meaningful engagement with digital tools.  The following questions guided
this literature brief:

● How are factors of race, SES, primary language, ability, gender and culture related to
digital inequities in technology use?

● What technology outcomes should we envision for our students?

Figure 1. Digital Equity Model
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Factors Related to Inequities in Technology Use and Outcomes
Research consistently shows that teachers sometimes view students’ use of technology
differently based on race, SES and other factors. For example, Rafalow (2018) found that

At a school with mostly wealthy and white youth, teachers communicate to children that
skills from digital play represent valued capital for learning, whereas at schools with mostly
minority and poor children, students learn that their digital skills are threatening or
irrelevant to their education.3

In this section, we run the arrows in the framework through the issues of technology use
and outcomes. In other words, we look at differences in technology use and outcomes by
race, SES, sex, disability and other factors. Whereas the first report looked at access alone,
in this report we examine use and outcomes together as they are hard to disentangle. That
is, outcomes flow necessarily from use. For example, outcomes such as technology
attitudes, technology course taking, technology career pursuits, etc. all logically follow
from the ways that people engage with technology.

Race and SES

Studies focusing specifically on minority youth and ICT use indicate that racial and ethnic
identities can have a profound influence on the ways students use ICT.  A foundational
study by Ito (2010) on students' use of technology outside of school demonstrated that a
distinct youth culture influenced how teenagers used ICT.  Tichavakunda and Tierney
(2018) conducted a review of literature surrounding Black students’ ICT use. The authors
concluded that viewing Black students’ activities through the lens of capital-enhancing and
non-capital enhancing activities, as has often been done, tends to discount the online
activities of Black youth.  Instead, they recommended that applying a lens of cultural
integrity4 to Black students’ digital endeavors would be helpful.  Ahn (2011) suggested that
educators and researchers should investigate youth participation in digital spaces, such as
social media, in order to learn how cultural and social factors influence digital media
participation. In a moment where virtual instruction is a growing reality due to the
COVID-19 pandemic, social media platforms could be utilized to engage students in a
meaningful way and reshape their relationship to technology in the classroom.

The non-profit organization Project Tomorrow has been conducting research on
technology use in schools with parents, students and educators for over a decade.  They
reported that teachers in schools with high minority populations were 27% less likely to

4 Tierney (1999)
3 p. 1417

https://tomorrow.org/
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have students use “media creation tools” to demonstrate their learning compared to
students in majority white schools.5 Hohlfeld and colleagues (2017) reiterated the findings
of earlier studies which found that teachers in low-SES schools were more likely to have
students use technology to practice and reinforce skills, while students at high-SES schools
were given more opportunities to use technology in ways which promote engagement and
21st century skills such as creating and conducting research.  In a study by Warschauer and
colleagues (2014), classroom observations showed that some teachers utilized laptops to
engage students in a variety of writing activities. Based on students’ positive blog posts,
interactive writing tasks such as blogging provided students a wider audience with which
to communicate and boosted students’ enthusiasm for writing.  However, teachers in
lower-SES schools reported that it was difficult for students to benefit from
school-provided laptops due to their lack of typing and literacy skills.  Whether the lack of
technology skills was actual or perceived, the result was that students in the low-SES
schools did not have the same opportunities to engage with technology.

Inequities can also persist because, often, the most technology-rich environments are
found in “advanced” or “gifted" classes such as advanced science, math or other STEM
classes which tend to include fewer female students and students of color.6 Reich (2019)
put this rather succinctly, based on surveys and observations in classrooms across the
country conducted during his doctoral research:

I routinely heard teachers say that when they designed new units that emphasized digital
learning, they deployed them more commonly in their advanced track classes, where
classroom management and content pacing were less daunting challenges. Since tracking
closely correlates with race and income7, this suggested that in practice, teachers devoted
their ed-tech planning energy toward their already (comparably) affluent and advantaged
students.8

However, these discrepancies are not inevitable. Darling-Hammond and colleagues (2014)
detail several examples which show that when at-risk students are encouraged and allowed
to engage meaningfully with technology they exhibit increased motivation and academic
achievement.  Similarly, Shapley and colleagues (2009) found that when compared to their
control group peers, students from both economically advantaged and disadvantaged

8 Reich (2019, p. 32)
7 Naff et al. (2021)
6 Naff et al., (2020)
5 Project Tomorrow (2020, p. 5)

https://merc.soe.vcu.edu/reports/published-reports/analyzing-advanced-placement/
https://merc.soe.vcu.edu/reports/published-reports/unpacking-giftedness-research-and-strategies-for-promoting-racial-and-socioeconomic-equity/
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backgrounds who were enrolled in Technology Immersion9 schools outperformed their
peers on technology assessments.  These same students also reported having more
opportunities to work collaboratively in small groups with peers than students in the
control group.

Enrollment in computer science (CS) courses is one indicator at the intersection of use and
outcomes. At the elementary level, computer science coursework can generate interest and
propel students into advanced CS coursework and even CS careers. The same can be said
for CS coursework at the secondary level. Wang and Moghadam (2017) found that Black and
Latinx high schoolers are underrepresented in CS from high school to career. In 2015, of
the AP Computer Science A test-takers, 3.9% were Black, and 9.2% were Hispanic. Nine of
the 49 states with at least one student who took the AP Computer Science A exam that year
had no Black students participating. At the post-secondary level, only 11.4% of CS degrees
were awarded to Black students and 8.5% awarded to Latinx students in 2012.10

Gender

The research on differences in usage based on gender is somewhat mixed.  One study in
2010 involving nearly 5,000 Turkish students found no statistically significant differences in
the amount of time girls spent on computers versus boys.11 In contrast, another study, this
one in 2014, regarding ICT use from 39 countries and gender, found that for almost all
countries (35/39), girls’ time using computers at home was statistically significantly less
than boys’ use.12 In other places such as homes of friends and family and internet cafes,
differences were statistically significant for 36 out of 39 countries.13 There have been
many studies regarding gender and usage and almost all have found differences between
the ways in which girls and boys make use of technology. However, the existence of
differences in itself does not necessarily point to inequities, as long as the promotion of
technology and opportunities for use thereof is not biased toward boys and science as
technology has historically been.  It is important that schools continue to not only offer, but
encourage and advocate for girls to make use of technology in emancipating ways.

Like enrollment in CS courses, technology attitudes are an important outcome to consider.
For years, the prevailing view has been that girls and women hold more negative attitudes

13 Ibid.
12 Drabowicz (2014)
11 Aypay (2010)
10 Ericson et al. (2016); Wang and Moghadam (2017)

9 The “technology immersion” schools in this study were part of The Technology Immersion Pilot
(TIP), created by the Texas Legislature in 2003. An evaluation of the project was conducted by
Shapley et al. (2009).
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toward technology than boys and men. That view, though, is not well supported by the
research.  In an effort to get a bit more clarity on technology attitudes by gender, Cai and
colleagues (2017) conducted a meta-analysis of studies on technology attitudes and gender.
The analysis included 50 studies and the authors concluded that “...in general, males
showed more favorable attitude [sic] toward technology use than females, especially on the
dimensions of belief (e.g., believing in the societal usefulness of technology) and
self-efficacy (e.g., self-confidence in one's ability to learn and use technology effectively).”14

These findings come with a couple of caveats, though. First, despite the differences by
gender, women’s attitudes toward technology were still positive overall. Second, compared
to previous meta-analyses of technology attitudes, the attitudinal gap was smaller in this
study. Also,  “...there was a noticeable reduction in gender gap with regard to self-efficacy,
which is regarded as an important attitudinal dimension with implications for a person's
choice, effort, and persistence.”15

Perhaps as a result of the gender attitude gap, much like with students of color, there are
significant gender gaps in enrollments in computer science classes, starting as early as
elementary school. Wang & Moghadam (2017) report that only 21.9% of the AP Computer
Science A test takers in 2015 were girls. Furthermore, in higher education, “...women
comprise roughly 18% of CS degree earners, down from a peak of 37% in 1984.”16 Low
participation in CS coursework in secondary and post-secondary schools yields low
numbers of women in CS-related jobs in the workforce. Noting the low number of women
in computing professions, Vainionpää et al. (2020) conducted a study to try to understand
what  causes inclusion/exclusion in this field. Through a literature review and interviews
with high school students, they “...identified actors, societal and cultural factors – gendered
environments, stereotypes and gender roles – and the contributions of lack of self-efficacy,
experience, knowledge, interest and education.”17 This complex set of factors is depicted in
the image below.18

18 Girls in IT (emerald.com)
17 p. 859
16 p.  615
15 p. 9
14 p. 9

https://www.emerald.com/insight/content/doi/10.1108/INTR-09-2019-0395/full/html%23sec003
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Figure 2. Factors Contributing to Gender Differences in Technology Use

English Language learners

English learners are one sub-group that also needs careful consideration in order to ensure
equity.

...ELs also face a “second-level digital divide” (Hargittai, 2002), sometimes called a
“digital use divide” (Warschauer, 2012), that is often invisible to teachers… While some
students may be encouraged to use computers to execute complex intellectual tasks
(e.g., participating in historical simulations or working on collaborative writing
projects), ELs are often assigned to use computers for vocabulary drills, phonics
practice, and other rote lessons (Valadéz & Durán, 2007; Warschauer, 2012). That is,
while they may spend a lot of time working at the computer, they are nonetheless stuck
on the wrong side of a digital divide, cut off from rich technology-based experiences.19

19 Altavilla (2020, p. 19)
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Consequently, ELs should have opportunities not only to complete tasks in digital
environments, but also to develop meaningful skills using digital tools. Likewise, teachers
should evaluate whether a digital task could be better completed off-screen.

The virtual learning situation caused by the Covid-19 pandemic has offered some valuable
lessons on students’ learning with ICT that can inform our practice moving forward.  For
example, some teachers report observing that multilingual students have been, in fact,
more willing to engage in text chat of virtual classrooms when compared to their oral
participation during in-person instruction. When using digital communication and
collaboration tools, teachers should consider facilitating small groups of three to five
students of mixed English language proficiency, which are shown to lower anxiety and
increase engagement among ELs when compared to situations where students work in
pairs.20 Although virtual learning environments can present challenges for all involved, they
also provide additional tools that can enhance the instructional relationship between
teachers and students. Another digital learning strategy which has been observed to work
well with EL students is use of video.  In the online learning environment many teachers
have become more adept at making videos.  Moving forward, teachers can make recordings
of classes and concepts, and make those recordings available for students to review at their
own pace. If videos are made available on YouTube, captions can be included or
auto-generated, then viewers can choose to auto-translate the captions into a number of
languages.21

Students with disabilities
Digital environments can be just as inaccessible to students with disabilities as physical
spaces. The Individuals with Disabilities Education Act (IDEA) requires local and state
educational agencies to provide instructional materials including those in digital formats
for students with special needs. The use of these materials can create unintended barriers
to participation and educational achievement when developers do not consider overall
usability of electronic learning tools nor account for the assistive devices, hardware and
software students may need to access digital content.22

Inaccessible technology which impedes learning is not just a problem in the US.  Hersh &
Mouroutsou (2019) found that this is a common problem in all 15 of the countries they
studied:

22 Bowser & Zabala (2012)
21 Wiltz (2019)
20 Satar & Özdener (2008)
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...despite some progress in the use of ICT learning technologies to support the
educational inclusion of disabled people, there is still a significant digital divide which
affects their participation in education and restricts their future opportunities.23

In recent years, thousands of letters have been sent to schools from the Office of Civil
Rights of the USDOE and several lawsuits have been filed over inaccessible websites, which
has brought greater attention to accessibility of digital spaces for people with disabilities.24

While not a new issue, the current state of remote learning due to the pandemic may have
brought renewed visibility to the barriers faced by students with disabilities who are trying
to learn from home.  Some of the confusion may come from a misunderstanding of the
difference between assistive or adaptive technology and technology accessibility.25

Shaheen and Lohnes Watulak (2019) suggest that combining the ideas of Universal Design
for Learning (UDL) and accessible technology could offer some promise to bridge the gap,
as UDL and accessible technology both focus on making technology more accessible for all
students.  In a topical issue brief addressing teaching SWD during remote learning, the US
DOE, Office of Special Education Programs advises that educators “should consider
accessibility across two domains when planning and delivering virtual instruction for SWD:
infrastructure-level access and student-level access.”26 The report also suggests using both
synchronous and asynchronous methods, as well as “specific practices for specially
designing instruction (SDI), universal design for learning (UDL), positive behavioral
interventions and supports (PBIS), virtual explicit instruction, and self- regulation.”27 This
recommendation seems similar to that of Shaheen and Lohnes Watulak mentioned above,
as these methods are each applicable to all students. Therefore, it may be the case that
digital equity regarding how students make use of technology for learning can be achieved
in much the same way that instructional equity can be achieved and that educators and
policymakers may need to recognize and work toward this goal.

Fortunately, there are supports for parents and teachers using digital content to instruct
students with special needs. The National Center on Accessible Instructional Materials
(NCAIM) offers technical assistance and interactive tools and The National Instructional
Materials Access Center (NIMAC) offers a library of electronic source files that meet
national accessibility standards for families, educators and publishers.

27 US DOE (2020, p. 2)
26 US DOE (2020, p. 2)

25 For more information on assistive technology versus accessible technology see Shaheen & Lohnes
Watulak (2019, p. 189)

24 Shaheen & Lohnes Watulak (2019)
23 p. 3341

https://www.educateiowa.gov/pk-12/learner-supports/true-aim/national-center-accessible-instructional-materials-aim
https://www.educateiowa.gov/pk-12/learner-supports/true-aim/national-center-accessible-instructional-materials-aim
https://aem.cast.org/nimas-nimac/nimas-nimac
https://aem.cast.org/nimas-nimac/nimas-nimac
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Family and cultural factors
Through work in digital environments, students enhance their capital by participating in
behaviors that help them gain skills that benefit their education and employment options.
Unfortunately, these same digital media activities may buttress existing inequalities and
allow elite youth to maintain their privileged cultural, social and financial positions.28

Bourdieu’s (1986) theory of reproduction and cultural capital purports that cultural
knowledge and skills are passed down through social class, learned implicitly and are
inherited by students “because of their class, racial, and gender identities.”29 Therefore,
children from affluent families may learn different manners and skills than working-class
children and benefit from capital-enhancing digital practices that allow them to stay in
power and obtain material benefits.30

Parent guidance of their children’s ICT use is an essential aspect of modern parenting
practices. Parents tap their knowledge of ICT to mediate children’s use and demonstrate
their digital cultural capital as they assist their children in meeting school and social
expectations. Yuen and colleagues (2018) suggest that strategically deploying digital skills to
help their children meet society’s standards for evaluation can be conceptualized as
parental ICT competence.31

Parents’ educational/SES background and parental ICT competence are indicators of
cultural capital and linked to ICT-related child-rearing practices. These factors are
significant for student development and can impact digital (in)equity among students. Yuen
and colleagues found that the cultural capital pertinent to education is complex and
involves ICT experiences children encounter in both home and school environments. In
their study of students from Hong Kong, the researchers found almost no differences in
participants’ basic ICT skills (e.g. playing games, watching videos, socializing online, etc.)
but did note that students “did not capitalize equally on these skills to enhance their
development.”32 Parents from lower social classes did not have the cultural capital to
regulate and guide their children’s use of ICT.  They also could not effectively meet
teachers’ requests for participation, thus reproducing digital inequity in the younger
generation. The rapidly changing technological trends also present a challenge for
researchers studying the use of specific ICT and their impact on social, cultural and
financial capital.33

33 Tichavakunda, et al. (2018)
32 Yuen et al. (2018, p. 612)
31 Yuen et al. (2018)
30 Tichavakunda, et al. (2018)
29 Tierney & Jun (2001) p. 210
28 DiMaggio & Hargittai (2001); Hargittai & Hinnant (2008)
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Family factors pose a complex problem for addressing issues within the second digital
divide. They can both exacerbate the gap by providing additional resources to students
who are already performing at high levels with ICT, as well as create additional barriers to
students who might otherwise be excelling with in-class ICT instruction but do not have a
supportive environment for technology use at home. In our growing technological world,
having the tools and resources, as well as the knowledge to employ technology for
themselves and with their children is increasingly seen as a dominant form of capital.
Parents who don’t engage in the many aspects of technology or adopt technology for
themselves are often perceived as lacking and unable to fully participate in their child’s
education.34 In addition, Warschauer et al. (2010) shared that

Many low-income or immigrant youth will have few friends or relatives who are
sophisticated users of digital media. Conditions in the household (and neighborhood)
such as relatively few computers, lesser degrees of broadband Internet access, fewer
people with a college education, and fewer English speakers are likely to shape the
kinds of experience youth have with digital media.35

While parents generally recgonize the importance of computer use for educational
purposes, they also often worry about children spending too much time in front of
computers.  For example, Lei and Zhao (2008) found that while over 70% of parents thought
that laptops for education were important, 38.7% of parents also felt that “their children
spent too much time on the laptops.”36 In a similar study by Keane and Keane (2018) parents
overwhelmingly viewed computers as an important learning tool (92%), but only 64%
reported feeling that technology would result in better academic outcomes.

Additionally, class, cultural and ethnic factors can also affect parent perceptions about a
child’s use of technology.  Studies focusing on the perspectives of Latinx immigrant parents
regarding their children’s use of technology revealed some common worries, including
safety concerns about children having access to the internet, concern over being held
responsible for devices which were broken or stolen and even worries that the devices
would be used to identify and target undocumented family members.37 These parent
perceptions need to be taken into account and addressed by schools and policymakers if
equity is to be ensured for all students expected to use devices for learning at home.
Providing families with information about how to monitor students’ computer use, setting
time limits for screen time, making parents aware of filters and protective measures
installed on devices and even offering informational sessions regarding expectations for

37 Katz & Gonzalez (2016); Nogueron-Liu, (2017); Tripp (2011)
36 p. 116
35 p. 188
34 Hollingworth, et al. (2011)
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students’ use of technology for academic purposes may help alleviate parent concerns and
lead to more effective practices at home.

In addition to having concerns, parents often report that while they have the technological
hardware necessary for ICT use in the home, they do not have the skills or background
necessary to supervise their own children in learning with technology. This may be
especially true during the COVID-19 pandemic.  Results from a Los Angeles Unified School
District survey conducted in May of 2020 reported that only 48% of parents felt “very
confident” about having the devices, access and technical skill to help their child with
remote learning.38 This lack of skills impacts students, specifically in remote learning
models, because students may not have the necessary support to access learning content
and activities, even if the necessary devices and bandwidth are provided.

38 Speak Up (2020)

http://speakupparents.org/speakup-board-watch-take-action/2020/5/18/lausd-survey-64-of-parents-need-more-tech-training-for-remote-learning
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ENVISIONING POSITIVE OUTCOMES OF
TECHNOLOGY USE FOR ALL STUDENTS
Having documented the disparities that exist in technology use and outcomes, the rest of
this report is dedicated to envisioning a brighter, more equitable future. The goal of digital
inclusion should be to empower students and educators to reach their goals through the
use of digital technologies in both academic and personal pursuits. However, too often,
technical access to a tool or effective use of the tools available precede and override any
discussion of desired outcomes for said access and use. However, “if mere use of digital
technologies is conflated with actual understanding of how the technologies work and
what they imply, educational initiatives run the risk of pursuing narrowly technical goals
that will not tend to empower learners.”39 In this section, we will propose an approach to
envisioning outcomes that empowers learners to build upon their own background
knowledge and personal strengths.  This will allow them to build digital agency and have
the confidence to pursue both academic and personal aspirations.  First, we envision this
future on a more conceptual level. Then, we outline some more practical steps that can be
taken in order to better approach digital equity in education.

Towards Digital Equity in Education: A Conceptual Perspective

The primary goal of this issue brief is to provide an overview of the literature regarding
digital equity with respect to use and outcomes and provide recommendations for moving
toward digital equity based on these findings.  However, the considerations around digital
equity are guided by some key conceptual and theoretical perspectives, which provide
essential understandings which are interwoven throughout this work.  The next few
sections will address these ideas.

Begin with a sociocritical Lens
Before work toward digital inclusion can begin, practitioners must first recognize that
educational technology exists within already defined social spaces and relational
interactions. Technology is a social phenomena; therefore work in digital equity must
consider all of the socio-cultural factors that impact students’ experiences with technology
both in and out of school.  Much of the research regarding educational technology begins
from either an instrumentalist or determinist approach.40 In contrast to these approaches,
Collin and Brotcorne (2019) advocate for using a sociocritical approach to digital (in)equity

40 Ibid.
39 Collin & Brotcorne (2019, p. 176)
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which recognizes that technology is not neutral or innately beneficial for education.  The
authors suggest that a sociocritical approach “enables digital (in)equity issues to be linked
to broader academic and social inequities, both at the design and implementation stages
and in teachers’ and learners’ use of the technology, while also making it possible to
propose fairer alternatives, to ensure that digital technology contributes to school equity
efforts.”41

Over the last few years, the Digital Equity Laboratory, a research workshop in New York
City, has explored the various ways in which structural digital inequities are intertwined
with other dynamics of historical and societal inequities. Their findings highlight issues
such as the risks associated with online privacy, especially for communities of color and
also the potential for these same communities to be left out of the 2020 census counts due
to reliance on digital methods of collecting census data.  This research reiterates how
unequal social practices around digital equity can have real consequences.

Through applied research and leadership in digital equity, the DEL has worked toward
overturning the systemic inequities around issues of access and use of technology.  It also
provides career opportunities and practical leadership in order to build collective agency
and self-determination for digital justice. As evidenced by the work of the DEL, the first
step in envisioning digital inclusion and positive outcomes for all stakeholders is to
recognize the inherent inequalities that exist within the relational use and access of digital
technologies. Only then can true equity (not just equality or basic access) for educational
technology begin to be achieved.

Provide for cultural integrity
Overturning systemic inequities is a necessary first step in pursuing digital inclusion.
However, for students facing a digital divide, affirming their culture and how that culture
impacts their use of technology is also meaningful. Scholars have recognized the
importance of building upon students’ culture for positive educational outcomes.42 Building
upon that research, Jocson affirms that integrating culture into digital pedagogy can aid
students in learning new digital literacies.43 Similarly, Haddix and Sealey-Ruiz (2012)
recognize that increased digital literacy can reverse deficit mindsets and empower urban
youth, specifically adolescent males of color, to embrace their culture through digital
technologies.44 As Tichavakunda and Tierney (2018) observed, “cultural integrity does not

44 Haddix & Sealey-Ruiz (2012)
43 Jocson (2012)
42 Freire (1998); Ladson-Billings (1995); Morrison et al. (2008)
41 Ibid, p. 177

http://digitalequitylab.org
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suggest that culture is a substitute for digital skills or academic outcomes. Yet for students
at the margins, affirming their culture is critical for meaningful engagement.”45

Build upon existing strengths

Tichavakunda and Tierney take an assets-based perspective toward both the culture and
digital skills of Black youth. Rather than focusing on the racial digital divide, they argue that
scholars and educators should highlight and build upon the students’ existing strengths in
digital literacy. Through a systematic review of literature, the authors found that very few
studies focused on how Black students’ use of digital tools outside of school could be
beneficial for their educational pursuits. Of the studies that did focus on Black youths’ use
of technology, uses where Black youth excel, such as gaming and social media, were often
discounted as non-capital enhancing activities.  Tichavakunda and Tierney asserted that,
“by studying the digital practices of diverse users with educational outcomes in mind, we
may better learn how to cultivate and build on their skills.”46 Positive outcomes for students
must build upon culture and the existing ICT strengths in order to achieve digital agency.

Digital agency as a goal

Digital agency, as defined by Passey and colleagues (2018), is “the individual’s ability to
control and adapt to a digital world”47 through digital competence, digital confidence and
digital accountability. As such, students need to develop the skills, self-confidence, and
social responsibility to interact effectively using technology, the internet, and social media
to process, create, and share information. Envisioning digital agency as the outcome of
digital inclusion highlights the need to provide for digital equity at both Level One and
Level Two of the digital divide. As Hohlfeld and colleagues (2017) suggested, “if Low-SES
students do not have equal opportunities to create digital artifacts, then it goes without
saying that they are less likely to have the ICT skills needed for empowering their own
digital activities and creations (Level Three)”.48 In order to achieve Level Three
(empowerment of students), educators must consider how they can promote equity of use
and provide equitable access for students in order to realize the outcomes of cultural,
personal, and digital agency.

Finally, “in the interests of social cohesion and individual well-being, policy makers need to
ensure that policies are in place to equip citizens with the tools (cultural capital rather than
hardware and access alone) that allow them to interact with confidence and competence

48 Hohlfeld et al. (2017, p. 150)
47 p. 426
46 Tichavakunda & Tierney (2018, p. 119)
45 Tichavakunda & Tierney (2018, p. 117)
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with new technological tools and systems.”49 Building upon students’ cultural and personal
strengths can lead to collective empowerment and individual agency within an increasingly
digital world.

Towards Digital Equity in Education: A Practical Perspective

Technology is not a replacement for effective teaching, but rather a tool to be used in the
classroom for deeper and more personalized learning opportunities.  In order to build upon
students’ strengths and culture and establish lifelong digital agency, educators must
consider how ICT is used both within schools and in personal contexts.  This implies
moving students from passive use of technology as consumers to active use of a variety of
ICT skills as producers and creators of content. As Dolan (2016) asserts,

...culturally and linguistically diverse students, low-income students, and students
with disabilities deserve the same opportunity to use technology in ways that are
productive and inclusive and that allow for their diverse perspectives to be heard, and
fostered to leverage their potential as producers of technology.50

With this goal in mind, and thinking of Hohlfeld’s third level of digital divide “empowering
students”51 the following are a few areas that schools should address as they work toward
digital equity.

Ensuring equitable curriculum

To begin with, educators must consider how ICT tools can be meaningfully integrated into
classroom instruction. Sometimes, existing curriculum can be used in new and creative
ways to engage students in critical thinking and communication.52 Moving forward, schools
need to evaluate their curriculum to identify where the most technology-rich
environments are found and ensure that these are not just available, but are also used by all
students and teachers. Evaluating where the technology is found and who is benefitting
from it is important to ensuring equity.

52 Ritzhaupt (2013)
51 Hohlfeld (2017)
50 Dolan (2016, p. 32)
49 Passey et al. (2018, p. 427)
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Developing digital literacy and digital citizenship

One of the central purposes of education is preparing another generation of citizens to
participate in our democratic society.  In order for students to productively use technology,
they will need to develop digital literacy skills that allow them to work collaboratively,
ethically and safely to access technology and utilize it to demonstrate their own learning.
Although prevalent, the idea of today’s students as “digital natives”53 does not negate the
need for them to be instructed in digital literacy skills in order to make sure they are
employing technology in ways that benefit and emancipate them.  It is imperative that
teachers use technology to prepare students for full citizenship in an inter-connected,
media-infused society.  This idea of citizenship, often termed digital citizenship, can be
defined as  “the continuously developing norms of appropriate, responsible, and
empowered technology use.”54 From cyberbullying to plagiarism, students must learn
effective ways to behave online as well as in person.

Using technology to differentiate learning
Another important aspect of digital access for students is the ability to differentiate
content, curriculum, and continued education for all learners. Students can use technology
to explore personal interests and deepen their understanding of certain content. Various
tools55 can be used to assess and communicate with different types of learners. Finally,
technology has the potential to meet the needs of all students, including students with
disabilities, EL students, and gifted students by providing opportunities for differentiation
at all levels.

Continued staff development
According to the Consortium for School Networking (CoSN), professional development was
the second most reported challenge by district instructional technology leaders in 2017,
2018 and 2019.56 Downes and Bishop (2015) found that several factors related to curriculum
were key to developing and sustaining technology integration. Key factors included
utilizing technology to enhance the curriculum which was relevant, purposeful and
engaging for students as well as teachers.  Another major factor was allowing for proper
staff development and time for teachers to learn and incorporate technology which
supported their curricular goals.  In other words, technology was most effective and
engaging when it was used thoughtfully and purposefully to support and extend the
curriculum.  One way to facilitate this type of integration is through sustained professional

56 CoSN (2019)
55 ASCD (2011)
54 digitalcitizenship.net
53 Prensky (2001)

https://pdo.ascd.org/lmscourses/PD11OC109/media/Tech_M4_Reading_Using_Technology01.pdf
https://www.digitalcitizenship.net/


21

development for teachers as technology evolves and changes.  However, staff development
must be equitable.  It is important to ensure that staff development in the area of
technology is not concentrated among teachers who teach technology-based courses or
advanced courses which are mostly attended by White, Asian and high-SES students. Also,
ensuring that special education teachers and EL teachers are able to participate in
technology PD related specifically to their population could prove beneficial.  Incorporating
technology more intentionally throughout teacher preparation programs would likely
improve the landscape for future educators as well.

While it is evident that students are using technology in ever-increasing ways in their
personal lives, it seems that schools may have trouble keeping pace.  One way to alleviate
this may be to focus on integrating technology in culturally relevant ways while also
involving parents and families in the process.  Providing access not just to devices and
high-speed internet, but also to the skills students need to utilize technology for ways
which empower them needs to be a priority for schools moving forward, even looking past
the pandemic.  Unfortunately, many of the solutions to these challenges, such as continuing
professional development, integrating technology into the core curriculum and building
students’ digital literacy skills are not things that can be quickly implemented.  However,
examining our practices through a lens of equity is a worthy beginning.

Enrichment opportunities
Finally, schools could partner with community organizations and businesses to offer
extracurricular enrichment programs and training to students, families, and community
members.57 The benefits of community and after school programs that allow students to
engage in digital technologies and STEM activities outside of schools have been widely
recognized.58 Additionally, some schools offer after-school programs to accelerate
students’ technological knowledge without having those skills tied to a specific
curriculum.59

Conclusion
ICT literacy is an essential 21st century skill for success in both professional and academic
settings. Today’s classroom teachers provide more opportunities for students to use word
processing, graphic design and other ICT as part of the educational program. Students are
expected to demonstrate understanding and use of ICT resources in assignments and these
expectations will continue to increase even beyond the COVID-19 pandemic. However, as

59 Ritzhaupt et al. (2013)
58 Barton & Tan (2018); Ito (2010); Ryoo & Barton (2019); Sheridan et al. (2014)
57 Ritzhaupt et al. (2013)
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research finds that a digital divide still exists based on gender, ethnicity, and SES,60

addressing the outcomes of digital inequity, the third level of the digital divide, is partly
dependent on the quality of instruction provided in the schools.61 The inequity that exists
in the third level of the digital divide places students at risk in the competitive global
workforce where technology skills are essential for success.

While it is widely recognized that students in today’s 21st century world need to develop
skills and competencies with technology in order to be successful in school and beyond,
the ways in which technology is incorporated into instruction vary vastly across states and
districts.  For example, New Computer Science standards were issued for Virginia public
schools in 2017 with the expectation that schools would begin incorporating them into
instruction in the Fall of 2019.  The standards are not specifically tested on any state
standardized tests and are not included as a graduation requirement in the Virginia
Standards of Accreditation. However, “teachers are expected to integrate Computer
Science standards into core discipline instruction where appropriate.”62 This leaves
implementation decisions up to individual districts, building administrators and classroom
teachers, which could contribute to inequities for students.  This problem is not only
relative to Virginia, but persists across the United States as well.

Another issue is that staffing for teaching technology and STEM can vary widely across
districts, with higher-resourced districts having more technology resources and more
positions dedicated to teaching technology and STEM than districts with fewer resources.
Technology and STEM skills are often not specifically included in state assessments.  The
expectation, especially at the elementary level, is that classroom teachers will integrate
technology into the core content. This can lead to inequities, as the research shows that
teachers use technology in a variety of ways, including for classroom administration,
communicating with parents and students, personal productivity, and instruction.63 How
effectively teachers integrate technology into instruction depends on a variety of factors,
including available resources, teachers’ experience and comfort with technology, and
students’ perceived ICT and digital literacy skill level, and technology support for teachers.

Unfortunately, the result of all of these factors is that technology tends to be used in
different ways with different students across buildings, often inequitably.  Access to
technology, and especially integration of technology in ways which support higher order
thinking has also been shown to be stratified within schools. Even in cases where students
might have access to the same technologies, instructors may differentiate their use and

63 Hohlfeld et al. (2017)
62 Virginia Department of Education (2020, October, p. 2)
61 Hohlfeld et al. (2017)
60 Ibid.

https://www.doe.virginia.gov/testing/sol/standards_docs/computer-science/index.shtml
https://www.doe.virginia.gov/boe/accreditation/
https://www.doe.virginia.gov/boe/accreditation/
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approaches, sometimes in discriminatory ways, which can impact students’ meaningful
engagement with digital tools. As we work toward digital equity it is important to keep in
mind the ultimate goals of empowering students and helping them to develop digital
agency that will allow them to utilize technology to reach their own personal, academic and
career pursuits.



24

REFERENCES
Ahn, J. (2011). Digital divides and social network sites: Which students participate in social
media? Journal of Educational Computing Research, 45, 147-163.

Altavilla, J.  (2020). How technology affects instruction for English learners. Phi Delta
Kappan, 102(1), 18-23.

Aypay, A.  (2010). Information and Communication Technology (ICT) usage and
achievement of Turkish students in PISA 2006. Turkish Online Journal of Educational
Technology, 9(2), 116–124.

Barton, A. C., Tan, E., & Barton, C. (2018). A longitudinal study of equity-oriented STEM-rich
making among youth from historically marginalized communities. American Educational
Research Journal, 55(4), 761–800.

Bourdieu, P. (1986). The forms of capital. In Richardson, J. (Ed.), Handbook of theory and
research for the sociology of education (pp.241-258). Greenwood.

Bowser, G. & Zabala, J. S.  (2012, May). AIM for digital equity. Learning & Leading With
Technology, International Society for Technology in Education (ISTE).

Cai, Z., Fan, X., & Du, J.  (2017, February). Gender and attitudes toward technology use: A
meta-analysis. Computers & Education, 105, 1-13.

Collin, S., & Brotcorne, P. (2019). Capturing digital (in)equity in teaching and learning: a
sociocritical approach. International Journal of Information and Learning Technology, 36(2),
169–180.

Consortium for School Networking (2019).  K-12 IT leadership survey report.

DiMaggio, P., & Hargittai, E. (2001). From the ‘digital divide’ to ‘digital inequality’: studying
internet use as penetration increases (Working Paper No. 15). Princeton, NJ: Center for Arts
and Cultural Policy Studies, Woodrow Wilson School, Princeton University.

Dolan, J. E. (2016). Splicing the divide: A review of research on the evolving digital divide
among K-12 students. Journal of Research on Technology in Education, 48(1), 16–37.

Downes, J. M., & Bishop, P. A. (2015). The intersection between 1 1 laptop implementation
and the characteristics of effective middle level schools. RMLE Online, 38(7), 1–16.

https://doi.org/10.2190/EC.45.2.b
https://doi.org/10.2190/EC.45.2.b
https://doi.org/10.1177/0031721720956841
https://eric.ed.gov/?id=EJ898009
https://eric.ed.gov/?id=EJ898009
https://doi.org/10.3102/0002831218758668
https://doi.org/10.3102/0002831218758668
https://files.eric.ed.gov/fulltext/EJ982838.pdf
https://doi.org/10.1016/j.compedu.2016.11.003
https://doi.org/10.1016/j.compedu.2016.11.003
https://doi.org/10.1108/IJILT-05-2018-0059
https://doi.org/10.1108/IJILT-05-2018-0059
https://cosn.users.membersuite.com/shop/store/59ce3069-00ce-c6fd-d848-83edcd442f3e/detail
https://culturalpolicy.princeton.edu/sites/culturalpolicy/files/wp15_dimaggio_hargittai.pdf
https://culturalpolicy.princeton.edu/sites/culturalpolicy/files/wp15_dimaggio_hargittai.pdf
https://doi.org/10.1080/15391523.2015.1103147
https://doi.org/10.1080/15391523.2015.1103147
https://doi.org/10.1080/15391523.2015.1103147
https://doi.org/10.1080/19404476.2015.11462120
https://doi.org/10.1080/19404476.2015.11462120


25

Drabowicz, T. (2014). Gender and digital usage inequality among adolescents: A comparative
study of 39 countries. Computers and Education, 74, 98–111.

Ericson, B. J., Parker, M. C., & Engelman, S.  (2016, March 2-5). Sisters rise up 4 CS: Helping
female students pass the Advanced Placement Computer Science A exam [Research Paper].  In
SIGCSE '16  The 47th ACM Technical Symposium on Computing Science Education.
Memphis, TN.

Freire, P. (1998). Pedagogy of freedom: Ethics, democracy, and civic courage. Rowman &
Littlefield.

Haddix, M., & Sealey-Ruiz, Y.  (2012, November). Cultivating digital and popular literacies as
empowering and emancipatory acts among urban youth. Journal of Adolescent and Adult
Literacy, 56(3), 189-192.

Hargittai, E. (2002). Second-level digital divide: Differences in people’s online skills. First
Monday, 7(4).

Hargittai, E., & Hinnant, A. (2008). Digital inequality: Differences in young adults’ use of the
Internet. Communication Research, 35, 602-621.

Hohlfeld, T. N., Ritzhaupt, A. D., Dawson, K., & Wilson, M. L. (2017). An examination of seven
years of technology integration in Florida schools: Through the lens of the levels of digital
divide in schools. Computers and Education, 113, 135–161.

Hollingworth, S., Mansaray, A., Allen, K., & Rose, A. (2011). Parents’ perspectives on
technology and children’s learning in the home: Social class and the role of the habitus.
Journal of Computer Assisted Learning, 27(4), 347–360.

Jocson, K. M. (2012). Youth media as narrative assemblage: Examining new literacies at an
urban high school. Pedagogies: An International Journal, 7, 298-316.

Katz, V. S., & Gonzalez, C. (2016). Community variations in low-income Latino families’
technology adoption and integration. American Behavioral Scientist, 60(1), 59–80.

Keane, T., & Keane, W. F. (2018). Parents’ expectations, perceptions and concerns when
schools implement a 1 1 program. Education and Information Technologies, 23(4), 1447–1464.

Ladson-Billings, G. (1995). Toward a theory of culturally relevant pedagogy. American
Educational Research Journal, 32,  &465-491.

https://doi.org/10.1016/j.compedu.2014.01.016
https://doi.org/10.1016/j.compedu.2014.01.016
https://doi.org/10.1145/2839509.2844623
https://doi.org/10.1145/2839509.2844623
https://doi.org/10.1002/JAAL.00126
https://doi.org/10.1002/JAAL.00126
https://doi.org/10.5210/fm.v7i4.942
https://doi.org/10.1177/0093650208321782
https://doi.org/10.1177/0093650208321782
https://doi.org/10.1016/j.compedu.2017.05.017
https://doi.org/10.1016/j.compedu.2017.05.017
https://doi.org/10.1016/j.compedu.2017.05.017
https://doi.org/10.1016/j.compedu.2017.05.017
https://doi.org/10.1111/j.1365-2729.2011.00431.x
https://doi.org/10.1111/j.1365-2729.2011.00431.x
https://doi.org/10.1080/1554480X.2012.715735
https://doi.org/10.1080/1554480X.2012.715735
https://doi.org/10.1177/0002764215601712
https://doi.org/10.1177/0002764215601712
https://doi.org/10.1177/0002764215601712
https://doi.org/10.1007/s10639-017-9671-5
https://doi.org/10.1007/s10639-017-9671-5
https://doi.org/10.1007/s10639-017-9671-5
https://doi.org/10.3102/00028312032003465


26

Lei, J., & Zhao, Y. (2008). One-to-one computing: What does it bring to schools? Journal of
Educational Computing Research, 39(2), 97–122.

Morrison, K. A., Robbins, H. H., & Rose, D. G. (2008). Operationalizing culturally relevant
pedagogy: A synthesis of classroom-based research. Equity & Excellence in Education, 41(4),
433-452.

Naff, D., Siegel-Hawley, G., Jefferson, A., Schad., M., Saxby, M., Haines., K., & Lu, Z. (2020).
Unpacking "giftedness": Research and strategies for promoting racial and socioeconomic
equity . Richmond, VA, Metropolitan Educational Research Consortium.

Naff, D., Parry, M., Ferguson, T., Palencia, V., Lenhardt, J., Tedona, E., Stroter, A., Stripling, T.,
Lu, Z., & Baber, E. (2021). Analyzing Advanced Placement (AP): Making the nation’s most
prominent college preparatory program more equitable. Richmond, VA: Metropolitan
Educational Research Consortium.

Noguerón-Liu, S. (2017). Expanding notions of digital access: Parents’ negotiation of
school-based technology initiatives in new immigrant communities. Equity and Excellence
in Education, 50(4), 387–399.

Passey, D., Shonfeld, M., Appleby, L., Judge, M., Saito, T., & Smits, A.  (2018, August 10).
Digital agency: Empowering equity in and through education. Technology, Knowledge and
Learning, 23, 425–439.

Prensky, M. (2001). Digital natives, digital immigrants part 1. On the Horizon, 9, 1-6.

Rafalow, M. H. (2018). Disciplining play: Digital youth culture as capital at school. American
Journal of Sociology, 123(5), 1416–1452.

Reich, J. (2019, February). Teaching our way to digital equity: How can educators ensure
that technology-rich learning experiences aren’t restricted to the most privileged
students? Educational Leadership, 76(5), 30-35.

Ryoo, J. J., & Calabrese Barton, A. (2018). Equity in STEM-rich making: Pedagogies and
designs. Equity and Excellence in Education, 51(1), 3–6.

Sáinz & López-Sáez.  (2010). Gender differences in computer attitudes and the choice of
technology-related occupations in a sample of secondary students in Spain. Computer &
Education, 54(2), 578-587.

Satar, H. M., & Özdener, N.  (2008, Winter). The effects of synchronous CMC on speaking
proficiency and anxiety: Text versus voice chat. The Modern Language Journal, 92(4),
595-613.

https://doi.org/10.2190/EC.39.2.a
https://doi.org/10.1080/10665680802400006
https://doi.org/10.1080/10665680802400006
https://scholarscompass.vcu.edu/merc_pubs/113/
https://scholarscompass.vcu.edu/merc_pubs/113/
https://scholarscompass.vcu.edu/merc_pubs/121/
https://scholarscompass.vcu.edu/merc_pubs/121/
https://doi.org/10.1080/10665684.2017.1395301
https://doi.org/10.1080/10665684.2017.1395301
https://doi.org/10.1080/10665684.2017.1395301
https://doi.org/10.1007/s10758-018-9384-x
https://www.marcprensky.com/writing/Prensky%20-%20Digital%20Natives,%20Digital%20Immigrants%20-%20Part1.pdf
https://doi.org/10.1086/695766
https://doi.org/10.1086/695766
https://www.ascd.org/el/articles/Teaching-Our-Way-to-Digital-Equity
https://www.ascd.org/el/articles/Teaching-Our-Way-to-Digital-Equity
https://www.ascd.org/el/articles/Teaching-Our-Way-to-Digital-Equity
https://doi.org/10.1080/10665684.2018.1436996
https://doi.org/10.1080/10665684.2018.1436996
https://doi.org/10.1016/j.compedu.2009.09.007
https://doi.org/10.1016/j.compedu.2009.09.007
https://www.jstor.org/stable/25173104
https://www.jstor.org/stable/25173104


27

Selwyn, N. (2004). Reconsidering political and popular understandings of the digital divide.
New Media & Society, 6, 341-362.

Shaheen, N. L., & Lohnes Watulak, S. (2019). Bringing disability into the discussion:
Examining technology accessibility as an equity concern in the field of instructional
technology. Journal of Research on Technology in Education, 51(2), 187–201.

Shapley, K., Sheehan, D., Maloney, C., & Caranikas-Walker, F. (2009, January). Evaluation of
the Texas Technology Immersion Pilot: Final outcomes for a four-year study (2004-05 to
2007-08). Texas Center for Educational Research, 1–168.

Sheridan, K., Halverson, E. R., Litts, B., Brahms, L., Jacobs-Priebe, L., & Owens, T. (2014).
Comparative case study of three makerspaces. Harvard Educational Review, 84(4), 505–532.

Tichavakunda, A. A., & Tierney, W. G. (2018). Race for equity’s sake. The Journal of Negro
Education, 87(2), 110–124.

Tierney, W. G. (1999). Models of minority college-going and retention: Cultural integrity
versus cultural suicide. The Journal of Negro Education, 68, 80-91.

Tierney, W. G., & Jun, A.  (2001). A university helps prepare low income youths for college:
Tracking school success. Journal of Higher Education, 72(2), 205-225.

Tripp, L. M. (2011). “The computer is not for you to be looking around, it is for schoolwork”:
Challenges for digital inclusion as Latino immigrant families negotiate children’s access to
the internet. New Media and Society, 13(4), 552–567.

United States Department of Education: Office of Educational Technology.  (2017, January).
Reimagining the role of technology in education: 2017 national education technology plan
update.  USDOE.

United States Department of Education, Office of Special Education Programs.  (2020).
Evidence-based and promising practices to support continuity of learning for students
with disabilities: Practices and resources to support teachers. (Topical Issue Brief).

Vainionpää, F., Iiavari, N., Kinnula, M., & Zeng, X.  (2020, June 15-17). IT is not for me -
Women's discourses on IT and IT careers [Research Paper].  In Proceedings of the 28th
European Conference on Information Systems (ECIS), An Online AIS Conference.

Valadez, J. R. & Duran, R.  (2007). Redefining the digital divide: Beyond access to computers
and the Internet. The High School Journal, 90(3), 31-44.

Wang, J. & Moghadam, S. H. (2017, March 8-11). Diversity barriers in K-12 computer science
education: Structural and social [Research Paper]. In Proceedings of SIGCSE '17  The 48th
ACM Technical Symposium on Computer Science Education, Seattle Washington.

https://doi.org/10.1177/1461444804042519
https://doi.org/10.1080/15391523.2019.1566037
https://doi.org/10.1080/15391523.2019.1566037
https://doi.org/10.1080/15391523.2019.1566037
http://ezphost.dur.ac.uk/login?url=https://search.proquest.com/docview/1238186059?accountid=14533%250Ahttp://palimpsest.dur.ac.uk/openurl/?genre=report&issn=&title=Evaluation+of+the+Texas+Technology+Immersion+Pilot%253A+Final+Outcomes+for+a+Four-Year+Study+%252
http://ezphost.dur.ac.uk/login?url=https://search.proquest.com/docview/1238186059?accountid=14533%250Ahttp://palimpsest.dur.ac.uk/openurl/?genre=report&issn=&title=Evaluation+of+the+Texas+Technology+Immersion+Pilot%253A+Final+Outcomes+for+a+Four-Year+Study+%252
https://doi.org/10.17763/haer.84.4.brr34733723j648u
https://www.jstor.org/stable/10.7709/jnegroeducation.87.2.0110?seq=
https://doi.org/10.2307/2668211
https://doi.org/10.2307/2668211
https://doi.org/10.1080/00221546.2001.11778878
https://doi.org/10.1080/00221546.2001.11778878
https://doi.org/10.1177/1461444810375293
https://doi.org/10.1177/1461444810375293
https://doi.org/10.1177/1461444810375293
https://tech.ed.gov/files/2017/01/NETP17.pdf
https://tech.ed.gov/files/2017/01/NETP17.pdf
https://tech.ed.gov/files/2017/01/NETP17.pdf
https://osepideasthatwork.org/sites/default/files/SWDLearning-Teachers%20Brief_April%202020.pdf
https://osepideasthatwork.org/sites/default/files/SWDLearning-Teachers%20Brief_April%202020.pdf
https://aisel.aisnet.org/ecis2020_rp/39
https://aisel.aisnet.org/ecis2020_rp/39
https://doi.org/10.1353/hsj.2007.0013
https://doi.org/10.1353/hsj.2007.0013
http://dx.doi.org/10.1145/3017680.3017734
http://dx.doi.org/10.1145/3017680.3017734


28

Warschauer, M., & Matuchniak, T. (2010). New technology and digital worlds: Analyzing
evidence of equity in access, use, and outcomes. Review of Research in Education, 34(1),
179–225.

Warschauer, M. (2012). The digital divide and social inclusion. Americas Quarterly, 6(2),
131-135.

Warschauer, M., Zheng, B., Niiya, M., Cotten, S., & Farkas, G. (2014). Balancing the
one-to-one equation: Equity and access in three laptop programs. Equity and Excellence in
Education, 47(1), 46–62.

Wiltz, J.  (2019, May 17). How to translate a foreign language video on YouTube. History
Entrepreneur.

Yuen, A. H. K., Park, J., Chen, L., & Cheng, M. (2018). The significance of cultural capital and
parental mediation for digital inequity. New Media and Society, 20(2), 599–617.

https://doi.org/10.3102/0091732X09349791
https://doi.org/10.3102/0091732X09349791
https://doi.org/10.3102/0091732X09349791
https://www.americasquarterly.org/the-digital-divide-and-social-inclusion/
https://doi.org/10.1080/10665684.2014.866871
https://doi.org/10.1080/10665684.2014.866871
https://jenniwiltz.com/how-to-translate-a-foreign-language-video-on-youtube/
https://doi.org/10.1177/1461444816667084
https://doi.org/10.1177/1461444816667084


merc.soe.vcu.edu

What can we learn together?

https://merc.soe.vcu.edu/

	Digital Equity in the Time of COVID: Student Use of Technology for Equitable Outcomes
	Recommended Citation
	Authors

	Digital Equity Brief 2-Use and Outcomes NEW_060321

