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Abstract 
 

This research was conducted to explore the emotional intelligence of 
university students and its relationship with their academic achievement. 
Through multi stage random sampling technique sample of 400 students 
of undergraduate (BS) final semester was selected including 160 males 
and 240 females 14 departments out of 7 faculties of university of 
Sargodha main campus. Baron Emotional Quotient Inventory (Short 
form) was adapted as a research instrument, validated through expert’s 
opinions and pilot testing with reliability coefficient Cronbach Alpha 
values 0.86. Data were analyzed through descriptive and inferential 
statistics. Major findings were; majority of BS students had markedly 
high level emotional intelligence and had excellent, very good and good 
levels of academic achievement. Female BS students had higher 
academic achievement than male BS students but emotional intelligence 
level was equal. There was significant moderately strong and positive 
relationship between academic achievement and emotional intelligence 
of BS students. For students having low level in different sub factors of 
the emotional intelligence it is recommended that university may design 
sports activities, seminars, and workshops to enhance not only their 
emotional stability but emotional intelligence as well. 
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Introduction 
It is the intelligence due to which human beings think rationally 

and respond as the situation demands (Moshahid,2017).Some studies 
have identified weak relationship between emotional intelligence (EI) 
and academic achievement (Shahid & Malik, 2016). But few other 
researchers such as Chamundeswari (2013) and Sinha, Babli and Suman 
(2013) have found significant relationship between academic 
performance and emotional intelligence. Emotional intelligence is the 
ability of persons to make reasoning for their emotions and moreover the 
capacity to use their emotions and information about their emotions for 
assistance in reasoning (Mayer, Roberts & Barsade, 2008).  

As Elias and Arnold (2006) described EI as a collection of skills 
necessary for effective social collaboration and classroom achievement 
such as (a) empathy to be aware of and comprehend others feeling, 
(b)emotional recognition and regulation, (c) self-control to positively and 
effectively control emotions, (d) goal setting, (e) conflict resolution, (f) 
social responsibility while working in a social group and working with 
others, (g) ability to productively solve problems of any individual and 
social nature, (h) leadership skills needed for real involvement in group 
tasks such as communication, motivation, positivity, creativity etc. 

Better emotional intelligence plays a key role to enhance 
learning skills (Nwadinigwe & Azuka-Obieke, 2012). Brain is the place 
where emotions and learning take place. Knowledge is gained and skills 
are learnt. Our emotions are affected by thoughts. The relations of 
emotion and learning are bi-directional and complex process. Emotions 
are the transmission programs between sensory input and thinking. The 
constructive interpretation of the sensory input leads to act and motivate 
for achieving an objective. The destructive input results no learning 
(Triesch, (2015). Anxiety, anger and depression or other negative 
emotions can cause problems in learning process (Lawson, 2002). When 
a person responds to learning environment according to his/her emotions, 
it is called learning; such as response to instructional environment of 
classroom (Flood, 2003) answering to questions, participating in 
discussion etc. 

Accomplishments of student’s objectives are predicted by 
intelligence quotient (IQ) for upcoming events but emotional intelligence 
is used for anticipation of success since start of the 21st century as 
compared to other cognitive intelligence. EI is the factor which is used 
by students to adjust successfully in varying environment (Hettich, 
2000).  
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In the contemporary world, education is getting broadened and 
there are intensive competitions among students to achieve excellent 
achievement. In university life students face various situations where 
they feel difficult to control their emotions. It is essential to manage  
stress and anxiety of students which ultimately affects their academic 
achievement. The basic components of emotional intelligence are 
‘confidence’, ‘self-control’, ‘relatedness’ ‘curiosity’, ‘ability to 
collaborate ’ and ‘capacity to communicate’(Vasudevan, 2013). It has 
been established as predictor of future success instead of traditional 
methods e.g. IQ, standardized test scores and GPA (Lawrence & Deepa 
2013). Parents and teachers always focus on academic performance and 
intelligence and they take emotions as least important. There are many 
effects of emotions on students’ performance ability. Though students 
can gain subject knowledge through their intelligence, but enhancement 
of students’ learning ability is only possible through emotional 
intelligence which can make them efficient as well as high achievers 
(Rupande, 2015). It is concluded in many researches that persons 
managing their own feelings in well manner and they are able to deal 
effectively with their academic problems (Pandey, Gupta, Pandey, &Giri, 
2019; Tyagi, & Gautam, 2017; Malik & Shahid, 2016; Ebinagbome, & 
Nizam, 2016; Hadiwijaya, & Hutasoit, 2017). Low emotional 
intelligence increase levels of conflicts among young students 
(Chamundeswari, 2013). There is need to study the level of emotional 
intelligence and its relationship with academic achievement of university 
students.  
 
Review of Related Literature 

The historical origins of EI are not very ancient which can be 
traced to Edward Thorndike’s, the writer who introduced the concept of 
“Social Intelligence” in the 20th century (1920). In his early studies, he 
described emotional Intelligence (EI) as evaluation and description of 
socially proficient behavior (Chapin, 1942; Doll, 1935; Thorndike, 
1920).  

The first instrument was designed by Doll, (1935), to measure 
young children’s socially intelligent behavior. Two further subscales 
‘Picture Arrangement ’&‘Comprehension’ were included by 
Wechsler,(1939), in his famous test of cognitive intelligence developed 
for the measurement of different aspects of social intelligence. Soon after 
during 1940, Wechsler published his first test describing the influence of 
non- cognitive aspects of intelligent behavior. Later on during 1943, he 
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himself discussed that the models of intelligence is not able to complete 
all the factors.                                                                                                                                                                                   

The researchers made extensive studies and after 1980 they were 
ultimately able to move forward and instead of focusing their attention 
about EI shifted to considerate the rationale of interpersonal & 
intrapersonal behaviors and its role performed in effective adaptableness 
(Zirkel, 2000). While general intelligence is the capability of the 
individuals to act with determination (Wechsler, 1939). During 1983, 
Howard Gardner generated the term “Multiple Intelligence” and 
highlighted the importance of ‘interpersonal’ and ‘intrapersonal’ 
intelligences. Saarni (1999) described eight emotional capabilities that 
interconnected social skills and emotions.  Researchers showed that 
emotional intelligence and social intelligence including interpersonal and 
intrapersonal capabilities can be merged to determine effective human 
behavior. 

Modern theorists like Salovey and Mayer (1990) used the words 
of ‘emotional intelligence’ and originally analyzed emotional 
intelligence separate from social intelligence. Emotional intelligence 
involves inter related capabilities i.e. the ability to recognize correctly, 
apply, understand, and control emotions. According to Cherniss, & 
Goleman, (2001) Emotional Intelligence’ is more important than IQ and 
any other characteristics for success of a student and also suggest a 
person’s recognition, knowledge, exercise, and ability to manage 
emotions and for success, in nearly every job, these emotional and social 
abilities are vital. Goleman (1995) said that the EI matters more in more 
complex jobs.  

Right from the time of Thorndike (1920), many different 
complex ideas of emotional intelligence and social intelligence became 
visible by the creation of attractive combination of disagreement, 
uncertainty and prospect concerning the better way to define the 
construct. Bar On, (2006) described three major theoretical models of 
emotional intelligence in ‘Encyclopedia of Applied Psychology’ in order 
to clarify the role of EI in students success;  (i) ‘Bar-On’s Emotional- 
Social Intelligence (ESI) model’ (Bar- On 2006), (ii) ‘the competencies 
model focused on the workplace’ (Goleman, 1998; 2001;Salovey & 
Mayer 1990; Brackett & Salovey, 2006)and EI Performance Model 
(Faltas, 2017). 
 
Emotional Intelligence Model by Daniel Goleman 

Goleman (1995) introduced the term ‘Emotional Intelligence’ in 
his book. He explained that these abilities have influence many areas of 
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our lives. He further stated that there are five essential elements of EI i.e. 
Knowing one’s emotions, recognizing emotions in others, handling 
relationships, and managing emotions, motivating emotions oneself. In a 
second book Goleman (1998) described an organizations based model of 
emotional intelligence; in it a theory of performance in organizations was 
explained. This model forecast the efficiency and outcome of persons in 
the place of work in an organization (Goleman, 1998). This model was 
composed of a number of abilities. These abilities are taken as 
characteristic of brilliant and successful employees (Goleman, 2001). 
The previous version of organizations based model contained twenty- 
five emotional competencies and five magnitudes of EI. At present, the 
model offers four (4) significant proportions, which further distribute 
more than twenty capabilities (Goleman, 2001): (1) 'Autonomous Self 
Evaluation', 'Self-Determination (2) 'sympathy', 'organizational 
consciousness' and' service hearing 'social awareness, and; (3) self-
control, self-control' in self-determination, self-control, and self-esteem; , 
'Honesty', 'Success Drive', 'Transport' and 'Notification'; and finally, (4) 
Relationship Management, including others' development, leadership, 
impact, communication, authority, building bond, dispute management, 
teamwork and Include collaboration. It is further explained by Goleman 
(2001) that mostly the learned abilities or competencies needed in the 
organizational field based on any of these four dimensions e.g., the 
growth of scholarly competencies is based on self-awareness domain 
which helps in judging the precise self-assessment of the benefits and 
shortcomings of any alternative in decision making processes. Further he 
defined that emotional competence is an acquired ability that helps for 
exceptional performance in any task. 

In order to comprehend the idea of academic proficiency 
described by Mayer, Salovey, & Caruso, (2002) indicates innate capacity 
of managing particular emotional abilities. Goleman’s suggestion was 
that emotionally competent person shows the level of control over 
capabilities or skills developed on the basis of their emotional 
intelligence level due to which he become more efficient in her/his work 
(Goleman, 2001).    
 
Emotional-social intelligence model of Bar-On 

Bar-On model is also called mixed up mental capabilities such as 
emotional self-awareness with other aptitudes e.g., personal 
independence, self-regards and mood (Mayer, Salovey, & Caruso, 2002). 
Emotional intelligence or social intelligence is an example of 
interconnected social skills and emotional competencies that regulate 
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how excellently one can comprehend and express oneself, understands 
others and communicates with them, and works for daily stresses (Bar-
On, 2006). An expression on perceptual aspect exemplifies a distance 
from the expected initiation of intelligence which put light on the 
significance of emotional issues (Bar-On, 2000, 2004, 2006).  Bar-On’s 
model describes the thoughts not only about social intelligence but also 
about emotional intelligence. These intelligences are shaped through 
complex depiction of mutually related traits of personality and emotions 
interacting with each other in the individual. There are five factors of 
emotional and social intelligence that are further subdivided in to fifteen 
sub-factors (Tripathy, 2018). 
1) Intrapersonal Skills: ‘communicates the feelings, ideas in the self, 

capability of being conscious and identify emotions, and it is divided 
into the five sub-factors, i.e. self-regard, emotional self-awareness, 
self-actualization, independence and assertiveness. 

2) Interpersonal Skills: make reference to the capability of being 
conscious and accepting feelings of others’ emotions. It is further 
sub-divided into three sub-factors, i.e., interpersonal relationship, 
social responsibility and empathy. 

3) Adaptability: It is like the capacity of a person to accommodate his 
feelings according to the situations. There are three sub-factors in it 
i.e. flexibility, reality-testing and problem-solving.  

4) Stress Management: It is the ability to manage anxiety and emotions. 
It also has three sub-factors i.e. stress, impulse control and tolerance. 

5) General Mood: It represents the ability of managing feelings and 
emotions and it is to be optimistic. It also have sub-factors i.e. 
optimism and happiness (Bar-On, 2006). 

 
Measuring Emotional and Social Intelligence (ESI) 

 In view of evaluating the factors and sub-factors described in his 
model, Bar-On first developed a viable tool to measure EI (Bar-On, 
1997). Afterwards, he designed many instruments such as self-report 
measure for different age groups and questionnaires for external rate and 
interviews. This is very important to understand Emotional Quotient 
Inventory (EQ-i) which is a self-assessment measure of emotional and 
social intelligence. This EQ-I pertains 58 items and 15 sub-scales of the 
particular factors of emotional and social intelligence. These items use 
five point rating scale (Bar-On, 2006). 

Emotions Quotient inventory (EQ-I) is an inventory with 
widespread range of social and emotional capabilities. Along with 
emotional intelligence level it also measure emotional and social profiles 
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(Bar-on-2000). As a result Bar-onmodelis considered as a diverse 
emotional intelligence model, as it covered cognitive, emotional social, 
and personality dimensions (Mayor, Salovey, & Carasso, 2002). It 
focuses on psychological features on the basis of its organization’s EQ-I, 
its conceptual, analytical meaningful, overall classical construction (i.e. 
cognitive intelligence and personality) and unpaid input for daily life 
principles (Bar–on, 2004, & 2006). 
 
Reliability of the Bar-On model  

EQ-I reliability was reviewed by many researchers in the last 
two decades. Contextual results show that the hypothetical and analytic 
model on the bar-on is reliable, consistent and stable specially, the 
reliability of EQ-i overall internally stable and centered on the standard 
sample was 0.97 (Bar-on, 2004). Internal stability was re-examined at 
51,623 adults in North America, with a slight increase of mean 
(M=.025). EQ-i's overall retest reliability was 0.72 and 0.82 (Bar-on, 
2004). Many researchers reported similar results about the EQ-i's 
reliability (Nwadiningwe, & Azuka-Obieke, 2012).  

After evaluating many emotional intelligence models, generally 
there are two parts of emotional intelligence. Firstly, it demands 
identification of personal emotions of individuals and then management 
of those to promote emotional capability. Secondly, it includes their 
potential to feel other person’s emotion to create constructive social 
relations which are needed in the field of education. Teachers need to 
deal with their feelings and they must also manage their relationship with 
their peers, parents and students. They need to improve their emotional 
intelligence to succeed in their field (Vaziri, Azimi, & Kashani, 2012). 
Use of students’ abilities in studies to remember facts and 
communication in oral form or in written form during examination or 
assessment is called academic achievement. There different factors 
counted for academic achievement such as attitude of students’ towards 
studies or school, study habits, motivation self or gained through parents 
and teachers, intelligence, interest or aptitude in learning different 
subject, self-efficacy etc. On the other hand Udoh (2005) described that 
academic performance is based on psychological and sociological 
factors.  Moreover Suleman, Q., Hussain, I., Ali Syed, M. I., Parveen, R. 
Lodhi, I. S., & Mahmood, Z. (2019) has concluded that EI is also a factor 
affecting academic performance of students. 
 
  



Ahmed, Ali & Tariq                                                                                     78 

Studies on Emotional Intelligence and Academic Achievement  
Ranjbar, Khademi and Areshtanab (2017) conducted a meta-

analysis of 23 articles about relationship of emotional intelligence and 
academic achievement among university students in Iran. They have 
identified weak relationship between emotional intelligence and 
academic achievement. Fallahzadeh (2011) conducted a study on 
academic achievement and emotional intelligence among 233 (70 males 
and 153 females) medical science students in Iran. He found significant 
difference in the academic achievement and emotional intelligence 
scores. He also concluded that EI improved students’ mental health and 
they accomplish their task more successfully.  

Khishtandar (2006) concluded that emotional intelligence is 
essential psychological concept, its full understanding is necessary with 
respect to student’s academic achievement especially the students 
enrolled in the Universities or higher education institutions. University 
has different culture, environment and learning process as compared to 
colleges and schools. During university life students enhance their 
abilities and capabilities along with their academic achievement. In 
Pakistan many studies were conducted on the relationship between 
emotional intelligence and academic achievement such as Adnan, 
Chaudhry and Malik (2012) on students of management sciences; 
similarly Suleman, Hussain, Syed, Parveen, Lodhi, & Mahmood, (2019) 
conducted study on science and technical students, Kayani, Kayani, & 
Saleem (2015) conducted similar students on postgraduate level students 
of Public Sector Universities of Rawalpindi Pakistan; Malik, & Shahid, 
(2016) conducted a similar study on business students but no study was 
available on undergraduate students. So, it is needed to study the levels 
of emotional intelligence of students to help them in achieving personal 
distinction in the subjects they are studying. 
 
Objective of the Study 

The study was opted to find out the relationship between 
emotional intelligence and academic achievement of undergraduate (BS) 
program students. 

 

Research Questions 
1. What is the emotional intelligence level of undergraduate (BS) 

students? 
2. What is the gender wise difference in student’s score of emotional 

intelligence? 
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3. What is the difference between student’s emotional intelligence 
score with respect to department /discipline? 

4. What is the academic achievement level of undergraduate (BS) 
students?   

5. What is the difference between student’s academic achievement 
scores with respect to gender? 

6. What is the relationship of emotional intelligence with academic 
achievement of undergraduate (BS) students? 

 

Methodology of the Study  
The study was quantitative and co relational research design was used to 
determine the relationship between emotional intelligence and academic 
achievement of university students enrolled in BS programs. 
 
Population and Sampling 

Due to financial constrain and shortage of time this study was 
delimited to all the undergraduate (BS)programs students studying in 
final semester in Fourteen (14) Departments of Seven (7) Faculties of 
main Campus University of Sargodha which were taken as the 
population of the study. 

A representative sample was selected through multistage random 
sampling technique described as follows. 
1. Using simple random sampling technique departments were selected 

from each of seven faculties. From large faculties; three to four (3 to 
4) out of nine departments were randomly selected and from small 
faculties having maximum five or less departments; one to two 
departments (1 to 2) were randomly selected. Hence, overall 14 
departments were selected randomly. 

2. From each selected department 30 undergraduate (BS) students of 
final semester were selected randomly.  In such a way 420 students 
were selected as sample of the study.  

 
Research Instrument 

A bilingual version of EQ-i (Short)(Bar-On (2003)was adapted 
by incorporating Urdu translation of each item for the convenience and 
better comprehension of the respondents and used to measure students 
Emotional Intelligence with the permission of author. It comprised of 51 
items. It was validated through five experts opinions and pilot tested with 
one hundred final semester undergraduate (BS) students which were not 
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included in the actual sample. The reliability coefficient Cronbach Alpha 
values was 0.86.  
 
Data Collection 

Data was collected through self-approach, 420 copies of the 
questionnaire (Bar-On EQ-I short form was distributed, out of which 400 
copies were received back. The response rate was 95%. 
 
Data Analysis   

Quantitative data was analyzed by applying descriptive statistics; 
such as frequencies, percentage, mean, and standard deviations and 
inferential i.e. t-test through SPSS 22, one way ANOVA and Person 
correlation. 
 
Results 
Results of analysis are presented in the tables as follows. 
 
Table 1 
Undergraduate (BS) Students Emotional Intelligence level 
Level        Range                     Total Percentage 
Markedly High 130+ 399  99.8% 

Very High  120-129 0  0% 
High  110-119 1  0.3% 

Average  90-109 0  0% 

Low  80-89 0  0% 
Very Low 70-79 0  0% 

Markedly Low Under 70 0  0% 
 Total  400  100% 

Table 1 shows Students Emotional Intelligence level according to BarOn 
(2002) that majority of undergraduate (BS) students (99.8%) had 
markedly high level of emotional intelligence. There was only one male 
(0.3%) having high level emotional intelligence. 
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Table 2  
Gender comparison of students’ EI Score 

Gender Mean SD t df p-value 
Male 233.6 34.41 -.680 398 .497 
Female 235.8 31.58    

Table 2 shows no gender wise statistically significant difference of 
emotional intelligence score existed among undergraduate(BS) students 
as indicated by t-value = -0.680 with df = 398 and p-value = 0.497 > 
0.05.  
 
Table 3  
Department wise comparison of Emotional Intelligence 
 Sum of Squares df Mean Square F P-value 

Between Groups  
16037.101 2 8018.550 7.743 .001 

Within Groups  
411138.649 397 1035.614   

Total  427175.750 399    

Table 3 depicts that there existed significant difference in the mean 
scores of emotional intelligence of undergraduate (BS) students 
belonging to different departments of the university of Sargodha, as 
indicated by F =7.743and p-value =0.00< α =0.05 to find out the 
magnitude of the difference post hoc test Turkey’s highest significant 
difference (HSD) was applied and only significant results are given in 
the following table 4 
 
Table 4 
Post hoc comparison of Students Emotional Intelligence with respect to 
departments 
Department  
(I) 

Department  
(J) 

Mean difference  
(I-J) 

Std. Error P-value 

Sciences Social sciences 16.33479* 4.24597 .000 

 Humanities -13.69875* 4.40304 .006 

Humanities Social sciences 13.69875* 4.40304 .006 

Table 4 indicates that emotional intelligence of BS students of sciences 
departments were better than BS students of social sciences departments 
as indicated by 16.33479 and p-value = 0.000< α =0.05, whereas 
emotional intelligence of BS students of social sciences departments 
were less than BS students of sciences and humanities departments as 
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indicated by mean difference -16.33479, -13.69875and p-value = 0.000, 
0.006< α =0.05. 

BS students of humanities departments were better than BS 
students of social sciences departments as indicated by 13.69875and p-
value = 0.006< α =0.05  
 
Table 5 
BS Students’ Academic Achievement level based on Gender 
Level Male Percentage Female Percentage Total Percentage 

Unsatisfactory 
(Below 2 CGPA)  

0 0% 0 0% 0  0% 

Satisfactory 
(2CGPA) 

1 0.62% 0 0% 1  .3% 

Fair   
(2.01-2.50CGPA) 

24 15% 45 18.7% 69 17.25% 

Good   
(2.51-3.00CGPA) 

50 31.2% 56 24% 106  26.5% 

Very Good   
(3.01-3.50CGPA) 

66 41.2% 85 35.4% 151 37.75% 

Excellent   
(3.51-4.00CGPA) 

19 11.8% 54 22.5% 73  18.2% 

Total  160 100% 240 100% 400  100% 

In this Table 5 six levels of academic achievement; for 
unsatisfactory academic achievement level value (below 2CGPA) were 
taken. Satisfactory academic achievement level value (2CGPA). 
Academic achievement fair level values from (2.01-2.50CGPA) were 
taken. Good academic achievement level value (2.051-3.00CGPA). Very 
Good academic achievement level value (3.01-3.50CGPA) and excellent 
level of academic achievement value ranging from (3.51-4.00CGPA) 
were taken. 

Overall 37.75% students had very good academic achievement 
level, 26.5% students had good academic achievement level, 18.2% 
students had excellent academic achievement, 17.25% students had fair 
academic achievement level and only 0.3% students had satisfactory 
academic achievement level.  

37.75% undergraduate (BS) student’s (151), including 41.2% 
male students (66) and 35.4% female students (85) had very good 
academic achievement. While 26.5% undergraduate (BS) students (106), 
including 31.2% male students (50) and 24% female students (56) had 
good academic achievement. The remaining 18.2% undergraduate (BS) 
students (73), including 11.8% male students (19) and 22.5% female 
students (54) had excellent academic achievement. 17.25% 
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undergraduate(BS) students including 15% male students (24) and 18.7% 
female students (45) had fair academic achievement and only 0.62% 
male students (1) and 0% female students (0) had satisfactory academic 
achievement. Majority of students 55.7% (224) had very good/excellent 
academic achievement. 
 
Table 6 
Comparison of academic achievement of undergraduate (BS) students 
with respect to gender 
Gender N Mean SD t df P-value Effect size 

Cohen’s d 

Male 160 3.05 .367 -3.203 398 .001 0.33 

Female 240 3.18 .417     

Table 6indicates existence of statistically significant difference in 
academic achievement of male and female students as indicated by t= -
3.203, df = 398 and p=0.001 < α=0.05. The higher mean score =3.18 and 
SD=.417shows that female undergraduate (BS) students had higher level 
academic achievement than male students (mean score =3.05& 
SD=.367). But according to value of effect size 0.33 this difference is 
small. 
 
Table 7 
Correlation between undergraduate (BS) students’ Academic 
Achievement and Emotional intelligence 
 Pearson correlation  (r) p-value 

Academic Achievement   

Emotional Intelligence .494 .000 

(N = 400) 
Table 7 shows that there was significant, moderate and positive 
relationship between undergraduate (BS) students’ academic 
achievement (M=3.12, SD=0.40) and emotional intelligence (M=234.97, 
SD=32.72) as indicated by Pearson(r)-value = .494 and p-value= .000 < 
α = 0.05. 
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Table 8 
Correlation between undergraduate (BS) students’ academic 
achievement and EI sub factors 

 Mean SD (r) p-value 

Academic Achievement 3.12 0.40   

Intrapersonal Skills 80.32 11.68 .470 .000 

Academic Achievement 3.12 .403   
Interpersonal Skills 41.21 6.08 .429 .000 

Academic Achievement 3.12 .403   

Adaptability Skills 47.59 7.63 .471 .000 

Academic Achievement 3.12 .403   

Stress Management Skills 31.95 5.45 .416 .000 

Academic Achievement 3.12 .403   

General Mood Skills 33.88 5.49 .405 .000 

Table 8 shows that there was significant, moderately strong and positive 
relationship between, BS students’ academic achievement and EI sub 
factors i.e. intrapersonal skills, adaptability skills, stress management 
skills and general mood skills as indicated by Pearsons-values = .470, 
.429, .471, .416, .405 respectively and p-value= .000 < α = 0.05. 
 
Findings and Discussion 
1. Emotional intelligence (EI) of BS students of university had 

markedly high level. 
2. Male and female undergraduate (BS) students’ emotional 

intelligence score was not different. According to earlier 
researchesof Bar-On, (2000, 2004, 2006) there were small gender 
based differences in few of the factors measured by the EQ-I. More 
speciffically, Bar-on model indicates females appear to have better 
interpersonal skills, more awake about their emotions, can better 
manage the emotions, show more sympathy and more social 
responsiblity than males. While males showssuperior self regards, 
better flexiblity, handle well with stressed situations, have good 
problem solving and good optimism than females.Yong (2003) also 
concluded that male and female had equivalent emotional 
intelligence scores. The finding of this study is not in line with the 
research findings of Mansoori’s (2001) that there was gender 
difference in the score of emotional intelligence scores. 

3. Emotional intelligence of BS students of sciences departments was 
better than BS students of social sciences departments, whereas 
emotional intelligence of BS students of social sciences departments 
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were less than sciences and humanities departments of BS student’s. 
BS students of humanities departments were better than BS students 
of social sciences departments.  

4. Majority of the BS students has excellent very good and good levels 
of academic achievement. Female BS students had higher academic 
achievement than male BS students.  

5. Results of this study indicates that emotional intelligence and its 
factors (intrapersonal, interpersonal, adapability, general mood 
&stress management) had a significant, moderatly strong and 
positive relationship with academic achievement. These findings are 
consist with the results of the research conducted to explore the 
effect of emotional intelligence on academic sucees (Bar-on, 2004; 
Chapin, 2015). They concluded that factors of emotional intelligence 
which are managing and regulating one’s feeling, general mood 
skills,intrapersonal, interpersonal and problem solving, have 
significant relationship with academic success for example, a 
students who manage his emotionswould be able to handle 
theanxiety and stress during his presentation, test and examination. 
Futhermore ability of using interpersonal skill may help students to 
get academic help from fellows,resources persons and teachers, 
moreover the ability of using intrpersonal skill wouldhelp students in 
struggle of achieving own goals and realize his/her potential. Ability 
to genernal mood skill may assist students hope for best and 
motivated to achieve academic success. 
 

Recommendations 
Recommendations made on the basis of findings and conclusions 

drawn from the data analysis of the study are as follows: 
 Students of social sciences were behind the students of humanities 

and sciences. So, it is recommended that university teachers of social 
sciences departments may design activities to increase 
communication skills and emotional competence skills for better 
self-awareness skill of the students. 

 Female students having low emotional intelligence as compared to 
male students, it is recommended that university teachers may design 
sport activities, seminars, conferences and workshops for students to 
increase emotional stability which lead them to increasing emotional 
intelligence.  
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