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Abstract

This paper presents the results of a research study into the teaching and learning of
English through the use of Computer-Mediated Communication (CMC) tools, particularly

Skype™ conference calls. Thg geaup of 12 EFL (English as a

Foreign Language) Al' adult UD?) of a state university in

Bogota, Colombia. The study ype™ conference calls as a
computer-mediated communi A1l learners’ speaking skill
out of classroom settings. T features and conditions of
qualitative action research. rolve the fact that Skype™
conference calls might be co 1 to promote EFL adult Al

learners’ speaking skill, especi8 es and oral reinforcement of

both language fluency and course contents out 8 classroom settings.

Key sagords: speakin, ill, Computer-Me Commumggation (CMC) tools in EFL,
de-1 amS Toana

" Al or basic users according to the Common European Framework for Languages
? Language institute of Universidad Distrital “Francisco José de Caldas™
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Resumen

Este trabajo presenta los resultados de un estudio de investigacion sobre la ensefianza y
el aprendizaje de Inglés, utilizando herramientas de comunicacion mediadas a través del

computador, particularmente lassllasaada i pe™., Este estudio se realizéd

con un grupo de 12 estudia a extranjera con un nivel

lingiiistico de Al de acuerdq ferencia en el instituto de
lenguas (ILUD) de una unive El objetivo del estudio fue
determinar el efecto de las 1 como una herramienta de
comunicacion mediada a trav de la habilidad de habla en
Inglés del grupo de participa es de clase. Este estudio se
realizd en virtud de las caractd vestigacion-accion cualitativa.

Los principales resultados mostraron que las [[@madas de conferencia de Skype™ pueden ser

consi mo una h#%amienta de influencia para roﬂover |

~Universi

socialgk el refuerzo o tanto los conteni lase co a fluidez en el lenguaje fuera
e La Sabana

Palabras claves: habilidad de habla, herramientas de comunicacion mediadas a través del

computador en la ensefianza del Inglés como lengua extranjera, llamadas de conferencia de Skype™

en la enseflanza y aprendizaje de idiomas.
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1. INTRODUCTION
1. 1. Background
Both in school and in later life, the ability to speak well is a key to success (Littell,
1985). It does not matter the language or the geographical context where it is spoken, being

able to speak a language propg antage for anybody. Thus, in

its simplest form, speaking ca hat one is thinking (Lewin

& Shoemaker, 1998). Howevs ®icn language classroom, the
term speaking refers to using students the opportunity to
use and practice the languagdithes ‘-: p, 2003). Therefore, one of
the main functions of lang as many opportunities as
possible for their learners ta e target language. This is
comprehensible in the sense Tt > goal of learning a foreign

language is to be able to speak it. Therefore, te@hing should help them to achieve that goal to

the b abilit (Grﬂberg, 1997). However, helpin stdents {Sevelop such s
skill tcills tgibe aEh nlgv@flignsgle @ I S §sPE

and \\g

trup (2003) bghigse that “organizing to practigg speaking English can be a big
ae-La-Sapana

Traditionally, the teaching of speaking has taken place within formal classroom settings.

p king

Recently, with the rapid growth of Information and Communication Technologies (ICTs) the
teaching of the English speaking skill and English in general have been taken to more
contemporary teaching dimensions where computers and Internet—based technologies play a
relevant role. Thus, more and more English language teachers have opted for incorporating
such emerging technologies into their everyday teaching practices as such “technologies can
empower them as teachers and improve their teaching as well” (Smith & Baber, 2007, p. 11).

Smith and Baber (2007) argue that incorporating information technology into your teaching
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practice can bring many concrete benefits, which include: It provides access to up-to-date
material on every imaginable topic; It can be cheaper than face-to-face teaching; It allows
non-native speakers to interact with native speakers; It allows students to study at their own
pace, whenever they want; It enables people living far apart to come together and form

communities; It can be intringicalldaatiatingeas PEDTRTATaTe others (p. 11). Hence, such

benefits and many more offer d technologies might clearly

oe classroom.

S

be used for the teaching of the

With such a great influe uman interaction, language
teachers and students” comm alo live classroom interaction.
On the contrary, computers at a vast variety of options for

en language teachers and

to CMC, ®bdomo (2010) states that it is defMed as coding and d¢€
JUNIversidac
procesging in multiplrats through the W of the cganputer and allied technologies
sdePerso Di 'tzadstant)g &, @ f&enﬂa

media like the internet, email, chat systems, text messaging, YouTube, Skype™, and many
more to be invented. In conclusion, Skype™ constitutes a useful CMC tool in order to achieve
such human-computer interaction as a means for exchange of language knowledge and
information. Additionally, Skype™ allows learners to interact, modify and elaborate their
input (Doughty & Long, 2003), while engaging in meaningful “conversation.” (Long &

Doughty, 2009).
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1. 2. Justification

As stated in the previous sub-section, developing the ability to speak in a foreign
language is a difficult and arduous task (Pawlak, Waniek-Klimczak & Majer, 2011). Pawlak,
Waniek-Klimczak and Majer (2011) believe that this is because the acquisition of speaking

involves the mastery of the gathe point that they can be

employed automatically in sp bwing examples, taken from

a teachers” on-line discussion 5), corroborate the idea that

developing the speaking skill @llacc teachers:

1. My business stu
can’t have even
improve?

2. How can I help
it good pronunci

3. My students alwé 1 speaking, but I don’t
know how to teGERe" them lots of useful
expressions (p. : .

esentations, but they
How can I help them

t? What is fluency? Is

Questions like these express some of the'common dilemmas teachers face when trying

to ad(ﬂ L O, ® -t d d
niversiaad.

we lly hear our ts stating that t ot spea glish even though they have

de-La-Sabana

language, making clear reference to their previous unsuccessful learning experiences.

In reference to the specific context where this study was carried out, class observations
showed that the participants of this study tended to have low scores, especially while
assessing their spoken production. The assessment themes of such students at this language
level (A1 or basic users) included simple descriptions of their families, daily routines, friends,
houses etc. The participants of this study tended to obtain low scores in some of their
evaluated speaking exercises (see figure 1 and 2), especially in their pronunciation area,

which is a necessary part of speaking (oral communication) (Boyer & Boyer, 2002). They
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also had low scores in the component of interaction with the audience, which required them to
use their language background in order to ask and answer questions about their own
presentation with the audience (their classmates).

The participants of this study had limited opportunities to speak English during their

ordinary classes. In other worg to the target language both

inside and outside the class ajority of foreign language

contexts (Pawlak, Waniek-K ore, Spanish is the official
language of the learners’ cou s their exposure to the target
language, especially for oral icted to their English class.

As a result, these learners rarg heir teacher and classmates

misco En igh 1 ﬁ t ta 1

not alle to speak t get language flu econd, tlg researcher’s own classroom

E eexvm 18Danana

ideas in English when they were orally assessed, but also when they were not assessed. This

,_.

was evidenced through ordinary course speaking exercises in which learners expressed that
they were not able to speak due to their limited range of vocabulary and lack of confidence in
the target language. To wrap up, all the above-presented reasons were crucial in order to
reveal that EFL adult learners at this language level (A1) at ILUD tend to face difficulties at
the moment of expressing their ideas about everyday course contents and life experiences in

English.
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The above outlined facts stood for vital reasons and motivation to start this action
research project with the main goal of promoting EFL adult Al learners’ speaking skill
through Skype™ conference calls out of classroom settings’ at ILUD. Thus, the action
research focal group of this study consisted of 12 volunteer* EFL adult Al learners, whose

ages varied from 18 to 40 yqg Bas a duration of 48 hours in

total. The levels of the course Introductory I and II, Basic

I and II, Intermediate I, II, zed I and II. The group of
participants in this study was @lirse. The level of English of
the group responded to basic 1 llon European Framework of
Reference for Languages. Th t had been rather poor and
limited in regard to their o ced in their scant spoken
production showed through th caking exercises in class. The

general purpose of the course, according to th&¥syllabus, was to provide the group with basic

gram orms of leish and develop appro riaf@ pronufciation pattern@ and
JUniversidad-
the lgggners’ awarenqgaedid terms of form, ime and fuggtion of the language features
de-L.a Sabana

With a view to international, national, local and institutional language policies,
specifically regarding the relevance of the development of the learners’ speaking skill, this
research project has found its main foundations under the following principles. Internationally
talking, this study had its foundations based on the Common European Framework of
Reference for Languages or (CEFR) (2001) which claims that in relation to the overall oral

production (speaking), Al or basic users must be able to produce simple mainly stated

* In this study, the term out of classroom settings is synonym of the term out-of-class learning and it refers to
curricular and non-curricular learning experiences for pupils and students outside the school environment
(Resnick, 1987). It might also be understood as “any kind of learning that takes places outside the classroom”
(Benson, 2011, p. 62).

* This group of learners were told about the project and voluntarily agreed to make part of the same.
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phrases about people and places and describe him/herself, what he/she does, and where he/she
lives (p. 59). From a national point of view, this study found its support on the “Estdndares
Basicos de Competencias en Lenguas Extranjeras: Inglés” (MEN, 2006) (Basic Skill
Standards in Foreign Languages: English), which states that A1 or basic users must be able to

use everyday expressions to g be classroom (p. 19). From a

local point of view, the “Bog diez afos” program (2006)

(Bogota and Cundinamarca erm one hundred percent of
graduate students from high with a B1 proficiency level
in English with reference to ional point of view, ILUD
which is the language institu university) “Francisco José
de Caldas” seeks for deve ', " oU@c users so that they can
communicate and interact with om settings (ILUD, 2010).

This research project aimed at outlining

Skyp ence calls #a means of promoting the s eak’g skill, @pecially with (@ goal
of strefilithe gIglellM@ Velsallod&i gain
insiglgg about learnerged@glings towards the i entation gfeSkype™ conference calls as a

e Lia-Sabana

experiences at formal educational contexts.

e possible benefits of the implementation of

1. 3. Research Questions
» To what extent does the use of Skype™ conference calls help EFL adult A1 learners at
ILUD promote their speaking skill?
» How do EFL adult A1 learners feel about the implementation of Skype™ conference

calls as a computer-mediated communication tool in promoting their speaking?

> Developemntal processes refer to the enhancement of not only grammar items but also all linguistic skills such
as speaking, reading, listening, and writing and other areas such as pronunciation, vocabulary, intonation etc. in
the target language classroom.
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1. 4. Research Objectives
1. 4. 1. General:
» To determine the effect of the use of Skype™ conference calls in promoting EFL adult
Al learners’ speaking ghailleg »

1. 4. 2. Specific:

» To analyze the insigl ards the implementation of

Skype™ conference c: ication tool at ILUD.

» To analyze the feeli QW rds the implementation of

Skype™ conference c: ication tool at ILUD.

Universidad
e La Sabana
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2. THEORETICAL FRAMEWORK
This study claimed that using Skype™ conference calls might to certain extent promote
EFL adult Al learners’ speaking skill. Granted that, for the clarity and appropriate
understanding of this action research project and its language teaching and learning

implications, it was necessa ates of the art in relation to the

main constructs that were dirg 1d application of this project

itself. In this respect, the literd [@roject aimed at outlining the
definition and state of the @l spectively: speaking skill,
Computer-Mediated Comm ‘: oc learning and teaching,

Skype™ conference calls in I

2. 1. Speaking Skill

To start, international, national and localflanguage teaching and learning policies have

dy. Interr@ionally talking, this study hadWits folWlations based
JNIver $l

CEF othe language le the target group tudy belg@eed to Basic users or Al. The
~Hig-Dabana

into spoken interaction and spoken production skills. In relation to the spoken interaction

fram

skills, the CEF (2001) states that language users must be able to ask and answer simple
questions in areas of immediate need or on very familiar topics. In relation to the spoken
production skills, language users must be able to use simple phrases and sentences to describe
where they live and people they know. With that understood, this study sought to provide
EFL adult A1 English users with a space where they could develop their spoken interaction
and spoken production skills through the use of Skype™ conference calls. In this respect, the

use of Skype™ conference calls aimed at generating more opportunities for adult learners
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with Al language level proficiencies to orally reinforce everyday course contents and main
language items studied in their everyday classes.

From a national and local perspective, this study found its support on the “Programa
Nacional de Bilingiiismo” (National Bilingual Program) and “Bogotd and Cundinamarca

Bilingiie” programs. The firstgaa deaRilingiiismo” (2004) seeks to

create appropriate spaces and ian population in a foreign

language (English in this casg etter working and inclusion
opportunities in the changing e second one, “Bogotéd and
Cundinamarca Bilingiie” progiamgl : - m ning sh m and long-term strategies,
among state and private instit > competitive in English as a
foreign language (Concejo de > national and local policies,
Skype™ conference calls migh® foute to these paramount goals

of the Colombian nation as English language [€rners could promote their speaking skill and

initia es to reactihe expected language roficienci®h.
Jniversidad.

unsatigfied ability in guage classroom. nguage her, I usually hear statements

de La-Sabana

speak, 1 feel like I cannot say a word,” or less optimistic positions like: “I have studied
English for years and I cannot speak English yet. I feel I will not ever speak English.” From
the teachers” perspective, Thornbury (2005) cites the following examples: “My students
always say that they want more speaking, but I don't know how to teach it, apart from giving
them lots of useful expressions” or “My business students are good at giving presentations,
but they can’t have even the simplest presentations. How can I help them improve?” These
learners’ common declarations just corroborate Martin Bygate’s (1987) assumption that

speaking is in many ways an undervalued skill in the language classroom. They also express
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some of the common dilemmas that teachers face when trying to address the teaching of
speaking (Thornbury, 2005). Similarly, Baker and Westrup (2003) state that speaking is a
neglected language skill in many classrooms. In fact, the speaking skill is viewed for many
language teachers and students as one of the most challenging skills to develop when teaching

or learning a foreign languagg 1983) state that “learning to

talk in the foreign language e most difficult aspects of

language learning for the te: 25). Likewise, Thornbury
(2005) affirms that speaking language learners. This has
been the main reason behind ghegt I o his ac -' rch project as a response to
the need of finding out altefiaf ™ y SPS ing skill out of classroom
settings.

In this study, speaking 18

practiced independently of the grammar curric

was ant by the"®peaking skill, it was necessa t,fully canprehend what'@ skill
represdilts 1 anlag.teimV I%Elglld&d"em
“spealging practice” ;‘oral exams,” we ize thatgghere is a difference between
de La-Sabana

and skill is crucial in the teaching of speaking. Thornbury (2005) puts it this way: “speaking

m (Thornbury, 2005). To understand what it

involves both a command of certain skills and several different types of knowledge.” (p. 1).
Bygate (1987) affirms that the fundamental difference between knowledge and skill is that
while both can be understood and memorized, only a skill can be imitated and practiced. This
differentiation is congruent with the definition of skil/ given by Richards and Schmidt (2002)
who state that a skill constitutes an acquired ability to perform an activity well, usually one

that is made up of a number of coordinated processes and actions. Many aspects of language
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learning are traditionally regarded as the learning of skills, such as learning to speak, or
reading fluently (p. 489).

It is noticeable that the nature of the speaking skill itself is difficult to define taking into
consideration that it is not easy to establish criteria to evaluate a speaking test (Richards &

Renandya, 2002). Neverthele g that the term speaking skill

in language learning needs to icative use the students will

be able to make of it. Thus, that such use may be quite
limited for beginners or wide limited perspective, Dubin
and Olshtain (1986) state thal d as the learners’ ability to
ask basic questions in an intet orking as a customs officer

scope, Dubin and Olshtain

conv nd discussi®hs. To wrap up, the partici ants & this $

into thl l Mlv 1@

their gmnmg lang proficiency. Alt e idea ipgthe end was to prepare them
-Lia- Sa sana

spontaneous language situations in which they could interact with others in a less controlled
way.

Bygate (1987) refers to two basic ways in which something we do can be seen as a skill.
These are: motor-perceptive skills and interaction skills. Bygate (1987) affirms that the first,
motor-perceptive skills involve perceiving, recalling and articulating in the correct order
sounds and structures of the language. The second, interaction skills involve making decisions

about communication, such as: what to say, how to say it, and whether to develop it, in

accordance with one’s intentions, while maintaining the desired relations with others. For the
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purpose of this study, the latter constituted the most relevant skills to promote throughout the
pedagogical intervention process, that is, the interaction skills.

In this study, interaction skills denote the idea of providing a suitable language-learning
environment where students can socially interact with others in a verbal way while using the

target language. Thus, the teijami elated to the social context

where the verbal interaction that social interaction skills

are referred to as the skills re eaningful relationships with
others. In this respect, Curtis omplex activity made up of
many singular skills that whe 1 e to the interactions any one
person has with others. Curtis nent of such social skills all
that needs to be done is to ta successful interaction and

provide an individual with:

Opportunity to practice the skill in a safe and nonjudgmental setting
equired ' refine the skill

= : 9 . )

1nu@o tu Ya ig c a n S so

Jniversias

ving said th achieving the majgwesgeof this roagarch study, participants would
e-La-Sabana

synchronous online communication. In this study, such necessary skills include technology

YVVVYVYYV

Co
eve

literacy, basic English communication skills, Skype™ conference calls training etc. To do so,
the participants of this study are provided with the necessary training sessions before its actual
pedagogical implementation phase in order to guarantee as mush as possible the appropriate
development of the proposed Skype™ conference calls sessions.

Various academics have attempted to explain the changing processes that take place for
the development of social skills. Lev Vygotsky introduced the social development theory in

the 1920s. According to Liu and Matthews (2005) such theory became the origin of social
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constructivism. Vygotsky’s theory argues that the key role in cognition development lies in
social interactions (Vygotsky, 1978). In other words, providing the appropriate context for
learners to interact and exchange knowledge and experiences might result into learning for
them. Thus, this study aims at providing the appropriate context, which is synchronous online

communication reached by pes , in order to promote the

speaking skill in EFL adult A

According to Garton (1 ponents to social assistance.
There is the rather obvious ¢ Wmore experienced language
users and there is an innate prigdisy ) - & ait of Jalisito interact socially.” (p. 60).

For the sake of this study, bofi*¢ are'egi IPAMnd considered as crucial for

they

other

to througl@kypeTM conference calls to prac’ce thei@peaking skill.

niversidad-

equipggd with a ran ensory and moto ons that fggilitate social interaction from
de La-Sabana

Within the interaction skills, Bygate (1987) 1dent1ﬁes at least two demands which can

affect the nature of speech. The first relates to the internal conditions of speech: the fact that
speech takes place under the pressure of time, in Bygate’s (1987) words, that demand stands
for processing conditions. The second involves the dimension of interpersonal interaction in
conversation, or reciprocity conditions, in Bygate’s (1987) words. In relation to the former,
that is, the processing conditions, Bygate (1987) states that it generally makes a difference
whether a piece of communication is carefully prepared or whether it is composed on the spur

of the time. Bygate (1987) also affirms that in spoken interaction, the time constraint can
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affect our choice of words, style and performance. This statement constituted the ground of
this study in the sense that this project aimed at implementing a computer-mediated
communication tool that enabled learners not to feel constrained about time limitations or in
Bygate’s (1987) words, the processing conditions. In other words, this study sought for

providing EFL adult A1 lea hrough which learners might

promote their speaking skill rengthening their everyday

course contents.

2. 2. Computer-Mediated Language Learning and

Teaching
In the previous subsecti iTihc term speaking skill which

ented a discussion of what is

constitutes a crucial construct 1

meant by computer-mediated communication f#om a language learning and teaching point of

view. < 5
! ! o»mg V@trms 104
as it is commonly known)

mputer med communication just CM

s been since the electron digital computer was
(som g Wor or < [
exch otype €
on, een <

computer technology (p. 14)

Thurlow, Lengel and Tomic (2004) themselves affirm that “it has only really been since
the mid-1990s that the fast growing popularity and ubiquity of personal computers (especially
for emailing, chatting and surfing the web) has caused CMC to become so attractive to
scholarly attention (p. 15).” Given that nowadays CMC is widely recognized as an academic
field, it is quite pertinent to provide a definition of what is understood by CMC throughout

this research study.
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From a broad point of view, Thurlow, Lengel and Tomic (2004) define CMC as any
human communication achieved through, or with the help of, computer technology (p. 15). In

other words, CMC refers to “an integration of computer technology with our everyday lives
and it studies how human behaviors are maintained or altered by exchange of information

through machines” (Wood & odomo (2010) states that CMC

is defined as the coding and symbolic systems between

sender and receiver for info [@s through the medium of the
computer and allied technolog g nts (PDAs), mobile phones,
and blackberries; and througliFfiig at systems, text messaging,
YouTube, Skype™, and ma rs many kinds of services,
including asynchronous e-ma Mboards, electronic databases,
facsimile, teletex, videotex (RS Bluck, Coliz, & Rosenbaum,

1991), chatrooms (Halbert, 1999), among o

“CM any comfunicative situation which occurd#throug

. Amant and Kelsey (2012) put it this way:
he use of coffiected
-43 NIV PS1HOLaCL-

confegence calls cons a valuable tool to te real sygchronic interaction among two
€ L e a?b&na

through which learners may engage in authentic interaction with others.” (p. 83). Through this

spoken interaction, language learners can exchange ideas, concepts and knowledge out of
classroom settings and above all from their own home. This constitutes one of the greatest
advantages and benefits from the implementation of Skype™ conference calls as language
learners can practice their language skills from the comfort of their own home. It means that
they do not have to move to the traditional language-teaching classroom to practice their
language skills as they can do so from their own home through the use of the Skype™

conferences.
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From the perspective of language learning and teaching, Kern and Warschauer (2000)
state that CMC allows language learners with network access to communicate with other
learners or speakers of the target language. This assumption just validates the idea that
Skype™ conference calls might constitute a precious tool to generate meaningful

communication and interactjQiesaiaong ; akbicipah his research study. More

importantly, the researcher progress in their spoken

language skill from the use o @regard, Levy and Stockwell
(2006) state that CMC tools @ ond researchers alike can
monitor learner output easil . pBuyen (2008) affirms that a
thorough understanding of C unequivocally essential for
not only educators but lang uage professionals need to
capitalize on the advantages a chnology has to offer (p.24).

With a view to this perspective, CMC tools, ®specially Skype™ conferences, constitute a

aile opportunity to help EFL AWt Ailarners promot@ their
cording to N, (2008), CMC ca; iewed botlgas meditational tools and as a
e-La Sabana

that pr0V1de the medium for communication. Other aspects are revealed when CMC is

th and t

poten
speakifg skill ou f t

perceived as a communication process, which includes the message, the sender and the
receiver (p. 24). For the purpose of this study, Skype™ conference calls, which are CMC
tools, were perceived as integrated and correlated tools that involve both mediation and
communication processes. From a mediation point of view, the Skype™ conference calls
aimed at generating spaces where the participants of the study could interact and exchange
information in the target language among them with the use of technological devices such as

computers, Internet, microphones etc. From a communication point of view, the Skype™
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conference calls aimed at providing the participants of the study with the opportunity to
communicate among them through the act of sending and receiving oral messages in the
target language that are meaningful and relevant to them in their language learning
experiences. Obviously, taking into consideration that through the use of the computer, the

Internet and the CMC tools gaand vocabulary are affected

but also the way we perceive ¢ stern, 2010, p. 8).

CMC allows for two tyj Qihunication: synchronous and
asynchronous communicatio y & Regine, 2007). For the
purpose of this study, Sk under the principles of
synchronous communication that media such as video
conferencing and chat com unication and it has the
potential to support e-learners Fcommunities. In this respect,

Richards and Schmidt (2002) state that in co

that is ins@ntaneous, with all participants lgged on@® their computc
“Universida

nternet chat ith specialized pr. (533). a and Lupion (2008) believe

de-La Sabana

communicate with each other, users should be avallable on the Internet. Chat and instant

buter assisted language learning, this refers to

and

the

messaging programs are examples of synchronous communication. Similarly, Wood and
Smith (2005) argue that “synchronous communication occurs when two or more participants
are interacting in real time” (p. 42).

Hrastinsky (2008) affirms that the advantages of synchronous communication include
the fact that learners and teachers experience synchronous e-learning as more social and avoid
frustration by asking and answering questions in real time. Synchronous sessions help e-

learners feel like participants rather than isolates (Hrastinsky, 2008). Similarly, but with focus
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on the language-teaching field, Lamy and Hampel (2007) affirm that synchronous
communication fosters peer collaboration and can be used to give feedback to students as
well.

Next, some of the most common research focuses in relation to CMC found in the

literature up to now are outlinggd

Greiffenstern (2010) md ave different starting points

and that different linguists p . In an attempt to show the
diversity of research focus i @cence, Greiffenstern (2010)
maintain that some linguists ti§ #a i poken and written language,
others see it as something co ergence of features of CMC
from the perspective of the from the perspective of the

language users trying to adapt {SERCTRE Ne M, SO K@l®cial factors into consideration

ce, on the®ne hand, Liu (2002) argues thaf®nan the earlier studies on
[ lskl V& lh arily

ocial Presence T edia/Infggmation Richness Theory, and

@ oeiues TRory. 02) afi ah

to-face communication has the most social cues and information (including verbal and

._n

nonverbal cues) to convey emotions in communication, while CMC communication has the
least social cues and information (limited to only verbal cues). Therefore, CMC tends to be
inherently task-oriented and to lack emotional content in communication.

On the other hand, Liu (2002) also states that another

relevant research focus on the topic of CMC has to do with the social-emotion-oriented
model. The social-emotion-oriented research model in CMC environments is primarily based

on Walther’s (1992b) Social Information Processing Model, which is based on principles in
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social cognition and interpersonal relationship development from social psychology (Liu,
2002).

This way, it can be inferred that the field of CMC is so immense that researchers and
lisnguits might not have covered yet all the different varieties and functionalities involved in

such a huge research ground. i becomes obvious that there

is probably not just one kind ¢ often concentrate on certain

forms of CMC for their stud illc or on certain elements of
CMC.” (p. 17).

It is true to say to this [jDung ) licvising most of the existing
literature related to CMC, the phenomenon (Greiffenstern,
2010). This is especially in r¢ SE®MC Skype conference calls

with language teaching and lea

2.3. onference®alls in Lan uage Learnin and® eachi
e colerlce IIIV)Q c!sen Kli t t Al
AT

le

B the main focus of this study.

promote thej aking skill out al classyg@m settings, for some of the
de La-Sabana
Internet tools are some of the most widely employed for language learning due to the capacity
they have to connect geographically dispersed audiences, especially students with other
speakers of the language they are learning (Long & Doughty, 2009). Second, the main
advantage of CMC tools, such as Skype™, for language learning lies in the potential they
have for collaborative learning, and for allowing learners to interact, modify and elaborate
their input (Doughty & Long, 2003), while engaging in meaningful “conversation.” (Long &
Doughty, 2009). Third, Ritchie and Bhatia (2009) argue that laptops with Skype™ and

classroom equipped with video conferencing facilities have made distance language learning
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a reality as learners today can contact a native speaker in any part of the world and receive
highly individualized feedback in spoken and written language at the time or place of the
learner’s choice.

The above outlined reasons constituted the main purposes behind the implementation of

Skype™ conference calls as a ote their speaking skill out

of their formal classroom set ctive voice and video tools

such as Skype™ affords stud the target language for real
time exchanges outside of cl gage in self-access learning
by means of the Internet (Zh@ngge r ~ A Mullen et al. (2009) argue
that Skype™, the free Inte | . t example of the kinds of
Internet technologies that ha between distantly separated
users and the potential benefi® tricted, global conversation,
completely free of charge, are self-evid@nt. Furthermore, “for many, audio and
deo ing techno’gy have come to be seen as th.next Oflical step in laf

teachiri@ andilecariiin oS ind@ its to- n a

communities eract in a synch vironmeRpgg’ (Eamer, 2010, p. 37).
de-L ast ba&n a

computer program you can use to make telephone calls over the Internet and that you can also

use it to make conference calls and video calls, to chat, and to transfer files. Similarly, Loren
and Susan Abdulezer and Dammond (2007) affirm that Skype™ can dramatically alter how
you exchange information, how you meet new people, and how you interact with friends,
family, and colleagues. Chen and Cordier (2008) maintain that Skype™ offers one of the
most popular voice-over Internet protocol services and with a computer, an Internet
connection and a few simple steps, foreign language speakers and learners can connect with

and call one another across time zones. Chen and Cordier (2008) also affirm that with
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Skype™ you can dial a contact (provided the person you are calling has also downloaded
Skype™) and talk to and from any country, using a headset and microphone plugged into
your computer.

Loren and Susan Abdulezer and Dammond (2007) argue that although you can make

calls on Skype™, there is SO g e things you get or can do

with Skype™:
» Call to or receive hone, a cell phone, or
a computer on the
» Send or receive fi from fellow Skypers.
» Search your Outloo in Skype™.
» Search the Skype™ is@on the planet.
» Hold a conference ‘ Besides participating

with your conference
and files.

in audio confere
participants — ex
Make live video ca
Initiate a group c
Hold a Skype™ cast
Transmit secure
transfers, and vide

a time.
ersations, text, file

VYV V VYV

For the purpose of this study, the main Skype™ features used during its development

and imfilemcfitaty e - ! - d d

A h ml\MEr SeL aa the
markc@(iChat, Skype SN Messenger an@so O, literatur@n the use of such tools is still
de La 'Sabana

teaching via synchronous audio communication tools is conducted via Skype™ with the first
articles starting to appear from 2005 (Godwin-Jones, 2005).

Godwin-Jones (2005) explored the use of Skype™ and podcasting for language
teaching and learning purposes in online environments. Overall, he found that both Skype™
and podcasting can be considered "disruptive technologies" in that they allow for new and
different ways of doing familiar tasks and offer intriguing opportunities for language
professionals and learners, as they provide additional channels for oral communication

(Godwin-Jones, 2005).
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Similarly, Elia (2006) conducted a research study where she explored the effect of
Skype™ for language learning in Tandem®. For this, she used and recommended The Mixxer

which is a free educational website for language exchanges via Skype™ (access it from:

http://www.language-exchanges.org/). She concluded that “Skype™ language learning

through ‘Mixxer’ can be a cogag pported, experimented, and

its efficacy monitored in diffe can be a valid aid in trying

to support language learners Y d to the difficulty in having
contact with native speakers.”

Kinoshita (2008) exploeglg 0 communication, such as
1Chat and Skype™ in order to D practice speaking with and

listening to native speakers o ’ ) FICO@E rcal-life communication in

otherU earth at a er low cost to the consumer (Kir’shita,
&

Jiiversidad.
that pe™ and simj chnologies can b imally explgiged for language learning in an
de-I.a - Sabana
exchanges is an important and well-recognized potential way to enable language students to
benefit from communicative interaction with native speakers of their target language, but it is
not enough as further refinement is necessary to avoid the pitfalls of poor sustainability and
diminishing student motivation (Mullen et al., 2009).

More recently, Coburn (2010) conducted an action research study focusing on the

online teaching of English conversation through Skype™, a VOIP (Voice Over Internet

Protocol). He concluded that information elicited from interviews with eight conversation

S Tandem Language Exchange: Launched in Edinburgh in 2007, Tandem is a popular language exchange
programme run by EUSA. Tandem is designed to help you meet people and learn languages in a fun, relaxed,
social environment without tutors, exams or lectures. Retrieved from: http://www.eusa.ed.ac.uk/global/tandem/
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facilitators showed how conversation assignments needed to be designed in order to facilitate
interaction patterns conducive to language learning. In other words, there was a need to
introduce new tasks for weaker students though this implied that students would need to bring
printed resource materials with them to the online conversations. As for the intermediate

students who already posse gs to interact more easily,

increased task variety and offer relief for struggling
conversation facilitators and s

In Colombia, research d learning through Skype™,
especially for the promotion ather new and unexplored.
Recently, Beltran (2009) cond of the requirements for the
degree of Master in English Learning Environments at
Universidad de la Sabana, CF e use of Skype™ chat for

improving writing skills in an A2 adult learne
prom ts” motiva®n through the use of technol and M@ is an opportulity to
Universidad.
Beltrgge's study was gugadar to the populati this studygen regard to the participants’

ee (adul@lea &r lanSvan&dnha

@

were totally different from those specified in this study.

group. She concluded that Skype™ text chat

From the above outlined research studies, it can be inferred that Skype™ conference
calls might be used in order to facilitate interaction patterns conducive to language learning
(Coburn, 2010) and as a well-recognized potential way to enable language students to benefit
from communicative interaction with native speakers of their target language (Mullen et al.,
2009). Additionally, Skype™ conference calls might also be used in order to provide L2
learners opportunities to practice speaking with and listening to native speakers of the target

language and experience real-life communication in the target language (Kinoshita, 2008). As
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seen in the above-presented research studies, Skype™ has mainly been used to help language
learners with specific language skills, principally through online interaction with native
speakers of the students” target language. For the purpose of this study, Skype™ conference
calls are implemented with the aim of helping a group of EFL adult A1 learners promote their
speaking skill, but mainly a

atie speakers of English out of

formal classroom settings.

In conclusion, this chap ltlcas and concepts regarding

the literature review and stat constructs of this research
study. Next chapter will outlis and aspects of this research

study.

Universidad
e La Sabana
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3. RESEARCH DESIGN
This chapter illustrates important methodological aspects of the current study. It starts
by outlining the type of study. Then, it sketches out the researcher’s role, context where the
study took place and its participants. Next, the data collection instruments used to gather the

necessary information for the gexelonmen i g ibed. Finally, it outlines the

most significant methodolog irst and second cycles of

implementation of this resear arizes the main features of

the research design process.

Type of study
Researcher’s role

in charge of
ing and collecting
e study.

Context institute of
“Francisco José
Participants - , . ners, Al level,
. , Common  European

anguages.
Data collection instruments Survey; focus group; researcher’s

reflective journal.
Data were collggted

ction profgedure

the while

le T. ign
main features or characterlstlcs of the research de51gn of this study.

e J.a Sabana

3. 1. Type of Study

This section defines the type of research study implemented throughout this project as
well as it outlines the four stages followed in the same process.

This research project has been carried out under the features and conditions of a
qualitative research. According to Corbin and Strauss (2008) qualitative research allows
researchers to get at the inner experience of participants, to determine how meanings are
formed through and in culture, and to discover rather than test variables. Similarly, Denzin

and Lincoln (2011) define qualitative research as “a set of complex interpretative practices,
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which embraces tensions and contradictions, including disputes over its methods and the
forms its findings and interpretations take” (p. 6). In this respect, Hughes (2003) adds that
qualitative research is an interactive process through which the researcher learns from the
participants in the study about their lives.

Within the umbrella te ad what has been called action

research. Action research is d by the person or the people

empowered to take action co urpose of empowering their
future actions (Sagor, 2005). 0) add that Action research
may be used in almost any s eople, tasks and procedures
cries out for solution, or whe ) a more desirable outcome.

Similarly, Norton (2009) clai 0 SC OB pedagogical action research

argue on researchQAR) can be a very valuable way ® cxtend and

.
gain mgke ugllcrs@ind o ursSEEs 2 @

tion research, een the type of re procedurgeehosen for this project for two

e-L.a-d>abana

research method to implement when the main goal of the research process is to generate

tangible improvements in the educational context, and particularly in the field of foreign
language teaching and learning processes. Second, considering the above-presented reason, it
was a master program basic requirement to follow this qualitative action research
methodology for the final research report of the master program studies.

According to Sagor (2005), the four stages to follow for the implementation of action

research and especially applied to the current study are:
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3.2

» Stage 3: Implementing

» Reflecting on the data a

» Stage 1: Clarifying vision and targets: This stage is crucial as it determines the

identification of the problematic area to be improved in the educational context with

the proposed actions from the research study.

» Stage 2: Articulating theory: This phase allows identifying and delineating the

appropriate theoreticalgasi gntation and accomplishment

of the research quest jieve throughout the action
research project.
ase is also vital as it allows
putting into operationjitge y b 0 _ SQarovides the researcher with
tangible and visible d allow drawing conclusions
and action plans for th
s phase helps to critically and

reflectively analyze the collected data ®nd present the research findings and actions

th the urer of generatm 1mprovements inhe 1denled area of resei

searcher’s R

%L &arChSab rana

time. The 1dea of being the English teacher and at the same time the researcher brought with it

an evident advantage to the research process. It has been the fact that the person who

conducted this study was somebody the participants knew well and not an outsider that they

just met for the first time in their lives. Additionally, the main research activities carried out

by the teacher-researcher had to do with the permanent observation, reflection and register of

relevant data in regard to the research questions and objectives of this study. The teacher-

researcher drew specific attention on the eventual changes in learners’ oral communication

skills and their insights about the implementation of Skype™ conference calls as a CMC tool
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during the pedagogical intervention process of this research study. In conclusion, the active
role and performance of the teacher-researcher has determined, to a great extent, success

throughout this research study.

3. 3. Context

This research study t strital (District university)

“Francisco José¢ de Caldas” lly at ILUD, which is the
language institute of the uni s founded in 1948 and is a
public and research universit niversidad Distrital has the
following academic schools: of Science and Education,
Environment Faculty, Facul Accreditation Committee,
Educational Study and Resear® nstitute — ILUD, where this

study has been carried out. ILUD has a @rrent population of 7,000 active students

appro nd 116 tea®hers of foreign langua.%es. The m#h socid

in thgi environment gh reflection procg based ongthe learners’ language learning
@ Cenon_f ® o il a alla

The ILUD curriculum responds to the design and conduction of special programs in

languages for the educational community of Universidad Distrital (district university). It is
also in charge of programming extension projects and consultancies in the context of
education for work and human development. It is primarily designed to develop language
programs that meet the real communication needs of people and institutions. The main
features of ILUD curriculum includes:

» Every course has a duration of 48 hours in total. The levels of the courses at ILUD are

organized as follows: Introductory I and II; Basic I and II; Intermediate I, II, III;
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Advanced I and II and Specialized I and II. The group of participants in this study was
taking an introductory I English course. Such 48 hours are divided into nine weeks, six
hours per week, three sessions of two hours each. One of those three sessions per
week is devoted to what has been labeled as tutoring sessions with a different teacher

(tutor) from the lea purpose of such tutoring

sessions is to motivate areas of improvement and /

or requirements of f arning and developing the
necessary skills in ord;

» At ILUD, learners s ing general linguistic and
academic objectives at
Introductory I and Introducto
» Relate and communica

v in English about everyday

personal, family, educational and social®ituations.

> S physicall;‘nd emotionally to others and thef&elves "llaking compariS@hs.
Universidad-
references a ices when necess
de La Sabana

» Relate past events in their personal lives and make reference to future plans or
predictions in various situations.
» Talk about responsibilities, possibilities and suggestions about their daily life.
» Refer actions and their consequences in real and hypothetical situations using
conditional forms and report on what has been done.
Intermediate I, Intermediate Il and Intermediate 111:
» Describe, suggest and report events in different situations and times.

» Answer and make invitations and complaints.
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» Express expectations, thoughts and feelings about personal situations in the school or
work.
» Talk about different topics expressing the probability of events.
Advanced I and Advanced 11:

» Analyze situations frqus gaing their views, generating

hypothesis, supporting ation.

» Present range of topic tions in the past, describing

actions, and using corn i ; - ! Sfilired.

Specialized I and Specialized
» Speculate on the presé ications, paraphrasing what
someone else has said

» Talk about skills and ta s e 8k a0 h pout hypothetical situations in

the future, past and present. Understnd, exchange and compare information in

‘Universidad
de-L.a-Sabana

varied from 18 to 40 years old, at ILUD. Four of the participants were men and eight of them
were women. The learners™ educational background varied as they came from different socio—
economic groups and academic backgrounds. The study population consisted of students from
different faculties of the university, professionals of different vocations and independent
people who learn English for varied reasons. At the moment of implementation and
development of this research study, its target population was taking an introductory I English
course. The level of English of the group responded to basic users (Al) according to the

Common European Framework of Reference for Languages. The general purpose of the
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course, according to the syllabus, was to provide the group with basic grammatical forms of
English and developing appropriate pronunciation patterns. It also aimed at raising the
learners’ awareness in terms of form, meaning and function of the language features learned
along the instruction process. Through a survey’ (see appendix 1), which was one of the data

collection instruments admini gnplementation phase of this

study, it was found that mos{ ‘ Skype™ before at ILUD for
personal or pedagogical purpa

In regard to their affecti i i up : S8 med to be highly motivated
towards the target language le ; \ o ic Mot - psitively contributed to their
language learning process. T he purpose for which they
wanted to learn the target la domain, there was another
important aspect to highlight T

ers. It was their risk-taking

ability towards their language learning proces

impo acteristic ® successful learning of a sed®hd la age. Based this
assumpillon, his Ioul ofllM@)Escldd they
alwa ade assertiv sses about course ts and tenged to make mistakes and learn

e-La Sabana

In reference to their sociocultural domain, it might be said that this group of learners

Brown (2007) affirms that risk-taking is an

had different social and cultural backgrounds. The average level of education of the class was
high school, although some of them had professional diplomas from local universities.
Though this group of learners was composed of students from different social groups and
strata, they seemed to get along quite well and constructively cooperated one other for

knowledge building processes around course contents. Culturally speaking, although the

7 The purpose of the survey was to collect the participants’ insights about the implementation of Skype™
conference calls as a computer-mediated communication tool to promote their speaking skill in English.
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students had diverse cultural basis, this did not seem to be an aspect that hindered their
language learning performances at any moment.

In relation to their linguistic domain, one of the main goals of the language institute is to
educate people who can competitively respond to the standard needs of foreign language use

in varied contexts of their g this respect, the language

institute aims to provide the edge and skills to properly

master the language items eh the instruction process.
Although these constituted s ted from the students, the
learners’ actual performance s. From the experience and
observation of their language dy, it was noticed that some

of them faced difficulties to abilities (speaking, reading,

he course Qvelopment Some others, on the ntra iced difficulticSgat the

~UJRNIver s
readijgy exercises in ¢ specially, it was that duegt@ the limited classroom time (2
8 houl@ in t ahole alnea

themselves in English, especially when talking about course contents and their life

and

experiences. Dore and Guttridge (2005) see it this way: “bearing in mind that often few
classroom hours are available, it is important to sensitize students to the issues involved in
speaking well and provide them with strategies designed to help them work of their own.” (p.
11). Therefore, this has been a vital reason and motivation to start this action research project
with the main goal of providing EFL adult Al learners with the strategy of Skype™
conference calls so that they can promote their speaking skill out of formal classroom

settings.
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3. 5. Data Collection Instruments
This section describes the data collection instruments implemented during the
pedagogical intervention process of this study and the way these instruments helped the

researcher to gather the necg instruments chosen for the

development and application s reflection journal, surveys
and focus groups.

» Researcher’s journal: gling a journal is common in
action research. Burn remely useful as a way of
capturing significant ing way. That is why this
research reflection in ®8nda in which the teacher—
researcher recorded in a B to the questions and research

objectives that emerged during the obs@vation and intervention process. This journal
ed way of tH&most

he researclr keep track in a systematic affd orgd
Universidad-
intervention p . This data collectigrgnstrument provided the researcher with
e whercjiito r aiticall \&%\&ﬂa

constraints of the study, learners’ talk, and classroom procedures related to the

intervention process of this research study.

» Focus groups: Focus groups were chosen as one of the data collection instruments for
the development of this research study. According to Stringer (2007), focus groups
provide other means of acquiring information and might be characterized as a group
interview. In this respect, Burns (2010) affirms that “focus groups have the advantage
of thinking the individual spotlight off one speaker, who may get nervous or anxious

about being interviewed, and allowing ideas and thoughts to be triggered by others in
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the group” (p.77). A total of three focus groups, of four participants each were
administered by the end of the pedagogical intervention phase of this study. That was
to systematically gather the most relevant information with reference to the
participants® feelings towards the effectiveness of the implemented tool. This data

collection instrument the participants with the

opportunities to freel about the process followed

in this study. In this articipants in a focus group
should each have o @bcrience and present their

perspectives on the iss
» Surveys (see appendi ective instruments to collect
data through action re inger (2007), a survey may
provide a very useful ection to a broader range of

participants in later stages of action reS€arch. Burns (2010) also affirms that surveys

ed by our ®udents about their views on varilis aspS8l of language ing
Jniversidad-
survey has hosen to triangul ata collegied throughout the pedagogical
de-La Sabana

pedagogical intervention process with the purpose of collecting the participants’

insights about the implementation of Skype™ conference calls as a computer-

mediated communication tool to promote their speaking skill in English.

3. 6. Data Collection Procedure
The data collection procedure to gather the required information for the later analysis in

this research study is described in the following stages.
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» First stage: Initially, the twelve (12) volunteer participants who took part of this action
research project were gathered and officially acquainted with all the information
concerning this research study. That was, the research questions and objectives, the
identified problem to deal with through this study, the researcher’s role and the

participants’ role in thg he process, coordinators and

the director at ILUD e application of the project

through a consent fo kind of study implemented
and the main purpose eived and signed a consent
form (see appendix 5) old about the research study
they were to make >d before the pedagogical
intervention of this re

» Second stage: At this sta teaching strategy or Skype™

conference calls were implemented. this moment, the participants of the study

¢ of the t®ching strategy to evaluate its dlefulne romote a
Universidad-
he pedagogi tervention of this includedgge minimum of 50 solid hours.
e-La-Sabana

hours were devoted to online Skype™ conference calls to orally reinforce the contents

._.

that the participants studied in their ordinary face-to-face sessions. During the
application of the teaching strategy, the researcher was simultaneously reflecting upon
and registering on a journal, relevant information to this study in regard to the research
questions and objectives.

» Third stage: right after the end of the pedagogical intervention process, the researcher
administered two data collection instruments. The first was a printed survey in which

the participants expressed their opinions and feelings on how the experience of
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making part of this research study had been to them. The second was a focus group or
a group interview with the study participants, administered by the researcher. For the
focus groups, three interviews were administered of four participants each. The same
questions that the participants answered in the survey were the ones that the researcher

used during the intervig adaemation collected from these

two data collection s journal were enough to

triangulate the collectg ention process for its later

analysis in this researc

3. 7. Research Design — Seco
This section outlines th ges made between the first
and second cycles of impleme A second research cycle was

implemented with the main purpose of corrob®rating or verifying the data collected during
both d second Mearch cycles. Both cycles comp&e 25 h@rs of implemcillation
Jgniversidad-
popul@gion of partici since the objectiy, to confirggethrough the second cycle the
r beduringle ﬁ't&lema i &i &enﬁa

reliability of this research study findings.

In relation to the methodological approach of this study, most of the main features of
the research design process between the first and second implementation cycles were the same
(type of study, researcher’s role, context, and data collection instruments). The main changes

to be taken into account between the first and second cycles of implementation are described

as follows.
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» In regard to the study participants, as mentioned above, each cycle constituted a
different population of participants, principally to verify the results obtained from both
cycles.

» In regard to the data collection procedure, a reflective question after each Skype

conference session wg collecting the participants’

opinions and feelings reflective question was this

one: How did you fee hy? (See appendix 4). The
main goal was that thi ond this question after each
online session and bro ext face-to-face class, which
was handed in to t lected from this reflective
question answered by CBOf enriching the researcher’s
reflective journal, whid on instruments used by the

researcher throughout the implementatid

ion, this cl’pter has outlined the main featur®® of th&search design Tibcess
SUniversidad.
implggaentation of ™ conference ca the meglgdological procedure for the
e-L.a-Sabana

stage of this study.

&
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IV. PEDAGOGICAL INTERVENTION: ACTION PLAN AND IMPLEMENTATION

This chapter describes the action plan for the implementation of Skype™ conference

calls as a means of promoting the participants’ speaking skill. It also outlines the
methodological procedure for the pedagogical intervention of the proposed CMC tool in this

study.

Planning the Project

Once the problem was ), the researcher decided to

propose a possible solution ted in the introduction, the
problematic situation in this ollowing criteria. First, low
scores in their assessed in-¢ e learners’ lack of active

involvement of course activitie S Al ymo T ‘ e Qi of oral language use. Third,

archer’s o classroom observation and expﬁlence ilhich showed th3@ EFL
«JIIVersitdacl.
expre ng themselv Enghsh Granted e possilplg solution to this problematic
ae-La->abana

speaking skill of a group of EFL adult A1l learners, the target group of this study. These

Skype™ conference calls aimed at reinforcing everyday course contents of the participants,

mainly with an oral communication focus, out of classroom settings.

Carrying out the Project
This research study was divided into three main stages: pre, while and post pedagogical

implementation.
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» Pre-stage: This initial stage was essentially devoted to informing the participants and the
administrative staff at ILUD of the main objectives of the implementation of this research
project.

» While stage: During the pedagogical intervention of this project, the online Skype™

conference calls were imphesas e Skype™ conference calls

was to determine their ef participants’ speaking skill.

In this respect, the objecti course contents through the
use of Skype™ conferenct
For the pedagogical i entation, the online Skype™

conference calls sessio

4. 1. Online Skype™ Confere

The main purpose of the online Skype™ conferences sessions was to orally reinforce

eve e contents®ut of classroom settings. In tH® rega@l the 25 hours the
@
~-URIVErsi
thesem@nline session scheduled on S eveningge from 5:00 to 9:00 p.m. and
=
e 1.8 Dabkana

conference calls were covered within a total of four weeks. The researcher and participants

met on Skype™ one week before starting the intervention phase of this study with the
intention of providing students with the necessary information on how to use Skype™ and the
dynamic of the subsequent online encounters. Three (maximum four) participants, plus the
researcher of the study integrated each online session. Before the online sessions, the
researcher provided the participants with a set of questions based on the main topic of
discussion of the session, so participants were familiar with the questions they were to talk

about during the online sessions.
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The topics of discussion for the online sessions were the same topics that the
participants had previously covered during their ordinary face-to-face sessions. These topics
were chosen since the idea was to provide learners with the opportunity to orally practice the
same topics that they had gone through during their live sessions. Thus, each session mainly

intended to practice and develaa Qe oh an online-based learning

environment. Such topics we the implementation stage of
this study and were structured
» Week one: The topic cove d as: Your family. The main
goal of this first online s¢ QIS0 talk about their own lives
including basic informati ilies. The language items
learners were supposed to cluded: subject pronouns +
positive forms of to be; po to be; indefinite articles a /

an, negative forms of to be.

> > The topic ®vered during this second week®vas 1aB%ed as: Activirt
Universid
agilvities and tho heir family memb e languagg items learners were supposed
de La-Sabana

negative, interrogative forms and short answers, auxiliary verbs do and does.

» Week three: The topic covered during this third week was labeled as: Free time activities.
The main goal of this third online session was to get learners to talk about their most
common free time activities and those of both their classmates and family members. The
language items learners were supposed to use during this third online session included:
present simple in the affirmative, negative, interrogative forms and short answers,

auxiliary verbs do and does; can / can't.
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» Week four: The topic covered during this fourth week was labeled as: Food and Home.
The main goal of this fourth online session was to get learners to talk about their
lifestyles, favorite food and drinks as well as their home and important possessions. The
language items learners were supposed to use during this fourth online session included:

countable and uncountablgeeauasialia elaindbbanduaiad / an / some and any; there

is and there are; have got.

The idea of having gro e session responded to the
fact that they could interact ach other within the same
discussion topic. This was urjiiQuk : - Snyenie Jeal@ the social and interactional
nature of this study. For a mo lan sample which shows the
exact structure of one of the plementation phase of this

study, see appendix 2.

Main goal:
ut the participants’

Main goal: Main goals:
To talk about the participants’|» To talk about the participants’
free time activities. styles, favorite food and drinks.

» To talk about the participants’ home
their important possessions.

daily

life

and

Table 2. Pedagogical intervention Topics. This table illustrates the main
topics cover during the pedagogical intervention phase of this study.

» Post stage: Once the 25 hours of the pedagogical intervention were covered with online
Skype™ sessions, two data collection instruments were administered by the researcher.

The first one was a survey and the second one was a focus group. Both instruments aimed
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at collecting data related to the participants’ insights on the experience of making use of
Skype™ conference calls to promote their speaking skill about everyday course contents.

As the main purpose of this chapter was to describe the steps and processes followed

during the pedagogical intervention of this study, the following table outlines the time line of

such processes:

4.2. Ti

Stage Month Week (Dates) Data Collection
Instrument(s)
February — Wee for the pre,
Design of actida the research None
plan y ) .
February — We 1] , I the data
Pre- February/ | 2, 3, 4. C g None
stage March Design the data
piloting of on the
collection
instruments
March — Week 1 ’_. - permission for
Consent Letters ! : None
well as
their
March — Week 3 To talk about the participants’ own life Researcher'’s
Ed including basic inforI'tion out them notes.
and their famili
While | March 1 i 5 : searcher’s
- L, J potes.
stage Skype™ conference
April — ipants’ free time
Third
Skype™ c
il —
rth

Skype™ conference

To talk about the participants’ home and
their important possessions.

April — Weeks 3, | Applying the data collection instruments Survey
4. to the participants of the study Focus groups
Administering and | Collecting the necessary data in regard
Monitoring data | to the participants” opinions and
Post- April collection feelings about their participation in the
stage instruments research study
April — Week 4; | Analyzing and interpreting data collected
May — Weeks 1, 2. through the data collection instruments.
Analysis of data Triangulation
Triangulation
process
May — Week 3 Writing the report of the second action
Writing and | research cycle.
refining the

final document.
Sharing findings.

Table 3. Timeline of Data Collection and Implementation.
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5. DATA ANALYSIS AND FINDINGS

This chapter outlines the data analysis and findings of this research study. It starts
by outlining the data analysis method and the type of analysis procedure followed in
this study. Then, it describes the data management, reduction and display procedures,
including the coding stages followed to reduce the data collected during and after the
pedagogical intervention phase. Later on, it describes the emerging categories and
subcategories from the data collected which aimed at responding each of the research
questions.

As stated in the research design chapter, this study was framed under the
principles of qualitative research which “allows researchers to get at the inner
experience of participants, to determine how meanings are formed through and in
culture, and to discover rather than test variables” (Corbin & Strauss, 2008, p. 12).
According to Auerbach and Silverstein (2003), qualitative research involves analyzing
and interpreting texts and interviews in order to discover meaningful patterns
descriptive of a particular phenomenon. Similarly, Denzin and Lincoln (2011) define

13

qualitative research as “a set of complex interpretative practices, which embraces
tensions and contradictions, including disputes over its methods and the forms its
findings and interpretations take” (p. 6). In Flick’s words (2007), qualitative research is
intended to approach the world “out there” (not in specialized research settings such as
laboratories) and to understand, describe and sometimes explain social phenomena.
Granted the above-presented definitions of qualitative research, the data analysis
procedure chosen in this study was a qualitative data analysis. According to Dey (1993),
a qualitative data analysis involves breaking data into bits, and then “beating” the bits

together. It is a process of resolving data into its constituent components to reveal its

characteristic elements and structure. Similarly, Corbin and Strauss (2008) defines
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qualitative data analysis as “a process of examining and interpreting data in order to
elicit meaning, gain understanding, and develop empirical knowledge” (p. 1). In relation
to action research, the specific type of research of this study, Burns (1999), states that
data analysis in action research involves moving away from the “action” components of
the cycle, where the main focus is on planning and acting, to the “research” aspects,
where the focus changes to more systematic observation and reflection. In regard to this
definition, the researcher’s main purpose throughout the data analysis procedure of this
study was to assume an objective and reflective position that allowed arriving at the
most relevant and significant emerging data which responded to the research questions
and objectives of this study.

Taking into consideration that a whole range of procedures can be employed in
analyzing qualitative data (Dey, 1993; Norton, 2009; Darlington & Scoot, 2002), the
methodology of data analysis adopted in this study was Grounded theory. Grounded
theory is a specific methodology developed by Glaser and Strauss (1967) for the
purpose of building theory from data and it denotes theoretical constructs derived from
qualitative analysis of data (Corbin & Strauss, 2008). In this respect, Auerbach and
Silverstein (2003) state that the grounded theory method allows the research to begin a
research study without having to test a hypothesis. Instead, it allows the researcher to
develop hypotheses by listening to what the research participants say. In this same way,
Richards and Schmidt (2002) add that Grounded theory refers to ‘“a general
methodology of analysis in qualitative research, in which the first level of analysis is
systematically collected data, the second is the conceptualization of the data into
categories and their properties the third is an inductive theory, usually illustrated by

characteristic examples of data” (p. 233).
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5. 1. Procedures of Data Analysis

In order to successfully develop grounded theory, it is necessary to use a
procedure called coding (Auerbach & Silverstein, 2003; Corbin & Strauss, 2008).
Richards and Schmidt (2002) define coding as a research technique in which data that
have been collected are turned into classes or categories (i.e. codes) while Auerbach &
Silverstein (2003) understand it as a procedure for organizing the text of the transcripts,
and discovering patterns within that organizational structure. Similarly, Corbin and
Strauss (2008) define coding as “deriving and developing concepts from data” (p. 65).
In Miles and Huberman’s words (1994) “coding as a part of analysis involves how you
differentiate and combine the data you have retrieved and the reflections you make
about this information” (p. 56). In the same way, Dey (1993) affirms coding is a process
of creating categories and assigning them to selected data. Granted this, the main coding
procedures followed for the analysis of data in this study were open coding, axial
coding and selective coding. This coding procedure was chosen as the main route of
analysis of data in this study for the major reason that it “involves interaction with data
(analysis) using techniques such as asking questions about the data, making
comparisons between data, and so on, and in doing so, deriving concepts to stand for
those data, then developing those concepts in terms of their properties® and
dimensions”” (Corbin & Strauss, 2008, p. 66).

In this study, the terms open coding, axial coding and selective coding were
defined and understood as follows. The first term, open coding was understood as the
process of breaking data apart and delineating concepts to stand for blocks of raw data.

Such concepts were qualified in terms of their properties and dimensions (Corbin &

¥ Properties: Characteristics or components of an object, event or action. The characteristics give
specificity to and define an object, event and or/action (Corbin & Strauss, 2008, p. 46).
? Dimensions: Variations of a property along a range (Corbin & Strauss, 2008, p. 46).
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Strauss, 2008). At this first step, the researcher began by breaking data down into
manageable pieces, reflecting upon those data and conceptualizing what he thought the
data were indicating (Corbin & Strauss, 2008).

The second term, axial coding was understood as the process of crosscutting or
relating concepts to each other (Corbin & Strauss, 2008). The third term, selective
coding is the final step of analysis for researchers whose research aim is theory building
and it requires sifting and sorting through all the memos and looking for cues on how all

categories might fit together (Corbin & Strauss, 2008).

5. 2. Data Management

This qualitative data analysis has been accomplished with the use of computers.
According to May (2002), this analysis procedure is known as a computer-assisted
qualitative data analysis (CAQDAS) which seeks to facilitate data management chores
which are tedious and subject to error when done manually, make the analytic process
more ‘transparent’ and accountable, and support analytic approaches which would
otherwise be cumbersome (p. 1629). In this respect, Darlington and Scoot (2002) state
that there is no doubt that the use of computers to assist qualitative data analysis can be
of enormous benefit as computers can manage amounts of data that it would be
impossible for any researcher to keep in their mind.

Once data were collected, the next step in the process was to manage those data.
Data management is a crucial step in qualitative action research study given that the
organization, storage, and management of data may play an important role in the later
analysis of data. According to Dey (1993) good data analysis requires efficient
management of one’s data. Miles and Huberman (1994) state that data management is

really important for qualitative researchers and it refers to systematic data sets,
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codebooks, data cleaning, documentation of defined variables, records of analyses
carried out and so on. This way, the data management procedure followed throughout
this study was ““a hierarchical filing system which allows files to be “nested” together
within folders” (Dey, 1993, p. 83). In relation to Dey (1993), by storing and managing
data in a computer, the computer operates a hierarchical filing system where the data
and related information can be stored in a family of documents or files within one main

folder (see figure below).

El=

Folder holding liles. Folder holding files
containing data containing data

Figure 3: Data kept in a hierarchical file system'.

The instruments used to collect data in this study were surveys, focus groups and
the teacher-researcher’s reflective journal. Data were hierarchically organized and
managed as follows. There was a main folder named: data analysis. Within this main
folder, there were three subfolders corresponding to each of the data collection
instruments in this study. Within each subfolder, files were organized according to the
participants’ responses to the questions in the instruments and their relation to the main
research questions and objectives of the study. For example, within the subfolders of the
surveys and focus groups, files were stored and classified by the number of questions in
each instrument. That is to say, a first file contained all the participants’ responses to
question number one, a second file contained the participants’ responses to question

number two and so forth. In regard to the subfolder of the teacher-researcher’s reflective

' Data kept in a hierarchical file system'’. Retrieved from Dey (1993, p. 83).
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journal, data were classified into files according to their relation to the main research
questions and objectives as well as into files containing useful information for other
sections of the research paper such as pedagogical implications, limitations, further
research etc.

In order to deepen a bit more on the specific qualitative data analysis followed
throughout this study, it was adopted the Miles and Huberman’s (1994) view of analysis
which consisted of three concurrent flows of activities: data reduction, data display, and

conclusion drawing/verification.

5. 3. Data Reduction

Data reduction refers to the process of selecting, focusing, simplifying, abstracting
and transforming the data that appear in written-up field notes or transcriptions (Miles
& Huberman, 1994). In this respect, Burns (2010) states that analyzing action research
data is a continuing process of reducing information to find explanations and patterns.
To do so, the data collected through the instruments in this study were exhaustively read
in order to find such explanations and patterns previously mentioned by Burns (2010).

In order to start classifying the collected data at this beginning stage of analysis, it
was necessary to go through the data and look for broad patterns, ideas and trends that
seemed to answer the research questions (Burns, 2010) of this study. Corbin & Strauss
(2008) name this initial stage as basic or lower-level concepts and they define concepts
as “an analyst’s impressionistic understanding of what is being described in the
experiences, spoken words, actions, interactions, problems, and issues expressed by
participants” (p.51). Such lower-level concepts were assigned a color and classified in
order to start refining them by coding the data into more specific patterns or categories

(Burns, 2010). In this manner, all the data related to the first research question and
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objective were colored with yellow and those data related to the second research
question and objective were colored with red. This way, this stage of data reduction is a
form of analysis that sharpens, sorts, focuses, discards and organizes data in such a way

that “final” conclusions can be drawn and verified (Miles & Huberman, 1994, p. 11).

5. 4. Data Display

According to Miles and Huberman (1994), the second major flow of analysis
activity is data display and it helps us to understand what is happening and to do
something — either analyze further or take action — based on that understanding. In
Corbin and Strauss’s words (2008), this analysis stage refers to higher-level concepts
that they call categories. At this stage, Corbin and Strauss’s words (2008) state that it is
crucial to be open to all possible meanings in data as well as potential relationships
between concepts (categories''). By the same token, Burns (2010) calls this stage as
comparing the data and affirms that once your coding is complete, it is important to
compare the categories or patterns across your different sets of data (e.g. interviews
compared with surveys) to see whether they say the same thing or whether there are
contradictions that you can highlight. At this stage, the most relevant categories and
subcategories were identified and classified according to their relation to the research

questions and objectives of this study.

5. 5. Conclusion Drawing/Verification
According to Miles and Huberman (1994), the third stream of analysis activity is

conclusion drawing and verification which refers to the process of portraying

' Categories: Higher-level concepts under which analysts group lover-level concepts according to shared
properties. Categories are sometimes referred to as themes. They represent relevant phenomena and
enable the analyst to reduce and combine data (Miles & Huberman, 1994, p. 159).
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conclusions that emerge from the whole data collection process, although final
conclusions may not appear until the data collection is over. Miles and Huberman
(1994) state that such conclusions are also verified as the analyst proceeds which leads
to a decision-making process in order to test the conclusions drawn. The above
presented cycle can be summarized in the chart below, proposed by Miles and

Huberman (1994).

display

Data Y
reduction
Conclusions:
\draving/verifying

Data
collection
Data

Figure 4: Components of Data Analysis: Interactive model'?.

At this stage, it was necessary to “build meaning and interpretations” which
refers to the process of thinking deeply about what the data were saying by reflecting
beyond the immediate surface details, looking for more abstract ‘big picture’ concepts
and not just step-by-step descriptions of what it had been found (Burns, 2010). Corbin
and Strauss (1990) define this process as axial coding and it refers to the process of
seeking relationships between categories in order to link them while taking into account
causal, contextual, intervening and many other factors and properties.

It was necessary to fall back on the principles of triangulation in order to validate
the emerging conclusions and findings resulting from the process of seeking
relationships between categories as named by Corbin and Strauss (1990). Triangulation
has to do with “the process of collecting data from several different sources or in
different ways in order to provide a fuller understanding of a phenomenon” (Richards &
Schmidt, 2002, p. 565). In Golafshani’s words (2003) “triangulation is a strategy that
improves the validity and reliability of research or evaluates findings” (p. 603).

Obtaining data from more than one source (e.g. interviews, observations, and

'2 Components of Data Analysis: Interactive model (Miles & Huberman, 1994).
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documents) is the most commonly used type of triangulation (Richards & Schmidt,
2002). In this manner, this study used surveys, focus groups and the researcher’s
reflective journal as the main data analysis sources in order to triangulate the
information collected from the participants and that registered in the researcher’s
journal.

The final step in the analysis of data in this study is called selective coding and it
consisted of selecting the central category, relating it to other categories, validating
those relationships and filling in categories that needed further refinement and
development (Strauss & Corbin, 1990). The central, or as it is sometimes called, the
“core category,” represents the main theme of the research. It is the concept that all the
other concepts will be related to (Strauss & Corbin, 2008, p. 104). Additionally,
integration is the final step of analysis for researchers whose research aim is theory
building (Strauss & Corbin) as in the case of this study.

The rigorous analysis procedure proposed by Strauss and Corbin (2008) which
implies moving from open coding, axial coding, up to selective coding comes down to
one central or core category in this study. This idea finds its support in the fact that “the
notion of theory development implies that all ideas are incorporated into one theoretical
scheme” (Strauss & Corbin, 2008, p. 105). In this respect, Burns (2010) adds that to
reach this final stage of analysis it is necessary to pose questions, identify connections,
and develop explanations about what the research means at the broadest level of our
understanding of it. Strauss and Corbin (2008) suggest some useful “techniques that can
be used to facilitate identification of the central category and the integration of
concepts” (p. 106). The specific technique that was adopted to come up with the above
identified core category was the use of integrative diagrams. According to Strauss and

Corbin (2008), diagrams can be valuable tools of integration because integrative
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diagrams are abstract but visual representations of data. Strauss and Corbin (2008) also
affirm that a diagram need not contain every concept that emerged during the research
process, but should focus on those that reach the status of major categories.

The central or core category in this study was identified as: Promoting social
interaction skills and increasing self-efficacy towards the English language learning.
This core category links the other categories together and it also has the ability to
explain or convey “theoretically” what this research study is all about (Strauss &
Corbin, 2008). The major categories and subcategories identified in this study which
resulted into the above outlined core category were these ones: First: Promoting social
interaction skills which directly responds to the first research question: To what extent
does the use of Skype™ conference calls help EFL adult Al learners at ILUD promote
their speaking skill out of classroom settings? Second: Increasing self-efficacy towards
the English language learning which directly responds to the second research question:
How do EFL adult Al learners feel about the implementation of Skype™ conference
calls as a computer-mediated communication tool in promoting their speaking skill at
ILUD out of classroom settings?

Each of the above outlined categories is supported by its own subcategories. In
relation the first category: Promoting social interaction skills, its supporting
subcategories are: a) fluency reinforcement and b) oral reinforcement of course
contents. In regard to the second category: Increasing self-efficacy towards the English
language learning, its supporting subcategories are: a) increase of online intercultural
exchange b) increase of self-directed language learning practices. These emerging
categories and subcategories are discussed in depth below.

The following diagram shows the core or central category of this study as well as

its main supporting categories and subcategories:
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5. 6. Analysis of Results

This research study included two cycles of pedagogical implementation and data collection
stages. Though, the results reported in this session of the paper account for the emerging
categories and subcategories compared and contrasted from both cycles which aim at responding
each of the research questions of the study. It includes the excerpts from the participants and the

dates in which the surveys, focus groups and researcher’s notes were conducted to give credit to

the categories and subcategori e of validity and reliability of

the emerging findings of this s e participants is triangulated at
least with two different data ¢ used to keep the participants’
actual names unrevealed.
In reference to Strauss otes a set of well-developed
categories (themes, concepts lated through statements of
relationship to form a theoreti phenomenon. To develop such
[y, relate it to other categories, and validate

ips among tiggm, which is defined as selective @@ding bygtrauss & Corlyig(1990).

§O
niversidad -

defined as follows: Promoting social interaction skills and increasing self-efficacy towards the

E llee learig@ing. i&rging 1 'na l&ld
considered from many different angles and perspectives (Strauss & Corbin, and constitutes

the integration of the categories and subcategories outlined and explained below.

those

QGranted

Such core category shows what learners revealed through their insights and feelings
towards the implementation of the chosen strategy, Skype™ conference calls, in order to promote
their English speaking skill out of formal classroom settings. More exactly, it describes the

relevance of Skype™ conference calls as a powerful synchronous CMC tool in the promotion of
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social interaction skills and increase of self-efficacy towards the English language learning. This
is evident and demonstrated below through the presentation and description of the main
categories and subcategories which originate the above-outlined core category and also respond
to both the first and second research questions of this study.

In response to the first research question: To what extent does the use Skype™ conference

calls help EFL adult A1 learners at ILUD promote their speaking skill out of classroom settings?,

the main identified category w

Promoting Social Interactio

This category aims to sEOW™ \ gf Skype™ conference calls promotes EFL Al

. i
o . -

adult learners’ social interaction skills out of classroom settinis. Social interaction is defined by
Fitch and Sanders (2005) as a diverse, multidisciilinai converFence of interests that include
conversation analysis, pragmatics, discourse analisis, ethnography, and the subarea of social

psychology called language and social psycho‘logy. In this study, Skype™ is understood a
computer-mediated communication tool that uses the Internet as the main means of online

e wwvysravwviasrvya Nl o

communication and social interaction. In this resEect, Dumova and Fiordo (2010) affirm that the

W AAA W N NS A WA A
introduction of social interaction technologies has helped the Internet to reflect the real world
with‘its richaial connections atﬁnteractions more (ﬁely. It Enota-secret_thgthosacial
connections have been greatly impacted by the use of new technologies and computer-mediated
communication tools such as Skype™. Therefore, the shift from more traditional social
interaction settings such as the language classroom to a more computer-driven learning
environment might represent a challenge for both language teachers and learners. In this respect,

Dumova and Fiordo (2010) state that the lack of physical presence is challenging but social

interaction technologies enable learning as the key process of virtual work to be achieved more



RUNNING HEAD: SKYPE™ CONFERENCE CALLS FOR FOREIGN LANGUAGES 63

deeply. This was in essence the main purpose of this study as the major goal was to provide
learners with a computer-driven learning environment that enabled them to interact with others
while using and communicating in the target language.

The learners’ need to socially interact with others was one of the most recurrent patterns
identified throughout the data collection and analysis stages of this study. It was found that this

social interaction need was evident in a high number of occasions in both the first and second

cycle of implementation all us groups and the teacher’s

reflective instrument. More sp s seemed to notice a relevant

connection between language his respect, Fitch and Sanders

(2005) identify a bilateral relat interaction. Fitch and Sanders

(2005) put it this way: “Lang > to the social interactions that

comprise it and social interac

and organizes them” (p. 4). FrOMRiNs, CITe erred that learners in this study

seemed to notice the relevance of using

interaT\Ttheir peers grough the use of Skype™ conference calls. The following excerpts,
- wuwrysrawiasrds Al o

collected from the same learner in different data collection instruments and corroborated by an

W AAA W WA N7 A WA WA WA

entry taken from the researcher’s reflective instrument, show clear examples of the above

discussed need for social interaction through the use of the target language.

I think that Skype™ helps me speak with my other classmates out of the

classroom and I can practice my English this way.

Excerpt 1. Survey, student 4, April 19*", 2011, translated from Spanish
original

Yes, student 2 is right. Skype™ is good because I can practice English with

my classmates and with friends that I have from other levels

Excerpt 2. Focus group, student 4, April 21°%, 2011, translated from
Spanish original
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Students expressed that they liked Skype™ because they could interact in
English among them. They also said that they could use Skype™ conference

calls to keep in touch with their old friends at a low price.

Excerpt 3. Researcher’s reflective journal, third online session, April
9*" and 10*", 2011

As noticed in the above-presented excerpts, students acknowledged that Skype™

conference calls helped them iractice their laniuaie skills and at the same time expand their

social relationships; not only with their classmates but also with other people they knew from

diverse contexts. It was also evidenced from the excer.pts that students seemed to use the

language as a means of constructing their social networks which is congruent with Maynard and

Perdkyld’s (2009) assumption ge that humans “do” the social
world” (p. 233).

The following subcatego. ned category and also respond
to the first research question o e: a) fluency reinforcement and

b) oral reinforcement of course contents. Eac them is analyzed separately below and the way

they rUhe first resélirch question of this study. ] ]
a cy RemforceL
‘ l eants ofthis &ed thSaafo ifjoral la iage ﬂuenci by

means of the Skype™ conference calls. This can be evidenced through the following excerpts,

collected from the same learner in different data collection instruments.

I feel that the Skype™ conference calls have helped me speak better and more

fluently in English.

Excerpt 4. Survey, student 10, April 19*", 2011, translated from Spanish
original
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When you are in the Skype™ conference calls, you have time to organize your
ideas while another person is speaking. Then, you can speak better and more

confidently.

Excerpt 5. Focus group, student 10, April 21°*, 2011, translated from
Spanish original

In this study, the idea of reinforcement is understood as the strengthening of a response as a

result of repetition followed Schmidt, 2002). Similarly,

Ashford, Lecroy and Lortie (2 g (a reinforcer) that follows a

behavior and increases the like o Miller (2006), a reinforcer is
any event or stimulus that foll flincreases the frequency of that
behavior. This way, the idea o stood as the strengthening of a

certain language system (suc or acquired by the language

Schm ¥ claim that ¥ second and foreign language te#hing, ncy describes @level of
~AJIIVer S

The abilit
The abilit

produce written
O speak with a

d or spok
and
te 1

language with ease
ut not cessarlly perfect command
nti 7 n

difficulties or a breakdown of communication (p 204)

For the purpose of this study, the level of fluency which has been analyzed and taken into
account is that of the ability to speak with a good but not necessarily perfect command of
intonation, vocabulary and grammar (Richards & Schmidt, 2002). This level of fluency has been
chosen as it represents the most concurrent patterns identified throughout the data collection and

analysis stages of this study. Additionally, in this study, fluency is referred specifically to
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speaking; however, today the concept is also being used about other major skills, such as ‘reading
fluency’ and ‘fluency in writing’ (Simensen, 2010; Richards & Schmidt, 2002).

As noticed in the above-presented excerpts, learners agreed that through the Skype™
conference calls they felt they could communicate in English more fluently as they had the

necessary time to organize their ideas in mind while other participants were doing their

interventions. Furthermore, the fact of informini learners with anticipation of the main topics or
ideas to be discussed throughout each SkﬁeTM conference also seemed to help them be more
fluently in their spoken languaie as thei could ilan ahead and sliihtly structure their ideas before
the actual Skype™ conference took ﬁlace. On toi of that, the main purpose of the Skype™
conference calls was to orally reinforce the same laniuaie contents that learners had previously
been exposed to during their ordinai face-to-face sessions. It means that they were already

familiarized with such contents which made it easier for them to actively participate of the online

Skype™ conference calls with ease and fluency.
The use of Skype™ conference calls help‘ed learners reinforce their oral language fluency

as they could communicate in the target language more effortlessly and with an easier command

wawwryrsrawvisda Al o
ured by speed

of language. This statement responds to the principle that fluency is typically meas
of access or production and by the number of hesitations (I. S. P. Nation & Newton, 2009). This

fluently and more confidently as well.

Excerpt 6. Focus group, student 9, April 21°%, 2011, translated from
Spanish original

After this Skype™ conference today, I noticed that student 5 and 9 could

communicate in English more fluently and with less pauses than before.

Excerpt 7. Researcher’s reflective journal, fourth online session, April
l16th and 17th, 2011
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As noticed in the previously presented pieces of samples, the Skype™ conference calls
seemed to have a direct influence in the learners” oral language fluency. This was demonstrated
as learners agreed that by means of the online Skype™ encounters, they could communicate in
the target language more effortlessly, with less hesitation and better speed production. Such
manifested reinforcement in the learners” oral language fluency might have been influenced by
various aspects, among them: iai their active eniaiement in the Skype™ conferences, (b)
allocated time for preparing their participation of every Skype™ conference with anticipation, (c)

the fact that learners were familiarized with the toiics of discussion during the Skype™
conferences etc. Any the inﬂuencini factor miiht have been, it was evidenced that the Skype™

conference calls seemed to have a positive effect on the learners” oral language fluency,

te 9 e

The participants of this study also agree rough the Skype™ conference calls they

had b orally reinfprce course contents and increasefgheir Ei’sh practice froug out-of-

- miversidac -

evidenced through the following excerpts, collected from the same learner in different data

collection instruments and corroborated by an entry taken from the researcher’s reflective

UL

instrument.

The good thing of the Skype™ conference calls is that one can practice the
topics that we study in class but in an oral way. This way, one progressively

forgets about the fear to speak

Excerpt 8. Survey, student 1, April 19*", 2011, translated from Spanish
original
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Yes, with these Skype™ conference calls, one can practice in a spoken way

what we study in the face-to-face class.

Excerpt 9. Focus group, student 1, April 21°%, 2011, translated from
Spanish original

Students affirmed that one of the best things of the Skype™ conference calls
is that they can practice and reinforce the same topics that have studied in

class but in an oral way.

Excerpt 10. Researcher’s reflective journal, bnd online session, March

As stated above, the s understood as anything (a

reinforcer) that follows a beha hat behavior (Ashford, Lecroy
& Lortie, 2001). On the contrg study refers to all the different
activities, language-related ex ntegrate a language program.

Granted this, and as it has be d excerpts, participants in this

study declared that Skype™ conference calls miiht be considered as a valuable and potential tool

for oral reinforcement of course contents, esgecially in the field of language teaching and

learniniil

Skype™) ca

respect, Fgwelling and Snider (2005) statggthat t ological toolseésuch as

niversidac

effectively facilitate oral language reinforcement.

be corroborated through the tollowing excerpts:

can Sso

Yes, because I could practice my speaking ability out of the classroom with

my other classmates and the teacher through the Skype™ conferences.

Excerpt 11. Survey, student 6, April 19*", 2011, translated from Spanish

original
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The Skype™ conferences were very useful and motivating because they helped me
practice my English from the comfort of my home and I did not have to pay the
TransMilenio ticket. One saves time as well and speaks even more than in

class.

Excerpt 12. Focus group, student 6, April 19*", 2011, translated from Spanish
original

In this study, the concept of out-of-class learning environment is understood as curricular

and non-curricular learning ex tside the school environment

(Resnick, 1987). More recen lass learning as “any kind of

learning that takes place outsid #ouhd that the Skype™ conference
calls seemed to help the partici rlish language skills, especially
their speaking skill out of thg g. This view is supported by

Bialystok (1981) in the follo re to the target language in

-
throughfighe SkypeT ‘T their
spoken geAl e-tr §1 ades‘cmg
es to erflich the 1
ﬁé tools

that through the Skype™ conference calls they avoided having to commute and spend valuable

time and money to reach their traditional language classroom. It does not for any reason
underestimate the value of traditional language teaching and learning practices through face-to-

face instruction. On the contrary, it simply brings to the table a valuable technological tool that
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might be contemplated and explored not only for the promotion of oral language skills but also
for other teaching and learning areas and fields from different perpectives and research foci.
Additionally, it was noticed that learners were highly engaged into participating of the
online Skype™ encounters. This was evidenced through their positive and enthusiastic reactions
and feelings towards the proposed Skype™ conference calls with the main purpose of oral

practice of class topics. This can be supported through the following excerpts:

..Yes, I really enjoyed Skype™ conferences because I could talk about the

same themes of the class but with more time and in a more comfortable way.
E YA\~

-

2011, translated from Spanish

Excerpt 13. Focus group, student 5, April 19,

.

I always felt really goc

other classmates because the topics of the conferences were the same topics

of the class. Also, the teacher gave us the questions to talk about in the
conferences with anticipation, so it was easy for me to talk about the same

topics that we had studied in class before.

Excerpt 14. Survey, student 6, April 19*", 2011, translated from Spanish

original
s, 1ff€a that the Skype™ e in d ers’ gement
to orall ce CQlitent ST téo S : erence

calls e it easier fo to speak about t topics eir face-to-face sessions as they
Qe -Lad- DADAIT

reinforcing their course contents through a different, fashionable and attractive way. Second, the

Skype™ conference calls influenced the learners” engagement to practice course contents as they
had much more time to talk and express their own opinions about such contents than during their

face-to-face sessions. That is to say, the idea of having more time to talk about the proposed
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topics through the Skype™ conference calls seemed to engage learners to participate more
actively into the online encounters.

In conclusion, the examined samples represented the most concurrent patterns found in the
data collection instruments both in the first and second cycles of implementation, in response to
the first research question of this study. It can be inferred that the Skype™ conference calls might

be considered as an influential CMC tool to promote social interaction skills in EFL adult A1l

learners. This was evidenced conference calls had helped

them expand their social rela s and other local, national or

international speakers of Eng positive point of using the

Skype™ conference calls was ds and learn from them, while

using the target language. In tl indation for the formulation of

this action research project. the Skype™ conference calls

might also help learners in the the target language. This was

corroborated as learners expressed that by means of the online Skype™ encounters, they could
) |

communicate in the target language more fluently, with less hesitation and better speed

e wwryrsrawisrda Al o I
production. Finally, it was showed that the Skype™ conference calls might also help learners to
e Al W N o BT B S

both reinforce their language course contents a ractice their English out of formal classroom

strengthen their knowledge about their previously studied class topics through an out-of-class

learning environment.

In response to the second research question: How do EFL adult A1l learners feel about the
implementation of Skype™ conference calls as a computer-mediated communication tool in
promoting their speaking skill at ILUD out of classroom settings?, the main identified category

was the following one:
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Increasing Self-efficacy Towards the English Language Learning

In relation to the second research question of this study, it was found that the participants’
insights towards the implementation of the Skype™ conference calls were diverse. This category
aims to show that the use of Skype™ conference calls might increase EFL A1l adult learners’

self-efficacy towards the English language learning.

To start off, Leaver, Ehrman and Shekhtman (2005) claim that “self-efficacy has to do with

e

one’s feeling that one can accg arning a foreign language” (p.

109). Similarly, Brown (2007) > fact that “if a learner feels he

or she is capable of carrying ¢ high sense of self-efficacy, an
appropriate degree of effort ‘ ess” (p. 156). MTD Training
(2010) adds that self-efficac his or her own ability to be
successful in attaining a specift o is considered an expert and

pioneer on the concept of self-effice

efficaggd ed as peo@'s beliefs about their capabiliti% to pragiice designated
~JRIVErs1aac

efficacy is related to our judgments about our own capabilities and what we believe we are or not

ode-tia-Qahana

It might be said that the participants in this study were found to have a strong sense of

2010), affirms that perceived self-

evels of

s, self-

efficacy which enhances human accomplishment and personal well-being in many ways
(Bandura, 1994). This statement is based on the fact that learners found the Skype™ conference
calls as challenges to be mastered rather than as threats to be avoided. In other words, they set
themselves challenging goals and maintain strong commitment to them which is essential for

learners to believe in themselves in order to succeed at a set of tasks (Brown, 2007). This can be
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noticed from the following excerpts which were collected from the same learner in different data

collection instruments.

It was not easy for me at the beginning since I thought that I could not do
it because I am very shy, but little by little I learned how to use Skype™

and felt more confident in the conferences. It was really interesting.

Excerpt 15. Survey, student 3, April 19*", 2011, translated from Spanish
original

Teacher, I had not used Skype™ before and less to speak English, but I wanted

to learn how to use it in order to practice my English.

Excerpt 16. Focus group, student 3, April 21°*, 2011, translated from
Spanish original

From the above-presented excerpts, it can be inferred that learners’ success in their

participation of the Skype™ c n sense of self-efficacy since

they approached such challenging situation to them with assurance that they could exercise

control over it (Bandura, 1994) ght they could accomplish this

specific task, so they were likely to want to try it'(Leaver, Ehrman & Shekhtman, 2005).

e me e o Py Y Cwa
The question now is: where did learners” strong sense of self-efﬁcac‘ come from? Was it
g‘ Kl

B I TR IN/GATNT irn=anrn
their own desire to learn English that motivated them? Was it the use of new technological tools
and the Internet that caused their motivation? Was it the fact that they wanted to live a language

™ I £ L " T2 N Yo a¥»
learning experience different from that of the traditional language classroom? Any their own

et N T A 2 J
source of self-efficacy might have been, it is evident that learners had an efficacious outlook of
themselves which fostered their intrinsic interest and produced personal accomplishments
(Bandura, 1994) at the moment of participating of the Skype™ conference calls.

In relation to the possible sources of self-efficacy, Bandura (1997) identifies four main

sources that allow people to build their self-efficacy. Those are: mastery experiences, social
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models, social persuasion and emotional states. In this respect, during the data collection and
analysis phases of this study, it was found that the most concurrent patterns that might have
represented these learners’ possible sources of self-efficacy have been those of mastery
experiences and social persuasion. Each of them is analyzed separately below.

On the one hand, mastery experiences represent the most effective way to create a strong

sense of self-efficacy for a person and it refers to the fact that as each success is achieved, the

sense of self-efficacy is reinfo words, once we see ourselves

succeed, we are more likely t TD Training, 2010). Leaver,

Ehrman and Shekhtman (2005 icacy is normally the result of

previous successful experience s build a robust belief in one's

personal efficacy (Bandura, 1 the potential influence of the

“mastery experiences” factor ¢

At the beginning of the Skype™ conferences, I was very shy and did not speak

much. After the first conference with the teacher and my other classmates, I

started to feel more confident and spoke more and more each time.

Tl W i s i e il

Excerpt 17. Survey, student 6, April 19*", 2011, translated from Spanish

ALAV CDlUVACULL

That is right, student 1. I remember that it was so difficult for me to say

anything, but later I could speak more and more in the conferences.
- - -

Excerpt 18. Focus group, student 6, April 21“, 2011,
Spanlsh orlg_mal -

translated fro.

The previously presented pieces of language showed that learners” success seemed to come
from their own sense of achievement at the moment of interacting with others through the
Skype™ conference calls. Such samples show that their own sense of self-efficacy increased as
they got more involved and participated more of the Skype™ conferences. Thus, learners’

involvement of the online Skype™ encounters positively contributed to their increase of self-
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achievement, and eventually to their success during the proposed online encounters. In other
words, the more learners engaged and participated of the Skype™ conferences by interacting
with others, the greater was their self-efficacy and their successful experiences during the
development of this research study. This idea finds its theoretical support on Bandura’s
assumption (1994) that performing a task successfully strengthens our sense of self-efficacy.

(154

1

f

Leaver, Ehrman and Shekhtman (2005) see it this way: ou have succeeded at the same or a

similar task, you will enter the lo this one too” (p. 109).
On the other hand, the s y found in this study has to do
with social persuasion. The tial influence of the “social
persuasion” factor on the le participation of the Skype™

conference calls and their lang

I was very shy at the i Skype™ conferences but my friends,

student 7 and 9, were all the time telling me that I could do it. Their

motivation helped me very much.

Excerpt 19. Survey, student 11, April 19*", 2011, translated from Spanish
original

 win o b W, 1

I think that the help of the teacher was very important because he was always

i 1 BT R R WM™l il 1“

motivating us and supporting us in the Skype™ conferences

Excerpt 20. Focus group, student 4, April 21°*, 2011, translated from
Spanish original

Student 9 said: “I was a bit worried because I did not have time to prepare

the questionnaire but the teacher and student 7 told me to relax and I really

liked the conference this day.”

Excerpt 21. Researcher’s reflective journal, second online session, March
26 and 27", 2011

This social persuasion factor refers to the idea that “when we can persuade someone that

they have the competences and abilities to master an activity, they are more likely to make
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longer, sustained efforts at achieving success than if they have significant self-doubt” (Bandura,
1994). Bandura (1994) adds that it is in peer relationships that learners broaden self-knowledge of
their capabilities as a vast amount of social learning occurs among peers.

From the above-related excerpts, it can be inferred that the learners’ sense of self-efficacy

seemed to be highly influenced by both their peers and their teacher. It was evident that learners

needed other people’s words and suiiort to believe that thei could accomplish their respective
assigned tasks. This external suiﬁort from others seemed to increase their sense of efficacy as we

will believe we can do something more readily if we have others tell us that they believe we can

through the Skype™ conferenfi h also cof ' dQBitively to the achieved success
of each online encounter.
Such social persuasion fad

s” engagement of the proposed

activities through the online SkypeT

class teachers. @@ the one hand, the learners” s@gial pesgmasion influenegscan be
~Jniversidad

Student 5 always motivated me to participate of the Skype™ conferences since

1s study, in this case modeled by both

Excerpt 22. Focus group, student 4, April 21°*, 2011, translated fro
Spanish original

From the above excerpt, it can be noticed how learners” engagement to participate of the
proposed Skype™ meetings was greatly stimulated by their peers” encouraging words. It can also
be seen that the learner from the excerpt (student 4) did not quit from participating of the current
study just because she did not know how to use Skype™ at the beginning of the strategy

implementation. On the contrary, she used her classmate’s words to motivate herself to continue
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making part of the study. In other words, this learner received realistic encouragement, which
made her more likely to exert greater effort and to become successful than if she were troubled by
self-doubts (Wood & Bandura, 1989).

Additionally, it was noticed how learners used the Skype™ conference calls in order to
help and give each other feedback about the specific planned topics for the online encounters.
taken from the researcher’s reflective instrument:

This can be proved through the following ent

Students 7 and 9 said t irty minutes before the

actual Skype™ conference the discussion topic and

to share collected inforl

Excerpt 23. Researcher’s refle gdond online session, March

Learners used the Skypg p each other in reducing their

levels of anxiety some minut > with their teacher and other
classmates. This way, they could bout any specific questions that

they could have on the proposed discussion topid

her hand, ®arners” engagement of the onlifle Sk M encounters @as also
~LJRIVersicdac -

Afterthis Skype™ ference, learn greed t the teacher’s help was

PoMkant af@ the asher h e 1 o. b ey
pbout how d

uncountable nouns.

I
S

Excerpt 24. Researcher’s reflective journal, fourth online session, April
l16th and 17th, 2011

Learners admitted that the teacher’s help and support had a positive effect in their active
participation of the proposed online Skype™ conferences as they could clear up unresolved

doubts that they still had from their live sessions. This way, it was evidenced how the teacher’s
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presence and social persuasion contributed positively to the increase of the learners” sense of
efficacy towards their participation of the online Skype™ meetings.

The following subcategories are linked to the previously outlined category and also respond
the second research question of this study. Such subcategories are: (a) increase of online
intercultural exchange and (b) increase of self-directed language learning practices. Each of them

is explored separately below and the way in which they respond to the second research question

of this study.

a) Increase of Online Intercu
. )

-

The following excerpts, collected from different learners
- -

instruments and corroborated bi an enti taken from the researcher’s reflective instrument, show

clear examples of the increase of online intercultural exchange experienced by the participants in

through different data collection

-

this study through the use of Skype™

It was a very good experience could practice our English with

other classmates and with other people from other countries. For example,
?® %

a s o r rj Wi d him

a ; t .

when

many

Excerpt 25. Survey, student 10, April 19*", 2011, translated from Spanish

original
LD |

I really like Skype™ because now I have some friends from other countries and
. T -

they help me with my pronunciation and vocabulary, too.

Excerpt 26. Focus group, student 8, April 21°*, 2011, translated from
Spanish original

Student 5 said: “I am using the web page'’ that the teacher recommended us the

other day to find native speakers of English there. I ask them their Skype™

5 The web page that was recommended to them for online language practice and cultural exchange was:
www.sharedtalk.com
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name and I talk to them from Skype. For example, Keera is a friend from

England that has taught me many things about English and her culture.”

Excerpt 27. Researcher’s reflective journal, fourth online session, April
16*" and 17%", 2011

On the one hand, Richards and Schmidt (2002) define culture as “the set of practices,
codes and values that mark a particular nation or group: the sum of a nation or group’s most

highly thought of works of literature, art, music, etc.” (p. 138). Similarly, Amant (2007) states

that culture involves collectior how humans gather, organize

and process information. On t ultural exchange’ refers to the
activity of engaging language ive project work with partners
from other cultures througk ation  tools such as e-mail,
videoconferencing and discus . More recently, Stickler and
Emke (2011) argue that the tefal i X ediated both online or face-to-
face and refers to any excha | ¢ that the learner experiences

consciously as an encounter beyond re. Granted these ideas of culture and

interc ange and ygith reference to the above-presenggd exceugts, this study es that
-Universidad-

Skype™ conference calls for the following two reasons.

stgiCatlers agrdid that ad useSypeT obe&vnﬂlaof
gencrating online intercultural’ eXChange wit ve on-native akers of Englt m
other countries in order to develop students’ communicative ability in the target language, to
increase intercultural sensitivity and to encourage learner independence (Belz, 2003). In other
words, the Skype™ conference calls provided learners with the opportunity to interact through an
online environment in order to meet, discover and understand other people’s main cultural

patterns (native and non-native speakers of English) so that they became more conscious of such
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existing cultural variations and their influence in their language learning experiences. O’Dowd
(2007) sees it this way: through online interaction, it is argued that learners can become aware
that communicating in a foreign language involves not only the exchange of information, but also
the expression of speaker identity and the development of relationships in situations of

intercultural contact. This can be evidenced through the following excerpt:

Now, I have various friends on Skype™ from England for example and they help

me with my English and té ir culture.

Excerpt 28. Focus group, student 5, April 21°*, 2011, translated from

The above excerpt shows conference calls not only with

the purpose of practicing and nglish speakers, but also with
the intention of exchanging re them. This idea just validates
Stickler and Emke’s (2011) as enefits of CMC tools, such as
Skype™, for intercultural learnif Bovious. In other words, language

learners might use CMC tools such as Skype™,
but alﬂ ingeth Yt a r b irgﬂla ltudhowed

ond, learners acknowledged a otential antage from the use of Skype™
de La-Sabana

Skype™ conference calls did not only help them promote their oral language skills and increase

not only for language and knowledge exchange

their online intercultural exchange with other language speakers and learners but they also helped
them increase their knowledge of other areas of the language such as their pronunciation and their
vocabulary. Exploring the potential use of Skype™ conference calls for the teaching and learning

of language areas such as pronunciation, grammar, vocabulary, intonation etc., might be
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considered as possible research interests for future or further studies involving the use of
Skype™ conference calls.

It was also found that the specific group of learners in this study seemed to have an existing
attitude of curiosity and openness in relation to their intercultural exchanges through the
proposed online Skype™ conferences. Taylor (1994) and Byram (1997) coined this term and it

refers to an array of prior experiences reflected in former critical events, personal goals,

education and previous interc context of learning readiness

(Taylor, 1994). It may also re pEnness, of readiness to suspend
disbelief and judgment with re d behaviors (Byram, 1997). In
other words, it refers to the fac their intercultural interactions

bring a certain kind of attitude intercultural learning (Stickler
& Emke, 2011). Such positi t by learners as described by
Stickler & Emke (2011) at t ntercultural exchanges can be

evidenced through the following excerpt:
Lear ented tI'.t now that they have fo'd m about Britwi
~Universidac
these ri e an n () t e a

Excerpt 29. Researcher’s reflective journal, ine session, April
l16th and 17th, 2011

The above-presented excerpt shows how learners acknowledged that through their guided
(with the teacher’s presence) and independent online encounters on Skype™, they had learned
how to respect and tolerate intercultural variations that emerged throughout their online

exchanges with their Skype™ contacts. This is crucial and highly beneficial for their language
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learning process as students understand that learning a second or foreign language implies not
only learning to master its main skills (listening, reading, writing, speaking) and other important
linguistic areas (grammar, vocabulary, pronunciation, intonation etc.), but also learning about the
main intercultural patterns and characteristics behind such target language. This positive attitude
and pre-disposition to value and tolerate other foreign language cultures seems to be more
er language learners.

common in adults than in youn This assumption is corroborated by King

and Baxter Magolda (2005) w better position to achieve this

developmental complexity tance of others in personal

development and openness to ¢

b) Increase of Self-Directed

The following excerpts, collected from different learners both in the first and second cycle

of implementation in this studz, and corroborated bi an entry taken from the researcher’s

reflective instrument, show clear examples of the increase of the participants’ self-direction
) |

practices towards the target language learning.

One of the advantages of the Skype™ conferences was that I could continue

AAA W A

practicing my English with my other classmates and friends without

e ——
necessarily the teacher’s presence.

Excerpt 30. Survey, student 8, April 19,
original

- -
2011, translated from Spanisa

I used the Skype™ conferences to study and practice my English with my other

classmates. It is a very good way of practicing my speaking in English.

Excerpt 31. Focus group, student 3, October 14%", 2010, translated from
Spanish original, first implementation cycle

Student 5 said: “Student 1 and I are using the Skype™ conferences to practice
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our English independently. For example, when I cannot come to class, I call
student 1 on Skype and she tells me what the teacher has said in class and
informs me of the homework for next class, too. We always try to speak in

English.”

Excerpt 32. Researcher’s reflective journal, fourth online session, April
16*" and 17%, 2011

Self-directed learning (or SDL) is understood as “any increase in knowledge, skill,

accomplishment, or personal ¢ ts and brings about by his or

her own efforts using any me me” (Gibbons, 2002, p. 2). In

i 7 -—

Merriam and Caffarella’s words i 1999 i, self-directed learnini refers to a process in which people
take primary initiative for plannini, caﬁini out, and evaluatini their own learning. Merriam and

Caffarella (1999) argue that SDL is based on the autonomous, independent individual who

»

chooses to undertake learning . Brockett and Hiemstra (1991)

define SDL as a goal, whiGlEaeK 5 or preference for assuming

In regard to the specific learning context where learning takes place, Song and Hill (2007)

< %
. 5 an g Earsi e Xa o
focuses Vi tors* an. e S a ection
proy to learner @More spggifically, g ad Hill (2087) clai at nte ere
le t ace 1 el o | ific

context, as well as how a learner utilizes resources and strategies, and becomes motivated to
learn. In this respect, Song and Hill (2007) affirm that online learning lends itself to a SDL

experience. Chizmar & Walbert (1999) argue that to succeed in an online learning context

learners need to take control in planning their learning pace, monitoring their learning
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comprehension (Shapley, 2000), and making judgments on various aspects in their learning
process (Petrides, 2002).

It can be deduced that learners used the Skype™ conference calls to continue practicing
their oral language skills with both their classmates and other people in their Skype™ contact list.
This independent practice was done without their teacher’s presence or direct instruction, which
motivation for learning

simply shows both the learners” self- and their “desire or preference for

assuming responsibility for & Hiemstra, 1991, p. 24).

Additionally, learners agreed ence calls as a means to have
online encounters with their g1 activities already dealt with
during their face-to-face sessi iem, but with the particularity
that they did this for their ow ior responds to a condition of
self-directed learning in whig d material at their own pace
without the aid of a tutor (PiS d Rennie (2006) identify two
crucial elements for the development o earning practices in an online learning

of the

envir willingnaggs of the student to become selfgglirectcdgand the approa

~JRIVersi
become self-directed (Mason & Rennie, 2006) was the most recurrent pattern identified
de-La-Sabana

the following excerpt:

..Yes, I use Skype™ now to practice my English independently with some of my

neighbors, friends and other people who also speak English.

Excerpt 33. Focus group, student 4, April 21°*, 2011, translated from
Spanish original
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This learner acknowledged that after making part of this research study, she ended up using
Skype™ not only to talk to her classmates but also to other people she managed to have in her
Skype™ contact list, but more importantly without the presence and instruction of the teacher.
Thus, learners admitted that they used the Skype™ conference calls independently in order to
help each other in the accomplishment of their own language learning activities and goals and

their knowledge building experiences through an online environment. Mason and Rennie (2006)

see it this way: “online collab ple of self-directed learning in

that students are actively invo in creating a positive learning
environment. ” (p. 103).

In conclusion, the above Bhost concurrent patterns found
in the data collection instru cycles of implementation, in
response to the second researc s evidenced through the above
presented excerpts, it can be co ce calls might be considered as

an influential CMC tool to increase seli- adult A1l learners towards the target

langu mc. Additiogglly, it was evidenced that the Skype™ ference calls
- NIVers1aac
learning

practices in the target language under the same or similar conditions of those specified in
e La abana

wht also

nguage
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VI. CONCLUSIONS, PEDAGOGICAL IMPLICATIONS AND FURTHER RESEARCH
1. Conclusions
This research study aimed at responding two main research questions: 1) to what extent
does the use of Skype™ conference calls help EFL adult Al learners at ILUD promote their
speaking skill out of classroom settings? And 2) how do EFL adult Al learners feel about the

implementation of Skype™ conference calls as a computer-mediated communication tool in

promoting their speaking skill he analysis and interpretation

of data drew the following con 1 question.
Firstly, in response to th d that the Skype™ conference
calls might be considered an 1i
skill, especially for social inte
the participants in this study R ] o. conference calls helped them
practice their language skills and at e same time eannd their social relationships, not only with
their classmates but also with other people t‘hey knew from diverse contexts. It was also
evidenced that learners used the language as a means of constructing their social networks which

I lwa=w e I
is congruent with Maynard and ass 4o ‘it is partly through language
W A A A A W

that humans “do” the social world” (p. 233). Additionally, it was evidenced that the Skype™

ﬁ c ight lo he'p ers in t aqt aﬂ&et

language and their language course contents out of formal classroom settings.

Secondly, in response to the second research question, it was found the Skype™ conference
calls might also be considered as a powerful CMC tool to increase self-efficacy in EFL adult Al
learners towards the target language learning. This was evidenced given that the learners’ sense
of self-efficacy increased with the result of previous successful experiences (Leaver, Ehrman and

Shekhtman, 2005) as they got more involved and participated more of the Skype™ conference
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calls. These learners’ sense of self-efficacy has also been highly influenced by both their peers
and their teacher since they needed other people’s words and support to believe that they could
accomplish their respective assigned tasks. This external support from others seemed to increase
their sense of efficacy towards the target language learning through their participation of the
Skype™ conference calls.

Finally, it was evidenced that the Skype™ conference calls might also help learners

increase their English prac environments since learners
led to have much more time to
practice their spoken languagBes n i g BCP-face sessions. Learners also
admitted that through the Skye | \ ils ‘ : 0 - having to commute and spend

ssroom. Furthermore, learners

agreed that they used the Sk ’. purposes of generating online

order to develop their communicative ab ¢ target language, increase intercultural

sensiting encouragedglearner independence (Belz, 20§3). T
- Q
ackno ged thafithcll us@ thqSkype™*COnifrenc iflep
A

other in the accomplishment of their own language leamini activities and goals and their

de-La-Sabana

2. Pedagogical Implications

Any English language researcher, instructor or learner who decides to implement Skype™
conference calls with the main purpose of promoting social interaction skills and increasing self-
efficacy towards the English language learning (main findings of this study), should take into

account the following recommendations:
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1. The participants of this study suggested that the less the number of people participating in
the online Skype™ conferences, the better it is, as they could have more time to speak
and practice their English language knowledge and skills. They suggested that the ideal
number of people per Skype™ conference would be two or maximum three people.
Although, in this study, the Skype™ conference calls were developed with a maximum

number of four people per session. This number is not far away from the participants’

recommended number.
2. The participants of thig pe™ conference calls could be
implemented through iculum with academic and
pedagogic purposes. T @rners from any subject matter
from the curriculum cg ences with different purposes.
For example, to deeps to revise and conclude with
unfinished classroom

cdback on any homework or
assignment from the face-to-face s¢

3 icipants of tis study suggested that by “addingg the cam tool to theySkype™
nfe cﬁhl vaen lore Srl 1'ns on

Skype™. That is, they suggested that having a video conference, which is one of the

e-lia-Sabana
confidence at the time of expressing their 1deas during the online conferences.

4. It is also recommended to ask students to be half an hour or minimum fifteen minutes

before the actual time of the Skype™ conference, so any technical or technological

problems can be solved before the actual conference scheduled times.
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3. Limitations

For anyone who plans to implement Skype™ conference calls with academic or pedagogic
purposes in their teaching or learning processes, it is crucial to take into account the following
limiting situations:

Technical problems: During the development of this research study, it was found that some

identified technical problems might impede the effective and adequate use of the Skype™

conference calls. The most e related to the use of the

microphone and headphones, as frozen computers or not
working properly. It is recom al Skype™ conference calls,
Skype™ users should try th S pe™ est cl which can help them check whether their
microphone and headphones @ not. This way, Skype™ users
can guarantee that technical probls related to the use of ’. icrophone and headphones are
alls. It is also recommended that

Skype™ users check that their computers arc 0zen and work properly and that their Internet

conne s good asgpossible since these factors mjght ali hinder the opriate

‘ - v r
develo SkypeTM encoun‘grsl‘ S 1

Limited number o osszble participants of online Skype™ conference calls: During this
redsew 1A ana
conference call might impede teachers or instructors reach large classes at a single online
Skype™ meeting. If anyone plans to use Skype™ conference calls, she/he should consider that to
have optimal Skype™ meetings, the suggested number of participants should not exceed a total
of four, including the teacher or instructor.

Lack of technological literacy: Additionally, it was found that learners or Skype™ users

might lack essential technological literacy skills such as on the use of computers, Internet and the



RUNNING HEAD: SKYPE™ CONFERENCE CALLS FOR FOREIGN LANGUAGES 90

Skype™ software. This might obstruct the development of Skype™ conference -calls
satisfactorily. To avoid this, it is suggested that teachers or instructors train learners in the correct
use of Skype™ before actually getting to use it and incorporate it into their everyday teaching or
instruction. This might guarantee that both teachers and learners do not waste so much time while
developing and implementing Skype™ conference calls into their everyday teaching and learning

Processes.

4. Recommendation for Furt
For those researchers, gl ctitioners who may think of

or pedagogic purposes, it is

ite interested in using the chat
| planning and implementation

of the Skype™ conference calls. , the main goal of the implementation of the

#Skype™i conferencaggalls was to orally reinforce clasggoom tents. The reseggcher of
universidad -

interested in using the chat window of the program with more frequency than expected.

dl' be talfn int t for 1 atbc SkieTﬁ csp
to remftorce learners’ writing skills. This can be evidenced in the Tollowing excerp

from the researcher’s reflective journal:

, taken

“They said that they really liked the chat feature of the program since
they could type in the word or words they did not know or understand and

this way they could learn the spelling and meaning of the word”

Excerpt 34. Researcher’s reflective journal, third online session, April
9*" and 10*", 2011
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2. It would also be quite interesting to explore the students’ insights in terms of the
implementation of Skype™ conference calls, especially to reinforce vocabulary learning,
pronunciation patterns, listening skills or grammatical knowledge and competences in

EFL adult A1 learners under similar conditions of those specified in this research study.

Universidad
de La Sabana
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Appendix 1
Encuesta

Querido estudiante me permito agradecerle por haber hecho parte de este proyecto de
investigacion e invitarle a contestar objetivamente las siguientes preguntas:

1. ¢;Habia utilizado Skype con propdsitos personales antes de esta experiencia en el ILUD?
Si No

2. (Habia utilizado Skype con propoésitos pedagogicos antes de esta experiencia en el [ILUD?
Si

3. La experiencia de utiliz el ILUD fue:
Util Inutil Positiva
Por qué?
4. (Como te sentiste utiliz de Skype?
Por que?
5. Qué opinas del trabajo rea rencias de audio de Skype?

otra, () ra

8. (Crees que tu habilidad de expresion oral ha mejorado luego de haber hecho parte de este
proyecto?
Si No

9. (Crees que la utilizacion de las conferencias de audio de Skype trae algiin beneficio para
el aprendizaje del inglés?
Si No
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10.

11.

12.

13.

Por qué?

(Crees que la utilizacion de las conferencias de audio de Skype trae algiin beneficio para
la practica de inglés?

Si No
Por qué?

(Consideras que las cor ian utilizar para reforzar

contenidos de otras asig
Si

Por qué?

(Considera que la utiliz e Skype tiene alguna
desventaja para el apret
Si

Por qué?

[ Te gustaria continuar utiltA as tecnologicas en el aprendizaje
de inglés como lenguas extranjera?

S1 No
<@ )

iMuchas Gracias!
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Appendix 2
ACTION RESEARCH PROJECT - LESSON PLAN SAMPLE
ICELT LESSON PLAN FORM
Name of teacher: Yeferson Romaia Correa Candidate Number:

Institution: ILUD — Instituto de Lenguas de la Universidad Distrital

Date of Observation: DAY MON R ime. g

19" 03 6:00 — 7:00 p.m.

Length of class
1 hour (60 minutes)

Class/grade: A1 EFL Young Adult Ele pe conference

Number of students: 3 dents: 23

Number of years of English study:
Mixed. None formal.

(please delete )

Intermediate Advanced

Lesson Number (please delete)

1 2 3 4
Main Aim(s): 3
» To talk about the participants’ o >dihc ‘ X em and their families.

Subsidiary Aims:

Write a description of the language/skills/competences that students already know/have that will serve as a basis for
new language/skills input.
» Learners know the vocabulary related to family members and jobs/professions, in English from previous lessons
studied in the course.
» Learners are familiar with the ways to express their names, ages, origins, professions etc, and those of their family
members in English.
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Description of language item / skill(s)

During this first online Skype conference session, the main activity that the participants will develop is an English interview
in which they will talk about their own life including basic information about them and their families

This is the questionnaire that the participants will answer during this first online Skype conference session:
Personal Identification Worksheet
Information about Me:

1 Name

2 Age

3 Birthdate

4 Gender

5 Current Address
6 Home Country
7 Family Members
8 Employer

9 Job Title

10 Height

11 Weight

12 Hair Color

13 Eye Color

14 Hobbies

15 Favorite Food

Information about Others:

. What is your name?
. How old are you?

. When were you born?
. What is your gender?
. What is your address?

“Universidad

11. How mugla do you weigh?
12. Whajes are eyes?
13. W is ir?
14. W o Robbes?

15. Wha fa e food?

Taken from:
http://www.apsva.us/15401081182015517/lib/15401081182015517/volunteerwebpages/topic01/piworksht.pdf

I

©
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SKkill(s) and sub skill(s)

Skills:
» Participants will be able to talk about their own life including basic information about them and their families
Sub skills:

» Participants will be able to interview their classmates about their own life including basic information about them
and their families.

(For CLIL) Follow the “4C” framework (http://www.teachingenglish.org.uk/think/articles/clil-%E2%80%93-how-do-
it; http://www.teachingenglish.org.uk/think/articles/clil-a-lesson-framework)

Materials :
Describe all the materials that you are es/photocopies with their
corresponding rationale and proper re

» Computers with internet connect
» Headphones and microphones
» Copies
The participants will be given a copy ring the online Skype conference. This
worksheet has been taken and adapted fra

http://www.apsva.us/154010811820 eerwebpages/topic01/piworksht.pdf

Universidad
de La Sabana
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Rationale
Anticipated problems Planned solutions
» The participants of the study may find it difficult to fully | > I will grade my talk or language for instruction so that I can
understand the teacher’s instructions in the target language guarantee that the participants of the online Skype
for each activity. conferences fully comprehend the instructions for each
» The participants of the study may have technical difficulties activity during the online session.
related to their Internet connection, headphones or | » I will ask the participants of the online Skype conferences
microphones not working properly etc. to sign in 10 minutes before the actual time of the
conferences so we can solve any technical problems that
may affect the conference development.
How do the anticipated problems and pla i analysis?

The anticipated problems and planned soluti following way:

to have been poorly exposed to language
Ity for the learners to fully understand the
ed solution for this is to grade the teacher's
that the participants fully comprehend the

» In the needs analysis above, it was sta
input, especially in the spoken languag
teacher's language of instruction during
language of instruction during the onl
instructions given.

Stage Aim -5 ek ot el Time and
] X ent activity interaction

that they have to say four
families. For example, I have
Set the context for speaking abou i i e pacific coast; I love hip-hop
Warmer the participantss own life | muSTee o ame is Juana. The idea is that the rest of | S—S
including basic information about | the participant§ in the online conference have to guess which of | T —SSS
them and their families. the statements they think is a lie and why. The researcher models | 10 minutes
the activity first for the particil.lts. Thetighey tell their pa S

*
liversiaac
S S Wil . ‘

e need for the target | The reS€archer starts by saying to the parficipants that they are
going to be ering questiqus, about their own life including

Language basic inforgliatio out them aflll their families. The researcher | S-S
i learne "‘; s the i N t it e { 1 k —SSS
s to c@ih ferencefliyill thilir p&@rs. 5. minutes
»
>nd, t Ve c

including basic information about | questions they want to ask to their peers about their own life and
them and their families. their families.

The Researcher tells the participants of the online Skype
conference that they are going to play a guessing game. For that,
the participants will pretend to be famous local, national and
international people. The idea is one of the participants in the | S—S
Close-up Create the need for the target | conference plays to be a famous person. Then, the rest of the | T-SSS
language. participants will ask questions to that person with the intention of | 15 minutes
finding out whom that person is pretending to be. The researcher
models the activity first for the participants. At the end, the
winner participant will be that one who guesses the mayor
number of famous people represented by their peers.
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Taken from:
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http://www.apsva.us/15401081182015517/lib/15401081182015517/volunteerwebpages/topic

Personal Identification Worksheet

Information about Me:

01/piworksht.pdf

Name

Age

Birthdate

Gender

Current Address

Home Country

NV SN -

Family Members

Employer

Job Tiile

10

Height

11

Weight

12

Hair Color

-~

i3

Eye Color

14

Hobbies

15

Favorite Food

Information about Others:

[Ny Iy B

10.
¥
12.

13

14.
15.

What is your name?

How old are you?

When were you born?
What is your gender?

What is your address?
Where are you from?
Do you have brothers/sisters? Parents? Grandparents? Children? Etc...

Where do you work?

What do you do?

How tall are you?

How much do you weigh?
What color are your eyes?
. What color is your hair?
What are your hobbies?
What is your favorite food?

L
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Appendix 4

Post-online Skype conferences: Reflective question

Date: Skype session number:

Participants’ name:

How did you feel in the Skype conference today and why?
(Remember: answers are allowed both in Spanish and English)

de La Sabana
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Appendix 5

CONSENT FORM"
Title of research project
Promoting Speaking Skills among EFL Adult Elementary Learners through Skype
conference calls and chat out of Classroom Settings at ILUD (Instituto de Lenguas de la
Universidad Distrital “Francisco José de Caldas™) of Bogota
Name of researcher
Yeferson Romana Correa
1. I confirm that I have rd@ sheet for the above study
and have had the opportu

2. I understand that my p free to withdraw at any

time, without giving any reaso

Universidad

Date:

Name of researcher:

Signature:

Date:

4 Adopted from: Norton, L. S. (2009). Action research in teaching and learning: a practical guide to

conducting pedagogical research in universities. New York: Routledge.
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Appendix 6

PARTICIPANT INFORMATION SHEET"
Titulo del estudio
Promoting Speaking Skills among EFL Adult Elementary Learners through Skype
conference calls out of Classroom Settings at ILUD (Instituto de Lenguas de la
Universidad Distrital “Francisco José de Caldas™) of Bogota
Invitacion

Usted es cordialmente invitado a hacer parte de este estudio de investigacion. Antes de

tomar una decision, es roposito central de esta

investigacion y lo que 1 el tiempo necesario para
leer cuidadosamente la sif vestigador si tiene alguna

duda o desea mayor info

Preguntas de investigaci
Este estudio busca respon@@th \ es pf 7 ‘. @8tigacion:

» (Hasta qué punto I | kype ayudan a aprendices
de inglés como lent promover su habilidad de

expresion oral fuera d

» (Como se sienten los aprendices @ inglés como lengua extranjera de nivel

Wental acerqg, de la implementacion de las cslfereni de voz y ci
jetivos de Inv
igue lo jeti ta
onf i

habilidad de expresion oral de aprendices de inglés como lengua extranjera de
nivel elemental fuera del contexto salon de clase.

» Analizar la actitud y opinioén de aprendices de inglés como lengua extranjera de
nivel elemental hacia la implementacion de las conferencias de voz y chat de

Skype como una herramienta de comunicacion mediada por el computador.

'S Adopted from: Norton, L. S. (2009). Action research in teaching and learning: a practical guide to
conducting pedagogical research in universities. New York: Routledge.
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JPor qué ha sido usted escogido para participar de este proyecto?

Es objetivo fundamental del instituto formar hablantes con niveles competitivos y de
espontaneo dominio de lenguas extranjeras. Por esta razdn, este proyecto de
investigacion pretende fomentar la habilidad de expresion oral, especificamente en la
lengua inglesa, a través de la utilizacion de las conferencias de voz y chat de Skype
fuera del contexto del salon de clase. Inicialmente, se pretende implementar esta
herramienta de comunicacion mediada por el computador con los aprendices de Inglés
como lengua extranjera de niveles elementales, pero con la aspiracion de extender esta
iniciativa en todos los ni

Distrital — ILUD.

enguas de la Universidad

;Tiene usted que hacer [Jliftg royecto figlicion?
Usted es totalmente libr¢ arte de este proyecto de
investigacion. Este proyciiome >siones tanto presenciales
como virtuales. Las sesio durante tres semanas, dos
sesiones por semana, cad de 12 horas presenciales.
Las sesiones virtuales se interrumpan las jornadas

laborales de los participan G Siaes PIE @ unicacion mediada por el

pletar un tota’ 5 horas, minimo do para Tlimplementacién pedagogica
de-1a Sabana

.Cuales son las implicaciones de hacer parte de este proyecto?

En la tercera y tltima semana de la implementacioén de este proyecto de investigacion,
se le solicitara a los participantes completar dos instrumentos de recoleccion de datos:
Una encuesta y un grupo focal. La encuesta es un instrumento de recoleccion de datos
que persigue recoger informacion que permita responder las preguntas de investigacion
de este proyecto. Es una corta encuesta en donde los participantes expresaran su actitud
y opinion acerca de su participacion del proyecto. Por otro lado, el grupo focal, no es

mas que una entrevista en grupos de 4 o 5 participantes con el investigador del
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proyecto, donde los participantes responderan a las mismas preguntas de la encuesta,
pero esta vez en grupos pequeiios y de forma oral. Estas conversaciones seran grabadas

en formato de audio para su mejor analisis y tratamiento durante la investigacion.

.Cuales son los posibles beneficios de hacer parte de este proyecto de
investigacion?

Se espera que su participacion de este proyecto de investigacion le permita fortalecer
sus conocimientos en su proceso de aprendizaje de la lengua inglesa, y por ende

promover su habilidad deg g ? i Qtrg posible beneficio tiene que

ver con que su participac nvestigacion le exime de

pago alguno por los i6n recibida durante la

implementacién del proye
(Cuales son los posibles ieSg acer part JBd¥ ecto de investigacion?

No se alcanza a predecirjs 70! : I ' iCelbarte de este proyecto de

investigacion. Lo uUnico S5l ue guelpara su participacion del

JSera su participacion de es ' J onfidencialidad?

Los resultados obtenidos a través de este proyecto de investigacion serdn expuestos a la

y presentads en conferencia al comité de irfllestiga de la Univer$
niversidad
G ingtino de 108 re do n1qos, enarapu
1299 palabras qu ed utilice para bir su itud y opiniébn sobre la

e@ién dollas cias d db& it
0 habil oral cs e X aSe"

Contacto para mayor informacion:

Si usted desea mayor informacion sobre este proyecto de investigacion, por favor
contactar a:

Yeferson Romafia Correa, investigador del proyecto.

Teléfonos: Local: 361 81 16; Celular: 320 342 43 68.

E-mail: tapias143@hotmail.com

iMuchas gracias por el tiempo y atencion prestada a este documento!
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Appendix 7

PARTICIPATION CONFIRMATION FORM

p
o

Participants’ names Telephone | Mobile phone | E-mail address

O [XR|A[DN[ N[ |[W[N|[—

Universidad

nstituto de Lenguas de la Universida

de La Sabana



Sample post-survey, filled in by one of the participants of the study

Appendix 8

. DEPARTMENT OF FOREIGN LANGUAGES AND CULTURES

Undvenided MASTER IN ENGLISH LANGUAGE TEACHING

de La Sabana

AUTONDMOUS LEARNING ENVIRONMENTS

Encuesta

Querido esfudiante me permito agradecerle por haber hecho parte de este proyecto de
investigacion e invitarle a contestar objetivamente las siguientes preguntas:

1.

;Habia utilizado Skype con propdsitos personales antes de esta experiencia en el
ILUD?

Si No_ X
;Habia utilizado Skype con propésitos pedagégicos antes de esta experiencia en
el ILUD?

Si No_ X
La experiencia de utilizar conferencias de audio y chat de Skype en el ILUD fue:
Util Inutil Interesante Motivante PositivaX .
(Por qué?

SE OMITE EL PROCESO DE ESTAR VIENDO LO ESCRITO Y
MOTIVA A USAR EL LEXICO Y AUMENTAR EL MISMO DE AHI
QUE SEA UNA EXPERIENCIA POSISTIVA PUES INVITA DE
MANERA TACITA A IMPLEMENTAR MAS VOCABULARIO

,Cémo te sentiste utilizando conferencias de audio y chat a través de Skype?
(Por qué?

MUY BIEN Y EN MUCHOS CASOS EVITA LA PENA DEL HABLAR
EN PUBLICO

Qué opinas del trabajo realizado extra clase con las conferencias de audio y chat
de Skype?

ES UN RECURSO MUY UTIL PUES BRINDA HERRAMIENTAS Y
SEGURIDAD DEL TEMA QUE SE VA A RATAR ASI COMO
ACLARAR DUDAS DEL TEMA

(Consideras que has mejorado algunas de las habilidades del aprendizaje de
inglés a través del uso de las conferencias de audio y chat de Skype?
Si_ X No

Si la respuesta es positiva, jcual? O ;cudles?

Oral __ Escrita _ Escucha X_ Lectura___ Vocabulario X
Gramatica __ Si alguna otra, ;cudl otra o cudles otras?

(Crees que tu habilidad de expresién oral ha mejorado luego de haber hecho
parte de este proyecto?
Si_ X No

116

@



117

/

. DEPARTMENT OF FOREIGN LANGUAGES AND CULTURES
Universidad MASTER IN ENGLISH LANGUAGE TEACHING

AUTCNOMOUS LEARNING ENVIRONMENTS
(Por qué?

BRINDA UN ESTADIO EN EL CUAL MEJORA LA EXPRESION ORAL
Y HACE SENTIR MAS SEGURIDAD EN LA EXPRESION

10. ;Crees que la utilizacion de las conferencias de audio y chat de Skype trae algun
beneficio para ¢l aprendizaje del inglés?
Si_ X No

(Por qué?

ADICIONAL DE SER UNA HERRAMIENTA REFORZAR EL
CONOCIMIENTO BRINDA CONFIANZA A LA HORA DE
EXPRESARSE EN INGLES

11. ;Crees que la utilizacion de las conferencias de audio y chat de Skype trae algin
beneficio para la practica de inglés?
Si X No

(Por qué?

SI LA IMPLEMENTACIONY MEJORAMIENTO DEL IDIOMA DE
MANERA ORAL OBLIGA A IMPLEMENTAR MAS VOCABULARIO

12. ;Consideras que las conferencias de audio y chat de Skype se podrian utilizar
para reforzar contenidos de otras asignaturas?
Si_ X No
(Por qué?

SI ESTE ESQUEMA ES PRACTICO A OTRAS ASIGNATURAS POR LA
VERSATILIDAD DE LA HERRAMIENTA

13. ;Considera que la utilizacion de las conferencias de audio y chat de Skype tiene

alguna desventaja para el aprendizaje de inglés?
Si No_ X
(Por qué?

14. ; Te gustaria continuar utilizando este tipo de herramientas tecnoldgicas en el
aprendizaje de inglés como lenguas extranjera?
Si_ X No

(Por qué?

SI CLARO LA VERSATILIZAD DE LA HERRAMIENTA PERMITE
QUE SE INVITE UN PROFESOR O INSTRUCTOR DE IDIOMA
NATIVO SIN NECESIDAD DE DEZPLAZARSE O TENER UNA
LOGISTICA MAS AVANZADA Y MEJORA SUSTANCIALMENTE LA





