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Abstract   

The purpose of this study was to gain a better understanding of the leisure experiences of undocumented 

Latino young adults with Deferred Action for Childhood Arrivals (DACA) status in order to note any 

potential links between leisure experience and success in reaching higher education. This population 

faces a unique set of challenges in their transition to adulthood and their pursuit of and access to higher 

education. Research suggests that 3 common factors among undocumented young adults who have been 

successful in reaching higher education are extra-familial mentors, positive social supports, and 

supplementary educational programming. This study used these 3 factors and the principles of contact 

theory to examine leisure experiences of undocumented young adults with DACA status. Qualitative semi-

structured interviews were conducted with 7 young adults with DACA status who were enrolled in higher 

education. The data were transcribed verbatim and analyzed thematically. Due to the difficulty accessing 

this population, snowball sampling was used beginning with a volunteer database from a local Hispanic 
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Alliance. The results support previous literature that has identified constraints this population faces when 

striving for higher education, as well as the capacity of populations that experience disadvantages for 

leisure constraint negotiation. The findings show leisure and recreational pursuits support the 

development of the above mentioned 3-factor support system, helpful in reaching higher education, from 

previous literature and document a severe drop off of both leisure and recreation participation after high 

school graduation. Limitations of the study and implications for practice and future research are 

discussed.  

 

Key words: leisure experiences, Latino, DACA 

 

Introduction 

Young adults without legal immigration status often experience oppression under immigration 

law in the United States (Mendez-Shannon, 2010). Many of these undocumented students, 

particularly those between high school graduation and higher education, were brought to the 

United States by parents or relatives at a young age and now live under extreme oppression 

without access to continuing education (Gándara & Contreras, 2009; Mendez-Shannon, 2010; 

Olivas, 2009; Perez, 2010). Undocumented young adults who apply to institutions of higher 

education may find laws and constraints related to their enrollment vary from state to state, 

though the anti-immigrant sentiment is often pervasive (Olivas, 2009).  

 

Recreation, sport, and leisure have been used to create a space to cross social boundaries, 

dialogue and hope for understanding, collaborate, and work for systemic change (Carlin, 2008; 

Mandela, 2000; Santos-Gómez, 2010; Wiltse, 2007). Nelson Mandela (2000) made clear that 

sport can play a role in creating more positive social realities. Höglund and Sundberg (2008) 

point out that through the opportunity for “collective experience” of sport in South Africa, social 

lines could be crossed—that sport has the responsibility to contribute to peace building and 

reconciliation across diverse social boundaries.  

 

Exposure to diverse populations earlier in life has been shown to influence the diversity of a 

person’s social network and one’s tolerance for diversity throughout life (Emerson, Kimbro, 

&Yancy, 2002; Miller, 2002). Emerson et al. (2002) pointed out that the value of contact 

between social strata is important for increasing social capital, particularly for groups who are 

marginalized. Allport (1954) outlined four conditions for this increased social capital: common 

goals, intergroup cooperation, equal status, and authority support. Recreational therapists have 

used contact theory as a basis to examine the benefits of inclusive recreational activities for 

people with disabilities (Devine & O’Brien, 2007). Its impact has also been examined with 

respect to gender equality (Lyras & Hums, 2009). However, there has been little research on 
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the use of contact theory in recreational spaces to increase social awareness of the population 

that is undocumented. The fear of revealing legal status that young adults who are 

undocumented experience in new and even familiar social settings could be a major constraint 

to this study (Contreras, 2009; Gonzales, Suárez-Orozco, & Dedios Sanguineti, 2013; Mendez-

Shannon, 2010; Perez, 2010). 

 

Little research exists that addresses the social benefits of leisure and recreation access for 

students who are undocumented. Little is known about the social interactions of these students, 

particularly in recreation or leisure settings. While there is research on lack of access to higher 

education for students who are undocumented, even in the states where students who are 

undocumented have access to higher education (Olivas, 2009; Mendez-Shannon, 2010), there is 

little research on how they currently recreate and what constraints influence their leisure 

choices. Improvements and program development intentionally created to facilitate interactions 

across social boundaries for students who are undocumented could be supported with this 

knowledge.  

 

In order to provide some structure around the population for this study, the qualifications for 

Deferred Action for Childhood Arrivals (DACA) status were used to select participants. DACA is a 

policy enacted by executive order in June 2012 aimed at providing temporary (renewable on a 

2-year basis) eligibility for work permits and relief from deportation to some undocumented 

young adults in the United States. This study specifically focused on students who are Latino; 

undocumented; and are eligible for, have applied for, have, or have had DACA status and a 

work permit. For the purpose of this study, the terms “young adult with DACA status” and 

“young adult who is undocumented” are used interchangeably. DACA status does not provide a 

permanent pathway to residency or citizenship for young adults who are undocumented even 

though it does provide other resources that might not be attainable without this status (“DACA 

Information,” 2019).  

 

The data for this study were collected in late 2014. This study does not account for changes to 

DACA and the climate or culture surrounding young adults who are undocumented or hold 

DACA status due to U.S. administrative changes since 2014 when the data were collected.  

 

Purpose 

The purpose of this study was to gain a better understanding of the leisure experiences of 

young Latino adults who are undocumented. The following research questions were asked:  
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 How do young adults who are undocumented engage in recreation and leisure? 

 With whom are young adults who are undocumented in contact in these settings? 

o What role do these people play in the lives of young adults who are 

undocumented? 

 What is the perceived social climate in these leisure settings?  

 What are the perceived constraints on their leisure?  

The answers to these questions have potential to help researchers understand and serve young 

adults who are undocumented.  

 

Literature Review 

Young adults who are undocumented are faced with a challenging transition that Gonzales 

(2011) described in his article, “Learning to be Illegal.” Under the provision of the Plyler v. Doe 

(1982) Supreme Court case, all children who are undocumented have the right to primary and 

secondary education, kindergarten through 12th grade. This inherently allows for the protection 

of these minors from deportation and the realities of being undocumented. As found in 

numerous studies (Abrego, 2006, 2011; Arbona et al., 2010; Contreras, 2009; Gonzales, 2011; 

Gonzales & Chavez, 2012; Rumbaut, 2004), young people may not know they are 

undocumented or understand the gravity of their situation until certain coming-of-age practices 

such as getting a driver’s license, applying to universities, or trying to get a job. 

  

Several studies have shown that having (a) supportive relationships with adult mentors outside 

the family; (b) stable, positive community support networks; and (c) regular participation in 

extracurricular supplementary educational programs have helped youth who are at a 

disadvantage to cope with their situations and succeed in reaching higher education (Abrego, 

2008; Gonzales, 2011; Gonzales & Ruiz, 2014; Portes & Fernandez-Kelly, 2008). These three 

factors will be referred to throughout this study. Research particularly supports the need for 

extra-family mentorship for young adults who are undocumented and striving for higher 

education (Abrego, 2008; Gonzales, 2011), and Portes and Fernandez-Kelly (2008) discuss the 

influence of school structures, extracurricular activity, and teachers as mentors in influencing 

the educational success of youth who are immigrants and experience many disadvantages. 

Gonzales (2011) named this time of learning to cope with their lack of immigration 

documentation the transition to illegality. Essentially, it is the life phase in which students who 

are undocumented experience a heightened awareness of the constraints on their lives and 

futures based on their lack of legal status and then learn to cope and change their goals 

(Gonzales, 2011; Gonzales & Chavez, 2012).  
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Several qualitative studies investigating various life challenges and negotiation report quotes 

from participants that refer to leisure and recreation settings—such as an informal football 

league—as areas for networking and stress relief (Gonzales, 2011; Gleeson & Gonzales, 2012; 

Mendez-Shannon, 2010). Yet, no research could be found on how leisure activities might help 

foster these relationships and supportive networks for young people who are undocumented. 

Recreation and sport create a space to cross and challenge social boundaries; to dialogue; and 

to create hope for understanding, collaboration, and systemic change (Carlin, 2008; 

Farquharson & Marjoribanks, 2003; Kaufman & Wolf, 2010; Lea-Howarth, 2006; Schulenkorf, 

2010).  

 

Research has also revealed that the recreation industry does not always challenge these social 

boundaries, but instead creates or reinforces them. Research has examined the concept of a 

“parallel world” in which immigrants often reside. Immigrant presence is necessary in the 

economic sector, but they are often outcasts from social acceptance (Cravey, 2003; Nelson & 

Heimstra, 2008; Smith & Winders, 2008). Nelson and Heimstra (2008) use the example of the 

expanding ski resort industry in Colorado. As the mining industry declined and ski resorts grew, 

nearby towns to Summit County, such as Leadville, experienced an extreme and rapid 

expansion of Latino residents as the demand for low-wage labor rose. Immigrants live and work 

alongside the dominant population, but their integration has been neglected (Cravey, 2003; 

Smith & Winders, 2008).  

 

Sharaievska, Stodolska, Shinew and Kim (2010) reported that the perceived discrimination of 

people who are Latino residents in public recreation settings could lead to withdrawal from the 

activity. Shinew and Floyd (2005) outlined the influence of racial inequality of leisure 

constraints. They suggested that leisure, as a form of resistance has the potential to play a role 

in the empowerment of oppressed populations for social change. 

 

Very little research has been done, however, on how young Latino adults who are 

undocumented engage in recreation. Contact theory (Allport, 1954), introduced earlier in this 

article, provides a framework for the improvement of relationships between diverse groups. It 

provides a possible framework to study the impact of recreation and leisure in the lives of 

young adults who are undocumented.  

 

Pettigrew, Christ, Wagner, and Stellmacher (2007) furthered contact theory by looking at the 

difference between direct and indirect contact: indirect contact is characterized by “having a 
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friend in the ingroup who has a friend in the outgroup” (p. 411). Given the idea of “parallel 

worlds” (Cravey, 2003; Nelson & Heimstra, 2008; Smith & Winders, 2008), the added benefit of 

indirect contact could be advantageous for young adults who are undocumented.  

 

Leisure constraint theory, originally developed by Crawford and Godbey in 1987 conceptualized 

constraints as falling into three categories: interpersonal, intrapersonal, and structural. In 1993, 

Jackson, Crawford and Godbey added that negotiation of constraints to leisure is possible. 

Rublee and Shaw (1991) found that constraints to community engagement and leisure 

participation by Latina women immigrants in Canada negatively influenced the potential benefits 

for social integration and well-being through these activities. 

 

There has been little research on the use of contact theory or constraint theory in recreational 

spaces to increase social awareness of the population that is undocumented. While the “1.5 

generation” (term coined by Rubén Rumbaut in 1976 to describe the populations of immigrants 

between the first and second generation) may experience stressors associated with immigrating 

similar to those experienced by first-generation Korean women in Kim’s (2012) study, the 

population that is undocumented may experience further constraints related to lack of legal 

immigration status, socio-economic status, and heightened levels of discrimination. The young 

adults of the 1.5 generation, specifically, may benefit from recreation-based intergroup contact 

as a way to foster a positive support network that could help them through their transition to 

fully understanding the reality of their undocumented immigration status. However, as some 

research notes, the fear experienced by young adults who are undocumented, of revealing legal 

status in new and even familiar social settings, could be a major constraint (Abrego, 2011; 

Gonzales, 2011; Gonzales & Chavez, 2012; Mendez-Shannon, 2010).  

 

Methods 

The purpose of this study was to understand the recreational experiences of young people who 

are undocumented. Due to the lack of research on this topic, qualitative methods were chosen 

to allow the voices of the participants to guide the process (Creswell, 2007). Seven young 

adults who were 18 or older at the time of the study (late 2014), and were without legal 

citizenship, residency or visa status in the United States were sampled. This study used the 

eligibility requirements for DACA which served to operationalize the definition of the 1.5-

generation population in the context of this study. This provided a structure to recruit 

participants in a particularly hard-to-reach group. In addition to these stipulations, the sample 

included only young adults who were undocumented and who had a high school diploma. It 
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included students who were enrolled in at least one class in higher education in the fall 

semester of 2014 for at least part of the semester. Five were enrolled in a 2-year technical 

college, one was enrolled in a 4-year liberal arts college, and one had recently dropped out of a 

2-year technical school mid-semester due to financial issues. All of the participants were 

between 18 and 21 years old. Characteristics of the sample participants are summarized in 

Table 1. 

 

The first participants were found by the local Hispanic Alliance, followed by snowball sampling 

due to the limited and guarded access to the undocumented community. The local Hispanic 

Alliance coordinated a schedule of interviews and managed participant information to 

encourage confidentiality.  

 

Table 1. Pseudonyms and Descriptions of Participants 

Pseudonym 
Country of 

origin 
Sex Main activity Work 

Juan (A) Colombia Male Soccer 
Insurance 

Agency 

Miguel (B) Honduras Male Rugby Sale Agency 

Felipe (C) Mexico Male Drama Pawn shop 

Ana (D) Costa Rica Female 

Zumba, Beta 

Club, Yearbook 

Staff, National 

Honor Society 

Restaurant 

Camila (E) Colombia Female 

Beta Club, 

Sunday school 

teacher, Church 

youth retreats 

Consulting 

Agency 

Alberto (F) Mexico Male 

Photography, 

Videography, 

Art/Drawing 

Tire Center 

Sara (G) Mexico Female 

Advocacy, 

Community 

Service 

Retail 
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Data Collection 

Semi-structured interviews were conducted based on the 3-step Seidman (2012) approach to 

understand the participants’ recreational experiences. Interviews started with a background and 

life history, and then moved to a detailed description of their recreation participation and the 

social environment surrounding their recreational experiences. A sociogram was used to assist 

with discussion, show different layers of social connections in the participant’s life, and 

encourage reflection on social connections in recreational settings. At the beginning of each 

interview participants were asked to write a brief description of influential mentors, family, and 

friends in their lives. They were asked to place these descriptions within the sociogram, 

depicted as a set of concentric circles. The innermost circles represent relationship that students 

identified as most important and the outermost circle identified important acquaintances, peers, 

or friends. Essentially, this served as a visual guide for the interview.  

 

The participants agreed and all the interviews were audio recorded for transcription, review, 

and analysis. To protect the identity of the participants, interviews were conducted at the 

University Center, thus eliminating the need to collect participant addresses. The center 

provided a neutral, quiet, and safe area. A member of the staff at the local Hispanic Alliance 

was responsible for contacting participants so the research project did not need to have access 

to phone numbers. All names were changed and any identifying information was eliminated in 

order protect the confidentiality of the participants.  

 

Data Instrument 

As the interviewer in qualitative research, the first author was the data collection instrument. 

She used a reflexivity journal during the research process in order to record her own thoughts, 

reactions, and biases throughout the process. Dupuis (1999) points out in qualitative research, 

that rather than removing ourselves from the research when telling the story of others, 

embracing both the research self and human influence helps us maintain authenticity 

throughout the process. The interviewer worked to use reflexive journaling as a way to 

recognize her own reactions to maintain that authenticity, but also acknowledge the impact of 

her thoughts on trustworthiness. This delineation also helped her execute this research in a way 

that honors this population, who is marginalized, and recognizes that the interviewer is an 

outsider as a White woman working on a master’s degree.  

 

The data collected from the interviews were later considered with researcher notes, memos, 

and reflexive journal. Member checking was encouraged with all participants and three 
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participated. English was used in the interviews in order to avoid losing any meaning in 

translation. If a participant used a word in Spanish or another language, they were asked to 

give a definition in English during the interview.  

 

One outside researcher was asked to provide external auditing during and after the coding 

process according to Creswell (2009). The auditor reviewed the codes. Less than 20% of the 

coding decisions were questioned. Any questioned decisions were discussed until consensus 

was reached between the auditor and researcher. Another researcher was asked to do peer 

debriefing in line with Creswell (2009). The peer researcher asked questions about the study 

and looked through all the codes, topics, and themes asking questions to understand and clarify 

the decisions, aiding the trustworthiness through data analysis.  

 

Data Analysis 

Data analysis began during the continued collection of interviews. This allowed the interviewer 

to identify any further questions that needed to be asked in remaining interviews. All of the 

interviews were transcribed verbatim. Open coding was used to organize the data. Codes based 

on the three factors related to community support, extra-familial mentors, and dedicated 

extracurricular participation were developed before coding any data as these codes had arisen 

on numerous occasions during the data collection process. Then, axial coding was used to 

group the open codes into categories and identify topics. Selective coding was used to identify 

themes from the topics identified through axial coding.  

 

Findings 

One important finding from this study is when constraints to leisure are negotiated, leisure 

participation leads to the three factors shown to help in reaching success in higher education. 

These factors are dedicated participation in extracurricular activities, building a supportive 

community, and establishing extra-familial mentors. All of the students who participated in this 

study were actively engaged in leisure and/or recreational extracurricular activities in high 

school. These varied widely from photography and videography for their church, to soccer or 

other sports, to civic engagement and community service clubs. During high school, the social 

connections from these activities played an important role in the students’ lives, either enriching 

previously established relationships or providing a setting to build new relationships with both 

peers and mentors.  
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Each participant was active in a variety of activities, but typically more dedicated to one high 

school activity. Juan played soccer in his neighborhood as a small child, throughout elementary 

school, middle school, and all 4 years of high school. Miguel played soccer until the freshman 

year of high school when he transferred to the rugby team with others he knew from soccer. He 

played on the rugby team all 4 years of high school. Felipe was actively involved with both 

drama classes and drama productions all 4 years of high school. Ana was in Beta Club for 3 

years of high school, which encouraged her to fulfill leadership roles in other school clubs such 

as the recycling club and the yearbook team. Camila was highly involved with the children in 

her church and faith-based youth conventions and fellowship opportunities. Alberto was 

involved with art classes all 4 years of high school and ran all the photography and videography 

for his church. Sara played soccer all 4 years in addition to being highly involved in numerous 

civic and community service organizations.  

 

Each of the students mentioned participating in leisure and recreation activities with close 

friends. Miguel said,  

[Rugby is] actually the love of my being. Like I said, I played 

several things in high school and it was fun. It was really, really 

fun, but once I started getting to know everybody, it became 

more of, instead of just a game, it became like a bond or 

whatever.  

 

Some participants mentioned choosing activities with their closest friends more often, which as 

Sara pointed out, “[The leisure activity] definitely enriched [friendships] because we shared 

memories, you know. Common high school stuff.” Ana, when describing her participation in the 

recycling club and yearbook, responded,  

My two best friends were in the recycling club senior year of high 

school. My biology teacher—which kind of got me into biology, 

too—he played an important role. Basically we have maybe 20 

members . . . actually one of my best friends, LG, I met her in 

third grade so we go way back, and I was the one that got her 

into recycling club. I was like hey, this is going to benefit you. 

You're going to get your hours. So she started doing it. And then 

my other friend, YP, I met her my freshman year of high school, 

and I also got her into that. 
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Other participants suggested that they both made new friends and built on older friendships in 

leisure and/or recreation pursuits. Juan explained,  

JG, he’s a friend of mine. I met him in middle school. He went to 

the same middle school that I did. We played soccer in middle 

school. . . . He went to a rival high school of mine, but we were 

still friends at the time. We played soccer against each other and 

now we go to the same college at Tech. . . . But I’ve known him 

for a while and he’s a very cool guy. He’s a good friend. 

 

Juan grew up playing soccer in the parking lot of his apartment complex with anyone who 

would play, and continued to build those relationships from childhood soccer throughout his life, 

sometimes adding new friends such as JG. Alberto said it clearly: “The time that we spent 

together bonding in different activities. I guess that really made it really strong; when I 

introduced him to one of my hobbies, and what I really like doing.” 

  

Many of the participants cited leisure and recreation in helping them establish a supportive 

community during their high school years. Miguel said of his rugby team,  

It’s a lot of people. Like I said, it was kind of different because we 

as a whole were really close, but some were closer than others. 

So for example, the whole game is split out into between backs . . 

. and forwards, which is what I was . . . so all the forwards kind of 

just work together, and all the backs were kind of just together, 

but there was obviously more . . . there was some intermingling 

of course. We were all just really close.  

 

All the students who played sports mentioned this sentiment of team camaraderie; however, 

even those who participated in other leisure pursuits mentioned support from groups where 

they participated in leisure activity. For example, Felipe refers to road tripping with a small 

group of friends he met primarily through family connections and drama activities,  

With the friends I have, we support each other, and we ended up 

doing it together, and it was a lot easier going with them instead 

of going alone. When everything went bad, you still have them as 

backup. That made the trip.  

 

In addition to the supportive communities these young adults formed through extracurricular 

leisure and recreation activities, they often described finding mentors in the adult leaders of 
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these activities. Mentors were described as teachers who also facilitated extracurricular clubs or 

sports, coaches, pastors and even a lawyer that helped file the paperwork for a DACA permit. 

Sara talked about her primary mentors: 

She was actually my history teacher and we had been together 

because of the IB diploma program I was in. We had her for two 

years and I had known her since freshman year because of [the 

club], and her name was Mrs. P. She’s been a major help. . . . She 

was always the teacher that I could go to and cry and just go sit 

with her, and if we ever needed anything she was there. . . . My 

English teacher Mrs. A, she’s from ___, she’s also a feminist, but 

she also loves fighting for justice. And I taught both of them what 

DACA meant and ever since then they’ve been trying to reach out 

to DACA-mented students and help out.  

Further explaining the impact of her mentors, Sara said, “My teachers were there too, oh my 

gosh, my teachers helped me so much. Always giving me words of encouragement and never 

letting me give up.” 

 

In contrast, Felipe felt like he didn’t have any mentors in high school among his teachers, 

advisors or coaches, but he talked extensively about a mentor he was matched with in a middle 

school mentor program:  

He embedded that idea of going to college at a young age. He 

was there, “Hey you should go to college. I went to the University 

of XYZ and I got a degree in communications.” . . . They want the 

best. They want you to go to college, but they really have no clue. 

It’s a surreal idea. So they give you the idea of going, but they 

don’t give you a guide or a walkthrough of how it’s going to be or 

what it should be like.  

Felipe, even though he had to drop out in the middle of the semester for financial reasons still 

talks about going back—to be the first college graduate in his family and to set an example for 

his younger brother.  

  

Most participants articulated that they saw the link between their leisure pursuits and reaching 

higher education through developing supportive community networks, relationships with extra-

familial mentors, and participating in extracurricular activities. However, most participants 

began to see a shift in their leisure participation after high school graduation, which had a 

negative impact on the three factors that help young adults who are undocumented cope with 
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their situation and reach for higher educations. When constraints to leisure are negotiated, 

leisure participation leads to dedicated participation in extracurricular activities, building a 

supportive community and establishing extra-familial mentors. These young adults experience 

constraints to leisure participation—often related to time, financial stress, and transportation—

which severely increase after high school. 

 

Discussion 

The purpose of this study was to gain a better understanding of the leisure experiences of 

young adults with DACA status. This study began based in contact theory, but the data links did 

not show changes in tolerance and discrimination as a result of contact between social strata in 

leisure participation. As discussed in the literature review contact theory states that interaction 

with diverse populations improves the diversity of social networks and tolerance of different 

social groups (Allport, 1954; Emerson et al., 2002). This theory originally developed in 1954 

does not account for current issues, restrictions and limitations due to immigration status. While 

a few participants mentioned diversity and lessened levels of discrimination in soccer and rugby, 

this was not a pervasive theme throughout the data. Discrimination, stereotypes, and 

stereotype threat definitely arose in the data, but the premise of contact theory—building 

acceptance and tolerance—was only seen in a few examples of soccer (Juan and Sara) and 

rugby (Miguel). The findings of this study are in line with and extend other previous literature.  

  

The findings of this study show the influence of leisure and recreation pursuits in developing 

and enriching supportive community networks, relationships with extra-familial mentors, and 

dedicated participation in extracurricular activity in line with previous research literature 

(Abrego, 2008; Gonzales, 2011; Gonzales & Ruiz, 2014; Portes & Fernandez-Kelly, 2008; Zhou, 

2008). The positive influence of mentorship from teachers, counselors, coaches, and pastors on 

higher education closely reflects the findings from previous studies (e.g., Portes & Fernandez-

Kelly, 2008; Gonzales, Suárez-Orozco, & Dedios-Sanguineti, 2013), which all found the role of 

these mentors is essential. Without these mentors with whom the students can talk about their 

situations freely, and who motivate and encourage the students when they face 

disappointments and constraints, the pursuit of educational and occupational success would be 

constrained. Similarly, this study showed that relationships with friends and peers in supportive 

community networks were formed during high school years and provided motivation and 

encouragement that was key to sustained engagement and the successful pursuit of higher 

education (Abrego, 2008; Gonzales, 2011; Gonzales & Ruiz, 2014; Stanton-Salazar, 2001). This 
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study revealed that many of these relationships with both mentors and peers are developed 

while participating in extracurricular leisure and recreation activities.  

   

Implications for Future Research  

The findings of this study reveal that young adults with DACA status experience leisure 

constraints similar to other populations that experience disadvantages, but are further impacted 

by their immigration status. Future research is needed to understand the complexities of this 

population’s leisure constraints and their negotiation ability.  

 

Crawford and Godbey (1987) originally expressed constraints in three categories: interpersonal, 

intrapersonal, and structural. Jackson et al. (1993) theorized about the ability of individuals to 

negotiate their constraints to leisure. Stodolska and Yi-Kook (2005) pointed out the connections 

between the marginality, ethnicity, and discrimination framework with leisure constraint theory. 

This was noted especially in the lives of minority groups who (a) do not have the same access 

to resources such as education and income (marginality); (b) live with different cultural 

traditions, such as family-oriented values (ethnicity/culture); and (c) experience oppressive 

social tendencies, such as stereotyping and stereotyped threats (discrimination). In the context 

of this population, further research is needed to understand how interpersonal, intrapersonal, 

and structural constraints interact with the marginality, ethnicity, and discrimination framework 

in the context of leisure.  

  

Future research could overlay constraint theory and the three support system factors discussed 

in the literature review: community support, extracurricular activity, and extra-familial mentors 

(Abrego, 2008; Gonzales, 2011; Gonzales & Ruiz, 2014; Portes & Fernandez-Kelly, 2008; Zhou, 

2008). Combining these concepts, future research could examine the impact of leisure 

constraint negotiation on continued development of the three social support factors throughout 

higher education.  

  

For future research, it is important to acknowledge that leisure participation is likely one of 

many avenues for young adults who are undocumented to develop supportive community 

networks, engage in extracurricular activities, and build relationships with extra-familial 

mentors. Further research would be needed to understand the role of leisure in the overall 

support structure of young adults with DACA status.  
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Implications for Practitioners  

As a reflection of the data, three areas of practical application for this research knowledge are 

proposed: (a) the intentional design of community and high school programs to build 

mentorship opportunities across social strata; (b) diversity and inclusion training for coaches, 

teachers, and school club advisors to feel supported and prepared to help groups of students 

bond and grow into supportive communities; and (c) the creation of low-cost, lower time-

commitment avenues to enable students to continue social leisure pursuits after moving on to 

higher education and maintain the three-factor support system throughout their studies.  

  

This study documents that strong mentors are a vital piece of the three-factor support system 

that helps students who are at a disadvantage reach higher education. Programs could include 

one-on-one activities or regular small group meetings with coaches, club advisors or teachers. 

These programs could take a holistic approach to allow mentor and mentee to get to know and 

trust one another fully, such that the mentee has a safe place to reveal the deep and often 

hard-to-discuss challenges faced in thinking about or reaching for higher education.  

  

This study documents that the need for these young adults who have DACA status to be able to 

reveal themselves and their life experiences authentically and fully to their mentors and 

supportive community network is vital. The experiences and barriers they face can be 

overwhelming and shocking to others who may not have related experience. Diversity and 

inclusion training can help mentors and community members learn how to be good allies and 

help their fellow community mentors foster alliances with mentees in their pursuit of higher 

education.  

 

This study documents that leisure and recreation pursuits do provide an avenue for the three 

factors that help young adults who are at a disadvantage achieve higher education. It also 

notes that after attaining enrollment, leisure and recreational participation drops off to the 

detriment of these three factors. Development of (or clear advertisement of existing) well 

placed, low-time-commitment, low-cost, socially-based leisure pursuits could help this 

population maintain or build new supportive community networks, relationships with extra-

familial mentors, and dedicated participation in extracurricular activities. This could help young 

adults with DACA status maintain momentum and stamina to complete their higher education 

studies.  
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This study documents that leisure and recreation participation in high school encouraged the 

engagement in extracurricular activity, development of supportive community networks, and 

relationships with extra-familial mentors and that leisure participation is more constrained after 

high school graduation for various reasons, including time and financial stress. The findings of 

this study reveal three other areas for future research including the impact of differing state 

laws, stereotyping of the Latino community, and identifying as a first-generation college student 

within one’s family. Further research is necessary to understand the impact of DACA on 

constraint negotiation in different states and how varying state laws impact these young adults. 

Several participants also mentioned the influence of the negative stereotypes of both the Latino 

community and undocumented immigrants. Further research to understand the impacts of 

these stereotypes and how underlying stereotype threat affects enrollment and success in 

higher education. Many of these young adults are the first in their family to strive for higher 

education. Future research could extend existing literature on the impact of undocumented 

status on first-generation college students. Research could assess the role of leisure and 

recreation in negotiating these multiple identities.  

  

The limitations of this study included sample size, methodological limitations, and the 

researcher’s demographic characteristics. A noted limitation of this study was the difficulty in 

recruiting participants. As the study was exploratory in nature, more studies will need to be 

conducted with larger sample sizes.  

  

Some participants were clearly comfortable talking to the researcher. They shared stories freely 

with vivid detail and confidence. Others were clearly hesitant to talk very deeply about the 

issues they face in both leisure and the pursuit of higher education. It was clear that the young 

adults’ DACA status and the researcher’s history working in immigration advocacy provided 

some level of rapport and reduced fear. However, personal biases (of the researcher) from 

working in immigration advocacy may have influenced the data in spite of careful attention to 

calibrating for these biases throughout the study. Even with these challenges, the data that 

were collected both confirmed past research literature and provided information for further 

research. Recreation professionals can facilitate the development of important supportive 

community environments and ally networks for these young adults through providing inclusive 

leisure recreation opportunities that account for time and financial constraints as well as the 

desire to challenge themselves to grow during emerging adulthood.  

  

Leisure and recreation researchers can facilitate the strengthening of supportive community 

networks, meaningful bonds with extra-familial mentors, and dedicated participation in 
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extracurricular activity. This study illustrates what leisure and recreation researchers already 

know—that the field influences all facets of life. The information described in this study can 

encourage the development of leisure and recreation facilities and educate the broader field of 

youth development. When leisure and recreation are constrained, the impact is felt by each 

individual and the greater community. Youth development professionals have the capacity to 

support these young adults who have been marginalized in their communities to strive for 

better lives. The social sciences have the capacity to collectively address policy issues through 

creative and engaging research and community development.  
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