Western Kentucky University

TopSCHOLAR®

Teacher Resources: Kentucky History School of Teacher Education

1981

A Teacher's Guide to Kentucky's Story

Kentucky History Advisory Committee

Nancy Disher Baird
Western Kentucky University, nancy.baird@wku.edu

Carol Crowe Carraco
Western Kentucky University, carol.crowecarraco@wku.edu

Follow this and additional works at: http://digitalcommons.wku.edu/educ_ky hist
& Dart of the United States History Commons

Recommended Citation

Kentucky History Advisory Committee; Baird, Nancy Disher; and Crowe Carraco, Carol, "A Teacher's Guide to Kentucky's Story”"
(1981). Teacher Resources: Kentucky History. Paper 1.
http://digitalcommons.wku.edu/educ_ky_hist/1

This Book is brought to you for free and open access by TopSCHOLAR?®. It has been accepted for inclusion in Teacher Resources: Kentucky History by

an authorized administrator of TopSCHOLAR?®. For more information, please contact topscholar@wku.edu.


http://digitalcommons.wku.edu?utm_source=digitalcommons.wku.edu%2Feduc_ky_hist%2F1&utm_medium=PDF&utm_campaign=PDFCoverPages
http://digitalcommons.wku.edu/educ_ky_hist?utm_source=digitalcommons.wku.edu%2Feduc_ky_hist%2F1&utm_medium=PDF&utm_campaign=PDFCoverPages
http://digitalcommons.wku.edu/school_tchr_ed?utm_source=digitalcommons.wku.edu%2Feduc_ky_hist%2F1&utm_medium=PDF&utm_campaign=PDFCoverPages
http://digitalcommons.wku.edu/educ_ky_hist?utm_source=digitalcommons.wku.edu%2Feduc_ky_hist%2F1&utm_medium=PDF&utm_campaign=PDFCoverPages
http://network.bepress.com/hgg/discipline/495?utm_source=digitalcommons.wku.edu%2Feduc_ky_hist%2F1&utm_medium=PDF&utm_campaign=PDFCoverPages

=========
....

i i

| wwlmmzm

mm -

e mj ]] iIl!f"n!""u**"""‘ u' s aww uu“u.
.1 yl Ilﬂmlul Hfl mllmml uu : '

!mlw i ||l H nnmn;n H .“ "
'?””Lxﬁklﬁm'miﬁ | '}$ﬁh;@
il iamﬁ?ﬁum l||p|“l}' ﬁttiiiiiiﬂiﬂf”'?‘ i ‘iii"*'ll[a:.:i i h

!"m i :, : lglimml‘ mﬂm
Ity ',,. ‘‘‘‘‘ '
A L A '"||'"| i
e '
nmnwmw ! WM|"

ih bn

ot T

e o
P
3
e et
e
5 I
=

.*i||'” =| S
' TR
tﬂ' i




A Teacher’s Guide to

Produced by KET with funds provided
by the Commonwealth of Kentucky
and Kentucky Educational Television
Foundation, Inc.

Funding for guide writing and printing
provided in part by a grant from The
Kentucky Humanities Council and The
National Endowment for the
Humanitieg:

A

kentucky
bumanities
council




{J f\-} {\: :%} L% ‘%

KET
600 Cooper Drive
Lexington, Kentucky 40502

© MCMLXXXIII
Kentucky Educational Television




Table of Contents

Introduction 4

Program #1 EARLY KENTUCKY 5
Program #2 THE LURE OF THE MIDDLE GROUNDS 10
Program #3 SURVIVAL OF A PEOPLE 15

Program #4 THE NEED FOR STATEHOOD 19

Program #5 SLAVERY IN KENTUCKY 23

Program #6 CIVIL WAR 27

Program #7 SCHOOL MARM 31

' Program #8 RIVERBOATS AND RAILROADS 35

Program #9 THE BIRTHDAY PARTY 39
Suggested Field Trips 44

State Agency Resources 45

Other Resources For Teaching Kentucky History 48

W,

i




When KET asked a group of
classroom teachers, historians and
school administrators to tell us
about their needs in the way of
teaching Kentucky history, they
said with unanimity, ‘Show us
what the times were like."” We
hope Kentucky's Story does just
that. Each program is a slice-of-life
from a given time period from the
commonman's point of view. Rather
than reiterating dates, battles and
names of famous people, we let
talevision do what it does best—
show us places, people and time
periods that we would not other-
wise see, The programs are design-
ed to transmit the hopes, fears,
frustrations and joys of everyday
life—to give us a sense of what life
was like in ancther time.
Kentucky's Story, therefore, is
largely visual; we see how people
dressed, cooked, played, spoke and
worked. The programs are not
meant to convey a great many facts
or detailed information, but to give
vou a feel for the times and the
issues and emotions that were at
work during each period. Of
necessity, each program focuses on
a very narrow aspect of everyday
life.

This guide is intended to help you
use these programs more effective
ly as well as to help meet some of
your other teaching needs. Included
for each program are a set of pro-
gram goals, a brief summary of the
program, a list of suggested
classroom activities, a bibliography
for further teacher reading (not
student texig}, a list of free or inex-
pensive information and materials,
and a short review of the major
historical events of the time period.
The review is intended to provide

historical background to help ex-
plain the situation in which each
program occurs. By combining the
factual material found in this
guidebook with the personal and
emotional experiences portrayed in
gach program, we hope to give
students a better feel for the events
of Kentucky’'s history. The follow-up
activities are designed to exiend,
enhance and apply the students’
new awareness to his own, every-
day life.




PROGRAM GOAL

Students will name and discuss im-
portant aspects of early Indian life
in Kentucky.

PROGRAM SUMMARY

This program briefly reviews the
arrival of prehistoric man on this
continent and then focuses on the
Indians living in Kentucky just prior
to the coming of the white man. The
program looks at the homes, games,
clothes, economy and lifestyles of
these tribes.

HISTORICAL
BACKGROUND

Early Indians in Kentucky
(12,000 B.C.—1650 A.D.}

For many years writers depicted
Kentucky, the Great Meadows of
indian lore, as uninhabited prior to
European settlement. They believed
that the Indians considered the
land sacred and lived elsewhers,
coming to the region only to hunt
and war. However, almost three
thousand years before Kentucky
pioneers came face to face with
such tribes as the Shawnes,
Cherokee, and Chickasaw, the area
had been inhabited by prehistoric
Indians. The ancestors of these
earliest Kerftuckians may have
come to the Western Hemisphere
as early as 20,000 years ago by
crossing a strip of land, now
submerged beneath the Bering

Straits, that connected the Asian
and North American continents.
They slowly drified southward,

arriving in Kentucky by 12,600 B.C.

Over many years these early In-
dians developed four prehistoric
traditions which archaeologists
have designated as Paleo-Indian
(12,000-7500 B.C.), Archaic
(7500-1500 B.C.}, Woodland {1500
B.C.-900 A.D.), and Mississippian
(900-1650 A.D.)

A nomadic people, the Paleo-
Indians used Clovis points (leaf-
shaped projectile poinis—archeo-
Jogists prefer the term “projectile
point” instead of arrowhead] to
hunt big game animals like the
mammoth, mastodon, and bison
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which thrived in the cool, post-
glacial environment, While the
early hunters did produce stone
projectile points, their transient life
style kept them from making large
quantities of tools and implements.
Mo skeletal remains of Paleo-
indians have been found in Ken-
tucky.

By 7500 B.C. Kentucky’s Indian
culture changed. Large game
animals died out, and the Archaic
Indians now depended on fishing
and efficient gathering of wild
foods as well as hunting. The
white-tailed deer and the elk
hecame the dominant game
animals. Hunting skills improved
with the use of the atlatl, a short




6/Kentucky’s Story

wooden board which enabled the In-
dians to throw their spears farther
than with their arms alone. Stone
tools, ground to the desired shape,
appeared, and artifacts, such as
grooved axes, conical and cylin-
drical pestles, bone awls, and can-
nel coal beads, have been found. A
unique feature of the Archaic
period was the ‘“hominy hole"—a
particular type of depression worn
in sandstone by grinding or pulveriz-
ing. Despite its name, the hominy
hole was probably used for grinding
up nuts or seed; corn [from which
hominy is made} was not grown in
Kentucky until the Woodland
period. Shell (mussel) mound sites
along the Green, Gumberland, and
Tennessee rivers indicate that the
Indians returned to the same place
year after year. Archaic Indian
social groups were probably small,
consisting of a few cooperating
families. Their dead were buried
with bodies flexed in round pits,
and sometimes tools were included
in the graves.

Beginning about 1500 B.C. people
of the Woodland culture entered
Kentucky and occupied the area for
about 600 years. Efficient hunters
and gatherers, the Woodiand In-
dians also participated in an in-
tricate trade network to obtain
such things as copper from Lake
Superior, obsidian from the Rocky
Mountains, and conch shells from
the Gulf of Mexico. They mined
both Mammoth Cave and Salts Cave
for gypsum and mirabilite, a salty
seasoning. The Woodland people
cultivated corn, sunflowers, giant
ragweeds, and amaranth (pigweed),
and they raised squash and gourds
for containers rather than as a
food source. The Woodland Indians
buried their dead in conical and
later flat and oval shaped burial
mounds, which were often ten to
twenty feet in height; this practice
resulted in their being called the
Mound Builders by 19th century
observers. The remains of two

distinct Woodland groups, the
Adena (early Woodland) and the
Hopewell (middle Woodland), have
been found in north central Ken-
tucky.

The last of the prehistoric peo-
ple, who lived in Kentucky from
900 A.D.-1650 A.D., were the Mis-
sissippian Indians of western Ken-
tucky. In the greater Mississippi
Valley, these Indians had a well
established social order and a full
agricultural economy with corn,
beans, squash, and tobacco as the
principal crops. They hunted with
bow and arrow, made pottery in ef-
figy forms, and fashioned large,
chipped stone knives, picks and
hoes. These Indians constructed
permanent homes of woven bran-
ches and plastered mud and pro-
tected their villages with wooden

: i T

palisades (walls made of tall posts)
and a moat {wide ditch) outside the
palisades. These features gave the
villages much the same appearance
as the early pioneer forts. Although
the Mississippians huried their
dead in small burial mounds or
stone box graves, they build largs
flat-topped temple mounds as the
ceremonial centers of their cities.
Because of this construction design,
they have been called the Temple-
Mound Buailders.

Soeme, but not all, archeologists
recognize a fifth Kentucky Indian
tradition, the Fort Ancient culture,
which developed when the Missis-
sippian tradition came into contact
with the retrogressive culture of
the indigenous people of northern
Kentucky. These Indians lived
among the Hopewell gites but had




no part in buiiding the great
mounds of the earlier period. Ken-
tucky's Fort Ancient people dif-
fered little from Woodland Indians
in that they continued the old way
of life of hunting small game and
gathering food. They also planted
beans, corn, and squash to supple-
ment their diets and they built
villages of a few dozen bark-
covered huts, generally on promi-
nent knolls, but their settlements
contained no temple mounds. They
buried their dead in small burial
mounds or stone box graves, made
pottery for food and water storage,
and carved small gorgets (throat
armor) incised with human faces.

Extant records neither reveal
what happened to the Mississip-
pian way of life nor how long
before the arrival of the white
pioneer that Kentucky was without
Indian inhabitants other than roam-
ing bands of hunters and warriors.
Probably a century elapsed, and
undoubtedly many a battle was
fought on Kentucky soil during the
interval. Neither the southern
Indians (the Cherokees and
Chickasaws} nor the Shawnees
from north of the Ohio River werse
strong enough to occupy and per-
manently hold the Great Meadows.
However, the Shawnees seem to
have made the greatest effort to
live in Kentucky. In the early 18th
century there had been a Shawnee
settlement in Clark County called
Eskippakithika, and there were
others in Greenup and Johnson
gounties. But for unknown reasons,
perhaps a massive crop failure or
widespread disease, most of the In-
dians who had lived in Kentucky
disappeared before Europeans
arrived in the state.

SUGGESTED ACTIVITIES

(1) To help students understand
time, make a timeline on shelf-
paper. Divide the timeline into
thousand year sections, leaving

(3)

sufficient space to write in
events from the past. Place
names and dates of pre-historic
Indian cultures in Kentucky on
the timeline. Explain the mean-
ing of B.C. and A.D. Have
students add impertant dates in
world history to the timeline
(such events as Egyptian
Civilization, 3100-—1100 B.C.;
Roman Empire, 27 B.C.—476
A.D.; Mayan Pyramids, 1000
A.D.; Columbus, 1492;
Jamestown, 1607; American
Revolution, 1776: Civil War
1865; World War II; today; etc.).
Students will realize how short
the present century is in com-
parison to past events and that
different stages of cultural pro-
gress existed in the world at
the same time.

Have students imagine that
they have been left in a Ken-
tucky forest. They have no tools
and only the clothes on their
backs. They must devise
methods of building shelters,
making clothing, and obtaining
and preparing food. Students
can write imaginary diaries of
how they survived the ordeal or
divide into teams and include
each others’ solutions to surviv-
ing in such a situation.
Simulate an archaeological dig
by having a "“Trash Can Dig."”
In attempting to understand the
cultural system of ancient peo-
ple and the environment that
fostered it, the archaeologist
leaves no evidence unexamined
—even discarded debris, the
garbage, flint chips, pieces of
broken tools, clam shells, etc.
These things reveal as much
about pre-historic culture as
wadded bits of paper, pop-can
tabs, and discarded batteries
do for our 20th century life-
styles. For fun, have students
excavate a trash can as if it
were the site of an ancient
civilization.
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Excavation: Divide the class
into two groups {or four, if
class is large). Find one full
trash can, from another class-
room or activity area, in the
school for each group. Explain
to one group how to excavate
the trashcan in levels from top
to bottom. They must keep ac-
curate and detailed records
{drawings and descriptions} of -
each level. They must record
everything they find. Tell the
other group to excavate the
trash can any way they want.
Each group is to select a
speaker to report on the ex-
cavation orally after twenty
minutes. Compare excavation
procedures. Which is the more
detailed? Why?

Analysis and Interpretation: By
examining data collected at a
site, archaeologists hope to
discover how peopje lived.
Students should be able to
learn a great deal about the
people who deposited trash in
the cans through analysis.
First, categorize the artifacts—
trash—by form and function.
Why were certain items found
together? How many soft drink
cans, discarded sheets of
paper, broken pencils, etc., are
there? Is anything missing you
might expect to find? Now
answer some questions. From
which classroom is the trash
can? How do you know? Do you
know the names of any of the
students in the class? Can you
ascribe personal characteristics
to them? Who is the teacher?
What were the students work-
ing on? Can you tell the order in
which activities were conducted
in the classroom by the levels of
the trash? When was the trash
last emptied? Students will be
able to think up many more
questions and answers as they
examine the trash.
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PROGRAM GOAL

Students will name and discuss
some of the things which attracted
early settlers to Kentucky and some
of the sacrifices which settlers and
their families had to make to start
& new life in this land.

PROGRAM SUMMARY

Why did people want to leave the
safety of their homes and travel
through dangerous and uncertain
conditions to a place they'd never
seen? Program 2 examines the
hopes and sacrifices of the Green
family at their home in western

North Carolina while **their man” is

exploring and hunting in the wilder-
ness of Kentucky.

HISTORICAL
BACKGROUND

The White Man Comes to
Kentucky (1650—1782)

During the early colonial period
Kentucky was claimed first by the
Spanish, later by the French, and
then by the English. Following
DeSoto’s exploration of the lower
Mississippi River in 1541, Spain
asserted that all lands touched by
that river and iis tributaries belong-
ed to her, bui it is doubtful that the
conquistadofs ever visited Kentucky.
In the 1670's LaSalle explored the
lower Ohio River and claimed the
lands watered by it and its tributar-
ies for France. The French interests,

however, lay more in trading with
the Indian than in acquiring his
land. Thus, it was the English col-
onists of the 18th century who first
expressed more than a passing in-
terest in the territory beyond the
Appalachian Mountains.

A few adventurers from Virginia
and North Carolina probably
visited eastern Kentucky during the
late 17th and early 18th centuries,
but the first organized effort to ex-
plore the area west of the moun-
tains resulted from the formation of
the Ohio and Loyal Land com-
panies. Following the creation of
the latter in 1750, Dr. Thomas
Walker, the company’s surveyor,
and several companions journeyed
through Cumberland Gap and
traveled inland to the area of the

present day Barbourville, where
they established a supply post.
They cleared a few acres of land,
constructed a log cabin, and killed
and salted down deer, bear, and
other game for food. For several
months Walker’s group wandered
around the interior of eastern Ken-
tucky (traveling through what is
now Magoffin County, they pitched
their camp at Salyersville, and ex-":
plored and named the Levisa Fork' '
of the Big Sandy River) and then

returned to Virginia.
Soon after Walker's adventure,

Christopher Gist of the Ohio Land
company visited the west, traveling
down the Ohio River to Kentucky.
News of an Indian encampment at -
the Falls of the Ohio (present day -
Louisville) discouraged Gist from- "~




further westward explorations, but
his journal included a secondhand
description of the falls area and his
own observations of the West's
scenic beauty:

After I had determined not to
go to the falls, we turned from
‘Salt Lick Creek to a ridge of
‘Mountains that made towards
the Cuttaway River [Kentucky
iver]. From the Top of the
Mountain we saw a fine level
‘country S W as far as our Eyes
ould behold, and it was a
léar Day. We then went down
“the mountain and set out S 20
W.about 5 thro rich level land
overed with small Walnut
ugar Trees, Red Buds, etc.
ist's Journal, March 18, 1751

e glowing accounts that

id Gist gave to their com-
es fanned interest in Kentucky.
g the close of the French
diap War in 1763 and the
the 1768 treaties of Hard
nd Stanwix (by which the
d Iroquois ceded to Bri-
aims to land in the Ohio

Valley), hunters, explorers,
surveyors, and land-hungry
speculators began to push across
the mountains. The best known of
the early hunters was Daniel
Boone, who made several trips to
Kentucky from his Yadkin Valley
home in North Carolina. He later
described what he saw:

The buffalo were more frequent
that I have seen caitle in the
settlements, brouzing on the
leaves of cane or croping the
herbage on those extensive
plains. ... Sometimes we saw
hundreds in droves, and the
numbers about the salt springs
were amazing. In this forest,
the inhabitants of beasts of
every kind natural to America,
we practiced hunting with
great success. ...

Adventures of Col. Daniel
Boone

Boone and his companions dodged
Indians, slept in caves, and ex-
plored the land but made few ma-
terial gains. Their patient wives
remained at home to raise the
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children and attend the crops.
Some of the early explorers gained
the nickname, ‘'Long Hunters,"”
because of their extended stay in
the wilderness. A party of forty
North Carolinians led by Golonel
James Knox was among the best
known Long Hunters. They ex-
plored central Kentucky and named
Dix River for a crippled Indian
chief who befriended them.

In 1773 surveyor Thomas Bullitt
and a party of Virginia land specu-
lators charted land now occupied
by Louisville and visited salt
deposits at Big Bone Lick. With
Bullitt was James Harrod, who
returned to Kentucky a year later
and built the state’s first perma-
nent settlement. Harrod and thirty-
one men came down the Ohio River
to Kentucky, proceeded to the
mouth of Landing Run Creek,
traveled overland to the Salt River,
and on to the site of Harrodsburg
(originally called Harrodstown).
The men drew lots to decide which
cabins to build first. However,
before more than four or five were
completed, Indian problems devel-
oped, and the men temporarily left
their embryonic settlement. They
returned a few months later,
erscted additional cahins, cleared
land, and planted crops. During the
winter of 1776 a fort was con-
structed at Harrodsburg to protect
settlers scattered about the area.

Although Harrodsburg was the
first Kentucky fort, Boonesborough
became the most famous, due to the
farsighted efforts of North Carolina
land speculator Richard Hender-
son. In March 1775 Judge Hender-
son purchased from the Cherokees
seventeen million acres of land that
Virginia claimed as part of Fin-
castle County. He named his ac-
quisition *Transylvania” and
dispatched Boone and thirty others
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to clear a road for the thousands of
settlers to whom Henderson ex-
pected to sell the land. Known as
the Wilderness Trail, the road was
only a pathway—barely wide
enough for a man on horseback—
extending from the Cumberland
Gap to the Kentucky River. At the
western end of the road the
trailblazers built a fort to protect
themselves and the forthcoming set-
tlers from hostile Indians.

In May 1775 Henderson request-
ed that representatives from the
other Kentucky settlements (Saint
Asaph, Boiling Springs, Harrods-
burg) meet at Boonesborough.
Henderson spoke to the assembly of
his dream of a large colony, inde-
pendent of Virginia, with himself as
a proprietor. He not only predicted
a brilliant future for Transylvania,
he also dealt with the realities of
defending and governing the col-
ony. The representatives approved
nine legislative acts that establish-
ed a judiciary, specified punish-

ments for various crimes, outlawed

profane swearing and Sabbath
breaking, set sheriff and clerk fees,
provided for a militia, preserved
the range, encouraged the improve-
ment of horse-breeding, and urged
the preservation of wild game. Un-
fortunately, this forward looking
program failed. Most of the early
settlers had come to Kentucky to
obtain cheap land and to escape
the laws of the eastern colonies;
therefore, they were reluctant to
pay Henderson’s prices or take
orders from a dictatorial land
company and the high-handed
Henderson.

In the summer of 1776 disgrun-
tled delegates from Boonesborough
and other settlements met at Har-
rodsburg and elected George
Rogers Clark and Gabriel Jones as
their spokesmen to the Virginia
legislature, instructing them to re-

quest protection for the western
frontier. Determined to possess the
land despite Henderson’s claim,
Virginia created Kentucky County
out of the larger Fincastle and
made provisions for the newest
county’s representation in the Old
Dominion's legislature. Thus,
Henderson's claim to central Ken-
tucky was invalidated, although
Virginia later granted him 200,000
acres between the Ohip and Green
rivers.

Following the outbreak of
hostilities between Great Britain
and the American colonists, Indian
atrocities increased in the western
country. The frontiersmen believed
the British encouraged these at-
tacks; so while he was in Williams-
burg, Clark requested that Virginia
aid Kentucky in fighting the red
man. The executive council gave
Clark 500 pounds of gunpowder but
could not guarantee other
assistance.

On his return to Kentucky Clark
found the Indian menace so severe
that many settlers had returned
east while others had sought pro-
tection by moving into the forts.
Learning that British garrisons,
who occupied former French posts
in Illinois, were allied with the
natives, Clark returned to Virginia,
talked with state officials, and
received money and supplies to out-
fit voluniteer troops. Because fron-
tiersmen were reluctant to leave
their families unprotected, Clark
enlisted about 150 men from the
eastern portion of Virginia to
march against the northwestern
forts. They arrived in Kentucky in
May 1778, drilled on Corn Island
for nearly a month, and in June—
when the river was high enough to
permit boats to float over the falls
—Clark and his company of rag-
tag militiamen began their trek into

the Northwest. The motley band

succeeded in capturing three
British forts — Kaskaskia,
Cahokia, and Vincennes—hut the
residents at Vincennes soon
repudiated their allegiance to the
Americans and the fort again

became an English stronghold. \
Fearing that the British would

march against the other American- )
held forts, Clark and his men y
resolved to retake Vincennes, After

weeks of wading through swollen
streams and swamps, they recap-
tured the fort and the infamous
Colonel Henry Hemilton {unjustly
called the ‘‘hairbuyer” because
Americans believed Hamilton
payed his Indian allies for
American scalps).

Clark’s success alleviated some
of Kentucky's worst Indian unrest.
Yet, for many pioneers living in
Kentucky’s infant settlements, the
expedition came too late. A few
weeks after Clark’'s militia
departed for Illinois, Boones-
borough was attacked by four
hundred Indians led by a French
Canadian. Daniel Boone, captured
earlier by the Indians, had escaped
and returned to Boonssbhorough to
warn them and to aid in prepara-
tions for the fort’s defense. During
the thirteen-day siege the Indians
resorted to every possible means of
chicanery. In vain they tried to
tunnel into the fort, to burn it, and
to tempt the settlers to leave its
protection. The red men finally
retreated.

Indian problems also plagued
other forts during the Revolution.
In the spring of 1780, forces led by
a British officer captured Ruddle’s a
and Martin's forts, and in August v
of 1782 Indians lay siege to Bryan's
Station and the settlement at
Mount Sterling. However, as the
bronze warriors withdrew from the *
latter, a band of Kentuckians
rashly chased the retreating foes




across the Licking River. At Blue
Licks they were ambushed. Sixty
men, including one of PDaniel
Boone’s sons, were killed during
the encounter. The enemy’s losses
remain unknown but were much
less.

The Battle of Blue Licks virtually
ended organized Indian attacks in
Kentucky, although frightening in-

cidents continued to plague isolated .

settlers. However, as the number of
settlers increased, the Indian
menace faded, During the final

two decades of the 18th century,
Kentucky experienced phenomenal
growth. In 1792 she became a
state, and by 1800 the com-
monwealth beasted more than -
220,000 residents,

SUGGESTED ACTIVITIES

{1) Bitto individual map of Ken-
tucky or draw a large (wall
size) map of the state. Label:
Cumberland Gap, Ohio River,

Big Sandy River, Licking River, -

Kentucky River, Dix River,
Green River, Wilderness Trail,
Falls of the Ghio, Harrodsburg,
Boonesborough, Saint Asaph,
Boiling Springs, Blue Licks.
Draw in your county and town.
What route did early seitlers
take to get there?

{2) Hold a contest to see which stu-
dent or group of students can
prepare the bast list of items
an explorer or Long Hunter
should take for a six month trip
to the Kentucky wilderness.

{3) Invite a local historian to talk
to the class about the explorers
and early settlers in your area.

(4) Write and illustrate an essay
{or poem) about how the In-
dians fé&lt about the arrival of
white explorers, hunters, and
settlers in Kentucky. Read more
about Indians to get a better
feel for their reactions.

(5) Make a frontier diorama depic-
ting a flatboat on the river or a
fort on the frontier. Use popsicle
sticks or soda straws to build
the flatboat and fort,

(6) Draw a mural that illustrates
what the students have learned
about explering and settling
Kentucky.

(7) Write letters from explorers or
early settlers to family
members back in Virginia.
Describe what the frontiersmen
have seen and done in Ken-
tucky. Tell relatives why they
should come west.

(8) Discuss with the class the
grammar used by frontiersmen
and the grammar that is accep-
table today. Ask students to
rewrite quotes from early ex-
plorers and pioneers into
language we use today.

{9) Ask students if they have ever
moved to a new location? Why?
Have them describe their feel-
ings about the change. Consider
other places where they might
move (towns in Kentucky, other
states, countries or even outer
space). Ask the same questions
about why they would move
there, advantages vs. disadvan-
tages, and their feelings about
being there.
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PROGRAM GOAL

Students will recognize and discuss
some of the adversities faced by
frontier settlers.

PROGRAM SUMMARY

The Green family packs up and
maoves to Kentucky, where they
build a small cabin, plant some
corn, and stake their claim on Ben
Green’'s land. But life in Kentucky is
not easy and the Greens and others
suffer through Indian raids, bitter
cold, and other perils. They sur-
vive, however, and stay to make a
home on the frontier.

HISTORICAL
BACKGROUND

Life on the Kentucky Frontier
{1750—1820)

Life in pioneer Kentucky was
austere, rugged, and fatiguing—not
for the delicate or faint-hearted.
Nevertheless, those willing and
able to endure the hardships work-
ed hard to convert the wilderness
into a Garden of Eden, Land was
cheap; timber was plentiful; tha
woods teemed with game; and life
was relatively free from the confin-
ing laws and mores of eastern
society. Families strove to become
self-sufficient, yet freely shared
their goods and energies with
needy neighbors. The developing
frontier molded a lifestyle which
easterners made fun of but which

nevertheless became an important
part of the nation’s history and
folklore.

The bulk of Kentucky's early
residents were poor, land hungry
settlers who came from western
portions of Virginia, North Caro-
lina, Pennsylvania, and Maryland,
traveling in flatboats or wagons fill-
ed with essential tools, a minimum
of household goods, and a few head
of livestock. Possessing warrants
freceived for military service) that
entitled them to a few hundred
acres, or using squatters’ sover-
eignty, they scattered across the
wilderness and staked their claims
along Kentucky’s many streams and
waterways.

Survival depended on the im-
mediate acquisition of shelter for
man and beast. A lean-to or a cave
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sufficed until a cabin could be
built. Once a site was selected and
cleared, a more permanent abode
was erected. The backwoods home,
typically a one room log cabin,
served as the hub of family life. A
mud and stone fireplace dominated
one wall of the cabin, providing
illumination and heat to warm its
inhabitants and a place to cook
their food; over the fireplace hung
a rifle and powder horn. Furnish-
ings generally were sparse and
crude—a few chairs or split log
benches, perhaps a couple of tables
made from logs, a bedstead or two
(under which the axe and scythe
were stored at night during Indian
unrest), a cradle, maybe a cup-
board or chest for storing hedding
and clothing, a spinning wheel, and
a loom. Kitchen utensils consisted
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of a few iron pots and skillets, tin
or pewter plates (or perhaps
wooden plates and cups made from
gourds or tree knois}, and wooden
or tin spoens. The appearance of
such lnxuries as curtains, mirrors,
bedspreads, rag rugs, and china
dishes heralded the arrival of
relative affluence.

An awesome number of tasks
were necessary to sustain the fami-
1y, and the women—an overworked
but ingenious lot—and the children
performed most of them. They
made candles and secap from
animal fats, ground corn into meal,
dried fruits and vegetables for
winter, salted down meats, churned
butier, made cheese, and fashioned
the family’s clothing from animal
hides they tanned and from yvarns
they spun, dyed, and wove into
cloth. They also carried water from
the nearby stream, gathered fire-
wood, stoked the hearth, cooked the
meals, and cared for the family
stock. The man of the family
generally prepared the land for
planting {using a mattock and axe to
rid the virgin soil of roots and a

“scrub brush and a plow and hoe to
cultivate the earth); the women and
children usually attended and weed-
ed the garden. The major crop was
corn, but most families also had a
truckpatch planted in wheat, cats,
beans, squash, turnips, potatoes,
and melons. With a minimum of ef-

fort, Kentucky's fertiie soil yielded
sixty to eighty bushels of corn per
acre. In addition to providing meal
and liquor (which frontiersmen pro-
duced for their own consumption as
well as to sell), the cornstalks pro-
vided fodder for the stock to eat
during the winter,

Although game and garden pro-
duce served as diet mainstays,
othsr foodstuffs titillated pioneer
palates. In the early spring, maple
trees could be tapped for their sap,

- which boiled down into a thick,

sweet syrup-or a granular sugar.
Honey was also available for those
daring enough to brave the bees.
Wild berries were gathered in the
early summer and made into pies.
Nuts and autumn fruits, such as
wild grapes and crab apples, added
a welcome change to the diet.
During the early frontier years, a
man’s worth was measured not on-
ly by his skill with an axe but also
by his accuracy with a rifle. The
former was imperative in clearing
the land and erecting buildings, but
a family's safety and food supply
depended on the latter. Because of
its precision at a 200-300 yard
range, the frontiersmen adopted
the long-barreled, small-bored rifle
developed in Pennsylvania and they
elevated sharpshooting to an art
unsurpassed by their contem-
poraries in the east. Each gun was
designed carefully for the height of

its owner, so that he could load and
fire it and clear the barrel of car-
bon without ever taking his eyes off
his target. A rifle, a gunpowder-
filled buffalo horn, a pouch of lead
bullets, greased doeskin patches,
and a wooden ramrod were as
much a part of the backwoods-
man's garb as were his buckskin
jacket and leather or woolen
leggings.

Although essential tasks left little
time for frivolity, the Kentucky
pioneers found occasions to com-
bine work with play and to relieve
the monotony and isolation that
characterized their lives. Hunting
contests provided an opportunity to
exhibit marksmanship as well as to
socialize. Al a community squirrel
hunt, men, boys and their dogs
spent the day ridding the area of
the rodents that played havoc'with”
their gardens while, at the same" "
time acquiring meat for a commuxuuf'
ty feast. The team that lost the' con-
test did the cocking. At such:
events, braggarts gloried 1n_t_he_1
real and imagined sporting skill:
Some boasted they only shot sq
rels through the right (or lef{}:'ey -
for the meat hit anywhere: else .
caused indigestion; a few cock
nimrods claimed they p_refa_'_;?
“bark’ squirrels (hitting the Jim
beneath the animal and lc;lh
impact without puncturmg ]

Log rollings, quilting: parties, an
harvest-time corn huskmgs
sented opportunities to:boas!
one's prowess, somalize v
neighbors, and consume t}
whiskey. House raisings al
plied lively camaraderi
trees were felled, trimm
and hauled to the ¢
logs were notched to
walls; others were sp
into smooth-faced | pur
the floor or rough:shi
clapboard roof. Assembli
cabin and makmg__a
furniture for it could be
one day. Then the build




away their tools, and they and
their families gathered for a house
warming. The women contributed
the food and brought gifts of home-
made domestic items, including
blankets, brooms, and candles. The
men furnished jugs of whiskey and
a deer or hog to barbecue. Follow-
ing the sumptuous feast, a local
fiddler began a vigorous, foot-
stomping reel. Dancing lasted all
night or until the guests became too
tired or too drunk to continue.
Romantic and pugilistic endeavors
increased in proportion to the
liquor consumed, and the following
day, numerous celebrants nursed
hangovers, bloody noses, and fears
about promises made during drink-
induced passions.

Despite the paucity of oppor-
tunities for courting, most young
men married before their twentieth
birthday; few girls remained
single beyond eighteen. A wedding
afforded a rare excuse to frolic.
The ceremony, held at the home of
the bride’s parents, was brief. Out-
fitted in a wedding dress she made
of handwoven white muslin or '
storebought calico, the bride and
her groom stood hefore the
preacher, held hands, and recited
their vows. Then, the celebration
began! A feast—with every kind of
frontier delicacy and plenty of
whiskey—was followed by dancing.
Alhough the guests reveled all
night, the bride's friends put her to
bed in the bridal chamber {usually
the loft of her parents’ cabin) about
mid-evening; the groom’s friends
then tucked him in beside his new
wife, A day or two later a house-
raising or housewarming might be
held to help the newlyweds build or
furnish a home on land they receiv-
ed from their parents or purchased
from a neighbor.

Unfortunately, not all couples liv-
ed happily ever after. Frontier life
was hard, and life expectancy was
short. A host of infections, dis-
eases, 'and accidents kilied young

and old alike. Many women died in
childbirth, and less than half of all
babies survived their first year.
Desertions were commonplace, as
disgruntled spouses {usually men,
but occasionally women) disap-
peared, perhaps headed for a far
western frontier. The prolonged
absence of a husband was equal to
divorce or death, and following a
“delayed” funeral, eager suitors
began to pay court. Few widows
and widowers remained single for
long.

A variety of barbaric activities
also entertained residents of the
0ld West. They enjoyed bear-
baiting, dog fighting, gander-
pulling, and fights with each other
in which kicking, eye gouging, and
biting off ears and noses were
customary. In addition to this
rough-and-tumble mayhem—which
earned for them a reputation as
ruffians, roarers, clods, and
worse—Kentuckians also excelled
at storytelling. Combining their
colorful language and ballooning
imaginations, they horrified
greenhorns and foreigners and
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amused each other with tales about
Kentucky varmints and critters—-
sneaky catamounts, painters, and
b’ars that carried off children,
shifty 'coons and "possums that
outsmarted men, polecats that
demanded (and generally got)
respect, hoop snakes that killed
trees with their horn-like stinger,
and corp-stealing squirrels that
crossed the Ohio on shingles pro-
pelled by their tails. The center of
frontier lore, however, revolved
around Kentucky rivermen, who, it
was claimed, were half-horse and
half-alligator and could "' jump
higher, squat lower, dive deeper,
stay down longer, and come up
dryer’” than anyone else.

Despite the riproaring nature of
many frontiersmen, some civilizing
influences appeared in the infantile
West. The first schools were taught
in Harrodsburg, McAfee Station,
and other early forts and popula-
tion centers. Transylvania, the first
college west of the mountains,
opened in Lexington in 1785.
Although the 1792 constitution did
not provide for a public school
system, the second legislature
chartered private academies in
Fayette, Jessamine, and Mason
counties and encouraged the crea-
tion of other schools. But public
education did not flourish in ante-
bellum Kentucky beyond the larger
cities; schooling in the hinterland
remained a private affair, dispens-
ed by parents or by a schoolmaster
to whom meager tuition was paid
for his services. A few wealthy
landowners sent their sons to
achool in the East.

Church membership also grew,
but slowly, on the frontier. Visitors
to the West observed that many
Kentuckians used Sunday as a day
of rest from weekly labors but not
from sporting events and other
worldly matters. Despite a large
number of churchmen who crossed
the mountains to save the sinful
frontiersmen, less than one-third of
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Kentucky residents belonged to any
religious denomination when it
became a state. Starting in 1800,
however, the state experienced a
“Great Revival,” a religious
awakening that spread from Logan
County in the southwest to Bourbon
Counly in the east. Wretched back-
woodsmen flocked to camp meetings
o be saved, and zealous ministers
preached lengthy sermons about the
evils of dancing, drinking, gambling,
fighting, and other frontier plea-
sures. Excited to an emotional
ecstasy by the preachers’ exhorta-
tions and invectives, a few of the
revival attendants experienced
bizarre physical reactions—
hysterical crying, uncontrolled jerk-
ing, joyful singing—and a few col-
lapsed in a catatonic state. Many of
the atiendants were poorly edu-
cated youths whose faith was in-
vigorated or whose latent beliefs
were awakened by the evangelistic
brand of religion. The revival
answered the spiritual needs of the
mobile population and recruited
thousands into active membership in
the Baptist and Methodist churches.

Although frontier conditions
disappeared from some areas of
the state during the first two
decadses of the 19th century, they
continued in.others through the
antebellum period. Nevertheless, as
new lands opened and as the
pressures of civilization became
stronger, many of those early set-
tlers who helped tame the Kentucky
wilderness and who gave the
backwoods its unique flavor, sold
their small farms and moved
westward to conquer new territory
and find new fortunes.

SUGGESTED ACTIVITIES

(1} Take your class to the pioneer
area of the local cemetery.
Who were the area pioneers?
What was the major cause/
causes of death during the

antebellum years? What was
the average life expectancy?
Number of babies, children,
teens, young adults? Find in-
teresting or unusual epithets
and symbols on the tombstones.
Make tombstone rubbings.

(2] Have members of the class per-
form a variety of tasks familiar
to pioneers: Make a sampler,
hooked rug, braided rug,
quilted pillow.

Grind corn or dry apple rings
Make dipped candles or soap
Churn butter, make cheese, or
cottage cheese

Make a cornshuck or corncob
doll

Whittle a willow whistle or
other frontier toy

(3) Learn dances and games that
were popular in the 18th—19th
centuries. How similar (or dif-
ferent) are they to games and
dances enjoyed today? What
special occasions were they
associated with? Were they an
important form of relaxation or
release?

(4) Ask students to take an inven-
tory of their homes and list
which furnishings were and
were not found in frontier
homes. Talk about the way
pioneers coped without elec-
tricity, central heat, air-
conditioning, running water,
refrigerators, stoves, dish- -
washers, vacuum sweepers,
clothes washers, dryers, TV,
radio, automobiles, sewing
machines, etc,

(5) Have your students keep a
record of their daily activities,
including everything they see,
use, eat, etc. How many of
these things could have been
done, seen, or used by pioneer
children. Inventories of early
settlers’ estates are available
at county courthouses and
research libraries. Use these to
compare with students’ ideas.

~ {6) For one day, have each child

pretend he is a frontiersman
and, as much as is possible, on-
ly partcipate in those activities
available to frontier children.
Then have each child write an
essay about his experience.
What is different about their
everyday chores or work tasks?
What is different about what
they do for recreation? Why?

(7) Discuss the concept of survival.
Ask class what is needed in to-
day's society to survive. How
different are our needs or
priorities from those of the
pioneers?
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FREE AND INEXPENSIVE
MATERIALS

From the: Portland Museum, 2308
Portland, Louisville, KY 40212:

“John James Audobon,” A 30 minute
video-tape. Free rental.

The Falls: A Stopping Place, A
Starting Place Workbook. $3.00.,

Tarascon Mill: Shipping Port’s
Great Mill Reconstructed in
Words, Pictures and a Model.
$3.00.

“Tarascon Mill."” A 30 minute
video-tape. Free rental,



PROGRAM GOAL

Students will name and discuss
come of the factors which led to
‘Kentucky’s seeking statehood.

PROGRAM SUMMARY

Slater Cassidy needs to get his
goods to market and the only ac-
cess is by wagon and river, over
poor roads susceptible to Indian
attack and wagon breakdowns. At
the river, he must unload his goods
and reload them into the boats
which will carry them down the
Mississippi to markets in New ‘
Orleans. While at the river, Slater
meets Mr. Halfhill, a Virginian who.
is fascinated by the economic op-
portunities opening up in the new
territory. Slater, however, has no
kind words for Virginia or its
legislature, which has failed to pro-
vide for the settler’'s needs. He
stresses the need for Xentucky
statehood. Upon his homecoming,
Slater learns someone has laid
claim to his land, so he heads out on
yet another arduous trip, only to
discover it is Halfhill himself who
has successfully claimed his land.

HISTORICAL
BACKGROUND

ﬁ'he Road to Statehood
(1780—1820)

In the years following the Revolu-
‘tion, Americans poured across the
mountains and into the western

The Need for Statels

country. They came down the Ohio
River to Limestone (Maysville) and
Louisville or overland through the
Cumberland Gap, following buffalo
trails and Indian pathways 1o the
fertile meadows and hillsides of
Kentucky's interior. Many of these
settlers were former soldiers, reci-
pients of land warrants and boun-
ties for their military services.
Others were speculators who had
purchased warrants. Pell-meli they
rushed in to find the acreage to
which they were entitled. Because
no systematic public survey had
been conducted of Kentucky, the
claimants used rocks, saplings, tree
stumps and other obscure or
ephemeral landmarks as boundary
markers and survey points. Some
registered their claims properly;
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others did not. The resulting crazy-
quilt of ambiguous, overlapping
land claims generated thousands of
lawsuits that gave work to a
retinue of young lawyers. But litiga-
tion often victimized the original
settlers and warrant recipients.
Frequently they could not afford to
plead their case in far-away court.
Many of the later speculators,
however, understood land laws and
enjoyed easy access to attorneys
and courts. Why did Virginia’s
laws encourage and sanction such
abuses, the early settlers asked.
Other settlers wondered about
Virginia's inability or disinterest in
providing protection from Indian
depredations, which Kentuckians
helieved were encouraged by the
British authorities to the north and
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Spaniards to the south. In an effort
to provide more local government
and military protection for the fron-
tier, in 1780 Virginia created three
military districts from Kentucky
County—Fayette (honoring the
Marquis de Lafayette), Jefferson
{named for Thomas fefferson), and
Lincoln {for Benjamin Lincoln, a
Revolutionary War hero). But the
Old Dominicn's lawmakers ap-
pointed Virginia-born gentry to the
new county offices, thereby
alienating many Kentuckians who
had no affection for Virginia. Still,
because the district militias counld
not act beyond their boundaries
without the governor’s permission,
the safety of the western set-
tlements remained uncertain.

The formidable mountain barrier
and the distance of nearly a thou-
sand miles that separated Ken-
tuckians and the government at
Virginia's capital further com-
plicated Kentucky-Virginia relations.
Many of the laws passed hy the
eastern legislature either did not
apply to the frontiersmen or

discriminated against them. A major

bone of contention concerned trade
and commerce. Virginia's economic
interests, like her rivers, flowed to
the east. Kentucky looked to the
west and south, for the Ohio and
Mississippi rivers served as her
major highways. Kentucky agri-
cultural produce, rafted down the
Ohio and Mississippi, was loaded
on ocean-going vessels at New
Orleans {then owned by Spain) and
carried to eastern U.S. and Euro-
pean markets. In 1783, Spain clos-
ed the port to Americans,
eliminating the westerners’
cheapest route for freighting.
Profit-minded Kentucky farmers
demanded that the Virginia and
United States governments force
Spain to fre€ usage of the river
below Natchez and provide them
with access to New Orleans’ port
and storage facilities. It was their
right, the backwoodsmen insisted,

to navigate the river.

Smarting under these and other
grievances, a group of Kentuckians
met at the log courthouse at Dan-
ville in December of 1784 to dis-
cuss ways to ward off a threatened
Cherokee raid. At this, the first of
an eventual ten conventions, they
decided to held an election to
choose delegates from each mili-
tary district to meet in a formal
convocation. The following spring
the elected representatives as-
sembled in Danville and discussed
the immense distance and uncer-
tain communication lines between
the Tidewater and the Bluegrass,
as well as Virginia's inability to
effectively administer her western
country. They resolved that Ken~ _
tucky should separate from Vir-
ginia. Three months later they
prepared a petition from the
Virginia legislature outlining the
complaints that could be resolved
only through division. In answer,
Virginia passed the first of four
enabling acts, stipulating that the
Kentucky convention could vote on
separation in the fall of 1786, but
once detached, Kentucky must im-

mediately join the Confederation of
the United States. The act also sug-
gested that Keantucky assume her
share of Virginia's war debt, a pro-
vision that westerners opposed.
One of the dominating figures at
these early conventions was James
Wilkinson, a nefarious schemer
who encouraged Kentuckians to ig-
nore the enabling act, separate im-
mediately, and remain independent.
of the Articles of Confederation
government. Wilkinson's sentiments
received only minor support until
the frontiersmen learned of a pro-
posed treaty with Spain that would
surrender the westerners' naviga-
tion rights on the Mississippi for a
commercial agreement favorable to
the easterners. Again, the repre-
sentatives {excluding Wilkinson)
convened at Danville to discuss
separation. Wilkinson, who had
seized the opportunity to emphasize
Kentucky's dependence on the Mis-
sissippi, had taken a flatboat of
goods to new Orleans. There he ac-
quired a trade permit from the
Spanish authorities in exchange for
a pledge to use his influence to ce-
ment Kentucky-Louisiana relations.



Returning to Kentucky, Wilkinson
lived in grand style, entertained
lavishly, and impressed his
neighbors with the monetary
benefits he acquired from friend-
ship with the Spanish officials.
Although only a few Kentuckians
seriously consgidered joining the
monarchial and Catholic Spanish
empire, many realized that an in-
dependent Kentucky could flirt with
officials in the Grescenti City long
snough to open the river, a feat the
weak Confederation government
had failed to accomplish.

The ratification of the constitu-
tion in April of 1789 and the crea-
tiont of a new national government
instilled hope, and the revelation of
Wilkinson's intrigue with the Span-
iards encouraged the statehood
supporters. In July 1790 the
delegates at Danville accepted the
terms of Virginia's fourth enabling
act and shortly thereafter began
the task of drafting a constitution.
On July 1, 1792, after seven and a
half years of hickering, Kentucky
bacame the nation's fifteenth state,

Kentucky's first constitution was
short but contained a number of
unigue features, including the
aholition of religious and property
gualifications for the franchise; for
the first time, all free, white male
residents over age twenty-one could
vote. However, the elitists and pro-
pertied interests who controlled the
constitutional convention also set
limits on the power of the commoen
© man, believing him to be politically
unstable. The statehood document
stipulated that thé people would
elect the members of the lower
house and an electoral college,
however, the latter would then
choose the governor and state
senators. No provision was made for
a lieutenant governor, but many
state officfals were to be appointed
Dy the governor.

- The most contraversial subject
debated by the framers of the con-
itution was the issue of slavery.

Some delegates believed slavery
was necessary for the state’s
economic development. A few
favored gradual emancipation;
others feared the results of close
promimity between free Negroes
and the slaves to the south. Eleven
of the delegates were ministers
who loudly opposed permitting
slavery to continue in Kentucky.
Despite protests, the resulting
document protected the institution
and prohibited the state legislature
from passing any laws to interfere
with or abolish it,

In 1799 a second constitution
was drafted, changing several pro-
visions of the earlier document.
The electoral college was discard-
ed, and governors and senators
thereafter were elected by popular
vote. Appellate jurisdiction was
limited to the state’s Supreme Court,
to be established by the legislature.

Following Kentucky’s first elec-
tion, held in the spring of 1792, the
electoral college chose General
Isaac Shelby as Kentucky's first
governor. To him and the first
legislature went the task of im-
plementing the constitution and set-
ting the state government in motion.
Unfortunately, statehood did not
eradicate all problems. Skulking
bands of Indians continued to kill
and pillage isolated travelers and
settlers for nearly & decade: taxes
imposed by the federal government,
especially on homemade whiskey,
threatened the meager profits of
many settlers; and foreign plots
continued to inflame Kentucky
tempers. In 1800 France acquired
Louisiana from Spain and two
years later the intendant at New
Orleans revoked the Americans’
“right’’ to deposit goods until they
could be loaded on aceangoing
vessels. To protect the Waest, in
1803 the United States purchased
the Louisiana Territory from debt-
plagued Napoleon. When Spanish
officials (who disapproved of
France’s sale) refused to vacate

Kentucky’s Story/21

Louisiana, Kentuckians prepared to
fight. Spain peacefully backed
down. Intrigues and foreign affairs
continued to concern the residents
of the Bluegrass state, but with
Spain and France out of Louisiana,
the frontier's main highway to
market was finally open. The West's
economy was no longer at the mercy
of foreign whims.

With the confirmation of
statehood in 1792, the obtaining of
navigation rights from Spain in
1795, the purchase of Louisiana in
1803, and the opening of the Green
River Military District in 1797,
Kentucky’'s popuiation skyrocketed
from 100,000 in 1792 to 220,000 in
1800 and 406,000 in 1810. As the
population increased and dispersed
across the state, the arguments
presented prior to siatehood about
the inconvenience of government
from afar now applied to the need
for independent units of local
government. Smaller counties
would assure each resident that he
could, in one day's travel, visit the
county seat to vote, conduct busi-
ness or obtain justice, and return
home without having the expense of
overnight lodging. During its first
decade as a state, Kentucky grew
from nine to forty-five counties; by
mid-century the commonwealth con-
tained more than one hundred iocal
units. Eight of these were carved
from the Jackson Purchase, obtain-
ed by treaty from the Cherokees in
1819.

The birth of new counties also
meant the creation of additional
political positions, many of which
provided monetary as well as
poiitical riches to their holders.
Few offices, if any, required train-
ing; in many cases even literacy
was not a prerequisite. Yet county
courts and their officers collected
taxes, authorized the construction
and maintenance of area road-
ways, supervised health matters
and issued emergency decrees dur-
ing epidemics, maintained jurisdic-
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tion over orphans and apprentices,
tried bastardy cases, established
ferries, approved milldams, set
tavern rates, administered the poor
laws, and dispensed patronage.
Considering their lack of training,
most of the early magistrates per-
formed their tasks admirably.

The selection of state and county
officials generated lively politick-
ing. Stump speaking—accompanied
by the dispensing of barbecue,
burgoo, and bourbon—attracted
crowds who cheered and heckled
the candidates and their cam-
paigners.The election might last
three days, during which liquor
flowed freely, fisticuffs were com-
monplace, and voters cast their
ballots viva voce. Nothing created
greater excitement than a Kentucky
election!

SUGGESTED ACTIVITIES

(1} Divide the class into small
groups and ask each to
measure the classroom’s
perimeter or a particular area
on the playground. Supply a
variety of means (yardsticks,
four foot poles, pre-measured
string, etc.) for the students to
use. Each group will probably
have a different result. Discuss
how such measuring would
complicate land surveys. Have
each student claim a certain
area as his own. Ask him or
her to document the claim by
drawing a map and designating
their area using available
landmarks. What problems do
you see with reading such a
map 5 or 10 years from now?

{2) Have students make a pic-
tograph showing their routes
from home to school or to
church. Could a stranger to the
area follow the maps? Talk
about the problems of drawing
maps to scale, marking impor-
tant points, etc.

{3) Hold a spelling bee and use

county names, towns, and coun-
ty and state officials as spelling
words.

{(4) Hold a mock campaign and
election. Try casting votes out
loud and with colored ballots.
Talk about how these methods
of vote casting intimidated the
voter.

(5} Ask an elected official to visit
your classroom and talk about
the current way elections are
held and the importance of
voter privacy. How is this dif-
ferent from the way elections
were held in the past?
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PROGRAM GOAL

Students will recognize and discuss
many of the problems and conflicts
associated with slavery.

- PROGRAM SUMMARY

_ Although slave life in Kentucky

- may nol have been as bad as in
other areas of the South, it was

still degrading and dehumanizing,
splitting families and depriving pec-
ple of their rights and freedom. In
Program 5, a white family takes a
“playboy”’ {playmate] for their son.
In the process, both black and

hite families experience doubts
nd fears about the merits and
evils of the situation—-and the elder
son of the black family decides to
ake his chances and flee via the
sderground railroad to Canada.

Kentucky's population
ed nearly one million. About
nty-one percent of these

ts were slaves—black men,
.and children bound, in
etuity,-in involuntary ser-
Slaves lived in every county
the state, with the greatest
niration in the Bluegrass

and the least number in the
10 ¢counties,

From Kentucky's inception, black
Americans piayed a crucial role in
the state’s development. A few ear-
ly settlers brought slaves to the
commonwealth, for the frontier
needed a large, cheap labor force
to clear the land and build homes,
barns, fences, and other necessi-
ties. But once the wilderness was
tamed, slave labor ceased to be
profitable, Most Kentuckians own-
ed small farms, and neither the
climate nor the agricultural condi-
tions were suitable to year-round
use of a large labor force. Because
slaves could not be discharged or
let go as free laborers could, and
because their maintenance ex-
penses remained the same whether
they worked or were idle, some
owners hired out surplus slaves to
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neighbors who needed extra hands
for a brief time. Other slaves were
exported to the Deep South to raise
cotton and sugar cane. The selling
of slaves and the resulting destruc-
tion of family units was one of the
most odious facets of Southern life.
About one out of every three
Kentucky families owned slaves,
but the average number per owner
remained small—about five (the
average in the Deep South was
ten). Because many owners and
servanis worked side by side or
had frequent contact, the bond be-
tween them was more patriarchal
than was the relationship shared
by slaves and masters in other
states. While exceptions can be
noted, it is generally beliaved that
Kentucky's slaves experienced a
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less harsh life than did those living
elsewhere. Yet even at its best,
slavery was a degrading, restric-
tive institution.

Many aspects of the slaves’ lives
resembled those of white laborers.
The workday extended from sunup
to sundown, six days a week,
Slaves produced much of the
state’s cash orops (corn, hemp,
tobacco, livestock), served as dom-
estic servants, and were employed
in a variety of trades and urban in-
dustriss. The mainstay of their diet
was meai, meal and molasses, but
these items were supplemented by
vegetables the slaves cultivated
themselves along with the game
they took in their free time. In addi-
tion to these evening and Sunday
activities, masters encouraged their

chattels to engage in recreational
activities, such as dancing and
ginging, that provided emotional
release; happy slaves worked bet-
ter than did discontented ones.
Religion also played an important
role in the slaves’ existence.
Churches encouraged masters to
treat their people kindly and urged
slaves to be good Christians, to
serve their earthly masters as they
would their heavenly father and to
look for rewards in the hereafter
for services rendered on earth.
Slaves learned Bible stories but
few could read the Holy Book, for
literacy was considered unde-
sirable, even dangerous. A few,
who served as playmates to young
masters, attended classes with
their white companions and thus

learned to read and write. But most
slaves had no opportunity for
schooling. Southerners feared that
educated blacks might read
seditious literature prepared by
northern aboliticnists and be en-
couraged by such writings to rebel
Or run away.

A slave’s treatment depended on
the personality, conscience and
economic resources of his masters.
Well fed, happy slaves generally
were more productive than
mistreated ones, and docile slaves
generally received good treatment.
But even benevolent masters
punished those who disobeved,
worked too slowly, or ran away.
The kind and degree of punishment
depended on the owner. Chronic
troublemakers might be sold-—and
the threat of being sold undoubted-
ly was a greater deterrent than the
threat of bodily harm. Never-
theless, because slaves represented
sizeable investments of money and
because injuries or incapacities
meant financial losses, a slave's
economic worth served as his
greatest protection from ill-
tempered masters.

For nearly three quarters of a
century, Kentuckians argued the
pros and cons of slavery. Its sup-
porters insisted that slave labor
was sanctioned by the Bible and
that it was an economically sound
system, providing large profits and
a great amount of leisure for the
white owner. 1t was, many argued,
a way of life. Opponents of the in-
stitution stressed that slavery was
a social, political, economic, and
moral evil, in viclation of a fun-
damental on which the nation was
founded—the human right to
freedom.

Pre-statehood opposition to the
institution was led by David Rice, a
Presbyterian minister who never
freed his own slaves. Rice argued
that God created men to be free
and warned that by denying free-
dom to a segment of the population,

s



Kentucky would create a group
whose interests lay in subverting
the government. Rice also insisted
that slavery encouraged idieness
and corrupted the morals of the
white youihs. But the delegates to
the state’s first constitutional con-
vention ignored Rice's warnings.
The document they fashioned pro-
vided a legal base for slavery and
prohibited the legislature from
emancipaling slaves without the
consent of the owners or without
compensating them for their
economic loss. Various church
leaders and their congregations de-
nounced the institution and urged
slaveowners to emancipate their
bondsmen, but their efforts came to
naught. In an attempt to prevent
denominational schisms (the Bap-
tists, Methodists and Presbyterians
did eventually split over the issue),
the churches adopted a neutral
stand, proclaiming that slavery was
a political issue rather than a
religious one. Thereafter they con-
centrated their efforts on elimin-
ating the harsher aspects of bond-
age and on teaching the joys of
Christianity to those in servitude.
The major barrier encountered
by those who advocated emancipa-
tion was the Southerners’ pre-
judices against free blacks. Poor
white farmers, tradesmen and
small businessmen feared that
freed men constituted a threat to
their jobs; slaveowners believed the
presence of free blacks increased
discontentment among those still in
bondage, causing them to revolt or
flee. To alleviate these apprehen-
sions, most opponents of slavery
urged emancipation and coloniza-
tion in Liberia. But the transporta-
tion expenses involved and the
slaves’ reluctance to go to an
unknown land across the sea doonr
- ed the schéme. In the thirty years
“prior to the outbreak of the Civil
. War, the Kentucky Colonization
:Society sent 658 blacks from Ken-
“tucky to Liberia; still, in 1860 more

than 225,000 blacks remained in
bondage in Kentucky.

Many prominent Kentuckians
publicly opposed slavery. Henry
Clay, a slave owner, served as
president of the American Coloniza-
tion Society but refused to interfere
with the property rights of owners.
Lexington's Robert J. Breckinridge
held a series of fiery debates with
a pro slavery advocate and urged
that money be raised to support the
colonization society’s activities by
placing a head tax on slaves. Sen-
ator Joseph Rogers Underwood of
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Bowling Green, who sent several
families of his slaves to Liberia,
suggested that funds could be rais-
ed to meet the expenses of colon-
ization if slaves were hired out for
one year before “‘returning” to
Africa. But the most colorful oppo-
nent of slavery was Cassius Mar-
cellus Clay of Madison County.
Believing slavery was as harmful to
the white man as to the black, Clay
urged slaveowners (a sizeable ma-
jority in the state) to vote together
to abolish the institution. In 1845
“Cash” Clay established an anti-
slavery newspaper in Lexington.
The True American was devoted to

Kentucky’'s Story/25

the cause of gradual and constitu-
tional emancipation and appealed to
the economic self-interests of
non-owners. But the paper was an
affront to local slaveowners and set
off a chorus of protests, It survived
about three months. Taking advan-
tage of Clay's illness, an indignant
mob broke into his heavily armed
newspaper shop, dismantled his
press, and shipped it to Cincinnati.
Clay did not try to reestablish his
paper in Kentucky, but he continued
to speak out against slavery.

Because they squabbled among
themselves rather than uniting
their energies, the efforts of the
anti-slavery white population did
little to rescue hapless victims from
bondage. The bulk of those who
escaped the system did so by their
own efforts. A few won their
freedom through meritorious acts
or managed to find some means of
earning money and saved enough to
purchase their freedom. Others
fled; it is estimated that about 300
slaves escaped from Kentucky into
free states each year.

Slave owners iried to convince
themselves that most slaves were
happy, but the number who ran
away proved otherwise. Aided by a
loosely organized network of agents
and stations called the Under-
ground Railroad, these runaways
hid by day and traveled by night,
hoping to cross the Ohio River. But
not until they got to Canada were
they really free. Federal law in-
structed that fugitive slaves be
returned to their masters. Those
found guilty of aiding escapees
could be sent to prison. Josiah
Henson (believed to be the model
for Uncle Tom in Harriet Beecher
Stowe's famous book), was among
the Kentucky slaves who fled. Hen-
son, his wife, and two children
crossed the Ohio River near
Owensboro and spent two weeks
walking to Cincinnati, where they
secured help and made travel
arrangements to Canada, Henson
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later made numerous return visits
to Kentucky, helping 118 others
escape.’

Despite the efforts of numerous
well-intentioned Kentuckians who
found slavery an offensive, undemo-
cratic institution, none were effec-
tive in eradicating the system. Nor
did Linconln’s famous Emancipation
Proclamation of 1863 free the com-
monwealth’s slaves, for it applied
only to those states or areas in
rebellion, and Kentucky remained a
loyal Union state throughout the
Civil War. Nevertheless, the pro-
clamation foreshadowed the end to
this system of human hondage. The
Thirteenth Amendment, ratified in
December of 1865, decreed that
“Neither slavery nor involuntary
servitude. . . shall exist within the
United States. ...

SUGGESTED ACTIVITIES

(1) Divide the class into twa
groups. For half the day permit
one group to enjoy a variety of
privileges and to set restrictive
rules which the other group
must obey (e.g., do all the
cleanups, address the others as
Miss or Master, never speak
unless spoken to, work instead
of play during recess, etc.)
Then reverse the groups. Have
each group express their feel-
ings on this form of servitude.

{2) Learn several Negro spirituals.
Discuss with the class the role
music played in the lives of the
antebellum Negro and how the
words to these songs expressed
their feelings about servitude.
Review the words to My Old
Kentucky Home. What does this
song tell you about life in Ken-
tucky?

(3) Imagine you are a slave owner
who will soon send a family of
slaves to Liberia. What tools,
household goods, eic. should
they take? How much will these

items cost? Using today's prices
and minimum wages, how long
would a slave have to work to
earn enough money to reim-
burse you for these items and
for his passage to Liberia?

(4) Write a story about a young
runaway slave. Include the
hardships, dangers, and fears
he faces in trying to escape
from Kentucky to Cincinnati
and then Canada.

(5) Many of the charming old stone
walls still found in rural Ken-
tucky were buiit by siaves. Us-
ing small pebbles and mortar,
build a stone wall. Use the wall
in a diorama that includes a
slave cabin and the master's
home.

(6) Imagine you are going to be sold
and be separated from your
family. You do not know where
you will go, who will buy you,
what kind of work you will be
doing, or how you will be
treated. How do you feel? What
would you do to escape? Why or
why not?
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PROGRAM GOAL

- Students will understand that the
‘civil war affected both children
and adulis, even in the absence of
actual battle, and will discuss some
of those effects.

PROGRAM SUMMARY

& Civil War not only split nation
family—it caused personal sac-
fices off the battlefield as well as
In Program 6, a young boy ex-
tences these effects firsthand as
tches his father and uncle
and his nanny fear for her

dom and future. He truly

covers the meaning of sacrifice
Confederate soldiers steal all
amily's horses (and wealth),

g only his pet pony, which

en become the family

linked her to the South, yet her
diversified agriculture provided
products for both northern and
southern markets. Social and
cultural traditions also were rooted
in both sections, and the presidents
of both sides were natives of Ken-
tucky—Abraham Lincoln was born
near Hodgenville and Jefferson
Davis in Christian (now Todd) Coun-
ty. Attempting to extract the Com-
monwealth from a volatile situation,
in the spring of 1861 the governor
and legislature declared that Ken-
tucky was neutral. Unfortunately,
the state’s strategic location
rendered neutrality unacceptable,
for Kentucky controlled trade, sup-
ply, and invasion routes vital to
both the North and the South.
Neutrality ended in September of
1861 when the Confederates seized
Columbus, Kentucky. Union troops

8 sectional conflict pushed
tion into war, Ken-
d themselves divided

iip'o_rters for both

3,-Kentucky enjoyed
ith both the North and
lef slave labor system
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immediately moved into Paducah
and Louisville and spread across
the northern portion of the siate.
The southern army commanded
critical points between the Cumber-
land Gap and the Mississippi River,
with the center of their military
operations at Bowling Green. In
late autumn a convention held in
Russellville established a Con-
federate state of Kentucky and pro-
claimed Bowling Green the capital.
The Confederate occupation of the
southern sector of the common-
wealth lasted five months. Follow-
ing their defeat at Logan’'s
Crossroads in January 1862, the
surrender of Fort Donelson, Ten-
nessee a few weeks later and the
advance into central Kentucky of a
large Union army, southern forces
withdrew from Kentucky in mid-
February. They returned in late
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summer, however, and pushed into
the Bluegrass heartland, hoping to
win recruits and perhaps the state
for their cause. Brief encounters
between the antagonists occurred
at Munfordville, Cynthiana, Rich-
mond and elsewhere, but the major
clash in Kentucky came early in
October at Perryville. Both sides
suffered enormous losses. Realizing
their casualties were greater than
any gains netted from the invasion
and disappointed because few Ken-
tuckians joined their ranks, the
Confederates retreated from Ken-
tucky through the Cumberland Gap.
During the remainder of the con-
flict Kentuckians were plagued
with brief visits from John Hunt
Morgan and other raiders, but the
Confederates attempted no major
offensives into the commonwealth
after 1862,

In the early months of the
hostilities a tremendous surge of
patriotism and political furor swept
thousands of young men into the ar-
mies. This ardor waned, however,
as the war dragged on, and by the

summer of 1863, both governments -

had instituted & draft, although the
Confederate one could not be en-
forced. Kentuckians loudly pro-
tested the Federal draft, claiming
that conscription was degrading,
un-American and unconstitutional.
The law permitted draftees to hire
substitutes or to pay a $300 com-
mutation fee to employ others, but
many of those unable to afford the
luxury of buying their way out of
military service successfully dodg-
ed the draft by fleeing to Canada,
Europe, neighboring states or mere-

ly by hiding from the draft officials.

Nevertheless, during the war about
120,000 to 140,000 Kentuckians
served in the armed forces
(25,000-40,000 in the Confederate
army and 90,000 in the Union
army, including 20,600 blacks.)
Perhaps as many as one-third of
these soldiers died, either of battle
wounds or from diseass.

Camp life quickly dispelled all il-

lusions about the glories of military
life. Union troops generally receiv-
ed better clothing and equipment
than did the confederates, but by
madern standards, neither army
was well outfitted. Housing con-
sisted of tents and stick and mud
huts—stifling in the summer, cold
and wet during inclement weather.
Rations were issued, but the men
generally prepared their own food
and thus ate much raw, charred,
and putrid fare and frequently
guenched their thirsts with polluted
water. Enteric diseases felled thou-
sands. Training was haphazard at
best. Neither officers’ trainihg
schools nor boot camps for enlisted
men were available. Marksmap-
ship exercises were unknown, and
soldiers generally regarded all ac-
tivities on the drill field as tedious
and boring; sham battles were con-
sidered merely amusing. The hor-
rors of the battlefield and the
military “hospital” sickened even
the most calloused veteran.

Few civilians remained untouch-
ed by the war. Residents living in
areas visited by armies suffered
terrible economic losses, for the
military marched across and

bivouacked on private land, com-
mandeering whatever its members
needed. Soldiers drilled in clover
fields, cut down trees that ohstruc-
ted their view, burned fences for
firewood, took food for themselves
and forage for their animals, seized
horses and livestock, paid for some
things with worthless or inflated
money or I0Us, simply stole other
items, confiscated whatever
buildings they required to house
the sick and store supplies, over-
taxed and wore out bridges and
roadways, destroyed public and
private buildings that might aid the
enemy, and created major health
and sanitation problems. Guerillas
also preyed on area inhabitants—
especially on those unable to pro-
tact themselves—and commiited
brutal crimes in the name of Union
and Confederate governments.
Marcellus Jerome Clark (*Sue Mundy''),
a former Morgan raider hang-

ad for his nefarious activities, and
Champ Ferguson, who terrorized
eastern Kentucky, were among the
best known villains operatifg in the
state. To suppress activities by
marauders who harbored southern
sympathies, Union authorities




instituted punishments and retalia-
tions that included fines, jail sen-
tences, banishments, and even the
executions of a few secessionists,
Such policies inflamed hatreds
against the Federal government
that would remain for decades.
Many families had one member in
each army. The pitting of father
against son and brother against
brother split families and fostered
bitternesses that remained long
after the war ended. Some returning
soldiers experienced difficulties ad-
justing to lLife in close proximity to
former foes, and for many civilians
the presence of returned veterans
became a constant reminder of
those buried in faraway graves.
The Civil War inflicted physical
and emotional scars on Kentuck-
ians that required decades to
erase. Divided families, guerilla
acts, harsh treatment of loyal
residents—ail of these contributed
to post-war rancor. Economic
changes resulting from trade
restrictions, demands made by the
military and the absence of a large
- portion of the wage-earning popula-
. tion also seriously affected the
- state and its citizens. The greatest
~economic adjustment, however,
_resulted from the adoption of the
3th Amendment, which freed,
~without compensation, Kentucky's
225,000 slaves {valued in 1864 at
bout $34,000,000). Other post war
adjustments” engendered even
reater hatreds, and Kentuckians
‘soon found themselves exhibiting
‘Strong kinships with residents of
he Deep South. Many historians
ave concluded that Kentucky join-
d the Confederacy after the war

e

UGGEST‘ED ACTIVITIES

)} Find out what military ac-

. tivities occurred in your town
or county during the Civil War.
How were the civilians af-
fected? Did any of the state’s

(2}

(3}

wartime military or political
leaders come from your area?
If s0, discover as much as you
can about them and share your
discoveries with the rest of the
class.
Make a mural illustrating Civil
War camp life or a skirmish/
battle that occurred in Ken-
tucky.
Ask a local historian, member
of a reenactment group, or
representative from the
military museum in Frankfort to
visit the class and talk about
some phase of the war.
Make hardtack, the “staff of
life”” biscuit on which the Civil
War soldier lived. Use plain
flour (not self-rising), a little
salt and enough water to mix to
the consistency of pie dough.
Roll out to 3/16ths of an inch
thick and cut into 2 inch
squares. Bake until siightly
brown on top. Punch holes in
the warm hardtack and allow
to cool. The next day eat cold
hardtack, beef jerky and tepid
water for lunch. Discuss the
nutritional shortcomings and
monotony of a steady diet of
such foods.
Read a Civil War story and
write a synopsis of it, Illustrate
your report.
Write and put on a play con-
cerning the trials and tribula-
tions of the civilian members of
a family during the war. Base
your story as closely as possi-
ble on a family in your area.
Have students research and
write short reports about some
of the most important persons
of the Civil War era (Abraham
Lincoln, Jefferson Davis, John
Hunt Morgan}. What were their
backgrounds? Why did they
feel the way they did about
slavery and human rights? Do
any of these old problems,
questions and prejudices still
come up today?
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(8) Discuss the conditions which
confronted Union and Con-
federate soldiers once they
went off to war. What was life
like for them? Was it easy to
maintain their interest in their
cause under such conditions?

{9} Discuss war with the class. List
the many reasons people go to
war (money, religion, posses-
sions, economic advantages,
jealousy). Were there other
issues besides slavery which
contributed to the seccesionist
conflict which resulted in the
Civil War?
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PROGRAM GOAL

Students will understand that
education in Kentucky became
segregated after the war and that
prejudice, physical separation of
races, and violence were common-
place.

PROGRAM SUMMARY

A black Berea graduate’s high
hopes are dashed when postwar
prejudice and segregation close the
integrated school in which she
teaches. Her appeals for broad-
mindedness fall on deaf ears at the
local council meeting, and she is
later driven from her home by hood-
ed night riders.

HISTORICAL
BACKGROUND

Post War Society (1865-1900)

For Kentucky, the last three-and-
one-half decades of the 19th cen-
tury were a study in inconsisten-
cies. According to one authority, it
was an age of change when much
of life remained unchanging, a
period of rapid growth also charac-
terized by stagnation, a time of ex-
panding educational opportunity in
the midst of widespread illiteracy,
a time of sophisticated, genteel
culture amid eontinued lawlessness
and viclence, a period of rapid ur-
banization in a basically rural
economy-—in short, a complex and
diverse period that was also simple

School Manm

and stereotypical. Great stress,
conflicting emotions, and myriad
social problems relating to race,
equality and democracy filled the
years which social historians now
call the Victorian era.

The end of the Civil War found
Kentucky in a terrible plight. In
many ways the state—with native
sons in both armies—had been a
mini microcosm of the total conflict,
a civil war. The return to peacetime
normalcy, often called Reconstruc-
tjon or Readjustment, proved a
formidable challenge. In 1865, Ken-
tucky faced a number of problems:
federal military rule had to be end-
ed; the economy had to be revived;
labor problems accompanying the
emancipation of the slaves had to
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be resolved; and the freed Negro
had to be integrated into the
state’s political, economic and legal
systems. Although the state was
spared the trauma of secession and
the subsequent necessity of read-
mission to the Union, because of
Kentucky's slave interests, the
years immediately following the
war were as critical to its resi-
dents as to those of the Confeder-
ate states.

Lawlessness and violence
abounded in Kentucky during the
decades after the war, continuing
to the turn of the century and be-
yond. The suspicion and animosity
of the war did not end as soldiers
returned home to live, often side by
side, in continuing hatred. Seething
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over real and imagined injuries,
lawless groups—night riders,
guerillas, Ku Klux Xlansmen, Loyal
Leaguers, Regulators, Skagg’s men,
the James boys, Rowzee's band—
roamed the countryside. Outrages
occurred throughout the state;
beatings, lynchings, shootings, rape
and arson created a dismal picture,

In Eastern Kentucky, the tragic
background of the Civil War
spawned a number of clashes.
There was the French-Eversole
feud in Perry County, the Howard-
Turner contest in Harlan, and the
Hargis-Marcum-Cockrel-Caliahan
imbroglio in Breathitt. But un-
doubtedly the most famous struggle
was the Hatfield-McCoy feud. This
conflict ultimately involved, directly
or indirectly, every person in Pike
County, Kentucky, and Logan Coun-
ty, West Virginia; by implication it
affected every Kentuckian, as it add-
ed to the creation of the feuding
mountaineer stereotype held by
many Americans. Civit War alle-
giances caused unfriendly relations
between the two families. Voting
frauds, the ownership of a razor-
back hog, and a mountain Romeo-
and-Juliet story added fuel to the
already ignited flames. Murderous
raids took place—with vows of con-
tinued fighting—until a particular
Hatfield or McCoy had been killed.
This epic clan war lasted seventy-
odd years and resulted in a number
of deaths and even, from time to
time, the intervention of state
militias. In 1976 descendents of the
two families finally ended the feud
when they erected a monument to
the slain on the banks of the Big
Sandy River.

Quiside of Appalachia, much of
the post-war violence was directed
against the newly freed Negro in
an effort to keep him in his so-
called “placge’” on the farms and
plantations. Frightened blacks,
however, fled from the rural set-
ting. Many left the state in search
of better opportunities. Others took

refuge in towns. Not surprisingly,
they soon begged the federal gov-
ernment for protection. From
January 1866 to January 1869 the
Freedmen's Bureau operated in
Kentucky, and directly aided
biacks. But to many partisan Ken-
tuckians it was a thorn in the side
for they saw it as a vehicle for
organizing the Negroes for the
Republican Party. Ex-Unionist and
ex-Confederates in the General
Assembly continued to try to
resirict black rights and joined to
reject the 14th and 15th amend-
ments. {Kentucky also had rejected
the 13th Amendment, but since all
three were ratified nationally, they
became law in the state.)

With the election of a new
legislature in 1871, comparative
peace and order were restored.
The Democrats won a majority of
the seats in both houses and placed
one of their own in the governor's
chair. Kentucky Democrats had
regained political power, as the
Republicans failed to convert bat-
tlefield victories to post-war con-

. trol.

As the state’s political situation
stabilized, public attention turned
toward a long overdue reform of
the public school system. Between
1861-1865 education was the last
thing on anyone’s mind; the legisia-
ture’s one appropriation for schools
was based on money confiscated
from illegal gambling enterprises
and dog fees. With almost one-
fourth of all Kentuckians over the
age of ten illiterate, the establish-
ment of a state education system
proved an enormous task. Schools
had to be reopened with public sup-
port, and facilities for the children
of freedmen had to be provided.
Unfortunately, there were few
trained teachers, scant facilities
for educating them, no school com-
missioners or boards, and a lack of
textbooks.

During the antebellum period,
education for black Kentuckians,

although not illegal under state
law, was largely ignored. A very
few free Negroes attended Berea
(1855-59), which had no race re-
sirictions. After the Civil War, the
situation began to change, and the
education of blacks became a pub-
lic concern. In 1866, with pressure
from the Freedmen's Bureau {which
also set up a number of schools),
the Kentucky General Assembly

passed a bill appropriating a small -

percentage of funds derived from
taxation of Negroes' property (in-
cluding dogs} to support black
education. However, even this
meager aid received a setback
when the legislature decreed that
black paupers had to be cared for
from the school fund first. In the
1870s Negroes attempted (to no
avail) to have educational oppor-
tunities equalized between whites
and blacks, and in 1882, Negro
schools did receive equal funding
from the general state school fund
(at a rate of $1.38 per pupil—the
same as white schools—as com-
pared to 58¢ under the old system).
In 1891, the new state constitation
continued to support existing
separate (and supposedly equal}
schools for the races. However,
black scheols received second
priority, and Negroes knew it. Only
outside philanthropies, like the
Rosenwald and Slater funds, made
any real effort to create educational
opportunities for black children,
White schools, however, faced
many of the same problems. Insist-
ing that many people were leaving
the state because of its backward
educational system, in 1869 the
State Superintendent for Public In-
struction lobbied successfully for a
20¢ tax per $100 of property for
education. The legislature also
enacted a bill requiring popular
election of county school commis-
sioners, county selection of text-
books, and the establishment of
teacher training institutions. In
1884 the Genersl Assembly passed




the Common School Law which pro-
vided a uniform education system
for the state. The measure regu-
lated the length of the school year,
duties of state and local officials,
and the course of study. It also set
forth the process for erection and
condemnation of school buildings,
provided for better teacher ex-
aminations, and defined teachers’
authority. These measures were on-
ly a beginning, and such legal pro-
visions were easily ignored. Each
annual report on sducation he-
tween 1865 and 1900 stressed the
need for more public support and
expressed dissatisfaction with com-
missioners, boards, textbooks, poor-
ly trained teachers and the location
of schoolhouses.

Whether black or white, the Ken-
tucky school child’s education was
far from ideal. The Common School
Report of 1871 described schools
as having *‘leaky roofs, filthy floors,
smoked ceilings and walls defaced
with obscene images,” and the
1874 survey stated that “‘foul air
and feculent odors’' prevaded the
school buildings. No wonder that
~ schools failed to attract more than

40% of the school age children.
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The state did not even have an
eight week per annum compulsory
school law until 1896, For those
who did aitend, the McGuffey
Readers, the Eclectic Spelling Book,
and the American Standard School
Series provided instruction in the
three R’s, spelling, grammar, com-
position, history, geography, and
the laws of health. In 1893, Ken-
tucky history was included in the
curriculum. Spelling bees, cipher-
ing competitions, and other con-
tests enlivened the school day; at
recess the students played ball,
hide-and-seek, marbles, jump rope,
and a host of singing games,

Not all of Kentucky’s postwar
schools were state-supported.
Philanthropic organizations sup-
ported a number of schools. The
Catholic Church developed an
organized system of parochial in-
stitutions, and Protestant groups
established schools in the eastern
Kentucky mountains. In the early
part of the 20th century, ‘moon-
light’” schools—designed to teach
adults to read and write—added a
new dimension to the state's educa-
tional interests.

In the field of higher education,
Kentucky boasted a number of pub-
licly-supported institutions in the
years after the Givilt War. The Uni-
versity of Louisville had law and
medical departments; Lexington
had Kentucky University {which,
after various name changes, be-
came the University of Kentucky in
1916); and Frankfort was the site of
Kentucky Normal School for Col-
ored People ([now Kentucky State),
established in 1889. In 1906, Bowl-
ing Green and Richmond establish-
ed Western and Eastern State
Normal schools from pre-existing
institutions, and Morehead and
Maurray placed their colleges in the
state system in 1922. There were
also numerous colleges endowed by
religious institutions. But Berea
may well be the state's most unique
postwar educational institution.

Kentucky’s Story/33

Forced to close as the Civil War
approached, Berea received a
charter from the state in 1865,
opening its doors to 75 white
students and three blacks. The next
year enroliment included 96
Negroes and 91 whites. Blacks
attended the school until the
passage of a segregation law in
1804,

While political and educational
endeavors did not lead immediately
to an ideal society, Victorian Ken-
tucky did have its positive features.
The growth of towns and industry,
the introduction of electricity and
telephones, the establishment of
public fire and health departments,
the birth of a women's rights move-
ment, and the wholehearted enjoy-
ment of leisure-time activities
pushed Kentucky past the
frustrating legacy of the post-war
period toward the eagerly-awaited
twentieth century.

SUGGESTED ACTIVITIES

(1} Assign the writing of an
essay or short story on the sub-
ject: If you were a person living
in your community in the period
after the Civil War, would you
be able to forgive your past
enemies and work together for
a better future? Give your
reasons and some specific ex-
amples of your actions.

(2) In order to make students more
aware of how statements which
have no basis in fact con-
tribute to misunderstandings
within a community, have one
student whisper an innocuous
message to another and pass
the comment around the room.
Does the '‘message’’ received
by the last student resemble the
original statement? How and
when did it change?

(3} Students should have access in
school or community libraries
to some of the many useful




34/Kentucky’'s Story

histories of American edaca-
tion, which can be used as
resources for research and
class reports. A few of the
many possible topics are:

a. Who were the teachers of
the Freedmen's Bureau schaols
and what did they teach?

b. What school subjecis and
books were most popular?

c. How did teachers keep
discipline and order?

d. How were school buildings
furnished and heated?

Make a diorama or draw pic-
tures of old schoolrooms.

(4) Stage a Spelling Bee. Old
fashioned spelling bees were
exciting dress-up events, often
attended by the whole family
and the community at large.
Rules were important since
spelling bees taught discipline
and morality as well as spell-
ing. Each word was enunciated
twice, slowly and clearly. The
student (1) proncunced the
word properly, (2} spelled the
first syllable, (3) pronounced
the first syllable, (4) spelled
and pronounced subsequent
syllables, (5) pronounced the
whole word again. Any failure
in any part of this sequence
ended the student’s participa-
tion. Rules might vary, but
there were always rules. Why
do students think that rules are
so important? Was it fair for
an excellent speller to fail
because of a broken rule?
What was the effect upon
children who never learned to
spell well despite years of try-
ing? Why are spelling bees less
popular today?

. [5) Today's students, if they were

transported backwards in time

one century, would very much
miss modern school equipment.

Ask them to list objects in their

own classroom that were not

available 100 years ago or
which existed only sometimes

or in small quantities. A partial
list might include: pencil
sharpener, erasers, thumb
tacks, electric lights, floor tile,
indoor plumbing, A-V equip-
ment, etc.) Then ask students to
imagine how a school classroom
will look in 20, 50 or 100 years.
What objects do they envision
in the future classroom which
are not available now or which
are little used?

(6) Get a copy of a McGuffy's

Reader. Compare a 4th or 5th
grade reading lesson in it to
one of today's texts. Talk about
content, vocabulary, interest,
questions. How are they
similar? How are they dif-
ferent?

(7) Discuss the importance of
education. How would your life
be different if you could not
read or write? How would this
affect the jobs you would be
qualified to do to earn a living?
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PROGRAM GOAL

Students will understand that Ken-
tucky's geography has affected its
trade and economic development
and will name some ways in which
changing transportation modes
have altered life styles and the
economy.

PROGRAM SUMMARY

The economy and lifestyles of many
Kentuckians underwent major
changes as railroads opened up the
state, and as the river trade subse-
quently faded. In this program, a
former river captain learns
something from his railroading
grandson as the iwo contrast the
economy and lifestyles which

- the two technologies embody.

- HISTORIC
BACKGROUND

‘Economic Development
. (1865-1900)

Although writers often make
reference to Eastern, Western,
Northern and Southern Kentucky
plus hyphenated combinations of
each), Kentucky can also be divided
into six natural regions: the Pur-
chase, the Pennroyal, the Western
Coal Field, the Knobs, the Blue-
grass and the Mountains or Eastern
Coal Field. The geographical
features—rivers, gaps, hills or roll-
ing terrain—of those areas played
important role in the early set-

tlement of the state and then, dur-
ing the 19th century, dictated
economic development, transporta-
tion patterns, and the flow of com-
merce from and within the state.
On the Ohio, Big Sandy, Ken-
tucky, Licking, Green, Tennessee
and Cumberland rivers as well
as on a score of lesser streams,
early 19th century Kentuckians
used birch canoes, poplar
dugouts, and flatboats for travel
and transportation. In time their
riverside sons replaced these
early modes with the pushboat.
Loaded with furs, herbs, corn,
tohacco, passengers, and

livestock, the pushboats foated
easily downstream but had io be

poled or dragged upstream by
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sheer muscle power. In the 1820s
steamboat fever struck Kentucky,
and by the 1850s sidewheelers and
sternwheelers plied the state’s
waterways, transporting goods
valued at more than $10,000,000
annually.

As the steamboat became the
state’s most profitable mode of
transportation, inland towns found
themselves becoming economically
isolated. Determined to be a part of
all that was going on, they quickly
took advantage of the potential of
the railroad (introduced from
Europe), and numerous short
lines were constructed as aux-
iliaries to the traffic troughs of
the Ohio and Mississippi rivers.
The pioneer Lexington and Ohio
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Railroad (1830) started its
sinuous course from Lexington
to Louisville to intercept and

benefit from the river traffic
centered on that town, and the

main stem of the Louisville and
Nashville Railroad was built
(1853-59) from the Falls City south
for similar reasons. Likewise, the
Mobile and Ohio planned to extend
northward from Mobhile, Alabama
to a point near Columbus, Kentucky
to secure the trade of the border
states. By 1860, Kentucky had some
596 miles of railway which stood
ready, as the Civil War approach-
ed, to challenge the steambeat for
economic supremacy.

From 18611865 Kentucky's
transportation duel stood still, pois-
ed {as scon as the war ended and
normalcy returned) for the chal-
lenge to be renewed. However,
changing national economic pat-
terns now placed increased depen-
dence upon overland transportation
at the expense of inland water-
ways. Although Mark Twain, a
former river pilot himself,
predicted the immediate demise of
the riverboat in the 1870s, Ken-
tucky's steamboat era languijshed
o the eve of World War I. There
was nostalgia for a vanishing
tradition—a clear call of the
packet’s whistle, the melodious
notes of the calliope, and the
chorus of voices of the river—
although it was also apparent
that no one was going to con-
tinue long in an unprofitable
business. Even today, however,
barges ply some of Kentucky's
waterways, and the steamboat, The
Belle of Louisville, is a popular Ohio
River tourist attraction.

The 1870s initiated a new era in
~ Kentucky’s transportation history.

Closer markets, cheaper goods, and
expanded shopping facilities com-
bined to produce the “Age of Rail-
roading.” Between 1870 and 1900
railway mileage tripled. The Louis-
ville & Nashville, Mobile & Ohio, II-

linois Central, Cincinnati-Southern,
Chesapeake & Ohio and Norfolk &
Waestern plus a host of intra-state
lines vied with each other in
various regions of the state and
added a new dimension to state-
house politics. Railways sprung up
everywhere, connecting even the
smallest towns. Yet, interestingly,
there was no competition between
the railroads and the state's turn-
pikes, the foe of the 20th century.
No state highway system existed

in Kentucky, and the counties had
the responsibility for highway con-
struction and maintenance. These
roads, many of which were toll
pikes, were so poor that residents
traveled them only as a last resort;
the era of better highways in Ken-

tucky awaited the coming of the

automabhils.

The railroad greatly altered the
lifestyles of all but the most iso-
lated Kentuckians by stimulating
the industrial development of the
state. One of the greatest contri-
butions came in the expansion of
extractive mineral enterprises.
Thanks to improved rail transporta-

 tion, total coal production rose to a

million tons in 1879, and by the end
of the century the output equalled
more than 5,000,000 tons. Although
the eastern field continued to lag
behind the west, it, too, welcomed
the railroad as an alternative to
the uncertainties of slackwater
navigation. Ironically, however, due
to geography, the mountain rail-
roads had to follow the course of
the waterways with tracks often
clinging to riverbanks. Qil and
natural gas production also in-
creased as did the mining of
limestone, zinc, lead and flurspar.
Overall the mining industry did not
represent great wealth at the end
of the 19th century, but it held
great promise for the decades
ahead and investment possibili-
ties for outside interests.

Kentucky also began to make
notable gains in manufacturing.

Between 1870 and 1900 the value
of the state’s manufactured goods
trebied to the amazing figure of
$150,000,000, and the number of
wage earners doubled to some
65,000. Increased manufacturing
activities centered in the Bluegrass,
although the production of hard-
ware, dry goods, and textbooks, the
milling of flour, the distilling of
whiskey and the processing of plug
and smoking tehacco gave Louis-
ville commercial domination in the
state. Yet the Falls City's success
was deceptive. Kentucky trailed
behind much of the rest of the na-
tion. The state’s per capita wealth
($577 in 1877), while high in com-
parison to most Southern states,
fell below the national average of
$870. In 1900, Kentucky's overall
industrial ranking stood at eigh-
teenth in the nation, behind even
the tiny state of Rhode Island. The
great hepe of industrial-minded
Kentuckians would depend upon
their subsequent success in chang-
ing the state’s economic orientation
from agriculture to industry,
Changes in transporiation and
the growth of industry brought the
beginnings of organized labor to
Kentucky. But unions found few
symphathizers among state leaders.
On July 24, 1877, Louisville's rail-
road workers, suffering from
repeated wage cuts, staged an un-
successful one-day strike. In a fiery
editorial, Henry Watterson of The
Courier Journal branded the L & N
employees as ‘‘thieves, deadbeats
and bummers” and urged other
workers to have nothing to do with
them. The next day, police and
state militia ended the affair, and
public concern quickly vanished.
Yet by 1880, Louisville had thirty-
six local chapters of the Knights of
Labor, the nation's strongest labor
union, and over the years Ken-
tucky’s organized workers found a
voice in such Louisville newspapers
as the Labor Record, New Erq, and
Irish-American. Between 1880 and




1800 Louisville experienced more
‘than 140 strikes, and the Brake-
man’'s Union went out every year
rom 1886 to 1893. None of these
‘sirikes caused much of a stir,
‘however, for capitalistic-minded
ouisville had little regard for the
ause of labor.
" Outside of Louisville there was
ittle union activity. During the
870s and 1880s, sporadic attempls
0 organize the western coal field
net with no success, and similar
ictions in the eastern field made
nly limited progress. Then in May,
894, strikes occurred in two
awrence County mines in reaction
0 the firing of employees. The 1894
\nnual Report of the Kentucky
epartment of Mines and Minerals

stated that the local union, “*poss-
ibly an affiliate of the American
Knights of Labor,” demanded the
reinstatement of the workers while
the company wanted disbandment
of the union. After about thirty
days of partial work stoppage, the
union surrendered its charter and
the workers returned to the mines.
The Annual Report of 1896 record-
ed *‘no serious, prolonged strikes’
in the state, and the 1900 edition
stated, “The northeast district
escaped entirely from organized
labor’s campaigns and is to be
much congratulated on its good for-
tune.” Overall, whether in Louis-
ville or elsewhere, strikes had little
success and labor made no signifi-
cant gains in Kentucky during the
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19th century.

Paying only lip service to indus-
try and thumbs down to labor
unions, in the years after the
Civil War Kentucky’s economy
continued to rest firmly on a
diversified agricultural base. In
national statistics for 1870, the
state ranked first in tobacco,
first in hemp, third in mules,
fifth in swine, fifth in rye, sixth
in corn, and eighth in wheat and
flax. Declining average acreage
per farm, increased tenant
farming, escalating taxes, and
decreasing prosperity, however,
characterized the period and
brought a heightening of interest in
farm organizations. The Grange
and similar groups spread through-
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out Kentucky, and farmers joined
together in largely unsuccessful ef-
{forts to improve their lot.

No matter how they mads their
living, most 19th century Ken-
tuckians applauded the state’s
transportation and industrial
changes which.added a new dimen-
sion to their lives. Labor saving
devices, both domestic and in-
dustrial, allowed more time to be
spent in cultural and social pur-
suits. There were dances and hops,
the theatre, indoor and outdoor
musical entertainment, visits to
spas, and boating and bicycling
excursions. So avid were the
two-wheeler enthusiasts that
from a Bowling Green pulpit
came the warning, *‘The road of
the cyclists leads to where there
is no mud on the streets.” Car-
nivals, circuses, and fairs drew
large crowds. Holidays were im-
portant (Confederate Memorial
Day and the Fourth of July
elicited stirring speeches from
political hopefuls), and court
day always brought a crowd to
the population centers.

SUGGESTED ACTIVITIES

{1) Have students research, write,
and illustrate a report on
steamboat {ransportation.

{2) Write an essay or short siory
about taking a trip on the
Louisvilie & Nashville Railroad
during the 19th century. The
teacher may fix the beginning
and termination points and add
obstacles and catastrophes.

(3) Find out if your community has
an old railroad depot and then
gather as much information as
you can about it. From the in-
formation, draw conclusions
about the importance of
railroad passenger and freight
services before the time of
super-highways. If there was no
railway in your town discuss
how differently your community

might have developed if there
had been.

(4) During times of transportation
revolutions, rapid changes in
communications take place as
well. List advances in com-
munication methods with their
dates. You could include other
inventions such as gas lights
and electricity. Make an illus-
trated chart or time line using
this information. In a discussion
period talk about the impact
these changes had on people's
lives.

{5) Make a transportation timeline
for Kentucky., As you study the
state’s history, add important
state and nationai events. Each
time something is added, ask if
the transportation available at
the time may have influenced
the event in some way.

(6) Create a wall mural showing
the progress of transportation
in Kentucky. Include the canoe,
keelboat, flatboat, steamboat,
horse-drawn vehicles, trolley,
bicycle, train, automobile, and
airplane.

" (7) Have students outline the six

natural regions of Kentucky on
a map. Draw in scenes of sym-
bols to illustrate the physical
differences between each of the
geographical regions.
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PROGRAM GOALS

Students will recognize and discuss
certain aspects of daily life which
have changed during Kentucky's
history and other things which
have remained the same.

PROGRAM SUMMARY

In a fantastic dream about his up-
coming birthday party, a Kentucky
boy learns a good deal about
changes in Kentucky life over the
past 200 years, Billy Clay's party
guests are his grandparents, great-
grandparents, and other relatives
several times removed, dressed as
they would have been as 10-year-
olds going to a birthday party.
Their gifts for Billy are toys

from each child’s time period.
Together they also trace the
evolution of Billy’s house from

its log cabin beginnings to its
present state. Other topics, such

as food and games, are touched
upon,

HISTORICAL
BACKGROUND

Secial and Cultural Changes
(1750—Present)

- Although political affairs and
economic trends have made a great
impact upon the history of Ken-
tucky, social and cultural changes
have played an equally important
role in the development of the
state. From the days of the pio-

neers through the 19th century and
down to the present, material
culture (objects) and folkways
(customs) have shaped Kentucky
and Kentuckians. Over the years,
environmental and technological
factors greatly influenced styles of
architecture, clothing, food, and
even toys, but despite various
physical changes, Kentuckians con-
tinued to hold home and family in

"deep regard.

Architecture The first settlers to
Kentucky built one-room, floorless
log cabins with a single door, no
windows and a wood and mud
chimney. The cracks between

the notched logs were filled

with chinking and moist clay. By
the 1780s, floors of hewn slabs
(puncheons) supported by sap-
lings were added, and chimneys
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were built of stone or brick. Larger
cabins often had lofts that could be
used for storage or as an additional
sleeping area. In time, the double
log house with a roofed entry be-
tween its two parts (called & dog-
trot} evolved on the frontier. Many
cabins in the 1790s had a “lean-to"”
at one side. In the mountains and
more rural areas of the state, log
cabin architecture continued
throughout the 19th century.
However, by 1800, framed
houses of sawed and dressed
lumber began to outnumber log
cabins in the more urban areas.
Called Plantation Plain style, these
two-story frame houses, covered
with weatherboard or clapboard,
had a two-over-two room plan
flanking a central hallway. Piilars
with simple capitals supported the
shed roof porch and narrow sash
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windows with ag many as twelve
panes graced the dwelling. Planta-
tion Plain homes became very im-
portant in Kentucky architecture.
With a few modifications, this style
was the basic plan to which many
residents later added Greek Revival
porticos and Victorian decorative
trim.

By the late 1790s, wealthy Ken-
tuckians had begun to build houses
of stone and brick in the Georgian
style, which was characterized by
a symmetrical design using
centered doors and windows at
equidistance. In the 1820s and
1830s front porches with tall col-
umns and triangular pediments
{gables) were added and the style
was often referred to as Greek
Revival; the front entrance general-
ly led to a hall from which a stair-
way wound gracefully to the se-
cond floor. Greek Revival homes
also featured high ceilings, tall
mantels, large living rooms (salons)
and carved woodwork.

By the mid-19th century, Gothic
Revival architecture had arrived
in Kentucky and was being used for
everything from cottages to stone

castles. It was characterized by
steeply-pitched roofs, large pointed
windows, and gingerbread trim
along eaves and gable edges. Later
in the century, the Victorian Gothic
style featured multi-colored ex-
terior finishes and towers with con-
ical roofs, and the Second Empire
style introduced the convex-sided

mansard roof. With an eye to the
future, Louisville built its first ten-
story skyscraper (Sullivanesque
style ) in 1890,

With the approach of the 20th
century and on into the 1940s, Ken-
tuckians consiructed houses in the
Pyramid Vernacular and Bungalow
styles. The Pyramid’s basic plan
was a one- or two-story four-square
house topped by a steeply pitched
hip roof; the Bungalow was a one-
story dwelling, featuring gently
pitched broad gables with a lower
gable always covering an open or
screened-in porch facing the street.
A simple, functional house, the
bungalow’s exterior walls were of
wood shingles, brick or stucco.

Since World War II, low one-
story ranch homes, neo-colonial
style architecture, and glass

and metal structures have
dominated Kentucky's architec-
tural landscape. The vast ma-

jority of houses have followed

fairly well-standardized floor plans,
featuring three bedrooms and one-
and-one-half baths. In recent years,
escalating construction costs have
led to the extensive use of mobile
homes, and an increasing emphasis
on sacial mobility has made apart-
ment and condominium dwellings
popular. The fuel-efficient home
has also received favorable notice.

Clothing Frontier Kentuckians
dressed very simply. Men wore
buckskin hunting shirts, breeches,
leggings and moccasins plus an
animal-skin cap, often with a furry
tail attached. When deer became
scarce, linsey-woolsey cloth and
other fabrics were used. Women
dressed in these materials, too. In
winter, they wore moccasins, and
in warm weather they went bare-
foot. For many years frontier
women made most of the family’s
clothes, although in time garments
became available in stores and
from peddlers.

As the 19th century progressed,
clothing stvles changed. Ken-
tuckians engaged in manual labor
discarded buckskin; high-waisted
trousers, homespun shirts, boots,
and large hats became the stand-
ard garb. Held up by suspenders
(belts and belt loops belong in the
20th century), trousers were often
of denim and were called jeans (in
other areas they were known as
Kentucky jeans). During the 19th
century, townsmen wore top hats,
double-breasted frock coats with
vests, high-waisted uncreased
trousers and cravats tied in a bow.
Although the top hat continued to
be the favorite, the melon-shaped
derby gained acceptance in the
1870s, and in the 1880s the straw
hat or “boater’” met with approval
for summer wear. Late in the cen-




tury, the short lounge jacket or
sack coat, void of a waist seam and
similar to present day suit coats,
came into vogue.

For many 19th century rural
Kentucky women, dresses were still
of homespun, but as circumstances
improved, cotton, calico, and
muslin materials gained in
popularity. In the 1830s, drawers
or pantalets— previously only worn
by dancers— became a necessary
article of feminine lingerie. Skirts
gradually widened, and by 1860 the
full skirt grew to ten yards in cir-
cumference, with any number of
petticoats to heighten the
voluminous effect. After the Civil
War skirts became slimmer, and
the bustle appeared. In the 1880s
and 1890s the “‘Gibson girl" look of
tailored cloth suits with shirtwaist
blouses emerged.

By the 20th century the sack coat
(with padded shoulders and high-
waisted trousers) had become fajr-
ly standard attire for men, varying
only slightily from season to season.
A big change, however, occurred in
men's underwear, where sleveless
cotton shirts and shorts replaced
the long union suit. After World
War I, trouser legs widened to as
much as twenty-four inches at the
bottom, and in the 1930s baggy
pants with pleats at the waist
became the style. During the "twen-
ties and 'thirties the longhaired
“raccoon” coat was a favorite for
cold weather events, After World
War II, men dressed in three-
button suits and, when war
necessities created a dearth of cot-
ton, the new nylon shirts became
the sensation. The 1950s and 1960s
were the era of grey flannel suits;
the pin-striped iraditional look
~dominated the 1970s; and the
single-breasted navy blue blazer
and khaki pants have almost
become a unfform among 1980s
professionals. For casual dress,
denim jeans and cotion knit shirts,
often with designer labels, have
become popular.

In women's fashions, the turn of
the century brought the hobble
skirt with a knee-high slit on the
side. In 1919, the chemise frock
rose to just below the knee, and by
1925 the sleevelsss dress worn by
the boyish-figured flappers stopped
at the knee. By 1930 hems had
plummeted to ten inches off the
floor, and a combination outfit of
dress and long coat hecame the
order of the day. During the 1940s,
the dirnd! skirt was introduced, but
by the 1950s full skirts and pet-
ticoats were the rage. The 1960s
and 1970s saw the pants suit plus
two extremes: the mini-skirt and the
maxi-skirt, and the 1980s witnessed
a tailored look of single-breasted
jackets and contrasting slim skirts.
For sports, denim and cotton dom-
inates casual wear, many of which
have a unisex look.

Throughout the centuries Ken-
tucky children have almost always
dresed like adults. Boys and girls
looked like miniature men and
women with the exception that
even as late as the 1920s boys did
not wear trousers until they were

toilet trained. As late as World

War II, bays wore knickers until
they reached high school.

Food Following the Indians’ exam-
ple, Kentucky pioneers relied upon
the bounty of the land. Large and
small game abounded; streams
teemed with fish, and wild fruits,
nuts, and greens added variety to a
monotonous protein diet. Sometimes
a medly of all ended up in the same
kettle. A popular stew, burgoo, in-
cluded every available animal, sage
and red pepper and assorted vege-
tables; the diner could seek out and
enjoy whatever meats and vegeta-
bles he relished. Sweetenings came
from honey and maple sugar, and
salt (needed for preserving and
seasoning) was obtained from
springs and licks.

As great as Nature's gifts were,
early settlers did not expect to live
on them forever. They dreamed of
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planted fieids and grazing live-
stock. As the wild animals diminish-
ed, domesticated ones assumed
greater importance. For many Ken-
tuckians, pork became the favorite
meat. It was eaten fresh, smoked,
salted, ground into sausage or
made into pickled souse. Lard was
also rendered from the fat. In farm-
ing, corn immediately took
precedence over other crops. Easily
cultivated with only a hoe, corn
was consumed in a variety of ways,
used as feed for livestock and
fermented for the manufacture of
whiskey. Although the pioneers did
not assign vegetables a large rale
in their meals, they planted beans,
pumpkins, cabbage, peas, potatoes,
turnips, lettuce, cucumbers,
watermelons, and muskmellons
along with a number of herbs. Most
settlers also cultivated orchards
which supplied fresh fruit in
season and formed the basis for
jellies, preserves, and brandies.
Apples provided cider as well as
vinegar for pickling and flavoring.

Pioneer food held a special place
in the hearts of most Kentuckians,
a tradition which has endured,
with modifications, to the present
day. Tomatees came to Kentucky
about 1830, but many considered
them poisonous and only the daring
added them to their menu. The Ken-
tucky Housewife (1839} containad
recipas for all the pioneer
vegetables plus asparagus,
cauliflower, and broccoli. Ice
cream appeared in the 1830s, and
Saratoga Chips (potato chips)
became popular at the end of the
century. The greatest change in
Kentucky foodways, however, came
in the peried following World War
II. Freezing to preserve freshness
and flavor, instant foods, prepared
meals, and microwave ovens
heralded new methods of serving
old favorites. The post-war years
also introduced a host of ethnic
foods, but most Kentuckians con-
tinued to subsist on a basic diet of
pioneer foods,
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Toys Despite frontier deprivations,
Kentucky's pioneer children did not
suffer from a lack of toys. Simply
made from available materials and
often crude in workmanship,
playthings included: wooden,
leather, and cornhusk dolls, bows
and arrows, tops, wooden and biad-
der balls, cup-and-ball games,
hoops, whistles, hobbyhorses, rock-
ing horses, and clay marbles. Some
more talented souls would make a
baby rattle by stitching together
the ends of dried turkey windpipes
containing pebbles.

In 19th century Kentucky, as the
hardships of pioneer days gradual-
ly gave way to increasing prosperi-
ty, children's toys changed to
reflect the more sophisticated
world in which their owners lived.
Wooden toys, decorated with col-
ored lithographs and embossed pic-
tures, became more complex and
colorful, and skillful hands produc-
ed alphabet blocks, dominoes,
Noah's Ark menageries, dancing
devil-cn-a-stick, and dolls with peg-
jointed limbs.

The Industrial revolution, how-
ever, made an even greater impact
upon toymaking, transforming it
from a craft into a full-fledged
industry, so that the later 19th
century was known as "“The Golden
Age of Toys.” In the 1850s, gaily
painted tin pull toys {e.g. horse-
drawn streetcars and stage-
coaches], reflected changes in
transportation, as did the develop-
ment of tin mechanical toys (such
as the locomotive) in the 1870s. By
mid-century, the ever popular doll
had a wax and papier-mache,
china, or bisque head, and paper
doll creations could be snipped
from the pages of Godey’s Lady
Book. In the 1880s and 1890s, cast
iron toys appeared. Solidly made to
withstand spirited play, they not
only rolled across the floor but also
prepared children for future
responsibilities; toy banks, some
mechanically operated, reflected
the value of thrift as well

machinery. Bicycles {first called
boneshakers then safety bikes) en-
joyed great success during the last
decades of the century. Beginning
in the 1870s, newspapers in Louis-
ville and elsewhere around the
state carried ads for ioy shops or
stores with toy departments; prior
to 1900 there were at least eight
recognized toymakers in Kentucky.
Toymaking technology did not
change greatly in the early 20th
century. Sheet metal and wooden
construction toys continued to be
produced. Dolls ceased to be
miniature adults and began to be
bahies. In 1903 a soft, cuddly tay,
the teddy bear, achieved instant
popularity. The late 1920s saw the
development of many pre-school
children’s toys which helped teach
fundamental motor or learning
skills. After World War II, plastic
toys (first hobby model kits and
later hulahoops and frishees)
became popular, and dolls
developed lifelike characteristics.
0Old favorites received batteries

during the 1960s, and the
mechanized robot joined the ranks
in the 1970s. Computerized video
games, such as Space Invaders,
Pac Man and Donkey Kong, became
the rage in the early 1980s.

SUGGESTED ACTIVITIES

(1) Arrange a trip or slide show so
students can study the architec-
tural detail of old buildings in
their community. Possible
features o note: number of
chimneys, number of windows,
number of panes in windows,
number of stories, decorative
detail, etc. Arrange for an ar-
chitect, or someone familiar
with the area’s architecture, to
talk to the class and answer
guestions or point out features
that might otherwise be missed.

(2) Are there any restored
buildings in your community? If
so, arrange visits to the sites or
invite the persons in charge to
class. What were the major
problems of restoration? What
early and unusual features
were uncovered? Can a list be
compiled of buildings that are
in danger of destruction and
that should be preserved? Do
students agree with the “ex-
perts” about which buildings
should be saved? Put together a
photographic essay of your
town using old photographs
from your local newspaper or
historic society.

(3} Organize a '‘toy-making bee” in
your classroom. Coliect odds
and ends of cloth, wood, or
leather scraps, thread and but-
tons, etc. Award a prize for the
“'simplest” toy, for the "“fun-
niest looking™ toy, the ‘“‘mast
original"' toy, etc.

(4) If students are interested in
family history, have them inter-
view relatives about when,
how, and why the family origin-
ally came to Kentucky. Then




write a short essay about what
they discovered. A simple
three- or four-generation family
tree might also be included.

{5) Put together a collection of old
Kentucky recipes, Discuss how
they are different from today’'s
recipes (language, ingredients,
ete.). Talk about why these
foods would be appropriate for
early Kentucky pioneers (raw
materials available, lifestyle,
etc.).

() Draw pictures or cut out old
photographs depicting changes
in style of dressing over time.
Make into a wall mural or time
line.
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FREE AND INEXPENSIVE
MATERIALS

“Dressing-Up in the Past.” Kit of
turn-of-the-century costume ac-
cessories. Loan. KY Museum,
WKU, Bowling Green, KY
42101.

“Favorite Dolls."” Kit of rag, spool,
cornhusk, and china dolls.
Loan. KY Museum, WKU, Bowl-
ing Green, 42101,

“Growing-Up Victorian: A Family
Activity Book.” 50° booklet.

KY Museum, WKU, Bowling
Green, KY 42101.

“Growing-Up Victorian: At Home.”
Reproduction objects including
toys, games, children’'s crafts,
and a teaching aids package.
Loan. KY Museum, WKU, Bowl-
ing Green, KY 42101.

*‘Handmade and Store-Bought
Toys,” Handcrafted wooden
playthings and factory-made
toys from the past. Loan. KY
Museum, WKU, Bowling Green,
KY 42101.
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SUGGESTED FIELD TRIPS

The following sites and museums are
recommended for class field trips. It is im-
portant, however, to contact each location in
advance to make arrangements for group
tours,

Prehistoric Kentucky

Ancient Buried City, Wickliffe, KY.
The Archaeological Laboratory,

Murray State University, Murray, KY.
Big Bone Lick State Park and

Outdoor Museum, Union, KY.
Cahokia Mounds, East 5t. Louis, IL.
Chucalissa Indian Village and

Museum, Memphis, TN.
Cincinnati Museum of Natural

History, Cincinnati, OH.
Mammoth Cave National Park,

Cave City, KY.

Otter Creek Park, Muldrough, KY.
University of Kentucky Museum of

Anthropology, Lexington, KY.

Frontier Life

Blue Licks Battlefield State Park and
Museum, Mt. Olivet, KY.

Constitution Square State Shrine, Danvilie,
KY.

Dr. Thomas Walker State Shrine, Barbour-
ville, KY.

Levi Jackson Wilderness Road State Park
and Mountain Life Museum, London,
KY.

Fort Boonesborough State Park and Museum,.

Richmoend, KY.

Old Fort Harrod State Park, Mansion
Museum, Pioneer Cemetary and *“The
Legend of Daniel Boone'' putdoor
drama. Harredshurg, KY.

0ld Mulkey Meeting House State Shrine,
Tompkinsville, KY.

William Whitley House State Shrine,
Barbourville, KY.

“Wilderness Road"' sutdoor drama, Berea,
KY.

Antebellum Kentucky

Abraham Lincoln’s Birthplace, National
Historic Site, Hodgenville, KY.

Ashland, Lexington, KY.

Farmingten Mansion, Louisvitle, XY,

{saac Shelby State Shrine, Danville, KY.

Lincoln Homestead State Park, Springfield,
KY.

Mary Todd Lincoln House, Lexington, KY.

My Old Kentucky Home State Park and “The
Steven Foster Story,” outdoor drama,
Bardstown, KY.

Old State Captiol and Kentucky History
Museum, Frankfort, KY.

Parker Place, Lexington, KY.

Shakeriown at Pleasant Hill, Harrodsburg,
KY.

Waveland State Shrine, Lexington, KY,

Civil War

Columbus Belmont Battlefield State Park,
Columbus, KY.

Jeflerson Davis Menument State Shrine,
Fairview, KY.

john Hunt Morgan Home, Lexington, KY.

General Burnside State Park, Lake
Cumberland, XY,

General Butler State Park, Carrollton, KY.

Kentucky Military History Museum,
Frankfort, KY,

Parryville Battlefield State Shrine and
Museum, Perryvills, KY.

Post-Civil War Kentucky

Berea College Mountain Folk Festival, Berea,
KY.

Fort Knox, George S. Patton Museum of
Cavalry and Armor, U.S. Gold
Bepository, Fi. Knox, KY.

John James Audobon State Park, Henderson,
KY.

Kentucky Horse Park, Lexington, KY.

White Hall State Shrine, Richmond, KY.

*For further information about Kentucky
State Parks and Shrines, free tourism
brochures, or any other Kentucky tourist
information, phone toll free 1-800-372-2861
from anywhere in Kentucky or 1-800-
626-8000 outside Kentucky, in the eastern
United States.




STATE AGENCY RESOURCES

Kentucky Department of Education, Division
of Program Development, 1827 Capital
Plaza Tower, Frankfort, KY 40601;
(502) 564-2672,

The Social Studies consultant for the
Department of Education can help
teachers locate appropriate materials,
equipment and resources on any aspect
of Kentucky history. The consultant’s
job is to keep up-to-date on innovations
and frends in the teaching of sacial
studies and to develop skills continua
for each grade level.

Kentucky Department of Tourism, Capital
Plaza Tower, 22nd Floor, Frankfort, KY
40601: [502) 564-4930 or {800} 372-2961,
The Department of Tourism has an ex-
tensive photo file, posters, brochures,
slide sets and musie, all of which are
available for use by Kentucky teachers.

Kentucky Department of Library and
Archives, 300 Coffee Treo Road, P.O.
Box 537, Frankfort, KY 40601: (502)
875-7000.

The Department makes available to
Kentucky schools a number of films and
filmstrips on Kentucky originally located
with the Kentucky Department of Tour-
ism. 1t also publishes an 11 page
catalogue entitled " Audio Visual Materials
on Kentucky" listing materials which may
be rented or purchased from other
sources. Inctuded are films, filmstrips,
maps, slides, and transparencies.

Kentucky Heritage Council, Capital Plaza
Tower, 9th Floor, Frankfort, KY 40601:
(502) 564-7005.

The Heritage Council has extensive files
on the architectural heritage of every
county in Kentucky. They are in the
process of developing a film and sup-
plementary teaching materials abgut
architectural styles in Kentucky.

Kentucky Historical Society, 0ld State House,
P.0. Box H, Frankfort, KY 406032: (502)
564-30186,

The Sociely offers a number of services
for elementary students and teachers.
The Field Services Division makes avail-
able videocesette presentations, slide
shows, panel and traveling exhihits, and
the historymobile. It also coordinates
the activities of the Kentucky Junior
Historical Society, whose local clubs
work directly with elementary and
secondary schools to design and
prepare projects on communilty history
topics (Local chapter sponsors receive
an excellent 60 pg. handbook outlining
background materiat and ideas for local
projects.] The Society will also help you
locate historical resources and experts
in your community and help organize
tours through,fhe Kentucky History
Museum, the Kentucky Military History
Museum, and the old and new state

. capitol buildings in Frankfort,

University Press of Kentucky, 102 Laiferty

Hall, University of Kentucky, Lexington,
KY 40506: [606) 258-2951,

The University Press publishes an ex-
tensive list of books and materials
concerned with Kentucky history. It's
Kentucky Bicentennial Bookshelf series
covers a wide variety of topics of in-
terest to 4th and 5th grade teachers.

Kentucky Studies Besource Guide, 180 p.

Compiled by teachers and scholars in
1982 under a grant from The Kentucky
Humanities Council, this free booklet
contains a series of essays on selected
history topics, maps, graphs, lists of
activities for elementary and secondary
school students, a bibliography of
children’s literature and a bibliagraphy
on Kentucky folklore, dance and music,
Contact Linda Levstik, Department of
Curriculum and Instruction, University
of Kentucky, Lexingion, KY 40506: (606)
257-3230.
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OTHER RESOURCES FOR
TEACHING KENTUCKY
HISTORY

The Appalachian Book and Record Shop,
Appalachian Books for Young People.
Mimeographed listing by grade level of
books about life in the Appalachian
region. Numerous historical references
($.25). Organization also has bookstore,
portable displays, bookmaobiles, and mail
order business. Council of Southern
Mountains, Inc., College Box 21086,
Berea, KY 40404. (606) 966-3187.

Appalachian Learning Laboratory, Appalo-
chia Resources Project Newsletter, Pip-
pa Passes, KY: Alice Lloyd Coliege, p. 9.
The newsletier informs Appalachia-area
teachers of available heritage resources
and services for instructional purposes.

The Appelachian Museum, College Post
Office Box 2298, Berea College, Berea,
KY 40404. The Museum possesses a
series of traditional folklife slide/tape
programs which it makes available to
the public.

Appalshop, Film Descriptions and Subject
Guide, Box 743A, Whitesburg, KY
41858, Listing of films and filmstrips
available on Appalachian culture.
COrganization also produces records,
plays, manuscripts and other materials.
Call toll free (800) 328-5727 or {606)
633-0108.

The Cemetery Box, Good Apple, Inc., Box 299
Carthage, IL 62321; $9.95. Emphasizes
teaching of literature, history, art and
language skills.

Center for Southern Follklore, American Folk-
lore Filins and Videotapes: An Index,
1976. p. 338. 1218 Peabody Ave., P.O.
Box 4081, Memphis, TN 38104; (901)
726-4205.

Coleman, ]. Winston, Jr., Historic Kentucky,
Lexington, KY: Henry Clay Prass, 1968.
p. 200. A photo pictorial history of
various historic sites in Kentucky.

Community Studies for Primary Children, The
University of British Columbia, Western
Education Development Group, Faculty
of Education, Vancouver, B.C. V6T
1W5; $3.00.

Field, Thomas P., A Guide tp Kentucky Place
Names, Lexington; University of Ken-
tucky, 1961. p. 264. The guide gives a
county by county listing of towns,
schools, churches, streams, etc. An ex-
cellent tool when used with topo-
graphical maps,

Hamilton, Ann, Inside Kentucky, Frankfort,
KY: Kentucky Department of Education,
1974, p. 189, A bibliography of Ken-
tucky source material including both
books and non-book materials,

Jefferson Gounty Beard of Education, Living
in Kentucky. Appendix B: Examples of
Kentucky Materials Available. Listing of
boacks, films, and recordings suitable for
use in social studies unit on Kentucky,

p. 6.

Kentucky Coloring Book, Harlar: Durham
Printing and Offset Company, 1973. p.
23. The coloring book consists of scenes
of Kentucky parks with a fill-in-the-
blank question accompanying each car-
toon. The bock is available from the
Kentucky Historical Society bookstors.

Kentucky Extension Homemakers Assacia-
tion, Kentucky Treasure Trails: A
Historical and Cultural Travel Guide.
Nashville: Favorite Recipes Press, 1978,
p. 272. A brief record of cultural,
scenic, and historic resources win Ken-
tucky.

Kentucky Geological Survey, List of Publica-
tions, Lexington, KY: The University of
Kentucky, 1977. p. 49. A comprehensive
list of available maps on Kentucky-
related geological and geographical
features.

Kentucky Historical Society, Annotated and
Selected Bibliography of Kentucky
History. Xeroxed listing by subject mat-
ter of books and articles concerning
Kentucky history. Publications Division,
P.O. Box M, Frankfort, KY 40601: (502)
564-3016.

Kentucky Historical Society, Guide to Ken-
tucky Historical Highway Markers,
Frankfort, KY: 1969. The Guide gives
the location and text of 976 historical
highway markers.

Kentucky Horse Park, A Teacher's Guide to
the Kentucky Horse Park, Lexington,
KY: Kentucky Parks Department, 1981,
p. 34. The guide includes suggested pre-
vigit activities, teacher's schedule plan-
ner, fisld trip tips, and a comprehensive
guide to the museum and its collections.

Kentucky Junior Historical Society, Kentucky
Heritage, Frankfort, KY. The biannual
Heritage publishes essays, illustrations,
and photographs of the members of the
Kentucky Junior Historical Society.
Members receive the publication at no
charge.

Learning About the Environment, National
Association of Elementary School Prin-
cipals, 1801 N. Moore St., Arlington, VA
22209; $3.00.

Mapping Smell Places, Hoilt, Rinehart, and
Winston, P.O. Box 100687, Atlanta, GA
30384; $4.50,

Moore, Elizabeth and Wanda Luttrell, Let's
Explore Kentucky, An History Coloring
Book, Frankfort, KY: Robert’s Printing
Co. 1978. p. 3. An extensive work,
covering historic sites, parks, symbols,
individuals; available through the Ken-
tucky Historical Society's gift shop.

My Backyard History Book, Preservation
Shops, National Trust for Historic
Preservation, 1600 H Street, NN\W.,
Washington, D.C. 20008; $3.85

Portland Museum, The Falls, A Stopping
Place, A Starting, Louisville, KY: Mid-
town Printers, 1979, p, 81, A history of
Louigville's Portland community compil-
ed by elementary age students at
Roosevslt Elementary. A warkbook, A
Starting Puint, gives ideas for activities.

Portland Museum, 546 S. 1st, Louisville,
KY 40202; {502) 584-7678.

Rone, Wendell H., Sr.. An Historical Atlas of
Kentucky and Her Counties. Mayfield:
Mayfield Printing Company, 1965. p, 64,
The atlas focuses primarily on early
Kentucky and contains a large number
of photographs, maps, census statistics,
and data related to the formation of
Kentucky's counties. Cost: $2.50.

Small Town Source Book I & I and Teacher's
Guide, The New England Bookstore, Old
Sturbridge Village, Sturbridge, MA
01566; $6.95 and $3.95 for Guide.

Streetscape Activity Guide Packet, Vision,
Inc., 678 Massachusetts Ave., Cam-
bridge, MA 02139,

University Press of Kentucky, History Maps
of Kentucky. Set of 10 historic maps and
accompanying essays by Dr. Thomas D.
Clark. {$27)

Shakartown at Pleasant Hill, Teachers Guide
to the Shakers at Pleasant Hill, p. 28.
The guide can be used for pre- and post-
visit classroom activities. It contains a
materials guide and suggested activities
as well as Shaker proverbs and songs,
line drawings, and a bibliography.

Smithsonian Institute, Art to Zoo, Wash-
ington, D.C.: Smithsonian Institute, Of-
fice of Elementary and Secondary
Education. A quarterly newsletter for
teachers with illustrations, activity
guides, and ideas for classroom pro-
jects,

University of Kentucky, Department of Agri-
culture and Department of Sociology;
Community Development Issues, Lex-
ington. The purpose of this is to provide
information relevant te the quality of
life, environment, and welfare of the
citizens of Kentucky, Write to: Editor,
5-205 Agricultural Science Bldg. N.,
University of Kentucky, Lexington, KY.
40546; (606) 257-3766. Subscriptions
are free.

Withington, William A., Kentucky in Maps,
Lexington, KY, 1980, p. 77. An inexpen-
sive alternative to the Atlas of Ken-
tucky, it provides a brief overview in
maps, texts and tables of Kentucky's
major regions, elements, and spatial
patterns. Kentucky Historical Society’s
gift shop or by writing to 113 Johnson
Bivd,, Lexington, KY 40503,

Your Family History, AHM Publishing Cor-
poration, 3110 N. Arlington Heights Rd.,
Arlington heights, IL 60004; $3.75.

*Resources and prices listed above were
current in 1981,
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Woodfill Elementary
Ft. Thomas Independent Schools

Ms. Linda Hukle
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Waéstern Hills High School
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Ms. Mary Stevens
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Mr. Charles Meyer
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Johnson Elementary
Ft. Thomas Independent
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Frankfort
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