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By

ZAIRA ABU HASSAN SHAARI

December 2008
Chairman: Fauziah Hassan, PhD.
Faculty: Educational Studies

This study investigates patterns of peer interaction in the context of an English-As-A-Second
Language (ESL) Secondary School Classroom, where learners work in groups and pairs on
seven different reading tasks. It considers the manifestation of the learners’ comprehension
of the reading texts through the ways they constructed meaning together. The three research
questions that served to guide this study are: 1) What are the patterns of interactions
employed by ESL secondary school learners when they are engaged in discussions of reading
texts? 2) How do the ESL secondary school learners construct meaning during their
discussions of the stexts? 3) What are the conditions contributing to the emerging patterns of

interactions to arrive at meaning?

The study was classroom-based and exploratory in nature. Research was conducted in the
natural setting of a classroom and the reading tasks were part of the regular class work. Data

for the study came from a number of sources: audio recording of the learners’ talk as they



completed the reading tasks, video recording of the lessons as they progressed, observation
notes, a background questionnaire survey, a series of interviews with two groups of learners
and the completed tasks. The data were analysed for distinct patterns of interaction and
strategy use. The approach to data analysis was qualitative in nature where categories to
describe the patterns of interactions emerged from a reiterative analysis of the data. The
interviews and survey data of two groups of learners were used for more detailed analysis.

Each group represented a distinct pattern of peer interaction.

The results from this study are discussed with relation to the sociocultural framework which
views human cognitive development as originating from social interaction and language
plays a mediating role in that development. Two distinct patterns of interaction were found
to predominate in the data: collaborative and dominant/passive. The differences in these
patterns were distinguishable in terms of the willingness of group members to work together
on all aspects of the task and the willingness to contribute and engage with each other’s
contribution. The collaborative pattern is characterized by the co-construction of meaning
where learners worked on understanding, involved and supported each other, ideas were
deliberated in great length and developed into something more complex and mutually

acceptable.

As for the dominant-passive pattern, learners worked together, however, there was limited
engagement with each other’s contribution and ideas. This resulted in brief discussions of
aspects of the texts, long pauses, abandonment of discussions, acceptance of shallow answers

and dictation of answers by the ‘expert’ which was rarely challenged by the others in the



group. As with the collaborative group, these learners were found to employ reading
comprehension strategies frequently, particularly at a more textually explicit level, such as
reading aloud part/parts of the texts during the discussions. There was also evidence of the
use of higher level reading comprehension strategies, however, these strategies were
produced by different individuals in the group and they were often moves that were not
followed up and deliberated by the others. These learners were only able to resolve 28% of

the textual issues collaboratively and 56% were not resolved at all.

The patterns of peer interaction remained largely stable across the different types of reading
tasks, classroom instructions (group work and pair work) and across time for more proficient
learners. As for the weaker learners, the patterns of peer interaction remained stable across
the group tasks, however, when these learners worked in pairs with others who had similar
backgrounds and proficiency levels, they demonstrated different interaction behaviours.
During these activities, the learners were more active and they employed more discourse
strategies, nonetheless, many episodes were not resolved collaboratively and there was still

limited engagement with each other’s contribution.

Discussions were generally motivated by the ultimate aim of producing correct or acceptable
answers. This was often emphasized by the teacher in her instructions and during class
discussions. Because of these expectations, the more knowledgeable learners’ were found to
summarize and dictate the answers and make moves to reread and amend these answers until

they felt satisfied. The efforts to produce correct or acceptable answers had also led the



learners, especially those from the dominant-passive group, to stay close to the texts and to

find meanings from the texts instead of exploring possible interpretations.

Differences in the patterns of peer interaction and their characteristics can be explained by
certain conditions that form the situational context in which the interactions take place. In
this study, the conditions contributing to the emerging patterns of interaction were found to
be the learners’ proficiency in the L2 and their orientation to the activity, which were shaped
by their motives, goals and perceived roles. Other conditions that helped shape the ways the
learners construct meaning were the teacher and her instructional beliefs and practice and her
selection of tasks. The results have important pedagogical implications, particularly for the
practice of using pair and group work to promote comprehension of L2 texts in the second

language reading classrooms.
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Kajian ini memerinci corak interaksi pelajar di dalam konteks kelas Bahasa Inggeris sebagai
bahasa kedua (ESL) di sebuah sekolah menengah, di mana pelajar-pelajar membincangkan
teks bacaan secara berkumpulan atau berpasangan. Kajian ini adalah cubaan untuk melihat
pemahaman pelajar melalui cara mereka membina makna dalam perbincangan teks yang
ditulis dalam Bahasa Inggeris. Tiga soalan yang telah digubal untuk kajian adalah: 1)
Apakah corak-corak interaksi yang dihasilkan oleh pelajar Bahasa Inggeris sebagai bahasa
kedua (ESL) semasa mereka membincangkan teks Bahasa Inggeris? 2) Bagaimana pelajar
tersebut membina makna semasa mereka membincangkan teks Bahasa Inggeris? 3) Apakah
keadaan-keadaan yang menyumbang kepada corak interaksi yang terhasil apabila pelajar

membina makna?

Kajian ini adalah berasaskan bilik darjah dan ia bersifat eksplotari. Kajian dilakukan dalam

sebuah kelas dan tugasan yang diperhatikan adalah sebahagian daripada aktiviti biasa kelas
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tersebut. Data kajian dikumpul dari berbagai sumber: rakaman audio perbualan pelajar
semasa mereka menjalankan tugasan, rakaman video sepanjang kelas berjalan, pemerhatian
kelas, soalselidik yang bertujuan mengumpul maklumat latarbelakang pelajar-pelajar yang
terlibat, temubual dengan dua kumpulan pelajar dan contoh-contoh tugasan yang telah
dilengkapkan. Data dianalisis secara pendekatan kualitatif untuk mengenalpasti corak-corak
interaksi dan penggunaan strategi. Kategori-kategori untuk pengkelasan data terhasil dari
analisis reiteratif. Soalselidik dan temubual dengan pelajar digunakan untuk membuat kajian

yang lebih mendalam.

Hasil dapatan dibincang dari sudut sosiokultural yang berpandangan bahawa perkembangan
kognitif manusia terhasil daripada interaksi social dan bahasa merupakan satu mediasi dalam
proses tersebut. Dua corak interaksi yang terhasil adalah kolaboratif dan dominan/pasif.
Perbezaan di antara dua corak interaksi ini dapat dilihat melalui kemahuan pelajar untuk
bekerjasama dalam menjalankan tugasan dan kemahuan untuk menyumbang dalam
perbincangan serta memberi perhatian kepada sumbangan orang lain. Ciri-ciri kolaboratif
yang dapat dilihat adalah pembinaan makna secara bersama di mana pelajar cuba untuk
memahami maksud teks, mereka melibatkan dan menyokong satu sama lain, idea-idea
dibincang secara mendalam dan hasilnya adalah sesuatu idea yang lebih bermakna dan

diterima oleh semua secara mutual.

Bagi corak dominan-pasif pula, didapati bahawa pelajar berbincang dan berkerja-sama
namun mereka tidak menunjukkan penglibatan sepenuhnya dalam idea yang diberikan oleh

orang lain. Ini mengakibatkan perbincangan yang ringkas, perbincangan yang terhenti begitu
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saja, penerimaan jawapan yang cetek serta penerimaan cadangan yang diberi oleh orang
tertentu yang berperanan sebagai ‘pakar rujuk’ dalam kumpulan tersebut. Sama seperti
kumpulan kolaboratif, pelajar-pelajar ini didapati kerap menggunakan strategi pemahaman
bacaan, terutamanya strategi tekstual seperti membaca teks dengan kuat sewaktu
perbincangan. Mereka juga didapati ada menggunakan strategi pemahaman bacaan bertahap
tinggi, namun strategi ini dihasilkan secara individu dan ia tidak dibincang dan dikupas
secara berkumpulan. Pelajar ini hanya dapat menyelesaikan 28% daripada isu tekstual secara

berkolaborasi dan 56% tidak diselesaikan langsung.

Corak interaksi pelajar yang mahir berbahasa Inggeris boleh dikatakan stabil bagi setiap
tugasan yang diberi, cara perbincangan yang berbeza (sama ada kerja berkumpulan atau
berpasangan) mahupun pada waktu yang berlainan. Bagi pelajar yang kurang mabhir pula,
corak interaksi adalah stabil sewaktu perbincangan berkumpulan namun apabila mereka
berbincang secara berpasangan, mereka menunjukkan corak yang agak berbeza. Sewaktu
menjalankan aktiviti-aktiviti ini, pelajar lebih aktif dan mereka menggunakan lebih banyak
strategi. Namun begitu, banyak isu tekstual tidak diselesaikan secara berkolaborasi dan

perhatian kepada sumbangan orang lain adalah terhad.

Secara amnya, didapati tujuan utama perbincangan adalah untuk mendapatkan jawapan yang
tepat dan dapat diterima. Perkara ini selalu ditekankan oleh guru tersebut dalam arahan yang
diberi atau sewaktu perbincangan bersama pelajar. Kerana arahan ini, pelajar yang lebih
berkemampuan didapati selalu memberi ringkasan jawapan, memeriksa jawapan berulang-

kali dan memindanya jika mereka tidak berpuas hati. Cubaan untuk menghasilkan jawapan
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yang tepat dan dapat diterima kerap mendorong pelajar, terutamanya pelajar dari kumpulan
dominan-pasif, untuk mencari jawapan di dalam teks dan tidak mencuba untuk mencari dan

membuat interpretasi daripada teks tersebut.

Perbezaan dalam corak interaksi pelajar dan ciri-cirinya boleh dikaitkan dengan beberapa
keadaan yang menjadi konteks situasi di mana interaksi berlaku. Dalam kajian ini, keadaan-
keadaan yang menyumbang kepada corak interaksi yang terhasil apabila pelajar membina
makna adalah kemahiran bertutur dalam Bahasa Inggeris serta orientasi pelajar terhadap
aktiviti yang dilalui. Orientasi ini terbentuk daripada motif, matlamat dan anggapan peranan
yang dimainkan oleh pelajar. Keadaan lain yang membentuk cara pelajar membina makna
adalah guru itu sendiri, pendirian serta amalannya di dalam kelas, serta pemilihan tugasan
dan aktiviti. Hasil kajian ini mempunyai implikasi dalam pengajaran dan pembelajaran,
terutamanya dalam amalan kerja berkumpulan dan berpasangan dalam memberi kefahaman

pelajar kepada teks Bahasa Inggeris sebagai bahasa kedua dalam kelas bacaan.



Acknowledgements

Bismillahirrahmanirrahim

I would like to thank my supervisor, Dr. Fauziah Hassan for her constructive suggestions and
constant encouragement throughout the duration of the study, Assoc. Prof. Dr. Arshad Abdul
Samad and Prof. Dr. Turiman Suandi for their comments and ideas and | would also like to
acknowledge Prof. Dr. Azimi b Hj Hamzah for his courteous help and advice generously
extended to me. | am also grateful to the teacher and the students who agreed to participate
in this study for their time and cooperation. | also would like to thank my colleagues at

Institut Perguruan llmu Khas, Kuala Lumpur for all their support and interest in my research.

This thesis would not have been possible without the ongoing support of my friends and

family. 1 would like to thank in particular, my husband Mohd Shaferi, my daughter Ellya

Farhana, my mother, my sisters and brother for their love, undying support and patience.

The thesis is dedicated to my late father, Allahyarham Abu Hassan Shaari b. Mat Awin.



| certify that a Thesis Examination Committee has met on 5 December 2008 to conduct the
final examination of Zaira Abu Hassan Shaari on her thesis entitled ‘“Peer Interaction and
Meaning Construction among ESL Learners in Comprehending Texts in Second Language
Context” in accordance with the Universities and University Colleges Act 1971 and the
Constitution of the Universiti Putra Malaysia [P.U.(A) 106] 15 March 1998. The Committee
recommends that the student be awarded the Doctor of Philosophy.

Members of the Examination Committee were as follows:

Ab Rahim Bakar, PhD
Professor

Faculty of Educational Studies.
Universiti Putra Malaysia
(Chairman)

Malachi Edwin N. Vethamani, PhD
Associate Professor

Faculty of Educational Studies
Universiti Putra Malaysia

(Internal Examiner)

Ghazali Mustapha, PhD
Faculty of Educational Studies
Universiti Putra Malaysia
(Internal Examiner)

Nuraihan Mat Daud, PhD

Professor

Kulliyyah IImu Wahyu dan Sains Kemanusiaan
Universiti Islam Antarabangsa Malaysia
Malaysia

(External Examiner)

BUJANG KIM HUAT, PhD
Professor and Deputy Dean
School of Graduate Studies
Universiti Putra Malaysia

Date: 19 February 2009

Xi



This thesis was submitted to the Senate of Universiti Putra Malaysia and has been accepted as
fulfillment of the requirement for the degree of Doctor of Philosophy. The members of the
Supervisory Committee were as follows:

Fauziah bte Hassan, PhD
Faculty of Educational Studies
Universiti Putra Malaysia
(Chairman)

Arshad bin Abd. Samad, PhD
Associate Professor

Faculty of Educational Studies
Universiti Putra Malaysia
(Member)

Turiman bin Suandi, PhD
Professor

Faculty of Educational Studies
Universiti Putra Malaysia
(Member)

HASANAH MOHD. GHAZALI, PhD
Professor and Deputy Dean

School of Graduate Studies

Universiti Putra Malaysia

Date: 12 February 2009

xii



DECLARATION

| hereby declare that the thesis is based on my original work except for quotations and
citations which have been duly acknowledged. | also declare that it has not been previously
or concurrently submitted for any other degree at UPM or other institutions.

ZAIRA BT ABU HASSAN SHAARI
Date: 2 February 2008

Xiii



TABLE OF CONTENTS

ABSTRACT

ABSTRAK
ACKNOWLEDGEMENTS
APPROVAL
DECLARATION

LIST OF TABLES

LIST OF FIGURES

LIST OF APPENDICES
LIST OF ABBREVIATIONS

CHAPTER

INTRODUCTION

Background of the Study
Peer Interaction and Reading Comprehension
Overview of Vygotsky’s Sociocultural Theory

Problem Statement

The Research Questions

Significance of the Study

Limitations of the Study

Operational Definitions

Summary

LITERATURE REVIEW
Introduction
Pair or Small Group Work in Second Language Learning
The Interactionist Theory In Second Language Learning
Krashen’s Input Hypothesis
Long’s Interaction Hypothesis
Swain’s Output Hypothesis
Research on Pair and Group Work Based on the Interaction Hypothesis
Factors Affecting Negotiation of Meaning during Peer Interaction
Effects of Negotiations on L2 Comprehension
Criticism of Studies Based on the Interaction Hypothesis
Sociocultural Theory
Research in L2 Learning Contexts Based on the Vygotskian Perspectives
Studies in Peer Interactions
The Interactive Reading Process

Xiv

Page

Vi

Xi
Xiii
XVii
XiX
XX
XXIiii

11
13
16
17
20
21
24

25
25
27
29
30
31
33
35
36
41
42
45
59
59
68



The Interactive Model of Reading
Interactive-Compensatory Model
Comprehension Strategies in L1 and L2 Reading
Reader Response Theory
Meaning Construction during Literature Discussion
Research into Oral Interaction and Reading Comprehension
Discussion of Texts
Reading Comprehension Strategies during Social Interactions
Studies on Effects of Peer Interactions on Reading Comprehension
The Conceptual Framework of the Current Study
Summary

METHODOLOGY
Introduction
Research Design
The Researcher as Primary Instrument
Researcher’s Bias and Assumptions
Research Tools
Research Site
Selecting The Research Site
Accessibility Issues
The Research Site
Preliminary Study
Implementation of the Main Study
Participants
The Reading Texts
Supplementary Texts
The Reading Class
Tasks
Data Collection
Data Transcription
Data Analysis
Source of Data
Procedures in Data Analysis
Stage 1: Macro-Level Analysis of Data
Stage 2: Micro-level Analysis of Data
Coding of Transcripts
Establishing Dependability in the Coding of Spoken Discourse
Analysis of Interview Data
Criteria for Trustworthiness and Credibility
Summary

XV

70
71
73
76
78
80
80
83
85
89
92

93

93

94

96

97

99
104
104
110
112
115
116
117
120
121
122
123
128
131
133
134
135
137
139
153
155
156
159
161



IV FINDINGS 163

Patterns of Peer Interaction 163
Patterns of Peer Interaction : Group Work 164
Patterns of Peer Interaction : Pair Work 166

Types of Talk 182

Types Of Episodes 189

The Construction of Meaning during Textual On-task Episodes 199
Triggers of Textual Episodes 199
Responses and Collaborations during Textual Episodes 209
The Construction of Meaning According to Topical Themes 223

Conditions Contributing to Differences in Patterns of Interactions 250

Summary 263

\% DISCUSSION 264

Introduction 264

Patterns of Interactions 265
The Construction of Meaning During Textual On-task Episodes 279
Triggers of Textual Episodes 279
Responses and Collaborations during Textual Episodes 281
The Construction of Meaning according to Topical Themes 288

Conditions Contributing To Differences In Patterns Of Interactions 293
Reading in the English Language Syllabus and Teacher Philosophy 294
The Teacher’s Approach to Group and Pair Work 296
The Classroom 300
Task Selection and Use of Supplementary Texts 301
The Learners 302

Summary 309

\4 CONCLUSION, IMPLICATIONS AND RECOMMENDATIONS 311

Introduction 311

Summary of Findings 314

Conclusion 318
Implications 322

Theoretical Implications 322

Pedagogical Implications 325
Recommendations 328
REFERENCES 331
APPENDICES 362
BIODATA OF THE STUDENT 440

XVi



Table

2.1

2.2

2.3

2.4

3.1

3.2

3.3

3.4

3.5

3.6

3.7

3.8

3.9

4.1

4.2

4.3

4.4

4.5

4.6

4.7

4.8

LIST OF TABLES

Types of talk

Taxonomies of comprehension

Speaking-related and reading-related strategies/behaviours identified in
students’ interactions

Taxonomies of reading strategies

Information about the participants

Performance in English (Group 1 and Group 6)

Summary of reading tasks and levels of comprehension

The study time frame

Patterns of interaction: a preliminary guide

On-task, about-task and off-task episodes: a preliminary guide
Triggers of on-task episodes: a preliminary guide

Indicators of mutuality

Taxonomy of discourse strategies

Group work: patterns of contribution

9LRG - Patterns of contribution

10TLE - Patterns of contribution

Type of talk

Type of talk (by task)

About-Task episodes

About-Task episodes across tasks

On-Task episodes across task

XVii

Page
64
81
84
86

119
120
124
130
139
148
150
151
152
165
167
167
183
183
189
196

197



4.9

4.9a

4.9b

4.10

4.10a

411

4.11a

4.12

4.13

4.14

4.14a

4.15

4.15a

5.1

5.2

Collaborations during textual episodes

Collaborations during textual episodes (9LRG)
Collaborations during textual episodes (10TLE)

Use of discourse strategies

Discourse strategies (group 1 and group 6)

Use of discourse strategies (pair work)

Use of discourse strategies according to tasks (pair work)
Reading comprehension strategies during peer interactions
Use of local and global strategies (whole class)

Local and global strategies employed by group 1 and group 6

Types of local and global strategies employed by group 1 and group 6

Types of local and global strategies employed in 9LRG

Types of local and global strategies employed by dyads (10TLE)

Patterns of interaction and associated characteristics

Discourse features of the collaborative and dominant passive group

XViii

210

211

211

213

213

215

216

217

218

219

220

221

222

272

280



Figure
11
2.1
2.2
2.3
24
2.5
3.1
3.2
33
3.4
4.1
4.2

4.3

4.4

4.5

4.6

4.7

LIST OF FIGURES

Overview of the Study

Long’s Interaction Hypothesis Model

Twelve Component Behaviours Of Adult Mediating Instruction
Definition of Reading

The Impact of Reader Factors, Textual Factors, and Contextual Factors on
A Reader’s Understanding

The conceptual framework

Research Process of the Study

Communication Channels

Procedures in Data Analysis

Factors That Shape and Affect Learners’ Situation Definitions

2SM: Types of Talk Based on “The Sound Machine” (by task and groups)

3SM: Types of Talk Based on “The Sound Machine” (by task and groups)

4TN: Types of Talk Based on “The Necklace” (by task and groups)

5TN: Types of Talk Based on “The Necklace” (by task and groups)

8TLE: Types of Talk Based on “The Lotus Eater” (by task and groups)

9LRG: Types of Talk Based on “Looking for the Rain God”

10TLE: Types of Talk Based on “The Lotus Eater”

XiX

Page
16
31
95
68
76
91

117
132
136
157
185
186

186

187

187

188

188



LIST OF APPENDICES

Appendix

A Interview Guide: Learners

B Transcription System

C Interview Guide: Teacher

D Observation Guide

D1 A Sample of Observation Notes

E Approval letter from the Educational Planning and Research
Division (EPRD)

F Approval letter from the State’s Education Department of Wilayah
Persekutuan (JPWP)

G Application Letter to Conduct Research in Schools.

H Location of School

I School Plan

J Picture of the Form Six Block

K Form 4E Class Layout

K1 Seating Arrangement: 2SM Giving Personal Opinions (The Sound
Machine)

K2  Seating Arrangement: 3SM Reading Aloud and Answering Comprehension
questions (The Sound Machine)

K3  Seating Arrangement: 4TN Answering Comprehension Questions (The
Necklace)

K4  Seating Arrangement: 5TN Creating Dialogues and Role-play (The
Necklace)

K5 Seating Arrangement: 8TLE Identifying Themes (The Lotus Eater)

K6 Seating Arrangement: 9LRG Rearranging Plots (Looking for the Rain God)

K7 Seating Arrangement: 10TLE Answering Comprehension Questions (The
Lotus Eater)

L Background Questionnaire

XX

Page
362
364
365
366
367
368
369
370
371
372
373
374
375
376
377
378
379
380
381

382



o1
02
03
O4
05
06
o7

08

Q1
Q2
Q3
Q4
Q5

Profile of Learners

Sample of A Pictorial Summary Used By Students

Descriptions of Lesson: 5TN Role play

Lesson Plan: 2SM Giving Personal Opinions (The Sound Machine)

Lesson Plan: 3SM Reading Aloud and Answering Comprehension
Questions (The Sound Machine)

Lesson Plan: 4TN Answering Comprehension Questions (The Necklace)

Lesson Plan: 5TN Creating Dialogues And Role-play (The Necklace)
Lesson Plan: 8TLE Identifying Themes (The Lotus Eater)

Lesson Plan: 9LRG Rearranging Plots (Looking for the Rain God)
Lesson Plan: 10TLE Answering comprehension questions (The Lotus
Eater)

Barrett’s Taxonomy of Reading Comprehension

Sample of Reading Task: The Sound Machine (2SM)

Sample of Reading Task: The Sound Machine (3SM)

Sample of Reading Task: The Necklace (5TN)

Sample of Reading Task: The Lotus Eater (8TLE)

Sample of Reading Task: Looking for the Rain God (9LRG)
Instances of On-task Talk across the Different Reading Tasks
Instances of Off-task Talk across the Different Reading Tasks

Show Tool: Coding of Utterances (QSR NVivo V 2.0.161d)

Coder, A Tree Node and Its More Specific Categories (QSR NVivo V
2.0.161d)

Coding of Utterances (QSR NVivo V 2.0.161d)

Coding Report

XXi

385

389

390

391

392

393

394

395

396

397

398

399

401

402

404

405

406

407

408

409

410

411



AB

AC

AD

AE

AF

AG

AH

Al

Al

AK

AL

AM

AN

AO

Audit Trail

Type of Talk

Extract of Discussion (8TLE)

Interview Abstracts (1)

Interview Abstract (2)

Interview Abstracts (3)

Interview Abstracts (4)

Interview Abstracts (5)

Interview Abstracts (6)

Interview Abstracts (7)

Interview Abstract (8)

Interview Abstracts (9)

Transcript of Teacher Interview

Transcript of Teacher Talk on Examination

Transcript of Teacher Talk on Learners” Knowledge of the Text (4TN)
Transcript of Teacher Talk on Learners’ Knowledge of the Text (8TLE)
Transcript of Teacher Talk (9LRG)

Transcript of Teacher Talk on Background Knowledge (4TN)

XXii

413

420

421

424

425

426

427

428

429

430

431

432

433

435

436

437

438

439



ESL

L1

L2

NSs

NNSs

PMR

SLA

SPM

CRP

TL

LIST OF ABBREVIATIONS

English as a Second Language

First Language

Second Language

Native Speakers

Non-native Speakers

Peperiksaan Menengah Rendah (Lower Secondary Examination)
Second Language Learning

Sijil Peperiksaan Malaysia (Malaysian Certificate of Education)
Class Reader Programme

Target language

xXiii



CHAPTER |

INTRODUCTION

This chapter presents the background of the study, which includes a brief background
information on the aims and objectives of the English language syllabus, particularly where
reading is concerned, related programmes that have been implemented to promote L2
reading, a discussion on the significance of peer interaction on reading comprehension, an
overview of Vygotsky’s sociocultural perspective on interaction that provides the framework
for this study, the problem statement, research questions, the significance and limitations of

the study and operational definitions.

Background of the Study

The role of English around the world as the lingua franca for economic and scientific
exchange has grown over the past few decades. As mentioned by Warschauer (2000), this is
attributed to the advancements made in information technology and the advent of the so-
called borderless global economy. Communication between people has been increasingly
affected and it has expanded way beyond their own local contexts. In Malaysia, this fact was
stressed by Tun Dr. Mahathir Mohamad (2003), the former Prime Minister of Malaysia, when
he mentioned the need to master the English language to enable the nation to become a global
player in the international arena. The effort to produce students who are knowledgeable,

competent and able to communicate in English is reflected in the national curriculum where it



