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ABSTRACT OF THESIS 

Joseph Rhymer: "Religious Attitudes of Roman Catholi: c 

Secondary School Pupils in Strathclyde Region". 

The research tested the hypothesis that Roman Catholic pupils 

in Roman Catholic schools have a more positive attitude 

towards religion than Roman Catholic pupils in non- 

denominational schools. 
Part I: Recent official Roman Catholic statements on 

religious education are found mainly in the documents of the 

Second Vatican Council, Pope Paul VI's "Credo of the People 

of God", the General Catechetical Directory, the Directory 

for Masses with Chidren, Pope John Paul II's "Catechesis in 

our Time", and his address on Education given during his 

1962 pastoral visit to Great Britain. 

Part II: Most Roman Catholic religious education in 

Scotland takes place within the denominational sector of 

publicly funded schools, established in their present form 

by the IS18 Education CScotland) Act. It has been influenced 

by catechetical-work in mainland Europe and the United States, 

syllabuses by 0. Konstant and 0. Lance,. syllabuses for 

Ireland and for Liverpool, and Scottish syllabuses For 

Glasgow and for Motherwell. A Scottish national syllabus 

has been drafted. 

Part III: The empirical research began with the construction 

of a stratified sample, representing the distribution of 

Scottish Roman Catholic pupils between Roman Catholic and 

non-denominational secondary schools, and drawn from areas 

of Strathclyde Region typical of geographical and economic 

conditions in Scotland as a whole. 
A Likert-scale questionnaire was used, designed and 

tested by L. J. Francis, with slight modifications for 

Scottish Roman Catholics. It identified religious attitude 
by responses to 24 sentences; related information was 

obtained about the respondents' previous schooling, school 

year, sex, church attendance, social class, type of school, 

general literacy level, involvement with public examinations 

CP All 

0 

ýe 

J', 7 



ii 

in religious studies, contact with specialist teachers, and 
the syllabus in use. 2,122 questionnaires were processed, 
1,113 from Roman Catholic pupils, first for simple correla- 
tions, and then by path analysis to identify the relative 

strengths of variables and causal relationships. 

Conclusions: The results of the simple correlations were 

confirmed by the more rigorous path analysis, to show that 

there is no significant difference between the religious 

attitudes of Roman Catholic pupils in Roman Catholic and 

non-denominational schools. Furthermore, Roman Catholic 

Pupils receiving Roman Catholic religious education in non- 
denominational schools show a more positive attitude than 

those who receive none. 

The study ends with comments on ecclesiastical, 

educational and political implications, comparisons with 

other research, and with a bibliography. 
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PART I: OFFICIAL ROMAN CATHOLIC STATEMENTS ON RELIGIOUS 

EOUCATION 

The research rýepcrted in this work had as its main objective 

an evaluation of the religious attitudes of Roman Catholic 

secondary school pupils, and particularly to see what differ- 

ences, if any, might be found between Roman Catholics who 

attended Roman Catholic schools and Roman Catholics who 

attended non-denominational schools. As a working hypothesis 

it seemed reasonable to assume that Roman Catholic pupils in 

Roman Catholic schools would have a more positive attitude 

towards the Christian religion than Roman Catholic pupils in 

non-denominational schools, and the research was designed to 

test this hypothesis. The method used was a Likert-type 

questionnaire administered to a stratified sample of Roman 

Catholic secondary school pupils in the Strathclyde Region of 

Scotland and itýis fair to say at this point that the results 

obtained From the research did not support the hypothesis. 

The broader context For the research consisted of the provis- 

ions made by the Roman Catholic Church in Scotland For the 

religious education of its members of secondary-school age. 

These provisions in turn reflect the official position 

expressed by the central authorities of the Roman Catholic 

Church from the time of the Second Vatican Council. 

A. THE SECONO VATICAN COUNCIL 

The Second Vatican Council changed the face of the Roman 

Catholic Church and its attitudes towards its place in the 

contemporary world. The views it expressed about education 

stimulated a marked change in approach in religious education. 
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The Roman Catholic Church's thinking about education had 

never before been stated as thoroughly and authoritatively 

as it was in the official statements of the Second Vatican 

Council, which met from 11th October 1962 to 8th December 

IS6S. C13 The Council promulgated its statements in Latin, 

in the form of sixteen documents, between 4th December 

1963 and 7th December 1S65, the day before its Formal 

closure. A Declaration an Christian Education CGravissimum 

Educationis)(2) was promulgatid an 28th October ISSS after 

a majority vote of 22SO to 35, and contains the Council's 

major pronouncements an the topic, although the theme also 

occurs in a number of the other documents. 

Vatican II laid the Foundations for all of the Roman 

Catholic Church's subsequent thinking, particularly an the 

attitudes its members should adopt towards the societies 

in which they live. Education has been no exception, as 

may be seen From the normsj instructions and official 

comments issued by the popes, or authorised by them, since 

the Council closed. Six iss ued to date CAugust IS82] have 

been supplemented by statements by the Scottish Roman 

Catholic bishops, to apply to the particular needs of Roman 

Catholic education in Scotland. All have referred directly 

to Vatican II as their basis, and have quoted From its 

documents. There had been many official statements on 

education before Vatican II, of course, but at least 

implicitly the Council's statements superseded them, as 

may be seen by the changes made in the draft proposals, 

changes both of principle and of detail, before they reached 

the stage of official acceptance and promulgation(31. 
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From Pope John XXIII's announcement that he intended 

to convoke an 'ecumenical' council, to the Formal opening 

of Vatican II near the end of 1962, there were nearly Four 

years of preparation of the agenda and draft documents by 

a number of preparatory commissions. It was widely expected 

that much of this preparatory documentation, theologically 

conservative in tone, would be accepted by the bishops with 

little modification, and that the Council would not need 

very long for its deliberations. As the Council was to be 

composed of all the Roman Catholic bishops of the world, 

it could hardly have been anticipated that they would spend 

a quarter of each year in Rome For Four years, and take up 

an approach so different from that suggested to them in the 

preliminary documentation. 

The main pronouncement on education was no exception 

to this unexpectedly new attitude adopted by the great 

majority of the Council members. Pope John himself drew up 

a list of questions For consideration by the Council, which 

were to Form the basis of draft documents drawn up by a 

Preparatory Commission. Among these questions were a series 

an the topic of Roman Catholic schools - the rights of the 

Roman Catholic Church and of parents, and the duty of the 

State towards them - prompted by difficulties being 

experienced by Hqman Catholic schýols in some parts of the 

world, and the belief by Church authorities that a growing 

number, of Roman Catholic parents were not sending their 

children to Roman Catholic schools even where they were 

available. Consequently, the first schema concentrated on 

the importance, maintenance and organisation of Roman 
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Catholic schools; their relationship to the Family and the 

Church; and the provision of teachers For them. These 

aspects of Roman Catholic education were placed within the 

context of general principles, and two Further sections 

were added on Roman Catholic universities and on obedience 

to the ecclesiastical authorities in everything concerned 

with theological studies, particularly biblical inter- 

pretation and the unique place of St. Thomas Aquinas. 

This approach to the question of education was main- 

tained well into the middle of the actual meetings of 

Vatican II at the end of its second year. By then the 

proposed schema had been considered by Five different 

Council commissions and had reached its Fifth draft. The 

Fourth draft had even been sent out to all the bishops 

attending the Council. At this point the commission 

responsible for the progress of the Council's business 

asked For the whole proposal to be reduced to a general 

statement of principles about education and Roman Catholic 

schools, which the Council could pass, leaving all the 

details to the canon law revisions to be made-after the 

Council had ended. It was Further proposed to reduce this 

general statement to seventeen propositions about Roman 

Catholic schools, and, these were the basis of the sixth 

draft sent out to the bishops before the third session of 

the Council in its third year of meetings., But the whole 

question had by then been so, reduced in importance that 

the bishops and the commission responsible For the present- 

ation of this topic strongly reacted to the curtailments 

and insisted that it be given adequate space in the Council's 
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agenda. The delays and changes of format had not in fact 

been a waste of time, for when the topic did come before the 

Council it was with a very different approach from anything 

that might have been anticipated from initial proposals or 

from the official attitude towards Roman Catholic education 

before the Council began. 

Instead of a statement on Roman Catholic schools, 

the Council in its third session Can 17th November ISS43 

received as the seventh draft a Declaration on Christian 

Educati_on, which it discussed for two days during which 

twenty-one of the Council members spoke to it and a Further 

thirteen would have done so if there had been time. Before 

being issued in an authoritative version, the Council now 

voted an the main substance of the text which had been 

presented to it, with the understanding that there would 

be opportunity for written comments-and revision in 

commission before it was asked to approve a final version. 

In the voting on this seventh draft, more than 25% voted 

against accepting the whole schema an principle, mainly 

because it was Felt that it did not sufficiently emphasise 

the importance of Roman Catholic schools or provide a 

sufficiently strong defence of them for use in parts of 

the world where they were Forbidden or under threat. Lesser, 

but substantial, minorities voted against sections of the 

schema, but in every case the majorities were large enough 

to allow the seventh draft to go forward for revision and 

C 41 final presentation 

Nearly a year elapsed before the final, eighth, draft 

was put to the Council, when the Oaclaration on Christian 
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Education (Gravissimum Educationis) was accepted with only 

35 votes against it and more than 2000 votes for it. Many 

suggestions had been received For emendation since the 

presentation of the seventh draft, and the eighth draft 

was double the length; moreover the Council knew that there 

would be a thorough review of the Roman Catholic Church's 

central organisation after the Council, and this would 

include adequate provision for controlling and influencing 

educational matters. In fact, when the reforms of the 

Roman Curia [the central administration of the Church) 

came into affect on Ist January IS66, they included a 

'Congregation for Catholic Education', one of the ten 

permanent commissions For conducting the Roman Catholic 

Church's life and work, with three sections for seminaries, 

Roman Catholid universities, and Roman Catholic schools 

respectively 
C51. Implementation of the general educational 

principles and recommendations enunciated by the Council 

would be the responsibility of the bishops of each province 

or tepiscopal conference' For their own area. In the case 

of Scotland, the two provinces CSt. Andrews and Edinburgh, 

and Glasgow] operate as one episcopal conference with a 

single education commissionCS]. 

In its final form Vatican II's Declaration on 

Christian Education contained twelve articles with an 

introduction and a conclusionC73. The first four articles 

enunciate educational principles, beginning with the 

universal right of every person to education, irrespective 

of race, condition and age, 11 ... corresponding to his 

proper destiny and suited to his native talents, his sext 
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his cultural background, and his ancestral heritage"C63, 

and then identifying the distinctive nature of Christian 

education, the duties and rights of the people responsible 

for education, and the means used by the Roman Catholic 

Church For achieving its educational aims. 

The next three articles (S - 73 are concerned with 

schools in general, their importance, the rights of 

parental choice and the limits of State control, and the 

Roman Catholic Church's duty to provide For the moral and 

religious education of those of her members who are school 

children. It is worth noting here that these sections 

emphasise the pluralistic nature of modern society, in 

which the State should make provision for the range of 

cultural needs under its jurisdiction, and ensure that its 

educational provisions do not 11 ... militate against the 

native rights of the human person, the development and 

spread of culture itself, the peaceful association of 

citizens, and the pluralism which exists today in very 

many societies"C93. 

When, in the next two sections, this document turns 

to Roman Catholic schools, it is thus able to do so within 

the wider context of the rights of all groups within a 

pluralistic society. Articles 8 and 9, then, deal with 

Roman Catholic schools: the Roman Catholic Church's right 

to establish and control them; their distinctive character- 

istics; what is expected of teachers and parents; and the 

wide range of kinds of school needed to meet the range of 

situations that exist within societies and in different 

localities. Again, the rights of Roman Catholic schools 
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are argued within the wider context of the protection of 

general human rights: 11 ... this sacred Synod proclaims 

anew ... the Church's right freely to establish and to 

run schools of every kind and at every level ... the 

exercise of this right makes a supreme contribution to 

freedom of conscience, the protection of parental rights, 

and the progress of culture itself"(103. 

Articles 10 and 11 are concerned with Roman Catholic 

institutions for higher education and with faculties of 

theological studies. The final Article, 12, urges coopera- 

tion in educational work, so that there is coordination of 

all the various activities within Roman Catholic provisions 

for education, "and that between these CRoman Catholic] 

schools and others that kind of collaboration develops 

which the well-being of the whole human family demands"C113. 

The introduction to the Declaration and its brief con- 

clusion emphasise how large and urgent is the world-wide 

need for education, "implore" young people to consider 

becoming teachers, and express the "profound gratitude" 

and encouragement of the Council towards those who have 

accepted this vacation. 

As this study is mainly concerned with the religious 

attitudes of Raman Catholic secondary school pupils, it is 

appropriate here to examine the Vatican II Declaration on 

Christian Education for the light it throws on this 

particular aspect of education and the needs of this 

particular age group. The starting point is to be found 

in Article 2, which derives specifically Christian edu- 

cational needs from the nature of baptism, which is the 
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means by which "every Christian has become a new creature 

by rebirth from water and the Holy Spirit"; from this 

beginning he has then to "grow into manhood according to 

the mature measure of Christ, and devote himself to the 

upbringing of the Mystical EBody,, (121. As by far the larger 

number of Roman Catholics are baptised shortly after birth, 

Christian education includes the period of formal educa- 

tion as well as the years that precede and follow it. From 

this very general [and biblical] description of the 

Christian growth to Christ-like maturity, this part of the 

Declaration derives more specific aims. The Christian 

education received by the baptised person should provide 

a steady introduction "into a knowledge of the mystery of 

salvation"; opportunity to "daily grow more conscious of 

the gift of faith"; the means for learning "to adore God 

the Father in spirit and in truth, especially through 

liturgical worship"; and training for the conduct of 

personal life "in righteousness and in the sanctity of 

truth, according to hi-s new standard of manhoodlIC13]. 

This new standard for the baptised Christian is, of course, 

Christ. 

Christian education, then, aims to provide knowledge, 

consciousness, adoration and personal conduct all of the 

kind revealed by Jesus Christ. The ultimate aim remains 

ffthat Christian transformation'of the world by which 

natural values ... contribute to the good of society as 

a whole"C143. No mention has yet been made of Roman 

Catholic schools, and it is clear from the way the 

Declaration is constructed that the Council did not 
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consider that these aims could only be achieved through 

such schools. The whole emphasis is an the use and trans- 

Formation of natural values and the general nurture 

provided by society in such a way as to develop specific- 

ally Christian values, For the Christian believes that 

the world itself is redeemed by Christ and capable of 

being penetrated and perfected by him Ccf. Vatican II 

Decree on the Apostolate of the Laity, Section 51. 

Christian education is neither something separate from 

other kinds of educationg nor a mere addition, but the 

transformation of education to lead to the kind of full 

humanity exemplified by Christ. 

"Pastors of souls" must make it their duty to see 

that this kind of education is-available, but the primary 

responsibility rests with the parents. They have con- 

ferred life an their children, and it is they who have 

"a most solemn obligation to educate their offspring ... 

as the first and foremost educators of their children. 

Their role as educators is so decisive that scarcely 

anything can compensate for their Failure in it"CISI. 

They are. to build on the child's baptism ["according to 

the faith received in baptism" - loc. cit. ) so that he 

may be taught the knowledge of God, habits of worship, 

and love of neighbour, aims which are condensations of 

the general aims of Christian education expressed earlier 

in the Declaration. 

The document's line of thought can now lead to the 

role of society and the State. It is through the family 

that children begin to discover their place and 
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responsibilities within the larger society to which they 

belong, so the rights and duties of the State in education 

derive from its responsibilities towards the families which 

constitute it, as well as from its responsibilities "to 

arrange for the temporal necessities of the common good". 

It Fulfils these duties in three ways: by oversight of the 

way parents and other people with responsibilities in 

education go about their task, such as ensuring that 

children do in fact have an adequate education and are 

given the freedom to benefit from it; by active assistance, 

such as making provision For education through State- 

Funded schooling; and "by implementing the principle of 

subsidiarity"Clr3l. This passage in Article 3 recognises 

that the State has a vital role in education, not merely 

as the parents might delegate part or all of their duties 

to it, but as part of its responsibility towards the larger 

society and its good. This Article also asserts the 

responsibility of the Roman Catholic Church in education, 

not only to its members but to all mankind "bacause she 

has the responsibility of announcing the way of salvation 

to all men" as well as providing its members with the 

means of growing into the fullness of ChristC17). This 

broader claim need only be noted here, since this study is 

specifically concerned with Roman Catholic children, but 

it is interesting to see that it establishes a three-way 

cc-responsibility involving parents, the State and the 

Roman Catholic Church. 

Although it is mentioned in only one other of the 

Council's documents, the particularly influential Gaudium 
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at Spas [usually referred to as 'The Church in the Modern 

World1l, the Declaration on Christian Education invokes a 

principle with far-reaching consequences when it refers to 

"the principle of subsidiarity" in connection with the State' s 

responsibilities in education. Abbott's edition of the 

English-translation of the Occuments of Vatican II provides 

a useful footnote which gives something of the history of 

this principle(183. The principle was formulated in 1S31 

by Pope Pius XI [1922-19391, whose main energies were directed 

towards establishing more credible relationships between the 

Roman Catholic Church and the secular states of the modern 

world. He established the modern papal view of its role in 

world affairs not as a sovereign state, nor indeed as having 

the duty to regulate secular society, but as head of the 

Roman Catholic Church, and from this stance he was able to 

negotiate practical relationships with a number of states 

regarding the Roman Catholic Church's activities within their 

jurisdiction. Most important of these was the Lateran 

Treaty of IS2S between the papacy and the Italian government, 

which established the modern status of the Vatican. The 

Second Vatican Council was a logical and necessary conse- 

quence of Pius XI's initiatives, for it was able to survey 

the whole consequences of this new attitude of the Roman 

Catholic Church towards its members' role in society and of 

the attitude it thought the State should adopt. The 

"principle of subsidiarity" goes to the heart of what should 

be expected from the State, and was enunciated in the 

encyclical Quadragesimo Anno: "Just as it is wrong to with- 

draw from the individual and commit to the community at 

large what private enterprise and endeavour can accomplish, 
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so it is likewise unjust and a gravely h; 

of right order to turn over to a greater 

rank functions and services which can be 

bodies on a lower plane"(1S]. Pope John 

this principle himself in the encyclical 

[19611. Applied to education, it can be 

mean that the State should not take over 

armful disturbance 

society of higher 

performed by lesser 

XXIII reasserted 

Meter at Magistra 

interpreted to 

functions which 

can be performed satisfactorily by groups within the State 

or organisations in which the actual parents can participate 

or which they can influence, for the primary responsibility 

for education remains always with the parents. It might 

be noticed also, perhaps, that there is a sense in which 

the principle could be applied to the Church itself, as an 

organisation analogous to a state, if it overrides parental 

rights in ways which make it impossible for them to exercise 

their proper responsibilities. It will be necessary to 

return to this point. 

The place of the Roman Catholic school in implementing 

the general principles of education is only approached in 

the Declaration after a consideration of schools as such. 

In Article 7 it sees schools performing seven interrelated 

functions: cultivating the intellect; developing the 

capacity for right judgement; introducing pupils to their 

cultural heritage; promoting a sense of values; preparing 

pupils for earning their living; Fostering understanding 

I 
between people of difFerent temperaments and backgrounds 

by bringing them together; and creating a centre of coop- 

eration and activity for the many groups and individual 

members of "the entire human community"C203. These functions 
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are taken for granted when the Declaration moves on to 

consider the schools directly organised or controlled by 

the Roman Catholic Church, and underlie all that it has to 

say about the distinctive purpose of such schools. It is 

first expected that they will effectively perform the 

general functions of schools as such and transform these 

Functions by the particular insights of the Christian gospel. 

If they fail to perform these basic Functions, they neces- 

sarily fail to perform the more specific functions for 

which they exist as religious institutions. 

The specific Functions of Roman Catholic schools are 

stated in Article E3, which says of "the Catholic school" 

that "it has several distinctive purposes". They are: 

a] "to create for the school community an atmosphere 

enlivened by the gospel spirit of freedom and charity"; 

b] "to help the adolescent in such a way that the develop- 

ment of his own personality will be matched by the growth 

of that new creation which he became by baptism"; a 

statement which applies the belief in Christ's redemption 

of the natural order to the particular circumstances of 

the school; 

cl "to relate all human culture eventually to the news of 

salvation, so that the light of faith will illuminate 

the knowledge which students gradually gain of the world, 

of life, and of mankind"; which again presents Christian 

education not as a substitute for other kinds of 

education, with a different curriculum, but as one which 

relates all 'natural' knowledge to a full understanding 

of the world's relationship to God; 
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d] "to promote effectively the welfare of the earthly city" 

through the education of its students', for which task 

"the Catholic school fittingly adjusts itself to the 

circumstances of advancing times"; 

a] to prepare its pupils "to serve the advancement of the 

reign of God". 

So the overall purpose of the specifically Roman Catholic 

school is to make Formal education's contribution to the 

natural and spiritual development of its pupils, not only 

For their own personal needs but also that they "can 

become, as it were, the saving leaven of the human Family,, [211. 

The Article continues with assertions of the Roman Catholic 

Church's "right freely to establish and to run schools of 

every kind and at every level", with the quality of teacher 

needed for them to be effective, and it again asserts the 

importance of'the parents. The teachers are-to perform their 

duties in partnership with the parents. The Article concludes 

with a reminder to parents that they have a duty to support 

and help Roman Catholic schools, and to send their children 

to them "when and where this is possible". 

The Article an Roman Catholic schools is the longest 

individual section in the Declaration, and reflects the deep 

concern many members'of the Council felt that the importance 

of such schools might be diminished by placing them so 

completely within statements about the importance and 

functions of all education. By the time the Council finally 

voted on this document, more than three years-after the 

Council had opened, the first draft of this part had been 

expanded to-four times the original length. The proposals 
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first put to the Council had concentrated specifically on 

Roman Catholic educational provisions, and almost until the 

final vote an this document there were many members who 

still wanted any official document to go out in this form. 

Although all but thirty-f ive of the Council members voted for 

the document as it was finally promulgated, the whole 

Council was being circularised up to the last moment to 

urge rejection of it. Even the substitution of 'Christian' 

for 'Catholic' in the title was thought a watering down of 

the 'Church's' position an education, for all the official 

statements assume or assert that 'Catholic' means Roman 

Catholic, that the 'Church' is the Roman Catholic Church, 

and that "it is through Christ's Catholic Church alone, 

which is the all-embracing means of salvation, that the 

fullness of the means of salvation can be obtainedlIC223. 

With the Article an Roman Catholic schools, the main 

relevance of the Oaclaration for this study has been 

reached. The'remaining articles list the main types of 

Roman Catholic schools needed to meet the range of 

situations and pupils in modern society, and continue with 

universities and faculties of theology. As has already 

been noted, the final Article enjoins that "every effort 

should be made" not only to coordinate the various elements 

in Roman Catholic education, but also "that between these 

schools and others that kind of collaboration develops 

which the well-being of the whole human family demandslIC23). 

The right to separate schools, asserted earlier in the 

Declaration, is not intended to encourage Roman Catholics 

to avoid establishing the closest possible relationships 
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with other sectors of the educational system in any society. 

On the specific question of the aims and functions 

of Roman Catholic schools, and their effectiveness For the 

children entrusted to them, Articles 7 and S of the 

Declaration can now be seen as the ones most directly rele- 

vant, for they deal with the aims and functions all schools 

should Fulfil, and the special contribution Roman Catholic 

schools make to these aims and functions For their pupils. 

It might be helpful to say at this point that within the 

limitations of this study the empirical enquiry looked at 

Roman Catholic pupils both in Roman Catholic schools and in 

other schools, and was concerned with the pupils' attitudes 

towards six interrelated aspects of the Christian faith as 

Roman Catholic children might be expected to, experience it, 

whether through their schools, their families, or the 

parishes in which they live. These are 
; heir attitudes 

towards God, Jesus Christ, prayer, the Bible, public 

religion [including religious education in the schools), 

and the Roman Catholic Church itself. Below Epp. 31,35] it 

will be shown that these are in fact aspects of the 

Christian faith which the Roman Catholic Church considers 

vital in the religious formation of its members, even 

though this may perhaps be taken for granted. 

The broad theological foundations which the 

Declaration on Christian Education builds on could be 

illustrated from many of the Council documents, but some 

of them make such explicit statements that it is worth 

noting them here. The general aims of education are 

expounded in Article 61 of The Church in the Modern World 
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CGaudium at Spas] in terms of the need to reassert the unity 

of human, culture and of human nature: "For while the mass 

and diversity of human cultural factors are increasing, 

there is a decline in the individual man's ability to grasp 

and unify these elements ... Nevertheless, it remains 

each man's duty to preserve a view of the whole human person, 

a view in which the values of intellect, will, conscience 

and fraternity are pre-eminent. These values are all rooted 

in God the Creator and have been wonderfully restored and 

elevated in Christ. " It goes on to speak of opportunities 

available for education, in the widest sense, in the modern 

world, and how these should be used to relate all aspects 

of culture to the value of the human person. This partic- 

ular Article also affirms the importance of the family in 

this educative process, particularly as the chief means of 

affecting the synthesis of the various aspects of human 

knowledge by the family's practical relating of them to its 

everyday needs and testing their value: "The family is the 

primary mother and nurse of this attitude. There, in an 

atmosphere of love, children can more easily learn the true 

structure of reality. There, too, tested forms of human 

culture impress themselves upon the mind of the developing 

adolescent in a kind of automatic way"(241. The general 

aim of education is related to conscience in Article 31, 

as an aim of all education and not as an aim specific to 

religious formation. Knowledge is here seen as essential 

for the proper operations of conscience, to enable the 

individual to discharge his obligations most effectively 

both to himself and to the society to which he belongs. 
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The education of youth is particularly important from this 

point of view[253. 

The same document of Vatican II firmly asserts that 

it is the parents who have the primary responsibility for 

the education of their children, both for their general 

education and for their growth to religious maturity, and 

it is the parents who have the responsibility to make 

decisions about this. They will be able to make right 

decisions, of course, only if they realise that they are 

instruments of God's creative love, and are submissive to 

his will, but their responsibilities derive from their 

natural relationship to their children, and are not depend- 

[2S] 
ant on their Christian profession 

The fundamental responsibility of parents in educa- 

tion is pressed again in the Decree an the Apostalate of 

the Laity CApostolicam Actuositatem), where it is derived 

from God's plan of creation: "Since the Creator of all 

things has established the conjugal partnership as the 

beginning and basis of human society and, by his grace, 

has made it a great mystery in Christ and the Church 
... 

parents are cooperators in God's creative grace, particul- 

arly towards their children and their education. To this 

end, they should do all they can to ensure that government 

policies recognise this need of their Families and their 

parental rights, along with such other needs as housing, 

working conditions, social security and their right to live 

together as a family[27). 

References to religious education have already been 

noted in documents From Vatican II, and the document an 
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the Laity, mentioned above, sees this as an essential part 

of the formation of lay people to enable them to understand 

and discharge their apostolic responsibilities. It will be 

an important part of the curriculum in Roman Catholic 

schools, and should be provided for all Roman Catholic 

children who do not attend Roman Catholic schools - for 

whatever reason: "If young people lack this formation Cthe 

development of "a Catholic sense and apostolic activity"] 

either because they do not attend these [Roman Catholic) 

schools or because of any other reason, parents, pastors 

of souls, and apostolic organisations should attend to it 

all the more'IC2S). This is a point of particular relevance 

tothisstudy, where provision For the religious education 

of Roman Catholic children in non-Roman Catholic schools 

will prove to be a significant factor in relationship to 

their religious attitudes. 

The most important reference For our present purpose 

occurs in the Decree an the Bishops' Pastoral Office in the 

Church (Christus Dominus] For this is the only place where 

there is explicit listing of the appropriate primary 

source materials and experiences For religious education. 

The brief Article 14 of this document deals with 

'Catechetical training' in a way which makes it clear that 

this is meant to be seen as religious education in the 

widest sense. After stating that its aim is "to make men's 

faith become loving, conscious, and active", and that it 

is needed by people throughout their lives, the Article 

goes on to make two points of particular relevance to 

religi ous education in schools. The First is that "In this 
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instruction a proper sequence should be observed as well 

as a method appropriate to the matter that is being treated 

and to the natural disposition, ability, age, and circum- 

stance of life of the listener. " Very serious efforts 

have been made in the years Following the Council - and 

will continue - to design syllabuses and curricula of 

religious education which are as professionally effective 

as any of the best in other subjects, and as attractive to 

the pupils. But the second point is equally relevant: the 

bishops are to ensure that religious education "is based 

an sacred Scripture2 tradition, the liturgy, the teaching 

authority, and the life of the ChurchlIC291. This list of 

sources covers what the Roman Catholic Church understands 

to be 11the deposit of Faith", public worship, and the 

experience of full participation in the faith community 

and its hierarchical structure. Whether or not they are 

in Roman Catholic schools, children being brought up in 

this tradition should receive a religious education drawn 

from the full range of these sources, and if it is not 

available in their schools it should be provided for them 

in some other way. At First sight it may seem strange 

that the documents issued by the Council give so little 

detailed guidance about the implementation of responsibil- 

ities such as religious education which it clearly considers 

to be so important, but this need is met in a more practical 

way than would have been possible for the Council itself, 

by it ordering that practical directories should be 

produced, one of which would be concerned with "the 

catechetical. instruction of the Christian people. It 
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should deal with the fundamental principles of such 

instruction, its arrangement, and the composition of books 

on the subject"C30]. This was implemented in 1971 by the 

Vatican's Sacred Congregation for the Clergy, and was 

translated into English as the General Catechatical Directory. 
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B. THE CREDO OF THE PEOPLE OF GOO. 

As has already been noted Cp. 21, above], the Second Vatican 

Council in its instructions to bishops on the discharge of 

their pastoral office, required them to ensure that 

religious education is based on "sacred Scripture, tradition, 

the liturgy, the teaching authority, and the life of the 

Church"C13. Part of this list covers the contents of the 

'deposit of faith', which it'understands is referred to in 

I Timothy 6: 20, where Timothy is'enjoined to keep safe what 

"has been entrusted to you" (the phrase used by both the 

Jerusalem Bible and the New English Bible]. 

For the sake of clarity, it is worth noting the 

specifically Roman Catholic understanding of the phrase 

'deposit of faith', a's described in Vatican II's Dogmatic 

Constitution an Divine Revelation CDei Verbum]. This docu- 

ment states that "the apostolic preaching ... was to be 

preserved by a continuous succession of preachers until the 

end of time. tv It included "everything which contributes to 

the holiness of life, and the increase in faith of the 

People Of God; and so the Church, in her teaching, life, 

and worship, perpetuates and hands on to all generations 

all that she herself is, all that she believes. " But it 

is not a static tradition , fixed once and for all in form 

and content: ' "This tradition which comes from the apostles 

develops in the Church with the help of the Holy Spirit. 

For-there is a growth in the understanding of the realit- 

ies and the words which have been handed down. ... the 

Church constantly moves forward towards the fullness of 
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divine truth until the words of God reach their complete 

fulfilment in her. " The 'deposit of faith' is the unity of 

sacred Scripture (in which "the apostolic preaching is 

expressed in a special way"] and this developing tradition: 

"Sacred tradition and sacred Scripture Form one sacred 

deposit of the word of God, which is committed to the 

Church". Through those authorised to teach, the Church 

"draws from this one deposit of faith everything which it 

presents for belief as divinely revealed"C23. 

A little over two years after the close of the Second 

Vatican Council, Pope Paul VI, who had succeeded John XXIII 

at his death in 1963, proclaimed a 'Year of Faith' to 

commemorate the nineteenth centenary ofthe martyrdom of 

the Apostles Peter and Paul. At its close, an the 30th 

June, ISSS, Paul VI said that he had dedicated the year to 

the memory of the apostles "with the express purpose of 

witnessing to our determination to guard undiminished the 

'deposit of Faith' which they delivered to us" and to 

relate it to the present day[3). He went an to state that 

he was declaring "a profession of Faith" which, although 

not a dogmatic definition in the strict sense when the 

Roman Catholic Church believes the Pope is speaking 

infallibly, would be an expression of the 'deposit of 

Faith' in terms which interpret it "in accordance with the 

spiritual requirements of our times"C43. It would be faith- 

ful to the Council of Nicaea, but would reassure those who 

were unsettled in their Faith by the changes occurring in 

the worldo and by some of the research in theology which 

has undermined the Church's teaching. To this end this 
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post-Vatican II summary of the 'deposit of faith' was 

"sufficiently comprehensive and explicit to satisfy 

convincingly the need For light which is felt so strongly 

by so many of the Faithful and by all those in the world - 

whatever be their religious affiliation - who search for the 

truthlICS3. Paul VI thus intended this statement of the 

'deposit of faitht not only for 'the faithful' (which in 

the course of his statement he makes clear means the 

members of the Roman Catholic Church], but for all others, 

including other Christians. 

The statement itselF, well over two thousand words 

long in its English translation, is cast in the form of 

the Nicene Creed but expanded to ten times its length. It 

takes in and amplifies the main and distinctive Roman 

Catholic doctrinal positions, and anchors its statements 

with some forty references to official statements of the 

Roman Catholic Church, including those of Vatican II. It 

might reasonably be expected, therefore, that it would play 

an important part in the content of Roman Catholic religi- 

Ous'education and, indeed, provide that Church with power- 

ful arguments for the' need for the distinctive religious 

education of its members. The Roman Catholic beliefs about 

the nature of the Church are central to its position an the 

religious education of its members, whether children or 

adults, and whether the religious Formation of children 

takes place within the school or through some other means. 

The statement sets out with care, the position 

regarding the Church. The Church is "a visible society, 

hierarchically structured, .-- the Church on earth, 
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the People of God on pilgrimage, the Church enriched with 

heavenly blessings, the germ and beginning of the Kingdom 

of God". It is formed by Jesus "through the Sacraments 

which derive From his own plenitude", and is built on the 

foundation of the apostles. In particular, the apostles 

are the basis of the Church's authority to teach: "Their 

ever-living word, and their pastoral powers she (i. e. the 

Church] hands on Faithfully in every century to the 

Successor of Peter and to the Bishops in communion with 

him. The Holy Spirit unfailingly assists her in her charge 

of guarding, teaching, explaining, and spreading that truth 

which was foreshadowed in the prophets and which God Fully 

and completely revealed to men in the Lord Jesus ... We 

believe that the Church which Christ founded and for which 

he prayed is indefectibly one in faith and in worship, and 

one in the communion-of a single hierarchy"(63. The state- 

ment goes an to recognise diversity of heritage and custom 

within this unity, and to recognise that "many elements of 

holiness and truth" are to be found "outside the framework 

of the Church of Christ", but the central assertion is 

crystal clear: theý'Churchl is the Roman Catholic Church, 

identified by its hierarchical structure culminating in 

the See of Rome. Any person or organisation outside this 

can only have at beat a limited access to "that truth 

fully and completely revealed to man in the Lord Jesus". 

In other places, the statement expands the classical 

creeds of Christianity to incorporate further developments 

of belief. Of Mary, there is asserted her freedom from all 

stain of sin, her perpetual virginity, that "she was 
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redeemed in a more exalted manner ..., outstripping in 

excellence all other creatures by reason of the grace given 

her"C73, and her bodily assumption-into heaven. 

Original sin is described in terms of the inheritance 

of human nature by descent From Adam, and not by means of 

mere imitation of Adam. It is proper, says the statement, 

to give baptism to infants "in order that, though born 

deprived of supernatural grace, they may be reborn of water 

and the Holy Spirit to divine life in Christ JesuslIC83. 

In two long sections, the statement is explicit about 

the theology of the Mass, which "is indeed the Sacrifice 

of Calvary sacramentally realized an our altars". Christ's 

presence "is a true, real and substantial presence", and 

this presence is described explicitly in terms of 'transub- 

stantiation': 11. .. in this Sacrament there is no other 

way in which Christ can be present except through the 

conversion of the entire substance of bread into his Body 

and through the conversion of the entire substance of wine 

into his Blood, leaving unchanged only those properties of 

bread and wine which are open to our senses ... Any 

theological explanation intent on arriving at some under- 

standing of this mystery, if it is to be in accordance with 

Catholic faitht must maintain, without ambiguity, that in 

the order of reality which exists independently of the 

human mind, the bread and wine cease to exist after the 

consecration"(9). 

In a more incidental way, the statement also refers 

to Purgatory, angels, and the efficacy of prayer to the 

saints and holy angels who "in different degrees and, ways 
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share ... in that exercise of divine power which 

belongs to Christ in his glary when they intercede for us 

a) 
and come to the aid of our weakness in brotherly care"Cl 

In this document Paul VI-paved the way for more 

explicit official consideration of the Roman Catholic 

Church's religious formation of its members, and in partic- 

ular for the implementation of Vatican II's requirement, 

already noted, that the Church should issue a practical 

directory an religious education. He himself issued an 

Apostolic Exhortation, Evangelii Nuntiandi, in 1976; he 

established an International Council for Catechesis in 

1S75, and made it the subject for the General Assembly of 

the Synod of Bishops which met in October 1977. To these 

should be added the Oirectory for Masses with Children, 

issued by the Vatican's Congregation for Divine Worship in 

1973, which asserts the importance of woeship as a ped-- 

agogical force. It may fairly be claimed that Paul VI, who 

succeeded John XXIII as Pope shortly after the Second 

Vatican Council had started its work, made religious 

education one of the main concerns of his pontificate, 

and tried to ensure that the attitudes of Vatican II were 

faithfully expressed in detailed guidance and directions 

For this field. At the same time - and for some people to 

too great an extent - he was anxious to preserve contin- 

uity with the attitudes characteristic oF the Roman Catholic 

Church before Vatican II. This latter may perhaps be seen 

in his Credo of the People of God, where many of the Roman 

Catholic beliefs associated with the period before Vatican 

II are expressed in quasi-credal form. 
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Whether or not Paul VI's statement of the contents 

of the 'deposit of faith' is seen as a return to the Roman 

Catholic Church's stance before Vatican II, it is a power- 

ful and comprehensive summary of a modern pope's officially 

expressed understanding of the nature of the Church, its 

membership and its beliefs. If this kind of understanding 

is effectively taught, it might be expected to encourage 

positive attitudes towards the Church, participation in 

public celebrations of the Mass, the Bible as a vital source 

of information about Jesus Christ and the period when the 

Church was founded under the leadership of Peter and the 

other apostles, and even of positive attitudes towards the 

kind of lessons devoted specifically to religious education 

in Roman Catholic schools. More generally, there would be 

positive attitudes towards the aspects of Christianity 

accepted'as vital by all Christiana, whether Roman Catholics 

or not, particularly the importance of God, the need for a 

strong personal relationship with God, the need for prayer, 

and the relevance of Jesus Christ to the lives of people 

immersed in the world of today. The survey associated with 

this study aimed to evaluate the strengths of such attitudes, 

and relate them to the schools to which the pupils belonged 

and the kind of religious education they received. 
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C. THE GENERAL CATECHETICAL DIRECTORY. 

In the Field of religious education, the most important 

official Roman Catholic document to date, since the end of 

the Second Vatican Council, has been the General Catechetical 

Oirectory issued by the Vatican's Sacred Congregation for 

the Clergy in 1971 to give detailed directions for implement- 

ing Vatican II's teaching about religious education. In 

this context, 'religious education' is meant in the broadest 

sense as the responsibility "to proclaim and promote the 

Faith in contemporary society"C13, and presumably explains 

why it comes within the province of the Sacred Congregation 

of the Clergy. In other words, the Oirectory is concerned 

with the whole area of pastoral theology, of which religious 

education in the narrower sense is to be seen as a part, 

and the religious education of children of school age as 

but one aspect of religious education. This approach does 

have the advantageoFtackling the whole social context of 

religious education: the family, parish, and school in a 

particular locality, and the broader ecclesiastical and 

secular social structures of which they are members. 

It is beyond the purpose or needs of this study to 

examine the Directory in all the areas it tackles, so it 

will be sufficient to note its general structure and then 

observe its comments on the religious education of children 

at school. The whole Oirectory, is divided into six parts, 

the First of which examines the mature of the problems 

facing Christianity in contemporary, pluralistic human 

society with its rapid rate of change amidst religious 

I 
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indifferentism and atheism. The following two parts deal 

with the ministry of the word, beginning with the nature of 

divine revelation; and with the Christian message as 

Trinitarian and Christocentric, expressed in the sacraments 

and Christian moral response to God, as well as by teaching 

the message of salvation explicitly. The Directory then 

turns, in part four, to a general statement of the principles 

of methodology, and in part five, applies these to the needs 

of the various age levels from infancy to old age. Finally, 

in part six, it points out the need for comprehensive 

planning related to the local situation, which develops and 

coordinates the resources needed For each particular area. 

Normally, such planning will be the responsibility of the 

'Conferences of Bishops', where a 'Conference of Bishops' 

means the bishops of a particular locality recognised as 

having corporate responsibility For-its pastoral needs. 

Scotland is the responsibility of a single Conference of 

Bishops, which has established a Catholic Education 

Commission as its advisory body for this aspect of its 

pastoral work. 

The consideration already given in this study to the 

'deposit of faith' makes it unnecessary to spend undue time 

an the first three parts of the Directory, which reaffirm 

the teaching an this already given by Vatican II and Pope 

Paul VI when describing the content of the Christian message. 

But it is worth noting a passage on 'sources of catechesis' 

in the Directoryls part three, 'The Christian Message', For 

it shows the range of sources the Roman Catholic Church 

has in mind, and also has an important link with the general 
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method of teaching recommended in the next part. 

The passage occurs in Paragraph 45: "The content of 

catechesis is Found in God's word, written or handed down; 

it is more deeply understood and developed by the people 

exercising their Faith under the guidance oF the Magisterium, 

which alone teaches authentically; it is celebrated in the 

liturgy; it shines forth in the life of the Church, 

especially in the just and in the saints; and in some way 

it is known too from those genuine moral values which, by 

divine providence, are found in human societyttC2]. 

This description of the primary sources of religious 

education lists six Forms of experience or activity 

available For an understanding of the message of salvation 

and Full acceptance of it so that people may be formed by 

it. Firstly, there is 'God's word, written or handed down', 

by which, as we have seen in -the consideration of ihe 

concept 'deposit of Faith', the Roman Catholic Church 

understands the combination of the Bible - 'Sacred Scripture' 

- and the Church's explicitly identified and promulgated 

tradition as it has accumulated down the centuries and which 

is at least implicit, the Roman Catholic Church claims, in 

the contents of the Bible. Secondly, there is faith. An 

earlier paragraph has drawn a distinction between Faith "as 

the total adherence given by man under the influence of 

grace to God revealing himselF, -Cthe Faith by which one 

believes)" and faith "as the content of revelation and of 

the Christian message (the Faith which one believesIlIC3]. 

As a primary source for understanding the message of salva- 

tion, it is clear that it is faith in the first sense of 
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the word that is meant here, and it is worth noticing 

that this is seen as an active, rather than merely passive, 

attitude towards the other sources available: IIE3y faith 

man accepts revelation, consciously becomes a sharer 

in the gift of God .... with Full homage of his mind and 

will, freely assents to the Gospel .... 
[is led] to full 

discernment of the divine will ... and to cooperation"C41. 

In this sense, Faith is itself one of the means of access 

to the knowledge of God. 'Thirdly, there is the authori- 

tative guidance of the 'Magisteriuml, which the Roman 

Catholic Church understands to be the teaching authority 

located corporately in the Pope and the bishops as 

successors of the apostles, or uniquely-in the Pope, who 

f9enjoys supreme, full, immediate, and universal authority 

a primacy of ordinary power over all the churches"C53. 

For its Fourth primary source for religious education 

or formation, the Directoryllists the 'liturgy', which for 

Roman Catholics means participation in the celebration of 

the Mass or Eucharist and which, as has been noted from 

the Credo of the People of God, is seen as a special means 

of access to the central events of the Gospel in the death 

and resurrection of Jesus Christ. Fifthly, the history of 

the Church down to the present day is another source, 

particularly - but not exclusively - the lives of its 

members who are identified as saints or as 'just'. And 

finally, human society itself is a primary source of 

information through the evidence it provides of moral 

values. This particular passage in the Directory then 

warns that these sources differ in status and value, and 
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that people responsible for religious education or 

formation "must first and always look to the unquestionable 

pre-eminence of revelation, written or handed down, and to 

the authority of the Magisterium of the Church"Cr2l. But it 

remains of first importance that the Directory lists such 

a range of sources, that they include the active contribu- 

tion of faith and of worship, and secular experience of 

life in the world. 

Turning, then, to methodology, the kind of sources 

identified for religious education leads the Directory to 

point to the inductive method of teaching as the most 

appropriate way of growing into a full understanding of the 

Christian message of salvation. Experience needs to be 

crystallised in formulae and generalisations, but these 

need to follow from the evaluation of experience rather 

than precede it. The inductive method is described as 

flone of'the'fundamental processes of the human spirit ... 

that comes to grasp intellectual realities through visible 

things", and with particular reference to spiritual 

formation, it is "a knowing through signs", and "the active 

exercise of the spiritual faculties and the constant refer- 

ence to concrete things in the explanation of intellectual 

concepts"C71. Experience is itself a dynamic process, in 

which the questions, hopesanxieties, reflections and 

judgements interact with each other and merge into a 

pattern which forms a way of life. Religious education 

should direct attention to the "more significant experiences, 

both personal and social", so that they can be related to 

the Christian gospel and lead to an active response to 
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God. Approached in this way, the Christian message itself 

becomes more intelligible, just as Jesus in the parable 

method of teaching "recalled to mind certain human situa- 

tions ... in order to explain eschatological and trans- 

cendent realities, and then to teach the way of life which 

these realities demand of us". But revelation is itself 

an aid to understanding experience, For "by recalling to 

mind the action of God who works our salvation" the Faith- 

Ful are helped in their efforts "to explore, interpret, and 

judge their own experiences, and also to ascribe a Christian 

meaning to their own existancellcai. 

For such an approach to be effective, the subjects 

of religious education, whatever their age, need to be 

actively and deeply involved both in the secular world and 

in the religious community, for they are members of both, 

and their experiences in the one will not make full sense 

without the other. There are fundamental principles here 

for decisions about the kind of school organisation most 

appropriate for spiritual development. It can be argued 

that church members of school age can best be guided in 

the development of their Full personal potential where 

secular and religious experience are being constantly 

related to revelation within a school which is controlled 

by the local religious community. On the other hand it 

r 
can also be argued that such a school, by its separate 

existence, prevents its members from having Full access to 

the secular experience they need For a complete understand- 

ing oF the Christian message, and isolates them. This 

present study must have this problem in mind in its 
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attempts to identify the religious attitudes of Homan 

Catholic secondary school pupils in Roman Catholic and 

other schools, and in its evaluation attempt to identify 

and explain any differences. 

The Directory implicitly returns to the question of 

primary sources for religious education when it relates 

the experiential approach to "the economy of revelation 

and salvation", that is, the ways in which people should 

normally express their relationship with God. Religious 

education should stimulate an active response in those who 

are taught, and this "is in harmony with the general 

condition of the Christian life in which the faithful 

actively respond to God's gift through prayers, through 

participation in the sacraments and the sacred liturgy, 

through acceptance of responsibilities in the Church and in 

social life, and through the practice of charity"C93. For 

the Homan Catholic of school age, these activities will 

normally be exercised in his or her home locality, and in 

the religious sense, locality here means the parish. Again, 

a dilemma can arise where there is a local Roman Catholic 

school, for it can be argued Cas the present Pope, John 

Paul 119 has said3 that there is need to make the school 

"a community of faith centred an the Eucharist" and provide 

CIO] it with a Chaplain 'above all' for this purpose 

Religion should be integral to all the school's activitiess 

it is argued, and the Mass is then seen as the most perfect 

and logical expression of this integration. But such a 

provision can also discourage the pupils From normal 

participation in the liturgical activities of the parish, 
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and so Further isolate them from the full range of normal 

experience. Nevertheless, these considerations are 

secondary to the more fundamental pointv that religious 

formation needs to draw an the whole range of activities 

and experiences, both religious and secular, and can never 

be the mere transmission of knowledge in the narrower sense, 

still less the learning of formulae divorced from experi- 

ence. 

The Oirectory makes an important point when it draws 

attention to the importance of the peer group in the life 

of adolescents. It is "a vital necessity" to them, not 

just an escape from involvement in the larger social organ- 

isation, for they find support and stimulation in the group 

to which they belong. It also enables them to develop the 

sense of cooperation and co-responsibility which they will 

fully exercise when adults, and to grow into an appreci- 

ation of the wider meaning of membership of the Church. 

The religious education of adolescents should therefore be 

seen as a group activity "exploring the mutual relationships 

and ties between the content of the Christian messages which 

is always the norm for believing and acting, and the experi- 

ences of the group"C113. Here again, it should be noted 

that the natural structure determines the religious approach; 

it is not a case of establishing groups for religious 

reasons, but of recognising that at this stage of develop- 

ment adolescents in fact form and need groups, and that 

this experience is an important beginning for the develop- 

ment of religious understanding. This perception can be 

used as an argument either for or against establishing 
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distinct schools controlled by the local religious 

community, but it will clearly be more convenient to 

integrate religious education into the adolescents' natural 

social structure if this is expressed within the context 

of a school closely related to a parish, than if parochial 

life and school life belong to different social structures. 

Parents receive surprisingly little attention in the 

Directory, although their importance is amphasised for the 

early years of the child, and it is recognised that parents 

themselves need support and Formation "given to them by 

competent educators" to help them with their responsib- 

ilitiesCI23. EBut once the child goes to school their 

responsibilities diminish as they are shared with others 

now concerned in the, child's religious education. This is 

not because the child has entered a Roman Catholic school - 

the Directoryis concerned throughout with the general 

world-wide situation, where it is not normal For Roman 

Catholic schools to be available - but applies to all 

schools: "When the child goes to school he enters a society 

of adults in an intensive way that absorbs a great part of 

his resources and concerns ... Before this point, the 

family served a mediating role between the child and the 

People of God. But now the child is ready to begin 

sharing directly in the life of the Church'IC133. 

Two main consequences flow From this, one of them 

already mentioned. This is that the religious development 

of the child becomes more and more the responsibility of 

'catechists' - specialist religious educators, whether 

priests or lay, and whether within the school or outside 
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it - and less and less that of the parents. There must be 

close cooperation between these people and parents, about 

the syllabus, methods and the difficulties encountered, to 

ensure that the process is suitable for the child and that 

there is no clash hetween home and other agencies, but it 

is clear that the parents no longer have the necessary level 

or competence and training for fully effective religious 

education of children of school age. Where the parents are 

indifferent about religion, the religious educators must 

do all they can to establish a dialogue with them, so that 

Cas always] the programme of religious education For their 

children may be presented in a way that really responds to 

the concrete situation. 

The other consequence concerns the child's rull entry 

into the life of the local religious community, through 

admission to the sacraments. Normally, the Roman Catholic 

Church baptises children of its members at infancy, so 

'admission to the sacraments' means admission to receive 

communion at Mass Ethere is no bar to children of any age 

being present throughout the Eucharist) and to the 

Sacrament of Penance, 'confession'. A long addendum to 

the Directory, sets out guidelines about the appropriate 

age and sequence for children to become communicants and 

penitents, and rules that it should be the age "at which 

the child begins to reason, that is, about the seventh 

year, more or less. From that time an the obligation of 

fulfilling the precepts of Confession and Communion begins,, C143. 

In thatScattish system of education this means the second 

or third year of the primary school, where much of the 
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religious education programme is occupied with preparation 

Forý 'First Confession' and 'First Communion'. In view of 

the role of the liturgy as a primary source of religious 

education through the experience of full participation, 

this custom within the Roman Catholic Church is an import- 

and element in religious Formation, particularly as there 

is laid on members a serious moral obligation to be 

present at Mass every Sunday and on certain other days 

which are major Festivals. By the time children enter the 

secondary school in Scotland they will normally have been 

regular communicants For Five years. 

For the sake of completeness, and because the 

practice is so markedly different from that of some other 

churches, it should be noted that the Sacrament of 

Confirmation is normally administered three or four years 

after children h6ve been admitted to full communion, during 

their last years in the primary school, where it functions 

as a 'rite of passage' for the transition to the secondary 

school. The change of experience is a deep one For the 

children, from a primary school which is normally compara- 

tively small and near to the child's home, where it serves 

a very localised community, to the larger and often more 

remote secondary school. Where these are Roman Catholic 

schools, the primary school will normally be associated 

solely with the child's own parish, while the secondary 

school will serve a number of parishes. Confirmation is 

administered by the diocesan bishop, an aspect of the rite 

which brings the child into personal relationship with the 

wider religious community, and the rite lays emphasis on 
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the acceptance bythe child of adult responsibilities. 

Even so, it is very probable that 'First Communion' makes 

the more vivid impression, if only because it leads to the 

visible difference in status of being able to receive 

communion at Mass. 

The General Catechetical Directory was produced to 

make more explicit the teaching of the Second Vatican 

Council about education, and to lay down guidelines For its 

implementation in the wide range of circumstances where 

the Roman Catholic Church has members. For the purposes 

of this study of Roman Catholic secondary school pupils in 

part of Scotland, five aspects of the Directory's contents 

have been considered particularly relevant. It sets out 

the primary sources of religious formation: the information 

available in the Bible and tradition; the experience of 

faith as active response to God; the guidance of the Pope 

and bishops; participation in the liturgy; the history of 

the religious community and its members, including the 

experiences of the present day; and the moral values of 

secular society. It identifies an approach from concrete 

experience as the most effective and appropriate method 

for religious education. It clarifies the relationship 

of parents and specialist religious educators. It 

identifies the Fundamental importance of the group and 

the school for adolescents. It lays special emphasis an 

participation in the liturgy - the Mass or Eucharist. 

This last point makes it appropriate to consider next 

another official Vatican publication which amplified the 

teaching of the Second Vatican Council for practical 
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purposes: the Directory For Masses with Children, 

published by the Congregation For Divine Worship in 1973. 
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13. THE DIRECTORY FOR MASSES WITH CHILOREN. 

The Directory for Masses with Children, issued by the 

Vatican's Sacred Congregation for Divine Worship in IS73, 

has a specific purpose: to give rules and guidelines For 

adaptations of the Roman Catholic eucharistic rite when 

the majority of people present are children aged between 

Five and eleven years. After that age, it is assumed that 

the forms of the Mass authorised For use with adults should 

be used, and this is therefore the case for children of 

secondary school age in Scotland where children normally 

pass from primary school to secondary school in their 

twelfth year. But in the explanations offered by the 

Directory for its rulings, it refers to the educational 

dimensions of the liturgy, and these educational principles 

apply to the later years oF compul 
. 
scry schooling in 

Scotland as much as to the earlier ones. For a Roman 

Catholic in Scotland, 'going to church' now almost 

invariably means attending Mass, so a statement about going 

to church can be used to elicit attitudes towards the 

public celebration of Mass. If, as is already evident in 

this studyv the Mass is so important for Roman Catholics, 

it is essential for their religious formation that they 

should have a positive attitude towards participating in 

it. The Oirectory for Masses with Children makes it clear 

that the Roman Catholic Church holds the Mass to be an 

important primary source For the religious formation of 

children as well as older people, and not a form of worship 

appropriate only for adults. 
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The educational effects of the Mass are incidental 

to its main purpose, but they are nevertheless of great 

importance. The Directory refers to its "innate 

pedagogical force", and states that "even in the case of 

children, the liturgy itself always exerts its own proper 

didactic force"C13. This is set out most clearly in the 

final words of the Directory, which speaks not only of the 

fundamental reason for children participating in the Mass, 

to encounter Christ and "to stand in the presence of the 

Father with him", but also of their 'formation' by the 

Mass: "If they are formed by conscious and active partici- 

pation in the eucharistic sacrifice and meal, they should 
I 

learn day by day, at home and away from home, to proclaim 

Christ to others among their family and their pears, by 

living the 'Faith, which expresses itselF through love, 11C21 

Moreo. ver, the Mass is seen, as a means of formation in 

secular values as well as specifically religious ones, 

for the religious formation is continuous with the secular 

one, and perfects it. Consequently, "It is not right to 

separate such liturgical and eucharistic formation from the 

general human and Christian education of children. Indeed 

it would be harmful if liturgical formation lacked such a 

C33 foundation" 

The human values expressed in the Mass, and experi- 

enced by children who are actively participating, are the 

cooperation of people in community for achieving a corporate 

objective; communication between people; the value of 

listening to others; the importance of seeking pardon from 

and granting pardon to others in the community; the 
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expression of gratitude; the importance of symbolic actions 

which express a deeper meaning than their immediate one; 

the use of meals as a means of expressing friendship; and 

the importance to the community OF festive celebraticnC41 

The religious dimension of the Mass is made possible by 

these human dimensions, which open the children's minds to 

the further Christian values and make it possible For them 

to appreciate the religious significance of the activity. 

As a primary source for specifically religious form- 

ation, The Directory points to the Mass as the celebration 

of "the great deeds of God in creation and redemption", 

"to encounter Christ ... and to stand in the presence 

of the Father with him", and the celebration of the 

paschal mysteryCS3. Children are particularly brought 

into contact with the foundations of the Christian faith 

through the recitation of the Apostles' Creed in the course 

of the Mass. From there, the Directory moves into the 

opportunity afforded For appreciating the importance of 

'the word of God', by which it means in this case the 

contents of the Bible experienced in direct relationship 

to the central beliefs of Christianity expressed through 

the life, death and resurrection of Jesus Christ. It 

warns that the integrity of the Bible needs to be guarded 

by avoiding mutilation of passages or unsatisfactory 

translations and paraphrases, For "Christ himself is 

present through his word in, the assembly of the faithful". 

Just as parents have a responsibility to teach their 

children the beginnings of personal prayer, so the Mass 

takes this further by teaching them to pray in the 
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liturgical community. The periods of silence introduce 

children to the experience of meditation, and also give 

them the opportunity to learn to express themselves 

silently in praise of God and in other forms of prayer "in 

their hearts". They learn about intercession through the 

general prayers of intercession, which they are encouraged 

to help compose and to recite. They should be allowed to 

play their part in the various activities associated with 

the celebration of Mass, to assist their "internal 

participation", but above all they should learn that "all 

the Forms of participation reach their high point in 

eucharistic communion when the body and blood of Christ 

are received as spiritual nourishment". Properly utilised, 

the Mass can help children to see the liturgy "as an 

activity of the entire man" in relationship with God[63. 

Where, then, is the most appropriate place For 

children to participate in the eucharistic liturgy of the 

Roman Catholic Church? Not in their schoolso but in their 

parish churches. This is because "the Christian community 

is the best school of Christian and liturgical Formation 

for the children who live in it", and this is explicitly 

the one "to which the individual families belong or in 

which the children live", where the children grow up in 

a community "giving witness to the Gospel, living fraternal 

charity, actively celebrating the mysteries of Christ". 

Catholic schools have their place in the religious forma- 

tion of children, in association with the local religious 

communityp but "the eucharist is always the action of the 

entire Church community" and it is always desirable that 
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adults should be taking part along with the children, "not 

as monitors but as participants", and lltýeprimary place 

for the eucharistic celebration for children is the church"(71. 

The Directory, is clearly anxious to affirm that nothing 

should hinder the children's religious development as 

integral members of the whole religious community. They 

are to be given their appropriate place in the eucharistic 

activity, but not in such a way that their sense of member- 

ship of the whole is impaired. There is a place for the 

celebration of Mass within the school community, but it 

must not become a substitute for the children's discovery 

and expression of their proper place in the wider one. 

Nothing said about ? the Catholic school' in the Vatican 

publication with that titleC83, nor Pope John Paul II's 

reference to "the school as a community of faith centred an 

the eucharist"C91 detracts from this principle. 
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E. CATECHESIS IN OUR TIME. 

The main official statements other than the two Directories 

discussed above, which gave the rules and guidelines For 

implementing the educational principles enunciated by the 

Second Vatican Council have so far been Pope Paul VI's 

Apostolic Exhortation Evanqelii Nuntiandi C1971); the 

Sacred Congregation for Christian Education's document 

The Catholic School EIS771; the official message of the 

Synod of Bishops which met towards the end of IS77, 

De catechesi hoc nostro tempore praesertim Pueris atque 

iuvenibus, Ad Populum Dai Nuntius, to give it its full 

title, which was confusingly translated as 'Catechesis in 

our Time' and which is best referred to as 'the Synod 

message'; Pope John Paul II's Apostolic Exhortation 

Catechesi Tradendae C19791, published in English translation 

under the title'Catechesis in our Time (hence the danger of 

confusion with the Synod message); and John Paul II's 

address on education during his pastoral visit to Britain 

in 1962. 

The General Catechetical Directory remains the 

deFinitive document, which subsequent statements reaffirm 

while amphasising various aspects oF it in the light oF 

developments during the decade since it was issued. The 

cumulative contents oF these statements were summarised, 

in effect, by Pope John Paul II in his address an education 

given in Scotland at St. Andrew's College oF Education, 

Bearsden, an Ist June 1982, to which detailed attention 

will be given below. BeFore that a minimum needs be said 
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here, For the purposes of this study, about the other 

statements. 

The document on The Catholic School asserted the 

importance of such schools For the development of the whole 

personality of their pupils, so that their religious 

development could be seen by the pupils as the proper and 

of their total development rather than as a separate aspect 

of it. In this connection, therefore it is central to the 

concept of a 'Catholic' school that "its task is 

Fundamentally a synthesis of culture and faith, and a 

synthesis of Faith and liFe"C'3. The Eucharist is an 

appropriate Focus and expression For the school as "a 

community of Faith" which integrates a wide range of human 

activities, but the Fundamental and normal centre For the 

pupilfs eucharistic participation remains the wider 

religious community, particularly the parish. It urges 

that parents should be closely involved in the school's 

expression of the spiritual dimension of education, as 

indeed should also be the other members of the Faith 

community in their proper degree, and it lays emphasis 

on the importance of the commitment and witness of teachers 

in the religious formation of the pupils. 

The Synod of Bishops emphasised the need For religi- 

ous education to be a synthesis of "word, memory and wit- 

nessill where Imemorylis here used in the more extended 

meaning it carries in eucharistic theology as "the 

manifestation in our day of the 'mystery which was hidden 

in God before all times"', and which was expressed most 

fully in the life and work of Jesus Christ(21. It applied 
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this principle to pedagogy as an integration of "knowledge 

of the word of God; celebration of faith in the sacraments; 

the profession of faith in daily life,, C3), 
which again has 

relevance for the attitudes which pupils taught in this 

way might be expected to have. 

Pope Paul II's Catechesis in our Time need only be 

noted here for two points relevant to this study. The 

first Is a discussion, mainly in two paragraphs or sections, 

on the ecumenical dimension and an ecumenical collaboration 

in religious education. The stance taken, which is 

supported by a reference to a passage in the Second 

Vatican Council's Decree on Ecumenism, is beat stated in 

a passage from paragraph 32 of Catechesis in our Time: 

"Catechesis will have an ecumenical dimension if, while 

not ceasing to teach that the fullness of the revealed 

truths and of the means of salvation instituted by Christ 

is found in the Catholic Church, it does so with sincere 

respect, in words and in deeds, for the ecclesial 

communities that are not in perfect communion with this 

Church"E41. The paragraph continues with the importance 

of giving a correct and fair presentation of "the other 

Churches and ecclesial communities that the Spirit of 

Christ does not refrain from using as means of salvation", 

and with the need to foster amongst Roman Catholics "a 

true desire for unity ... with a view not to facile 

irenics made up of omissions and concessions on the level 

of doctrine, but to perfect unity"C53. 

In the next paragraph, Pope John Paul II warns 

against accepting a common syllabus For the religious 
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education of Roman Catholics which reduces it to areas of 

agreement between Roman Catholics and other Christians: 

the communion of faith between Catholics and other 

Christians is not perfect and complete; in certain cases 

there are even profound divergences. Consequently, this 

ecumenical collaboration is by its very nature limited; 

it must never mean a 'reduction' to a common minimumlICS3. 

Where there is such common religious education in schools, 

of Roman Catholics and others, care must be taken, says 

this paragraph that "a specifically Catholic catechesis" 

is also given to the Roman Catholic pupils. It points out, 

moreover, that religious formation is initiation into the 

whole Christian life, "bringing full participation in the 

sacraments of the Church", and the mere'teaching of 

doctrine - even where it includes the full range of Roman 

Catholic beliefs - is inadequate if this dimension is 

missing. In view of the importance of this point for this 

study, which is of Homan Catholic pupils in Roman Catholic 

schools and in other schools, it has to be given prominence; 

but in this context it is also important to maintain the 

distinction between 'religious education', in the widest 

meaning of that phrase as synonymous with 'religious 

formation' or Icatechesis', and 'religious studies', the 

much narrower area concerned indeed with a thorough and 

sympathetic understanding of religion but not with the 

religious commitment of the student. There can be no 

objection'by Roman Catholics, an the basis of official 

statements, - to a fair and objective common syllabus of 

religious studies$ provided it is not thought to be adequate 
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For the religious education of Roman Catholics. Other 

churches would presumably take a similar position about the 

religious formation of their own members. 

The other point of immediate relevance made in this 

statement by John Paul II concerns Roman Catholic schools. 

The case for such schools rests on the creation within such 

schools of an organic relationship between the religious 

dimension of the curriculum and the other elements in the 

pupils' education: "The special character oF the Catholic 

school ... is precisely the quality oF the religious 

instruction integrated into the education oF the pupils"; 

and later in the same paragraphl" ... those who study are 

bound to bear the stamp oF their studies, to be introduced 

to cultural or moral values within the atmosphere oF the 

establishment in which they are taught, and to be Faced 

with many ideas met with in school". Where religious 

education is Fully integrated into the curriculum "the 

Gospel will impregnate the mentality oF the pupils in the 

Field oF their learning, and the harmonization oF their 

culture will be achieved in the light of Faith"C71. IF 

this integration of religious and secular culture does not 

exist, Itt-eCatholic school' does not deserve its distinctive 

title, says this passage, no matter how competent it may 

prove to be in teaching non-religious areas. It also goes 

without saying, from the whole context of this document and 

of every other official Roman Catholic document an education, 

that a school cannot be considered 'Catholic' if its 

religious education is not faithful to the whole range of 

Roman Catholic belief and practice. 
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F. POPE JOHN PAUL IIIS ADDRESS ON EDUCATION. 

During his isa2 pastoral visit to the Roman Catholics OF 

England, Scotland and Wales, Pope John Paul-'II made a number 

OF official statements in English on central issues, with 

the intention OF clarifying the attitudes appropriate For 

Roman Catholics in contemporary Britain'. He delivered an 

address an education at the Bearsden campus OF St. Andrew's 

College of Education, the national Roman Catholic College 

of Education For Scotland, which, like the other Scottish 

colleges of education, specialises in pre-service and in- 

service courses For the professional training of teachers 

in schools. As with all the other Scottish colleges of 

education, it is entirely financed from public funds, and 

its site and buidings are-owned by the State, circumstances 

which help put the Pope's comments an Roman Catholic educa- 

tion in context. The address was delivered to an invited 

audience, composed mainly of people actively involved with 

Scottish education in all its dimensions, not all of whom 

were Roman Catholics. On the previous day he had addressed 

a gathering of Roman Catholic secondary school pupils. 

After a brief general survey OF the history and 

structure of Scottish Education, and its, contribution to 

educational developments in other countries, the Pope noted 

the role played by the established Church of Scotland in 

education at all levels, and welcomed its collaboration 

with the Roman Catholic Church, particularly in the field 

of religious educationC13. He then mentioned the Education 

[Scotland] Act of 1918, which established Roman Catholic 
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schools as part of the Scottish education system, Financed 

in the same way as the other schools in the public sector 

but giving the Church freedom to control religious education 

in Roman Catholic schools and providing it with guarantees 

about the appointment of teachers. 

At this point, the address began to identify the 

danger of narrowness where educational aims are confined to 

the acquiring of qualifications for careers without concern 

for "the whole person, his inner self as well as his outer 

prospects"C23. The Pope had by now laid the ground for an 

examination of the general philosophy underlying all educa- 

tion, which he identified as "the completing of the person" 

and "the development of the whole person'IC3]. He noted that 

this philosophy is already being given due emphasis in 

Scotland by educationalists and educational authorities, 

and is a 
ýrominent 

theme in official reports on. education. 

Such proposals as the distinction between 'core' subjects 

and 'electives' in the Munn and Dunning reportsC43 an 

secondary education in Scotland here come to mind. But not 

only has there to be a clear identification of the subject 

areas and approaches appropriate to "integrated, personal 

and social education"(53, the Pope asserted that there must 

also be full realisation that the spiritual dimension is 

involved. He here gave his warm approval to the united 

approach of the Education Committee of the General Assembly 

of the, Church of Scotland and the Roman Catholic Education 

Commission towards the Scottish education authorities' 

initiatives about specialist teachers of Religious 

Education, national examinations and making available the 
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services of the Inspectorate. In this he continued the 

ecumenical. theme so conspicuous in other addresses he gave 

during this pastoral visit, but his remarks had equally 

important implications for the role of the State in religious 

educationC63. In fact, a distinction has been drawn between 

Religious Education and Religious Studies in the relevant 

documents published by the Scottish Central Committee on 

Religious Education and the Scottish Certificate of 

Education Examination BoardC73, but the Pope did not draw 

attention to this. 

With the identification of the spiritual dimension, 

the Pope then applied the Church's understanding of this 

dimension to man's relationship with Jesus Christ, 11 . 

since, in Christ, the Perfect Man, all human values Find 

their fulfilment and unity. " It is 11 .a faith relation- 

ship with Christ In whom ail values find fulfilment, " 

because 11 ... the ultimate meaning of lifeand its Funda- 

mental values are indeed revealed in Jesus Christ"Cý33. 

Christian education differs from other educational philos- 

ophies, the Pope implied. It extends the concept of 

development and completion of the whole person by seeing 

education in terms of the individual's personal relation- 

ship with Jesus Christ. Christianity asserts that it is 

possible for all people to establish and develop this 

personal relationship and thus reach their fulfilment, and 

that it is God's will that all should attain to it. 

Christian education is concerned with identifying these 

aims and achieving them. 

The other strand in the address was a consideration 
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of the means and agencies by which specifically Christian 

educational aims are to be realised. The primary respons- 

ibility, said the Fope, rests with the children's parents, 

and here he quoted directly from Vatican II's Oeclaration 

an Christian Education: "Since it is the parents who have 

given life to their children, it is they who have the 

serious obligation of educating their offspring. Hance 

parents must be recognised as the first and Foremost educa- 

tors of their children"(93. The school is necessary, but 

complements rather than replaces the responsibility of the 

parents. At this point he stated the official Roman 

Catholic view of "what precisely is the identity and 

purpose of the Catholic school", by quoting From The 

Catholic School, published in IS77 by the Vatican's Sacred 

Congregation for Christian Education, the permanent central 

commission for educational matters. Again, the emphasis. 

was an Jesus Christ as the focus of human values, and there- 

fore as the key figure in the achievement of the full 

development of human potential. The overriding aim of the 

Catholic school,. and the distinctive feature of all its 

activities, should be to bring its pupils into a living 

relationship with Christ and to dependence on him as the 

source of their personal fulfilment: "The Catholic school 

is committed to the development of the whole man, since in 

Christ, the Perfect Man, all human values find their fulfil- 

ment and unity. Herein lies the specifically Catholic 

character of the school. Its duty to cultivate human values 

in their own legitimate right in accordance with its partic- 

ular mission to serve all men has its origin in the figure 
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oF Christ"C103. Later in the same section, the Pope made 

this point again with all the emphasis he could command: 

"In reflecting on the value of Catholic schools and the 

importance of Catholic teachers and educators, it is neces- 

sary to stress the central point of Catholic education 

itself. Catholic education is above all a question of 

communicating Christ, of helping to Form Christ in the 

lives of others"1113 

In all this it is legitimate to ask whether the Pope 

was using 'Catholic' in its wider sense or as synonymous 

with 'Homan Catholic'. As an early passage in the address 

mentioned the statutary provisions for 'Homan Catholic' 

schools in Scotland, and went an to refer to 'Catholic' 

education and 'Catholic' schools, it may be inferred that 

he was using the two terms interchangeably, and that he 

consistently intended 'Catholic' to mean 'Homan Catholic'. 

By this stage in his address, Pope John Paul had 

already referred to the role of teachers in Roman Catholic 

schools, and how important their Christian commitment is, 

because "Faith is principally assimilated through contact 

with people whose daily life bears witness to it", and it 

is the teachers in the Roman Catholic schools who have the 

direct contact with the pupils whom they are training "to 

live the newness of Christian life in justice and in the 

holiness oF truthlIC123. Again, to avoid any possibility 

oF ambiguity here, the Pope immediately made it clear that 

pupils who are being led to 'Christian commitment' and the 

'Christian liFel have a right to what the Roman Catholic 

Church considers to be the whole range oF Christian teaching, 
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"not in mutilated, falsified or diminished form but whole 

and entire". The teacher must not "make a selection of 

what he considers important in the deposit of faith as 

opposed to what he considers unimportant, so as to teach 

the one and reject the other"C13). In this passage, John 

Paul II was quoting from the work he published on religious 

education, in 1S79, Catechesi Tradendae [translated as 

Catechesis in our Time). Roman Catholic pupils in Roman 

Catholic schools should be able to enjoy the whole of the 

Church's teaching, taught and exemplified by committed 

Roman Catholic teachers, so that they have Full opportunity 

to develop the potentially new life in Christ begun at 

their baptism. 

- The Pope completed his survey of education with 

remarks about the universities. Their purpose is to seek 

"a scientific knowledge of the truth, of the whole truth" 

to meet man's need for knowledge, but this need cannot be 

fully met if this level of enquiry "ignores or belittles 

the spiritual essence of man, his aspirations to the full- 

ness of being, his thirst for truth and the absolute, the 

questions that he asks himself before the enigmas of sorrow 

and death"(14]. As the university is the final stage of 

formal education and its 'high point' for young people, 

said the Pope, they look to it for their confidence "not 

only about the legitimacy and finality of science but also 

about higher moral and spiritual values"C'53. By implication, 

the attitudes adopted towards the pursuit of truth by the 

universities determines the attitudes adopted by the 

schools. There is no Homan Catholic university in Scotland, 
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nor indeed elsewhere in Great Britain, so it is impossible 

to tell whether the Pope would have developed a specific 

philosophy of education for such an institution, distinct 

from other universities, as he had done for Roman Catholic 

schools. 

Pope John Paul II in this address worked from the 

general to the specific, from the broad background of 

Scottish education, to the Roman Catholic part of it, and 

From the broad responsibilities of parents to the specific 

aims of the Roman Catholic sector and the conditions neces- 

sary for the achievement of these aims by the teachers. 

These aims and their realisation he presented as inseparable 

from the strictly Roman Catholic understanding of 

Christianity and its expression by the Roman Catholic 

Church in the modern world. 

But one other poýnt was made by the Pope, which may 

perhaps be seen as a warning against interpreting his 

remarks in too separatist a way, with rigidly exclusive 

claims for Roman Catholic educational institutions as the 

only way a child can safely reach personal FulFilment. 

In the passage where he spoke about "the specifically 

Catholic character of the (Roman Catholic) school", the 

Pope made remarks about "Its duty to cultivate human 

values in their own legitimate right", and "its task is 

Fundamentally a synthesis of culture and faith, and a 

synthesis of Faith and liFelIC163. At least implicit In 

this is a recognition that Roman Catholic education cannot 

achieve its alms in isolation From the wider culture of 

the society to which both teachers and pupils belong. 
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Moreover, the relationship is one of 'synthesis', in which 

the "understanding of the realities" of the Faith - in the 

phrase of Vatican II's document an Divine Revelation - 

develops through the need to relate faith to life and to 

express it within the framework of a particular culture. 

Faith has a social context to which it is a debtor as well 

as a contributor. This point may prove to be of particular 

importance when we compare the religious attitudes of Roman 

Catholic pupils in Roman Catholic schools with those of 

Roman Catholic pupils in non-Roman Catholic schools. It 

might be concluded that the cultural context of schools 

seems to be at least as significant a factor as their 

denominationalism. 

Finally, in these comments on the Pope's Address an 

Education, his remarks may be summed up in a phrase he used 

towards the and of his section on Roman Catholic schools: 

"The cause of Catholic education is the cause of Jesus 

Christ and of his Gospel at the service of manlIC171. E3Y 

this it was clear that the Pope was thinking more deeply 

than at the level OF social serviceo of evangelisation or 

of any narrow concept of adherence to Roman Catholicism. 

Within the limits OF a comparatively short address, and 

within the context of a Roman Catholic institute mainly 

concerned with training teachers for Roman Catholic schools 

and serving those already teaching in them, he related 

Roman Catholic education to the universal mission OF Jesus 

Christ. One main result of the education of Roman Catholic 

children, therefore, if it is to be effective, should be 

the inculcation in them of a positive attitude towards 
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Jesus Christ, whether or not they have attended Roman 

Catholic schools. Christians believe that God is the 

source and sustainer of all human potential and its actual- 

isation, whether or not the individual is aware of this in 

his or her own life, but where Christian parents provide 

a specifically Christian education for their children 

they naturally look for conscious acceptance of Christ by 

them and for their response to him in a Faith relationship. 
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PA19T II: ROMAN CATHOLIC RELIGIOUS EDUCATION IN SCOTLANO 

This section will not attempt to give a full account of the 

origins and development of present-day Roman Catholic educa- 

tion in Scotland; it is necessary, however, to provide 

sufficient information about it to indicate the background 

to this present enquiry. Particular attention must be given 

to Roman Catholic provisions For religious education, but 

this aspect cannot be separated from the more general 

situation because there is a substantial Roman Catholic 

sector within the publicly funded education system of Scotland. 

Moreover, the Homan Catholic Church in Scotland has directed 

most of its energies in religious education towards its 

publicly funded schools rather than towards the provision 

of religious education outside the school situation. 

Two key dates stand out prominently in the history of 

Roman Catholic education in Scotland: 1972 and ISIS, when 

important Acts of Parliament made regulations about the 

state system of education throughout Scotland and established 

the denominational schools as a substantial separate sector 

within the state system. Before 1872, the effects of the 

proscription of Roman Catholicism were still evident as the 

Roman Catholic Church in Scotland found itself transformed 

by large numbers of immigrants from Ireland and by the need 

to provide for the education of their children. The actual 

suppression of Roman Catholicism had in affect ceased from 

1793 when Parliament acted to protect the property of Roman 

Catholics, and the first Roman Catholic church since the 

I 



71 

Reformation was opened in Glasgow in 1797. The 

Emancipation Act of 162S, which removed the ban on Roman 

Catholic teachers and schools, opened the way for the First 

extensive efforts to provide Roman Catholic schools, and 

there was even a small measure of state funds made available 

For them; before that date sonaRoman Catholic schools had 

existed in the more remote parts of Scotland but in great 

poverty and under constant threat of implementation of the 

laws againstthemll]. 

The Education [Scotland) Act of 1872 was the first 

modern attempt to make systematic provision for schooling 

throughout Scotland, as the preamble to the measure 

indicates: "An Act to amend and extend the provisions of 

the Law of Scotland on the subject of education in such a 

manner that the means of procuring efficient education For 

their children may be furnished and made available to the 

whole people of Scotland'IC23. Before this date a wide 

range of voluntary organisations and local government 

bodies had provided schooling, with the help of some state 

grants made available to supplement the funding From 

voluntary sources or school rates. The Act set up nearly 

a thousand school districts, each one managed by a School 

Board, and established the Scottish Education Department 

to administer it all. Voluntary schools, including Roman 

Catholic ones, could transfer into the state system if they 

so wished, and come under state control and financing. 

Unlike the provisions made For England in an Act passed two 

years before the Scottish one, the Scottish Act stated that 

denominational schools in Scotland which transferred into 
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the state system could retain their distinctive religious 

education. 

In the event, the Roman Catholic authorities decided 

not to transfer their schools into the new state system of 

education, but to continue their voluntary status, which 

still attracted some funding from the state. Significantly, 

after the Act there could no longer be public Funding towards 

the building costs of voluntary schools. In making this 

decision the Roman Catholics were swayed by the fear that 

they would be in such a minority position an the new, elected 

school boards that they would be unable to insist an the 

provision of distinctively Roman Catholic religious education 

for the Roman Catholic children attending the schools 

controlled by the boards. Seven years after the passing of 

the Act, the 1678-7S Report of the Scottish Education 

Department stated clearly that the religious education 

provided in the state schools was in fact Presbyterian: 

"The mass of the Scotch people. are Presbyterians, and for 

these the national schools may be said to exist, just as 

the Roman Catholic and Episcopal schools exist for these 

denominations. The public schools are to all intents and 

purposes denominational schools. Public and Presbyterian 

are practically interchangeable terms"[31. This is not to 

say that the public schools would necessarily have been 

"to all intents and purposes denominational schools" and 

thus Presbyterian, if the Roman Catholic and Episcopal 

Churches had transferred their voluntary schools into the 

public system and done all they could to guard the 

denominational needs of their pupils through the school 
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boards. But these two churches did not in Fact transfer 

their schools, and their Fears about religious education 

in the state system were confirmed. Moreover, the Act 

made education compulsory, and children who did not go to 

schools in the public sector had to attend the voluntary 

schools. The decision not to transfer into the public 

sector Forced the Roman Catholic Church to make voluntary 

provision for all Roman Catholic children, whom it Forbad 

to attend the board schools. The Financial cost-of 

providing voluntary schools for all Roman Catholic child- 

ren proved to be far greater than had been expected, 

particularly as the schools had to meet the educational 

requirements of the Scottish Education Department and its 

inspectors, and so be comparable to the public sector in 

the education they provided. There was much resentment 

amongst Roman Catholics that they helped finance the board 

schools through the rating system, while at the same time 

they also provided most of the money for their own voluntary 

system. The situation was exacerbated by the numbers and 

poverty of the Irish immigrants. For whatever reasons, the 

burden of providing a separate voluntary Roman Catholic 

system of education became intolerable during the forty 

years Following the 18'Z2 Act. 

The changes which provided a solution and which 

created the present situation were brought in by the 

Education CScotland] Act of 191a. From as early as 1SOO, 

the Roman Catholic authorities had pressed for Roman 

Catholic schools to be given the same financial provisions 

from public funds as the board schools, as may be seen in 
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a Pastoral Letter from the Archbishop of Glasgow which 

called for "the raising of our own Elementary Schools'to 

an equal financial position with that of the Schools that 

are under the management of the Schools Boards, so that 

they may have what our neighbours have"C43. The 1SIS Act 

did exactly that, by giving the voluntary schools the 

opportunity of transfer into the public sector with safe- 

guards For their distinctive approach to religious 

education and the right to ensure that teachers appointed 

to Roman Catholic schools were acceptable to the Churchts 

authorities. All but three of the 228 Roman Catholic 

schools were transferred into the state system where 

(unlike similar provisions for England) all their financial 

needs were met From public funds. From IS16 onwards new 

schools have been built and maintained from public Funds to 

meet Roman Catholic needs wherever the local situation has 

justified such provision. 

Until the Second Vatican Council, and in many places 

for long after it, Roman Catholic religious education was 

firmly based on the 'Catechism of the Council of Trent', 

issued in 1566, which in more recent times was Cand to some 

extent still is) used in schools in a condensed version, 

'The Penny Catechism' as it is affectionately called, and 

which was the dominant influence an the programmes of 

religious education which existed in Britain before the 

1960s[53. With the publication and translation of the 

documents issued by the Second Vatican Council (the first 

full English edition was published in 1S66 within months 

of the close of the council3 a new era began in Roman 
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Catholic religious education as the principles enunciated 

by Vatican II were elaborated by Roman Catholic writers. 

When the older methods and materials were used by confident, 

informed and imaginative teachers they could be very 

effective, but all too few of the teachers in Roman 

Catholic secondary schools were trained to specialist level 

in religious education, and in any case Scottish (as 

distinct from English] regulations for the employment of 

teachers did not make provision for specialist teachers of 

religious education until the middle 1S70s. In all this, 

it must not be forgotten that the school is not even the 

main source of religious Formation. For this, as has been 

noted in the documents of the Second Vatican Council and 

subsequent official publications, pride of place must be 

given to the home and the liturgy. It could be argued that 

the liturgy of the Roman Catholic Church, even (or 

particularly] in its 'traditional', Tridentine form, more 

than compensates for any defects in Formal religious 

education, and that the changes since Vatican II - the change 

from Latin to the vernacular, more participation by the 

congregation, revisions of thelectionary and of the main 

prayers, and changes in the physical arrangements in church 

buildings - have increased the effectiveness of public 

worship as a source of religious formation. 

The best and most thorough account to date of the 

changes in Roman Catholic religious education has been 

provided by R. M. Hummery[63, following research in Britain, 

who analyses the main trends and the work of the most 

influential theologians in this field. Most of the Roman 
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Catholic theologians in the field of religious education 

were working in the United States. or the western countries 

of mainland Europe, and many of them were influential 

behind the scenes in the Second Vatican Council as officially 

accredited expert advisers to the bishops. Of these 

theologians, whose works were published in English, mention 

should be made of Hofinger, Jungmann, Mcran, Sloyan, Stone 

and Van Caster[73, while in England much of the early work 

in this field must be credited to Orinkwater and Cas editor] 

to Branigan and the Catholic Teachers' Federation of England 

and Wales(S). Not only was emphasis placed an the need to 

relate religious education closely to the actual experience, 

the 'life situation' of the pupils [the 'inductive method' 

which was to be urged upon Roman Catholic teachers of 

religious education by the General Catechetical Oirectory), 

there was also a chang; of theological approach. Where the 

older forms of religious education tended to concentrate on 

doctrinal formulations, supported by isolated quotations from 

the Bible, incidents from church history and the lives of 

the saints, and was related to the round of festivals in 

the liturgical year, the new approach urged teachers to lead 

their pupils to an appreciation of 'salvation history'. 

This involved using the primary sources of information and 

experience in religion in ways which brought out the 

unfolding of God's plan of salvation to show how the saving 

love of God may be recognised and shared in the world of 

today. 

If such an approach to religious education is applied 

to the six forms oF experience or activity mentioned in the 
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General Catechatical Directory[S), and noted already in 

this present work, it means applying it to the content of 

catechesis found in God's word, written or handed down; 

understood and developed by the people exercising their 

Faith; illuminated by the guidance of the Magisterium; 

celebrated in the liturgy; recognised in the life of the 

Church; and known too from those genuine moral values which, 

by divine providence, are found in human society. This 

means using the Bible in its entirety, with an understand- 

ing of the way Christians see its teachings and experiences 

developing throughout the Old Testament to reach their 

fulFilment in the life and work of Jesus Christ as it is 

presented in the New Testament. The Church, both in its 

authoritative statements and in its life, is to be seen as 

a continuation of this development, which continues the 

plan of salvation as 'the body of Christ'. Faith is an 

active participation in this process of understandingy 

rather than a passive acceptance of what is taught; the 

Magisterium is the focus For all the diverse and developing 

insights of the members of the Church, rather than an 

authoritarian teaching body; and the liturgy is seen as a 

means of identifying with the whole process of salvation, 

rather than as a means of receiving grace. Finally, the 

Church and her members do not stand in stark contrast to a 

secularised or evil world, but recognise its 'genuine moral 

valuest as Further evidence of God's creative presence. 

The change of approach was analysed and expressed 

with great thoroughness at the level of the theologians 

and their readers, but it could not become a practical basis 
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for religious education in the school classroom until it 

had been translated into forms which could be understood and 

used by the teachers, most of whom were not specialists in 

religious education. However willing the majority of teachers 

to implement the insights of Vatican II in their teaching, 

they Found that they did not possess the kind of knowledge 

they needed to do it. The older approach, based on the 

catechism, at least provided a clear body of systematic 

knowledge which could be taught and tested in the classroom. 

By comparison the new approach appeared vague and impractic- 

able. There can be no doubt that this judgement still 

lingers in the hearts of many teachers. 

The new approach began to be made practicable with the 

production of detailed syllabuses of religious education in 

schools, of which the first to be published in Britain 

-following the Second Vatican Council were written for 

secondary schools by Oavid Konstant and Oerek LanceCIO) 

At the time, Konstant was Adviser on Religious Education 

for the Roman Catholic Archdiocese of Westminster, and states 

that the syllabus was "prepared in committee" composed of 

teachers in four Roman Catholic secondary schools in or near 

London, under his chairmanship. Lance was a layman teaching 

in a secondary school in Birmingham, where as Deputy 

Headmaster he was responsible for the school's programme of 

religious education. Both syllabuses were thus firmly tested 

in the school situation before publication, and were followed 

by more detailed material to provide teachers with more 

background information at their own level for use with the 

syllabus. 
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These two syllabuses were immediately influential 

throughout Britain, including Scotland, sometimes as a 

basis for adaptations to meet the needs of a local situation 

Cas occurred in the Scottish Oiocese of Galloway), and some- 

times used without change. For teachers, their attraction 

undoubtedly lay in the way each syllabus provided a broad 

practical framework for teaching each section of the 

syllabus using the new approach to religious education. 

Konstant provided a framework of 'Theme', 'Content', 

'Approach', 10aily Experience', 'Scripture', and 'Background 

Material'; Lance's framework was 'Attitude', 'Experience', 

'Material', 'Liturgy', 10octrinel, and 'Something To Ool. 

Both Konstant and Lance gave detailed lists of the kinds of 

material (whether from religious or secular sources)-which 

might be found useful For each unit or week of the religious 

education programme throughout the school. 

More importantly, each syllabus turned the principles 

of the salvation history approach to religious education 

into a practical programme of development, from the first 

year through to the fifth year of the secondary school. 

Although the two syllabuses differ in the detail of how they 

arrange this, they agree in their general schemes, and the 

plan followed by Lance shows how this approach was worked 

out for practical use: 

First Year 

Advent Term: What is a Christian? The Christian life; 

The Christian community centred an Christ. 

Easter Term: Christ our Lord. Christ grows up; Christ 
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acts and teaches; Christ defeats evil. 

Pentecost Term: Christ lives on. Resurrection; Pentecost; 

The Church now. 

Second Year 

Advent Term: The promise. Abraham - Joseph. 

Easter Term: God forms and rescues his people. Edoxus 

- Samuel. 

Pentecost Term: God prepares his people for Christ. 

Kings - Christ. 

Third Year 

Advent Term: The coming of Christ - our op enness to Christ. 

Easter Term: Christ our redeemer. Luke 2 - 24. 

Pentecost Term: Christ continued in his Church - the new 

people of God. 

Fourth Year 

Advent Term: The Church - the little flock - the nucleus 

of the new Israel. Pentecost - the early 

councils. 

Easter Term: Christ is shown to the world in the growing 

Church. AD 320 - Reformation. 

Pentecost Term: New life and qrowth in the Spirit; the 

Church in the modern world. 1500 - the 

present day. 

Fifth Year 

Generally: Life Themes: e. g. work, love, marriage, colour 

bar, poverty, loneliness, old-age, science, 

renewal of the Church: Vatican IIC11). 
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Since then, there have been new editions of these 

syllabuses, but more importantly, the work begun by Konstant 

and Lance has been developed much further, particularly in 

Ireland and in Liverpool, to produce particularly attractive 

syllabuses with detailed pupil books and material to help 

teachers and pupils to make the best use of the syllabus at 

classroom level. Two dioceses in Scotland, Glasgow and 

Motherwell, have developed their own syllabuses with detailed 

material for teachers and for pupils, and both syllabuses 

have been used widely both within these dioceses and in other 

parts of Scotland. In theory at least, Roman Catholic 

secondary school pupils should have experienced well designed 

programmes of religious education, whether or not they have 

been taught by specialist teachers of the subject. In 

practice, one knows that the picture is much more patchy, for 

religious education has not been subject to inspection and 

there have been no-public examinations which might have been 

related to it Cin both of these areas the situation has been 

changed very recently by the Secretary for State in Scotland], 

so it has tended to be a cinderella subject starved for time 

and resources. 

Some five years ago the Scottish Roman Catholic 

hierarchy set up a group to plan a national syllabus of 

religious education For all Roman Catholic secondary schools 

in Scotland. To date, the scheme has reached the stage of 

piloting drafts through selected schools to test them before 

proceding to the point of producing the Full range of 

materials which would be needed for teachers and pupils. 

Teachers in Roman Catholic secondary schools in Scotland 
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have become used, by now, to syllabuses with good pupil 

materials as well as excellent presentation at the teachers' 

own level, and the national syllabus will have to be good to 

replace the respect felt in schools for such syllabuses as 

those available from Liverpool and Ireland. The draft 

national syllabus published earlier this year ClSa2l does, 

however, start with a valuable list of the features which 

should be contained in a modern religious education syllabus 

for Roman Catholic secondary school pupils: 

1. It should consolidate, deepen and extend the religious 

education of the primary school years. 

2. It will be forward looking and based on solid educa- 

tional principles, building on good curricular work 

already done and incorporating what has been proved 

relevant and helpful. 

3. It should be sensitive to the state of development, 

personal experience and social environment of the 

young people for whom it is designed. 

4. It must take cognisance of the pressures and problems 

of today's world and the present and future needs of 

the pupils who have to confront and cope with it. 

S. It must present the Christian message as an organic 

and living whole, and bring out the inter-relationship 

and harmony of the different events and features. 

6. The doctrinal sub-structure underpinning the whole 

syllabus should stress the mystery of the one God who 

reveals himself as Father, Son and Holy Spirit and 

should give more outstanding elements of the Christian 

faith their rightful place. 

\ 
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7. It must comprise and integrate - knowledge oF the 

word of God; celebration of the Faith in sacraments; 

the proFession oF Faith in daily liFe. 

E3. It should be related closely but not exaggeratedly to 

the Christian year and the liturgical cycle. 

S. In each successive year major themes will recur, 

knowledge ... extended, understanding ... deepened, 

and new insights ... gained. I 

10. It should provide a progressive formation in prayer. 

11. It should have access to modern educational books, 

and an adequate library. 

12. It should provide an adequate and appropriate vocab- 

ulary which will enable pupils to express, understand, 

and articulate their Catholic faith and their Christian 

(123 
principles 

If these features can in fact be incorporated into an 

effective syllabus which can be used successfully by non- 

specialist teachers of religious education, the Roman 

Catholic Church in Scotland will have cause to be deeply 

grateful to the people who are working an it. Meanwhile, 

the material already produced, and in particular the list of 

aims and features just listed, do show something of what is 

being attempted For Roman Catholic secondary school pupils. 

This brief survey of the position in Scotland has 

shown that the principles anunicated by the Second Vatican 

Council and in the General Catechetical Directory have been 

recognised, and that there is a strong and professional 

movement to implement them at a practical level in the 

schools. Knowing this, it is practicable to investigate 
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the religious attitudes of the pupils themselves against 

this background of the approach to religious education 

adopted by the Roman Catholic Church since Vatican II. As 

will be shown in the next pant, which deals with the 

empirical enquiry, the investigation was conducted by means 

of a well-tested research instrument which sought infor- 

mation from the pupils about their attitudes towards 

statements about God, Christ, the Bible$ Prayer, the Church, 

and School Religion. 
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PART III: THE EMPIRICAL ENQUIRY 

1. The Sample 

The purpose of this enquiry is to investigate the religious 

attitudes of three categories of Roman Catholic Secondary 

School pupils: those attending Roman Catholic schools; those 

attending non-Roman Catholic schools who receive specifically 

Roman Catholic religious education, whether or not it is 

provided within the school timetable or on the school 

premises; and those who attend non-Roman Catholic schools 

and who do not receive any specifically Roman Catholic 

religious education. As a working hypothesis, it is assumed 

that the first category of pupil - those attending Roman 

Catholic schools - will generally show higher scares in a 

quantitativ6 measure of religious attitudes than the other 

two categories of pupil, those attending non-Roman Catholic 

schools. For these latter, no notice has been taken of the 

circumstances in which they receive Roman Catholic religious 

education. For some it may be given within the school time- 

table by separating the Roman Catholic pupils from the others 

for their religious education periods, and giving them a 

specifically Roman Catholic curriculum, taught by Roman 

Catholic members of staff or by priests, 'religious' or lay 

people who go into the schools just For those periods. 

PReligious' in this context refers to monks or nuns who are 

members of religious orders. ] For others religious education 

may be provided in the parish church, the church hall, a 

local convent or the priest's house at some time outside 
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school hours in the evening or at weekends. These two 

kinds of provision may possibly lead to differences in 

attendance, as the school situation provides an assumption 

that pupils will participate (and in any case are required 

by statute to receive some form of religious education in 

school], while provision outside school and school hours 

competes with other activities and depends more an the good 

will of the pupils and parents. Nevertheless, it did not 

prove practicable to take this Factor into account in the 

present enquiry, as the attendance records for religious 

education, even in schools, were either unreliable or had 

not been separated from more general attendance records. 

Ideally, the enquiry might have covered the whole of 

a country such as Scotland, but the resources required for 

such a blanket coverage were not available, so the enquiry 

was restricted both geographically and numerically. As will 

be explained, the sample was taken in such a way that the 

results might be considered useful beyond the strict limits 

of the sampla-itself, although in the most rigorous sense 

the generalisations obtained from the information collected 

apply only to the limited number of pupils investigated. 

In practice, it was decided to restrict the enquiry to one 

region of Scotland, Strathclyde, and to a stratified sample 

of Roman Catholic pupils within the secondary schools of 

Strathclyde Region. 

At First sight this might seem unduly restrictive, 

for Scotland is divided into eleven administrative regions 

for local government: Borders, Central, Dumfries and 

Galloway, Fife, Grampian, Highlands, Lothian, Strathclyde, 
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Tayside, Orkney and Shetland, and the Western Isles. But 

Strathclyde Region is by far the largest, both geographically 

and in terms of its population; moreover, it contains nearly 

75% of the Roman Catholic population of Scotland, according 

to the Figures in The Catholic Directory for Scotland, 

1980111. The actual figures are illuminating. Expressed in 

terms of the nearest thousand for the eleven regions, the 

total Scottish population consists of: Borders, 100,000; 

Central, 271,000; Oumfries and Galloway, 142,000; Fife, 

340,000; Grampian, 472,000; Highland, 192,000; Lothian, 

74S, 000; Strathclyde, 2,419,000; Tayside, 399,000; Orkney 

and Shetland, 40,000; and the Western Islas, 30,000. Only 

Strathclyde Region (which includes the 'central belt' From 

Gourock and Greenock, through Paisley and Glasgow, to 

Coatbridge and Motherwell, together with such centres as 

Kilmarnock, Irvine New Town and Ayr] reaches seven Figures 

for size of population; it has more than three times the 

population of its nearest rival, *Lothian, which contains 

Edinburgh, and nearly half of the total population of 

ScotlandC23. Strathclyde also contains within its borders 

a surprisingly wide range of geographical areas with very 

different ways of life. Its nineteen administrative 

districts range in character from Argyll and Bute, which 

includes such Hebridean islands as Call, Tiree, Mull, Jura 

and Islay, as well as an area of mainland Scotland 

stretching from Appin, north of Oban to the Mull of Kintyre; 

to the City of Glasgow district, one of the most densely 

populated in Europe. 

The Roman Catholic Church in Scotland is organised in 
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two provinces, St. Andrews and Edinburgh, and Glasgow, 

each with an archbishop, and eight dioceses divided between 

the two provinces, each with a bishop. The dioceses of St. 

Andrews and Edinburgh, and Glasgow, each give their name 

to a province, and in each case the archbishop is in charge 

of the diocese as well as the province. The diocesan 

boundaries do not coincide with the regional boundaries, 

and the Roman Catholic population of Strathclyde is under 

the jurisdiction of six different dioceses: St. Andrews 

and Edinburgh, Argyll and the Isles, Galloway, Glasgow, 

Motherwell, and Paisley. The Catholic Directory For 

Scotland gives Figures For the estimated Roman Catholic 

population of every parish in Scotland, so it is possible, 

by identifying the Roman Catholic parishes located in the 

Strathclyde Region to obtain Figures for the Roman Catholic 

population qF the region. In the 1360 Directory, the totals 

for the Strathclyde parishes of the various dioceses 

yielded the following Figures: St. Andrews and. Edinburgh, 

5,400; Argyll and the Isles, 4,300; Galloway, 43,000; 

Glasgow, 2SO, 000; Motherwell, 189,000; Paisley, 89,000; all 

of which total 623,000. The total number of Roman Catholics 

in the whole of Scotland, obtained by the same process, was 

620,000 in 1980. But it is only right to add a word of 

caution about these statistics. The figures for individual 

parishes are derived from the quarterly returns of the 

parochial clergy to their various diocesan offices, and 

should be obtained by a head count of the number of people 

attending Mass on particular, designated Sundays. In 

theory this is arguably the most reliable ecclesiastical 
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statistic of church attendance an a national scale for any 

denomination in Scotland, but one's suspicions are aroused 

by instances where precisely the same figures appear for a 

parish over a number of years. In many parishes there is 

no doubt that the statistics are obtained with meticulous 

care; in others it is clear that arough guess is made, the 

same figures are returned as in previous years, or no 

return is made at all and the diocesan authorities repeat 

the last figure available. 

It does seem probable that the Strathclyde Region has 

a higher proportion of Roman Catholics to the rest of the 

population than has the rest of Scotland Ca little over 

37% of the total population of the region, compared with 

less than E3% of the total population for the other Scottish 

regions]. This is only to be expected from the proximity 

of the region to Ireland, just as the Liverpool, Preston 

and Manchester areas in the north-west of England have high 

Roman Catholic populations and contain the main ports for 

the routes to Ireland. The warnings must be repeated, how- 

ever, against setting too much store by apparently precise 

proportions, for the figures being compared are obtained by 

different methods - information From parochial clergy an the 

one hand, and local government returns an the other hand - 

and do not have the same level of reliability. Within this 

context it is illuminating to see the statistics For 

Roman Catholic church membership in Scotland in 19SO 

provided by the 1963 edition of the U. K. Christian Handbook, 

where the Figure given is 310,000, compared with the 

Catholic Directory for Scotlandfs Figure of S20,000(31. 



S3 

This surprising discrepancy is explained by a note which 

indicates the problems which arise when attempts are made 

to compare membership figures For different religious groups: 

"Definitions of membership vary according to the church 

denomination or religious group in question. Adult church 

membership is defined as appropriate to each particular 

group, so that For example the Electoral Roll Cnot to be 

confused with the Local Authority Electoral Roll] has been 

used for the Church of England, the Easter Communicant 

figure has been used for the Church in Wales, whilst 

estimates, comparable to the Protestant definitions of 

membership, have been used for the Roman Catholic churches"C43. 

These statistical considerations are an essential 

preliminary to establishing a method for obtaining a strati- 

fied sample for the present enquiry, and for evaluating its 

reliability for extrapolation purposes. From the consider- 

ations so far, it seems reasonable to conclude that the 

Strathclyde Region is a useful area From which to obtain a 

sample, for it contains a high proportion of the Roman 

Catholic population of Scotland; moreover, the range of 

economic and social situations within the region is- 

reasonably representative of Scotland as a whole. The next 

stage is to try to relate these Figures to the. distribution 

of school population amongst the Roman Catholic secondary 

schools of Scotland. 

According to figures provided by the Catholic 

Education Council for Scotland during the discussions of 

the merging of Notre Dame College of Education, Bearsden, 

and Craiglockhart College of Education, Edinburgh, in 1980 
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there were 7S, 574 pupils in the Roman Catholic secondary 

schools of Scotland, and 63,454 of these were attending 

Roman Catholic secondary schools in the Strathclyde Region. 

On the face of it, this would appear to be far too high a 

proportion for Strathclyde Region when it is related to the 

Roman Catholic population distribution between Strathclyde 

and the other Scottish regions. But four. of the eleven 

Scottish regions have no Roman Catholic secondary 

jachools; Grampian, Highland, Western Islas, and Orkney and 

Shetland, because the'Roman Catholic population is so 

sparsely distributed that there are insufficient concent- 

rations of Roman Catholic secondary school pupils to warrant 

the existence of separate schools. In those regions, there- 

fore, the Roman Catholic pupils of secondary school age 

attend the non-denominational schools, and do not appear in 

Roman Catholic statistics. 

This then raises another type of problem about using 

Strathclyde Region for an enquiry such as this one: that it 

has too few Roman Catholic pupils in non-denominational 

schools to make it possible to make useful comparisons with 

other parts of Scotland. Two factors mitigate this 

particular problem. Firstly, as has already been noted, 

Strathclyde Region covers a very large area, much of which 

is rural in character with a sparsely distributed population. 

In these rural parts, Roman Catholic secondary school pupils 

find themselves with no Roman Catholic school within 

reasonable reach and so attend the local non-denominational 

school. Only the central belt of Strathclyde Region, from 

Dumbarton to Ayr, and From the Clyde coast to Wishaw and 

Lanark can provide separate Roman Catholic secondary schools. 
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The region has ample Roman Catholic pupils in non- 

denominational secondary schools for comparison with 

Roman Catholic pupils in Roman Catholic secondary schools; 

indeed, as will be shown, even where there are Roman 

Catholic secondary schools a significant proportion of the 

local Roman Catholic pupils attend non-denominational 

schools in the same catchment area. 

More difficult is the problem of deciding how many 

Roman Catholic pupils there actually are. Correlations of 

statistics for marriages in Roman Catholic churches and of 

baptisms Cin a denomination where infant baptism is the 

norm] suggest that there is now little difference in the 

birth rate between Roman Catholics and others in Scotland, 

but, again, there is Far too much uncertainty in the 

figures to be able accurately to estimate the total Roman 

Catholic population of secondary school age. Taking Ento 

account the Roman Catholic Church's repeated insistence 

that her members should send their children to Roman 

Catholic schools, and the distribution of school provision, 

an informed estimate would suggest that the proportion of 

Roman Catholic secondary pupils in Roman Catholic schools 

and non-denominational schools is about 4 to 1: that about 

80% are in Roman Catholic schools and 20% in non- 

denominational schools. Such a proportion would allow for 

about 10% in non-denominational secondary schools where 

there is also a Roman Catholic secondary school in the 

same catchment area (a result actually obtained), and more 

than 20% in areas where there is no Roman Catholic 

secondary school available. 
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One obvious point of ambiguity may be cleared up 

without difficulty: it is notoriously difficult to decide 

exactly what constitutes a 'Romah Catholicy when member- 

ship is conferred by infant baptism and a proportion then 

do not become practising members as they grow up. It is 

not satisfactory to designate a pupil 'Homan Catholic' 

merely because the parents have decided to send him or 

her to a Roman Catholic school. Self identification was 

therefore adopted as the criterion in this present enquiry, 

by including a question asking the pupils (anonymously) to 

say what kind of church, if any, they go to; a proportion 

of the pupils in the Roman Cathoiic secondary schools 

answered this question with 'none' or with the name of a 

church other than Roman Catholic, and were thus excluded 

from the enquiry. Similarly, account was only taken of 

the pupils in non-Roman Catholic secondary schools who 

identified themselves as Roman Catholic, whether or not 

they had attended a Roman Catholic primary school. 

. There remained only the questions of stratification 

and of geographical distribution. A clear principle of 

stratification was needed in order to establish a norm 

for comparison. In theory it would have been possible to 

use attitudes for non-Roman Catholic pupils as a norm for 

comparison of the attitudes of the various categories of 

Roman Catholic pupils, but this would have created 

difficulties both of sensitivity and of ansuring. that the 

non-Roman Catholic sample was distributed similarly to 

the Roman Catholic one. The Former difficulty was reason 

enough for rejecting this method; religious attitudes are 
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already a sensitive enough area of enquiry, without the 

risk of appearing to be making invidious comparisons 

between pupils of different religious persuasion or of 

none at all. It was decided, therefore, to use the total 

Roman Catholic sample as the norm, and to draw conclusions 

by the variations From the norm exhibited by the three 

categories of pupil which contributed to the total sample: 

those in Roman Catholic schools, and those in non- 

denominational schools who were, or who were not, receiving 

specifically Roman Catholic religious education by some 

means or other. In the event,, the sample was drawn from 

nine schools in the Strathclyde Region, all of. them 

comprehensive (i. e. non-selective and drawing their pupils 

from a local catchment area), and Four of them with rural 

catchment areas. 

Confidentiality requires that the schools concerned 

may only be identified by a code number, but Five of them 

were Roman Catholic schools, and four of them non- 

denominational. School 1 was a single-sex Cboys] school 

in a large conurbation served by a number of Roman Catholic 

and non-denominational secondary schools, and School 4 was 

a single sex (girls] school of comparable size and range 

of studies, chosen to balance School 1 in the sample. 

School 2 was a large Roman Catholic school, coeducational 

(as were all the other schools except the two already 

mentioned], situated in the densely populated heart of a 

large conurbation with a number of other schools nearby. 

School 3 was a Roman Catholic secondary school or- comparable 

size to School 2, but serving all of the Roman Catholic 
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population of a medium sized town. It thus contained a 

cross section of the wide range of social classes represented 

in the town, whereas School 2 tended to contain mainly the 

children of semi-skilled or unskilled parents. School 5 

was again a large comprehensive school, situated in the 

outer fringes of the main conurbation. It contained pupils 

from a range of social classes but its main value lay in the 

existence of School 10 within its catchment area. School 10 

was a non-denominational secondary school of comparable size 

to School S which proved to have a significant number of 

Roman Catholics amongst its pupils, even though there was a 

Roman Catholic secondary school in the same catchment area. 

It was impracticable to enquire why these pupils had not gone 

to the Roman Catholic school; one could only guess that the 

parents may have been influenced by such factors as 

convenience, more modern buildings, belief that it offered 

a better education Efor výhich there seems to be little real 

evidence], or sheer indifference. Again, it is worth 

repeating that the Roman Catholic pupils in this school 

identified themselves as such, so the category was not 

attributed to them on the basis of parental opinion or of 

the kind of primary school they had attended. 

The foregoing schools, the first five of which were 

Roman Catholic and the remaining one non-denominational, 

were all in urban areas. The remaining three were non- 

denominational schools in more rural or isolated areas, 

even though all of them were in towns sufficiently large 

to be centres for an extensive catchment area. School 6 

was a secondary school of about two thirds the size OF 
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the urban schools, with a very large rural catchment area 

and pupils from a wide rang a of social backgrounds. The 

area contained very few Roman Catholics, but there were 

sufficient Roman Catholic pupils for them to be taken as a 

separate group for Religious education. School 7 was 

situated in a town with quite a large Roman Catholic section 

in its population and a catchment area covering a considerable 

rural area. It also ý: atered for the secondary pupils from 

a number of the islands of the Inner Hebrides, who lived 

in special school hostels in the town during the week, or 

V For longer periods in the case of pupils from some of the 

further islands and at times when gales prevented the ferries 

from sailing. Local Roman Catholic clergy, and Roman 

Catholic teachers on the staff of the school provided the 

Roman Catholic pupils with specifically Roman Catholic 

religious education during the normal school timetable. 

Finally, School 6 was a smaller secondary school in a coastal 

town on the western side of the Clyde estuary, with a small 

Roman Catholic population, nearly all of whom lived in the 

town itself. The religious education needs of the Roman 

Catholic pupils were met by the local Roman Catholic parish 

priest outside school hours. 

The sample oF Roman Catholic pupils totalled 1,113, 

divided in the proportion of EBE32 in Roman Catholic schools 

and 231 in non-denominational schools. But to obtain this 

sample Csince it was composed of pupils who identified 

themselves as Roman Catholic], it was necessary to obtain 

information from nearly double that number of pupils, 2,122 

to be exact. In the process, 504 identified themselves as 
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Church of Scotland; 71 as Episcopalian (Church of England, 

or Anglican]; 91 as 'other'; 357 as 'none'; and 40 Ca 

surprisingly low 2%) provided no answer. The remaining 

1,113 were the ones who identified themselves as Roman 

Catholics. It is tempting to draw conclusions from these 

figures, but it would be seriously wrong to attempt to do 

so, for these figures are wildly distorted by the fact that 

five of the nine schools were specifically Roman Catholic 

and provided ee2 pupils who identified themselves as Roman 

Catholics. These figures give no indication of the 

proportions of Roman Catholics and other affiliations in 

the population as'a whole. It is, however, of interest to 

note that more than 11% of the pupils questioned in the 

Roman Catholic schools claimed that they attended a church 

of another denomination, none at all, or declined to answer 

- and very few of these declined to answer, 

As analysis of the answers of the Roman Catholic 

sample proceededo it proved necessary to refine the 

stratification, and the final distribution of the strati- 

Fied sample was 882 in Roman Catholic schools Cwhere Roman 

Catholic religious education was a normal part of the 

curriculum]; 121 in non-dencminational schools but receiv- 

ing Roman Catholic religious education; and 110 in non- 

denominational schools who were not receiving any specific- 

ally Roman Catholic religious education. In view of the 

Roman Catholic Church's expressed concern for the religious 

education of its members of school age, it is strange that 

a group of pupils could be left without provision for 

specifically Roman Catholic religious education; but local 
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churches do sometimes fear that to make such provision for 

Roman Catholic children who could have gone to a Roman 

Catholic'school but chose not to do so, might undermine the 

position of the local Roman Catholic schools when such are 

available. Regrettable though it might seem, it can be a 

matter of deliberate policy not to provide religious educ- 

ation under such circumstances. 

When a decision had been reached about the desired 

size and distribution of the sample it was then possible to 

set about obtaining the permissions needed to conduct the 

enquiry in the schools selected and by the particular 

methods to be used. In some cases close relationships had 

been established with schools during many years of contact 

with them as a member of the staff of a Scottish college of 

education concerned with the professional training of 

teachers of religious education. It was also helpful-that 

the Roman Catholic Church authorities were aware that the 

enquiry was being conducted by someone whom they knew to 

be a member of their church. Religious education itself, 

and the existence of a large, separate, State-funded Roman 

Catholic education system, are particularly sensitive areas 

in Scotland, so it was particularly important that everyone 

with responsibility for the schools used in the enquiry, 

and for the religious formation of the pupils, should know 

what was planned and should give their full permission. 

All the schools used were within the jurisdiction of 

one local authority, Strathclyde Region, where careful 

consideration of the enquiry, including the details of the 

questionnaire and the method of administering it, was given 
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by the Director of Education, the Assistant Director with 

particular responsibility for Religious Education, and the 

Adviser for Religious Education in the districts in which 

the schools were located. Permission was given, subject 

only to the removal from the questionnaire of a question 

about parental church attendance, and to assurances about 

parental consent for the questionnaire to be administered 

to their children. It had been made clear in the requests 

For permission that the results of the enquiry would be 

presented in a way which did not*identify the schools used, 

and that everything passible would be done to safeguard the 

anonymity of'the pupils who completed the questionnaire. 

The latter point was also relevant to the reliability of 

the answers given in response to the questionnaire. 

Permission was then formally obtained from the rectors Cthe 

Scottish term for headmaster] of the schools, and arrange- 

ments made to explain-the purpose of the enquiry to the 

teaching staff of the schools. As it was intended that 

the questionnaire should be administered by class teachers, 

their sympathetic cooperation - which was readily given - 

and their understanding of what was involved, were important 

for the success of the enquiry. Parental consent was 

obtained by each school sending a letter to the parents of 

every pupil asked to complete the questionnaire, in which 

the purpose oF the enquiry was explained and the parents 

were asked to let the rector know iF they did not wish 

their children to take part. In the event, only ten out oF 

more than two thousand pupils were withdrawn by parents 

From the enquiry. The questionnaires were administered by 
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class teachers in the Spring Term of ISSI; the pupils were 

assured of their anonymity by being given unnumbered 

questionnaires, by being told, verbally and on the question- 

naire, not to put their names anywhere on the questionnaire, 

and by the questionnaires being put into envelopes and 

sealed in the presence of the pupils as soon as they were 

completed. Parental and pupil confidence was particularly 

important in the non-denominational schools, where the 

questionnaire had to be administered to pupils with many 

different church affiliations Cand none] in order to Find 

which of them (by self-identification] were Roman Catholics. 

From the ecclesiastical point of view, the schools 

actually used fell within three Roman Catholic dioceses: 

Glasgow, Paisley, and Argyll and the Islas. Permission had 

to be sought from the relevant authorities in each, and was 

readily given by the three bishops, the diocesan religious 

education advisers and Cperhaps most importantly] by the 

clergy of the parishes to which the pupils belonged. In a 

number of parishes the parochial clergy gave invaluable 

assistance to the enquiry by explaining it from the pulpit, 

and by reassuring individual parents who were worried about 

their children being asked such personal questions about 

their religious attitudes. But for these reassurances there 

is no doubt that many more parents would have withdrawn 

their children from the enquiry. 

When the questionnaires had been completed, the 

envelopes containing them were coded to identify the school 

year, and the school, to which the pupils belonged, the 
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individual questionnaires were numbered, and the infor- 

mation they contained was coded for computer processing. 
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The Method of Enquiry 

The two main methods for conducting an enquiry of this 

nature are, broadly, by interview or by questionnaire. The 

two methods are not totally different, for interviewers 

need to follow a consistent line of questioning with all of 

the people interviewed, or at least to identify common areas 

of response, if any generalisations are to be drawn from 

the interviews; and where the enquiry is conducted by 

questionnaire it is necessary to establish the validity and 

clarity of the Form of questionnaire used, by administering 

it to a pilot group and then remove any ambiguities through 

some form of interviewing. In this present enquiry the 

questionnaire method was employed, administered anonymously, 

for three main reasons: it required less labour to administer, 

so that questionnaires could be administered to a large 

number of pupils, in different schools, at much the same 

time; secondly, a well-proven questionnaire was available 

which could be used in the Scottish Roman Catholic situation 

with very little modification and which had been designed 

for rigorous statistical analysis; finally, the present 

writer had experience of successfully administering 

questionnaires and analysing the results for earlier 

research into religious education in Roman Catholic schools, 

although for a different purpose from the present enquiry. 

For the earlier enquiry Ill 
a comparatively simple form of 

analysis was employed for evaluating the results obtained 

from the thousand secondary school pupils questioned. In 

this present enquiry, the use (in a form slightly modified 

to make it easier for pupils more used to Roman Catholic 
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idioms] of a questionnaire designed and proved practicable 

by Or. L. J. Francis of the Culham College Institute, made 

it possible to take advantage of path analysis, a more 

sophisticated mode of assessing the results. 

During the earlier stages of the planning there was 

also the intention of using this particular questionnaire 

because it might make it possible to compare the results 

with similar research conducted in other parts of the 

United Kingdom. In the event, three factors militated 

against this: the first was the condition laid down by the 

local education authority, Strathclyde Region, that 

information could not be sought from the pupils about their 

parents' church affiliation or church attendance. To have 

sought this information from the parents themselves would 

have destroyed the anonymity of the survey, complicated it 

to an unacceptable degree, and increased the risk of parents 

refusing to allow their children to take part in the, survey, 

with possible distortion of the sample. Secondly,. other 

surveys of this type had also obtained the Intelligence 

Quotients of the pupils, and related them in each case to 

the answers provided to the questionnaire. Unlike other 

parts of Britain, it is understood, Scotland does not permit 

its secondary schools to have information Cnormally avail- 

able within the primary schools] about the Intelligence 

Quotients of their pupils; in any case, this also could 

have jeopardised the anonymity of the individual answers, 

which was considered an important aspect of the information 

they conveyed. A possible solution might have been to add 

a selection of questions to the questionnaire, designed to 
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provide an Intelligence Quotient, but this possibility was 

rejected on the grounds that it might lengthen the 

questionnaire to the extent that pupils gave less attention 

to the answers they were giving, and that the extra time it 

occupied might intrude too much into the busy timetables of 

the schools. In any case there are sufficient doubts about 

the value of Intelligence Quotients obtained in this way to 

justify rejecting the extra complication the operation would 

have caused. The third main factor was the difference in 

age-range between Scottish schools and the rest of the 

United Kingdom. Scottish secondary schools do not admit 

pupils until a year later than schools in the rest of the 

United Kingdom, so the pupils in First Year are a year older 

than First Year pupils in other parts, and so an throughout 

the school [there is a separate Scottish system of public 

examinations for Fourth and. Fifth Year, and it hat not been 

normal for pupils to stay an in secondary education beyond 

the Fifth Year]. More is at stake here than the physical 

age of the pupils, for they are also affected by the trans- 

ition From primary to secondary school, and by their year- 

status within the secondary school. There is sufficient 

uncertainty here to cast doubts on the value of solving 

the problem by, say, comparing First Year Scottish secondary 

school pupils with Second Year pupils in other parts of the 

I United Kingdom, and so on. It was therefore raluciantly 

concluded that there would be little value in comparing 

the results from this enquiry with the results obtained 

from" apparently similar enquiries elsewhere. (21 

These considerations do not reduce the value of the 
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questionnaire itself as an instrument for investigating the 

religious attitudes of school pupils. Francis describes in 

a number of places the procedures he adopted for the 

construction of the series of statements which are the 

essential'Feature of this type of questionnaire 
(: ý]. The 

1ý 

initial stage was the collection of a large number of state- 

ments drawn from a wide range of sources: attitude scales 

used by other sociologists of religion, reports of children's 

conversations about religion and published examples of 

children's written work, and Francis' own collection of 

statements gained by his own interviewing of children and 

reading their essays specially written for the purpose. 

During this, 160 school pupils were each interviewed for 

three half-hour sessions, and more than two hundred pupils 

each wrote essays an six consecutive school days about God, 

Jesus, the Bible, Prayer, Church, and School Prayer. Before 

writing their essays on each day, the pupils were encouraged 

to discuss their attitudes about the topic with the class 

teachers supervising the exercise, but they were assured of 

the confidentiality of the opinions they expressed in their 

written work, which was sealed into envelopes immediately 

they had completed it and not read by anyone in the school. 

This initial stage provided a large collection of 

information about school pupils' attitudes about religion, 

both in denominational and non-denominational schools, which 

formed the basis for the compilation of 110 brief statements. 

Two main criteria were used in the compilation of this list. 

The first of these was their relevance to a definition of 

religion Formulated by Francis in the light of the debate 
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an the definition of religion which has been so prominent 

in the sociology of religion over the past hundred years, 

and expressed in terms of phenomena associated with 

Christianity: "Evaluative concepts or beliefs learned about 

the characteristics of God, Jesus, the Bible, Church ' 

Services, and School Religion" (where the latter is confined 

explicitly to schools in a predominantly Christian context, 

whether they are denominational or non-denominational). 

Behind this definition there lies another one, which 

distinguishes between attitudes and other psychological 

predispositions, such as opinions, beliefs, traits, and 

behavioural intentions. AFter an analysis of possible areas 

of confusion, Francis uses 'attitude' in the sense of "a 

relatively permanent and enduring-evaluative predisposition 

to a positive or negative response of an affective nature"; 

this response "reflects evaluative concepts and beliefs" 

about specific areas - in this case Christianity. 

The second criterion'is one of item clarity: that the 

statements must be free from ambiguity. At this stage of 

the compilation of a reliable set of statements, freedom from 

ambiguity is tested by presenting statements to a panel of 

judges working independently of each other, who sort them 

into eleven categories, ranging From most favourable through 

neutral to least favourable; statements which are placed in 

roughly similar categories by the judges are deemed 

unambiguous, while statements placed in widely different 

categories by a large number of the judges are rejected as 

ambigucusC43. The 110 statements selected by Francis at 

this stage of the process of compiling an attitude scale 

are as follows: 
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1. The best story I ever heard is in the bible. 

2. Man has invented the idea of God. 

3. The bible helps me. 
4.1 think it is a waste of time to say prayers. 
S. Church services always bore me and they are 

difficult to follow. 

S. It seems to make very little difference whether 
I believe in God or not. 

7.1 think the bible is very difficult to read. 
a. I like going to church services. 
S. I think bible stories are some of the best stories 

ever told. 

10. Most church-goers seem to me to be narrow minded 

and kill joys. 

11.1 only know a little about the bible but it has 

helped me to believe in God. 

12. Going to church makes me feel good. 
13. It is stupid to insist that there is a God. 

14. God loves us even when we're not good. 
15.1 find it boring to listen to the bible. 

16. Church services may help some people but they don't 

help me. 
17.1 like starting the school day with school prayers. 
16. Religion is as necessary for my soul as food is 

for my body. 

19.1 don't think there should be rich churches when 

there are poor people. 
20. Man does not need God. 

21.1 think praying to God is a good way to start the 

school day. 

22.1 believe the church has the greatest inFluence 

For right living. 

23.1 don't really know why I believe in God. 

24.1 think God is a harsh judge. 

25. Jesus was a man who never did wrong things. 
26.1 know that Jesus helps me. 
27.1 don't like the sort oF people who go to church 

regularly. 
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28. Jesus is the Son of God. 

29.1 believe the church is hopelessly out of date. 

30.1 find it difficult to believe in God because 

there is no real proof. 

31.1 go to church because I feel better For having 

done so. 
32. The other school lessons are more important for 

me than lessons about God. 

33. Saying my prayers helps me a lot. 

34. The church is very important to me. 
35.1 don't know whether I believe in the bible or not. 
36. Going to church makes me feel sad and gloomy. 
37.1 fail to see any connection between the bible and 

my own life. 

38. Going to church is a waste of my time. 

39. It seems absurd to me that thinking people should 

go to church. 

40.1 want to love Jesus. 
41.1 think church services are baring. 

42.1 do not read the bible because it is out of date. 

43.1 think people who pray are stupid. 
44. Trust in God gives me a deep sense of security. 
45. God is good to us. 
46.1 believe that you must belong to a church to live 

life at its best. 

47.1 hate anything to do with religion. 
48. School prayers help me with my work. 
4S. Belief in God has no interest for me. 
50. The church upholds the spirit and teaching of 

Jesus and deserves my loyal support. 
51. God helps us to lead a better life. 

52.1 like school lessons about God very much. 
53. My church is the best influence in my life. 

54.1 think Jesus was God in another form. 

55.1 think the church is stupid. 
56.1 think it is a waste of time to pray. 
57. My church has my highest loyalty and respect. 
58.1 think the bible has a lot of zip to it. 
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59. At church I enjoy the singing and the music 

best. 

60. God means a lot to me. 
al. If I do not attend church I feel that something 

is missing. 

. 
62.1 believe that God helps people. 

63. Prayer helps me a lot. 

64.1 am afraid of God. 

65. Sometimes God listens to prayers and sometimes 
He doesn't. 

66.1 think praying is a good thing. 

67.1 think the bible is out of date. 

as. I like going to school assembly because you pray. 

69. People should read the bible every day. 

70.1 believe that God listens to prayers. 
71. Sometimes I believe in God and sometimes I don't. 

72. Scientists have proved the bible to be wrong. 
73.1 think going to church is an unpleasant way to 

spend a Sunday. 

74.1 think church assemblies are very nice. 
75. Jesus doesn't mean anything to me. 

76.1 believe every word of the bible is true. 

77. God is very real to me. 
78.1 doubt if the church fulfils any useful purpose. 
7S. Saying prayers in school does me no good. 
60. There is a great deal of truth in the bible. 

al. I know that Jesus is very close to me. 
82. My religion is a source of great joy. 

63. Sometimes I like school prayers but sometimes 
I don't. 

e4. The idea of God means much to me. 
85.1 like going to church services because I get 

something worthwhile to think about. 
as. Sometimes school assemblies are very exciting. 
87.1 think religion is out of date. 

88. -Church is all right but it could do with better 

music. 

8S. Everyone should pray at least once a day. 
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SO. I believe that Jesus still helps people today. 

SI. We often do wrong things but God still loves us. 

S2. Sometimes I believe in Jesus and sometimes I 

don't. 

S3.1 think that school assemblies are not necessary. 

S4. The more I understand the bible the more help I 

get From it. 

SS. I know that God helps me. 

S6. Jesus has no importance For us today. 

S7. The books of the bible are a hopeless tangle of 

Fact and Fiction. 

Se. I Find it hard to believe in God. 

SS. School prayers are helpful to us. 

100.1 think religion is an essential part of man's 

being. 

101.1 don't like praying with other children in 

school assembly. 

102. Sometimes I like going to church and sometimes 

I don't. 

103.1 dislike the word God and all that goes with it. 

104.1 think the church is a sad place because all the 

people are buried there. 

IOS. I think school prayers are baring. 

106.1 regard the church as the most important thing 

in the world outside my home. 

107. We ought to talk to Jesus every day. 

106. Whatever I pray For comes true. 

10S. You can pray but God won't hear you. 

110.1 enjoy singing hymns. 

These statements were then subjected to Further testing 

by groups of school pupils and, as a further check, by a 

group of school teachers. The same basic technique was 

employed for detecting ambiguity: each judge, whether a child 

or an adult, was required to sort the statements into 

categories of favcurable, neutral, and unfavourable; the 

sorting was done in two stages, so that nine categories were 

I 
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available by the end of the sorting process. Statements 

from the full pool of 110 items were then rejected where 

a comparison of the decisions reached by the judges showed 

that the statements had been placed in different categories 

to an unacceptable degree. The decisions were thus reached 

on the basis of IQ sorting' methodology, with the use of a 

standard coefficient of correlation as the criterion of 

ambiguity; basically, such a coefficient provides a 

quantitative method of comparing the extent to which judges 

agree or disagree about the categories to which the state- 

ments belong, and the researcher decides that beyond a 

selected degree of ambiguity - expressed as a correlation 

coefficient -a particular statement is too ambiguous for 

reliable use. It is worth pointing out that the test of 

ambiguity in such an evaluation of the reliability of the 

basic statements has to be whether the statements are Found 

to be ambiguous by the kind of people Cschool children in 

this case] with whom they are to be used in the enquiry. 

By this stage, 50 of the original 110 statements had 

been judged too ambiguous for use. The remaining 60 were 

administered to groups of children in the format, and under 

the conditions, in which they would be used for actual 

expirical research: a questionnaire in which the pupils 

were required to express their reactions to the statements 

by indicating a particular point an a five-point scale 

ranging from 'agree strongly' to 'disagree strongly': that 

is, a Likert Scale. Statistical analysis of the responses 

given by a hundred of these pupils, using tests for 

consistency of correlations between on the one hand the 
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responses to each of the 60 statements, and on the other 

hand the cumulative scores of the responses to all the 

statements, suggested that a further 34 of the statements 

should be excluded on the grounds that the responses were 

not sufficiently consistent to be able to use statistical 

techniques which depend for their validity on every state- 

ment being strictly compatible with all the others. Again, 

it should be noticed that the statistical information, 

however refined, does not relieve the researcher of the 

responsibility of deciding what constitutes an unacceptable 

degree of ambiguity or of incompatibility of a statement or 

item; it only provides a precise measurement of compatability, 

and it still has to be decided what degree of compatibility 

is most appropriate For the particular research being under- 

taken and for the methods which it is proposed to use for the 

analysis and evaluation of the results obtained. In this 

particular case, Francis chose to use a particularly 

rigorous level of compatibility, so that the analytical 

technique he employed an the results - path analysis - 

would be highly reliable and capable of identifying precise 

differences in the correlations between the variables in 

the situation under investigation. This was to prove 

particularly valuable for the present enquiry, where it 

eventually became important to identify the difference 

between two of the variables: on the one handq Roman 

Catholic pupils in non-denominational schools who were 

receiving specifically Roman Catholic religious education; 

and on the other hand, Roman Catholic pupils in non- 

denominational schools who were not catered for, neither 
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in school nor outside it, For their religious education 

needs as Roman Catholics. 

24 statements remained at the end of the whole 

process of judging and testing, and these formed the item 

content of the 'dependent' Car lattitudel ] variables in 

the questionnaire. For the present enquiry, these 24 

statements were administered as a pilot scheme to pupils 

in a Scottish Roman Catholic secondary school, and very 

slight changes in warding were made Cand checked with L. J. 

Francis) to eliminate any danger that Scottish Roman 

Catholic pupils might stumble over the statements because 

they seemed to have a non-Roman Catholic flavour about 

them. The 24 statements used in this present enquiry were 

as follows: 

1.1 Find it boring to listen to readings From 

the Bible. 

2.1 know that Jesus Christ helps me. 
3. Saying my prayers helps me a lot. 

4. The Church is very important to me. 
S. Going to Church is a waste oF my time. 

S. I want to love Jesus Christ. 

7.1 think Church services are boring. 

a. I think people who pray are stupid. 

S. God helps me to lead a better liFe. - 
10.1 like school lessons about God very much. 
11. God means a lot to me. 
12.1 believe God helps people. 
13. Prayer helps me a lot. 

14.1 know that Jesus Christ is very close to me. 
15.1 think praying is a good thing. 
16.1 think the Bible is out oF date. 

17.1 believe that God listens to prayers. 
Ia. Jesus Christ doesn't mean anything to me. 
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19. God is very real to me. 
20. Saying prayers in school does me no good. 
21. The idea of God means much to me. 
22.1 believe that Jesus Christ still helps people 

today. 

23.1 know that God helps me. 
24.1 Find it hard to believe in God. 

It may be noticed that eight of the above statements 

C1,5,7,8,16,1B, 20, and 24) are negative in tone when 

compared with the remaining sixteen, e. g. "I find it boring 

to listen to readings from the Bible", or "Jesus Christ 

doesn't mean anything to me". This device of mixing 

'positive' and Inegativev statements was employed to detect 

instances where a pupil merely went through the list 

selecting precisely the same response for each statement, 

without real thought. In the event, there were hardly any 

completed questionnaires which showed any evidence of this 

indifference, so there was no need to take account of it in 

the analysis process. Evidently, the pupils gave the 

questionnaire the Full attention that had been hoped For, 

and they deserve Full credit for their helpfulness. But one 

consequence of using this 'reversing' device does have to 

be noticed, For it can cause confusion when examining how 

the analysis was actually done: the results For these 

'negative' statements were reversed when they were read off 

the completed questionnaires, to make them easily compatible 

For statistical purposes with the 'positive' statements. 

In each of these eight cases, 'disagree strongly' was read 

as 'agree strongly', 'disagree' was read as 'agree', 'not 

certain' remained the same, 'agree' was read as 'disagree', 
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and lagree strongly' was read as 'disagree strongly'. 

Care was taken at the coding stage, by the use of a trans- 

parent overlay with the appropriate code For each of the 

twenty-Four statements, to ensure that this reversal was 

identified and observed during the long process of trans- 

ferring the results'from the 2,122 completed questionnaires 

onto the coding forms for entering the raw information into 

the computers. 

The responses given to the twenty-four statements 

constituted the 'dependent' or 'attitude' variables in the 

enquiry, that is the ones which were designed as directly 

dependent on the religious attitudes of the participants 

in the survey and which could be used as indicators of, or 

evidence of, their religious attitudes. It remained to 

design a secti: on of the questionnaire which would provide 

information from each participant about the lindependentt 

variables: the characteristics of their'behaviour or 

situation which might reveal correlations 'with-their 

religious attitudes. As has already been mentioned, two 

kinds of information which might have provided significant 

correlations with religious attitudes were excluded by the 

education authorities: parental church attendance and 

pupils' intelligence quotients, but other kinds of infor- 

mation could be obtained without difficulty or fear of 

offence: the school year of the participant pupils; whether 

or not they had attended a Roman Catholic primary school 

before going on to a secondary school Cin some areas in which 

the survey was conducted there were Roman Catholic primary 

schools but no Homan Catholic secondary schools]; their sex; 



120 

how often they attended church Con a four-point scale 

of 'weekly', 'at least once a month', 'sometimes', and 

Ineverg; what kind of church they attended CChurch of 

Scotland, Roman Catholic, Episcopalian or Church of 

England, 'other', and 'none'], from which information, in 

all cases - including the questionnaires completed by pupils 

in the Roman Catholic schools - the Roman Catholic sample 

was compiled; and the social class of the pupil, determined 

by the social class of the father or guardian. Previous 

experience of such an enquiry had shown that it was 

necessary to ask for a description of the Father's or 

guardian's trade or profession, as the name of the occupa- 

tion (e. g. 'engineer'] meant little in many cases. For this 

enquiry, the social class groupings followed were the five- 

fold scheme used since 1911 by the British national populat- 

ional census, in which the many different socio-economic 

groups are collected into five broad categories, each of 

which is termed a 'social class', ranging ram Class I 

allocated to 'professional occupations', to Class V allo- 

cated to the 'unskilled', with Class III subdivided into 

'non-manual' and 'manual'. The grouping of occupations 

into these categories is regulated by the belief of the 

Office of Population Censuses and Surveys that "so far as 

possible, each category is homogeneous in relation to the 

basic criterion of the general standing within the commun- 

ity oF the occupations concerned"C53. Oespite the sub- 

jective element in this classiFication, and the very broad 

nature oF the Five categories, the scheme is convenient 

For enquiries such as this because it provides a widely 
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used and clear method of classification with recognkseý 

limitations. 

Further information was obtained from a brief set of 

questions fastened to the envelopes into which the 

completed questionnaires were placed, for completion by 

the teachers administering the questionnaires to the 

particular groups of pupils. These questions asked for 

information about the literacy level of the group ('mixed 

ability', 'above average', 'average', 'below average']; 

whether or not the group was being prepared for a public 

examination in Religious Studies, such as the 10 Level' of 

one or other of the English examination boards Cthere 

being no Scottish 10 Grade' examination in Religious Studies 

at the time of the survey]; whether the group was taught by 

a specialist teacher of Religious Education; and what 

syllabus of religious education, if any, was in use. 

General information about each school was noted from personal 

contact: whether there was a Roman Catholic secondary school 

in the same catchment area [in the case of non-denominational 

schools]; whether the school was coeducational, boys only 

or girls only; and whether the school was a Roman Catholic 

school or non-denominational. 

The final form of the three-page questionnaire 

administered to each pupil is given in the following three 

pages. 

The questionnaires were administered to the pupils 

in the Spring Term of 1982, and the completed question- 

naires from each group of pupils were placed in large 

(Text continues on Page 1251 
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Religious Attitude Research Project 

pace 1 

This project is part of a study of the way young people feel about 
religion. We would like you to help by answering some questions. 
The whole project is, confidential. No one will connect you-tirith 
the answers you give. Not even your teachers will see them. 

DO NOT WRITE YOUR NMAE' ON THIS 

Part I 

This part of the questionnaire contains a number of sentences about 
re ligion. and scbool. They look like this: - 

CA ý- > 0 ! 14 C ca tv 
el. (TQ 17q 00 cl. I. A. 
#I pi 4 4 cl, 4 co 
0 to (D cl, P) 0p 

:1 ID a 11) aq ;I LIq 
I (M pd. bi C4 4 

44 ID 

10 1 believe in God all the time 

AS means I &gree Strongly 

AS A NC D DS 

means I Agree 

NC means I am Not Certain 

D means I Disagree 

DS means I Disagree Strongly 

Read the sentence carefully and think, "Do I agree upith it? " 

If you Agree Strongly, put a rine round (0 A NC D DS 

If you Agree, put a ring round AS NC D DS 

If you are. Not Certain, put a ring round AS A (DC D DS 

If you Disagree, put a ring round AS A ric Q DS 

If you Disagree Stronoly, put a ring round AS A NC D CDS 

Now try this one: - 

2.1 think God helps me AS NC D Ds 

THIS IS NOT A TOST. T1!! i'1Z1,; A'iZ, -, ' NO RIGHT OR WRONG ANSWERS. 

ANSW21Z AS YOU R; -, 'ALLY T11INK. YOUR MISILMS WILL 131, ý CONFID1, NTIAL 

Now please turn to the-next paGe for the rest of the sentences* 
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Ch 0 tz: tv (D tv 
C14 C4 00 4 PI bi C+ 

0 CD 
:1 (D 

0 
0 

CIO, 
P 

03 
C4 

0 111 
:3 09 

04 015 

I find it bo=ing tj listen to 
readings from the Bible AS A NCý D DS 

2. 1 know that Jeuus Christ helps me AS A. NC D DS 

3. Saying my prayers helps me a lot AS A NC D DS 

4, The Church is %ery important to me AS A NC. D DS 

50 Going to Church is a waste of my time AS A NC D DS 

60 want to love Jesus Christ AS A NC, D DS 

7e I think Church services are boring -AS A NC D DS 

I think people who pray are stupid AS A NC D DS 

God helps me to lead a better life AS A NC D DS 

100 1 like school lessons about God very much AS A ITC D DS 

110 God means a lo-L to 
me AS A NC D DS 

12. 1 believe God helps people AS A tic D DS 

; 13. Prayer helps ine a 10 AS A NC D DS 

'14. 1 know that Jesus Ch ist-is very close 
to me &S A NC D DS 

150 1 think praying is a Good thing AS* A NC_ D DS 

16. 1 think t 'he Bible is out of date AS A NC D DS 

17. 1 believe that God listens to prayers AS A NC D DS 

18. Jesus Christ doesn't mean anything to me AS A NC D DS 

)90 God is very real to me AS A NC D DS 

20. Saying prayers in school does me no good AS A NC D DS 

: 21. The idea of God means much to me AS A NC D DS 
ý22 

. 1 believe that Jesus Christ still helps 
poople today AS A Nc D DS 

' 
I know that Go"' helps me AS A Ic let D DS 1 

24. 1 find it hard' to believe in God AS A tic D DS 

)Ie aso turn to the noxt page for the final questions. L(-lSc43/Ljr, 

78 1 19 hrl) 
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I 
e questions in this part ask for some information about yourself., 

. 
is part is also confidential. No one will connect you with the 

, 
Swers you give, and no one in the school will see it. 

"its your answer. ease answer by ticking rhe box which 

Which school year are you in? First year 

Did you go to a Roman Catholic 
Primary School? 

Sex 

ýow often do you go to Church*? 

What kind of Church do you 
go, to? 

First year 1 

Second year 2 

Third year 3 

Fourth year 41 

Fifth year 5 

Sixth year 6 

Yes 
No 

Mal 

Female 2 

Weekly 4 

At least once 
,a month 3 

-Sometimes 2 

Never 11 

Church of 
Scotland 

Roman Catholic 2 

Episcopalian 
or Church of 
England 3 

Other 4 

None 5 

Wrhat is the trade or profession 
of your father or guardian? ................................. 

Please describe it .............................................. 

THANK YOU FOR YOUR HELP. 
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envelopes and sealed in their presence, after which they 

were collected or sent from the various schools for pro- 

cessing. At the processing centre the questionnaires were 

all numbered consecutively and identified with a group and 

school code conveying the information obtained about the 

Group and school to which each questionnaire related. The 

information on each questionnaire was then translated into 

a numerical code and the coded information transferred onto 

coding sheets For the use of the punch-card operators. 

Once on a set of punch-cards, the information was Fed into 

computers in Edinburgh and Cambridge, which were programmed 

For the comparatively simple analysis in terms of univariate 

correlations, 'and the more complex multi-variate correla- 

tions programme needed for path analysis. At this stage 

the enquiry was most fortunate to be able to take advantage 

of the programming services of Dr. Moir in Edinburgh and 

Or. Francis in Cambridge, who were most generous of their 

time and expertise. For coding purposes a simple numerical 

code was devised which allocated a number, or combination 

of numbers, to each variable and its subdivisions. The 

information asked for through the computer programmes 

would be given in terms of these numbers, and would then 

need to be translated back into the variables which they 

represented. The code was as follows, and indicates the 

range of information obtained. Not all of this information 

was actually used in the subsequent analysis for this 

particular enquiry. 
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Coding Key: Religious Attitudes Research Project 

Column 

1-4 Questionnaire numbers. 

5-28 Dependent Variables. (Page 2 of questionnaire) 

Positive questions: Agree Strongly 5 
(All questions except Agree 4 
QQ. 1,5,7,8,16, Not Certain 3 
18,20,. & 24. ) Disagree 2 

Disagree Strongly 1 

Negative questions: Reverse of above coding. 
29-45 Independent Variables 

29-34 Personal Information 

29 Year in school: Ist. Yr., 4th. Yr... 1,4,5,6 

30 Roman Catholic Primary School: Yes 2 
No 1 

31 Sex: Male 1 
Female 2 

32 Church Attendance: Weekly 4 
Monthly 3 
Sometimes 2 
Never 1 

33 Church Affiliation: Church of Scotland 1 
Roman Catholic 2 
Anglican 3 
Other 4 
None 5 

. 
34 Social Class: � Registrar 

General's Groups 1,2,3,4, 
Unemployed G 

35-38 School Information 

35 School code number: 1,2,3, 

36 Type of School: Roman Catholic 2 
Non-denominational 1 

37 Type of Pupils: Coeducational 1 
Boys only 2 
Girls only 3 

38 Roman Catholic School in Area: Yes 1 
No 2 

39-45 Group Information 

39-40 Year Group code number: lst. Yr. groups: lip 12, 
4th. Yr. groups: 41,42, 
5th. & 6th Yrs: 51,61, 

41 Li teracy Level: Mixed ability 1 
Above average 2 
Average 3 
Below average 4 

42 Public Religious Studies Exam.: Yes 2 
No 1 

43 Contact with Specialists: Yes 2 
No 1 

44-45 Syllabus in use: Teachers' own 1 
School's own 2 
Other 1,20, 
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3. The Results 

The analysis of the results obtained about the sample of 

1,113 Roman Catholic pupils at secondary schools in the 

Strathclyde Region of Scotland will now be presented in Four 

stages, mainly by tables and graphs, but also with explana- 

tions of the way in which conclusions might be drawn from 

these statistics. It should be made clear that the first 

three stages of this presentation are at a lower level of 

analysis than the fourth stage. The questionnaire was 

designed for use with path analysis of the information it 

provided, and this rigorous form of analysis is employed 

For the final, fourth stage of presentation. The first 

three stages of presentation are based on a simpler form of 

analysis, by straight comparison of the various kinds of 

information yielded by the questionnaire and by the other 

enquiries associated with it. Of these first three stages, 

the first simply examines the information obtained from the 

responses to the 24 sentences in the questionnaire, and 

suggests what conclusions might be drawn about the religious 

attitudes of the whole sample of 1,113 pupils. The second 

stage of presentation distinguishes between the pupils in 

the sample who were at Roman Catholic schools, and those 

attending non-denominational schools. The third stage then 

distinguishes between three situations: pupils attending 

Roman Catholic schools, the Roman Catholic pupils at non- 

denominational schools who were receiving specifically 

Roman Catholic religious education lessons (whether in 

school hours or not], and those For whom such a provision 

was not available. Finally, as has already been said, the 
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fourth stage of presentation employs path analysis, in a 

way which is statistically more rigorous than the approach 

used for the first three stages. By using path analysis it 

was possible to isolate the various kinds of information and 

identify the factors which had the strongest correlations 

with the religious attitudes shown by the three categories 

of pupil within the sample. This Final stage provided 

confirmation of the conclusions reached by the preceding, 

simpler examination of the information. 

In the presentation, 'dependent variable' refers to the 

information obtained from the responses to the 24 sentences, 

which indicated the religious attitudes of the pupils. 

'Independent variables' refers to all the rest oF the infor- 

mation, such as the kind oF school they attended, their 

social class, etc. 'Univariate correlations' are comparisons 

between the religious attitudes and only one oF the inde- 

pendent variables at a time. 'Multivariate correlations' 

relate the religious attitudes to more than one of the 

independent variables (particularly whether the pupils 

concerned were attending Roman Catholic schools or non- 

denominational ones, and what kind of religious education 

they were receiving] and evaluates the significance of the 

differences detected. Clearly, these multivariate correla- 

tions, which are taking into account the effects of more 

than one independent variable at a time, are difficult to 

evaluate by the simpler methods of comparison employed for 

stages two and three of the presentation. Fath analysis 

proved to be more valuable For this kind of complex 

analysis, but the simpler approach of the earlier stages 
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did provide useFul indications oF the results which might 

be expected. The results, then, are presented below in 

four stages, under the following headings: 

A: Univariate Correlations of the Whole Sample; 

B: Multivariate Correlations by Type of School; 

C: Multivariate Correlations by Type of School and 

Religious Education; 

0: Multivariate Correlations Using Path Analysis. 

The main Function of the first of these, which was a simple 

analysis of the whole sample, was to provide a norm so that 

differences could be identified by comparison with it in 

the more complex analysis of the multivariate correlations. 
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A: Univariate Correlations of the Whole Sample 

The results for the total Roman Catholic sample of 1,113 

pupils constituted the norm for comparison purposes in the 

analysis when subsections of the sample came under consider- 

ation; it is therefore appropriate to begin this examination 

of the results by looking at the characteristics of this 

norm. It provides a picture of the religious attitudes of 

all the Roman Catholic pupils in the enquiry, whether or not 

they were in Roman Catholic schools. Table I gives the 

results, as percentages, of the responses of the pupils to 

each of the 24 sentences an the questionnaire, and the 

following pages present these same results in graphical form. 

The reader is reminded that the results for the eight 

'negative' sentences (1,5,7,6,16,16,20, and 241 have 

been reversed to facilitate comparison with the 'positive' 

sentences, the remaining sixteen. There are six percentages 

for each sentence, corresponding to the five categories 

from 'disagree strongly' through to 'agree strongly' 

together with a sixth category of pupils who provided no 

answer. The results are given to the nearest whole number, 

and it will be noticed that the 'no answer' category never 

amounts to more than 1%. 

The First point of interest is that the responses to 

these sentences all show a positive attitude towards 

religion, with one notable exception: the'response to 

Sentence 10: "1 like school lessons about God very much". 

The extent oF this overall positive attitude towards 

religion may be seen by combining the figures in the 

CTaxt continues an page 1433 
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Table I 

Roman Catholic Pupils: 
Total Number Sampled EN = 11131. 

Sentence 1: "1 Find it baring to listen to readings from 
the Bible . 11-4ý 

13S 13 NC A AS CNAI 

All RC pupils: a 23 21 37 11 cil 
CX2 Sig. 0.01) 

Sentence 2: "1 know that Jesus Christ helps me. " 

Os 0 NC A AS CNAI 

All HC pupils: 2 5 2B 41 24 cil 

CX2 Sig. 0.01] 

Sentence 3: "Saying my prayers helps me a lot. " 

[Is 0 NC A AS CNA3 

All RC pupils: 4 13 26 35 is cil 

CX2 Sig. 0.013 

Sentence 4: "The Church is v ery important to me. " 

DS 13 NC A AS CNAI 

All RC pupils: 3 14 26 34 23 CO) 

CX2 Sig. 0.013 

Sentence 5: "G oing to Church is a waste o f my ti ma. "P 

13S 13 NC A AS CNAI 

All HC pupils: 4 9 is 34 36 cil 

CX2 Sig. 0.013 
Sentence 6: "1 want to love Jesus Christ. " 

OS 0 NC A AS CNAI 

All ýC 
pupils: 2 3 is 35 3S (13 

CX2 Sig. 0.01) 
Sentence 7: "1 think C hurch services are boring. -%- "ý" 

13S 13 NC A AS CNAI 

All AC pupils: s 27 21 28 is (13 
CX2 Sig. 0.01) 

Sentence 6: "1 think people who pray are stupid. "* 

DS 0 NC A AS CNAI 

All FIC pupils: I 1 5 32 so CO) 

CX2 Sig. 0.013 

'See note, p. 151 rT; ahlm nmn-tinu esl 
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Table I [Cant. ] 

Roman Catholic Pupils: 
Total Number Sampled (N 

Sentence S: "God helps me to lead a better liFe. 11 

13S 0 NC A AS CNAI 

All AC pupils: 3 E3 27 36 24 [13 

CX2 Sig. 0.013 
Sentence 10: "1 like school lessons about God very much. " 

DS 0 NC A AS CNAI 

All AC pupils: 13 30 2S 22 7 CO) 

CX2 Sig. 0.013 

Sentence 11: 'load means a lot to me. " 

CS 13 NC A AS CNAI 

All RC pupils: 2 E3 21 38 31 col 

CX2 Sig. 0.01) 

Sentence 12: "1 believe God helps people. " 

13S 13 NC A AS CNAI 

All AC pupils: 23 is 41 38 col 

(X2 Sig. 0.013 

Sentence 13: "Prayer helps me a lot. " 

13S 13 NC A AS CNAI 

All RC pupils: 4 14 26 33 21 cil 
CX2 Sig. 0.013 

Sentence 14: "1 know that Jesus Christ is very close to me. " 

13S 0 NC A AS CNAI 

All RC pupils: 3 7 31 34 25 C11 
CX2 Sig. 0.011 

Sentence 15: "1 think praying is a good thing. " 

OS 0 NC - A AS CNA] 

All 19C pupils: 2 6 is 44 2S C13 
CX2 Sig. 0.013 

Sentence 16: "1 think the Bible is out of date. 4 " le' 

13S 0 NC A AS CNA) 

All RC pupils: 6 13 is 34 26 cil 

CX2 Sig. 0.013 
-See note, p. 151 C Table continues) 
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Table I [Cant. ] 

Roman Catholic Pupils: 
Total Number Sampled (N = 11131. 

Sentence 17: "1 belie ve that God listens to prayers. " 

13S 13 NC A AS CNAI 

All RC pupils: 2 5 25 33 34 C13 

CX2 Sig. 0.01) 

Sentence 18: "Jesus Christ doesn't mean anything to me. "* 

13S 0 NC A AS CNAI 

All HC pupils: 1 3 E3 2S 59 col 

CX2 Sig. 0.013 

Sentence IS: "God is very real to me. " 

13S 0 NC A AS CNAI 

All RC pupils: 2 E3 27 35 26 C13 

CX2 Sig. 0.013 

Sentence 20: "Saying prayers in school d oes me no good. " 

13S 13 NC A AS CNA) 

All RC pupils: e 21 23 31 17 [1] 
CX2 Sig. 0.01) 

Sentence 211 "The idea of God means much to me. " 

13S 13 NC A AS CNAI 

All RC pupils: 2 7 23 40 27 C13 
CX2 Sig. 0.01) 

Sentence 22: "1 believe that Jesus Chris t still helps 
people today. " 

OS 0 NC A AS CNAI 

All RC pupils: 3 3 17 38 39 (03 
CX2 Sig. 0.013 

Sentence 23: "1 know that God helps me. " 

OS 0 NC A AS CNAI 

All HC pupils: 3 a 27 39 2S C11 
CX2 Sig. 0.013 

Sentence 24: "1 Find it hard to bel ieve in God. '". 

13S 13 NC A AS (NA3 

All HC pupils: 6 IS 12 33 31 CO) 

CX2 Sig. 0.01) 

"See note, p. 151 



135 

I 
DS D NC A AS, 

3 7% 

41% 

35-, o 

No Answer 

No Answer 1,, 7.1 

No Answer lvi. 

1. 
"1 find it boring to listen to readings from the bible" 

"I know that Jesus Chrlst helps me" 

"Saying my prayers helps me a lot" 
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,% -I'd 

A 

34% 

3,1,4. 
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AS 

No Answer o 

No Answer 

3a 

No Answer 1ýý; 

39, '0 

"The church is very important to me" 

"Going to church is a waste of my time" 

"I want to love Jesus Christ" 
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DS D NC AS 

No Answer ll, "ý 

71/4 
---l 

2 &1o 

No Answer 0 

6oý; 

No Answer 1ý*o 

1 

r1I think church services are boring" 

"I think people who pray are stupid" 

"God helps me to lead a better life" 



DS D NS 

I 3EB 

AS 

No Answer 0 

30% 28% ---4 

38% 

110 Answer 0 

-4 1 C! t 

No Answer 0 

41% 3 

10. 
"1 like school lessons about God very much" 

11. 
j'God means a lot to me" 

12. "1 believe God helps people" 
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DS NS AS 

No Answer 1; -a" 

--f 
33%,, 

No Answer 1p') 

-Z -I of- 

No Answer 1; *2 

44', fo 

13. "Prayer helps me a lot" 

14. "1 know that Jesus Christ is very close to me" 

15. 
"1 think praying is a good-thing" 
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DS D NS A AS 

Ito Answer 1ý6 

34F/1- 
-4 

No Answer 1,, 'a 

3 MY f- 34ý, 'a 

17 "1 believe that God listens to prayers" 

No Answer 0 

4- 5 95 o 

la 
"I think the bible is out of date" 

18. "Jesus Christ doesInt mean anything to me" 
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DS D NS A AS 

a 

No Answer l-, * 

3 5% 

No Answer 

No Answerl'/o 

, O%o' 

19. "God is very real to me" 

20. "Saying prayers in school does me no good" 

21. "The idea of God means much to me,, 
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DS D NS '-, A AS 

No Answer 0 

3&lfo 39/-' 

No Answer ll/'4'p 

3V- 

No Answer 0 

,3 306 31% 

22. "1 believe that Jesus Christ still helps people today" 

2a lI know that God helps me" 

, 
9A 
W- .. "I find it hard to believe in God" 
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'agree strongly' and tagree, categories, and comparing 

them with the combined figures for the ldi! iýagree strongly' 

and I disagree' categories. The results areas Follows: 

Sentence Agreement Disagreement 

1: 46% 31% 

2: 65% 7% 

3: 54% 17% 

4: 577a 17% 

5: 72% 13% 

6: 74% 5% 

7: 43% 36% 

6: 92% 2% 

9: 62% 11% 

10: 29% 43% 

11: ES% 10% 

12: 79% 5% 

13: 54 %' 16% 

14: 59% 10% 

IS: 73% 8% 

16: 62010 19% 

17: 67% 7% 

16: 87% 4% 

19: 63% 10% 

20: 48% 2S% 

21: 67% 9% 

22: 77% 6% 

23: 65% S% 

24: 6 4, '* 24% 

In view of the fact that Roman Catholic children have their 

religious affiliation ascribed to them by'their parent or 

guardians Cby being baptised as infants), and that there 

are still quite strong pressures on them from family sources 

and institutional inertia to continue to accept this 

ascription during their time as children of school-age, the 
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4. 

() 

Roman Catholic church authorities may take comfort from 

these figures. The children's religious affiliation, 

however involuntary or unthinking, is associated with a 

positive personal attitude towards religion. It is all the 

more significant, therefore, that they so dislike their 

experience of lessons about religion in school as expressed 

in their responses to Sentence 10. To anticipate a later 

stage of this analysis, there is no evidence that this 

result for the overall sample comes from the proportion 

of Roman Catholic pupils in non-denominational schools; 

quite the reverse in fact: 45% in Roman Catholic schools 

disliked school lessons about God, compared with 37% in 

non-denominational schdols; and only 27% in Roman Catholic 

schools said they liked their school lessons about God, 

compared with 32% in non-denominational schools. Nor is 

it 'school' which is*the significant factor here, for there 

was only one other statement which mentioned school, 

Sentence 20. Here there was a positive response of agree- 

ment, but it is significant that this was a sentence about 

prayer in school. In general, the survey revealed a very 

strong positive attitude towards prayer, and it is evident 

that this attitude persists even in the school situation 

where the pupils so disliked their religious education 

lessons. One of the reasons for this may be that at the 

time of this enquiry Cand for the foreseeable future) most 

Roman Catholic secondary school pupils in Roman Catholic 

schools in Scotland received their religious education 

from teachers who were not as highly trained in this 

subject as in their main teaching subject, and so, perhaps, 
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fall back on less attractive methods of teaching or were 

unable to engage the pupils'-interest in the information 

they were conveying compared with other subjects in the 

school curriculum. Ironically, the Roman Catholic pupils 

in non-denominational schools who receive specifically 

Roman Catholic religious education are likely to be taught 

by specialists in the subject just because special arrange- 

ments have to be made For them. 

A detailed analysis oF the total sample oF Roman 

Catholic pupils is not the main purpose of this enquiry, 

but rather a comparison of those in Roman Catholic and 

non-denominational schools; nevertheless brief comments 

are appropriate at this point about the broad impressions 

given by the overall results. 

The positive attitudes shown towards 23 of the 24 

sentences Cwhen the 'negative' ones are reversed] has 

already been noted, and the one sentence to which strong 

exception was taken was seen to be Sentence 10: "1 like 

school lessons about God very much". For clarification 

of the pupils' attitudes, the 24 sentences can be divided 

into six groups according to various aspects of 

Christianity mentioned in them: God, Jesus, the Bible, 

Prayer, Church Cwithout distinguishing between the Church 

as a theological concept and Church as a place for worship], 

and School Religion. 

Seven oF the sentences Fall into the First category, 

'God, : 

God helps me to lead a better life; 

God means a lot to me; 
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12.1 believe God helps-people; 

19. God is very real to me; 
21. The idea of God means much to me; 
23.1 know that God helps me; 

, 
24.1 find it hard to believe-in God. CResults read in 

reverse) 

Strongly positive attitudes were shown to all of these 

(the detailed figures are given in the Table I and its 

associated graphs), with the exception of the final one. 

Although there was a positive attitude of similar strength 

to this sentence, it was accompanied by an unusually 

strong [24%] combined attitude of difficulty about belief 

in God, while none of the other sentences in this category 

attracted more than 11%. Even Sentences 11,19 and 21 

attracted strongly positive attitudes CSS%; 63% and 67%) 

and weak negative ones C10%; 10%; and 9%1, although it might 

be thought that these three are similar in content to 

Sentence 24. The most likely explanation is that 'belief' 

within the Roman Catholic Church covers a very wide range 

of statements about God, some of which would certainly be 

beyond the capacity of most school pupils, yet they will 

have encountered them in the course of the liturgical year. 

The next category is 'Jesus', which contains the 

following sentences: 

2.1 know that Jesus Christ helps me; 

S. I want to love Jesus Christ; 

14.1 know that Jesus Christ is very close to me; 
Is. Jesus Christ doesn't mean anything to me; [Results 

reversed) 
22.1 believe that Jesus Christ still helps people today. 

There were positive attitudes towards all oF these, some oF 
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them Cparticularly Sentence 16) very strong, and no 

strongly expressed negative attitudes. - The only one of the 

above sentences with a slightly lower positive attitude was 

Sentence 14, where it may reflect expectations about 

personal experience in religion. But it is clear that this 

group of sentences revealsa particularly strong attachment 

to Jesus Christ by the overwhelming majority of all the 

pupils. 

The third category is 'the Bible', which contained 

only two sentences: 

1.1 find it baring to listen to readings from the 

Bible; CResults reversed] 

16.1 think the Bible is out of date. [Results reversed] 

There were markedly contrasting results for these two 

sentences. The first evoked a comparatively low positive 

attitude, and a comparatively high negative one C46% and 

31% respectively], showing that these pupils were not 

enthusiastic about listening to the Bible being read to them. 

This may reflect either their attitude towards religious 

education lessons in school Cvividly reflected in the 

results for Sentence 101, or towards Church services 

(clearly, although less vividly, expressed in the results 

for Sentence 71. On the other hand, there was'a much 

stronger set of responses about Sentence 16 C62% and IS%], 

which showed that the pupils did not consider the Bible to 

be out of date. There is a lesson here for the way school 

pupils in. Roman Catholic schools normally come into contact 

with the Bible, for there are still very few schools where 

the pupils have a Bible of their own to keep and use as 
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they wish. Modern Roman Catholic religious education is 

more concerned with the Bible as a whole than used to be 

the case when texts tended to be used Out of context, but 

it would seem that the pupils are not very enthusiastic 

about having it read to them. Nor is the experience of 

hearing it read during services as helpful as it could be, 

for it usually takes the form of three short passages read 

during the first part of the Mass, often without any very 

obvious connection between them. 

The fourth category is 'Prayer', which contains six 

oF the sentences: 

3. Saying my prayers helps me a lot; 

I think people who pray are stupid; CResults reversed) 

13. Prayer helps me a lot; 

1S. I think praying is a good thing; 

17.1 believe that God listens to prayers; 
20. Saying prayers in school does me no good. CResults 

reversed] 

The results here were less even, although all were more 

strongly positive than negative. Sentence 6 evoked the 

strongest response (For that matter, it was also the strongest 

response to any of the 24 sentences], where S2% were positive 

and only 2% negative. The pupils thus rejected very strongly 

the idea that people who pray are stupid, and only 5% were 

uncertain about this statement, the lowest Figure for 

uncertainty For any of the 24 sentences. There were lower 

positive responses to Sentences 3 and 13, showing, perhaps, 

less certainty about personal prayer than about the general 

importance and value of prayer. This may have reflected a 

lack of growth in prayer, or a Failure to use informal 

methods of prayer more appropriate to the pupils' growth 
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towards maturity. The lowest Positive scares, and the 

highest negative ones, were recorded for Sentence 20, 

about prayers in school C46% and 29% respectively), but 

the positive responses still outweighed the negative ones. 

As prayer is such an important aspect of what is normally 

meant by religion, this category is an important indicator 

of pupil attitude, and shows that their positive attitude 

towards religion is strong about a really essential element. 

The fifth category is 'Church', which contains three 

sentences: 

4. The Church is very important to me; 

S. Going to Church is a waste of my time; [Results 

reversed] 

7.1 think Church services are boring. EResults reversed] 

Here the pupils did not think going to Church is a waste of 

their time C72% to 13%) but nothing like as high a propor- 

tion found the services other than baring C43% to 36%). 

The more abstract sentence about the importance of the 

Church attracted support somewhere between the figures for 

the other two sentences C57% to 17%). There would seem to 

be real danger, here, of pupils finding their hopes unful- 

filled if such a high proportion think it useful to go to 

Church but Find the experience unsatisfactory. 

Finally, there is the category of 'School Religion', 

which contains two sentences: 

10.1 like school lessons about God very much; 
20. Saying prayers in school does'me no good. CResults 

reversed] 

The response to Sentence 10 has already been noted: it is 

the only sentence of the 24 to which there was an overall 
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negative attitude, 29% liked. their school religious 

education lessons but 43% disliked them. The response to 

the other sentence, about prayers in school, was not over- 

whelmingly enthusiastic, but the positive attitudes did 

outweigh the negative: 48% thoughtprayer in school did them 

good, while 2S% thought not. 

To sum up these results, the pupils showed an 

encouragingly strong attitude towards the personal aspects 

of their religion, particularly towards Jesus Christ and 

towards prayer. This might indicate something of the topics 

which. should be given emphasis in religious education: the 

person of Jesus Christ, and the practice of prayer. On the 

other hand, pupils actively disliked their religious educa- 

tion lessons, and were less than enthusiastic about their 

public experience of religion: hearing the Bible read to 

them, Church service s, and saying prayers in school. The 

first of these might be met by making available to pupils 

Bibles which they can own, particularly now that there are 

versions which present the text more attractively and 

intelligibly than used to be the case. For the second, 

many Roman Catholic churches now present at least one of 

the Sunday Masses in a form more attractive to young people 

and give them more responsibility for parts of the service; 

moreover, an increasing number of schools encourage their 

pupils to plan school Masses for their class or peer group, 

celebrated in the school itself by a school chaplain or at 

least by a local priest closely associated with the school 

and its pupils. Finally, there is a distinct move away from 

set Forms of prayer, learned by heart and repeated without 
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variation in school, day after day. The 'charismatic 

movement' has gained much support in the Roman Catholic 

Church, particularly amongst young people, and most schools 

now have an informal prayer group. It would be unfortunate, 

perhaps, if the old traditional forms of prayer were to be 

abandoned entirely, but at least they are being used in 

Roman Catholic schools in conjunction with more informal 

modes of prayer in the pupils' own language and related 

by them to their immediate needs. 

Note: The asterisks in the tables and graphs indicate 

'negative' sentences for which the results have been 

reversed to facilitate comparison with the 'positive' 

sentences. 
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6: Multivariate Correlations by Type of School 

This enquiry was designed to test the hypothesis that 

Roman Catholic children of secondary school age who attended 

Roman Catholic schools would have a more positive attitude 

towards their religion than would comparable children in 

non-denominational schools, that is, Roman Catholic 

children of the same age-group who for one reason or another 

were not attending Roman Catholic schools. With this 

general purpose in mind, schools were selected which would 

provide a stratified sample of Roman Catholic pupils, 

divided so that the proportion of those attending Roman 

Catholic schools and those attending non-denominational 

schools would reflect a reasonable estimate of the distribu- 

tion of these two groups in the secondary school population 

of Scotland. The Roman Catholic pupils were sorted out from 

the rest (even ýn the Roman Catholic schools] by the answer 

they provided to the question asking what kind of church 

they attended, if any. Of the 1,113 pupils who thus 

identified themselves as Roman Catholics, S62 attended 

Roman Catholic secondary schools and 231 attended non- 

denominational ones. 

The religious attitudes of these two groups of Roman 

Catholic pupils can be compared by comparison of the 

percentage responses given by each group to the 24 

sentences which comprise the dependent variables in the 

questionnaire. Again, five kinds of response were possible 

to each sentence, ranging From 'disagree strongly' through 

'not certain' to 'agree strongly', and in a very small 
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number of cases Conly reaching 2% in the case of responses 

of one of the groups to one of the sentences) no response 

was given. As an aid to comparison, the figures obtained 

For these two groups of pupils were compared with the 

Figures for the whole sample of 1,113 Homan Catholic pupils. 

The results are presented in Table 2 and its associated 

graphs, with an asterisk marking the 'negative' sentences 

For which the results have been reversed. 

Visual comparison of the results for the two groups, 

similar to the method of comparison used for the univariate 

correlations of the whole sample, is an inexact method of 

analysis, but it is sufficiently accurate to provide a 

useful first impression, particularly when the results for 

the two groups are seen in close conjunction with the 

results for the whole sample. More exact results, obtained 

by path analysis, will be presented later. Such a comparison 

of the religious attitudes of the Roman Catholic children 

in Roman Catholic schools and the ones in non-denominational 

schools reveals hardly any differences at all in their 

responses to the bulk of the 24 sentences. Even where there 

are differences of attitude, they never amount to a reversal 

of attitude between one group and the other, and in only 

two instances are the differences sufficiently large to be 

surprising. 

In seventeen of the dependent variables, that is, 

the responses to seventeen of the sentences in the 

questionnaire, such differences as appear are so slight 

that they do not warrant attention. These cases are the 

CText continues on page la3l 
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Table 2 

Roman Catholic Pupils: 
Total Number Sampled EN = 11131; 
In Roman Catholic Schools (N = 8821; 
In Other Schools (N= 2313. 

Sentence 1: "1 find it baring to listen to readings from 
the 

13S 13 NC A AS. CNAI 

All RC pupils: a 23 21 37 11 cil 

In RC schs: 24 23 34 10 C13 

In other schs: 10 is is 46 13 031 
CX2 Sig. . 011 

Sentence 2: "1 know that Jesus Christ helps me. " 

Os 0 NC A AS CNAI. 

All HC pupils: 2 5 28 41 24 cil 

In RC schs: 2 5 28 42 2S cil 

In other schs: 2 4 36 36 21 CO) 

(X2 Sig. = 0.113 

Sentence 3: "Saying my prayers helps me a lot. " 

13S 0 NC A AS CNAI 

All RC pupils: 4 1.3 26 35 Is C13 

In RC schs: 4 13 28 36 is cil 

In other schs: 4 14 29 32 21 cil 
CX2 Sig. = 0.661 

Sentence 4: "The Church Is very important to me. " 

13S 0 NC A AS CNAI 

All RC pupils: 3 14 26 34 23 col 

In RC schs: 3 14 25 34 23 cil 

In other schs: 4 14 27 33 22 col 
[x 2 

Sig. O. S93 

Sentence 5: "G oing to Church is a waste of my ti 4 me. 111r, 

13S 0 NC A AS CNAI 

All RC pupils: 4 S is 34 36 11) 

In RC schs:. 4 S Is 34 3S cil 

In other schs: 4 7 16 33 40 103 

CX2 Sig. O. S23 

*See note, p. 151 (Table continues] 
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Table 2 CCont. ] 

Roman Catholic Pupils: 
Total Number Sampled CN = 11131; 
In Roman Catholic Schools CN = Be2l; 
In Other Schools CN = 2313. 

Sentence 6: "1 want to love Jesus Christ. " 

13S 13 NC A AS CNAl 

All RC pupils: 2 3 is 35 39 Ell 

In AC schs: 2 3 IS 35 41 Ell 

In other schs: 2 4 25 36 33 col 
CX2 Sig. 0.023 

Sentence 7: "1 think Church services are boring. "* 

OS 13 NC A AS CNAl 

All RC pupils: 9 27 21 26 is Ell 

In RC schs: S 29 21 27 is 101 

In other schs: 11 20 20 33 is Ell 
CX2 Sig. 0.03] 

Sentence 8: "1 think people who pray are stupid. " 

13S 0 NC A AS CNAI 

All RC pupils: I 1 5 32 so col 

In RC schs: I 1 5 33 60 (03 

In other schs: 2 2 5 29 62 (0) 
CX Sig. = 0.541 

Sentence 9: "God helps me to lead a better life. " 

DS El NC A AS (NAl 

All f9C pupils: 3 a 27 36 24 [1] 

In RC schs: 3 a 26 3E3 25 Ell 

In other schs: 2 B 32 35 22 Ell 

CX2 Sig. = 0.563 

Sentence 10: "1 like school lessons about God very much. " 

13S 0 NC A AS C NA) 

All RC pupils: 13 30 26 22 7 col 

In RC schs: 14 31 27 22 5 col 

In other schs: 10 27 30 21 11 (1] 

CX2 sig. = 0.013 

. 1. 

'c See note, P. 151 CTable continues) 
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Table 2 [Cont. ] 

Roman Catholic Pupils: 
Total Number Sampled (N = 11133; 
In Roman Catholic Schools CN = 6821; 
In Other Schools CN = 2311. 

Sentence 11: "God means 

OS 

All RC pupils: 2 

In RC schs: 2 

In other schs: 3 

a lot to me. " 

0 NC A 

G 21 3E3 
7 22 37 

91S 41 

AS [NA] 

31 [0) 

32 col 

29 col 
CX2 Sig. = 0.613 

Sentence 12: "1 believe God helps people. " 

Os 0 NC A AS CNAI 

All RC pupils: 23 is 41 36 c (31 

In RC schs: 23 is 41 39 cil 

In other schs: 25 20 41 33 c (31 
CX2 sig. = 0.141 

Sentence 13: "Prayer helps me a lot. " 

Ds 13 NC A AS CNAI 

All RC pupils: 4 14 28 33 21 cil 

In RC schs: 4 14 26 34 20 C13 

In other schs: 4 13 34 27 21 (1] 
(X2 Sig. = 0.211 

Sentence 14: "1 know that Jesus Christ is very close to me. " 

13S 13 NC A AS CNAI 

All RC pupils: 3 7 31 34 25 C13 

In MC schs: 3 a 29 35 25 cil 

In other schs: 3 7 36 31 24 (0) 

CX2 Sig. 0.41] 

Sentence IS: "I think praying is a good thing. " 

Os 0 NC A AS CNAI 

All RC pupils: 2 6 19 44 29 (1] 

In RC schs: 2 6 is 44 29 cil 

In other schs: 2 6 21 43 27 (03 
CX2 Sig. 0.971 

(Table continues] 
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Table 2 CCont. ] 

Roman Catholic Pupils: 
Total Number Sampled (N = 11131; 
In Roman Catholic Schools CN = 6621; 
In Other Schools EN = 231). 

Sentence 16: "1 think the Bible is out of date. "* 

13S 0 NC A AS CNA) 

All RC pupils: 6 13 is 34 2E3 cil 

In RC schs: 6 14 20 34 25 cil 

In other schs: 4 11 14 33 37 cil 
2 cx Sig. 0.013 

Sentence 17,: "1 believe that God listens to prayers. " 

OS 0 NC A AS CNA] 

All RC pupils: 2 5 25 33 34 Ill 

In 19C schs: 2 5 24 33 35 C23 

In other schs: 3 5 26 33 33 C01 

CX2 Sig. = 0.701 

Sentence IS: "Je sus Christ doesn't mean anything to me. "* 

13S 13 NC A AS CNAl 

All RC pupils: 1 3 e 2a 59 col 

In f9C schs: 1 4 a 29 sa (0) 
In other schs: 3 2 S 23 64 col 

(x2 Sig. = 0.10) 

Sentence IS: "God is very real to me. " 

13S 0 NC A AS CNAI 

All RC pupils: 2 a 27 35 26 Ill 

In RC schs: 2 7 26 34 28 Ill 

In other schs: 2 9 21 39 2S (0) 
Cx 2 

sig. = 0.201 

Sentence 20: "Sa ying -ayers pr in sch ool does me n IP o good. " " 

Os 13 NC A AS CNAI 

All AC pupils: a 21 23 31 17 Ill 

In RC schs: 7 21 21 32 is (1) 

In other schs: 6 21 29 27 is (a] 
CX2 Sig. = 0.171 

J, "'See note, P. . 151 (Table continues] 
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Table 2 CCont. ] 

f9aman Catholic Pupils: 
Total Number Sampled CN 111311 
In Roman Catholic Schools CN = 6621; 
In Other Schools (N = 2311. 

Sentence 21: "The idea of God means much to me. " 

DS 13 NC A AS CNAI 

All RC pupils: 2 7 23 40 27 cil 
In 19C schs: 2 7 23 40 27 (1] 
In other schs: 2 a 24 42 23 (13 

(X2 Sig. 0.68) 
Sentence 22,: "1 believe that Jesus Christ still helps 

people today. " 

13S 0 NC A AS CNA) 

All RC pupils: 3 3 17 38 39 col 
In AC schs: 3 3 17 38 39 [1] 
In other schs: 3 4 17 38 38 (03 

CX2 Sig. O. e7l 
Sentence 23: "1 know that God helps me. " 

Os 0 NC A AS CNAI 

All HC pupils: 3 a 27 39 26 (13 

In RC schs: 2 6 27 3S 25 cil 

In other schs: 3 5 26 3S 26 (03 
CX2 Sig. O. SS) 

Sentence 24: "1 find it hard to bel ieve in God. "* 

as 0 NC A AS CNAj 

All HC pupils: 6 18 12 33 31 col 

In HC schs: 5 20 11 33 30 (1) 

In other schs: S 13 13 30 34 col 

(X2 Sig. = 0.053 

. 0. 

'See note, p. lSl 
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responses to the following sentences: 

3. Saying my prayers helps me a lot; 

4. The Church is very important to me; 
S. Going to Church is a waste of my time; 

a. I think people who pray are stupid; 
S. God helps me to lead a better life; 

10.1 like school lessons about God very much; 

11. God means a lot to me; 
12.1 believe God helps peoplat 
13. Prayer helps me a lot; 

14.1 know that Jesus Christ is very close to me; 

15.1 think praying is a good thing; 

17.1 believe that God listens to prayers; 
Is. Jesus Christ doesn't mean anything to me; 

21. The idea. of God means much to me; 
22.1 believe that Jesus Christ still helps people today; 

23.1 know that God helps me; 
24.1 find it hard to believe in God. 

The two instances where the differences are large enough 

to attract immediate attention are both concerned with the 

Bible, and are the responses to Sentences I and 16. For 

Sentence 1: 1 find it boring to listen to readings from the 

Bible, 59% of the pupils in non-denominational schools 

were not bored by the Bible read to themý compared with 44% 

in Roman Catholic schools Cit should be remembered that 

all the pupils were Roman Catholics]; and the figures for 

boredom were 26% and 32% respectively. For Sentence 16: 

I think the Bible is out of date, 70% of the pupils in 

non-denominational schools found the Bible up to date, 

compared with only 59% in Roman Catholic schools, while 

the obverse figures were 15% and 20% respectively. It 

would seem that being a pupil in a non-denominational 

school goes with having a more positive attitude towards 
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the Bible. This is a Finding which would be worth explor- 

ing Further, but was not pursued in this present enquiry. 

The other Five dependent variables where there were 

noticeable, but smaller, differences were the responses to 

the fallowing sentences: 

2.1 know that Jesus Christ helps me; 
S. I want to love Jesus Christ; 

7.1 think Church Services are baring; 

19. God is very real to me; 
20. Saying prayers in school does me no good. 

In three oF these, Sentences 2,6 and 20, the pupils in the 

Roman Catholic schools showed a rather more positive 

attitude than those in non-denominational schools. In the 

other two instances, Sentences 7 and 19, it was the other 

way round: the pupils in the non-denominational schools 

showed a slightly more positive attitude. It might be 

concluded from this that the ethos of a Roman Catholic 

school helps the pupils towards a more positive personal 

relationship with Jesus Christ, and that they Find school 

worship more attractive or helpful than their Fellows in 

non-denominational schools, but the differences in the 

Figures are not very large. It is interesting to note that 

Roman Catholic pupils in non-denominational schools are 

less bored by their attendances at Church services; this 

may reflect the experience of being part of the small 

congregations of country parishes (where there are no 

Roman Catholic secondary schools], and the enhanced social 

significance of the Sunday Mass for such groups; but again, 

there is not all that much difference in the Figures. For 

Sentence 20 CGod is very real to me) the difference between 
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the two groups is even smaller, even though it is just 

sufficient to attract attention. 

If all this were to be the only result of the enquiry, 

the hypothesis with which it began would be unsubstantiated: 

there appears to be no significant difference between the 

religious attitudes of Roman Catholic children who attend 

Roman Catholic secondary schools and those who attend non- 

denominational ones. This broad conclusion stands,. and will 

be confirmed by the more rigorous path analysis method of 

correlating the dependent and independent variables. But 

the range of information obtained for this enquiry made it 

possible to take account of another independent variable, 

another factor in the education of this sample of Roman 

Catholic children. This variable was the type of religious 

education received by the children in the non-denominational 

schools: whether it was specifically geared to their 

membership of the Roman Catholic Church. The results 

obtained when this factor was taken into account are 

reported in the next section. 
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C: Multivariate Correlations by Type of School 

and Religious Education 

Amongst the Roman Catholic pupils in non-denominational 

schools, some were provided with specifically Roman Catholic 

religious education lessons and some were not; this 

difference could be entered into the calculations as another 

independent variable, and so divide the total sample into 

three groups and compare the results. These statistics are 

presented in Table 3 and its associated graphs. The 

percentages represent the dependent variables, the responses 

to each of the 24 sentences, which are the evidence For 

religious attitude. The First line of statistics gives the 

results for the whole sample, as an aid to comparison. The 

other three lines give the results for Roman Catholic pupils 

in Roman Catholic schools C662 in number], for those in non- 

denominational schools who receive Roman Catholic religious 

education (121 in number], and for those in non-denominational 

schools who do not C110 in number]. No account was taken of 

whether the Roman Catholic religious education provided for 

the pupils in non-denominational schools was received in 

school or not, For in either case it would be given by 

similar people: the local priest, or a Roman Catholic teacher 

an the staff of the school. The graphs follow a similar 

format for each sentence. The analysis at this stage is 

again based on the impression gained from a visual-comparison 

of the statistics, but it will be Followed in the next stage 

by the more dependable method of path analysis. 

(Text continues on page 2173 
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Table 3 

Roman Catholic Pupils: 
Total Number Sampled (N = 11133; 
In Roman Catholic Schools (N = 862); 
In Other Schools, receiving Roman Catholic Religious 

Education (N = 1213; 
In Other Schools, not receiving Roman Catholic Religious 

Education (N = 1103. 

Sentence 1: "1 find it boring to listen to readings from 
the Bible. "* 

13S 13 NC A AS CNAI 

All RC pupils: a 23 21 37 11 (13 
In HC schs: B 24 23 34 10 C13 

In other schs, 
with RC RE: 51 13 is 50 17 (11 

In other schs, 
without RC RE: is is 16 43 a col 

CX2 Sig. 0.013 

fentence 2: "1 know that Jesus Christ helps me. " 

OS 0 NC A AS CNAI 

All RC pupils: 2 5 26 41 24 C13 

In RC schs: 2 5 26 42 25 C13 

In other schs, 
with RC RE: 0 4 33 39 24 col 

In other schs, 
without RC RE: 5 5 38 34 18 C13 

CX2 Sig. 0.063 
Sentence 3: "Saying my prayers helps me a lot. " 

13S 0 NC A AS (NAI 

All RC pupils: 4 13 26 35 19 C13 

In RC schs: 4 13 28 36 19 (1) 

In other schs, 
with RC RE: 1 10 28 37 23 (23 

In other schs, 
without RC RE: 7 19 23 26 19 (1) 

CX2 Sig. 0.141 

Sentence 4: "The Church is very important to me. " 

13S 0 NC A AS CNA3 

All RC pupils: 3 14 26 34 23 col 

In RC schs: 3 14 25 34 23 (1) 
In other schs, 
with RC RE: 3 12 26 38 23 col 
In other schs, 
without RC RE: 4 16 27 31 21 C13 

t-1 
. See note, P. 1 

1 
! 51 (Table 

CX 2ýi g. 0.96) 
continues) 
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Table 3 (Cont. ] 

Roman Catholic Pupils: 
Total Number Sampled [N = 11131; 
In Roman Catholic Schools CN = 8821; 
In Other Schools, receiving Roman Catholic Religious 

Education (N = 1213; 
In Other Schools, not receiving Roman Catholic Religious 

Education (N = 1103. 

Sentence 5: "Going to Church is a waste of my time. "* 

13S 0 NC A AS CNAl 

All RC pupils: 4 9 is 34 3S Ell 

In RC schs: 4 S 15 34 38 Ell 

In other schs, 
with RC RE: 

.2 
S is 35 3S col 

In other schs, 
without RC RE: S s is 30 42 (1] 

CX2 Sig. 0.681 

Sentence 6: "1 want to love Jesus Christ. " 

13S 13 NC A AS CNAI 

All RC pupils: 2 3 Is 35 39 cil 

In RC schs: 2 3 1E3 35 41 cil 

In other schs, 
with RC RE: a 3 is 39 3S col 

In other schs, 
without RC RE: 5 6 32 32 2S (03 

CX2 Sig. 0.01) 

Sentence 7: "1 think Church services are boring. "* 

Os 13 NC A AS CNAI 

All AC pupils: S 27 21 26 is C13 

In RC schs: 9 29 21 27 Is 101 

In other schs, 
with RC RE: s 25 17 32 17 CO) 

In other schs, 
without RC RE: 13 Is 24 34 13 (3) 

cx Sig. 0.203 

Sentence 8: "1 think people who pray are stupid. 11' 

13S 0 NC A AS CNAI 

All HC pupils: 1 1 5 32 so (0) 

In RC schs: 1 1 5 33 so CO) 

In other schs, 
with RC RE: 1 2 5 31 62 CO) 

In other schs, 
without AC RE: 3 3 5 26 62 CO) 

CX2 Sig. 0.271 
'PSee note, p. 151 (Table continues3 



Table 3 (Cont. ] 

Roman Catholic Pupils: 
Total Number Sampled CN = 11133; 
In Roman Catholic Schools CN = 6623; 
In Other Schools, receiving Roman Catholic Religious 

Education CN = 1213; 
In Other Schools, not receiving Roman Catholic Religious 

Education (N = 1101. 

Sentence S: "God helps me to lead a better liFe. 1' 

13S 0 NC A AS CNAI 

All 19C pupils: 3 E3 27 31B 24 Cil 

In RC schs: 3 E3 26 36 25 Ell 

In other schs, 
with HC HE: 1 s 34 33 26 C23 

In other schs, 
without AC HE: 4 11 30 37 18 103 

CX2 sig. 0.38) 

Sentence 10: "1 like sc hool lessons about God very much. " 

OS 13 NC A AS CNAI 

All HC pupils: 13 30 26 22 7 Col 

In AC schs: 14 31 27 22 5 Col 

In other schs, 
with AC HE: 5 22 32 2S is C13 

In other schs, 
without RC HE: is 32 2B 17 7 C13 

CX2 Sig. 0.01) 

Sentence 11: "God means a lot to me. " 

13S 0 NC A AS CNA) 

All RC pupils: a 21 38 31 CO) 

In AC schs: 2 7 22 37 32 col 

In other schs, 
with 19C RE: 1 6 20 42 31 col 

In other schs, 
without RC HE: 6 12 Is 40 26 C13 

CX2 sig. 0.083 

Sentence 12: "1 believe God helps people. " 

13S 0 NC A AS CNAI 

All RC pupils: 2 3 is 41 38 (03 
In RC schs: 2 3 is 41 39 (13 
In other schs, 
with RC RE: 13 le 42 36 Col 

In other schs, 
without'RC RE: 36 21 40 30 (03 

CX2 sig. 0.45) 
(Table continues) 
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Table 3 CCont. ) 

Roman Catholic Pupils: 
Total Number Sampled EN = 11131; 
In Roman Catholic Schools (N = sa2l; 
In Other Schools, receiving Roman Catholic Religious 

Education (N = 1211; 
In Other Schools, not receiving Roman Catholic Religious 

Education (N = 1103. 

Sentence 13: "Prayer helps me a lot. " 

13S 0 NC A AS CNAI 

All RC pupils: 4 14 26 33 21 cil 

In FIC schs: 4 14 2S 34 30 (1) 

In other schs, 
with RC RE: 2 10 35 31 21 C23 

In other schs, 
without RC RE: 7 is 32 2S is (13 

CX2 Sig. 0.243 

Sentence 14: "1 know that Jesus Christ i s very close to me. " 

13S 13 NC A AS CNA) 

All RC pupils: 3 7 31 34 25 (1) 

In RC schs: 3 a 2S 35 25 cil 

In other-schs, 
with RC RE: 2 4 3S 33 2S col 

In other schs, 
without RC RE: 5 s 3S 2S 22 col 

CX2 Sig. O. SO) 

Sentence 15: "1 think praying is a good thing. " 

Ds 0 NC A AS ENAI 

All RC pupils: 2 6 is 44 29 C13 

In RC schs: 2 6 is 44 2S cil 

In other schs, 
with RC RE: 14 21 44 30 C03 

In other schs, 
without RC RE: 4 a 20 43 25 Ell 

- 
CX2 Sig. 0.793 

Sentence 16: "1 think the Bible is out oF date. "* 

OS 0 NC A AS CNAI 

All RC pupils: 6 13 19 34 28 Ell 

In RC schs: 6 14 20 34 25 (13 

In other schs, 
with Fic RE: 2 10 17 31 39 (1) 

In other schs, 
without RC HE: 6 12 12 34 35 (2) 

CX2 Sig. 0.163 



Table 3 [Cont. ] 
1= I 

Roman Catholic Pupils: 
Total Number Sampled EN = 11131; 
In Roman Catholic Schools EN = 6823; 
In Other Schools, receiving Roman Catholic Religious 

Education CN = 121); 
In Other Schools, not receiving Roman Catholic Religious 

Education CN = 110). 

Sentence 17: "1 believe that God listens to prayers. '' 

13S 0 NC A AS CNA) 

All RC pupils: 2 5 25 33 34 C13 

In RC schs: 2 5 24 33 35 C23 

In other schs, 
with RC RE: 0 7 21 36 36 Cal 

In other schs, 
without RC RE: 6 4 31 31 26 C13 

CX2 Sig. 0.053 

Sentence 16: "Jesus Christ doesn't mean anything to 

13S 0 NC A AS CNA) 

All AC pupils: 1 3 S 26 5S C (33 

In AC schs: 1 4 a 2S 5a C (3) 

In other schs, 
with RC RE: 2 1 7 21 69 col 

In other schs, 
without RC RE: 33 10 26 SE3 col 

CX2 sig. 0.20) 

Sentence IS: "God is very real to me. " 

13S 13 NC A AS CNAI 

All AC pupils: 2 S 27 35 26 Cil 

In RC schs: 2 7 28 34 28 C13 

In other schs, 
with RC RE: 1 7 is 43 32 Col 

In other schs, 
without RC RE: 3 11 25 36 26 CO) 

CX2 sig. 0.423 

Sentence 20: "Sa ying prayers in sch ool does me no good. "* 

OS 13 NC A AS CNAI 

All HC pupils: B 21 23 31 17 C13 

In RC schs: 2 21 21 32 1B (13 

In other schs, 
with RC RE: 7 22 34 31 is CO) 

In other schs, 
without RC RE: 10 20 34 22 14 Cil 

CX2 Sig. 0.01) 

*See notes P. 151 [Table continuesl 



Table 3 (Cant. ] 
I=a 

Roman Catholic Pupils: 
Total Number Sampled (N = 1113]; 
In Roman Catholic Schools EN = 6821; 
In Other Schools, receiving Roman Catholic Religious 

Education (N = 1211; 
In Other Schools, not receiving Roman Catholic Religious 

Education EN = 1103. 

Sentence 21: "The idea of God means much to me. " 

DS 0 NC A AS CNAI 

All RC pupils: 2 7 23 40 27 cl) 

In RC schs: 2 7 23 40 27 C13 

In other schs, 
with RC RE: 0 6 2S 45 24 col 

In other schs, 
without RC RE: 5 10 22 39 23 [21 

CX2 sig. 0.251 

Sentence 22: "1 believe that Jesus Christ still helps 
people today. " 

DS 13 NC A AS CNAI 

All RC pupils: 3 3 17 36 3S col 

In 19C schs: 3 3 17 38 3S cil 

In other schs, 
with RC HE: 02 Is 36 42 co) 

In other schs, 
without AC RE: 66 is 36 34 col 

CX2 sig. 0.221 

Sentence 23: "1 know that God helps me. " 

13S 13 NC A AS CNAI 

All PC pupils: 3 6 27 39 26 Ell 

In PC schs: 2 6 27 39 25 Ell 

In other schs, 
with PC RE: 1 4 26 43 26 col 

In other schs, 
without PC RE: 6 6 26 35 27 col 

2 Cx sig. 0.621 

Sentence 24: "1 find it hard to bel ieve in God. " * 

OS 0 NC A AS C NA) 

All PC pupils: 6 18 12 33 31 col 

In PC schs: 5 20 11 33 30 Ell 

In other schs, 
with RC RE: E3 

In other schs, 
without RC RE: 9 

*See note. n- i=-i 

11 14 31 36 col 

16 13 30 33 col 

CX2 sig. 0.473 
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I FIND IT BORING TO LISTEN TO READINGS FROM THE BIBLE 

DS D NC A AS 
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I KNOW THAT JESUS CHRIST HELPS ME A LOT " 
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3, SAYING MY PRAYERS HELPS ME A LOT 

DS D NC A AS 

No Answer 

PN ev. 4 3 5P 

No Answer 

36% 

I 

No Answer 2/lt 

3 7% 

No Answer 1ý1 

21cf. 
&1o 
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THE CHURCH IS VERY IMPORTANT TO ME " 

DS D NC AS 

xo Answer o 

No Answer 1% 

3 06 

No Answer 0 

38% 

No Answer lljý. 

,5-, Df 3 4%, 

270! o 31% 
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GOING TO CHURCH IS A WASTE OF MY TIME 

DS D NC A AS 

No Answer'lý- 

34% 3 8/,, 

Ho Answer 0 

3 5% 30 

-1 

No Answer 11, l-'D 

420 
3c 

16% 
6% 6% 

No Answer 111'o' 

3A5.1 3 &If,, 
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Ise 

AQ 
r, %%, i 

lio Answer 

3 9% 3 ýOlf. 

3% 
18% 

No Answer 1% 

3 5% 41% 

No Answer o 

^Cf 
V. 

V-/Q r- 

i V. 

39% 39% 

No Answer 0 

2d1o 32% 
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I THINK CHURCH SERVICES ARE BORINC 

mQ Lw%. ý D NC A AS 

No Answer 1ýc 

No Answer 0 

Vo 27ýo 

No Answer 

No Answer YO 

3elo 

27% 28% 

3 eo 
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DS D NC A 

TIO 

1% 2% 

74-1 

. 41, 
- 

Y. 5/71- 

3 3% 

31% 

28% 

200 

AS 
No Answer 0 

601% 

No Answer 0 

60% 

No Answer 

6 eý, 

No Answer 0 

62dy- 
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90 11 COD HELPS ME TO LEAD A BETTER LIFE " 

mc 
Lv^j D NC A AS 

No Answer 1% 

36'4 

No Answer 1ý. 

38% 

No Answer 21j"o' 

NO Answer 

Vo 

34P/1- 3 V- 
ý. j 
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100 11 1 LIKE SCHOOL LESSONS ABOUT GOD VERY MUCH " 

DS D NS A AS 

No Answer 0 

No Answer 

No Answer 1ý. 

32% 

NO Answer 1%o 

32% 2A 

30% 2 Vo 

31% 27To --4 
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No Answer 0 .. 

37% 
«Z -d- 

4 

20% 

1% 

4' 

No Answer 0 

31% 

No Answer 

u/g 

No Answer 0 
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ncz 
&. O%a NC A 

41% eo 

No Answer 0 

39% 

AS 
No Answer 0 

i V. 

e0 

No Answer 0 

18% 

1% 

eo 

No Answer 0 

40% 

: I"'- 
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13* " PRAYER HELPS ME A LOT " 

DS D NS A 

3 

34% 

20/fa 
- -ýf 

AS 

No Answer lro 

No Answer 0 

No Answer ea 

No Answer 1ý6 

20S 

1 35% A 104 
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14 . 11 1 KNOW THAT JESUS CHRIST 15 VERY CLOSE TO ME " 

r%e% 
Uo D NC AS 

No Answer 111o 

x1of. 46 

No Answer 1% 

No Answer 0 

36% 

No Answer 0 

65- t 

0. 

, ýnd 
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DS D NC A 

44 lo 

Oo 

,, & . ed 
c7o r 

U/0 
lg'/'-. 

44% 

21% 

1% 4% 
_j 

I 43o 

201do 

AS 

No Answer 105 

No Answer 1% 

29% 

No Answer 0 

3 0% 

No Answer 1,, ýo 

25% 

r- W/ 
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16.11 1 THINK THE BIBLE IS OUT OF DATE 11 

ý DS D NS A AS 

No Answer 1% 

No Answer 1% 

34% 

No Answer 11% 

39% 

NO Anl3W8r 

341% 35% 

34% 
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17- "I BELIEVE THAT GOD LISTENS TO PRAYERS 11 

DS D NC A AS 
No Answer 1% 

No Answer 2-% 

35%, 

No Answer 0 

3 

No Answer 1P 

Cz-r"-O, 

3 Yfa 34to 

31% 2eo 
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rl%c% 
L)o D NC A 

C: Iu 

A cz /-%%. i 

No Answer 0 

59/,, 

No Answer 0 

5 8% 

Oo 80/0 

2 

No Answer 0 

69 el- 

21 

2% 1% 

No Answer 0 

5 80% 

26,14a 

10% 
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19. " COD IS VERY REAL TO ME " 

DS D NS A AS 

No Answer 1ý5 

34% 3ý 

No Answer 0 

43% 
32% 

70/6 
1 

No Answer 0 

36% 

No Inswer 1,00 

35% 
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20. " SAYINC PRAYERS IN SCHOOL DOES ME NO COOD 11 

DS ,D NS A AS 

No Answer 

31% 

No Answer 1% 

32% 

No Answer 0 

No Answer 

3 4% 
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Q0 

No Answer 1% 

4CO 

23% 
27% 

No Answer 

45% 

21,11 THE IDEA OF GOD MEANS MUCH TO ME " 

DS D NS A AS ' 

No Answer 1ýý 

40% 

e-. t 

26%o II 20/o 

No Answer 21, 'Io 

10% 

391% 

2 2/1'a 2 Vo 
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22. "I BELIEVE THAT : )ESUS CHRIST STILL HELPS PEOPLE TODAY of 

DS NS A AS 

No Answer 0 

3 B% a eo 

No Answer 

38% ' 39% 

No Answer 0 

4 2% 

1 

0% 2% 

No Answer 0 

385, - 
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39% 

No knswer 

D NS A AS 

No Answer 

39% 

27% 112 Vo 

cd- ý lu 
6% 

4 35v 

29/0 

06 '' 
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No Answer 
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24"o "I FIND IT HARD TO BELIEVE IN GOO 
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No Answer 0 

No Answer 1% 

33'/'ý, - 'Am 

No Answer 0 

a 

,f 36: 

NO Answer 0 

I 

30% 3 Ylo 
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The impression given by the statistics is again more 

easily recognised by combining the 'agree' and 'agree 

strongly' Figures an the one hand, and the 'disagree' and 

'disagree strongly' Figures an the other hand, as was done 

in earlier stages oF the presentation oF results. The 

Figures For the 24 sentences, in this simpliFied Form, are 

as Follows: 

Sentence RC Schools Others with' RC HE 
Others without 

RC RE 

Pos. Neg. Pos. Neg. Pos. Neg. 

1. 44% 32% 67% 18% 51% 34% 

2. 67 7 63 4 S2 10 

3. as 17 so 11 45 26 

4. 57 17 61 is 52 20 

a. 72 13 74 10 72 12 

a. 76 a 78 3 as 11 

7. 42 36 49 34 47 26 

S. S3 2 S3 3 so 6 

S. 63 11 59 6 55 Is 

10. 27 45 40 27 24 47 

11. 69 S 71 7 66 is 

12. e(3 a 78 4 70 S 

13. 64 is S2 12 44 23 

14. so 11 59 6 51 14 

15. 73 a 74 a 66 12 

is. as 20 70 12 as is 

17. as 7 72 7 59 10 

Is. E37 5 so 3 E34 a 

19. 62 9 75 8 62 14 

20. so 23 47 29 36 30 

21. 67 9 69 6 62 is 

22. 77 6 so 2 72 12 

23. 64 a 69 5 62 12 

24. 63 25 67 19 63 25 

These figures, in which the most relevant comparisons 
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are between non-denominational schools whose Roman 

Catholic pupils receive Raman Catholic religious education 

and those schools where this does not pertain, present a 

very different picture oF the religious attitudes oF Roman 

Catholic pupils in non-denominational schools. They 

reveal a marked contrast between the ones who receive 

specifically Roman Catholic religious education by some 

means or other, and those who do not. In the responses to 

every sentence there is a larger positive attitude in the 

former, and in all but one of the responses to the 24 

sentences there is a larger negative attitude in the latter. 

The exception in the pattern of negative attitudes occurs in 

connection with Sentence 7: 1 think Church services are 

baring, where the pupils who do not receive any Roman 

Catholic religious education are less bored by the Church 

services they attend. The differences are striking in the 

responses to six of the sentences: 

1.1 Find it baring to listen to readings From the Bible; 

3. Saying my prayers helps me a lot; 

6.1 want to love Jesus Christ; 

10.1 like school lessons about God very much; 
17.1 believe that God listens to prayers; 
1S. God is very real to me; 

of which the responses to Sentence 10 are particularly 

conspicuous for their divergence. The pupils For whom no 

specifically Roman Catholic provision is made show far 

greater dislike of their religious education, possibly 

because it is in such lessons that they are most aware of 

their religious difference from other pupils rather than 

because of anything defective in the lessons themselves. 
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There are easily identifiable but less striking 

differences of attitude shown in the responses to a further 

tan of the sentences as well: Sentences 2,4,9,11,12,13, 

14,20,21. and 22. Between them these sentences belong to 

all six categories identified earlier: God, Jesus, the Bible, 

Prayer, Church, and School Religion, which indicates that 

the difference in religious attitude, as measured by the 

responses to this particular set of 24 sentences, applies 

to all six aspects of religion mentioned in the sentences. 

By the same token, the Roman Catholic pupils in non- 

denominational schools with provision for Roman Catholic 

religious education tend to have a more positive religious 

attitude than their fellows in Roman Catholic schools, but 

only conspicuously so in their responses to four of the 

sentences: 

I find it boring to listen to readings from the eible; 

10.1 like school lessons about God very much; 

16.1 think the Sible is out of date; 

19. God is very real to me. 

In one instance the difference is conspicuous in the other 

direction; the pupils in Roman Catholic schools show a 

markedly more positive attitude towards Sentence 13: Prayer 

helps me a lot. 

The provisional conclusion to be drawn from the results 

so Far is that the enquiry has shown that Roman Catholic 

pupils in non-denaminational schools have a general religious 

attitude every bit as positive as pupils in Roman Catholic 

schools, provided they are receiving speciFically Roman 

Catholic religious education. Indeed, in some respects 

their attitude is more positive than is the attitude oF those 
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in Homan Catholic schools. Where, however, there is no 

specifically Roman Catholic provision for religious educa- 

tion, the pupils' attitude is definitely'less positive. A 

word of warning is appropriate, however, that the differ- 

ences should not be over-emphasized. The figures show 

that even the pupils identified as scaring lowest in this 

attitude scale are still showing a strongly positive 

attitude towards their religion. 

It only remains no w, in the presentation of results, 

to consider the results of the path analysis. 
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Multivariate Correlations Using Path Analysis 

So far, in the presentation of results, the correlations 

between the various values obtained For the dependent 

variable, religious attitude, and the independent variables, 

have been assessed by the impression gained by a simple 

examination of the statistics, without using any of the 

more rigorous analytical techniques available for such a 

task. This final stage of the presentation of results now 

turns to one of these techniques, path analysis. Religious 

attitude, the main subject of this enquiry, is designated 

the ? dependent' variable because it is assumed that it is 

this which is affected by any changes in the other factors 

under observation, the 'independent' variables, of which the 

most important for this enquiry is the kind of school 

involved - whether it is Roman Catholic or non-denominational. 

Path analysis is an extension of the linear multiple 

regression method of identifying the relative strengths of 

the, various variables in a multivariate situation, by 

employing a correlation coefficient For each set of relation- 

ships between variables. The main relationships of interest 

are those which are identified between the dependent 

variable and the independent variables, but at certain 

stages in the analysis it is also necessary to take account 

of the correlationships between the independent variables 

themselves. The correlation coefficient employed in this 

analysis is the one in most general use: the Pearson product- 

moment coefficient of correlation, symbolised by Irl, which 

is expressed numerically as a decimal fraction between zero 
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and one, and is qualified by a positive or negative sign. 

'One' signifies perfect correlation between two variables, 

where one of them changes exactly in step with the other; 

'zero' signifies that there is no correlation between the 

two variables. The positive sign indicates that an 

increase in the value of one variable is accompanied by an 

increase in the value of the other; conversely, the 

negative sign indicates that one decreases as the other 

increases. The extension of linear multiple regression 

referred to, which characterises path analysis, is the 

i technique of using the correlation coefficient to treat a 

number of independent variables as constant, while at the 

same time introducing a further independent variable and 

identifying the change of value Cif any] in the dependent 

variable. By this means it is possible to isolate the 

correlation pattern between a particular independent vari- 

able and the dependent variable in a multivariate enquiry 

and quantify it. It is also possible to identify a 

'causal' relationship, in terms oF the efFect that change 

in the independent variable has on the dependent variable. 

Fortunately, there are standard computer programmes 

published for obtaining the necessary coefficientaCil, for 

in a multivariate situation it is also necessary to evalu- 

ate the relative importance of a number of independent 

variables in their effect on the dependent variable. 

The First stage in the path analysis is the construct- 

ion of a correlation matrix, using Pearsonts correlation 

coefficient to express the strength of the co-relationship 

between any two of the variables, together with the 



223 

probability proportion for significance. The correlation 

matrix for this present enquiry is given on the next page, 

where it expresses the characteristics of the total sample. 

This yields the Following information about the information 

obtained from, and about, this total sample of Roman 

Catholic secondary school pupils, reading across the matrix 

line by line: 

a] Religious attitude decreases with age Cas shown by 

the negative sign]; 

b] Girls (who were coded 1213 have higher attitude scores 

than boys Ccoded 111]; 

C] Pupils who attend church more often have a more 

positive attitude; 

d] The social class of the pupil Cascartained by parental 

occupation), is not significant; 

a] The denominational affiliation of the school is not 

significant. In other words, much the same religious 

attitude scores were obtained for Roman Catholic pupils 

in Roman Catholic schools as for Roman Catholic pupils 

in non-denominational ones. It is this correlation 

which is to be the main subject of the path analysis. 

Then, reading across the next line, about the denomination 

of the school: 

f] The Roman Catholic schools (coded 1213 have slightly 

more older pupils in this sample than the non- 

denominational schools (coded 1113; 

g) The Roman Catholic schools have slightly more girls 

in the sample than boys; 

(Text continues an page 2253 
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Attitude 

Dtinomination 
of school 

Social Class 

Church attend- 
ance 

Sex 

Correlation Matrix of Total Sample 

Year 

-. 1576 
p . 001 

(a) 

+. 1714 
p . 001 

(f ) 

-. 1967 
p . 001 

(j) 

+. 1075 
p. 001 

(M) 

+. 0918 
p . 001 

Sex 

+. 1689 
p . 001 

(b) 

+-0735 
p . 01 

(g) 

-. 0121 
ITS 

(k) 

+-1437 
p . 001 

(n) 

Church Social 
Attend. Class 

+-3079 -. 0501 
p . 001 NS 

(c) (d) 

+-0701 
p . 01 

(h) 

-. 1481 
p . 001 

(1) 

+. 0286 
NS 
(i) 

Dehom. of 
School 

+. 0001 
NS 

The letters in brackets below each set of figures refer 
to points made about this matrix in the text. 



225 

h] Pupils in Roman Catholic schools attend church more I 

often than those in non-denominational schools. This 

may show the inFluence oF the rural'pupils in the 

sample, for whom a Roman Catholic church is not so 

accessible; 

il Social class is not signiFicant: there is much the 

same distribution of social classes in Roman Catholic 

and non-denominational schools. 

Then, on the next line, about social class: 

j) The social class of the parents increases-Cin terms 

of status of their occupations] with the age of the 

pupils in the sample. [The negative sign appears here 

because social class was coded with classification I 

as 111,11 as 121, etc. ]; 

There is no significant difference of social class 

between boys and girls; 

13 Increase in social class Ci. e. classes I and III goes 

with increased church attendance. 

Then, on the next line, about church attendance: 

ml This shows that older pupils in this sample attend 

church more frequently than do younger pupils. It may 

be that this result is affected by 01 below, which 

shows that there were more girls in the higher age- 

ranges of the sample, combined with the point about 

to be made: 

n) Girls (coded 121) attend church more frequently than 

boys Ccoded 1111.1 

Finally, on the line about the sex of the pupils in the sample: 

ol Thera were more girls than boys in the higher age-ranges 
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of the sample. 

Linear multiple regression analysis Cof which path 

analysis is an extension] requires not only an evaluation 

of the strengths of the various correlations, but also an 

evaluation of the relative strength of two variables in 

their combined effect on a third one. In the case of this 

enquiry, it is an evaluation of any two of the independent 

variables Csuch as church attendance and social class] an 

the dependent variable, religious attitude. The co- 

efficient which expresses this relative str ength is the 

Beta weight, the standardised regression coefficient, which 

takes into account the range of scores within the variables. 

It is this which is used as the all-important path co- 

efficient to express the predictive, or 'causal' strengths 

of the various independent variables in their influence an 

religious attitude. The significance of any particular 

independent variable, in terms of its path coefficient, can 

than be ascertained by controlling for the variables intro- 

duced at earlier stages in the calculation. For this final 

purpose, a further coefficient is relevant, a multiple 

coefficient of alienation, IRI, more usually referred to as 

the 'residual', which is a measure of the error component. 

Fortunately, again, the use of a computer and reliable 

published programmes, brings this method of analysis within 

reach of an investigator who is not a specialist in 

statistics. 

To sum up so far: 'path analysis' is so named because 

it represents the system of relationships between variables 

by means of diagrams in which the variables are connected 
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by lines or 'paths', which also indicate the efFec 

one variable on another. The strength of the relat 

between variables can be indicated numerically on th 

by means of a coefficient of correlation, the Beta we 

which indicates how changes in the independent variabl 

match changes in the dependent variable. By entering t, 

strengths Into the calculations in strict order it is 

possible to make allowance for the independent variables 

Cage, sex, social class, church attendance) which are not 

the first concern of this enquiry, and isolate the 

independent variable in which it is particularly interested: 

the type of school, whether it is Roman Catholic or non- 

denominational. The correlational matrix has already shown 

that the effects of this aspect of the situation on the 

religious attitude of the pupils seems to be negligible, 

but it remains to be seen whether this remains the case 

when the effects of the other independent variables, the 

other factors, are taken into account. . 

The first of the path-model diagrams, Path Model 1$ 

shows the correlations, respectively, of age, sex, and 

social class, with the religious attitude scares of all 

the Roman Catholic secondary school pupils in the sample, 

without any consideration of their church attendance or of 

the type of school they attend. The analysis starts with 

these three independent variables because they are not 

within the children's own choice, and thus can be considered 

to be outside the pupil's control. Obviously this is so for 

je and sex, but it ýs also the case for social class as 

ýs is here defined in terms of the occupation of the 

(Text continues on page 2293 
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Path Model I 

Sex Social Class 

+. I 

Religioup Attitude 

Ir 
. 9683 

Path Model 1A 

Age Sex Sccial Class 

School 

N 
ýNS 

Religious Attitude 

. 9675 
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pupil's father or guardian. 

The next stage, represented by Path Model IA, is to 

introduce a Fourth independent variable, attendance at a 

Roman Catholic school, to see if this makes any difference 

to the predicted religious attitude, having now controlled 

for sex, age and social class. It proves not to make any 

significant difference but this result is still insecure 

until the effects of church attendance have been taken 

into account. 

Path Model 2 expresses the correlations between the 

three independent variables outside the pupil's control, 

sex, age and social class, and the independent variable 

which is a matter of choice for them, church attendance. 

The path model shows that sex and social class are 

significant here, but not the age of the children in this 

particular sample. So far, then, it has been found that 

age is a predictor of religious attitude but not of church 

attendance. 

Path Model 3 brings together Path Models 1 and 2, to 

show the correlations of four of the independent variables, 

sex, age, social class and church attendance, with the 

dependent variable, religious attitude, when their effects 

are considered together. This model shows that social 

class only affects attitude through the effect it has on 

church attendance, not directly. The sex of the pupil has 

a significant effect on both church attendance and 

attitude. The age of the pupil only affects attitude. 

This means, incidentally, that the girls are more religious 

(Text continues on page 2313 
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Sex 

Path Model 2 

Age 
I 

I 
NS 

-j- 

Church Attendance 
4% 

R: . 9743 

Path Model 

Social Class 

Age Sex Social Class 

14 

Church Attendance 

I/ 
t 

. 9748 

v 

Religici.;. s Attitude 
t 

R: . 9234 
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than the boys on two accounts: their church attendance and 

their religious'attitude, but this Is not the main concern 

of this enquiry. 

Path Model 4 represents the point in the analysis when 

it is possible to evaluate the effects of the independent 

variable with which this enquiry is particularly concerned: 

attendance at a Roman Catholic school. This now tests the 

hypothesis from which the enquiry started, that attendance 

at a Roman Catholic secondary school goes with CIcauses"'. 21 

a more positive attitude towards religion amongst Roman 

Catholic pupils, than when Roman Catholic pupils attend a 

non-denominational school. The result is well below the 

level chosen as a criterion of significance. This means 

that when all the other factors examined have been taken 

into account, it makes very little difference to the 

religious attitudes of Roman Catholic pupils whether they 

attend a Roman Catholic secondary school or not. In both 

types of school, religious attitudes are much the same for 

Roman Catholic pupils of similar age, sex, social class 

and level of church attendance. 

Only when a further independent variable is introduced 

is there any evidence of significant difference in attitude. 

This further variable is obtained by subdividing the 

category 'non-denominational school' into those where 

Roman Catholic pupils received specifically Roman Catholic 

religious education in some way, and those whose Roman 

Catholic pupils did not. Path Models I-4 take no account 

of this distinction. When it is introduced, in Path Model 

S, it emerges that there is a marked difference between 

CText continues an page 2331 
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Path Model 

Rom, qn Catholic 
School 

I*% 
N 

Social Class 

+. 14 -. 14 

Church Attendance 

R: 
ý9748 

+. 30 

Religious Attitude 
t 

R: . 9234 

Path Model 5 

Age 

Rnmnn Catholic 
School with 

RC RE -. 20 

Roman Catholic NS 
L School without 

RC RE 

-. 07 ý*A 
+-30 

Vy 

neligious Attitude 

R: . 9196 

School without 
RC RE 

**., 
NN\ 

. 07 

Sex Social Class 

+-14 14 

+. 14 

Church Attendance 

R: 
"ý9748 

Age Sex 
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the two kinds oF Roman Catholic pupils in non- 

denominational schools. Those who received no spaciFic- 

ally Roman Catholic religious education showed a signiFic- 

antly lower score in their responses to the sentences 

about religious attitude than those who did have special 

Roman Catholic provision made For them. The impression 

gained earlier by visual inspection oF the statistics is 

thus conFirmed by the much more rigorous method oF 

analysis provided by path analysis. 

Reference 0: Multivariate Correlations Using Path 

Analysis section 

C13 Nie, N. H., SPSS: Statistical Package For the Social 

Sciences New York, 19753, pp. 364ff. 
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CONCLUSIONS 

The main conclusion of this study can be stated clearly: 

the working hypothesis that Roman Catholic pupils in 

Roman Catholic secondary schools have a more positive 

attitude towards religion than Roman Catholic pupils in 

non-denominational schools has not been established. The 

test instrument used, a 24 sentence Likert-scale question- 

naire, has detected no significant difference between the 

two kinds of school. When the analysis was refined to 

identify any significant differences between Roman 

Catholic pupils in non-denominational secondary schools 

who received specifically Roman Catholic religious 

education, and those who did not, it was found that those 

who did have specifically Roman Catholic provisions made 

for them scared more highly than those who did not. It 

would even follow, therefore, that Roman Catholic pupils 

in non-denominational schools who have Roman Catholic 

religious education show a slightly more positive overall 

attitude towards religion than the pupils in the Roman 

Catholic schools. 

This conclusion must now be refined. Firstly, the 

conclusion only applies with the strictest rigour to the 

information obtained about the 1,113 Roman Catholic pupils 

within the Strathclyde Region of Scotland who provided 

answers to the questionnaires. It could be argued that no 

really firm conclusions can be drawn from these results 

about any other pupils in Strathclyde, still less about 

pupils elsewhere. But care was taken to get as 
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representative a sample as possible, which reflected the 

probable distribution of Roman Catholic secondary school 

pupils in Scotland, between Roman Catholic and non- 

denominational schools. Moreover, although the pupils in 

the sample were all located within the Strathclyde Region, 

they came from parts of the region which reflected the 

very wide range of geographical and economic conditions 

to be found in Scotland as a whole. Sax, Age and Social 

Class were all reasonably well reflected in the sample; 

the questionnaires were all administered during the same 

part of the School Year, and under the same conditions of 

confidentiality. None of the groups of questionnaires 

showed any signs of doubt about the secrecy of the oper- 

ation, or any differences in the seriousness and care with 

which they had been completed. Under these circumstances, 

it might reasonably be concluded that similar results 

would be obtained for other Roman Catholic pupils in 

Strathclude Region and also in other parts of Scotland. 

On the basis of this particular test instrument, the 

religious attitudes of Roman Catholic secondary school 

pupilsare not affected by whether or not they are at a 

Roman Catholic or a non-denominational school - except 

that if they are at a non-denominational school they seem 

more likely to have a more positive religious at-titude 

if they are being provided with Roman Catholic religious 

education lessons. 

Secondly, these conclusions can be analysed in more 

detail when attention is turned to the responses given to 

individual sentences. The most encouraging fact to emerge 
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is that the overall results showed positive responses to 

all but one of these"sentences, For the only exception 

was Found to be the responses to Sentence 10, which 

concerned school lessons about God. The responses to this 

particular sentence showed that not only did all categories 

of Roman Catholic pupils dislike school religious education 

lessons; the ones in Roman Catholic schools disliked them 

a good deal more than their Roman Catholic counterparts 

in non-denominational schools. Possible explanations might 

be the insecurity felt by many non-specialist teachers of 

this subject compared with their competence in their main 

subjects, for which they have degree-level qualifications, 

and the personal nature of religious education. Moreover, 

compared with other subjects in the school curriculum, 

there is as yet no clearly recognised and used national 

syllabus, and less resources tend to be allocated to 

religious education. This is an area where the Roman 

Catholic educational authorities might feel there is need 

for deeper evaluation of the training and support given to 

teachers, and of the way the subject is planned, taught 

and allocated resources. With the exception of this one 

aspect of religious attitude, Roman Catholics can Feel 

reassured about the religious attitudes of their members 

of secondary school age. Their religious affiliation has 

for the main part been ascribed to them by their parents 

and guardians, but their attitude to religion is clearly 

positive at an age when they might be expected to be 

rejecting it. 

Thirdly, when the sentences are considered under the 
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categories of God, Jesus, the Bible, Prayer, Churc, 

School Religion, it becomes evident that the pupils 

whole had strongly positive attitudes towards God, J, 

and Prayer, tempered only by a measure of personal di. 

dence about their own practices and the strength of the. 

own relationships with God and Jesus, which might reflet 

unrealistic expectations about religious experience. TK 

overall positive responses about Prayer were the stronges, 

of allf with signs of less certainty about personal prayer 

than about the general importance and value of prayer. 

Strong rejection of the suggestion that the Bible is out 

of date was accompanied by less enthusiasm Cthough still 

not a negative attitude3 for listening to the Bible being 

read to them. Similarly, the pupils did not think it a 

waste of their time to go to Church, and agreed that the 

Church is very important to them, but found the actual 

experience of Church services boring. It might be valuable 

to explore further their feelings about Church services, 

to find how the needs of young people could be better met. 

School Religion met with the least enthusiasm, as has 

already been noted, and here the more positive attitude 

towards prayers in school may reflect the very strong 

attitude towards prayer shown in other contexts, rather 

than very much appreciation of school worship. 

Turning to the results obtained when a distinction 

is drawn between Roman Catholics in Roman Catholic schools 

and Roman Catholics in non-denominational schools, there 

'as hardly any difference in the responses of the two 

cups to most of the sentences. The non-denominational 
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group had a more positive attitude towards the Bible 

sentences, and this again is an area which could be explored 

further. Lesser differences were detected about personal 

relationship with Jesus and about prayers in school, where 

the pupils of Roman Catholic schools were more positive 

than the others; while pupils in non-denominational schools 

were more enthusiastic about Church services, and to a 

slight extent found that God was more real to them. As has 

already been noted (p. 1843, the pupils in non-denominational 

schools would be more likely to belong to rural parishes 

where Church services may fulfil a social need for scattered 

Roman Catholic families, but again this would need further 

investigation. 

The most marked contrasts in the whole enquiry were 

between the attitudes of the Roman Catholic pupils in non- 

denominational schools For whom Roman Catholic religious 

education was provided - whether in school or in some other 

way - and those For whom there was no such provision. The 

results here, which are considered in more detail in pages 

217-20 above, point strongly to the importance of the 

religious education of Roman Catholic children in non- 

denominational schools. In a situation such as pertains 

in Scotland, where the areas of high population density 

have a State-Funded Roman Catholic school system alongside 

the non-denominational one, it is right and natural that 

the Roman Catholic Church authorities should strongly 

emphasise the duty of Roman Catholic parents to send their 

children to Roman Catholic schools when they are available 

in their area. But in many cases, one consequence is a 
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refusal by the Church to make any provision For tý 

religious education of children whose parents chooE 

these circumstances to send them to non-denominatior 

schools. It is argued that such parents have volunta 

refused the religious education facilities available I 

their local Roman Catholic school and so must shoulder 

responsibility themselves for the religious formation of 

their children. However logical such an attitude may see 

It is not the stance taken by Vatican 11, which considerec 

that the needs of the children override any other consider- 

ation. The most relevant passage is worth quoting again 

Cas well as above, p. 203: "If young people lack this 

Formation ... either because they do not attend these 

(Roman Catholic3 schools or because of any other reason, 

parents, pastors of soulst and apostolic organisations 

should attend to it all the more". To do so with the 

energy, professional expertise and resources comparable 

to those deployed within the Roman Catholic schools in 

Scotland would call for a radical change in the Church's 

attitude towards such Homan Catholic pupils attending non- 

denominational schools in areas where Roman Catholic 

schools are available, but it would appear that the Roman 

Catholic Church in Scotland should make this change. it 

would call for money to be raised or allocated to this 

purpose, and for people to be found with the time and 

training to undertake the work; both of these are provided 

within'Romen Catholic schools as part of the publicly 

=unded education system, but the needs of Roman Catholic 

ipils in non-denominational schools are just as real, and 
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this study has shown that when there is special provision 

for their needs it is particularly effective. 

At this point it would be appropriate to recognise 

the limitations of an enquiry such as this, in terms of 

the limited aspect of religious involvement that it has in 

fact investigated. Religious attitude is an important 

aspect of a group's religious involvement, but it is only 

one of them. In terms of what can be measured, it can be 

argued that the method used in this enquiry gives a 

reasonably sound indication of the level of belief amongst 

the group, but it does not provide information about 

religious practice, knowledge, identifiable religious 

experience, or about the way the group applies its religious 

involvement to the problems of everyday life. Information 

was obtained about the church attendance of this group, 

which showed that the Roman Catholic pupils in Roman 

Catholic schools had a somewhat higher level of attendance 

than those in non-denominational schools; but as has already 

been observed about attitude towards church services, this 

may reflect travel problems in rural areas rather than 

differences in religious commitment, and in any case attend- 

ance at services is only one aspect of religious practice. 

On this point, however, it is worth noticing that attend- 

ance was higher, amongst all categories in the sample, than 

is normally thought to be the case by many Roman Catholics. 

Furthermore, it would be a mistake to assume that religious 

development procedes at a steady rate, even if it could be 

measured comprehensively and accurately. It is more 

probable that many people, particularly pupils of secondary 
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school age, go through periods of doubt and lapsing from 

religious practice as a normal part of their development 

to religious maturity. This does not affect a comparison 

of groups of pupils with similar backgrounds and of the 

same age, which has been the object of this enquiry, but 

the consideration does apply to any more general inter- 

pretation of church attendance statistics, and it would 

have been a factor of first importance if the enquiry had 

been conducted over a number of years to identify a trend. 

Empirical research into such a sensitive area as religious 

involvement soon reaches a point where some people - 

including school pupils - are reluctant to reveal their 

knowledge, attitudes or behaviour, and the information then 

loses its value For interpretation. It has to be Faced 

that conclusions such as those in this enquiry are drawn 

from only a limited part of the totality of religious 

involvement. 

Equally to the point For such an organisation as the 

Roman Catholic Church is the place of the school within 

the wider ecclesiastical context of its members' families 

and the local ecclesiastical community, the parish. As has 

been noted (e. g. pp. 19,41F, 62, above], official 

ecclesiastical statements stress again and again the 

primary responsibilities of the parents in religious 

nurture, and the parish as the religious community within 

which young people discover their proper place as members 

of the Church and grow towards religious maturity. As 

their children grow, parents share their responsibilities 

for the religious development of their children with others, 
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some of whom are specially trained and appointed. 

Oenominational schools have to be seen in this larger 

context, not as the sole agency responsible for the 

religious education of the pupils, but as only one of the 

religious influences. Sometimes the impression is given 

that the Church, both locally and more widely, has ý 

delegated its responsibilities for religious education 

to the schools, and that schools feel that they should 

provide for all the religious needs of their pupils. Not 

only is such an assumption impracticable, it can also 

distort the natural balance of formative religious 

influences in pupils' lives, and can leave them with the 

assumption that the discipline, assessment of achievement 

and ascription of status appropriate to school life'applies 

equally to the religious dimension of their lives. In this 

context. it is appropriate to note official ecclesiastical 

statements that the school should not replace the parish 

as the proper place for children to worship, however 

desirable it might be to give an important place to worship 

within school life, particularly the Mass (see above, pp. 

48-50]. Children in non-denominational schools should not 

feel deprived of help in their religious development 

because they are not at a Roman Catholic school, and where 

they receive such help [as we have seen) their religious 

attitudes are every bit as positive as those who do go to 

a denominational school. 

The assessment of religious education is a particu- 

larly difficult aspect of the assessment of the effective- 

ness of the school curriculum. For the most part, it can 
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only be done at all extensively by assessing the level of 

knowledge and of understanding of the knowledge, achieved 

by pupils; even to extend this into an assessment of pupils' 

evaluation of religious knowledge is to move into realms of 

difficulty. It is practicable to assess skills such as 

interpretation of information, analysis, application and 

evaluation, provided there is a clear recognition of how 

limited such assessment is for measuring personal religious 

involvement; even a denominational school cannot have as an 

assessable objective the development of its pupils' 

religious commitment. The main methods of assessment of 

religious education will 6e the methods used in other 

subjects in the curriculum: question papers, projects, 

essays, appreciation of set texts. None of these should 

leave the pupil with the impression that his or her 

religious commitment is being evaluated. With caution, the 

assessment can be extended by the use of such methods as 

those employed in this enquiry, for the contribution that 

the identification of the attitudes of a group might make 

to a diagnostic assessment. The limitations are that in 

practice it can only be applied to a group and in a way 

that preserves the confidentiality of the answers given. 

But it could be of particular use in helping to evaluate 

the effectiveness of various syllabuses. One of the 

findings of the present enquiry related religious attitude 

to the particular syllabus in use with the pupils. It was 

found that the most effective syllabuses of religious 

education Cin terms of their correlations with positive 

religious attitudes] were those which schools had designed 
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I ý- for themselves; this finding was consistent with earlier 

research into religious knowledge conducted by the present 

writer. As the Roman Catholic Church in Scotland works on 

the development of a national syllabus of religious educa- 

tion for use in Roman Catholic secondary schools, it might 

find it useful to include this method amongst its evalu- 

ation techniques, particularly when it has to decide 

whether such a national syllabus is preferable to other 

syllabuses available, or even to ones produced within 

individual schools. 

The separate denominational sector is a sensitive 

political issue in Scotland, and it is to be hoped that 

the limitations of such an enquiry as this will show that 

it has little to contribute to the general question of 

whether it is desirable, that there should be separate 

Roman Catholic schools. - One effect of having a large, 

separate denominational sector with its own national college 

of education is the opportunity it provides for developing 

expertise and resources in religious education. The days 

are long past when such a sector operated in isolation 

from the rest of the education world in Scotland (if it 

ever did]. At least since Vatican II the Roman Catholic 

Church has acknowledged its need to share in the experience 

and competence of other Christians, not least in the Field 

of religious education. To give but one instance, Pope 

Paul VI, who presided over most of the Second Vatican 

Council's deliberations, called on the Bible Societies for 

help very soon after the council closed, and such 

collaboration has continued and developed in very many 
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fields. In Scotland, close collaboration exists between 

people concerned with religious education, whatever their 

religious affiliations, but the Roman Catholic schools and 

the national college have been able to devote more people 

and resources to this area of the school curriculum 

because it is expected that all Roman Catholic teachers 

in Roman Catholic schools will contributo to the religious 

education teaching, whatever their main subject might be. 

It might reasonably be expected that the rest of the 

Scottish educational world might draw on Roman Catholic 

experience where it is found appropriate, if only to avoid 

less successful aspects of it. 

Parental choice in schooling is again a prominent 

issue in British education, and in Scotland has already 

stimulated a lively public debate about the effects of 

publishing the performance of individual schools in public 

ýsxaminations, and constructing 'league tables' of schools, 

achievements. It might reasonably be argued that parental 

choice should be respected with regard to such an important 

area as the religious environment within which their 

children receive their formal education: whether it intends 

to do so or not, a school does communicate an attitude 

towards religion, and parents are entitled to take this 

into account. Moreovers, it-is still claimed that 

Christianity makes a fundamental, distinctive and 

continuing contribution to contemporary Scottish life, and 

so it might be claimed that there should be schools which 

are explicitly Christian wherever there is a demand for 

them and it is practicable Can educational and financial 
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grounds] to provide them. In making such a claim I the 

Roman Catholic Church must do all it can to ensure that 

its schools are not religiously divisive, by ensuring that 

the pupils in them give syMpathatic and appreciative 

attention to other forms of Christian commitment, and to 

religious beliefs and practices other than Christianity 

itself. That such schools are socially divisive is a 

matter for debate, within the context of the present system 

of comprehensive education. The controversy about public 

examination achievements has shown that the comprehensive 

schools which draw their pupils from small, densely 

populated catchment areas show marked differences in 

achievement (judged in terms of the number of 101 Grade 

and 'Higher' Grade passes obtained), and this is popularly 

attributed to the social class distribution of the various 

neighbourhoods in which the schools are located. As the 

denominational schools normally draw their pupils from 

wider geographical areas than the non-denominational schools 

Cto achieve viable numbers], it could well be that they 

contain a wider social mix. 'This, too, would be an 

interesting subject for research. But if a separate school 

sector is to be defended, it might be more reasonable in 

today's ecumenical climate if it were seen in terms of 

Christian schools, rather than schools serving members of 

specific denominations such as the Roman Catholic Church. 

Such sharing is already beginning in the use of places of 

worship, and there would seem to be good reason to apply 

the same thinking to the provision of schools. 

Although there is a growing volume of research into 
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religious education in Scottish schools, particulE 

in Jordanhill College of Education and Dundee CollE 

Education, there has not yet been time to accumulatE 

kind of statistics available for other parts of Great 

Britain. As was explained earlier in this study, 

differences in school organisation, particularly the aE 

of transfer from primary to secondary school, complicatE 

comparisons with other parts of Britain, making it all tý 

more desirable to have information for comparison within 

Scotland itself. It would be particularly valuable if 

there were studies of pupils extending over a period of 

time to help identify changes and long-term effects, and 

it would be useful to have more information about the 

effectiveness of the various syllabuses and syllabus models 

in use in Scottish schools. It will also be useful to have 

information about the effects of the introduction of the 

new '01 Grade syllabus and examination in Religious Studies, 

particularly as Scotland moves towards implementing the 

recommendations of the Munn and Dunning reports by 

appropriate changes in the school curriculum, in inspection, 

in assessment and in the public examination system. 

Within the Roman Catholic sector of public education 

there has been discussion of the relationship of the 

religious education of pupils in Roman Catholic schools and of 

Roman Catholic pupils in non-denominational schools where 

no Roman Catholic school is available, but there has not 

yet been any systematic study. 'It is comparatively easy 

o obtain information about the syllabuses in use for 

ligious education within Roman Catholic schools Cwhere 
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there are many variations], but much more difficult to 

find what is being done For Roman Catholic pupils attend- 

ing non-denominational schools. As this study has shown, 

provisions For the latter are important for the religious 

attitude of the pupils, and it would be useful to know 

what materials and methods are most effective; such 

enquiries should also be extended to cover provisions and 

opportunities for the parents of such pupils. 

Early in this study, mention was made of seven 

functions of schools in general, and of five functi-ons of 

Roman Catholic schools in particular, as listed in Vatican 

IJsv Declaration on'Christian Education Csee above, pp. 13-. 

15]. It may be appropriate to end this present study with 

a brief summary of these functions, as a reminder of the 

fundamental aims for education as they are understood by 

the Roman Catholic Church. The general functions mention 

the development of intellect, right judgement, and a sense 

of values; preparation for earning a living; fostering 

understanding between people of different temperaments and 

backgrounds; and the school as a centra of cooperation for 

different groups and individuals within the whole commun- 

ity. The aims specific to Roman Catholic schools Cwhich 

are presented as a Christian view of the school, not as a 

Homan Catholic view in any exclusive or denominational 

sense], mention the gospel spirit of freedom and charity; 

the development of personality in terms of redemption and 

the new creation; relating knowledge 'of the world, of life, 

and of mankind' - the whole school curriculum - to the 

news of salvation; promoting the welfare of the contemporary 
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world; and serving the advancement of the reign of God. 

When The General Catechatical Directory lists the primary 

sources of religious education, as part of the implement- 

ation of the general principles enunciated by Vatican II, 

it does so with the understanding that they will serve 

such general and specific aims of education as have just 

been listed. The primary sources it lists as God's word, 

written or handed down; faith under the guidance of the 

Church's teaching authority; the liturgy; the life of the 

Church, in the past and the present; and "those genuine 

moral values which, by divine providence, are found in 

human society" (see above, pp. '35-40). These sources - 

including the last one mentioned are the raw materials 

for programmes of Christian religious education, as the 

Roman Catholic Church understands it, whether in specific- 

ally Christian schools or for Christians in other schools. 

Syllabuses of religious education, at least for Roman 

Catholic children, should'be designed to use these primary 

sources in explicit relationship to the general and 

specific aims of education just listed, if they are to be 

faithful to the most authoritative statements on education 

made by the Roman Cathýolic'Church in the present day. 

Research into Roman Catholic education in Scotland could 

usefully be related to such basic statements about aims 

and primary sources, particularly if it is research into 

the effectiveness of syllabuses. 

It is appropriate, in a study such as this, to 

indicate the extent to which'comparisons might be made 

between this study of Roman Catholic pupils of secondary 
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school age, and analogous research studies, particularly 

in the British Isles, the United States of Americap and 

Australia. Some of the problems associated with comparing 

the results of the present, study with those of other 

research have already. been mentioned. Cpp. 107F. I. In a 

useful article reviewing studies of children's attitudes 

towards religion over the period from 1940 to 197SC11, 

Francis observes that for exact comparison of results "it 

is necessary for the same instrument of attitude measurement 

to be employed in the-same manner to samples constituted on 

the same basis"(23. In that article, Francis lists a number 

of studies which provide-information about the place of 

religious education in, children's evaluation of their school 

subjects, but these studies cannot be used to provide 

explanations of the placing. Interpretations of anecdotal 

material obtained by interviewing-school., children suggest 

that children have considerable interest in religion but 

they conclude that schools fail to make proper use of this 

interest. Nearer to the present study are psychometric 

studies using various attitude scales"to measure personal, 

social, environmental and educational-laspects and relate 

them to the childrens, religious attitudes. 
_ 

By this means, 

studies have investigated the relationship between 

attitudes towards religion and thelchildren's age, sex, 

intelligence, church attendance,, type. of school,. style of 

teaching and of syllabus, of religious education in use, 

main school subjecttaken, social, class and geographical 

area. The distinction'between the psychometric type of 

study and the descriptive type is important, for the, 
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former better lends itself, to more exact evaluation of the 

influence of various factors on children's attitude towards 

religion. 

Most research into religious attitudes has been 

concerned with non-Roman, Catholic samples, or has compared 

Roman Catholics with members of other religious 

organisations. In the course of identifying the pupils 

who considered themselves'to, be Roman Catholics, the present 

study also obtained information about an almost equal 

number of pupils who said that, they belonged to other 

churches or none at all. This inFormation, is not used in 

this study, and is not made available, because it was only 

obtained incidentally to the, information required, and it 

is haphazard, and unstratified. Moreover,, permission was 

only given to use information about Roman Catholic pupils, 

and use of any other information was expressly excluded by 

the education authorities., _ Exact comparisons with other 

research is further limited by lack of-information about 

parental background and the children's intelligence, Cfor 

both of which, permission was. withheldl,. actual curricula 

being taught and school location-related to density of 

population. An attempt was made to Find what was being 

taught, but there were serious doubts about the relation- 

ship between thelnamedýsyllabuses and what,, was actually , 

being taught in the classroom, which raised problems about 

the reliability of this information. -In this connection, 

attention is drawn to research currently being conducted 

by E. Spencer, of the Scottish Centre for Research-in. 

Education, Edinburgh., No, account has been taken. in this 
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study of distinctions between rural, and urban schools 

because of the difficultY-of defining, with sufficient 

accuracy the gradations between. urban and rural for the 

various pupils. and schools; one school, for, example, 

contained pupils from outlying islands who lived, in school 

hostels during the working week, and pupils from, one of 

the most densely populated housing, estates in Europe. 

Within the British Isles, 
-the closest comparisons 

are with the studies made by L. J. Francis of the Culham 

Institute, Abingdong W. K., King, of the University of 

Reading, and J. E. Greer, of1the New University of Ulster, 

all of whom have used the same Francis religious attitude 

scale used (with minor modifications noted below] in this 

present study. The pilot study for the. present research 

showed the need for minor changes to some of the statements 

in the Francis scale, and these, were made after consulting 

L. J. Francis to ensure that they would not compromise the 

statistical analysis of the, results obtained. The changes 

consisted of the addition of the-word 'Christl. after 'Jesus' 

in sentences 2,14,16 and 22, and. 
"the 

addition of the 

words 'readings from', in sentencej: "I find it boring to 

listen to readings from the Biblell- 

The available results of the studies made by Francis, 

King and Greer do not give a sentence-by-sentence breakdown 

of the information obtained, but Francis does comment an 

the results obtained. for groups, of,, sentences arranged by 

topic(3], similarly to the present study (pp., 145ff. and 

237), under the categories'Belief in God; Belief in Jesus; 

The Bible; Prayer; The Church;, and Religious Education. 
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Francis' interest was in change inattitude with age, and 

his results are the ones he obtained from a predominantly 

non-Roman Catholic sample of'children in the south-east 

of England, approximately'seven to seventeen years old. 

In all but two of these categories, that of the Bible and 

Religious Education, the attitude scares in the Francis 

sample are conspicuously lower'than those obtained in the 

present study, even though the average age of the present 

study sample is so much higher than for'Francis' sample. 

For Belief in God, for example, those in Francis who agree 

with "I know that God helpsýmell'ranges . from 46% in First- 

Year Secondary to only 27%'in Fifth Year, -compared with the 

present study's 65%; while those. who disagree range from 

16% to 46% compared with the present study's'S%. "I want 

to love Jesus" yields 38% agreement in Francis Cat age 143 

compared with the present study's 74%. Agreement figures 

at age 16 in Francis for four sentences about prayer are 

20%, 20%, 2S% and 37%,. while theý, comparable figures for 

the present study are 54%, 67%, 73% and S2% respectively. 

For "The Church is very important to me" Francis obtained 

27% agreement at aged 12, and 17% at aged 16, while the 

present study gave 57%. Francis's'15 year-olds are almost 

the same in their attitude towards-vIthe Bible as boringvl 

when compared with the present study C32% compared', with 

31%3, and the Figures are similar in the two studies For 

those who think the Bible is out of date. 32% of the total 

population of the secondary schools in Francis likeýschool 

lessons about religion, a result very similar to-the 29% 

of the present study's Roman, Catholic pupils., If. the. two 
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samples are at all comparable, Roman Catholic secondary 

school pupils in Scotland show a much more positive 

attitude towards personal religion, and have much the same 

attitude towards the Bible and their experience of religious 

education in their schools, than Francis' mixed English 

sample. 

The mean scores correlated with independent variables 

For the present study and Francis(43 are tabulated below, 

bearing in mind that these are for. a mixture of religious 

affiliations and aged, 7 to 16 years for Francis, while in 

the present study they are. for Roman Catholics aged 12 to 

IS years. The responses to each of the 24 sentences were 

given a code between 1 and 5; so the lowest possible total 

score was 24, and the, highest possible was 120. 

Present Study ClSS11 Francis (1S743 

1. SEX 

Male: E36.52 (45.1%] 

Female: S2.43 (54 
. 1%3 

N 1113 

2. CHURCH ATTENOANCE 

77.96 C50%) 

69.34'C50%3 

N= SOD 

Never: 63.20 C1.8%] 

Seldom: 63.09 C25.0%) 

Monthly: 85.37 (4.7%) 

Weekly: 93.13 C68.4%) 

N 1113 

3. SOCIAL CLASS 

1: 

2: 

3: 

4: 

5: 

90.03 C3.1%] 

91.02 (19.0%] 

-'92.90'ýC7.4%3 
69.94 (36.9%3 

68.62 [15.2%] 

E38.51 (33.5%) 

93.47 C29.1%) 

96.88 C22.7%] 

104.70 (14.7%3 

N 1626 

90.65 CS. 2%) 

90.37 C19.7%] 

-89.34 C61.9%] 

,, 
86.91, CB. 2%3 

91.00 C1.0%] 
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No answer: 16.5%) 

N =, 1113 
_N= 1713 

4. YEAR IN SECONDARY SCHOOL 

1: 95.43 C34.5%1'' 62.01 C20%] 

2: 86.43 (10.5%3 83.01 C20%3 

3: 61.16 (6.6%] 79.05 (20%3 

4: 84.52 (24.2%) 78.81 (20%3 

5: '90.73 , Cl6.1%]'- 66.03 C20%3 

6: 69.99 (6.0%3 Not Given 

N, = 1113 N= 500 

S. RELIGIOUS AFFILIATION. CAge range: 9-11 yra. 3*- 

Roman Catholic: 8S. 74 (N =. 11133,. 101.5S (N = 302) 

Church of England: SG. OS CN = 7113 

Non-denominational: 6S. 48 (N = 1260) 

Comparing the results obtained by Francis with those 

obtained in the present study, the first set of figures, for 

male and female pupilsq shows a similar swing towards girls, 

who record higher scores for religious attitude than boys: 

an 11.34 difference-of mean score in Francis and a 5.91 

difference in this study (possible score ranges from 24 to 

120 in the Francis scale usedýby both studies3. The 

difference in age range in the two studies suggests that the 

difference between boys and girls is More marked in the 

early years. 

The mean scores for the Four categories of frequency 

of church attendance show the same trend, in the two studies, 

where more frequent attendance is associated with higher 

attitude score, as might be expected. It should be noticed 

that differences in the samples are reflected in these 

figures: the only figures readily available for Francis 
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relate to pupils in the two top years of primary schools, 

where the younger age-range is reflected in higher attitude 

scores, and there are also large differences in sample 

distribution between the four'categories of Frequency of 

attendance. 

Social class comparisons show close similarity between 

the two studies, but comparisons between the various age- 

groups does show a difference. in trend. A similar, 

declining pattern of mean scores emerges for the first 

three years of the secondary school pupils in the two 

studies, but thereafter the figures diverge. Francis 

found a consistent decline in attitude scores with increase 

in age; the present study found that this decline in 

attitude applied only to the first three years for Roman 

Catholic pupils in secondary schools, after which the mean 

scores rose again in Years 4 and 5, and only declined very 

slightly again in Year 6 Caged approximately 16,17 and IS 

years, respectively). Although these results run counter 

to Francis' findings that religious attitudes decline 

steadily as school pupils grow up, an earlier study by 

K. E. Hyde(53 also found a more positive attitude score in 

Year 4. Results for the present study may have been 

affected by the fact that the survey was conducted during 

the Spring Term, when some of the Year 4 pupils had left 

school at Christmas; compared with Years I to 3, Year 4 

therefore contained a higher proportion of pupils who 

intended to stay an into Year 5 and, possibly, Year S. 

There still remains, however, the marked increase-in scores 

in Years 5 and 6, in sharp contrast to Francis' findings. 
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This finding merits further researchý to find whether it 

is replicated, and if it is, 'what other factors are related 

to it. The final figures givenfor Francis and this study 

show a considerably higher mean score for RomanýCatholjcs 

in Francis, which is interesting,, but it should be borne 

in mind that Francis' figures here are forýthe top'two 

forms of the primary I school Cages 9'to 11, approximately], 

while the present study is confined to pupils of'secondary 

school age (12 to 16, approximately]. -. 1', 

The overall decline in religious'attitude with- 

increased age of school'pupil was also found. by W. K. Kay,, 

who compared attitude scores, using the Francis scale, in 

Roman Catholic schools in England, Ulster and Eire, and 

made the results available in 1961CSI. -, Kay's results for 

the three countries, -by year, are givenýIn the following 

table (mean scores for the, present study, by school year, 

will be found in the previous table. As beFore,, when the 

answer to each sentence is coded between I, and 5, the- 

minimum possible score for 24 sentences is 24 and the 

maximum possible is 120. ); 

Enciland Ulster 

108.63 

105.12 

SB. 24 

S4.70 

67.70 

Not a, 

C B. 6% 3 

(26.2%) 

(27.2%] 

(27.2%) 

c 10. E3%) 

vailable 

Eire 

Not Wilable 

101.40 C5.4%) 

101.99 C21.2%) 

S9.10 C26.4%) 

93.98 C22.5%) 

88.56 C22.5%) 

Age: 11 yrs: 
12: 

13: 

14: 

15: 

IS: 

91.54 C11.3%) 

69.30 (34.9%) 

67.76 C21.2%) 

65.17 C12.7%) 

81.00 C18.5%) 

Not available 

18S ,N= 
279 -, --N = 373 

The other indication from these figures concerns the 
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interpretation to be placed on the higher scores, For Ulster 

and Eire, where scores were higher than For, the present 

study, and considerably higher than. those for England. 

More would need to be known about the composition of the 

samples than is at present available, for it is not 

indicated whether the English Roman Catholic_figures are 

for pupils in Roman Catholic. schools, or simply for pupils 

who identify themselves as members of the Roman Catholic 
_ 

Church. If this is not the case, it would be worth asking 

if a sense of belonging to an-ethnic minority, in the case 

of Ulster, or a sense ofýextensiye,, community support,, in 

the case of Eire, accounts for the more positive scores in 

the English situation. ý 

J. E. Greer used the Francis scale in-, 1978 to collect 

information about pupils in,, twelve Belfast secondary schools, 

six of which were Roman Catholic. In, a carefully. designed 

random selection, it was originally intended, that theýsample 

should consist ofýtwenty-slx'schools,, but fourteen either 

refused to participatelor sent in their information too 

late for inclusion in the study.,. The study, was designed to 

compare the religious thinking and religious attitudes of 

Roman Catholic and Protestant pupils, and, the published 

information included information about religious attitude 

related to school year(73. Greer's Findings confirm, those 

of Francis and Kay,, by showing that. the decline in attitude 

score continues, into Year 4, oF-the secondary school. - 

Girls score more highly than boys, and Roman Catholics 

considerably more highly than Protestants, but, this-latter 

finding is not relevant, to the present study. ' In contrast 
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with Kay, Greer's mean score, by, school year are much lower 

(for Roman Catholic pupils3, and are lower-(by amounts 

varying from about 10. points, to, S, points3, than the mean 

scores obtained in the present study. It is interesting 

to find that two studies of pupils in the same geographical 

area CUlster3 and of the same religious-affiliation CRoman 

Catholic], using the same scale and method of analysis, 

obtain such different results. 'These results merit further 

research. 

Moving away from the Francis: scale, M. P. Hornsby- 

Smith has published the results. of research mainlyýunder- 

taken in 1973CB). The main sample consisted of 573, Year 5 

pupils in three Roman Catholic;., and one non-denominational 

secondary schools near London, investigated by means of a 

selF-complation questionnaire supplemented by-interviews; 

Hornsby-Smith made no comparison between Roman Catholic 

pupils in Roman Catholic and non-denominational schools. 

His work was published in IS78,, beFore that of Francis, 

Kay and Greer, and it is relevant. to notelthat he draws 

attention to "the complete absence of research data in 

this area"CS3 at that time. Hornsby-Smith concluded that 

many pupils, even in Roman Catholic'. schoolsl, considered 

that religion had no relevance in their lives, or, to-the 

forming of their moral and social values and beliefs, a 

conclusion which runs counter to. theýpresent study, in 

which-it was found that. attitUde towards religion is high 

among pupils in Year 5. 

An earlier study of Roman Catholic education in 

0 

Liverpool published in, 1964 by J. Brothers(103, was based 
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on research conducted amongst adults who had been at Roman 

Catholic grammar schools in Liverpool during the 1S50s. 

Brothers identifies with commendable clarity the, exact 

nature of the sample studied; it consisted entirely of 

Roman Catholics who had left Roman Catholic Grammar schools 

in Liverpool three years before the fieldwork was carried 

out; they had all left in the same year; they had spent 

two or more years in the Sixth, Form (i. e. Years 5 and 6, 

1- normally containing pupils who are 16 years old or more); 

their address at the time of, leaving school was within the 

city of Liverpool; and they were still resident within the 

city boundaries at the time of the fieldwork(Ill. In the 

event, 84 people were interviewed, equally divided between 

men and women. Býothers concluded that "there is 

considerable room for examining the methods of religious 

instruction which have resulted not only in defensive, and 

even hostile, attitudes towards the wider society, but in 

a concept of Christianity as little more than a set of 

spiritual beliefs, of faith as something to'be tkepttl and 

a view of the social life of the Church identified with 

outdated parochial associations"(123. These conclusions 

do not find support from the present study, but it should 

be noted that Brothers studied a differently constituted, 

adult sample more than twenty years before the present study, 

and that the interview schedule contained no questions 

explicitly about religious attitudes. 

Research into Roman Catholic education in the United 

States of America has come to be associated mainly with the 

work of A. M. Greeley, whose two studies, done in association 
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with other people, have become standard works of referenceC13). 

Like Hornsby-Smith in 1976 about the research situation in 

Great Britain, it is asserted in Greeley and Rossi 
_C1966) 

that no relevant empirical research, had been done on Roman 

Catholic schools in the United'. States: "In view of the 

general emphasis on education in, American society and the 

size and importance of, the Catholic school system,. it is 

surprising that systematic studies. of the Catholic school 
C143 have never before been undertaketi',,, Five years later, 

Greeley and GockelC1,531 statedthat only three. studies met, 

the criteria that they focus on the question of religious 

development, provide data by which comparisons can be made 

among groups who vary, in the amount. of parochial education 

they receive (inclu ding those with. no. parachial education), 

and are carried on with sufficient methodological rigour, 

to merit the name, lresearchIC16). Another, Homan Catholic 

contributor to the same, collection of, essays, A. Godwin, 

makes a similar poi nt(I 
1.71., There had in fact been, many 

earlier publications, before Greeley and Rossi or at much 

the same time, of which mention might be made of work by 

J. Burns and B. Koklbrenner, H. Carrier, J. Fichter, R. A. 

Neuwien, T. F. O'Dea,. and M. P. ' Ryan(18), which provide 

valuable information, but,, they are mainly descriptive and 

generalised, rather than statistical and,. speciFic. Fichter, 

For example, gives a-detailed description of a particular 

CunidentiFied] Roman Catholic parochial school, obtained 

by systematic observation of the whole school and its 

activities throughout an academical, yearl, but does not give 

statistical material which could be used as a basis, 
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for comparison. 

Useful information about Roman Catholic schools in 

the United States is to be found in a descriptive book by 

Greeley( 193 
1 which leads one to conclude that the situation 

in the United States is'very different from that of Scotland. 

In sharp contrast to Scotland,. where the Roman Catholic 

educational sector is financed entirely from central_orý 

local government funds,, the, American Roman Catholic 

'parochiall schools have to be financed by the Roman 

Catholic population, in addition to their contribution to 

the financing of the State system, of education., The average 

cost of the parochial schools in 1974 was 3.. 32% of parental 

income, supplemented by subsidies from'general parochial. 

funds. In 1974 only 29% of Roman Catholic pupils of., 

secondary school age attended Roman Catholic schoolsl. while 

the other 71% went to State 'public' schools, and Greeley 

states that increasing costs of providing parochial 

schooling is leading to an increasing proportion of, pupils 

going to the State schools. In Scotland, so far as the 

present study could determinel, the proportion of Roman 

Catholic pupils of secondary school age in non-denominational 

schools was only of the order of. 10%. Such differences make 

it difficult to make valid comparisons. 

The foundations of modern studies of Roman Catholic 

education-in the United States were laid in the academical 

year 1963-64, just as the Second Vatican Council was 

beginning, by means of two surveys. The first was the 

nation-wide Notre, Dame Study ofýCatholic Education, in which 

all but one of the dioceses (New Jersey) cooperated in 
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providing answers to questionnaires sent to all Roman 

Catholic schools, administrative officers and teachers in 

the United States; 'the general questionnaires were 

supplemented by more detailed studies of a number of 

diocesan school systems. The more general Findings were 

reported in Neuwien, in'the book already mentioned; and 

the survey is also conveniently described by G. N. ShusterC20). 

The other survey was the one conducted by Greeley and Rossi, 

also mentioned already. 

The Notre Dame survey provided information directly 

related to the effectiveness of religious education 

teaching in Roman Catholic secondary schools, but it was, 

not designed to enable-comparisons to be made with Roman 

Catholic pupils in the IpublicII Ci. e. State] schools. 

Girls' attitudes towards their religion were found to be 

more affirmative than boys, as was also the attitudes of 

children both of whose parents had received a Roman 

Catholic education. Shuster concludes from the Notre Dame 

data that "the Catholic school has succeeded in its task 

of introducing young people not merely to some knowledge 

but also to some understanding of the basic tenets of the 

I Catholic faith"C213, but in the absence of material for 

comparison it is not possible to evaluate this finding. 

Greeley and Rossi studied nearly three thousand 

Roman Catholic adults in the United States, aged between 

23 and 57 years, by interview, to ascertain the effects 

of their education, whether in Roman Catholic institutions 

or otherwise. In one aspect, this study resembled that of 

Brothers in Liverpool, mentioned above, for it was concerned 
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with adults who had left school for at least some years. 

Greeley and Rossi, however, also obtained some information 

from adolescents still at'school, by means of unsupervised 

questionnaires completed by the children at home. The most 

relevant findings of Greeley and Rossi relate church 

attendance, doctrinal orthodoxy and religious knowledge to 

the various kinds of school attended and to religious . 

education classes for Roman Catholic children attending 

'public' schools. The. results are expressed in figures 

which quantify the answers to groups of questions on similar 

topics. (Each answer was allocated a numerical value to 

indicate the extent of agreement or disagreement with the 

question; the figures below merely combine the responses 

to several questions for convenience of comparisons. They 

are not parcentages. 3C22): 

SchoolCs3 Attended 

All H. C. Some R. C. None R. C. 

Church 
Attendance: 60 47 20 

Doctrinal 
Orthodoxy: 75 57 41 

Religious 

Attended Parish 
H. E. Classes 

47 

59 

Knowledge: 61 20 2 17 

(N = 1473 (N = 1921 (N 2111 CN = VS] 

From these figures, Greeley and Rossi drew a conclusion 

about parish religious education classes as a substitute 

for the religious formation given by Roman Catholic schools: 

"We asked our adolescent respondents who were not in 

Catholic schools whether they were presently attending any 

kind of religious instruction class. A little less than 
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one-third of those not in Catholic schools were in such 

classes, but it does not appear that the classes were having 

much impact on their religious attitudes and behaviour. 

The young people in the CCO (i. e. parish3 programmes are 

much more like those, in public schools with no religious 

instruction than they are like those in Catholic schools. 

At their present level of success, not only are CCD classes 

not a functional alternative to Catholic schools, they do 

not seem to accomplish very much at alljjC23) . The findings 

of the present study do not support any such conclusion 

for Scotland. Ten years later in-lS73-74, Greeley replicated 

the earlier enquiry in cooperation with two other peopleC241 

but this later study did not include an adolescent 

questionnaire. The later study detected a decline in 

parochial (i. e. Roman Catholic) school enrolmentsy a 

reduction in 'religious' personnL-1 Cmonks, brothers and 

nuns) for staffing, the abandonment of devotional practices, 

and a decline in the acceptance of authority. On the 

positive side, the study identified the emergence of the 

charismatic movement amongst Roman Catholicsj and rising 

expectations of what Roman Catholics expected of their 

church. Looking back an their education, the adults who 

constituted the sample thought that parochial schools were 

more effective than the provisions made by parishes for 

Roman Catholic pupils in 'public' schools. 

Research publ ished in, 1976 by R. H. Potvin-and othersC25) I 

from an analysis of two sets of data collected by Gallup, 

concluded that there was a progressive decline in traditional 

beliefs and practices amongst Roman Catholics between the 



266 

ages of 13 and 29, a conclusion reached by other" studies, 

as we have seeng but not by the present one. 

As with Francis in England, and Greer in Ulsterp 

there have been a number of studies in the United States 

comparing Roman Catholic pupils with pupils of other 
(263 

denominations Hoge and Petrillo investigated the 

development of religious thinking amongst Roman Catholic, 

Baptist and Methodist 10th Grade'pupils (about equivalent 

to British 4th Form 15 to 16 year-olds], and found that a 

high level of abstract religious thinking is associated 

with rejection of doctrine and of church associations, 

except amongst Roman Catholics attending parochial schools. 

Some five years earlier, Fox and Elton concluded that there 

were no clear differences between Roman Catholics and others, 

but the results were derived from non-attitudinal information. 

No such research has been conducted in Scotland comparing 

members of. different denominations, and this is an area of 

research which would be well worth-developing. There would 

be much to be gained from comparative studies of school 

pupils belonging to different religious groups, and from 

research amongst adults into the effectiveness of their- 

religious education. 

Turning to Australia, the situation in Roman Catholic 

education is similar, in some respects, to the United States, 

and in consequence very different1from Scotland. Although 

not as rigidly excluded from public funding as in the United 

States, Australia enjoys nothing like the extensive., public 

funding of Roman Catholic schools in England and Wales, let 

alone the total public funding of the Roman Catholic 
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educational system in Scotland. State support has been 

increased in Australia following parental action in the 

ISGOs, but the proportion of pupils attending Roman 

Catholic schools has declined sharply. Ironically, by the 

end of 1982, when most Roman Catholic schools were 

receiving substantial help from state or federal govern- 

ment funds, there had been a marked increase in small, 

private, Roman Catholic schools where parents could feel 

that they had more control over policy and curriculaC271. 

Three Australian studies by J. R. Prince, 0. Hydeq 

and D. A. de VausC2E33 have yielded results of interest to 

the present enquiry. Prince published the results of 

research amongst six groups in two State schools, two 

private Protestant schools and two groups studied outside 

the school context. It is not clear from the report what 

proportion of the membership of the sample was Roman 

Catholic, but Prince states that there was "a relative 

lack of Roman Catholics", so there must have been some. 

Girls scored higher than boys in aliýost all the religious 

attitudes tested, and Prince found that "State school 

students display significantly more religious zeal than 

do the independent (i. e. Church) school students"C293. In 

the absence of information about provisions for religious 

education by churches for their pupils in State schools it 

is not clear whether this conclusion is different from the 

present study, but it seems probable that de Vaus reached 

conclusions about Australia opposite to those oF the 

present study. 

Hyde investigated pupils' religion in three Melbourne 
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schools, one of which was a Roman Catholic girls school 

"in a working-class to middle-class area" of the city, and 

he compared the results he obtained with conclusions drawn 

from a survey four years earlier about the religious 

beliefs, habits and moral attitudes of the Australian 

Mol. C303 
community in general, conducted by H. The 

questionnaire used by Hyde is very different from that of 

the present study, and Hyde found it difficult to generalise 

from the figures he obtained, but the Roman Catholic girls 

registered scores considerably higher than those of pupils 

in the other two schools, and he states that "comparing 

percentages from the schools with the community in general, 

it would appear, either that school pupils are definitely 

less 'religious' than the average person in the community, 

or that there has been a marked decline in 'religiousness, 

(31) in Australia over the past four,, years'. The value given 

to these conclusions must depend to some-extent an the 

validity of generalisations-, drawn from so restricted a 

sýmple, but if they are valid they run counter to fin I dings 

such as those of Greeley and his associates$ that religiosity 

diminishes with age. It would be interesting to compare the 

religious attitudes oF-Scottish Roman Catholic pupils with 

that of the Scottish community as a whole, or even of the 

Scottish Roman Catholic, community, but the more general 

information required does not exist. 

O. A. de Vaus' research conclusions were based an a 

study of 1,735 pupil s in YearsAl and 12 (i. e. is to is 

year-olds) in'twelve Victoria'secondary schools: six 

Roman Catholic schools C3 boys-only, 3 girls-only, ' as 
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Roman Catholic school education. in Australia is - segregated) 

and six coeducational State schools. The method oF 

research utilised a self-administered questionnaire with 

questions about God, Jesus, the devil, miracles, and 

religious practice; the results were then grouped under 

categories of Orthodoxy, Church -Attendance, and_Devotional 

Practice, after the example, to some extent of Greeley and 

Rossi. de Vaus' results are as follows, first for all 

pupils Cincluding Roman Catholics] and then for Roman 

Catholic pupils alone(323: 

Type of School 

R. C. State 

1. ALL PUPILS 

Highly Orthodox: 60% 31% 

Regular Attenders: 83% 41% 

Highly Devotional: 40% 29% 

(N = 921) CN E3141 

2. ROMAN CATHOLICS 

Highly Orthodox: 61% 51% 

Regular Attenders: E34% 57% 

Highly Devotional: - 41% 35% 

- (N = ass] '(N = 1441 

From these results de Vaus concludes Cas does the present 

study) that there is little difference between the two 

school systems so far as they affect Roman Catholic pupils, 

and "any impact of Catholic schools is on church attendance 

more than on beliefs and even less on having private 

devotions"(33). Surprisingly, de Vaus found little 

difference between boys and girls in Roman Catholic schools, 

although the expected higher scores by girls shows with 
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Roman Catholic pupils in State schools. "As in the present 

study, de Vaus was unable to obtain related information 

about the pupils' -parents' practice of religion, and was 

unable, therefore, to estimate the extent to which the 

differences between Roman Catholics in State schools and 

Roman Catholics in Roman Catholic schools were due to the 

inFluence oF the home. 

An extensive and thorough study-oF Sixth Form pupils 

Caged approximately 16 to 16 years], ' staff and parents 

associated with 21 Roman Catholic boys' high schools In 

Australia was published by M. Flynn-in 197SC34). Flynn 

used a Likert-type questionnaire with a section on "Moral 

and Religious Attitudes and Values". Six of the questions 

related directly to religious values, ' with the following 

rI esults[353. 

Religious Value 

1. Christ is a very real person 
to me in my daily life: 

2. As far as I can, Iýintend to 
base my life on the teachings 
and example of Christ: 

3.1 like to take an active part 
in the liturgy of the Mass: 

4.1 would not go to Mass on 
Sundays if I were really free 
iolstay away: 

S. I think Catholics sho. uld go 
to the sacraments regularly: 

6.1 think that Catholics should 
go to. Mass at least an 

,_ 

_Responses 
Positive Negative Mean 

48.5%' 2.74 

50.6% 21.4% 2.63 

28.0% 55.2% 3.45 

26.7% 58.0% 3.47 

51.2% 23.6% 2.63 

Sundays: 51.7% 33.0% 2.69 

CThe 'mean' here relates toa Likert scale coding oF I to 
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5, where 1 represents the most positive response and 5 the 

most negative. ) 

Answers to similar questions C14,6,7, and 5) in the 

present study were markedly, more positive than theses but 

Flynn's study is confined to Sixth Form pupils, and only 

to boys, while the present study covers pupils in all six 

years of the secondary school, and includes both boys and 

girls. Flynn also obtained interesting responses to a 

question asking pupils to say what they thought had most 
C36) influenced their religious development 

Responses 

Influence- Positive Negative Me-an Hank 

1. Instruction and example 
of parents: 55.6% 16.6% 2.41 1 

2. Example and guidance of 
teachers: 26.3% 34.4% 3.10 2 

3. School's rel igious 
instruction: 25.3% 37.4% 3.16 3 

4. Influence of friends: 23.0% 47.2% 3.39 4 

5. Guidance of some priest: 22.6% 5-1.7% 3.50 5 

S. Religious Instruction 
provided by the Church: S. 7% 64.4% 3.85 6 

The results shown in the above table reveal an over- 

whelming respect for parental influence and minimal respect 

for the religious instruction provided by the Church. It 

must be remembered, however, that these are pupils in 

Roman Catholic schools who may have had little experience 

of the religious instruction provided by the Church for 

Roman Catholic pupils in State schools; it is also Possible 

that there is ambiguity of relationship with Priests if 

they are in schools where at lea st some oF the teachers 
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are priests and where priests are closely involved in the 

schools' expressions of authority. 

Before leaving the Australian scene, mention must be 
(37) 

made of a study by H. Fraetz into the factors which 

influence Roman Cathýolic parents when they are deciding 

wheýher to send their children to State schools or to 

Roman Catholic ones. - Praetz, herself a Roman Catholic 

parent in Australia, 'produces some important conclusions 

which deserve attention in-any country where Roman Catholic 

parents have to choose between a Roman Catholic and a non- 

denominational school for their'children; for example: 

"It'is apparent that there are ma rked'differences between 

Catholic-school and government-school parents. Although, 

on average, parochial school families are large and parents 

have low income, low educational attainment and semi- or 

unskilled occupational status, it is clear that, on average, 

Catholic-school parents are better off than are government- 

school par . ants and that high-school'parents are better oFF 

than technical-school parents'IC3811-i In a country such as 

Australia, where parents and/or'the parish must make 

substantial financial contributions"to-Roman Catholic 

schooling, the situation'is radically different From the 

po sition in Scotland, so any comparison would be complicated. 

Nor is there any Scottish study of Roman Catholic parents 

related to the . schools to which their children go and to 

the opportunities in the'locality for sending children to 

Roman Catholic schools. Such research would be valuable. 

It should be added that Praetz's book contains an appendix 
41 

on the experi'mental methodology employed in the research 
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which is a model of the kind of information needed for proper 

evaluation of the findings 
C39) 

. 

It is useful, at the conclusion of a review of 

analogous research, to refer again. to the problems associ_ 

ated with comparisons of various studies of religiosity. 

Some dangers are obvious: marked differences in sample, 

methodology, analysis and social context; attention has 

been drawn to such differences where it has been thought 

-appropriate. But there are more subtle problems, which may 

best be indicated by brief quotations from two perceptive 

articles by D. B. Gray and A. R. Gualtie (40) 
ri Gray writes, 

"Most attempts to measure attitudes towards the church have 

been inadequate because referents have not been defined. 

Scale writers have assumed too easily that the label 'church, 

was affixed to a single or unidimensional referent and that 

its meaning was the same for all readers"(413. And 

Gualtieri writes, "The employment of the quantifier- 

'religious' raises considerable problems. The word 

'religious, [and its cognates) is used in such contradictory 

ways as to suggest that its retention as a cashable term 

is a futile procedure"; and "When we apply evaluative 

criteria to religious persons and communities we appraise 

not only them but also their religious tradition"[42) The 

present study tries to meet these problems of definition 

and tradition with its opening 70 pages an the Vatican II 

and post-Vatican II Roman Catholic religious tradition 

within which the sample studied'was located. L. J. Francis, 

as has been indicated, gave considerable attention to the 

semantic context of the Francis scale which has been used 
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ý, as the research instrument here. Comparison with, other 

research is only meaningful and reliable when similar, 

'ýrelated information is available and is taken into account. 
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