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“I have never known what is Arabic or English, drigh one was really mine
beyond any doubt. What | do know, however, is thattwo have always been
together in my life, one resonating in the othemsetimes ironically, sometimes
nostalgically, most often each correcting, and cemting on, the other. Eadan
seem like my absolutely first language, but neiteér

Edward Said



Abstract

In studies of language choice patterns in familiesst of the study cases are
based on reports written by linguists about theiwnochildren bilingual
development. Therefore, there is a strong postihiiiat the parents’ scientific and
theoretical knowledge as linguists might have iaficed in the child’s bilingual
acquisition. To overcome this approach limits, stdy cases based on empirical
data were carried out done in (Brazilian) Portugtiesglish bilingual families to
determine how language strategies are applied ahlife conversations. The
interactions within the members of two families weanalyzed to test the
effectiveness of the language strategies. The adlected show that none of the
families strictly applies the policies. The effeetness of such practice is therefore

to be questioned.
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1

Introduction

Children usually acquire one language at the tiMNevertheless, for
centuries there have been many families raisingr tihildren bilingually
worldwide. In Western society, for example, witre tgreat mobility of people
going from one country to another, many cross-caltiand cross-linguistic
relationships are established, resulting in anease in the number of children
growing up with an early exposure to more than mguage in their home
(Lanza, 1997). As a result, bilingual language &itjon has increasingly come in
focus in studies on first language acquisition.ekd] the study of how bilingual
children acquire two languages at the same time almo help a better
understanding of the language acquisition as aavhol

In particular, one of the major issues in studirsbilingual first language
acquisition is the identification of the languageliges in the family, in an
environment where the minority language does ngehthe community support.

This will be the kind of issue presented in thigkvo

1.1 Language strategies at home

Aiming to explain the bilingual language acquditi within family
members, researchers started to focus specificallythe language strategies
adopted by the families. These policies can vappmbtng to the language(s) of
the community, the parent’'s native languages arategfies employed with the
child.

In the following sections the documented languadeice patterns are
presented based on Harding and Riley’s (1986) ifileestson:

1) One-Parent-One-Language (OPOL) strategy

In this strategy each parent has a distinct naéimguage with some degree of
competence in the other’s language. As for the comity, the language of one of
parents is the majority language, while the oths¥suthe minority language. In

this strategy each parent speaks his/her own lgggteethe child from birth.



2) Non-dominant Home Language strategy
This strategy is characterized by the fact thatgheents have two distinct
languages. In this case, one of the parents spbak®ajority language, although

the home language is the minority language.

3) Non-dominant Home Language without Community Supgiwategy
In this language strategy the parents share the $anguage. The majority
language is not that used by both parents. The mtynlanguage is spoken at

home while the majority language is acquired indbmmunity.

4) Double Non-dominant Home Language without Commurftypport
strategy
In this strategy the parents have two distinct legges. The majority language
is different from either of the languages spokentlgm. Each parent speaks

his/her own language to the child from birth.

5) Non-native parents strategy
In this strategy the parents share the same laegUdg majority language is
the same as the parents’ languages; however dhe prents addresses the child

in his/her second language.

6) Mixed languages strategy
In this strategy both parents are bilingual. Rega@ydhe community, some
sectors of it might be bilingual as well. As foetfamily language use, the parents

mix and code-switch languages.

1.2 Interactional analysis: family communication

Insightful examples of interactional strategiae d#ound in the early
literature (see Chapter 2) discussing the facete-finteractions within the
bilingual family members. More recent studies hdweused on the study of
family interactions by adopting a conversationdakiaction approach. Although

this approach has not often been adopted in studiebilingual language



acquisition, this method allows illustrating quétectively the complexity of the
family language choice strategies.

In discussions of discourse strategies, for examgpeakers might not be
always aware of what language they are using iim thieraction, when they are
involved in the conversation. As Lanza (1997) vaitdiscourse strategies may
(...) at times operate below the level of consciousmess playback techniques
may even surprise the individual of his or her deumguage use”. Consequently,
there is need to analyze the conversational inierachetween the family
members in order to assess to what extent the yfastiiategies contribute to a
more monolingual or bilingual context. The concegitéanguage and context are
in a reflexive relationship, where language caningefand be defined by the
context. This dynamic relationship forms a theaadtbasis for an analysis based

on conversational discourse (Gumperz, 1982).

1.3 Different types of medium

Drawing upon insights from conversational analysignd
ethnomethodology, talk is considered an instancsoafal action in which the
medium is a type of social norm and a scheme @frpnétation (Gafaranga &
Torras, 2001). Therefore, any occurrence of languelgpice is acknowledged
either as a direct application of the norm or aseaample of deviance from it
(Heritage, 1984). The former act passes unnotietde the latter act is oriented
to as a noticeable occurrence. In regard to thelle¥ language choice, the
medium of a communication is not defined in terrhBrnguistic items, “but rather
in terms of speakers’ own orientation to their laage choice acts” (Gafaranga &
Torras 2001, p. 204).

The monolingual medium arises when the interlocotothe situation in
which the speaker or listener is involved requoaky one medium of interaction
(Gafaranga & Torras, 20D11t must be noted, however, that the use of the
monolingual medium for a particular interaction slo®t inevitably mean that the
participants in the interaction are using only daeguage. Instances of other
languages can also occur. Nevertheless, as soihe apeakers realize the use of
another language, they may orient it as instandedeviance from the norm,

which later may be repaired.



The bilingual medium will arise in interactions/alving two languages in
which there is no orientation to the two as differéanguages. Within the
bilingual medium diverse possibilities of modes niay observed. This study
focuses on the three modes found in the collected: dhe parallel, the half-way
between and the mixed mode.

In parallel mode, when communicating, one of tagipipants consistently
uses language A while the other constantly usegukge B without any
orientation of divergence by any of the parts inedl in the conversation
(Gafaranga and Torras, 2001).

The halfway between mode occurs when one speakestaitly uses one
language while the other speaker constantly altesniaetween the two languages
of his/her repertoire.

The mixed mode occurs when all the speakersdrctimversation alternate
between their languages, both within turns and eetwturns, without even
attending to the linguistic origin of the elemethgy are using (Gafaranga and
Torras, 2001).

1.4 The research question

Although language choice in the family environmleas been dealt with in
different examples of case studies in literaturee(hapter 2), these have
frequently been drawn from conversations happendtd authors’ own families.
In these studies there is therefore a strong pitigsiihat the scientific knowledge
of the parents as linguists might have influenced kthe language strategies were
applied in their home. To overcome the limits offs@an approach, the production
of more case studies based on empirical data, Ipctoallected in bilingual
families without a specific training in theoreticaihd applied linguistics, would
cast more light on the problem of determining hanguage strategies are applied
in bilingual families.

This leads to the research question driving tlaskwhow are the language
policies empirically applied in real-life convernsatal interactions in bilingual

families?

1.5 Data used



This study consists of two case studies of thguage strategies adopted
by two bilingual (Brazilian) Portuguese-English es. Family 1 claims to apply
OPOL strategy while Family 2 claims to apply Normdnant Home Language
without Community Support strategy. Both familiegelin Edinburgh and all the
five children involved in the study were born iniidaurgh.

Longitudinal data of the interactions within thenisy members in their
home and in various every-day routine situatiomsfthe database for this study.

1.6. Case study

Case study was chosen as the ideal method fornrestigation on the
application of language policies. The major beneffithis choice is the chance of
undertaking a more holistic approach to the reseguestion with a qualitative
analysis (Lanza 1997). Another point that is imaotto emphasize is the fact that
“since case studies are so intensive, they arellysterried out with a small
number of subjects” (Dromi, 1987:65), and thisxadatly the case for this study.

The obvious disadvantage when dealing with a rekelbased on a case
study is the difficulty in making generalizationsoait the language choice used by
different families when the research in itself asbd on the experiences of only
two families. This kind of study however, is cuntida, and the increasing
number of case studies comprising family strategies/ides a good base for

comparing the results of one research with thahfodher studies.

1.7 Preview of results

The major finding of this study is that, contrary the claims made in
literature, language strategies are not appliecsistently by bilingual families.
The families whose strategies were investigated mdged have applied the
strategies claimed, but only sometimes and in soregactions. However, to a
greater extent the conversations between the menfbmn both families were
characterized by deviance from the family languat@ategies. This outcome

guestions the effectiveness of language policidslingual interactions.



1.8 Structure of the work

This work is organized in five chapters, includihg present introductory
section, presenting background information andésearch question.

In chapter 2, | will carry out a review of theeehnt case studies presented
in the literature. These were the bases for trgsarch and the motivation for the
research question.

In chapter 3, the sociolinguistic backgroundshef flamilies are provided.

Chapter 4 presents the data collection procedndetlae analysis of the
interactions occurred within the family membersisTanalysis uses the medium
of interaction found in each conversation with then of establishing the
effectiveness of the language strategies adoptededfamilies.

Chapter 5 presents a summary of the results amdntiplications and
suggestions for future research.

A series of Appendixes includes the consent forensl the sets of
instructions given to the families together witke ttomplete transcriptions of the

examples divided by families.



2

Review

In this chapter | present the most significanidsts on language choice
patterns are presented, divided by the languagéegtes they present. Particular
attention will be devoted to the strategies adoptedhe families studied in this
work (OPOL and non-dominant home language withoatnmunity support

approach).

2.1 One-parent-one-language (OPOL) approach

Ronjat (1913) was the pioneer to discuss OPOLg¢hvhias first known as
the Grammont Formula. Advised by Grammont, Ronjatted to address his
child, Louis, in French, the majority language. R¢s German wife was also
asked to use her first language to talk with tlsein and their child’s German
nanny also supported the minority language. Theolach believed that by
separating the languages the child would acquite Bench and German without
any confusion or effort. In fact, Louis acquiredtibdanguages, rarely mixing
them. At the age of three, the child was alreadg &b distinguish one language
form the other.

Some vyears later, Leopold (1939-49) published ualystdescribing his
daughter’s progress in the acquisition of Englisd &erman from the age of two
months to the age of seven. In his home Leopoly spbke German to his
American wife and to his daughter Hildegard. Hisfewspoke English, the
majority language. In comparison to Ronjat's family this family there were
several occasions where the parents could chaegdahguage use, with Leopold
frequently using English and his wife using Gernvamen visiting relatives in
Germany. Although Leopold was Hildegard’s only ssuof German, his efforts
paid off, because the girl acquired both langudigesRonjat’s son. In regard to
her language use, Hildegard mixed had both langubgefly as a young child,
but this improved with age: by the age of three whs already able to select the
correct language according to the person she weaksm to. Her sister Karla, six

years younger than Hildegard, did not achieve ashnsuccess. At the age of five,



Karla’s German was extremely limited, with some i@&n words embedded in
English sentences.

Similar to Leopold, Taeschner (1983) wrote a detacase study on her
two German-ltalian speaking daughters, Lisa andi&iliving in Italy. In her
book, Taeschner described her children bilinguafigm birth up to five and four
respectively, with some further investigations opnine and eight years old. In
regard to the family language use, the researgh@kesonly German while her
husband only spoke lItalian. Similarly to Louis Ratrand Hildegard Leopold, Lisa
and Giulia appeared to have become well-balandedjbals.

In the beginning of the 90’s the research focu® ROL has shifted from
studies focusing on both on the parent’s attitutbegards bilingualism to the
interaction established by the minority languagea&ing parent and his/her child.
In this regard, recent research suggested thatdlleeof the parents and their
discourse strategies are important in determinimg $uccess of the minority
language maintenance, mainly in cases where themcoity support is little.
Dopke (1992), for example, presented several daskes on families in Australia,
where one parent spoke German and the other Engish Saunders’ family (see
2.5). Dopke believed that two main factors wouldger the success of bilingual
acquisition: the parents’ constant adherence toapigropriate language and the
child respecting the family language strategy. Muex, D6pke noted that the
effectiveness of the bilingual acquisition was dile connected to the
environment the parents provided to their childnearents who make effort to
offer to their children an enjoyable interactionboth languages were more likely
to succeed in passing their language to their offgp

Similar to Dépke, Lanza (1997) did a case studyhendiscourse strategies
used by two families with their English/Norwegianildren (Siri and Tomas). In
this study, Lanza gives five distinct strategiest tharents can use in response of
their child’s language mixing.

In the monolingual situation there are three ddtistrategies. The first
one, known as the Minimal Grasp, is used when psreretend to do not
understand the child’s reply, forcing their chilal repeat their utterances in the
correct language. In the second one, ExpressedsGties parent signals that
she/he had understood the request by rephrasinghe correct language in the

form of a question so that the child repeats whhe said in the expected
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language. The third strategy is the Adult repatitiwhich is known simply as the
parent replication of the child’s previous speeshthie suitable language. This
kind of strategy is often seen in situations whaoth parent and child are reading
together.

As for the bilingual situation, two strategies arged: Move-on Strategy
and code-switching. The former occurs when thedcdalys something in language
Y and the parent shows to have understood the iqunebly answering it in
language X, while in the latter the family policllosvs the use of whichever
language is more adequate or they feel more coatftfiertvith.

These ways of reacting may change according tehild’'s development
and parent’s adjustments to what language they twahear as feedback to their
request. Adult repetition, for example, seems tonb@e suitable with small
children.

Following Lanza’s (1997) findings, Juan-Garau dérez-Vidal (2001)
reported the relationship between the child’s degoé bilingualism and the
features of parental input. The data is based erddhgitudinal study of Catalan
and English bilingual children from 1.3 to 4.2 y&ald. In this study, the purpose
is demonstrating that the parental discourse sjiedecan affect the levels of
mixing present in the child's utterances in hisAiveaker language (English). In
fact, family interactions are characterized by tBatalan-speaking mother
negotiation of a bilingual context of interactiontlwher son while the English-
speaking father imposes a monolingual context. Sygtoach favors an increase
in the use of the child’s minority language, coety decreasing the rate of
mixing.

Seven years later, De Houwer’s (2007) study disiished from the others
by addressing the reason why some children expmstdo languages from early
on fail to speak one of their two languages. 1,888ilies, consisting of at least
one parent and one child from 6 to 10 years oldiangthich one of the parents
spoke a language other than the majority languaggwered a questioner about
their home language use. The results showed thahelchildren spoke the
majority language and that the minority language wgas not universal.
Differences in the child minority language use wedreectly connected to the

parental language input patterns received at hdimerefore, families where both



parents used the minority language and where omenpapoke the majority

language had higher chances of success.

2.2 Non-dominant home language approach

Fantini (1985) carried out the most detailed stafithis kind of approach.
In his research, Fantini examined his son Marieaing of English and Spanish
in the USA. At home the parents spoke only Spanidario’s mother native
language. Bilingual family friends usually convetseith Mario in one of the two
languages, and although the family traveled absmaatral times with him, there
was a general pattern of one-language-one-environmihus, the researcher
described Mario as a coordinate bilingual,, sineehlad acquired each of his
languages under separate circumstances and speakers

English first appeared in Mario’s life when he waé (by contrast with
Spanish at 1.4), the boy mixed both languages mwithe same utterances. Similar
to Hildegard Leopold, words from the two languagempeted. Besides Mario’s
onset of Spanish was delayed. At the end of hisrgkgear the boy used only 21
words compared to Hildegard’s 337. Besides, Mairst fwords in English
assumed a Spanish pronunciation, resulting in anglbgical interference that
remained until his fifth year.

In regard to both languages use, it was not Métio was 3.6 that he
became aware of both systems and their names.ctnda time passed, Mario
became increasingly aware and interested in hisaywdrthe others’ bilingualism.

The language development of Carla, Mario’s youngjster, is barely
mentioned in the book. However it seems that thk ajso mastered the two
languages, since both children were able to adwegit tonversation according to

their interlocutor’s level of fluency in each larage.

2.3 Non-dominant home language without community faport approach

In 1920, Pavlovitch compiled a one-year study andwn son, Dusan, a
bilingual French and Serbian child while living knance. In the home the family
spoke only Serbian. The data recording startechvilnesan was 13 months old; at

this time the child also started to be exposedranéh through a friend of the
10



family who used to spend several hours a day with Both languages appeared
at the same time without any confusion between th&ithough the study was

concluded when the child became 2, Dusan seeméistinguish both languages
as separate systems.

Oksaar (1977) studied her son’s acquisition ofner as a third language
at age 3.11. At this time the family had just caimélamburg from Stockholm,
where the boy had been raised in Swedish (majdamguage) and Estonian
(minority language). In regard to these two langsaghe child’s pronunciation
resembled that of a monolingual child since it waghout interference. The
syntax and morphology of Swedish and Estonian heehhbalso developed in
parallel. As for the child’s acquisition of Germdhe pronunciation was acquired
without any interference from his previous langwa@@®m the very beginning,
though there were some differences in the orderthef morphological and
syntactic acquisition of the elements. Besidesetheas also evidence of transfer
in the lexical, morphological and syntactic levels.

In 1995 Pan reported the patterns of languagecetamnongst ten Chinese
families in the USA. In Pan’s study, the childregéd between 4.0 and 6.0) were
exposed to Mandarin Chinese at home and Englishidsuof it. The author found
that there was wide variation in the extent of gaents’ use of English and
Chinese, in which the parents also tended to swidcknglish when their child
was using the language. As the author predictedrdbults indicated that unless
the parents become more aware of their languagehese would be shifts in the

family discourse over the time.

2.4 Double non-dominant home language without comnmmity support

approach

Elwert's (1959) study offers an interesting repalobut this approach. In
his study, Elwert relies on his own experiences asultilingual Italian, German
and English speaker. Since his birth his mother $paken German and English
and his father Italian and German. The parents tsespeak German between
themselves, but spoke English with Elwert.

11



Although the study presents valuable insights eomog bilingualism,
since it is a self-report things like the detailedyuistic description of his early
ages, such as the stage he became aware of leiediffanguages are lacking.

Hoffman (1985) studied her two children trilinguahguage acquisition in
England. At home the children were exposed to Spartheir father’'s native-
language, and German, their mother language, wheltegy learned English
outside the home. The author reported that hert-eggid five-year old children
had successfully acquired all the three languagjdspugh the majority language,

English, had become dominant.

2.5 Non-native parents approach

Saunders’s (1982) description of his successiginghis two sons, Frank
and Thomas, bilingual in German and English in Aalgt is a noteworthy study,
mainly because the author was not a native spedk@&erman, and the minority
language received almost no support from the conitpnuRrom their birth,
Saunders addressed both children in German whgie thother used English. In
conversations between parents English was usedisingas also used by the two
boys when playing together and when the family mensithad to communicate
with their relatives, since both parents came froanolingual homes. Resembling
Mario Fantini and Hildegard Leopold, Saunders’sssaere also very attentive to
the co-occurrence rules established in the fanfily.for Thomas and Frank’s
pronunciation, their English was indistinguishalftem of their monolingual
peers, resembling Elwert’'s Swedish and Estoniagaisa

2.6 Mixed languages approach

In 1935 Smith studied bilingual children in a Gése-English bilingual
family. The children heard Chinese from servanisses and Chinese children. As
for the parents, they used both English and Chiteseldress their offspring. In
this study, Smith reports a high amount of mixirane by the children. In fact,
almost all the children mixed both languages uthdir third year. The author
concluded that this outcome was directly relatetheofact that the parents spoke

to the children in both languages, without any clamarcation between the two.
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Still Smith’s study must be interpreted with sonagitoon, because it was based on
unsystematically recorded data from a diary thé&dodim’s mother did.

Tabouret-Keller (1962) also reported a case ofjuage mixing in a child
of working-class background. In the study, the datihad been raised as a
bilingual from birth in French and German, whiles tmother spoke the Alsatian
German dialect and had learned French at schooh garents when speaking to
the child mixed the two languages. At 2.0 the chiddl a much larger vocabulary
in French than in German, and about 60% of thedsh#entences were mixed.
The researcher also observed that the child becanse of the use of two
languages much later than the children in Ronjatesgpold’s and Pavlovitch’'s
families, mainly because the two languages werdraated separately.

Thirty-four years later, Lyon (1996) investigatetildren from mixed
backgrounds in Wales. Lyon’'s study was charactdriby its large-scale,
involving parents who were both Welsh-English [glials, living in a bilingual
community. The participants interacted with théiild in a mixture of Welsh and
English. The author found that by the age of th#é&o of the children with a

mixed language background had become monolingugligbnspeakers.

2.7 Conclusion

This literature review has pointed out the fachattlthe case studies
presented so far have most frequently been draswn fonversational interactions
produced in the authors’ own families. As mentionedChapter 1, there is a
strong possibility that the scientific knowledge mfe of the parent as a linguist
might have influenced the application of the sgas in their home. If this is true,
the case studies reported represent descriptidngaly corresponding with what
happens in real life. What's more, the reports aften not based on actual
analyses of naturally occurring interactions; it asly by analyzing actual
interactions in families that we can begin to sew Ipatterns are actually put in
practice.

Therefore, the research question to be answerbdwsthe language policies are
applied in real-life conversational interactionsbifingual families. As mentioned
in the introductory chapter, and as it will be mrted in detail in the following

chapters, to address this question, a case stugyoosed, consisting of the

13



observation of language choice in two bilingual ile@a who claim to have

adopted each one a different policy.
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3

The families and the context

3.1 Scotland as a multicultural land

Scotland forms the framework for this study of fgnstrategies in the
acquisition of English and Portuguese. English, rtiegority language, not only
enjoys societal prestige in the country in itselt @i is also acknowledged as a
language of international communication. Portugudéise minority language, is
recognized as an instrument for the cultural andtdge maintenance in the
Brazilian families established in the country.

The mention of Scotland often brings up the imafya bilingual country
in which only English and Gaelic are spoken. Howgw®erecent survey revealed
that up to 106 languages were represented in ssfaound Scotland (Murray,
2006). In fact, Scotland has witnessed a multilaigand multicultural dimension
to Scottish society, with a considerable concelatnadf immigrants in its capital,
Edinburgh, which alone received 29,144 people fi2008 to 2009. From this
figures, the Brazilian Embassy in the UK estimadheg at least 5000 are Brazilian
expatriates living at the Scottish capital.

3.2. The families

3.2.1 Family 1

Family 1, where the One Parent-One-Language apprisaclaimed to be
adopted, is composed by five elements: motherefaéimd their three children.
The parents are the typical example of multicultarad multilingual family since
the mother is a Brazilian expatriate and the fath&cottish. The couple had lived
for the first three years of their marriage in Bkawhere the father could learn
Portuguese. They have been living in Edinburgh esigf02. It was also in
Edinburgh where all their three children were bdknhthe time of the study, their

children were respectively seven (Lucas), five (®aand one year old (Bruna).
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As for the family socio-economic level the parestassified their family as
middle class.

As mentioned before, the father was born in Sodtléke his children. He
has a degree in Business and he works in a morggagee company. He speaks
English, Portuguese and Spanish, and has alwaysuerged the idea of his
children speaking more than one language. He @tisenspeaker of English and
an intermediate level Portuguese speaker.

The mother was born in Brazil and decided to maly®ad as soon as she
obtained her degree in Sociology. In Edinburgh sheurrently working in a
charity company. She is a native speaker of Poesguand an advanced level
speaker of English.

Regarding the children, at the time the studys wlone, the oldest one
(Lucas) was attending the primary school, whilel&aas going to nursery school
and used to go to her baby-sitter's house togeilitgr Bruna. Apart from that,
both Lucas and Carla were taking Spanish courses.

Before deciding to raise their children bilingyathe parents had sought
for information in websites about bilingualism almhguage strategies, getting
information from both other parents sharing theixpexiences or from
professionals in the area. The support from botlessiof the family was also
important in helping the parents with their deansio

In this family the children are able to speakhbd¢dnguages fluently.
Besides, they are also able to use the approplaaiguage according to the
speaker involved in the interaction, since during meetings with the family, |
could speak Portuguese and be understood by ghltieipants.

The family has been only once to Brazil and irothar occasion to
Portugal, both in 2006. However, entertainment &y such as videos, songs and
books sent by the mother’s family or acquired wietnet were constantly used to

support the minority language.

3.2.2 Family 2

Four elements compose Family 2: father, mother taral five-year old
twins named Daniel and Aidee. The couple has beémglin Edinburgh since

2001. Similar to Family 1, the parents classiflemmselves as middle-class. As for
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their language strategy, the parents claimed tdyafie nhon-dominant home
language without community support strategy.

The father was born in Brazil. In this country, draduated in nursing and
currently works as a nurse. He is a native speakedPortuguese and has an
advanced level of English. He also speaks lItalian.

The mother comes from Brazil as well, but, unlier husband, she has
never obtained a University degree. At the timéhefstudy she was working as a
housekeeper in a hotel.

In regard to the children, both were attendirgribrsery school at the time
of the study.

As for the input provided, both parents claimedise only Portuguese, the
minority language, with their children. Howevergetimother believed that the
nursery school ended up influencing their prefeeetc use English, since both
children started to attend it when they were twargeld. When talking with both
children during the meetings | always used Portesguwith all the family
members. The children showed to understand easign though most of the
times Daniel and Aidee replied in English.

Similarly to Family 1, before deciding to raifieeir children with two
languages, the parents had sought for informatiowabsites about bilingualism
elaborated by other parents and professional with @&im of sharing their
experiences.

Like Family 1, this family has been only once t@al, in 2006, but both
parents keep their bonds with their families in toentry using the telephone or
instant messengers like Skype and by frequentleivery visits from their
relatives and friends from Brazil.

As for the entertainment devices, the parents tedhio not have many
books in Portuguese, but they claimed to have m@®g and DVDs with
Brazilian songs, which are constantly sung by tleentvers.
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4

Data collection and analysis

4.1 Data collection

4.1.1 Participants search and selection

The search for participants began in FebruaryQdf02 when | started to
attend the monthly meetings organized by a Brazitialtural association called
Brasil-Caledonia. The group had a mixed memberskih temporary and
permanent residents who were living in Scotlantdegito study or to work and
eventually formed their families, choosing Edindues their hometown.

The participants of the group mainly consist imnvem, for whom being a
member of the association represents not only taraliloutlet, but also a way of
providing cultural input to their offspring.

The participation in the group meetings offered the opportunity to
experience the concerns of bilingual and bicultdaatilies. The observations of
many Brazilian-Scottish families indicated thatrthare three basic patterns of
language use: use of Portuguese at home with flteeotposed to English outside
the home, OPOL strategy and use of both languages.

The main selecting criterion for this study wasattht least one family
member should be Brazilian. It was also importamtfihd two families with
different language strategies to compare theircaffeness. In this regard, Family
1 claimed to apply OPOL strategy, while Family 2ikled the use the Non-
dominant language without the community suppoststy.

As for the children, | found particularly importathiat they had siblings in
order to analyze the application of the policyhe tnteractions among themselves
and in the presence of one or both parents. Thes riefreshing perspective in
respect to the widely discussed parent-parent mnpahild interactions studied
so far (see Chapter 2).

Since the main objective of this work is to analyow the strategies are
put into practice, no restrictions in the age amber of participants were imposed

to the families.
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The data collection with the families started ie tast week of May 2010
and lasted for seven days. But frequent contactkeps with both families until

the submission of this work.

4.1.2 Data set

Based on Corsaro and Streeck’s (1986) work, coatierss with parents
were taken as primary sources of data. In partictlee data collected for this
research consist in audio recordings of spontanepeech obtained from the
interaction between children and parents in bathilfas.

In my analysis | have adopted an approach basednatnralistic,
observational data, which | found particularly wseto focus on the language
socialization within the different interactional aotices adopted within each
family policy. In fact, qualitative data are oftgmeferred to explore real-life
language use between family members rather thaeriexgntal data, because in
some cases, the latter kind of data might resudtrieport samples of test behavior,
rather than of natural behavior (Clark, 1982).

To avoid the so-called observer's paradox (Lalk®72), the researcher
was present only during the first recording andhtbeth families were given a
notebook where they were instructed to describeflgrithe context for the
individual recordings. The information required luted the date and period of
the day, who was involved in the social action, wieereabouts of the exchange
and what the participants were doing. In this wihg,notes also served as a record
of non-linguistic situational context.

In the view of capturing variation in speech, thesere no restrictions to
any type of speech situations, in the sense tleatrdhordings consisted of free
conversations within any context. As Soderberg8Q)9ointed out, the family
relations are especially conveyed by routines suash feeding, dressing,
undressing, games of special interest.

The entire data set for this study consisted orhteigours of free
conversation among the family members. Each famdg responsible to record
four hours of their interactions divided in twosef two hours, with an interval of

two days between each block. During the pause legivike two sessions the
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researcher got in contact with the families to &hne progress achieved in their
record information up to that point.

All the recordings were made using two Olympus VBOGPC digital
voice recorders. Each family received one recoddeing the same week, in order
to synchronize the two parallel processes of daflaation. The two mothers were
responsible for the recordings.

Once both families were chosen, the researchethegbarents to discuss
details regarding the study and to have them digrconsent forms to participate
in the study (Appendix 1). In addition, guidelinés the recording reports were
given together with a written explanation (Appendix Finally, each family
received a copy of the guidelines explaining thecpdures to register and record
the social action related to each set of speedrded (Appendix lil).

4.1.3 Transcriptions

The transcription of the recordings, which | cadrout personally, is based
on the conventions adopted by Bucholtz (2000) apdnted in Appendix 1V. The
wav audio files generated by the digital voice rdecs were read and transcribed
on a Macintosh computer using the Audacity auditregipackage and Microsoft
Word.
4.2 Data analysis
4.2.1 Family 1
4.2.1.1 Parent-parent interactions

In OPOL strategy the parallel mode is considetezl riorm, since each
parent uses a distinct language (see Chapter 1Extract 1, illustrating this
possibility of communication, the participants aetting the table for diner.

Extract 1

1. F-Elisa?
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2. M-[Oi! (.) para mim ja esta tudo pronto (.) 6!(n.n) dea eu levar issp
([Yes! (.) In my opinion everything ifeady ready (.) see! (n.n) Let me take
this])
3. F-[Where?
4. M- Para por na mesa
(To put on the table)

In the extract above, the mother speaks Portugubge the father replies
English. In turns (1 and 2) and (3 and 4) two dudtisets of question-answer
adjacency pairs occur without any problems or msp#is expected in the parallel
mode, the interaction is carried out smoothly amdcessfully without any
indication that the language choice is an issugdat the speakers.

Another example of parallel mode is showed in &ottr2. Here both

parents are talking about the cat they used to.have

Extract 2

=

F- You know (.) all | remember from that cat whatthe was always still.

no

M- Mas por que ele faria isso?
(But why would he do this?)

3. F-1don’'t know (.) maybe this was one of the things é did without
knowing (LF)

4. M- E talvez

(Yes maybe)

Similar to Extract 1, in the example above eactemaassumes a distinct
language to communicate. In turn (2) the motheohatgs the use of Portuguese
by adopting it in the first part of a question-aeswadjacency pair, but the father
maintains his use of English in the second part.

However, due to the fact that speakers hardly ewasciously monitor
their language use when involved in conversatitvamn£a, 1997), different types
of medium occur in the interactions. An interestexg@ample is Extract 3, where

the mother is looking for a notebook she had lost.

21



Extract 3

1. M- Alex vocé viu o0 meu bloquinho?
(Alex have you seen my notebook?)
2. F-Bloquinho (.) Que bloquinho?
(Notebook (.) Which notebook?)
3. M- O bloquinho que eu estava usando
(The notebook | was using).
F- 1 don’t know about any notebook.
M- Nao tem problema
(No problem)

In this case the father adopts two languagedieriiteraction. In turn (3) he
adopts the mother’s Portugueseness in the secohdfpen adjacency pair. Since
repair was done, the mixed mode is adopted asdime af their interaction.

Mixed mode is one of the most used mediums fountheé data set of the
parents’ interaction. Extract 4 was taken from haptonversion where the norm

is the use of this kind of mode.
Extract 4

1. F-Voce nédo gostou?
(Didn’t you like it?)

2. M- Eu néo gostei da carne (.) eu ndo gostei muitoesdteio]
(I didn't like the meat (.) | didn't like thgtuffing too much])

3. F-[Why?

4. M- Nao sei (.) tem uma coisa de estranha (.) achoéquescus

(I don’t know (.) there is something weirdI(think it is cuscus)

Once more the father deviates from the languaggegly when adopting
Portuguese in turn (1), however in turn (3) he mieges the use of English by
suggesting it in the adjacency pair. However, theth@r maintains her use of
Portuguese in turn (4) assuming a mixed mode far thteraction.

Another example detected was the half-way betweede. In Extract 5,
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both parents are talking about a house the fatlet just seen in their

neighborhood.

Extract 5

1. F- There is a house nearby that looks just like D¥Who's house.
2. M- Asei(.) ela é enorme (.) agem@&na rua de vez enquando. (n.n) Pera
ai que eu so vou desligatheating porque estou morrendo de calor

(I know () Itis huge (.) We can see somes on the street (n.n) Wait a second
because I'm going to turn off theating because it is very hot in heye

3. F- Take your time

Here what seems to be a regular example of paralbele is changed by the
occurrence of an intra-turn other language repdinomt medium repair in turn
(2), which makes it an example of the half-way egwmode.

The half-way between mode also occurs in Extracin6this example the
mother and the father are playing guess what.

Extract 6

1. M-O que é o que € marrom e tem maos?
(Guess what is brown and it has hands?)
2. F-It has hands(.) yes(n.n)macaco
(monkey.)
3. M-Certo
(Right)

In the extract above, the mother proposes the LUB®uguese in turn (1) in
adjacency pair set. In turn (2) the father usedigmgvhile he is searching for the
correct answer, then he switches to Portuguese{santential switch) when he
addresses back to the mother. In that way, the ensaaccepted both according
to the conventions of the interaction, in geneaald to the rules of the game, in

particular.
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The last example found in the parents’ interactiwas the monolingual
Portuguese medium. In Extract 7, the father andrtb#her are discussing how the

father is planning to go to the airport.

Extract 7

1. M-E amanha Alé (.) vocé vai como para o0 aeroporto?
(How about tomorrow Alé (.) how areuygoing to the airport?)
2. F-De taxi.
(By taxi.)
3. M- Vocé ja marcou com o taxi?
(Have you booked the taxi?)
4. F-Ja ele vem me pegar as sete da manha.

(Yes it will come at 7 am)

Monolingual Portuguese medium is also found ineptimteractions. In
Extract 8 the mother and the father are playingtiogr. Since it is a popular game
between the mother and the children, the use dugaese is established in this

rule.

Extract 8

1. F-O que é o que é (.) gostoso pra carainba
(Guess what (.) it is very tasty])
2. M-Suco? (n.n) hum.chocolat®
(Juice? (n.n) hmmm... chocolate?)
3. F-E ébranco
(It is white)
4. M-Arroz?
(Rice?)
5. F-E tem gosto de banana.
(And it taste like banana.)
6. M- (LF)Mingau?
(porridge?)
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7. F-E () mingau é gostoso.
(Yes (.) porridge is good)

As we could see from the examples above, bothnparehen interacting
among themselves do not rigidly follow the OPOlatgy, which would require
them to be consistent with the parallel mode. lot,faother bilingual and
monolingual mediums are also applied. What camanfte the impressions of the
parents about the effectiveness of their stratediat they do not seem to use the
monolingual English medium in their conversatidnsleed, no occurrence of this

communication mode is detectable in the collectd.d

4.2.1.2 The interaction between parents and infant

Extract 9 is an example of conversation where tbéher is telling Bruna not

to play with the computer.

Extract 9

1. M- Nao Bruna (.) ai quebra
(No Bruna (.) this one breaks!)
1. B-(SQ)
2. M- Ah (.) Chega Bruna!
(Oh (.) That's enough Brunal)
3. B-(CR)

In the extract above the mother follows the OP®ategy by starting the
interaction in Portuguese. Since the infant cansymeak the conversation is

basically a monolingual Portuguese medium monologue

Monolingual Portuguese medium is also used in reroexample of
interaction. As it follows (Extract 10) the motherhaving dinner with Bruna on

her lap.

Extract 10
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1. M- Bruna cadé o frango que eu estava comendo?
(Bruna where is my chicken?)
2. B- (BAB)
3. M- O que vocé fez com ele?
(What did you do with it?)

4. Silence

As for the communication established between Brand her father, in
contrast with what it is expected in OPOL stratetfjyee different types of
medium occur: monolingual English medium, monoliaigRortuguese medium

and mixed mode.

Extract 11 is an example of monolingual Englisteraction. In this
excerpt, Bruna is playing with the computer and fia¢her takes her away from

the machine.

Extract 11

1. F-That's it Bruna I'm afraid you’ll have to come with me.
2. B-(CR)

In the example above, in turn (1) the father asklre Bruna in
monolingual English medium following the OPOL stigy.

Monolingual English medium is also used in Extrb2t Here the father is

feeding Bruna.

Extract 12

1. B- (BAB)
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2. F-(BAB) (LF) Bruna yes!

4. F- Good girl! That's my good girl!

In Extract 13, however, a deviance from the stnategcurs. Here the
medium of interaction between father and daugtstenanolingual Portuguese. In

this example, Bruna approaches her father givirtgrtoher doll.

Extract 13

1. F-0O que foi, Bruna?
(What happened, Bruna?)
2. B-Pause
3. F-Bruna, vai l4 brincar com as outras criangas

(Bruna, go there to play with the otheitdrien)

In the example above the father proposes the tisgoduguese. Since
there is no reply in turn (2), there is no needamiguage negotiation, so that in
turn (3), again the father adopts Portuguese alatigeiage of interaction. The fact
that the father comes back in turn (3) to Portugumfirms his orientation to this

language as the medium.

Monolingual Portuguese is also adopted in ExtfiactHere the father is
feeding Bruna.

Extract 14

1. F-Gostoso Bruninha ! Quer mais suco?
(Tasty Bruna! Do you want morecgR)

2. B- (BAB)

The last example of medium occurring in the intBoms between the
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father and the infant is mixed mode. In ExtracB8jna is in the kitchen going

towards the oven; her father is trying to maketberome back to the living room.

Extract 15

1. F-Ai caramba Bruna! (.) Out out! No!
(Holy crap Bruna!)
2. B- (BAB)

In the example above, in turn (1) the fatharts the utterance by using
Portuguese to call the child’s attention, thenera#t brief pause, he switches to
English without repair. This alternation of langaagshows that both languages

are accepted as the medium of this interaction.

Mixed mode was also found in another interactietwieen Bruna and her

father. In Extract 16 the father is preparing Brariaod when the mother arrives.

Extract 16

1. B- (BAB)
2. F- What's that Bruna?
3. B- (BAB)

4. F- What do you want? Do you want to eat? (Em)acho que a mamae

chegou.Do you want to eat?

(I think mum has just arrived)

In the extract above, in turn (4) the father shate from English to
Portuguese to refer to the Portuguese speakerakramce no repair was done

mixed mode is adopted as the norm for their intevac
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As we could see above, the mother supports theusge strategy by
consistently assuming a monolingual Portuguese umednteraction with the
infant. The father, on the other hand, deviatesnfitbe strategy by assuming

different mediums of interactions.

4.2.1.3 Mother-children interactions

Mother-Lucas interactions

As already mentioned, in the OPOL strategy itxigeeted that each parent
use his/her own language with the child, so betwaether and children the norm
is the assumption of the monolingual Portugueseumed

Extract 17 illustrates this possibility in a cons&tion between the mother

and Lucas while they are having diner.

Extract 17

1. L- Mée

(Mom)
2. M- Oi

(Yes)
3. L- Eu queria sair da sua barriga no natal assim eu dgava dois

presentes.
(I'wish I was born during Chnists so | could get two presents)

4. M- Mas vocé ja ganha presente no natal!

(But you already get presents for Christmas!)

In the extract above, in turn (1) Lucas uses mogolal Portuguese to call
his mother attention to what he is about to sayuin (2) the mother accepts the
“Portugueseness” adopted by Lucas assuming the lingoal Portuguese as the
medium of their interaction, thus following the tarage strategy.

Another example of monolingual Portuguese medium igsextract 18.
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Lucas is telling his mother what was happening inAtho, a British TV series.

Extract 18

1. M-Quem é o malvado dessa vez?
(Who is the bad guy this time?)
2. L-Eu néo sei.
(I don’t know)
3. M-N&o tem um monstro ou alguma coisa assim?
(Doesn't it have any monster or sonmgtlsimilar?)
4. L-Tem umdime machine
(There is a time machine])
5. M-[Uma maquina do tempo?
([A time machine?)
6. L-E (.) uma maquina do tempo.

(Yes (.) a time machine)

In turn (4) Lucas does an intra-sentential switghiwhich is noticed by his
mother, who applies Blinimal Grasp strategysee Chapter 2) in turn (5). Lucas

repairs his switch in turn (6), adopting the us®oftuguese as the norm.

However, in the mother Lucas interactions it alsouns the bilingual medium.
Extract 19 illustrates the use of half-way betweesode (see chapter 1). Here
Lucas and his mother are talking about the cat tea; Lucas is telling a dream
he had with the cat.

Extract 19

1. L- Vocé sabe que ele gostava de cobra?
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(Did you know that he liked snakes?
2. M- Cobra!
(Snakes!)
3. L- E () e no meu sonho eu fingia que tinha uma cabihl e o gatinho
tinha matado ela.
(Yes. In my dream | pretended thatd hesnakend | (.) and the cat had killed it)
4. M- Legal.

Nice)

In turn (3) an intra-turn-other language repaircws, where Lucas
alternates between Portuguese and English withoutreedium repair. However,
it has to be noted that parents often tend to docoaect or even notice the
children use of the other language in their inteéoacaccepting the switch as

something natural from their interaction.

Half-way between mode also occurs in Extract 2€reH_ucas is offering

his mother one bubble gum.

Extract 20

1. L-Quer chiclete?
(Do you want bubble gum?)

2. M-Obrigada (.) Ah vocé esta falando assim por causahiclete (.) ele &

grandao na boca

(Thanks (.) Oh you are talking like thischese of your bubble gum. (.) it is big

for your mouth)

4. L-Quando vocé pde na boca é grandao, mas vocé pre@sdigar e ai

vocésqueeze itom o seu dente e ai fica mais menor

(When you put it in your mouth is big but then ychew it and then you squeeze it

with your teeth and it gets smaller)
5. M-Legal

(Nice)
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In the example above, in turn (4) an intra-turnestlanguage repair occurs
without any repair, therefore assuming the half-lwafwveen mode as the norm for

their interaction.

The next extract is an example of mixed mode: is thteraction the

mother asks Lucas to stop watching the movie towdth her.

Extract 22

1. M- Filhopara o filme um pouquinho sé pra eu conversar coogév
( Darling pause it for a while base | want to talk with you)
2. L-Mum! Nad
(No)
3. M-E rapidinho! Conta como foi o seu dia

(It is very fast! Tell me how yodiay was)

In turn (2) switches from English to Portugues¢haut any repair shows
that both languages are the norm of their intepacti

As observed in the interactions between parengsgdnversations between
Lucas and his mother do not always follow the lagustrategy claimed by the
family because there is the occurrence of monoéhgund bilingual mediums.
Also in this case, the lack of monolingual Englisthich never occurs in the
collected data, might give to both participants tmpression of following the

strategy.

Mother-Carla interaction

In contrast with Lucas, Carla’s interaction withr mother is characterized
by the use of the monolingual medium and half-wagneen mode, without any

occurrence of mixed mode.

The occurrence of monolingual Portuguese mediuntha interaction

between Carla and her mother is illustrated in &tt23. Here Carla is telling her
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mother about the conversation she had with Traey,babysitter, at the church.

The girl had told Tracy how she had hurt herselii@vplaying with some friends.

Extract 23

1. M- E o que a Tracy falou?
(And what did Tracy say?)
2. C-She(n,n)ela falou se eu ndo queria isso.
(She asked if | didmant that)
3. M- Ah! Ninguém quer isso.
Welll Nobody wants)it

In the extract above, the mother proposes thetiBertuguese in turn (1).
In turn (2) intra-sentential switching occurs, aliigh the deviance is immediately
self-repaired by the child. Consequently, the mimgpial Portuguese is

maintained as the norm for the rest of their intBoa.

Monolingual Portuguese medium also occurs in ext(@4). In this

example Carla and her mother are having diner.

Extract 24
1. C-Ecal
(Yeuch!)

2. M-0 que foi?
(What happened?)

3. C-Eu néo gosto desse arroz.
(I don't like this rice.)

4. M-Nao? Vocé néao gostou?

(No? Didn't you like it?)
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5. C-Eu quero tomar sorvete

(I want ice cream)

The next extract (25) illustrates the use df-way between mode in Carla
and her mother’s conversation. In this example &altelling her mother the

things she has done at Tracy’s house.

Extract 25

1. M- Carla conta foi 13
(Carla how was at])
2. C-Nacasada Tracy?
(At Tracy's house?)
3. M-E
(Yes)
4. C-Eu e o Ben brincou la fora (@nd assistiu scooby doand Tom e Jerry.

(Ben and | played outside @phd watched scooby doand Tom and Jerry)

In the example above, while the mother consistendes Portuguese
during the whole interaction, Carla alternates leetw Portuguese and English.
However, the occurrence of two switches in turnd@) be understood as an intra-
turn other-language repair (Gafaranga, 1999), since medium repair is

performed.

Another example of half-way between medium is &ottr26. In this

interaction Carla and her mother are playing togreth

Extract 26

1. C-O que é o que é cdly e tem cores e desenho?
(Guess what can fly and it's coloudnd it has got drawings?)

2. M-Papel colorido?
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(Colorful paper?)
3. C-Nao (.) tapete.

(No (.) carpet)

In the extract above in turn (1) there is anotieample of an intra-turn
other-language repair (Gafaranga, 2000) withoutrapwir.

In the interactions involving Carla and her mottier strategy, claimed by
the family, is not constantly followed since thesethe occurrence of half-way
between mode. Again, the lack of monolingual Efglisedium observed in the
collected data can give the idea that they ar@viofig their language strategy in

their conversations.

4.2.1.4 Father-children interactions

Father-Lucas interactions

As it was observed in the interactions betweenakuand his mother,
Lucas’ interactions with his father are charactstiby the use of monolingual

medium, in this case English, and mixed mode.

The usage of the monolingual English medium isgmesd in Extract 27.
Here the father is talking about Lucas’ bedroom.

Extract 27
1. F-Lucas what color do you want in the wall in your beroom?
2. L-Ildon’t want white.
3. F- How about very light blue?
4. L-Ok
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In the example above, in turn (1) the father pegso the use of
monolingual English. In turn (2) Lucas accepts‘tBeglishness” suggested by his
father. From this turn on, the conversation assutm@snonolingual English as the

norm of interaction, as expected in the OPOL sfate

Monolingual English medium also occurs in Extrast Here, Lucas and

his father are playing together.

Extract 28

1. F- Knock, knock!
2. L-Who is there?
3. F-Doctor.

4. L- Doctor Who?

5. F- How did you know? (LF)

In contrast, mixed mode is found in Extract 29tHis example Lucas and

his father are talking about the last episode o¥\Io.

Extract 29

1. L-Esse esse é o tamanho do Dr Who coiso.
(This is the size of Dr Who's thing)
F-Can he teleport?
3. L-Oque?
(What?)
F-Can he teleport?
L-Yes
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In the example above, the father proposes theoligmglish by using an
adjacency pair in turn (2). Lucas does not acdeptfather's Englishness in turn
(3). Still no repair was done. The use of Englisd &ortuguese is the norm for

this interaction, since there was no medium repair.

Again, the strategy claimed by the family is nohsigtently respected in
these interactions, since mixed mode often ocd@ree more, what might give
the idea that they are following successfully th@&mrguage strategy is the apparent

lack of monolingual Portuguese usage, never shavtine collected data.

Father-Carla interaction

The interactions involving Carla and her fathex eharacterized by the
occurrence of monolingual English medium and mixedde. Extract 30
illustrates the use of monolingual English medium expected in the OPOL

strategy. In this example, Carla and her fathehakeng a snack at home.

Extract 30

F- In the Church Carla (.) what did you do?
C- | prayed and then | had lunch

F- Did you enjoy your lunch?

C- Yes

w0 NP

Here, in turns (1 and 2), the language of intévads negotiated by the
adoption one set of adjacency pairs. The condunbrishative.
Another example of monolingual English medium issextract 31. In this

example Carla and her father are having breakfast.

Extract 31
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F- Today I'm going to play the French and goiine ice in the milk.
C- Ice in the milk?

F- Here it goes! Some ice in the milk.

o w e

C- Daddy the ice is melting.

Extract 32, instead, illustrates the mixed modegese the father and

daughter conversation. In this example Carla amdatieer are playing together.

Extract 32

1. F-O que é o que é (.) gue vive na agua e é feio ganamba
(Guess what (.) lives in the water angeisy ugly)

2. C- Octopus?

3. F-Yes!(.) Parece o monstro do Dr Who

(It looks like a monster from 1dtho)

In the example above Carla proposes the use disBnig an adjacency
pair in turn (2). The father accepts Carla’s “Eslgliess” to confirm the correct
answer, however he notices the deviance from tHesrthe game (speak

Portuguese) and returns to Portuguese.

In the conversations involving Carla and her fathe strategy, claimed by
the family, is not followed since there is the atence of mixed mode. Still, what
might give the idea that they are following theamdguage strategy in their

interaction is the lack of monolingual Portuguessdiam throughout the data set.

4.2.1.5 Interactions between siblings

Extract 33 represents a failure of the stratedgpted by Family 1.
Monolingual English is adopted as the medium adriattion between the siblings.
In this extract Carla is inviting Lucas to finistatghing the episode of Dr Who in

their computer.
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Extract 33

C- Let’s watch Dr Who.

L- Ok I'm just going to wash my hands.
C- Ok

L- In which episode have we stopped?
C- Er... the fifth maybe?

L- No it was the seventh.

C-True

N o g bk w DN RE

Although monolingual English is the medium of natetion between
siblings, this may change when they are involved@danversations characterized
by the presence and or the mediation of their nrothme fact, when they are
playing with their mother the medium of interactibecomes the monolingual
Portuguese, even when the mother is not directiyremsed. For example, in
Extract 34 Carla and Lucas are role-playing in phesence of their mother, and
they temporarily allow themselves to speak anolfweguage during their brother

and sister interaction.

Extract 34

1. L- Eu sou um pirata muito mal.

(I'am a very bad pirate)
2. M- Sério!

(Really!)
3. C (to L)-Cuidado capitédo o jacaré vai te atacar

(Careful captain the alligator is going to attackiy
4. L (to C)-Vamos matar ele (.) atacar!
(Let's kill it (.) attack!)

Extract 34 shows another example of monolinguattugoese use in

interactions between the siblings and their motimethis example the children are

playing with their mother.
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Extract 34

1. M (to C)-Esse é 0 seu henem?
(Is that your baby?)
2. C (to M)-Sim (.) eu estou levando ele para o parque.
(Yes (.) I am taking him to thelgar
3. L (to C)- Eu sou o trator que vai limpar o caminho para o senem
passar.
(I am the tractor who is goigctean your way for you)
4. C (to L)- Obrigada moco.

(Thanks man)

However, another excerpt (Extract 35) from the esaate-play shows that
even in such games the habit of normal interacdorong siblings is hard to

break; this is why they sometimes assume a mixedkenotheir interactions.

Extract 35

1. L (to C)-Nao (.) vocé me dava uma espada (.) Dai eu lutawaa cobra.
(No (.) you gave me the sword (.) Arfidught against the snake)
2. C-Eu quero lutar tambéh
(I want to fight too!])
3. M- (to C)- [Pergunte para o Lucas se ele precisa de ajuda
(Ask Lucas if he needs help)
4. C (to L)-Can I help you to kill the snake?
5. L (to C)-Well (n,n) ok (.) but I will cut its head.

As expected, the use of the monolingual Englisimas affected by the
presence of the father in the interactions betwbersiblings: since the medium
adopted by the father is monolingual English, nangje in the linguistic behavior
of the children is required. In Extract 37 Carlaichs and their father are having

lunch.

Extract 37
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F- Lu (.) have you finished?

L- No

C (to L)-1 don't like this green thing
L (to C)-1don't like too.

A

Here the father proposes the use of English iritbiepart of an adjacency
pair in turn (1). In turn (2) Lucas accepts theglaamge proposed by his father. The
conduct is normative.

Monolingual English is also used in Extract 38. this example the

children and their father are having lunch.

Extract 38

1. F- There were five CDs in the CD player! Fiyg!Someone put the CDs
in the CD player.

2. C- ldidn’'t put them.

3. L-Iputoneinthere

4. F- The guy told me that would cost me a hudigh@unds to fix it (.)

luckily I'm going to fix it for ten pounds (.) mudbetter (.) isn't it?

5. L-Yes

Regarding the interactions between siblings weig/ interesting to observe
the language strategies adopted by the childreim thvetir infant sister. At the time
of study Bruna has not begun to speak yet. As liildren have not established yet
a specific language to be used when communicatifiBrana, the language choice
is regulated to a large extent by who else is prteisethe interaction. In Extract 38
Carla is playing, when Bruna comes to join her.sThiteraction assumes a

monolingual Portuguese medium, since it was mediayetheir mother.

Extract 39

1. M- Carla.

2. C (to M) -Oil
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(Yes!)
3. M (to C)-Ela esta te dando a boneca
(She is giving you the doll.)
4. C- (to B)Obrigada ! Vamos brincar?
(Thanks! Do you want tay?)
5. B (to C)- (BAB)

Another example of monolingual Portuguese use xgaEt 40. In this

example Lucas and his mother are in the living reath Bruna.

Extract 40

1. M (to L)- A Bruna n&o gostou dessa bonequinha no carrinh@e& o
neném.
(Bruna didn't like this little doll in her trolleghe wants the baby)
2. L (to B)-Bruna o0 neném é meu!
(I's my baby?!)
3. M (to B)-Hum esse € o neném do Lucas (.) Vamos por aquaBrun
(Hmmm this is Lucas’ babyl(et’'s put here Bruna.)
4. L (to B)-Oh bebé!
(Oh baby!)

When the mother is absent and the father is ptebeth siblings address
their sister predominantly in monolingual Englisledium. When alone with her,
Carla and Lucas again use monolingual English nmedixtract 41 is an example
of the monolingual English use. Here Carla and faérer are having a snack

when Bruna suddenly grabs Carla’s apple.

Extract 41

C (to F)- You didn’'t give me my spoon.

F (to C)- I didn’t! ( LF)

B- (BAB)

F (to)- | think she wants to have your apple.

0N
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5. C-No Bruna don’t do that! (n,n) No give it to me! (nn) Bruna you are

very bad!

Monolingual English medium also occurs in Extrd2t In this example

Lucas is playing when Bruna and their father arrive
Extract 42
F (to L)- What are you doing?

L (to F)- I am building a house.

F (to L)- I think Bruna wants to help you.

p w0nN R

L (to B)- Do you wanna play?

It is expected that when Bruna begins to speaksibéngs continue
speaking some Portuguese to her, mainly in theepoesof the mother. However,
based on the communication already establisheddegtvCarla and Lucas it is
most probable that monolingual English will be thedium of interaction among
siblings when alone or when the father or any oEreglish-speaker is nearby. As
for the Carla and Lucas interactions together wtitbir parents the OPOL is
respected, since they adopt the language of thenpéney interacting with for

their interaction.

4.2.1.6 Interactions involving both parents and chdren

In the OPOL strategy, children and their parests language according to
the person they are speaking to. Extract 43 ithtistr this occurrence in Family 1.

In this example the family is having lunch.

Extract 43

1. F- Carla put the things away please.
2. C-They are not mine.
3. M-O gque esta acontecendo?

(What is happening?)
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4. C-Isso nédo é meu!

(That’'s not mine!)
5. M- Eu sei (.) mas vocé tem que guardar as coisasl{ggaunca dela (n.n)
por muito tempo.

(I know (.) but you will have to put thieings away (.) even her things (n.n) for

a long time)

In the example above, Carla addresses her fatilngr Z) and her mother
(turn 3) in accordance with the norm establishethieyparallel mode.
Parallel mode is also used in Extract 44. Thisegxt is a continuation of

the interaction discussed in Extract 43.

Extract 43
1. L-Oque?
(What?)

2. M-Ficar guardando a bagunca da Bruna.
(To put Bruna’s things away)

3. L-Quantos dias?
(For how many days?)

4. M-Quantos dias ndo (.) Quantos anos.
(Not for days (.) For years.)

5. C-Quantos?
(How many?)

6. F-Two, three years.

7. L-Three years!

In interactions between the family members theralso the occurrence of

mixed mode. In Extract 44 the family is having cdnn

Extract 44

1. L (to M)-Eu gosto disso e disso
(I'like this and this)
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2. M (to L)-Vocé gostou? Eu nao.
(Did you liked it? | didn't)
3. F (to M)-Vocé néao gostou?
(Didn’t you like it?)
4. M (to F)-Eu ndo gostei da carne (.) eu ndo gostei muitoedheiq.
(I didn’t like the meat (.) idmh't like the stuffing too much].)
5. F (to M)- [Why?
M (to F)-Nao sei (.) tem uma coisa de estranha (.) achcégugscus.

(I don’t know (.) there is saim@g weird (.) | think it is cuscus)

In the excerpt above, the father uses monolinBoaluguese in turn (3) to
refer to the mother’s request in turn (2). Stik timteraction continues smoothly.
The conduct is normative.

Mixed mode also occurs in Extract 45. In this eglanthe family is
playing together.

Extract 45

1. C- Oque é o que € (.) que tem um circulo e tem um rabo?
(Guess what (.) it has a circle and a tail?)
2. F-Gato?
(Cat?)
3. C-Nao (.) catis not a circle! And it has a tail in the back
(No (.) cat is not a circle! And it hagail in the back)
4. M-Tem um circulo e tem um rabo
(It has a circle and a tail)
5. C-A-hd
(Uh-huh)
6. M-A tampa da panefa
(A potlid?)
7. C-Sim
(Yes)
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The last medium found in the interactions withlintlee family members is

the monolingual Portuguese. In Extract 46 the famihaving dinner.

Extract 46

1. M-Mamae precisa cortar?
(Does mummy need to cut it for you?)
2. C-Precisa
(Yes)
4. M- Entdo espera um pouquinho (.) deixa eu cortar séisnama vez (n.n)
pronto. (n.n) Agora deixa eu esperimentar essa aarfl) Quer um
pedaco
Alex
(Wait just for a while (.) let me cut thislpronce more (n.n) done (n.n) Now let
me try the meat (.) Do you want me toapiece for you Alex?)
4. F (to M)-Nao pode deixar que eu pego. Ichi! Acho que eugiegais do
gue todo mund¢LF)
(No I can do it. Ugh! I think | have neain my plate than everybody else (LF))

In the example above, the father uses Portugueserm (4) because he
adopted the “languageness” proposed by the matheeirm (3) when she does the

first part of the adjacency pair set.
Another example of monolingual Portuguese usdlustiated in Extract

46. In this excerpt the family is playing together.
Extract 46
1. C-Oque éoqueé () maséum facil (.) o que éecéqu) que é gordo

(Guess what (.) but it is an easy one (.) Guess (Whas fat] )
2. F-Abacax?]

([Pineapple?)
3. M- [Limao?

([Lemon?)
4. C-Néo
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(No)

5. L-Abacax?
6. C-E
(Yes)

7. F-Eu falei primeiro
(I said it first)

Also when the whole family is interacting withinetinselves, the absence
of monolingual English, which is never found in ttalected data, could give the

impression of following the strategy adopted byfdraily.

4.2.2 Family 2

4.2.2.1 Parent-parent interactions

In Non-dominant Language without the Community [Surp strategy the
use of Portuguese at home is considered the nonee both parents have the
same language. Therefore, the medium expected H@ interaction is
monolingual Portuguese. In Extract (47) the motaed the father are having

lunch.

Extract 47

1. F-Sabe aquele gol?

(Do you remember that goal?)
2. M-Sei

(1 do)

3. F-Hoje quebrou.

(Today I found it broken)
4. M-Ja

(Already")

In turn (1), the father proposes the use of Ruese by producing a first
part of an adjacency pair. In turn (2), the mothecepts to the “Portugueseness”
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of the father’s previous request in the second @fatt The conduct is normative.
However, the adoption of a monolingual medium far particular
conversation does not necessarily mean that thekepe are using only one
language. Other languages may occur in the commatimicas well. For example,
in Extract 50 the mother and the father are talkimthe kitchen while the mother

is preparing breakfast.

Extract 50

1. F-Tem leite?
(Do we have milk?)
2. M- N&o muito (n.n) mas eu acho que ainda tem um ppaoele.
(Not much (n.n) but I think we still got some far)
3. F-Nao (.) tem pouco
(No (.) that’s not enough)
4. M- Eu vou preparar panqueca (.) Como vocé quer a sua?
(I am going to prepare some pancakesdqwy would you like yours?)
5. F-Eu quero Nutella na minha erpancake(.) na paqueca.

(Iwant Nutella on my er... pancake (.) pancake.)

Here monolingual Portuguese is the norm of intesacthroughout the
conversation; however in turn (5) the hesitatiod Hre pause show that the father
is having problems in finding theot justeto conclude his utterance. When he
finally finds it another issue occurs: the mediumitodiffers from the norm
adopted. Nevertheless, the father soon realizeddli@mnce and repairing it, thus

maintaining the norm previously adopted.

As we could see above the language strategy dthinyethis family is
followed by both parents when interacting amongribelves since the medium of
communication used between them is the monolingodluguese.

4.2.2.2 Mother-children interactions

Mother-Aidee interactions
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The interactions involving Aidee and her mothex eharacterized by the

occurrence of monolingual Portuguese medium anedimode.

Extract 51 illustrates the use of monolingual Pguise medium. In this

example, the mother is helping Aidee to take hemsh.

Extract 51

1. M- Vamos tomar um banho gostoso?
(How about taking a very nice shower?)
2. A- Gostoso
(nice)
3. M- Como é a musica do lava o pé?
(How do you sing the “Wash your feathg?)
4. A- Oh lava o pé (.) lava o pé€] (SIN)

(Oh wash your feet (.) wash your feet])

Here the mother proposes the use of Portuguesa iadjacency pair in
turn (1). In turn (2) Aidee accepts the mother'rtBguesness”, thus adopting
Portuguese as the norm for their interaction.

Monolingual Portuguese medium also occurs in Exta. In this example

Aidee and her mother are having breakfast.

Extract 52

1. M- O que vocé vai querer tomar de café
(What would you like to have fiveakfast?)
2. A- De café? Ein.n)]
(Breakfast?)
3. M- [O que vocé vai querer tomar? (.) Suco de laranja
([What do you want to drink?@Qdange juice?)
4. A- Sim
(Yes)
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Extract 53 illustrates the use of mixed mode. H&dee and her mother

are in the garden.

Extract 53

1. M- Aidee vem ajudar a tirar as pedrinhas
(Aidee come here to remove thaestp

M- Mum | am busy

M- You are not busy!

A- | am doing sports

a & 0N

M- Ah (.) you are doing sports right now (hn@)Daniel ajuda entao
(Oh (.) you are doing sports rightvim.n) Daniel will help then)

In the extract above, in turn (3) the mother swagho English to emphasize
that she is not happy with what her daughter hat &till no repair is done,
assuming a normative conduct.

Extract 54 is another example of mixed mode. lis #xcerpt Aidee is

telling her mother what she had dreamed.

Extract 54

1. A- Ruby was together with me in a palace
2. M- Quem?
(Who?)
3. A- Ruby (.) she is from the school (.) everybodyswlzere even Jacob.
4. M- Oh! Jacob was there tooLegal
(Cool)
5. Yes

Once again the mother does an intra-sententiétiswn turn (4) with the
aim of showing her surprise and enthusiasm. Siaceepair was done the use of

both languages is accepted as the norm for thieiraction.
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In the Non-dominant Language without the CommusSitypport strategy it
is expected that all members use only the monadihdrortuguese medium at
home. However, as it occurs in the extracts abthe bilingual medium is also
used in their interactions. Also in this case, wimaght give the members of the
family the impression that they are consistentljofeing their language strategy
is the lack of monolingual English medium, whichsw@ever documented in the

data set.

Mother-Daniel interaction

Similar to his sister, in interactions between Bhmand his mother two

situations can be observed: monolingual Portugaedemixed mode.

Extract (55) illustrates the use of monolingualtBguese medium in the
mother and son’s interaction. In this example, Baand his mother are lying on

Daniel's bed when the boy starts to pinch his mothe

Extract 55

1. M-Nao Daniel! Nao faz assim! A mamae precisacadeldle (n,n) de
carinho. Todos n6 precisamos de carinho viu!

(No Daniel! You shouldn’t do like this! Mummy needmecuddle (n,n)to be
cuddled . We all need)it
2. D-Nao

(No)

3. M- Olha que menino

(What a boy!")

In the example above, the mother does an intraesgal switching in turn
(1); however at the same turn, she notices theadeei and self-repairs, thus

establishing the monolingual Portuguese as the fiortieir interaction.

Extract 56 illustrates the use of monolingual Pguese mode in another
interaction. In this example Daniel and his motae¥ playing in the garden and

Aidee does not let her brother to play with theanmpoline.
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Extract 56

1. M- Daniel eu ndo sei 0 que fazer com essa menina oiguer esperar a
vez dela.

(Daniel | don’t know what shduldo with this girl. She doesn’'t want to wait
for her turn.)

2. D- Eu sei (.) vocé tem contar até cinco.
(You have to count until five)

3. M- Ah (.) entdo eu tenho que contar até cinco.
(Oh (.) I have to count to five)

4. D-Sim

(Yes)

Extract 57 illustrates the use of mixed mode m itfiother-son interaction.
In this example Daniel and his mother are in hidrbem upstairs and he wants to
go to the kitchen.

Extract 57

1. D- Can we go downstairs?
2. M- Ah nao!
(Oh no!)
3. D- Please let’'s go downstairs!
4. M- No let’s stay here.

5. D-Butl wanna.

In this example, Daniel and his mother assumeindistanguages of
interaction until turn (3). In turn (4) the mothewitches her language usage from
Portuguese to English. In turn (5) the conversasararried on smoothly, without

any medium repair. The conduct is normative.
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Another example of mixed mode is Extract 58. lis txample the mother

and Daniel are in the kitchen.

Extract 58

1. M- O que vocé quer comer?
(What do you want to eat?)
2. D- Nothing (.) Eu ndo quero comer
(I don’t want éat)
3. M-Vocé nao quer comer nada?
(Don’t you want to eat anything?)
4. D-Nao

(No)

In the extract above, Daniel uses an intra-selaleswitching in turn (2) to
show his disapproval regarding the question dorterm (1). Since no repair was

done, the use of both languages is normative.

In the interactions involving Daniel and his matkiee strategy claimed by
the family is not regularly followed since thereoiscurrence of mixed mode. Still,
what might give the idea that they are followingithanguage strategy in their
interaction is the lack of monolingual English medi In fact this medium was
never found in the data set.

4.2.2.3 Father-children interactions

Father-Aidee interactions
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In the communication between Aidee and her father options can be

observed: monolingual Portuguese medium and mixadiem

Extract 59 illustrates the use of monolingual Pguese medium. In this
example, the father is teaching Aidee how to tedltime by using the clock in the
kitchen.

Extract 59

1. F-Que horas sao?
(What time is it now?)
1. A- Eu néo sei.
(I don’t know)
2. F-Onde esta o ponteiro pequeno?
(Where is the minute-hand?)
3. A- Aqui.
(Here)

Here the father negotiates the use of Portuguedée first part of an
answer-question adjacency pair in turn (1). In t{@nAidee accepts the father’'s
“Portugueseness” in second part of the adjacenicy e conduct is normative.

Extract 60 illustrates the use of monolingual Bguese medium in another

interaction. In this example Aidee and her fathreria the backyard.

Extract 60

1. F-Como é que esse bicho chama? Enaterpillar (n.n) ndo centopéia.
(How is it called? o caterpillar)

2. A- Cad®
(Where?)

3. F- Aqui minha filha.

(Here)
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In the extract above, in turn (1) the father tegei& showing that he could
not find themot juste After some search he can only find the Englishivadent,
therefore, doing an intra-sentential switching. ldo@r he immediately notices the
deviance, correcting it, maintaining the monolinigBartuguese as the norm for
their interaction.

Another situation found in the father and Aideedgeractions is the mixed
mode. In Extract 61 Aidee and her father are asthpermarket.

Extract 61

1. 1. F-O que mais agente pega?
(What should we b@y
2. A- Pao(n.n)dad are we going to have lunch?
(Bread)
3. F-Pois é por isso que agente esta dqui
(That's why we are here])
4. A- [l had a good idea
5. F-Oque
(What?)
6. A- How about if we buy muffin for dessert?
F-OK
(OK)

~

In the example above, the father proposes th@Bertuguese in the first
part of the question-answer adjacency pair in (yjnHowever, in turn (2) the girl
does not accept the language suggested by ther fatthepting English as the
language for interaction. In turn (3), the lacknoédium repair reveals that for the

participants nothing noticeable is occurring. Thaduct is therefore normative.

Mixed mode also occurs in Extract 62. Here Aided &er father are

watching a race on the street.

Extract 62
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A- | saw a tiger running!
F- A tiger!
A- No (.) ajaguar (.) do you know how is it calledPortuguese?
F- Como?
(How?)
5. A- Er... Leopardo.
(Er... leopard)

P w0 P

In the example above, in turn (2) occurs an isgatential switch without

any medium repair, therefore, the use of both laggs is normative.

In the conversations involving Aidee and her fathe strategy claimed by
the family is not constantly followed since thesecb-occurrence of mixed mode
and parallel mode. Still, the lack of monolinguahgish medium in their

interactions might give the idea that they areofwlhg their language strategy.

Father-Daniel interactions

Like the interactions involving the father and &&j the conversations
between Daniel and his father present two situatianonolingual Portuguese

medium and mixed mode.

Extract 63 illustrates the use of monolingual Bguese medium in the

father-son communication.

Extract 63

1. F-Ontem vocé gostou do churrasco?
(Did you like the barbecue yestgfja
2. Pause
3. F-Gostou?
(Did you like it?)
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4. D- Do que?
(What?)

5. F-Do churrasco
(The barbecue)

6. D-Sim
(Yes)

In the extract above, the father proposes theotig®rtuguese in the first
part of a question-answer adjacency pair in tujnl(lturn (2) however, the lack
of response deviates from the norm. In turn (3)f#tlleer tries to fix this deviation
by starting again the first part of the adjacenay.dn turn (4) Daniel accepts the
Father's “Portugueseness” which is thus assumedhasmedium for their
interaction.

Another example of monolingual Portuguese is foumBxtract 64. In this

excerpt Daniel and his father are in the superntarke

Extract 64

1. F-Daniel o que agente vai pegar?
(Daniel what are we going to buy?)
2. D- Hamburger?
(Hamburger?)
3. F-Esse aqui é pouco
(It is not enough)
4. D-Pouco?
(Not enough?)
5. F-E e parece que é apimentado.

(Yes and it seems spicy)

An example of mixed mode is Extract 65. In thiamyple Daniel are going

to the supermarket.

Extract 65
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1. F-Olha eu tinha me esquecido da corrida.
(Wow | had forgot about the race)
2. D-Is that a race?

3. F-lt is not a regular race (.) todo mundo corre junto (.) sdo 42

kilbmetros (.) Vamos ver se agente conhece alguem.
(Everybody runs together (.) it is 42 kilomsté)
Let's see if we know anyone)

4. D- | saw a man with nblusa

(tis)

In the excerpt above, in turn (3) the father daesother-language repair
without medium repair in response to first partteg adjacency pair done in turn
(2). Therefore the use of two languages is the rforrthis interaction. Moreover,
in turn (4) Daniel does an intra-sentential switdBmonstrating again the use of
both languages as the norm of their interactions tresulting in an example of

mixed mode.

Similar to the previous interactions, the conveosat involving Daniel and
his father the strategy claimed by the family i4 falowed since there is the
occurrence of mixed mode. Nevertheless, the lackarfolingual English medium
throughout the data set might give the idea thay @ire following their language
strategy.

4.2.1.4 Interactions between siblings

Similarly to Carla and Lucas interactions, Aideel &aniel conversations
are characterized by the use of monolingual Engtisgdium, reflecting the
language they speak in their community of peerse Tdck of monolingual

Portuguese medium in the example above represefdduse of the strategy
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adopted, which would imply that all the membersildcbn included, should
interact in Portuguese in the home environment. €&@@nple of this is Extract 66,

where both siblings are playing together.

Extract 66

1. A- This is my brother Fire-Huck (.) and I'm Fire-Who.
2. D-[ We are both fires
3. A-Yes

The strategy is also not applied when they intevath their mother, or
when the mother is nearby, because the twins asaumged mode and half-way
between mode.

Extract 67 is an example of mixed mode. Here th&@n are playing
with their jumping board.

Extract 67

1. A- Mom watch this (.) it is very tricky!
2. M (to D)- Olha! Olha o que ela fez! (.) Vem ca pra ver.

(Look! Have you seenatvbhe did! (.) Come here to see it)
3. D-lcan do that

4. M- Can you?Deixa o Daniel tentar Aidee (.) Vem pra ca.
(Aidee let Dalrtry as well (.) Come here)
5. A- Mom (.) let me just show how | jump

In the example above, the mother does an intraesgal switching

without repair in turn (4) in response to Danigiswer in turn (3). The conduct is
normative.

Another example of mixed mode is Extract 68. Hére mother and the
children are in the backyard.

Extract 68
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1. M- Vocé quer suco Daniel?

(Do you want juice Daniel?)
2. D- Suco?

(Juice?)

3. M- E esta fazendo muito calor.

(It's very hot)
4. A- How about lemonade?
5. M- Eu sei que vocé gosta de limonada (.) mas acabpsd se eu fizer

com limdo. (.) vamos fazer a liomada
(I know that you like lemonade (.) lbié lemon is over (.) unless | do it with

lime (.) lets prepare lemonade)

In turn (4) Daniel suggests the use of Englishthia first part of an
adjacency pair. However, the mother does not acbapiel’'s “Englishness” in
turn (5). Still no repair occurs, both languages ased smoothly. The conduct is
normative.

Half-way between mode is also found in the motteldren interaction.

In Extract 69 the mother and the children are pigyn the living room.

Extract 69

A- I'm going to do with colors

D- I'm going to do with letters
A- | want to do with letters as well

P w0 NP

M- N&o Aidee faz com colors e o Daniel com as letsdo(.) ndo vai
dar.
(No Aidee will do it with the colors @maniel the letters otherwise (.) it not

going to work)

In the extract above, the mother does an intna-ttiner-language repair in
turn (4). Since there is no repair; the use of tbatiguages is accepted as the norm
for their interaction.

Another example of half-way between mode is Extfé&c Here the mother
and the children are in the children’s bedroom.
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Extract 70

1. M- Aidee vem ca na cama do Daniel e traz oldanket(n.n) se o Daniel
deixar agente ficar na cama dele.
(Aidee come here to Daniel’'s bed and bring me Yydainket (n.n) if Daniel
allows us to stay in his bed)
2. D-N&o(LF)
(No)
3. M- Ai Aidee! Olha esse menino!
(Ah Aidee! See what this boy is doing!)
4. A- Heis bad!(LF)

Similar to the previous Extract, in the exampleab the mother does
again another intra-turn other-language switch ewthrepair in turn (1).
Moreover, in turn (4) Aidee switches to EnglisheTdonduct for this interaction is

normative.

When interacting with their father, however, thiglisgs assume a mixed
mode in which the children and their father mix tise of both languages without
orienting the two languages as different.

In Extract 71 both children and their father arengdo the supermarket.

Extract 71

1. F-Vocés sabem o que agente precisa comprar no SupEdo®
(Do you know what do we need to buy at theesmarket?)

2. A- Carninha?
(Meat?)

3. F- Carninha ndo porque agente vai comer lazanha (?) né
( No meat, because we are going to have lasagright?})

4. D- And sausage?

5. F-Sausage again?

6. D-Yes
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Mixed mode also occurs in Extract 72. In this exbrihe children are

playing a card game with their father.

Extract 72

1. F-Depois da Aidee quem e?
(After Aidee who comes?)
2. A- You and Daniel
3. F-Quem vai ganhar?
(Who is going to win?)
4. D-Ou a Aidee ou eu
(Either Aidee or I)
5. A- Daniel

In turn (2), Aidee replies in English in the sedgrart of the adjacency pair
started by the father in Portuguese. Since no rdpdowed, the use of both

languages is the norm for their interaction.

In the extracts above the lack of monolingual Esigin their interactions
might give the participants the impression of fallog the strategy, although there
is no use of monolingual Portuguese neither inrtleenversation with their

mother nor in the communications with their father.
4.2.2.5 Interactions involving both parents and charen

As expected in the Non-dominant Language withdve Community
Support strategy, the members of the family shagdak only in monolingual
Portuguese medium, although episodes of mixed an@ré&equent.

Extract 73 is a typical example of monolingualtBguese medium. In this

extract the family is playing together domino.

Extract 73
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1. F-Nossatigre (.) (LF) e o crocodilo numero um (.}sde cinco (n.n) Vocé
tem Daniel? (n.n) O que e que voce tem?
(Gosh tiger (.) (LF) and a crocodile number onetyp and five (n.n) have
you got it Daniel? (.) What have you got?)
2. D- Five
3. A- Nao (.) cinco
(No (.) five)
4. M- Que bicho e esse? (.) Como ele se chama?
(Which animal is this? (.) Wisaits name?)
5. A- Crocodilo
(Crocodile)
6. M- Crocodilo (.) muito bem!
(Crocodile, very good!)
7. F-Agora quem e depois do Daritel
(Now who comes after Daniel?)
8. A- (SQ)Eu tenho cinco (.) cinco

('ve got five (.) five)

In turn (2) Daniel does an intra-sentential switefhich is noticed by his
sister, who corrects it (turn 3) maintaining thenolingual Portuguese medium as
a norm.

However, the members adopt a mixed mode as irm@&xi#4. In this

example the family members are playing again a gande.

Extract 74

1. M- Quem vai ganhar?
(Who is going to win?)

2. D-T'll win.

3. F-Vai contando né(distributing the cards)
('l start counting, okay?)

4. A- Um (.) dois (.) tres]
(One (.) two (.) three])

5. F- (to D) [e para voce.
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([it's for you)
6. D-1don’t want to play.
7. A-Um (.) doi$
(One (.) two))
8. D-[No (n.n) one (.) two
9. M- Daniel!
10.F-1Isso (.) dois para cada um
(That's it (.) two each)

Here the occurrence of English in the second glathe question-answer
adjacency pair without repair shows that the useath languages is normative
(turn 2). Similarly, the use of English in turng éhd (8) is not repaired.

Another example of mixed mode is Extract 75, wheeechildren and the father

are again playing a card game.

Extract 75

1. F-Eutenho o macaco (.) e eu vou colocar o macaco.
(I have one monkey (.) and | asing to put it)
2. M- Qual vocé tem Daniel?
(Which one have you got?)
3. A- Eu tenho o macaco e um folho.
('ve got a monkey and a leaf.)
4. M- Uma folha (.) eu tenho aqui uma folha.
(A leaf? (.) I've got a leaf here)
5. D- Folha(.) me toa
(Leaf)
6. M- Agora e voce Aidee (.) eu acho que voce tem.
(Now it’s your turn, Aidee (.Jhink that you've got one.)
7. A-Tem.
(I have)
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In turn 5 Daniel does an intra-sentential switchhaiit repair. Still, the
interaction occurs smoothly, showing that the uUsh® two languages is the norm

for the interaction.
Similar to the interactions in Family 1, in FamRywhat might give the

impression of following the strategy claimed is thbsence of monolingual

English in their conversations, which could noffdaend in the data collected.
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Conclusion

The answer given by these two case studies to @ékearch question
driving this work is clear: language strategies rmwe consistently put in practice,
even when the families claim their successful ajapilon. Unconscious routines
and lapses together with the non-use of certainnmonication mediums can give
to the interlocutors the impression of succeedingthe application, but the
analysis of empirical data show how this only somes happens.

This finding is in contrast with the claims madeliterature (see Chapter
2), claiming that language strategies can be piyfapplied by bilingual families
in their real-life interactions. The families inwgated in this study may indeed
have applied the strategies claimed to some irniersc However, most
interactions were characterized by deviance inlédinguage strategy. Still what
might have given them the impression of followihgit policies is the absence of
monolingual English medium in the interactions ilwg the mother from Family
1, and the parents and children in Family 2.

In Family 1 the OPOL language strategy was notsisbently applied.
While the mother is very strict in the applicatiohthe policy, the father often
uses a bilingual medium to support the minorityglaege, resulting in cases of
mixed and half-way between mode. This is also Wizgdpens when the parents
are addressing to their infant child Bruna. As @arla and Lucas, English is the
medium they use to interact with each other andi ieir father, while when the
mother is present and active in the interactior, $tectness in applying the
language strategy influences the language choichercchildren, resulting in the
adoption of a monolingual Portuguese medium. Agai$ pointed out throughout
Chapter 4, it is very interesting to note how mamgual English medium never
appears in the interactions involving the motheorded in the collected material.
This fact shows once more the mother’s rigor inlgpp the strategy.

In Family 2 the strategy implied the assumptiontieé monolingual
Portuguese medium in all interactions: indeed, tte® be observed in the
conversations between the parents. However, ins@amgies occur when the
children are involved, because they both use a tmgual English medium when

interacting among themselves. When they interati thieir parents, they tend to
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mix it with Portuguese, causing the parents to addplingual medium. Since the
parents are not strict in the application of thrategy, the children impose their
own strategy favoring English, which is their pre¢el language and also the
majority language.

One limitation of this study was the fact that iasvbased on audio
recordings. In fact, some interactions involvingrenthan two members were not
used because | could not distinguish who was tlieeadee, since | did not have
access to the participants’ eye contact and gdzerefore, a future study bearing
on this research should also include video recgslinndeed, audio-visual
recordings, though more invasive, could account foore non-linguistic
dimensions such as kynesics and prossemics, gpiegous information about
the conversations which can go beyond the limiaro&udio recording.

Further research could also include the analysithefchildren’s use of
English lexical and morphology in Portuguese setgenWith a larger amount of
collected data, it could be also possible to stDdpiel and Aidee preference for
English use.

Finally, it would be interesting to study the bgunal language acquisition
of the infant, Bruna. Will it reflect her siblingshoices or will it be different? A
study of Family 1 carried out in the future and pamed to the present work could

give even more interesting results.

Word count: 16.150
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Appendix |

Linguistic and English Language
SCHOOL OF PHILOSOPHY, PSYCHOLOGY
andLANGUAGE SCIENCES

Informed Consent Form

We agree to participate, and to consent our chiltlweparticipate in a research on
bilingual language development, conducted by tsearcher as part of her Master
studies at The University of Edinburgh, with thedarstanding that the purpose of
this study is to describe how the family memberh i bilingual background use
their language in ordinary situations. The intenhot to change any characteristic
of the parent’s or the children’s behavior.

As participants in this study, we are aware that wik be recorded by the
researcher, as well as we will have to record thmes of family interactions. We
are also aware that we might be asked to parteipabdther digital recording in
case the previous ones present any problems irpietation. We understand that
all the recordings will be listened to and analyzedy by the researcher for
educational and scientific research purposes.

A notebook containing information about our recogd procedures will be kept
by us during the study. At the end of the projebe notebook will be the
researcher’s possession for study purposes.

We recognize that our data will be kept rigorousigated as confidential
information. Our names will not be linked with thesearch materials or to any
other academic work that might be produced by #searcher in the future.
However, we allow to keep and to use recordings twednotebook for future

academic purpose.
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If any time during the project we feel unable omilling to continue, we are free
to withdraw.
Our signature indicates that we have read the nmition above and agreed in

participating in this study.

Name of the participants (Block Capitals)

Signature of the participants Date

Signature of the researcher Date

In case of any queries now or any additional qoastiater, please do not hesitate

to contact the researcheryatx@agmail.com You will be offered a copy of this

form to keep.
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Appendix Il

Instructions for note keeping

Each mother will be responsible to register intbeebook the information
necessary for a better understanding of the soa@bt involved in each
conversation recorded.

For each interaction the mother should write orf®rts paragraph
containing the followed information: the date aneripd of the day (morning,
afternoon, lunch time, etc.), who was involvedhe social action, where were the
participants and what were they doing. The pardgstmuld be written in one
page each, leaving the back page blank. If one gaget enough to cover the
issues involved in the social action, the same gaore can be adopted in the
following page, where it should be specified thatsi the continuation of the
previous page. Each note must be numerated foltpttie order of the recordings.
For example, if one is writing the paragraph cqroegling to the first recording,

one should writerecord number orian the top right corner of the page.

In case of any doubts or problems do not hesit@teontact the researcher at

xxx@gmail.com In any case, during the pause between the twokblmf

recordings the researcher will get in contact teckhthe process of the project.
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Appendix Il

Instructions for the audio recording

Each mother is responsible to record different as of daily routine
interactions involving both parents. An examplgos$sible relations that could be
recorded are: routines of feeding, dressing, usiitgs games of special interest,
the family gathered in the car, etc. It is impottemrecord the social actions only
among the family integrants due to ethical purposes

It is important that before starting the mother or the father check the
batteries. The researcher will provide enough batteries toubed during the
project.

Another thing that should be checked is if the digal recorder is
working properly, in this case, before starting any procedure tet,3 testand
check if it is working properly by listening to it.

The equipment will be a digital voice recordere REC button is used to
record, thePLAY button is used to listen for the audio recordext| thepower
button will be used to turn on or off the equipment.

The first recording will be done in the presentée researcher, in case of
any questions or problems with the digital recogdin

After this meeting each family will be responsilide both the equipment
and audio recording. In the attempt to synchrotieetwo parallel processes off
the data collection both families will realize thecordings at the same time in
order to synchronize the two parallel processesatd collection. Therefore, each
family should wait for the researcher’s requesittot their recordings.

Four hours of interactions will be recorded, imthg the one done in
presence of the researcher. The family will thentlt® second recording in the
following day after the meeting with the researcher

After the second recording a pause of two daykoeggdur so the researcher
will be able to get in contact again with the famib check the progress of the
project. After the two days the family will have dwnore days to record the

interactions one day after the other. At the endhef fourth recording the data
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collection is over, the family and the researchdt schedule the best day to

collect the information.

In case of any doubts or technical problems do meditate to contact the

researcher abxx@gmail.com She will be more than willing to help.
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Appendix IV

Transcription conventions

The transcription format used in this study folothhe conventions laid out
in Bucholtz (2000).

A. Talk features

(.) pause of 0.5 seconds or less
(n.n) pause greater than 0.5 seconds

[ ] overlap beginning and end

( CH) chuckle
(CR) cry
(GR) grunt
(IN) in breath
(LF) laugh

( SQ) squeal

( WH) whisper
(WM) whimper
(WN) whine
(YN) yawn
(BAB) Babbling

B. Language contrast

Portuguese-English Data

Portuguese: italics

English: plain characters
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C. Boldstyle

It indicates elements targeted by analysis.
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Appendix V

Family 1 Transcriptions

Mother — Father interaction

Example 1 ( preparation for diner)

M- Gente (.) agente vai comer agora.

F- Dois minutos!

M- Dois minutos?
F- We haven't finished the things yet.

a kr 0N e

M- Mas ja esta quase pronto e até eles sairem dali.

(Translation)

M- Guys (.) we are going to eat now.
F- Two minutes!
M- Two minutes?

F- We haven't finished the things yet.

© ©® N o -

M- But it is almost ready.

Example 2 (preparation for dinner)

5. F- Elisa?]

6. M-[Oi! (.) para mim ja esta tudo pronto (.) 6!(haeixa eu levar isso]
([Yes! (.) In my opinion everythingasready ready (.) see! (n.n) Let me

take this])

7. F-[Where?

8. M- Para por na mesa.

(To put on the table)

Example 3
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F- You know (.) all | remember from that caassthat he was always still.
2. M- Mas por que ele faria isso?
(But why would he do this?)
3. F- I don’'t know (.) maybe this was one of thegs he did without knowing
(LF)
4. M- E talvez
(Yes maybe)

Example 4

6. M- Alex vocé viu o meu bloquinho?
(Alex have you seen my notebook?)
7. F- Bloquinho (.) Que bloquinho?
(Notebook (.) Which notebook?)
8. M- O bloquinho que eu estava usando.
( The notebook | was using).
9. F-1don’t know about any notebook.
10. M-Nao tem problema

(No problem)

Example 5

1. F- Voce nao gostou?
(Didn’t you like it?)
2. M- Eu né&o gostei da carne (.) eu ndo gosteiaratrecheio.]
(I didn’t like the meat (.) | didn't likéne stuffing too muchl])
3. F- [Why?
4. M- Nao sei (.) tem uma coisa de estranha (.0 acie é cuscus.

(I don’t know (.) there is something vek(r) | think it is cuscus)

Example 6
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4. F-There is a house nearby that looks just liké\hio’s house.
5. M- A sei(.) ela é enorme (.) agente vé na ruaaleenquando. (n.n) Pera
ai que eu so vou desligar o heating porque estatenan de calor.

(' know (.) It is huge (.) We can see sames on the street (n.n) Wait a
second because I'm going to turn off the heatingabse it is very hot in here.)

6. F- Take your time
Example 7
M- O que € o que € marrom e tem maos?

(Guess what is brown and it has hands?)
2. F-lIthas hands (.) yes (n.n) macaco.

(monkey.)
3. M-_Certo
(Right)
Example 8

1. M- E amanha Alé (.) vocé vai como par@mporto?
(How about tomorrow Alé (.) howegou going to the airport?)
2. F- De taxi.
(By taxi.)
3. M- Vocé ja marcou com o taxi?
(Have you booked the taxi?)
4. F-Jaele vem me pegar as sete da manha.

( Yes it will come at 7 am)

Example 9

1. F- O que é o que é (.) gostoso pra caramba]
(Guess what (.) it is very tasty])
2. M- Suco? (n.n) hum... chocolate?

(Juice? (n.n) hmmm... chocolate?)
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3. F- E é branco.
(It is white)
4. M- Arroz?
(Rice?)
5. F- E tem gosto de banana.
(And it taste like banana.)
6. M- (LF) Mingau?
(porridge?)
7. F- E (.) mingau é gostoso.

(Yes (.) porridge is good)

Mother — Lucas interaction

Example 1( preparation for diner) — watching DR WHO

M- P&em no pause Lu e ai depois vocé volta.
L- Mae!
M- Vamos! P6em no pause e depois vocé volta (rmamos!

L- Mae(.) esta quase acabando.

ok w0 b

M-Jé& esté tudo pronto.

(Translation)

M- Pause it Lu and then you can watch it later.
L- Mum!
M- Come on! Pause it and then you can watch it [@@) come on!

L- Mum (.) it is almost over.

a bk 0N

M-Everything is already ready.
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Example 2

5. L- Mae
(Mom)
6. M- Oi
(Yes)
7. L- Eu queria sair da sua barriga no natal assigaahava dois presentes.
(I wish I had born during Chnmsts so | could get two presents)
8. M- Mas vocé ja ganha presente no natal!

(But you always get presents for Chrigttha

Example 3

1. M- Quem é o malvado dessa vez?
(Who is the bad guy this time?)
2. L- Eunao sei.
(I don’t know)
3. M- N&o tem um monstro ou alguma coisa assim?
(Doesn't it have any monster or sonmgflsimilar?)
4. L- Tem uma time machine
(There is a time machine])
5. M- [Uma maquina do tempo?
([A time machine?)
6. L-E (.) uma maquina do tempo.

(Yes (.) a time machine)

Example 4

5. L- Vocé sabe que ele gostava de cobra?
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(Did you know that he liked snakes?
6. M- Cobra!
(Snakes!)
7. L- E (.) e no meu sonho eu fingia que tinha umar@and | e o gatinho
tinha matado ela.
(Yes. In my dream | pretended thatd lhasnake and | (.) and the cat had
killed it)
8. M- Legal.
(Nice)

Example 5

1. M- Filho para o filme um pouquinho sé ptaconversar com vVoce.
( Darling pause it for a while base | want to talk with you)
2. L- Mum! N&o!
(No)
3. M- E rapidinho! Conta como foi o seu dia.

(It is very fast! Tell me how wgsur day)

Mother- Carla Interaction

Example 1

6. M- E o que a Tracy falou?
(And what did Tracy say)
7. C- She (n,n) ela falou se eu ndo queria isso.
(she asked if | dtdmant that)
8. M- Ah! Ninguém quer isso.
(Well!l Nobody wants it)

Example 2
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1. C- Ecal
(Yeuch!)

2. M- O que foi?
(What happened?)

3. C- Eu néo gosto desse arroz.
(I don't like this rice.)

4. M- Nao? Vocé nao gostou?
(No? Didn’t you like it?)

5. C- Eu quero tomar sorvete

( I'want ice cream)

Example 3

5. M- Carla conta foi 13]

(Carla how was at))
6. C- Na casa da Tracy?

(At Tracy’s house?)
7. M-E

(Yes)
8. C- Eu e o0 Ben brincou l4 fora (.) and assistiu bgatno and Tom e Jerry.
(Ben and | played outside (.) and watckedoby doo and Tom and

Jerry)

Example 4

1. C- O que € o que é can fly e tem cores e de8enho
(Guess what can fly and it colourful @nldas drawings?)
2. M- Papel colorido?
(Colorful paper?)

3. C- Néo (.) tapete.
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(No (.) mat)

Mother — Bruna interaction

Example 1

. M- N&o Bruna (.) ai quebra!

(No Bruna (.) this one breaks!)

B- (SQ)

. M- Ah (.) Chega Bruna!

(Oh (.) That's enough Bruna!)
B- (CR)

Example 2

4. M- Bruna cadé o frango que eu estava comendo?
(Bruna where is my chicken?)
5. B- (BAB)
6. M- O que vocé fez com ele?
(What did you do with it?)

4. Silence

Mother — Lucas- Carla interaction

Example 1 ( Lucas is putting his hand at the ho} po
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M- Lucas voce lembra da outra vez o que aconteceu?
L- Hein?

C- O que aconteceu?

P w0 P

M- Ele p6s a méo e queimou o dedo (n.n) O Paraaerh

( Transaltion)

M- Lucas do you remember what happened the lastyioo did that?
L- Huh?

C- What happened?

M- He put his hand and burned his finger (n.n) id@p this!

0N PE

Father- Bruna interaction

Example 1

3. F- That's it Bruna I'm afraid you’ll have to comativme.
4. B- (CR)

Example 2

1. B-(BAB)
2. F-(BAB) (LF) Bruna yes!

4. F- Good girl' That's my good girl!

Example 3

4. F- O que foi, Bruna?
(What happened, Bruna?)
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5. B- pause
6. F- Bruna, vai la brincar com as outras criancas.

(Bruna, go there to play with the otheitdrien)

Example 4

3. F- Gostoso Bruninha ! Quer mais suco?
(Tasty Bruna! Do you want morec@f)

4. B- (BAB)

Example 5

3. F - Ai caramba Bruna! (.) Out out! No!
(Holly crep! Bruna)
4. B- (BAB)

Example 6

1. B- (BAB)
2. F- What's that Bruna?
3. B- (BAB)

4. F- What do you want? Do you want to eat?)(En acho que a mamée

chegou. Do you want to eat?

(I think your mother hasst

arrived)

Father —Lucas interaction

Example 1
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F- Lucas what color do you want in the wall in ytaedroom?
L- | don’t want white.

F- How about very light blue?

L- Ok

© N o O

Example 2

1. F- Knock, knock!
2. L- Who is there?
3. F- Doctor.

4. L- Doctor Who?

5. F- How did you know (LF)

Example 3

L- Esse esse é o tamanho do Dr Who coiso.
(This is the size of Dr Who's thing)

2. F- Can he teleport?

3. L- O que?
(What?)

4. F- Can he teleport?

5. L-Yes

Father —Carla interaction

Example 1
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F- In the Church Carla (.) what did you do?
C- | prayed and then | had lunch.

F- Did you enjoy your lunch?

C- Yes

© N o O

Example 2

1. F- Today I'm going to play the French and putedce in the milk.
2. C-ice in the milk?

3. F- Here it goes! Some ice in the milk.

5. C- Daddy the ice is melting.

Example 3

1. F- O que é o que é (.) que vive na agua e éta@ caramba.
(Guess what (.) lives in the water andeis/ ugly)

2. C- Octopus?

3. F- Yes! (.) Parece o monstro do Dr Who.

(It looks like a monster from o)

Mother- father- children interaction

Example 1 ( diner)

1. M- A janta ja esta pronta mesmo ! (.) Lu eu vowcma& da cadeira. P6em
no pause e depois voces assistem.

L- Mae!

F- Let's go guys!

M- PGe no pause (.) eu também quero assistir gmaeamos gente!

C- Ja esta quase acabando!

F- Let’s go guys! Hey!

N o gk~ wbd

M- Vai, vamos |4, sentem-se nos seus respectivgards (n.n) Ah! Vou

pedir para voce pegar a carne ta bom?
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8. F- Ok

9. M- Carla senta aqui amor.

(Translation)

1. M- The diner is really ready now! (.) Lu I will ndeyour chair. Pause it
and later you watch it.

L- Mum!

F- Let’s go guys!

M- Pause it (.) | want to watch this as well sweét) Come on!

C- It is almost over!

F- Let’s go guys! Hey!

N o gk~ b

M- Come on, take your seats (n.n) Ah! I'm goingask you to get the
meat ok?
F- Ok

9. M- Carla sit here sweetie.

o

Example 2 ( diner)

L- O que tem no arroz?

M- O que é que tem no arroz? (.) Esse arroz avigetais.
C- Mas é s6 isso?

-huh

M- S0 isso ta bom?

C- A-ha

L- Eu quero o meu igual o da Carla!

© © N o o b~ 0N

M- Mas € o que vocé vai ter. (n.n) Pode por ararapocé Alé?
10.F- Sim

11. M- Podem comecar a comer.
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( Translation)

1. L- What is in the rice?

2. M- What is in the rice? (n.n) This rice is mixedhwegetables.

3. C- Only that?

4. F-Itis a colourfull rice.

5. M- Is that enough?

6. C- Uh- huh

7. L- I want mine similar to Carla’s.

8. M- But it is what you are going to have. (n.n) Akould | put some rice or
you too?

9. F-Yes

10. M- You can start eating.

Example 4

C- O que é iss0?

M- E carne

C- Eu néo quero carne!

M- N&o (n.n) voce tem comer.

L- Eu quero um desses.

M- Voce quer pimentdo também?
C- Eu quero menos arroz.

M- Alé poém a carne também (n.n) espera ai Carla (.) tena catnhe aqui.

© © N o g s~ wDdhPE

L- M&e eu posso ter um pequeno pedaco?
10. M- Pode amor.

11.L- Mas s6 um pequeno pedaco.

12.F- Hey (.) that’s right.

( Transaltion)
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C- What is this?:

M- Its is meat.

C- I don’t want meat.

M- No (n.n) you have to eat it.

L- I want one of this.

M- Do you want red peppers as well?

C- | want less rice.

© N o g s~ w D PE

M- Alé put the meat as well (n.n) wait a secondl&€#&) There is other
meat here.

9. L- Mum can | have a small piece?

10. M- Of course sweetie.

11.L- But only one small piece.

12.F- Hey (.) that’s right.

Example 5

M- Voce néo quer mais molho? (.) Nao esta bom?

C- Eu nao queria molho.

F- But you have to eat that.

A

M- Mas voce gosta de molho de tomate (n.n) Lu aupa aqui em cima
(.) pera ai que eu ainda estou fazendo a salada.

C- Mée (.) eu posso tomar um pouquinho de sucoatacuja?

M- Depois da comida porque se ndo voce nao come.

F- Give her a bit of water.

© N o O

M- E (n.n) vou te dar agua ta? (.) espera um paoungui

( Translation)

M- Don’t you want more sauce? (.) Is it not tasty?
C- | didn’t want sauce.
F- But you have to eat that.

A

M- But you like tomato sauce (n.n) Lu I'm goinggat it over this (.) wait

a minute because I'm still preparing the salad.
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C- Mum (.) can | have a little bit of passion frjuitce?
M- Only after your are done with your meal othemw®u will not eat.

F- Give her a bit of water.

© N o O

M- Yep (n.n) | will give you some water ok? (.) Waisecond.

Example 6

1. M-Nossa voce ja acabou esse daqui? (.) e o selafnae precisa cortar?

2. C-Precisa

3. M- Entdo espera um pouquinho (.) deixa eu cortama& uma vez (n.n)
pronto. (n.n) Agora deixa eu esperimentar ess& awao.

4. F- Ug! Acho que eu peguei mais do que todo mur)deu peguei metade
da carne (LF).

5. Unclear

( Translation)

1. Gosh You are already done? (.) and how about youd®es mummy need
to cut it for you?

2. C-Yesyoudo

3. M- Wait just for a while (.) let me cut this onlypce more (n.n) done (n.n)
Now let me try this new rice.

4. F- Ugh! | think | have more in my plate than evesgg else (.) | might
gave got half of the meat ( LF)

5. Unclear

Mother- Carla — Bruna interaction

Example 1

1. M- Pode sentar meu amor (n.n) O que foi? Voce n&o g piré?

2. C- Eu preciso de mais coisa.
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M-Por que voce precisa mais do que isso?

C- Hum]

M-[ Entdo do que voce precisa? (n.n) Um garfo?
C- E um garfo.

N o g b~ w

M- Péara Bruna ! (.) Pera ai (.) a mamae vai daponco para voce.

( Transaltion)

1. M- You can sit sweetie (n.n) What happened? Yoo'tdowant your
mashed potatoes Voce?

C- I need one more thing.

M- Why do you need one more thing?

C- Mmm]

M-[ So What do you need? (n.n) A fork?

C- Yes a fork.

M- Stop Bruna ! (.) Wait (.) mummy is going to giyeu some food for

N o g M wDd

you.

Example 8 ( page 10)

L- Esta desligado!

M- O que esta desligado?

L- Dr Who

M- N&o esta no pause (.) E que o papai tirou a tela
F- Yes (.) later you can watch anything you want.
L- Eu vou falar o que esta acontecendo.

M- Fala

L- Eles tudo tem um controller e Sophie]

© © N o gk~ wDdhPE

M-[ Mas ela esta gravida ou néo?
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10.L- Sim

( Translation)

1. L-Itis off!

2. M- What is off?

3. L- Dr Who

4. M- No itis notitis paused (.) Daddy only switcff the screen.
5. F- Yes (.) later you can watch anything you want.

6. L- I'm going to tell what is happing.

7. M- Say it.

8. L- All of them have a controller and Sophie]

9. M-[ Mas ela esta gravida ou nao?

10.L- Yes

Example 9 ( talking about Dr Who)

M- Quem é o malvado dessa vez?

L- Eu ndo sel.

M- N&o tem um monstro ou alguma coisa assim?

L- Tem uma time machine]

M- [Uma méaquina do tempo?

L- E (.) e tem um homem (.) e ele desaparece eapa@m outro lugar

N o g kDN R

M- Hum! (n.n) Entdo tem uma hum (.) time machinar(aquina do tempo
nao é isso?

8. L-E (.) ele ndo fala nada e desaparece para uro gar.

( Translation)

1. M- Who is the bad guy this time?
2. L- Idon’t know.
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M- Doesn’t have any monster or something similar?
L- Tem uma time machine]

M- [ A time machine?

o a0 bk~ w

L- Yes (.) and there is a man (.) and he disappaad appears in another
place.

7. M- Mmm! (n.n) Entdo tem uma Mmm (.) time machineTime machine
isn’t?

8. L- Yes (.) he doesn’t speak anything and he goasitbher place.

Example 10

7. L- Esse esse é o tamanho do Dr Who coiso.

8. F- Can he teleport?

9. L- What?

10.F- Can he teleport?

11.Silence

12.L- Desse tamanho € o Dr Who coiso.

13.M- Coiso? (.) O que a maquina ? A barriga?

14.L- Néo

15.M- A maquina?

16.L- Ndo

17.M- O que €?

18.L- O Dr Who casa]

19.M-[ A casa dele?

20.F- Unclear

21.M- A sei (.) é a enorme (.) agente vé na rua deevepando. (n.n) Pera ai
gue eu so vou desligar o heating porque estou nubwrde calor.

( Transaltion)

1. L- This is the size of Dr Who'’s thing.
2. F- Can he teleport?
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L- What?

F- Can he teleport?

Silence

L- This is the size of Dr Who's thing.
M- Thing? (.) Is that a machine? His belly?
L- No

M- Is that a machine?

10.L- No

11.M- What is it?

12.L- Dr Who's house]

13.M-[ His house?

14.F- Unclear

15.M- | know (.) It is huge (.) We can see sometirnaghe street (n.n) Wait

© © N o 0 &~ W

a second because I'm going to turn off the hedtiecause it is very hot in

here.

Example 11

9. L- Mée

10.M- Oi

11.L- Eu queria sair da sua barriga no Christmas.

12. M- Quanto?

13.F- ( LF)

14.L- No Natal (.) assim eu poderia ganhar dois presen

15.M- Mas vocé ja ganha presente no natal!

16.L- Eu sei (.) mas eu podia ganhar um monte de ptes¢.) um porque era
0 Meu aniversario e o outro porque era natal.

17.M- Hum (.) mas voce ja ganha bastante presentes.

18.L- Eu sei.

19.F- When people are born on Christmas day they gelyone party instead
of two.

20.M- E outra (.) tem muita gente que s6 ganha o ptes#e natal e ndo o de

anivesario.
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21.F-Yes
22.B- Babababa ( BAB)
23.M- Fala Bruna (.) Vem para c& (.) vem!

( Translation)

1. L- Mum

2. M-Yes

3. L- I'wish I had born during Christmas.

4. M- When?

5. F-(LF)

6. L- During Christmas (.) so | could get two present

7. M- But you already win your present on Christmas!

8. L- | know (.) but I could win many presents(.) ohecause it was my

birthday and the other because it was Christmas.

9. Mmmm (.) mas voce ja ganha bastante presentes.

10.L- Eu sei.

11.F- When people are born on Christmas day they gelyone party instead
of two.

12.M- There is more (.) there is a lot of people tbaly get their Christmas
present but not their birthday present.

13.F- Yes

14.B- Babababa (BAB)

15.M- Say it Bruna (.) Come here (.) Come!

Example 12

1. L- Eu gosto disso e disso
2. M- Voce gostou? Eu nao.

3. F-Voce nao gostou?
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M- Eu ndo gostei da carne (.) eu ndo gostei mutcedheio].
F- [Why?

M- N&o sei (.) tem uma coisa de estranha (.) aciecéocuscus.
F- I have no idea (.) It looks like haggis at sqmoent.

L- Eu ndo gosto de cuscus.

M- Eu sei.

10.L- E que eu tenho arroz]

© © N o 0 bk

11.M- [ Nao é cuscus (.) ele s6 parece com cuscus) Wlas eu gostei do
arroz. Voces gostaram do arroz?

12.L- Sim

13. M- Esse arroz € novo.

14.F- Fui eu quem fiz

15.M- E eu sei (sarcasm)

16.F- (LF)

( Translation)

L- I like this and this

M- Did you liked it? | didn't.

F- Didn’t you like it?

M- | didn’t like the meat (.) | didn’t like the sfiing too much].

F- [Why?

M- | don’t know (.) there is something weird (.dhink it is cuscus.
F- 1 have no idea (.) It looks like haggis at sqmoat.

L- | don't like cuscus.

© © N o g s~ w D PE

M- | know.

10.L- Itis just that | have some rice]

11.M- [ It is not cuscus (.) it just looks like it. i) But | liked the rice. Did
you like it?

12.L- Yes

13.M- This rice is new.

14.F- | has the one who prepared it.

15.M- | know (sarcasm)
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16.F- ( LF)

Example 13

1. M to B- Vai amor (.) vai filha (.) pera ai (n.n¢gura aqui um pouco. A
Bruna nado gostou dessa bonequinha no carrinhaielaooneném.

C- O neném é do Lucas

M- Hum esse é o neném do Lucas (.) Vamos por aquidB

C to B- Oh baby!

B- Bababa ( BAB)

M- Come amor come!

L- Ela ndo gosta da bonequinha (.) ela estd matando

© N o g M w D

M- Carla a colher filha vamos!

(Translation)

1. Mto B- Come on sweetie (.) Come on baby (.) Wiaih) hold this for a
while. Bruna didn't like this little doll in herdtley she wants the baby.

2. C-ltis Luca’s baby.

3. M- Hmmm this is Luca’s baby (.) Let put here Briveamos por aqui

Bruna.

C to B- Oh baby!

B- Bababa ( BAB)

M- Eat sweetie eat!

L- She doesn't like the litlle doll (.) She islkilg it.

M- Carla your spoon sweetie come on !

© N o g &

Example 14
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M- Onde o gatinho dormia mesmo? Eu nao lembro.

F- No sofa

M- Ah! No sofa.

F- (LF)

M- Hum... ndo (.) ele dormia na cama da Carla (rijde?
F-E

L- Sim mas]

M- [ Ele dormia muito cedo.

© © N o g s~ wDdhPE

L- Ele dormia]

10.C-[ Lembra que agente fez um cama para ele?
11.L- Sim

12.M- Onde que era a cama?

13.L- Aqui

14.F- Ele ndo dormia na cama

15. M- Verdade (.) ele gostava de dormir na cama dé&a@arno sofé.

(Translation)

M- Where did the cat used to sleep? | don’t remembe
F- On the sofa

M- Ah! On the sofa.

F- (LF)

M- Hmmm... No (.) he used to sleep at Carla’s be®(Q)you remember?
F- Yes

L- Yes but]

M- [ He used to sleep very early.

L- He did]

10.C-[Do you remember when did we made a bed for him?
11.L- Yes

12.M- Where did the bed use to stay?

13.L- Here

14.F- He didn’t use to sleep in his bed.

15.M- True(.) he better to sleep at Carla’s bed othensofa.

© © N o g s~ wDdhPE
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Example 15

M- Lu por que voce nao esta comendo?

L- Eu n&o quero a carne.

F- You know (.) all | remember from that cat waatthe was always still.
M- Mas por que ele faria isso?

a bk~ 0N e

F- I don’r know (.) maybe this was one of the gsnhe did without
knowing (LF)

6. L — Mae eu quero jogar um jogo.

7. M- Um jogo? Qual?

8. L-oque éoqueé?

9. M- Mas voce nao esta comendo (.) SO se estiver coon@ambém.

10.L- Eu estou comendo.

11.M- Entdo pode.

( Transaltion)

M- Lu why are you not eating?
L- I don’t want meet.
F- You know (.) all | remember from that cat waatthe was always still.

M- But why would he does this?

a bk 0N

F- 1 don’r know (.) maybe this was one of the gsnhe did without
knowing (LF)

6. L— Mum | want to play a game.

7. M- A game? Which one?

8. L- Guess what?

9. M- But you are eating (.) Only if you decide to aatwell.

10.L- I'm eating.

11.M- So you can play.
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Example 16

L- O que é o que é (.) mas é um facil (.) o quegéaé (.) que é gordo]
F- Abacaxi?]

M- [Lim&ao?

L- Nao

C- Abacaxi?

L- E

F- Eu falei primeiro.

M- Vai la entdo Alé (.) é a sua vez.

F- Ok(.) What is grand and has hands and]
10. M- Macaco?

11.F- Ticks

12.M- Mensagem (.) cellular (.) Rel6gio?
13.C- What is tick?

14.M- relogio?

15.F- Sim

16.M- (LF)

17.C- This doesn’'t have any hands!

18.F- Yeah, Yeah

19. M- Os ponteiros sao as maos do relégio.

© © N o g s~ wDdhPE

(Translation)

L- Guess what (.) but it is an easy one (.) Guass (.) is fat]
F-[ Pineapple?

M- [Lemon?

L- No

C- Pineapple?

L- Yes

F- | said it first.

M- Go for it Alé (.) it is your turn.

F-Ok(.) What is grand and has hands and]
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10. M- [Monkey?

11.F- Ticks

12.M- Message (.) cell phone(.) Watch?
13.C- What is tick?

14.M- watch?

15.F- Yes

16.M- (LF)

17.C- This doesn’'t have any hands!
18.F- Yeah, Yeah

M- The watch hands are the hands of the watch.

Example 17

C- O que € o que é (.) que tem um circle e temabn?
F- Gato?

C- Néo (.) cat is not a circle! And it has a tailthe back.
M- Tem um circulo e tem um rabo?

C- A-hd

M- A tampa da panela?

C- Nao

F- O Nove?

C- Nao

10.L- A panela?

11.C- Sim

12.M- Vail 4 Lu € a sua vez.

13.L- | don’t know!

14.M- Mas voce tem algum?
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15.L- N&o eu estou pensando.
16.M- Ah (.) entédo deixa o papai ir primeiro.
17.L- Esta bom.
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( Translation)

C- Guess what (.) it has a circle and a tail?
F- Cat?

C- No (.) cat is not a circle! And it has a tailtive back.
M- It has a circle and a tail.

C- Uh-huh

M- A potlid?

C- No

F- The number nine?

C- No

10.L- A pot?

11.C- Yes

12.M- Go for it Lu it is your turn.

13.L- I don’t know!
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14.M- But don’t you have any joke?
15.L- No I'm still thinking.

16.M- Ah (.) so let your father go first.
17.L- Ok.

Example 18

1. L- O que é o que é (.) é sticky e sai do rabo ¢ji@&ndo o bicho mexe ele
fica stuck no coiso.

M- Pera ai (.) se mexe]

F-[ Spider’s web.

L- Yeah

M- Nossa(.) parabéns Allan (.) teia de aranhaatamba!

o k~ w0

( Translation)
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1. L- Guess what (.) It is sticky and comes out frartail (.) and when the
animal moves it gets stuck in the thing.

M- Wait (.) it moves]

F-[ Spider’s web.

L- Yeah

M- Nice (.) congratulations Allan (.) spider’s wépgosh!

a k~ w0

Example 19

F- O que é o que é (.) gostoso pra carambal]
M- Suco? (n.n) hum... chocolate?

F- E é branco.

M- Arroz?

F- E tem gosto de banana.

M- (LF) Mingau?

F- E (.) mingau é gostoso.

N o g kDN R

(Translation)

F- Guess what (.) it is very tasty]

M- Juice? (n.n) hmmm... chocolate?
F- It is white.

M- Rice?

F- And it taste like banana.
M- (LF) porridge?
F- E (.) porridge is good.

N o g M wDd e

Example 20 ( good example of interaction with Bruna

1. F- Bruna no!
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B- Mamama ( BAB)

F- 1 think she is telling you that I said no.
M-Mas para o que voce falou nao?

F- For playing with the computer.

M- Bruna voce esta comendo a laranja minha linda?

N o g M wDd

F- Bruna careful with Carla here.

( Translation)

F- Bruna no!

B- Mamama ( BAB)

F- 1 think she is telling you that | said no.
M-But for what did you say no?

F- For playing with the computer.

M- Bruna are you eating your orange sweetie?

N o g M wDd e

F- Bruna careful with Carla here.

Example 21

1. B- mamama (BAB)

2. M- Que? (n.n) Alé adivinha onde ela esta?

3. F- That's it Bruna I'm afraid you'll have to comeith me (she was
playing with the computer)

4. Pause

5. C- O que é o0 que é (.) é muito chato (.) tem calmza e usa 6culos.
(n.n) E o Lucas!

6. L- How dare you(.) Chamar eu de chato!

( Translation)

1. B- mamama (BAB)

2. M- What? (n.n) Alé guess where is she?
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3. F- That's it Bruna I'm afraid you’ll have to comeith me (she was
playing with the computer)

4. Pause

5. C- Guess what (.) is very annoying (.) he hashgat, trousers and wears
glasses. (n.n) Is Lucas!

6. L- How dare you(.) You called me annoying !

Example 22

F- Nock, Nock!

L- Who is there?

F- Dr

L- Dr Who

F- How did you know (LF)
L- (LF)

S T o

Example 23

1. C- I can'’t put this thing here.

2. F- No problem (.) but don'’t leave the table untluyare done. (n.n) Carla
(.) suco de maracuja?

3. C-Yes

4. F- Quem quer leite?

5. L- Me(.) me

6. F- Do you have a cup already?

7. L-Yes

( Translation)

1. C-Ican'’t put this thing here.
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2. F- No problem (.) but don’t leave the table untluyare done. (n.n) Carla
(.) passion fruit juice?

C- Yes

F- Would you like some milk?

L- Me(.) me

F- Do you have a cup already?

L- Yes

N o g Mo

Example 24

9. L- Daddy you need to clean this.

10.F- I'll clean that later (n.n) And in the Churchr@a(.) what did you do?
11.C- | prayed and then | had lunch.

12.F- Did you enjoy your lunch?

13.C- Yes

14.F- Who was that boy at church?

15.C- That's Daniel (.) he is the big brother from Mar

Example 25

9. M- Filho pde no pause s6 para eu conversar com voce

10.L- Mum!

11. M- E rapidinho! Conta como foi o dia de voces @@yla conta foi 14]

12.C- [ Na Tracy?

13.M- E na Tracy.

14.C- Eu e o Ben brincou la fora (.) and assistiu bgodoo and Tom and
Jerry.
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(Translation)

1. M- Darling can you pause what you are watching sanl talk with you.
2. L- Mum!
3. M- ltis just a minute! So tell me how was your @gy) Carla how was at]
4. C-[at Tracy?
5. M- Yes at Tracy’s house.
6. C- Ben and | played outside (.) and watched scabdy and Tom and
Jerry.
Example 26
1. M- E voce Lu (.) Voce andou bastante?
2. L- Sim (.) eu vou falar por onde eu andei.
3. M- Fala amor
4. L- Agente andou no Field
5. M- No campo com o papai?
6. L- E no campo
7. M- Ah é (.) voces deixaram o carro la
8. L- Agente andou no field (.) ai agente andou nm tséation.
9. M- Na estacao de trém ou no trilho?

10.L- Ah, no (n.n) train station huuum (.) na estadadrém agente andou em

dois estacéo de trém.

( Translation)

M- And how about you Lu (.) Have you walked a lot?
L- Yes (.) I'll all the places I have been to.

M- Say it sweetie.

L- We walked on the Field

M- On the field with daddy?

L-Yes on the field

M- Ah that’s true (.) You had left the car there.

L- We walked on field (.) and then we walked omaart station.

© N o g s~ w D PE
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9. M- In the train station or on a railway ?
10.L- Ah, in the (n.n) train station hmmm (.) in th&ih station we walked

and we passed by two train stations.

Example 27

8. M- Nao, ndo , ndo Bruna (.) ai quebra!
9. B-(SQ)

10.M- Ah(.) Chega Bruna!

11.B- (CR)

12. M- Voce esta cansada né?

13.B- (SQ)

14. M- Ela esta brava.

( Translation)

M- No, no, no Bruna (.) you are going to break it!
B- (SQ)

M- Ah(.) That's enough Bruna!

B- (CR)

M- You are tired aren’t you?

B- (SQ)

M- She is angry.

N o gk~ bR

Example 28

5. F- There were five CDs in the CD player! Five! $9meone put the CDs
in the player.
6. C- Ididn’t put them.

7. L- 1 putone inthere
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8. F- The guy told me that would cost me a hundredngsuto fix it (.)
luckily I’'m going to fix it for ten pounds (.) mudbetter (.) isn’t?

9. L-Yes

10.F- Bruninha, Bruninha voce quer comer? quer comer?

11.Pause

12.F- Carlinha, aren’t you having anything? (.) Yolatp is full of food.

13.C- No!

14.F- And you Lu (.) have you finished?

15.L- No

16.F- Bye bye baby! Adeus!

17.C- Adeus!

18.L- Adeus!

19.F- Adeus (.) it is time to say bye, bye.

( Translation)

1. F- There were five CDs in the CD player! Five! $9meone put the CDs
in the player.

2. C-ldidn't put them.

3. L- I putonein there

4. F- The guy told me that would cost me a hundrednpgsuto fix it (.)
luckily I'm going to fix it for ten pounds (.) mudbetter (.) isn’t?

5. L-Yes

6. F- Bruninha, Bruninha do you want to eat? Wanti? e

7. Pause

8. F- Carlinha, aren’t you having anything? (.) Yolatp is full of food.

9. C- No!

10.F- And you Lu (.) have you finished?

11.L- No

12.F- Bye bye baby! Bye!

13.C- Bye!
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14.L- Bye!
15.F- Bye (.) it is time to say bye, bye.

Example 29

F- Acho que mamae chegou!
M- Eu estou super molhada porque eu fui na aulzaseymorri!
F- E?

P w0 P

M- Eu fiz a zumba (.) eu s6 fiquei pulando (.) em duas horas de
ginastica.

L- Olha!

M- Eu estou olhando.

F- Voce quer comer?

© N o g

M- N&o agora (.) mas da um tempinho para mim gpeideesu como.

( Translation)

1. F-1think mummy has just arrived!

2. M- I'm soaked because I've attended the class atohdst died!

3. F- Really?

4. M- 1did zumba (.) I only jumped (.) I did it fowb hours.

5. L- Look!

6. M- I'm looking.

7. F- Do you want to eat?

8. M- Not now (.) butif you give some time | cart &ser.
Example 30

1. C- M&e eu néo quero o arroz e a cenoura.
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2. M- Come pelo menos quarto colheres

w

© N o g &

F- Carla (.) | don’'t know how much have you eaten You should eat
more than three spoons ok? (n,n) Lucas can yowepotbere please?
Pause

M to B- O que voce fez com o meu frango Bruna?

F- What did she do?

M- Ela estava segurando um frango (.) gente vocem®

L- Nao

(Translation)

C- Mum | don’t want the rice and carrot.

2. M- Have at least four spoons.

w

© N o g &

F- Carla (.) | don’'t know how much have you eaten you should eat
more than three spoons ok? (n,n) Lucas can yowepotbere please?
Pause

M to B- What have you done with my chicken Bruna?

F- What did she do?

M- She was holding my chicken (.) have you se2n it

L- No

Example 31

© © N o g s~ wDdPE

C- Maméae o Lucas puxou o meu cabelo.

L- Desculpa!

C- Méel!

M- Carla o Lucas ja pediu desculpa.

B- mamamamama( BAB).

M- Fala minha Linda!

F- Lucas what color do you want in the wall in ytsedroom?
L- | don’t want white.

F- How about very light blue.

10.L- Light blue?
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11.F- Yes
12.L- Ok

( Translation)

© © N o g s~ w D PE

C- Mum Lucas pulled my hair.

L- Sorry!

C- Mum!

M- Carla Lucas already said that he is sorry.

B- mamamamama( BAB).

M- Say it sweetie!

F- Lucas what color do you want in the wall in ytsedroom?
L- I don’t want white.

F- How about very light blue.

10.L- Light blue?
11.F- Yes
12.L- Ok

Example 32

© © N o g s~ w D PE

F- 1 will be away for a week ok?

M- Vai ser eu e voces gente.

F- Yep.

M- Voces vao me ajudar ndo vao? (.) Vao me ajudar?
L- Sim

F- Se comportem e contem tudo para mamae.

L- When we need you | will ask maméae to phone you.
F- (LF)

C- Pai?

10.F- Yeah.

11.C- What time are you leaving?

12.F- I'm leaving at four o’clock.
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(Translation)

1. F- 1 will be away for a week ok?

2. M- Itis going to be only you and me.

3. F-Yep.

4. M- You are going to help me? (.) Aren’t you?

5. L-Yes

6. F- Behave yourselves and tell everything to youth®eo
7. L- When we need you | will ask mummy to phone you.
8. F-(LF)

9. C- Dad?

10.F- Yeah.

11.C- What time are you leaving?

12.F- I'm leaving at four o’clock.

Example 33

o a0k 0w NP

M- O pior € que vai choversera que eu vou ter gaeds roupas do varal!
F- Varal (.) How does it spell varal?

M-VOA(ORGOA(QL

F- Varal (.) | knew that it got an accent somewhere

C- Did you know how to spell viral?

F- 1 did not.

(Translation)

1.

2.
3.

M- I think it is going to rain and the worst pastthat I'll have to put all the
clothes on the clothes line away!
F- Varal (.) How does it spell varal?
M-VOA(ORGOA(QL
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4. F-Varal (.) | knew that it got an accent somewhere
5. C- Did you know how to spell varal?
6. F-1did not.

Example 34

1. P-1lwouldn’t be worried because they also speanh

2. M- No she said that just the primario trés(n.n)mamio (.) como é?
Terceiro primario ela falou (n.n) she said (.) s®d(.) just terceiro
primario que vai ter... that's alright (n.n) sorrydpeak like this is just that
| mix with portuguese (.) I don’t know how to sdetthings anymore ( LF)

3. P-How did she go?

4. M- She was saying (n.n) Como que foi Carla? (.) atmhd you say about
the class?

5. Silence

6. M- She said that it was a bit difficult ( .) justdause they do all these As
and vowels and she is not used to that. Which @ssgou? Are you in the
nursery?

7. P-No

8. M- Ah entéo (.) Carla is in the nursery.

9. P- No I'm Luca’s teacher.

( Translation)

1. P-Iwouldn’t be worried because they also speani3h

2. M- No she said that just the primary three (n.njnary (.) how is it?
Third primary she said (n.n) she said (.) she gajdét third primary is
going... that’s alright (n.n) sorry to speak likesths just that | mix with
portuguese (.) I don’t know how to say the thinggraore ( LF)

3. P-How did she go?

4. M- She was saying (n.n) How was it Carla? (.) Whédtyou say about the

class?
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5. Silence

6. M- She said that it was a bit difficult ( .) justdause they do all these As
and vowels and she is not used to that. Which @esgou? Are you in the
nursery?

7. P-No

8. M-I see (.) Carla is in the nursery.

9. P- No I'm Luca’s teacher.

Example 36

1. F- Carla put the things away please.
2. C-They are not mine.
3. M- O que est4 acontecendo?

(What is happening?)

4. C- Isso ndo é meu!

(That's not mine!)
5. M- Eu sei (.) mas vocé tem que guardar as cdisasbagunca dela (n.n) por
muito tempo.

(I know (.) but you will have to put thieings away (.) even her things (n.n)

for a long time)

Example 37

1. L- O que?
(What?)
2. M- Ficar guardando a bagunca da Bruna.
(To put Bruna’s things away)
3. L- Quantos dias?
(For how many days?)
4. M- Quantos dias nao (.) Quantos anos.

(Not for days (.) For years.)
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5. C- Quantos?

(How many?)
6. F- Two, three years.
7. L- Three years!

Example 38

. L (to M)- Eu gosto disso e disso
(I'like this and this)
2. M (to L)-Vocé gostou? Eu néo.
(Did you liked it? | didn’t)
3. F (to M)-Vocé nao gostou?
(Didn’t you like it?)
4. M (to F)- Eu ndo gostei da carne (.) eu ndoajostito do recheio].
(I didn’t like the meat (.) idth’t like the stuffing too much].)
5. F (to M)- [Why?
6. M (to F)- Nao sei (.) tem uma coisa de estrgnhacho que é cuscus.

(I don’t know (.) there is saitmeag weird (.) | think it is cuscus)

Example 39

C- O que € o que é (.) que tem um circulo e termaba?
(Guess what (.) it has a circle andi@)ta
2. F- Gato?
(Cat?)
3. C- Néo (.) catis not a circle! And it has éitathe back.
(No (.) cat is not a circle! And it hasail in the back)
4. M- Tem um circulo e tem um rabo?
(It has a circle and a tail)
5. C-A-ha
(Uh-huh)
6. M- A tampa da panela?
(A potlid?)
7. C-Sim
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(Yes)

Example 50

M- Maméae precisa cortar?

(Does mummy need to cut it for you?)
2. C- Precisa

(Yes)
3. M- Entéo espera um pouquinho (.) deixa eu cadanais uma vez (n.n) pronto.
(n.n) Agora deixa eu esperimentar essa carne €j @u pedaco Alex

(Wait just for a while (.) let me cut $honly once more (n.n) done (n.n)
Now let me try the meat (.) Do you want me to cptexe for you Alex?)
4. F (to M)- Nao pode deixar que eu pego. Ichi! dcjue eu peguei mais do que
todo mundo (LF)

(No I can do it. Ugh! I think | Y% more in my plate than everybody

else (LF))

Example 51

. C- 0O que é o que é (.) mas € um facil (.) o qaajée é (.) que é gordo]

(Guess what (.) but it is an easy on&(gss what (.) is fat] )
2. F- Abacaxi?]

([Pineapple?)
3. M- [Lim&o?

([Lemon?)

4. C- Néo

(No)
5. L- Abacaxi?
6.C-E

(Yes)

7. F- Eu falei primeiro.

(I said it first)
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Sibilings

Example 1

Example 34 ( kids playing)

L- Eu s6 tenho uma cadeira de rodas que vai fanegal.
C- Bruna! Bruna! (n.n) mae!

M- oh desculpa!

C- Eu fiz a sua mamadeira (LF)

a bk w0 N

M- Ainda bem que voce estava segurando nao é Bruasata doendo o

bumbum.

o

C- ( LF) (n.n) Lucas eu vou puxar o carrinho.
7. L-Voce roda (.) e, e ,e eu preciso de ua coisa far todas as coisas do
caminho. (n.n) Eu sou o trator (.) eu vou tirara®ds coisas do caminho.

( Translation)

1. L- I've only got one wheel chair and it is goingdcore a gol.

2. C- Bruna! Bruna! (n.n) mum!

3. M- oh sorry!

4. C- I've already done your nursing bottle (LF)

5. M- Thanks God you were holding in here isn't Br@nals your but
hurting?

6. C- (LF) (n.n) Lucas I'm going to pull the pram.

7. L- You spin the wheels (.) and.and.and | need sbimgtto help me to
remove the thing from your way. (n.n) I/m a tradtyn’m going to

remove all the things from your way.

Example 3

8. C-Let's watch Dr Who.
9. L- Ok I'm just going to wash my hands.
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10.C- Ok

11.L- In which episode have we stopped?
12.C- Er... the fifth maybe?

13.L- No it was the seventh.

14.C-True

Example 4

5. L- Eu sou um pirata muito mal.

(I am a very bad pirate)
6. M- Sério!

(Really!)
7. C (to L)- Cuidado capitédo o jacare vai te atacar

(Careful captain the alligator is going to attackiy
8. L (to C)-Vamos matar ele (.) atacar!
(Let’s kill it (.) attack!)

Example 5

5. M (to C)- Esse é 0 seu henem?

(Is that your baby?)
6. C (to M)- Sim (.) eu estou levando ele para o parqu

(Yes (.) I am taking him to the lgar
7. L (to C)- Eu sou o trator que vai limpar o caminb@a o seu nenem
passar.
(I am the tractor who is goingctean your way for you)

8. C (to L)- Obrigada moco.

( Thanks)

Example 6

6. L (to C)-Na&o (.) vocé me dava uma espada (.) Dai eu lutawaa cobra.

(No (.) you gave me the sword (.) Aridught against the snake)
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7. C-Eu quero lutar tambéh
(I want to fight too!])
8. M- (to C)- [Pergunte para o Lucas se ele precisa de ajuda.
(Ask Lucas if he needs help)
9. C (to L)-Can I help you to kill the snake?
L (to C)-Well (n,n) ok (.) but I will cut its head.

Example 7

1. F-Lu (.) have you finished?

2. L-No

3. C (to L)-1don't like this green thing
4. L (to C)-1don't like too.

Example 7

1. F- There were five CDs in the CD player! Fivg!Someone put the CDs in
the CD player.

2. C- I didn’t put them.

3. L- I put one in there

4. F- The guy told me that would cost me a hungh@ahds to fix it (.) luckily
I’'m going to fix it for ten pounds (.) much betigy isn't?

5. L-Yes

Example 8

6. M- Carla.

7. C (to M) -QOi!
(Yes!)

8. M (to C)-Ela esta te dando a boneca
(She is giving you thall.)

9. C- (to B)Obrigada ! Vamos brincar?

(Thanks! Do you want tay?)
10.B (to C)- (BAB)
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Example 9
1. M (to L)- A Bruna néo gostou dessa bonequinhaawinho ela quer o
neném.
(Bruna didn’t like this littidoll in her trolley she wants the baby)
2. L (to B)- Bruna 0 neném € meu!
(It is my baby!")
3. M (to B)- Hum esse é o neném do Lucas (.) Vapuosaqui Bruna.
(Hmmm this is Luca’s baby (.) Let put heneiiBa.Vamos por aqui Bruna)
4. L (to B)- Oh bebé!
(Oh baby!)

Example 10

C (to F)- You didn’'t give me my spoon.
F (to C)- I didn’t! ( LF)
B- (BAB)

F (to)- | think she wants to have your apple.

a bk 0N e

C- No Bruna don’t do that! (n,n) No give it to me! (nn) Bruna you are

very bad!

Example 11

F (to L)- What are you doing?

L (to F)- I am building a house.

F (to L)- I think Bruna wants to help you.

P w0 PR

L (to B)- Do you wanna play?
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Appendix VI

Family 2 Transcriptions
Mother-father interaction

Example 1

1. F- Sabe aquele gol?

(Do you remember that football goal?)
2. M- Sei

(Yes)
3. F- Hoje quebrou.
(Today I found it broken)
4. M- jal
(Already")

Example 2

1. F- Tem leite?
(Do we have milk?)

2. M- Nao muito (n.n) mas eu acho que ainda tenpauato para ele.
(Not much (n.n) but I think we still ggdme for him)

3. F- Nao (.) tem pouco.
(No (.) that’s not enough)

4. M- Eu vou preparar panqueca (.) Como vocé qusead

(I am going to prepare some pancakes (W tould you like yours?)
5. F- Eu quero nutela na minha er... pancake (.pacgaeca.

(I want nutella on my er... pancake (.) p&ech

Example 3

1. M- Eu quero um. Er... Vamos contar.

2. F- Quantos vocé tem?
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3. M- Aqui s6 tem um (n.n) agora dois (.) E vocé pag@antos vocé tem?
4. F- S6 um/

(Translation)
1. M-Iwantone.
2. F- How many have you got? Er... Let’s count.
3. M- I have only one (n.n) now two (.) And you dagli{pw much have you
got?

4. F- Only one.

Example 4

M- E agora o que acontece?

F- Vocé mistura.

M- OK Sem problema.

F- Vocé nado tem que dividir tudo de uma vez so.
M- N&o?

F- Nao.

S T o

(Translation)
1. M- And now what happens?
F- You mix.
M- OK no problem
F- You don’t have to divide everything now.
No?

No.

o gk w N

Example 5

F- Agora vocé pega esse.

M- O Daniel ja tem trés.

F- Agente em comecou a dividir os cartdes direito.
M- Ah té.

F- Quanto vocé tem?

a kr 0N e
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6. S6 um.

(Translation)

1.

o g bk w N

F- Now you get this.

M- Daniel has already three of them.

F- We haven’t even stared to divide them properly.
M- | see.

F- How many have you got?

Only one.

Example 6

S T o

F- Trés para a Aidee (.) trés para mim e um déspara o Daniel]
M- Trés para mim também!

F- Ah é (.) um dois trés cartas (.) pronto

M- Obrigada

F- OK agora vamos comecar?

M- OK

(Translation)

1.

o gk w N

Three for Aidee (.) three for me and one two tHoedDaniel]
M- Three for me as well!

F- That's true (.) one two three cards (.) that's i

M- Thank you

F- OK, shall we start?

M- OK

Example 7

A

M- Vocé tem um pai?
F- Eu tenho o hipopétamo (.) é o trés
M- Vocé tem o0 meu?

F- Eu néo.
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(Translation)

1.

2
3.
4

M- Have you got one dad?

. F-I've got the hippo (.) it's number three

M- Have you got mine?

. F-1haven't.

Example 8

1.

2.
3.

M- Vamos ver quem sabe jogar!
F- Quem acabar primeiro ganha (.) Eu tenho o cinco.

M- Eu tenho seis (.) entdo é a minha vez (.) Ganhei

(Translation)

1.
2.
3.

M- Let’s see who knows how to play!
Who finished first wins (.) I've got five.

I've got six (.) now it's my turn (.) | won!

Example 9

a bk w0 N

M- E agora?

F- Entdo sou eu que fiquei com o cartdo sobrando?
M- E (.) Voceé falou que sabia jogar (LF)

F- OK vamos comecar de novo?

M- (LF) Vocé perdeu.

(Translation)

1.

a kb 0N

M- And now?

F- So was | the one who ended up being with one ledir?
M- Yes (.) And you said that you knew how to plaj)
F- OK shall we start again?

M- (LF) You lost

Mother-Aidee interactions
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Example 1

6. A- Ruby was together with me in a palace
7. M- Quem?
(Who?)
8. A- Ruby (.) she is from the school (.) everybodyswlzere even Jacob.
9. M- Oh! Jacob was there too! Legal

(Cooal)
10.Yes

Example 2

1. A- Mamae.

2. M- 0O que?

3. A-You know (.) daddy just gave us a present pptle of milk yesterday
because it was your birthday.

4. M- (LF) Milk ndo e presente nao!

(Translation)
1. A- Mum.
2. M- What?
3. A-You know (.) daddy just gave us a present pptle of milk yesterday
because it was your birthday.
4. M- (LF) Milk is not a present!

Example 3

5. M- O que vocé vai querer tomar de café?

(What would you like to have feakfast?)
6. A- De café? Er (n.n)]
(Breakfast?)
7. M-[O que vocé vai querer tomar? (.) Suco de l&an;)
([What do you want to drink?@pange juice?)
8. A-Sim
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(Yes)
9. M- E o que mais?

(Do you want anything else?)
10.A- Panqueca

(Pancake)

Example 4

A- Mummy do you know how do you make a butterfly?

M- No.

It is just like this (.) because this is the wayha butterfly sleeps.
M- Ah entendi!

w0 NP

(Translation)
1. A- Mummy do you know how do you make a butterfly?
2. M- No.
3. ltis just like this (.) because this is the wayi butterfly sleeps.
4

. M-1seel
Example 5

1. M- Cuidado para vocé ndo se machucar nessa bejadzc€ podia tirar
iSSO ai.

A- (WM) Ai! Ail

M- Agora ja esta curado (.) vocé ja pode tirarastsr.

A- (WM) Ail

M- Faz o seguinte Aidee o que acha de tirar isgoi@an.n) Nao acha que

a bk~ 0N

€ uma boa idéia?
6. A- (WM) Uh-uh (.) I want to keep this.

(Translation)
1. M- Careful with this corner otherwise you might ¢eirt (.) You could
already take this off.
2. A- (WM) Ouch! Ouch!
3. M- Now it’s already healed (.) you can take off yplaster.
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4. A- (WM) Ouch!

5. M- | tell you what, Aidee, how about taking off $hihing? (n.n) Don’t you
think ti's a good idea?

6. A- (WM) Uh-uh (.) I want to keep this.

Example 6

M- Olha que menino!

A- O que?

M- Ele est& enfiando o meu dedo no nariz dele.
A- (LF)

A A

(Translation)
1. M- Look what this boy is doing!
2. A- What?
3. M- He’s sticking my finger in this nose.
4. A-(LF)

Example 7

6. M- Aidee vem ajudar a tirar as pedrinhas.
(Aidee come here to remove thaetd
7. M- Mum | am busy
8. M- You are not busy!
9. A-lam doing sports
10.M- Ah (.) you are doing sports right now (n.n) Oriled ajuda entao
(Oh (.) you are doing sports rightvn@.n) Daniel will help then)

Example 8

1. M- Como é o nome daquele passarinho ge bica aeitvor
2. A- Robin.

3. M- Nao aquele que agente viuna TV.
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A- Woodpecker?
M- Woodbiquer.
A- No (.) woodpecker.

N o g A

M- Vocé sabe como fala 0 nome desse passarinhmeogpés? (n.n) ele
chama pica-pau.

8. A- (SIN) Pica-pau (.) um pica-pau.

(Translation)
1. M- Do you know the name of a bird that pecks trees?
A- Robin.
M- No, the one we watched on TV.
A- Woodpecker?
M- Woodbiquer.
A- No (.) woodpecker.

N o g M w D

M- Do you know how to say the name of this birdPortuguese? (n.n) It’s
called “pica-pau”.
8. A- (SIN) “Pica-pau” (.) a “pica-pau”.

Example 9

1. M- Olha como ele pula alto!

2. A-You didn’t see!

3. M- Eu estou olhando (.) look! (n.n) agora deixaan[2| que ele é que bom
nisso também.

4. A- Eu sei.

(Translation)
1. M- Look how tall he jumps!
2. A-You didn’t see!
3. M-l am looking (.) look! (n.n) now let Daniel jurgs well.
4

. I know.
Example 10
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M- Como é que o gato faz?

A- Miau! Miau!

M- E a vaquinha?

A- Mu! Mu! (.) Do you want to know how it is verplider?

M- No, don’t do it louder (.) vocé vai assustampassarinhos.

S T o

A- Mum, | want to jump now.

(Translation)
1. M- What sound does the cat do?
A- Meow! Meow!
M- And the little cow?
A- Moo! Moo! (.) Do you want to know how it is vetguder?

M- No, don’t do it louder (.) you're going to scdte little birds away.

o g bk w N

A- Mum, | want to jump now.

Example 11

A- Can you sing in Portuguese?

M- Que song?

A- “Twinkle, twinkle little star”.

M- Eu no sei como cantar ela.

A- Daddy knows how to sing.

M- Vocé sabe a musica?

A- Sei (n.n) Brilha (.) brilha estrelinha (.) hmén(.) Ia (n.n) n&o (.) | can't.

N o g M wDd e

(Translation)

1. A- Can you sing in Portuguese?
M- Which song?
A- “Twinkle, twinkle little star”.
M- | don’t know how to sing that.
A- Daddy knows how to sing.
M- Do you know the song?

N o g bk~ b

| know it (n.n) Twinkle (.) twinkle little star (hmm la (.) la (n.n) no (.) I

can't.
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Example 12

5. M- Vamos tomar um banho gostoso?

(How about taking a very nice shower?)
6. A- gostoso

(nice)
7. M- Como é a musica do lava o pé?

(How do you sing the “Wash your feathg?)
8. A-Ohlava o pé (.) lava o pé] (SIN)

(Oh wash your feet (.) wash your feet])

Example 13

A- Mum, have you got a sore finger?
M- Me?
A- Yes.
M- Eu tenho.
(I have)

P w0 DN

Example 14

M- Vamos cortar a sua unha Aidee?

A- OK.

M- Qual é a méo que eu ja tinha comecado a cortar?
A- This one (.) Itis very hard.

M- Very hard o que?

A- When you are cutting them.

o a0k 0w NP

(Translation)
1. M- Aidee how about getting your nails cut?
2. A-OK
3. M- What's the hand that | have already stared ® do
4. A- This one (.) it is very hard.
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5.
6.

M- Very hard what?

A- When you are cutting them.

Example 15

a r 0N e

M- Como fala isso em portugués?

A- I don’t know.

M- Apple (.) como se fala?

A- Maca.

M- Carrots (.) como se fala em portugués? (.) red.(n.n) cenoura (.)
Beans é?

A- | don’t know.

(Translation)

1.

a kb 0N

M- How do you say that in Portuguese?

A- I don’t know.

M- Apple (.) How do you say?

A- “Maca’.

M- Carrots (.) How do you say in Portuguese? (9"“¢) “ce” (n.n)
“cenoura”. How about beans?

A- | don't know.

Example 16

8.

N o g M wDbd e

M- Como fala isso em portugués?

A- 1 don’t know

M- Apple (.) como se fala?

A- Maca

M- Carrots (.) como se fala em portugués?
Pause

M-ce (.) ce (n.n) cenoura (.) beans é ?

A- I don’t know.

(Translation)

132



M- How do you say this in Portuguese?
A- 1 don’t know
M- Apple (.) how do you say it?
A- Apple
M- Carrots (.) how do you say it in Portuguese ?
Pause

M-ca (.) ca (n.n) carrot (.) beans is?

© N o g s~ w D PE

A- | don’t know.

Example 17

A- mae! E a sua vez! ( LF)

M- (LF) Eu me enganei Aidee desculpa
A- joga!

M- N&o agora e o su pai.

A- No it is you and you do both sides!
M- Eu posso jogar nos dois lados.

A-E

N o g kbR

(Translation)

1. A- mom! It is your turn! (LF)

2. M- (LF) I'm sorry Aidee | was confused.
3. A-Play!
4. M-Not now it is your fathers turn.
5. A-No itis you and you do both sides!
6. M- 1 can play my card in both sides!
7. A-Yes

Example 18

1. M- O que vocé vai querer tomar de café?
(What would you like to have veakfast?)
2. A-De café? Er (n.n)]
(Breakfast?)
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3. M- [O que vocé vai querer tomar? (.) Suco de laan]
(J[What do you want to drink?@pange juice?)
4. A- Sim
(Yes)

Mother- Daniel interaction

Example 1

M- Cuidado com o pé Daniel.

D- Mom (.) why are you not going l& embaixo?
No response

D- Hey! Why (.) are you (.) not going la embaixo?

M- Porque eu estou aqui em cima!

o a0k 0w NP

D- But you have to go la embaixo (n.n) | want yolgo 1& embaixo (n.n) |

want you to go la embaixo (singing)

(Translation)
1. M- Carreful with your foot Daniel.
D- Mom (.) why are you not going down stairs?
No response
D- Hey! Why (.) are you (.) not going down stairs?

M- Because I'm up here!

o g bk~ w N

D- But you have to go down stairs (n.n) | want yowgo down stairs (n.n)

| want you to go down stairs (singing)

Example 2
1. M- O gue vocé quer comer?
2. D- Nothing
3. M- Vocé ndo quer comer nada?
4. D- Nao
(Translation)
1. M- What do you want to eat?
2. D- Nothing
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3. M- You don't'want to eat anything?
4. D- No

Example 3 ( guess what)

M- Tem quatro rodas
Unclear
M- N&o pera ai (.) Tem quatro rodas]

D-[Transformer

a r 0N e

M- N&o (.) Que transformer menino! (.) Vocé andou @m com o
Estefano

6. D-1know! A car (.) but is that a big car?

7. M- No its is a small car
(Translation)

1. M- It has four wheels

2. Unclear
3. M- No wait a second (.) it has four wheels]
4. D-[Transformer
5. M- No (.) Itis not a transformer! (.) You've beimgone with Estefano.
6. D-1know! A car (.) but is that a big car?
7. M- No its is a small car
Example 4

1. M- oito e vinte!
2. D- (WN) No
3. M- Eight and twenty and you are already awake?
4. (WN)
(Translation)
1. M- Eight twenty!
2. D- (WN) No
3. M- Eight and twenty and you are already awake?
4. (WN)
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Example 5

4.

1. M- Vocé nao quer ficar com a mamée néao?
2.
3

. M- Entado vai embora

D- Nao

D- | just want to stay with daddy! (WN)

(Translation)

A A

M- Don’t you want to stay with mommy do you ?
D- No

M- So go way

D- | just want to stay with daddy! (WN)

Example 6

4. M-Nao Daniel'! Nao faz assim! A mamée precisa dedidn,n) de

carinho. Todos no precisamos de carinho viu!

(No Daniel' You shouldn’'t do like this! Whmy needs some cuddle

(n,n) to be cuddled . We all need it!)
5. D-Néao

(No)

6. M- Olha que menino!

(What a boy!)

Example 7

D- Can we go down stairs ?

7. M- Ah nao!

(Oh no!)

. D- Please let’'s go down stairs!

. M- No let’s stay here.

10.D- But | wanna.
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Example 8

N o g kDN

M- Cuidado com a sua méo

D- Mum take it off!

M- Eu vou arrumar para vocé

D- Mom do you know what I did (.) | did this (n.hheed to do it a lot.
You don’'t need a lot (.) por que vocé quer tirala®

Because | need to

Ta (.) entédo eu te ajudo

(Translation)

1.

N o g M wDd

M- Careful with your hand

D- Mum take it off!

M- I'll do it for you wait

D- Mom do you know what | did (.) | did this (n.hheed to do it a lot.
You don’t need a lot (.) why do you want to remewverything?
Because | need to

Ok (.) I'will help you

Example 11

© N o g s~ w P

M- Ei! (.) vocé gostou de ir ao parque?

D- Ye (.) You don’t know who | meet in the park?
M- Quem?

D- Clair

M- Ela estava la hoje?

D- Sim

M- El ate viu?

D- Yes

(Translation)

1.
2.

M- Hey! (.) didi you like the park?
D- Ye (.) You don’'t know who | meet in the park?
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M- Who?

D- Clair

M- Was she at the park today?
D- Yes

M- Did she see you?

D- Yes

© N o 0~ W

Example 10

5. M- Daniel eu ndo sei 0 que fazer com essa meniaanga quer esperar a

vez dela.

(Daniel I don’t know what shduldo with this girl. She doesn’t want

to wait for her turn.)
6. D- Eu sei (.) vocé tem contar até cinco.
(You have to count until five)
7. M- Ah (.) entdo eu tenho que contar até cinco.
(Oh (.) I have to count until five)
8. D- Sim

(Yes)

Mother-children interaction

Example 1

1. M- Aidee vem ca na cama do Daniel e traz o seukblaim.n) se o Daniel
deixar agente ficar na cama dele.

(Aidee come here to Daniel’'s lbed bring me your blanket (n.n) if
Daniel allows us to stay in his bed)
2. D- Nao (LF)

(No)
3. M- Ai Aidee! Olha esse menino!
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(Ah Aidee! See what this boy is doing!)
4, A- He is bad! (LF)

Example 2
A- I'm going to do with colors

D- I'm going to do with letters

A- | want to do with letters as well

© N o O

M- Nao Aidee faz com colors e o Daniel com as fsets& ndo(.) ndo vai
dar.

(No Aidee will do it with the colors @aniel the letters otherwise (.)
it not going to work)

Example 4

6. A- Mom watch this (.) it is very tricky!
7. M (to D)- Olha! Olha o que ela fez! (.) Vem ca pea.
(Look! Have you seenatvBhe did! (.) Come here to see it)
8. D-Ican do that
9. M- Can you? Deixa o Daniel tentar Aidee (.) Vem géa
(Aidee let Dairtry as well (.) Come here)

10.A- Mom (.) let me just show how | jump

Example 5

1. A- Mom look at me!

2. M- Legal

3. D- Look at me too!

4. M- Oh! That’s a very tricky one!

(Translation)

A- Mom look at me!
2. M- Cool

3. D- Look at me too!
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4. M- Oh! That’s a very tricky one!

Example 6

1.

M —um (.) dois (n.n) like that?

2. D- Aidee (n.n) stop to jump when mamae contra eeoc

M- Ela tem que esperar (LF) Ja sei vou contra kegsidnho (n.n) un dois

tres quatro cinco

4. A- You are sheeting
5. M- No (.) I'm not

(Translation)

1.
2.
3.

4.

5.

M —um (.) dois (n.n) like that?

D- Aidee (n.n) stop to jump when mamae contra eéoc

M- Ela tem que esperar (LF) Ja sei vou contra kegsidmho (n.n) un dois
tres quatro cinco

A- You are sheeting

M- No (.) I'm not

( Translation)

1.
2.
3.

M — one (.) two (n.n) like that?

D- Aidee (n.n) stop to jump when mommy counts unig

M- She will have to wait (LF) | know what I'm gajnto do I’'m going to
count very fast (n.n) one two three four five

A- You are sheeting

5. M- No (.) 'm not

Example 7

1. A- O que vocé falou?
2.

3. A- A-hj]

4,

M- O que eu falei? (.) Vamos cantar uma musiquinha?

D-[ A-ha

(Translation)

1.

A- What did you say?
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2. M- What did | say? (.) How about singing a song?
3. A- Uh-huh]
4. D-[Uh-huh

Example 8

M- Quem é esse bichinho? Ele come cenoura
A-hmmm (.) ra (n.n) coelhinho

D- Who is next?]

A- [l know (.) | know (n.n) maca

P w0 P

(Translation)
1. M- Who is this animal? It eats carrots
2. A-hmmm (.) ra (n.n) rabbit
3. D- Who is next?]
4. A- [l know (.) I know (n.n) apple

Father- Aidee interaction
Example 1

1. F- Aonde esta o Daniel? (.) Ele esta debaixo da®am

2. A-No.no! (LF) (n.n) Don’t do that! (.) Daddy! He there! ( LF)

3. F- Oh! (.) look who is here! (LF) (n.n) Eu acheiequocé tivesse me
chamado para vir para cama Aidee.

4. A- No (.) I asked you to put Daniel in your bed!

(Translation)

1. F- Where is Daniel? (.) Is he under the bed?

2. A- No.no! (LF) (n.n) Don’t do that! (.) Daddy! He there! ( LF)

3. F- Oh! (.) look who is here! (LF) (n.n) | tough ybad called me to come
to your bed Aidee.

4. A- No (.) | asked you to put Daniel in your bed!
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Example 2

1. F- E vocé Aidee (.) vocé sonhou?
A- Er (n.n) | dreamed about parties. Everybody Whase! (.) It got statues

N

and | was sat on a throne in a beautiful dress

F- Como era o seu vestido?

A- It had a lot of different colors

F- E vocé estava fazendo o que? Vocé também estafesta?
A-Yep

S

(Translation)
1. F- And you Aidee (.) what did you dream?
2. A- Er (n.n) | dreamed about parties. Everybody tise! (.) It got statues
and | was sat on a throne in a beautiful dress
F- How was your dress?
A- It had a lot of different colors
F- What were you doing ? Were you at the party el$?w
A-Yep

S

Example 3
1. A- Guess which picture s here?
2. F- Um barquinho?
3. A-Nao

(Translation)
1. A- Guess which picture s here?
2. F- Aboat?
3. A-No

Example 4

2. F- Que horas sao?
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(What time is it now?)
4. A- Eu ndo sei.
(I don’t know)
5. F- Onde esta o ponteiro pequeno?
(Where is the minute-hand?)
6. A- Aqui.
(Here)

Example 5
F- Aidee vocé pode ir de patinete.

A- o que?

F- Como se fala?

P w0 DN

A- Scooter
5 F-E
(Translation)

F- Aidee you can go with your scooter.
A- What?

F- How do | say scooter in English?
A- Scooter

F- Yes

a bk 0N e

Example 6

F- Quem é que vem aqui em casa hoje?

A- Eu sei

F- Quem?

A- Thiago (.) Caleb (.) Usac]

F- Isaac (LF) (n.n) Como que chama a mae dele?

A- Nao sei

N o g M wDdRE

F- Dara

(Translation)
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F- Do you know who is coming today?
A-1do

F- Who?

A- Thiago (.) Caleb (.) Usac]

F- Isaac (LF) (n.n) How is his mother called?

A- | don’t know

N o g M wDd e

F- Dara

Example 7
1. F- O que mais agente pega?
(What should we buy?)
2. A- Pao(n.n) dad are we going to have lunch?
(Bread)
3. F- Pois é por isso que agente esta aqui]
(That's why we are here])
4. A- [I had a good idea
5. F- O que?
(What?)
6. A-How about if we buy muffin for desert?
7. F-Ok
(Ok)

Example 8
6. A-|saw a tiger running!
7. F- Atiger!
8. A- No (.) ajaguar (.) do you know how is it calledPortuguese?
9. F- Como?
(How?)
10.A- Er... Leopardo.
(Er... jaguar)

Example 9

1. A- Where is your card?

144



2. F- Esta aqui!
3. A- (CH) Esta aqui! Esta aqui!
4. F- (LF) meninal

(Translation)

A- Where is your card?

F- Itis here!

A- (CH) It is here! It is here!
F- (LF) What a girl!

R A

Example 10

6. F- Como é que esse bicho chama? Er... caterpillay (o centopéia.

(How is it called?

caterpillar)
7. A- Cadé?
(Where?)

8. F- Aqui minha filha.

(Here)

Father- Daniel interaction

Example 1

F- Dormiu direito Daniel?
D- Yes

F- Vocé sonhou?

Silence

a kr 0N e

F- sonhou?
6. A-Sim

( Translation)
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F- Did you sleep well Daniel?
D- Yes

F- Did you dream?

Silence

F- did you?

A-Yes

S T o

Example 2

D- Now | want you to go
F- Aonde?

D- La embaixo

F- Para fazer o que?

D- Do not

F- Ah?

7. D- To do nothing

S T o

(Translation)

D- Now | want you to go
F- Where?

D- down stairs

F- To do what?

D- Do not

F- Uh?

D- To do nothing

N o g M wDd e

Example 3
1. F- Suavez Daniel?
2. D- | spy with my little blue eyes something begimpiwvith LA?
3. F- Lampada!
4. D- Lampada (.) right!
(Translation)
1. F-Itis your turn Daniel?
2. D- I spy with my little blue eyes something begimmpiwvith LA?
3. F-Light!
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4. D- Light (.) right!

Example 4

6. F- Ontem vocé gostou do churrasco?
(Did you like the barbecue yestgRja
7. Pause
8. F- Gostou?
(Did you like it?)
9. D- Do que?
(What?)
10.F- Do churrasco
(The barbecue)

6. D-Sim
(Yes)
Example 5

5. F- Olha eu tinha me esquecido da corrida.
(Wow | had forgot about the race)
6. D-Is that a race?

7. F-Itis not a regular race (.) todo mundo corrggup) séo 42 kildbmetros (.)

Vamos ver se agente conhece alguem.

(Everybody runs together (.) it is 42

kilometers (.) Let’s see if we know anyone)
8. D- | saw a man with no blusa.
(t-shirt)

Example 6
1. F- Daniel o que agente vai pegar? Nao tem frango.

2. D- Hamburger?
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© N o 0 b~ W

F- Esse aqui é pouco

D- Pouco?

F- E e parece que ele é apimentado

D- Carninha?

F- Essa carne é carne moida (.) E qual agente leva?

D- Essa daqui

(Translation)

© N o g s~ w P

F- Daniel what are we going to get? There is nokan.
D- Hamburger?

F- There is not enough

D- Not enough?

F- Yes and it seems to be spicy

D- Meat?

F- This meat is minced beef (.) Which one shouldake?
D- This one

Example 8

A

F- Entdo Daniel o tigre que nimero é?
D- one

F- e 0 ledo?

D- Dois

(Translation)

1.

5
6.
7

F- So Daniel what number is the tiger?

. D-one

F- and the lion?

. D-Two

Father- children interaction

Example 1

1. A- Guess which picture is here?
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F- Um barquinho?
A- Nao

D- I don't know

a kb 0N

A- you have to guess though!

(Translation)

1. A- Guess which picture is here?
F- A boat?
A- No

D- | don't know

a kb 0N

A- you have to guess though!

Example 2

A- It is daddy’s time

F- 1 spy with my little blue eyes]
A- [(LF)

F- Alguma coisa que é azul

A- Eu seli]

D-[l know (.) the bow tie

N o g M wDd e

F- very good

(Translation)
1. A-ltis daddy’s time
F- 1 spy with my little blue eyes]
A-[(LF)
F- Something that is blue
A- | know]
D-[l know (.) the bow tie

N o g ks wbd

F- very good

Example 3

1. D- Let’'s do the colors (n.n) This is green (.) tisiyellow (.) this is red

149



2. F- Vocé tem que facer as cores em portugués (ramjoGao as cores em
portugués?

A- Amarelo

D-[ Vermelho]

A- [ Vermelho

F- A-ha

A- Azul

F- A-ha

A- Ahn (.) a rosa (n.n) verde (.) How do you catioge in Portuguese?

© © N o 0o &~ w

10.D- I know (.) | know (.) laranja

(Translation)

1. D- Let’'s do the colors (n.n) This is green (.) tisiyellow (.) this is red

N

F- You have to do the colours in Portuguese (Rloyv do you say the
colours in Portuguese?

A- Yellow

D-[ red]

A- [red

F- Uh-huh

A- Blue

F- Uh-huh

A- mmm (.) pink (n.n) green (.) How do you call oge in Portuguese?

© © N o g &~ w

10.D- I know (.) | know (.) orange

Example 5
1. F- Aidee vocé ja escovou o dente?
2. A-Nao
3. F- Daniel (.) vocé pega aquela escova para o [pEdear os cabelos por
favor?

4. D- Eu ndo tenho escova

(Translation)
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F- Aidee have you brushed your teeth?
A- No
F- Daniel (.) can you get that hair brusher (.)dladeed to brush his hair

0N PE

D- | haven't got any hair brusher

Example 6

7. F-Vocés sabem 0 que agente precisa comprar nonseipado?
(Do you know what do we need to buy at theesmarket?)
8. A- carninha?
(Meat?)
9. F- carninha ndo porque agente vai comer lazahha?.
(No meat, because we are goin@gte asagna (.) right?)
10.D- and sausage?
11.F- Sausage again?
12.D- Yes

Example 7

1. F- Entdo vamos comecgar outro jogo? Agora O papaigeahar com
certeza.

D- Néo vai!

A- (LF) N&o (n.n) everybody give that to me.

F- E vocé vai fazer como para dividir?

D- Give it to me

A- No

o g bk w N

(Translation)

F- Let’s start another game? Now daddy is goingitofor sure
D- No you are not!
A- (LF) No (n.n) everybody give that to me.

F- And how are you going to divide the cards?

a kr 0N e

D- Give it to me
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6. A-No

Example 8

6. F- Depois da Aidee quem e?
(After Aidee who comes?)
7. A-You and Daniel
8. F- Quem vai ganhar?
(Who is going to win?)
9. D-Ou a Aidee ou eu
(Either Aidee or I)
10. A- Daniel

Example 9

F- Quantos macacos tem aqui?
A- quatro

D- olha a cobra

F- Quantas cobras tem aqui?
D- Um (.) dois (.) trés

o r w0

(Translation)
1. F- How many monkeys have you got?
A- Four
D- Look a snake
F- How many snakes are here?
D- One (.) two (.) three

a bk~ 0N

Mother- Father- Aidee interaction

Example 1
F- O que a maméae vai fazer?
A- N&o (n.n) Maméae esté cansada

M- Isso Aide (.) obrigada viu!

P w0 NP

F-Por que?
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5. A- Nao sei

6. M- Por que eu estou trabalhando muito Aidee (39 fera o papai

(Translation)

F- What are you going to prepare?
A- No (n.n) Mommy is tired

M- That'’s true Aide (.) thank you!
F- Why?

A- | don’t know

o a0k 0w NP

M- Because I've being working a lot lately Aidegtéll this to your father.

Example 2

A- Daniel disse que o leite (n.n) that there igmitk.
F- Ah (n.n) o leite acabou?
A- Acabou

M- E verdade(.) acabou

o kr w0 b

A- Daniel said that the leite is just daddy’s
(Translation)

6. A- Daniel dais that the milk (n.n) that there ismok.
7. F- Ah (n.n) is the milk over?

8. A-ltis over

9. M- That’s true (.) its is over

10. A- Daniel said that the milk is just daddy’s

Example 3

F- Como € que € aquela brincadeira Aidee?
M- Qual Brincadeira?

A- The running game?

M- N&o running game?

A- Which one then?

a bk 0N e
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6. F- Faz color
(Translation)
1. F- How do we play that game Aidee?
M- which game?
A- The running game?
M- No running game?
A- Which one then?
F- You could do with colours

o g bk~ w N

Example 4
1. F- A Aidee falou que tem que colocar os cartdbesh@n para ficar mais
facil
A- No (n.n) ndo
F- nao?
A- No
F- Ok

o b 0N

(Translation)
1. F- A Aidee said that it would be eaiser if we phe tard on the floor
A- No (n.n) no
F- no?
A- No
F- Ok

a kb 0N

Example 5

1. F- Essa o Daniel vai passar
2. M- Entéo vai pai

3. F- Entdo eu vou colocar]

4. A- Nao!

(Translation)

1. F- This time Daniel will have to pass his turn

2. M- So ltis your turn
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3. F-I'm going to put this one]
4. A- No!

Mother- Father- Daniel interaction

Example 1

F- Vocés falaram como vocé ficou ontém com o papai?
D- Well]

M- [ Um (n.n) a Aidee ja me contou.

F- A Aidee ja te contou?

M- Ja

a r w0 Db

(Translation)

1. F- Have you already told your mother how did yohdneed yesterday?

2. D- Well]
3. M-[Well (n.n) a Aidee has already told me .
4. F- Has Aidee already told you?
5. M-Yes
Example 2
1. M- Ai Daniel! Esta machucando! Sério (.) Para!l
2. D-(LF)
3. F-Vocé tem que fazer massagem na sua mae
4. D- Nao!
5. M- Agora néo! Passar a mao pode.

(Translation)

1. M- Ouch Daniel! It is hurting me ! I'm not jokin@) Stop!
2. D-(LF)

3. F- You have to do a massage on your mom

4. D- No!

5.

M- No not now! You can caresser me.
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Example 3

1. M- Ai meu Deus! (YW) Que sono!
2. F- Daniel que horas séao?

3. D-ldon’t know (n.n) Eu nao sei (n.n) | will seethe new clock.

(Translation)

1. M- Oh Gosh! (YW) I'm very sleepy!
2. F- Daniel what time is it now?

3. D-ldon’'t know (n.n) I don’t know (n.n) I will seia the new clock.

Example 4

D- My turn

M- Yes Daniel’s turn

D- I'm thinking of a word that begins with ch
M- ch?

D- No ca

F- Cabelo?

D- Yes

N o gk~ wDbd R

(Translation)
1. D- My turn
M- Yes Daniel’s turn
D- I'm thinking of a word that begins with ch
M- ch?
D- No ha
F- hair?

D- Yes

N o g s~ w D

Example 5
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F- Agora é a sua mae

D- No

F- Vocé trocou com a sua mae ou vocé deu ela o seu?
D- deu

M- Eu dei para ele

F- E agora?

N o gk~ wbd e

M- Agora eu passo a minha vez

(Translation)

F- Now it is your mother’s turn

D- No

F- Have you changed with your mother or your motiere it to you?
D- gave

M- | gave it to him

F- And now?

N o gk~ bR

M- Now | will pass.

Mother-Father- children interaction

Example 1

A- | spy with my little blue eyes something black.
D- Televisao!

F- Sua mée esta soprando pra o Daniel

M- N&o estou ndo

a bk 0N

D- Yes you are!

(Translation)
1. A-1spy with my little blue eyes something black.
2. D- Television!
3. F- Your mother is telling him the answers!
4

. M-No I'm not
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5. D-Yes you are!

Example 2

F — I spy with my little blue eyes something amarel
M- Amarelo (WH)

Pause

A- | heard you mom

F- Sua mée fica soprando para o Daniel.

S o

D- I know (.) I know.

(Translation)

1. F—1spy with my little blue eyes something amarel
2. M- yellow (WH)
3. Pause
4. A- | heard you mom
5. F- Your mothering is giving all the answers to Dani
6. D-1know (.) | know.

Example 3

9. F- Nossa tigre (.) (LF) e o crocodilo numero undg@js e cinco (n.n) Vocé
tem Daniel? (n.n) O que e que voce tem?
(Gosh tiger (.) (LF) and a crocodilember one (.) two and five (n.n)
have you got it Daniel? (.) What have you got?)
10.D- Five
11.A- N&o (.) cinco
(No (.) five)
12.M- Que bicho e esse? (.) Como ele se chama?
(Which animal is this? (.) Whsifs name?)
13. A- Crocodilo
(Crocodile)
14.M- Crocodilo (.) muito bem!

(Crocodile, very good!)
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15.F- Agora quem e depois do Daniel?
(Now who comes after Daniel?)
16.A- (SQ) Eu tenho cinco (.) cinco
('ve got five (.) five)

Example 4

11.M- Quem vai ganhar?
(Who is going to win?)
12.D- I'll win.
13.F- Vai contando né. (distributing the cards)
('l start counting, okay?)
14.A- Um (.) dois (.) tres]
(One (.) two (.) three])
15.F- (to D) [e para voce.
([it's for you)
16.D- | don’t want to play.
17.A- Um (.) dois]
(One (.) two])
18.D- [No (n.n) one (.) two
19. M- Daniel!
20.F- Isso (.) dois para cada um.
(That's it (.) two each)

Example 5

8. F- Eutenho o macaco (.) e eu vou colocar o0 macaco.
(I have one monkey (.) and | aming to put it)
9. M- Qual vocé tem Daniel?
(Which one have you got?)
10. A- Eu tenho o macaco e um folho.
('ve got a monkey and a leaf.)
11.M-Uma folha (.) eu tenho aqui uma folha.

(A leaf? (.) I've got a leaf here)
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12.D- Folha (.) me too.
(Leaf)
13.M-Agora e voce Aidee (.) eu acho que voce tem.
(Now it's your turn, Aidee (hink that you've got one.)
14.A- Tem.
(I have)

Example 6

A- You have to put everything in the pile
M- Eu estou pondo

A- Ela esta colocando

D- A monkey

A- 0 macaco

F- eu estou torcendo para o Daniel

M- Para quem vocé esta torcendo Aidee?

© N o g s~ w P

A- Mamae

( Translation)

A- You have to put everything in the pile
M- | am pultting it

A- She is putting it

D- A monkey

A- a monkey

F- I'm cheering for Daniel

M- Who are cheering for Aidee?

© N o g s~ w D PE

A- Mommy

Siblings interaction

Example 1

1. D- Aidee it is your turn now!
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2. A-Hey! I know (.) but now it is daddy’s turn
3. D-No
4. A-ltis! (LF)

Example 2

4. A- This is my brother Fire-Huck (.) and I'm Fire-Wh

5. D-[We are both fires
6. A-Yes
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