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THE STUDY ON GROUP WORK IMPLEMENTATION IN TEFL
BY UKRAINIAN SCHOOL TEACHERS

JOCJIIKEHHSI BUKOPUCTAHHSA FPYHOBOi POBOTH ITPH
HABYAHHI AHIVIIUCBKOI MOBOIO YKPAIHCBKUMMUW BUUTEJISIMU

NCCJEJOBAHUE UCITIOJIb3OBAHUA T'PYIIIIOBOM PABOTHI
TP OBYYEHUUN AHTVIMUCKOMY A3BIKY YKPAUHCKUMU
YUYUTEJIAMU

The article reviles the potential of group work as an effective means for mastering EFL.
This article aims to outline the definition of group work as methods of teaching notion, to
analyze the advantages of group work for learners and teachers on theoretical level and to
contrast them with the results of the practical research on the group work experience in
Ukrainian school. The basic definition of group work is students working together with a
number of other students rather in pairs or as a whole class. Numerous authors emphasize the
advantages of group work as it makes learning more meaningful, namely, increase the time and
opportunity to use the language and learners motivation; it provides positive affective climate
and encourages a friendly relaxed learning environment. Despite the majority of theoretical
works on the benefits and effectiveness of group work for EFL acquisition, our research reviles
that teachers who work in Ukrainian schools still tend to implement traditional forms of
whole class and individual work interaction types instead of group work. The received results
logically prove that the prevailing number of teachers (63,5 %) of any experience level see no
real benefits in harnessing group work in classroom interaction. They note more disadvantages
than advantages in group work, such as noise and fall of discipline, difficulty in controlling and
assessing the individual participation in the group work performance, difficulties in organizing
and grouping learners. Altogether, the teachers tackle with the lack of methodology knowledge
on group work and experience due to the teacher-oriented approach dominating in teacher
training higher schools in Ukraine.

Keywords: group work, EFL acquisition, interaction hypothesis, interaction, classroom
management.

Po3riisiHyTO moTeHuiag rpynoBoi podoTu sik e)eKTHBHOIO 3aco0y /I OBOJIOTIHHS AHT-
JiliCbKO MOBOK. Y CTATTi MAEMO HA MeTi OKPECJIUTH Pi3Hi BU3HAYEHHS I'PYNOBOi POOOTH SIK
METOAMYHOr0 MOHSITTS, NPOAHAII3YBATH NepeBaru rpynoBoi podoTu JUisl yYHiB Ta BUMTeNiB
HA TeopeTHYHOMY PiBHI Ta MOPiBHATH iX 3 pe3ybTaTaMM NPAKTHYHHUX J0CJIi:KeHb J0CBiLy
TPyNnoBoi po00TH B YKpPaiHChKil miko.i. OCHOBHe BU3HAYEHHs TPYNOBOi podoTu — ue ¢popma
podoTH y Kjaci, npu AKiid y4Hi NpamowTh pa3oM 3 HU3KOI iHIINX YYHIB, 2 He B mapax ado
HiJIMM Ki1acoM. YnciieHHi aBTOPH MiAKPec/II0I0Th IepeBaru rpynoBoi podoTu, 0CKiJIbKH BOHA
pPoOUTH HABYAHHS OiNbII OCMHCIIEHHM, a camMe — 30lJIbIIY€E Yac Ta MOKJIUBICTH BUKOPHCTO-
BYBATH MOBY Ta MOTHBY€ Y4HiB; BOHA 3afe3nedye NMO3UTHBHMI NCUXOJOriYHMI KiaiMaT Ta
CTBOPIOE 100pO3UY/IMBe HeBUMYLIeHe HABYA/IbHe cepenoBuile. He3paxaouu Ha BeJIMKUI Te-
opeTHYHHIi 10pPOOOK PO nepeBaru Ta e)eKTUBHICTH BUKOPHUCTAHHS IPYNOBOI po0OTH Yy IPO-
1eci HaBYaHHA aHIVTiIHCHKOI MOBH, Hallle IOCJII/IKEHHSI BUSIBHJIO, 110 BUMTEJIi, AKi NPanoo0Th
B YKPAiHCBKHUX HIK0JIaX, IK MPAaBUJIO, BIPOBA/KYIOTh TpajuliiiHi ¢popmu (poHTaIBLHOI TA
iHIUBixyaIbHOI po6oTH 3aMicTh rpynoBoi poooru. OTpuMaHi pe3yjbTaTH JOriYHO MiITBEp-
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JKYKHOTb, 10 NIePeBAKHA KilbKicTh BUuTeIiB (63,5 %) Oyab-sikoro piBHs A0CBixy, siki B3s/11
y4acThb y J0C/IiskeHHi, He 0aYUTh pea/ibHOI KOPUCTi y BUKOPHCTAHHI IPyNOBOI podoTH y KJaci.
Bonn Bin3HaualoTh Oiablle HeqoJiKiB, Hisk IepeBar y rpynosiii po6oTi, Takux sik myM i na-
AiHHS QMCHMILTIHYM, TPYAHOLLI B KOHTPOJIi Ta ouiHLi iHIUBiNya1bHOI yuacTi y4HiB y rpynosiii
po0oTi, TpyAHoLLi B opraxi3anii Ta rpynyBaHHi y4HiB. 3arajiom yuureli CTHKAIOThCS 3 HeCTa-
Yer MeTO0JIONYHHX 3HaHb 100 OpraHizauii rpynosoi po6oTn yepes miaxia, opieHToBaHuii
HA BUMTeJIs1, 2 He HA YYHIB, 10 IOMiHY€ Y BUIIIMX HABYAJbHUX 3aK/1a/1aX YKpaiHH.

Kniouosi crosa: TpynoBi popMu poOOTH, OBOJIONIHHS aHIIIHCEKOI0 MOBOIO, TilIOTE3a B3a€EMO-
i1, BUOY KIIACHOI B3a€MOIII.

PackpbIT noTeHnua rpynmnoBoii padorbl kak 3Q(PeKTHBHOIO CPeICTBA OBJIAJCHHS AH-
rniickuM a3bikoM. Lesibio 1aHHOM cTaThH sIBJSIETCS 1aTh OMpe/iesieHne IpynnoBoii padore
KAaK MeTOJU4YeCKOMY MOHSITHIO, IIPOAHAIH3UPOBAThL NIPeHMYyIlecTBa rPyNNnoBoil padoThbl AJIs
y4Jalmuxcs M IpenojaBaresieil HA TEOPETHYECKOM YPOBHE M CONOCTABHTHL MX C pe3yabTara-
MM IPAKTHYECKOI0 HCC/Ie0BAHUS ONbITA UCII0JIb30BAHMS IPYNIIOBO Pa0oThl B YKPAHHCKOMH
mkoJie. OCHOBHOe ompeje/ieHHe IPYNIIOBOil padoTbl — 3T0 GopmMa KJIACCHOH padoThl, Npu
KOTOPO#i yyauuecsi padoTal0T BMecTe B IpyNIax, a He B napax WiH (ppoHTanabHO0. MHoOro-
YHCJIeHHbIC ABTOPbI IOJYePKHBAIOT NPEeUMYLIeCTBA I'PYNIOBOii padoThl, TAK KAK OHA JieJaeT
o0ydeHne 0oJiee 3HAYMMBIM, 2 HMEHHO — YBeJIHYMBAeT BPeMsl H BO3MOKHOCTh MCII0/Ib30BATh
SI3bIK 1 MOTHUBHPYeT y4YalllMXCsl HA ero u3ydeHue; oHa olecleyuBaeT IOJI0KUTe/IbHbIH ad-
(hexTHBHBIN KIMMAT U cOCOOCTBYET CO3JaHMIO OJ1aronpusATHOI ydyeOHo# cpeasl. Hecmorps
HA MHOKECTBO TeOpeTHYeCKUX padoT 0 mpeumyinecTBax H 3G@(eKTHBHOCTH IpyNnoBoii pa-
60TbI IpU 00y4YeHHH AHIVIMIICKOMY SI3BIKY, Hallle MCCJeJ0BaHHe 00HAPYKUJIO0, YTO YUUTe/s,
KOTOpPbIe PafoTalT B YKPAHHCKHUX IIKO0JIAX, BCE ellle CKJIOHHBbI NPHMEHATh TPAJAHIMOHHbIE
(opmbl ppoHTANBLHOI M MHAMBUAYAILHOI Pa0oThI B KJacce BMeCTO Ipynnosoii padorsl. Ilo-
JIy4eHHbIe Pe3yJIbTaThl JIOTHYeCKH JOKA3bIBAIOT, YTO NPeod/1aaoliee KOJIMYeCTBO YUnTe el
(63,5 %) 1100010 YPOBHS ONbITA He BUAST PealbHbIX NPEHMYLIECTB B HCIOJIb30BAHUM IPYyI-
noBoi padorhl B KiIacce. OHM 0TMe4aKOT 00JIbIIE HEAOCTATKOB, YeM NMPeUMYIecTB MpuMe-
HEHHUs IPYNNOBOi padoThl, TAKUX KAK IIYM U NajJeHHe JMCUHMILUIMHBI, CJI0KHOCTh KOHTPOJIS
M OLICHKHM MHIUBHUAYAJbHOI0 YYACTHSl B BbINOJIHEHUU IPYNINIOBOI PadoThl, TPYIHOCTH B Op-
FaHU3aluy U IPYNNHPOBAHUM ydamuxcs. B menom yuurTeiisi CTAJIKHBAOTCH € HEIOCTATKOM
MeTOAHYeCKUX 3HAHMIi 110 IPYNOBOJi padoTe U ONBITOM M3-32 N0X02, OPHEHTHPOBAHHOI0 HA
Y4UTeIs1, AOMHHUPYIOLIEro B MeJaroru4ecKux By3ax B YKpauHe.

Knrouesvie crosa: TpynmoBas paboTa, OBIIaJCHIE aHITHHCKIM SI36IKOM, THITOTE3a B3aHMOJICH-
CTBUS, BUJIbI KJIACCHOTO B3aUMOJEHCTBUS.

Learning from other people is one of the most natural ways of learning known from
the early age of mankind. Among other learning contexts group learning proves to be the
most efficient and beneficial as well as instinctive. Nowadays when the key skills such
as communication skills, problem-solving skills, collaborative skills are demanded for
successful career and social life, they can not be learnt solely but only with and from
other people.

Much of the modern scientific articles and literature on the theory and practice of
education and teaching English methods claim the group work to be important and useful.
Yet they focus on creating up-to-date different learning environments such as augmented
reality, or using variety of learning resources, for example computer applications and cloud
technologies. Moreover, the majority of secondary, high and higher education schools
continue pursuing traditional forms of training as those that proved their effectiveness
and predictability of results.

So, the potential of group work as an effective means for mastering EFL has been
somewhat neglected in recent years. This article aims to outline the definition of group
work as methods of teaching notion, to analyze the advantages of group work for learners
and teachers on theoretical level and to contrast them with the results of the practical
research on the group work experience in Ukrainian school.
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Analysis of research and publications discovers that the scientific grounds for group
work usage lie in the Krashen’s (1982) comprehensible — input [4], Swain’s (1993)
comprehensible — output hypotheses [10], and Long’s (1985) interaction hypothesis
[6]. Krashen and Swain provide the psycholinguistic rationale for group work. On the
results of their research, they conclude that group work provides contexts for meaningful
negotiation between the learners, and an environment in which learners can comprehend,
and produce their own speech [4; 10].

According to the interaction hypothesis language acquisition requires or greatly
benefits from interaction, communication and especially negotiation of meaning, which
happens when interlocutors attempt to overcome problems in conveying their meaning,
resulting in both additional input and useful feedback on the learner’s own production
[8, p. 263]. Interaction hypothesis exists in two forms both of them emphasize the
learning opportunities and language development created via interaction in group form.

In the following years M. Long, P. Porter, D. Jaques, Ph. Chappel, Cl. Kramsch,
J. Scrivener, J. Harmer, Ph. Race and the others study the potential of group work in
different aspects.

The statement of the main research material. The researchers of the group work
issue give the variety of the definitions of the notion studied. The basic definition of
group work is «students working together with a number of other students rather in
pairs or as a whole class» [10, p.401]. Scott Thornbury (2006) defines group work as a
form of classroom interaction where learners work together, part or all of the time, in
small groups [12, p. 95]. J. Harmer (2001) defines group work as a cooperative activity,
perhaps of five people [2].

Jack C. Richards and Richard Schmidt (2011) consider group work a learning activity
which involves a small group of learners working together. The group may work on a
single task, or on different parts of a larger task [8, p. 234].

According to Brown, (2001) group work is a generic term covering a multiplicity of
techniques in which two or more students are assigned a task that involves collaboration
and self initiated language. It implies small group work, that is, students in groups of
perhaps six or fewer [1, p.177]. The author also analyses the advantages and disadvantages
of group work for ESL acquisition.

Phill Race (2000) explores group work as involving two main kinds of processes:
learning processes and working together. He also points out that group work implies
helping learners in groups to learn by doing, learn through feedback and learn from their
mistakes. Ph. Race emphasizes the role and level of learners’ motivation arisen from
successful group learning [9].

Altogether, group work as a means of EFL learning implies the following
characteristics:

* collaboration aiming to fulfill the common learning task,

* the small size of a group (from three to six learners, ideally five),

* interaction exploiting the target language,

» oral performance as an essence of communicative task and a feedback.

Numerous authors emphasize the advantages of group work as it makes learning more
meaningful, namely, increase the time and opportunity to use the language and learners
motivation (Long and Porter (1985); provides positive affective climate (Harmer (2001)
and encourages a friendly relaxed learning environment (Scrivener 2011).
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Long and Porter (1985) claim the validity for group work on pedagogical and
psychological grounds. They point out that group work elevates the quality of learners
oral performance due to friendly atmosphere in the group of peers [6].

We analyze the advantages of group work from two angles: pluses for teachers and
for learners. The analysis results are presented in the table 1.

Table 1
The benefits of group work for learners and teachers

Group work Benefits for Learners

Group work Benefits for Teachers

Learners practice the language they are
trying to learn and use it productively and
creatively

It allows authentic performance for
assessments: pronunciation, spoken
grammar, and ability to communicate just
by listening in on some classroom group
work

Learners challenge, encourage and help
each other: less accomplished learners will
become better speakers just by talking to

It improves the quality of learners talk by
stimulating to use target language in more
complex way faster and

others more advanced, receive social
support and encouragement to take risks,
refine understanding through discussion
and explanation

spontaneously. It trains fluency over
accuracy

It activates different learning styles, e. g.
social or interpersonal. Learners who learn
this way work well with others and benefit
from working things out with groups.
Learners can also choose their level of
participation

It allows greater potential for the
individualization of instructions

It reinforces meta cognitive skills that
are relevant to both group and individual
work: break complex tasks into parts and
steps, plan and manage time, challenge
assumptions

It saves instructor’s efforts: teachers should
take care to assign group work tasks that
truly fulfill the learning objectives of the
course and lend

themselves to collaboration

Learners develop skills specific to
collaborative efforts: tackle more complex
problems than they could on their own, take
and delegate roles and responsibilities, find
effective peers to emulate

It provides autonomy form the teacher by
allowing learners make their own decisions
and adopt different communicative roles

Personal relationship are usually less
problematic in a group of five rather then
in pairs

Group work provides wider feedback
on the performance from the peers and a
teacher

It can be refreshing for instructors as group
work introduces more unpredictability in
teaching.

Organizing it can simulate teacher
selfdevelopment

It encourages active learning, shifts the focus
from teacher-oriented

learning to student-oriented learning

Group work provide environment for
mastering take —turning mechanism

Group work saves the time and can reduce
the number of final products a teacher has
to grade
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Yet, despite the majority of theoretical works on the benefits and effectiveness of
group work for EFL acquisition, our research reviles that teachers who work in Ukrainian
schools still opt for traditional forms of whole class and individual work interaction types.

The practical research on the application of group work by Ukrainian school
teachers of English was held at the Department of Post-graduate education of Kryvyi
Rih pedagogical university from 2016 till 2019. The sample size was approximately 200
secondary and high school English teachers and ranged from novice teachers with no
more than 2 years of teaching experience to qualified teachers of first and second levels
of qualification.

The research aimed to explore: the teachers’ awareness of benefits and pitfalls of
group work, the frequency and variability of group work they apply on the daily basis. The
study took place in two phases: a questionnaire and a field observation. The questionnaire
inquires: 1) the frequency of group work use in ESL classroom; 2) the variability of group
work applied; 3) the awareness of benefits and pitfalls of group work.

Generally, the survey detects that 9,74 % of respondents asked never use group
work in their classrooms, 61,05 % use it occasionally 1-2 times a week, 19,39 % apply
group work 3-5 times a week, only 9,82 % of respondents use group work regularly
almost every class.

The study of variability of group work demonstrates that the majority of the
respondents (53,79 %) names 2—3 types of group work among which they mention:
making up dialogues in pairs, role plays, and project work. The minority (6,5 %) enumerate
from 7 to 10 types of group work, and 39,71 % of teachers questioned know 4—6 group
work types.

The received results logically prove that the prevailing number of teachers (63,5 %)
of any experience level see no real benefits in harnessing group work in classroom
interaction. They note more disadvantages than advantages in group work, such as noise
and fall of discipline, difficulty in controlling and assessing the individual participation
in the group work performance, difficulties in organizing and grouping learners. The
results received are presented in the table 2.

Table 2
The results of the practical research on the application of group work by
Ukrainian school teachers of English
Benefit .
[} 0,
Criteria Frequency (%) awareness (%) Variability (%)
12 3-5 .
Expe rience never | times/ | times/ Every | Advan | Disadvan | 2-3 4-6 7-10
Level of respondents week | week class | tages tages types | types | types
Novice teachers 12,72(63,41|15,27| 8,6 |32,74| 67,26 |59,82]40,18| 0

First qualification level 8,51 |61,38(20,64| 9,47 |35,28| 64,72 |52,62|38,43| 8,95

Second qualification level | 7,96 |58,37(22,27| 11,4 |41,48| 58,52 |48,93|40,52|10,55
Total 9,74 161,05(19,39| 9,82 | 36,5 | 63,5 |53,79(39,71| 6,5

The analysis of the classroom observations proves the results of the questionnaire
and reviles the real reasons of low group work benefit awareness among Ukrainian
school teachers. Altogether, the teachers tackle with the lack of methodology knowledge
on group work and experience due to the teacher-oriented approach dominating in
teacher training higher schools in Ukraine.
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Thus, the number of problems and pitfalls complained by teachers can be divided
into two parts: psychological and organizational ones. Psychological difficulties include:
learners are not listening to fellow group members; learners talks too much or dominates
the group; learner talks too little or is «freeloading»; not all learners enjoy working in
a group, they want to be the teacher focus of attention; there is tension among group
member or unfriendly relation; learners are disruptive or disobedient.

Another group of hardships include difficulties in lesson planning and classroom
management. Teachers claim that: learners are not on task or are chatting inappropriately;
learners use native language not English; some learners are resistant to group work because
they do not accustomed to it; group work takes more time to organize, especially with
learners moving around the class; it can be chaotic; some teachers complain they loose
the feel and control of the class; some teachers do not know how to fit group work into
lesson sequence; some teachers claim group work lacks of correction of mistakes.

Conclusion. Group work can be an effective method to motivate students, encourage
active learning, and develop key critical-thinking, communication, and decision-making
skills, and bridge the gap between input and output. Many problems associated with in-
class group work can be prevented with careful preparation, specific instructions, and
appropriate facilitation. Despite the great attention of researches to the theoretical basis
of group work, our research reveals that teachers who work in Ukrainian schools still
tend to use traditional forms of whole class and individual work interaction types in their
teaching practice and fail to see the benefits of group work. This occurs due to the lack
of methodology knowledge on group work.
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