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P03BUTOK TEXHOJIOT1H CydacHOTr0 BUPOOHUITBA, aKTUBHE BIIPOBAKEHHS 1H(QOPMALIHHUX TeX-
HOJIOT1M B yci c(epH KUTTS BUCYBAIOTb HOBI BUMOIHM JIO0 NMPOQeciiHOT KOMIIETEHTHOCT]I Cy4acHOT
moauHu. HenocraTHs KOMIETEHTHICTh y Lil cdepl 00yMOBIIIOE Mpoliec MapriHanizaiii (axiBLis,
BUHUKHEHHS TPYIU PU3HUKY CEepeJI 3aiHATOrO HACEJICHHS.

HeroToBHICTb JIFOIMHU YCIIIIHO BUPILIUTH NEPIIOYEPToBl NPOOIEMHU 3aHYPIOE 1 B KPU30OBY CH-
TyaIlito, BUITH 3 SKOi CAaMOCTIIHO Maihke HeMOXJuBo. Hacnigkamu cTatoTh BTpata poOoTH, 6e3po-
OiTTs1, mpodeciitHa nekBaridikaris, 3HWKCHHS KUTTEBOTO PIBHS; MOPATLHO-TICHXOJIOTTYHHIA JTUCKO-
M(OpT, HEBIIEBHEHICTh y BIACHUX CHJIaX, BTpaTa >KUTTEBUX MEPCIEKTHB, ICUXOJOTIYHAN cTpec. Y
TAaKMX BUIAJKAX OCBITa JOPOCIMX BHUCTyHae (paKTOPOM COLHaIbHOIO 3aXUCTy. 11 JOCTYNHICTH s
MIMPOKHUX MAC TPYAAIINX, OPIEHTAIlS HA PO3BUTOK KOMIIETEHTHOCTI, MPO]eciiiHO 3HaYymux 0coOuc-
TICHHUX SIKOCTEH, KOHKYPEHTOCIIPOMOYKHOCTI Ha Cy4aCHOMY PWHKY Tpalli, ITIBUIICHHS KBamiikamii
a00 Ha 3a0e3neueHHs nmepekBatiikaiii MOKyTh BUCTYIATH B SIKOCTI HAAIMHOTO MEXaHI3MY BUXOIY 3
KPHU30BOi CHTYaIIii.

3abe3neueHHs rapaHTOBAHOTO JIOCTYITY 110 mpodeciitHoi ocBiTH (nmepekpaiigikailii) Oyb-sKoTo
PIBHS — 1€ O/IMH 3 1i€BUX (POPM 3aXUCTY MpaBa JIIOJMHA HA T1IHUH PIBEHb JKUTTSL.

Opnak mopocia JIIOUHA, sKa rmepedyBae B KPU30Bii CUTYyaIlii 3a3BUYall HE Ma€e MaTepialbHOT
MO>KJIMBOCTI OIJIauyBaTH SIKiCHI OCBITHI mociyru. Koso 3amukaersbcs. be3 comianbHOi minTpuMku
3HaYHA YaCTHHA HACEJCHHS HE 3/IaTHAa CKOPHCTATHCS HEOOXITHUMHU OCBITHIMH TIOCIYraMu, a 3Ha-
YUTh, BUPIIIATHA 0araTto BaKJIUBUX KUTTEBHUX POOIEM.

Tomy /i MEBHUX COIIaIbHUX TPYI HACETCHHS, AKi MOTPEOYIOTh COLMIAIBHOT MATPUMKH (1HBa-
ninu, 6e3po0iTHI, 3BUTbHEHI B 3a1ac BiliCbKOBOCITY>KOOBIII, MIrPaHTH Ta iH) PO3POOIIIOTHECS 0COOIHBI
MOJIeJIl OCBITH, SIKI TIepen0adaloTh peallizaiiio sIK OCBITHIX, Tak 1 crenudivaux (QyHKIINA, a came
ajanTarii, pecomianizamii, miaATpUMKH. B maHuii yac mpogoBKYIOTHCS MOMIYKH €(EKTUBHUX 1 ONTH-
MaJbHUX OpPraHi3aliiHO-3MICTOBHHMX 3acaji i MEXaHI3MIB OCBITH JOPOCIHUX, 3JaTHUX pearizyBaTh
COLIAJIbHY TOJITUKY 3aXHCTY MPaB JIIOJUHH, 3a0€31IeYeHHS T1IHOTO PIBHS KHUTTS, COPUSHHS a/1anTa-
11ii HaCeJIEHHS 10 HOBUX COIIAIbHO-€KOHOMIYHHUX YMOB Ta iH.
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Y/K372.461:811.511.141 Aniko Beregszaszi
BbK 1074.202.51
AN ADDITIVE APPROACH OF THE TRANSCARPATHIAN HUNGARIAN MOTHER-
TONGUE EDUCATION: POSSIBILITIES OFFERED BY THE NEW CURRICULUM

Y 2005 p. 6yna 3ameepocena Hosa npocpama 3 yeopcobkoi (PiOHOL) Mo8U st WIKIL 3 Y2OPCbKOI MOBOK) HA-
suanus Yxpainu. Hosa npoepama exmouae 6 cebe HOGi nioxoou 00 8USUEHHs PIOHOL MOBU, 3aNPOBAIICYE HOBL me-
MU, 3MICIOBHI MOOYJI, SIK, HANPUKIAO, MOBHI KOHMAKMU, MOGHI NPABA, Pe2iOHANIbHI 0COOIUBOCMI 8APIAHMIE YeOp-
CbKOi Mogu Ha 3axapnammi, mowjo. Y cmammi po3enioacmvcs, sIK GUKOPUCOBYE HOBA NPOSPAMA MeOPEemuiHi
ma npaKkmuyHi IHHO8AaYli COYIOMTH2BICIMUKU.

Kniouogi cnosa: ocsima pionowo mMogoio, Y20pCcbKOMOSHA 0Cima, 3aKapnamms, 6UGUeHHs PIiOHOI MO8,
aoumueHutl nioxio.
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In 1910 in one of his article published in the journal ,,Nyugat” (West) Mihaly Babits suggested that
during education we should teach children to think and to speak. Today, in the beginning of the 21st cen-
tury we cannot set more useful or more reasonable aims before our mother-tongue education. Unfortu-
nately, the changed socio-political circumstances after the Second World War and the homogeneous na-
ture of the socialism reached all the sphere of the mother-tongue education in and outside Hungary. The
old habits and unsuccessful methods still have negative effects on the mother-tongue education in the
Transcarpathian Hungarian schools [1: 79-97 p.]. That is why it is high time to change the existing ap-
proach in mother-tongue education. The necessary changes could only be realised through well thought-
out strategic decisions of educational policy.

Language planning in educational context and different educational strategies play an expressly
important role in the language maintenance of a minority community. Further on it has a crucial effect on
the growing up generations and on their decisions whether they will assimilate and loose their language
or they will maintain their national values and transmit it to their children.

Education is one of the effective means of achieving goals of language planning, because educa-
tional establishments organize their activity (through the hidden curriculum) according to social, eco-
nomical and/or political aims. However in order to achieve these aims improving language competences
is also required [13].

One of the most important tasks of mother-tongue education is to make pupils able to handle and to
solve all the linguistic problems that they can meet in the classroom or outside the school. It is a common
knowledge that the Hungarian society is sensitive concerning linguistic questions: there are several linguis-
tic features, which goes together with negative stereotypes. Among these we can find dialectal elements and
other nonstandard features, like contactversions [for a more detailed explanation see §; 9; 10].

For decades (and still now) in the minority schools of Hungarians in Transcarpathia practically
grammar was/is the only stressed topic and pupils’ mother tongue were/are taught to in a subtractive ap-
proach. The essence of this approach is that everything is measured by the norms of the standard version
of the Hungarian language. Things which do not match with the standard have been stigmatized [for ex-
ample 1; 2; 3; 5; 6; 7].

Thus the reform of the approach in mother-tongue education is absolutely neccessary.

The school mother-tongue education could leave its ancient habits, views and methods with low (or
rather negative) efficiency which are untenable from both a linguistic point of view or even from the per-
spective of linguistic human rights [4], if teacher training and continuing trainings will transmit profes-
sionally (linguistically supported) and didactically founded views and methods to future teachers. Further
on it is also required that the leaders of education should provide for schools such curriculum, textbooks
and study aids, which do not support the spread of linguicism, but offer knowledge and useful informa-
tion for the pupils.

The aims of the Transcarpathian Hungarian mother-tongue education should be:

— to teach pupils’ mother tongue in an additive way;

— besides teaching the standard version and its sphere of applicability, stress should lay upon the
sphere of the local dialectical characteristics;

—to make pupils aware of the existing linguistic diversity in a functional view, applying contrastive methods.

Achieving these aims is in progress. Teacher training of students with Hungarian major in the Tran-
scarpathian Hungarian College named after Ferenc Rakoczi Il (THC), linguistic researches and the utili-
zation of its results by the Institute named after Hodinka Antal, specialized trainings and conferences
organized by the THC and by the Organization of Transcarpathian Hungarian Teachers (OTHT) are all
the parts of realizing the above-mentioned goals [3; 7].

Nevertheless the most important part of changing the existing subtractive approach in education is
the new curriculum of Hungarian language (published in 2005), which can be seen as the first attempt of
introducing the additive view of mother-tongue education into the everyday practice of teaching.

With a few words lets sketch the antecedents. In Ukraine in the academic year 2005/2006 with ac-
cordance of the European norms the change-over of the secondary education system had started. It means
that the duration of the secondary education has been extended from 11 years to 12. Naturally the restruc-
ture and remade of the existing curricula and textbooks goes together with the process. The application
(announced by the Ministry of Education and Science of Ukraine) for making the new curriculum of
mother tongue and integrated (national and world) literature for more than 100 schools with Hungarian as
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a language of istruction was won by the THC and the OTHT. In cooperation of the two institutes the cur-
riculum was made by a group of graduated linguists, literary men and practising secondary school teach-
ers. The Ministry has adopted and approved the handled curricula as official [15; 16], however the reali-
zation of it was upset by the Ukrainian education policy, because in the academic year of 2009/2010 the
state introduced (again) the 11 years secondary education. That is why the last two years (for grades of 11
and 12) of the curriculum have to be contracted in one year.

If we examine the concept and the content of the new curriculum from a lingustic point of view, we can
say that with the help of it the mother-tongue education in the Transcarpathian Hungarian schools now based
on the principles of modern linguistics and language pedagogy. Despite of the earlier curriculum the main task
of the new one is not teaching grammar, but that school-leavers could be able to find the appropriate linguistic
variant and grammatical forms in all kind of situations. Namlely it is the communicative competence: the us-
age of language due to the situation. In other words: the knowledege of use the language properly. Anyway
this kind of attitude is absolutely new in accordance with the earlier grammar-centered curricula. Nevertheless
it does not mean that the authors did not pay enough attention for the teacing of the grammatical system.
Changing the view means that grammar should not be taught autotelicly, but in order to make pupils be able
to select easily, confidently, and consciously between the elements of the available languages (and variants),
when they should communicate (in writing or orally) in a concrete life situation.

According to the new curriculum the change in attitudes towards the different varieties of the Hun-
garian language and towards the linguistic diversity is a new phenomena based on the philosophy of the
international and Hungarian linguistics. In this curriculum we can not find encouragement of teachers for
blot out the dialectical features or the contactversions of the pupils’ language use.

It is the first time that the following topics appear in the curriculum: Language and linguistic vari-
ants; The changeability of language and its relative steadiness; One people — more than one linguistic
variants; The virtual equality of linguistic variants and their actual unequality; Linguicism and linguistic
tolerance; Characteristics of the local variant of the Hungarian language (dialectical features, the effects
of linguistic contacts: borrowing, code-switching, pragmatical features); Differences in comparison with
other variants of the Hungarian language. Situational language use.

According to the structure of the curriculum teaching grammatical material is carried out in the 5-9
grades, while teaching stylistics, rhetoric, and linguistic variety in the 10-11 grades more attention could
be laid on the acquiring, developing and practicing of useful knowledge and skills concerning linguistics
and language use.

In short: the curriculum applies and offers for teachers an additive view, which founded on modern
linguistic and language pedagogical knowledge and supported by the linguistic human rights.

But on the other hand taking advantages of the opportunities given by the curriculum is already not
the task of linguists. A lot depends on the attitudes, linguistic and language pedagogical knowledge of the
practicing teachers. The main challenge of teacher training and continuing trainings is to provide these
special circumstances. The following axioms concerning the methodology of teaching make possible and
may help the practical application of the additive approach:

Every linguistic variant has its own role and place in our life. Education has the responsibility to
teach this and make pupils aware of it.

It is not correct, if teachers endeavour to destroy (low prestige) linguistic variants or make pupils to
forget them.

The task of the school is to continue the development of communicative skills, and to form the skill
of using the appropriate form of language according to the situation.

Mother-tongue education should not have the aim of destroying pupils’ first language. It should
teach the standard version besides their linguistic variant, and not instead of it.

Developing verbal communication means that, we teach how to solve verbally (as well) everyday
communicational roles according to our aims.

All of this has a direct consequence: every linguistic variants, styles and linguistic elements has its
own sphere of applicability, we should only know what, where and when is correct, proper and suitable.

School mother-tongue education should focuses on the formation of the above mentioned skills. In
Transcarpathia teaching Hungarian language should has the aim of making school-leavers’ language use
automatically fit to the speech situation. Linguists of other minority communities agree with that goal
[11; 12]. Linguistic stigmatization is more dangerous in minority context then in a monolingual environ-
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ment: Hungarians outside Hungary could suffer from discrimination as a citizen and by using their own
mother tongue as well [1; 8: 154 p.].

Opportunities given by the new curriculum published in 2005 can help to carry out the above menti-
oned tasks. It is not applying the subtractive model anymore, but offers the additive approach for teachers.

We should use the sociolinguistic view and contrastive methods not only in lessons, where we
teach the connection of language and society, the linguistic diversity, dialects and their values, but also in
all the lessons, every day. Pupils can acquire the knowledge of which linguistic variant characterised by
which linguistic elements, this knowledge can be the organic part of their communicative competence
[14: 38 p.] if we, teachers help them consistently in this process.

Thus school should transmit that linguistically every linguistic variant is equal, their usage in defi-
nite situations is proper, but their social judgement and role is different. In order to do that, school
mother-tongue education and teachers should break up with the one-normed, subtractive approach, they
should be aware of the values and characteristics of the Transcarpathian Hungarian language use and they
have to help pupils to define the sphere of applicability of these variants, but the decision should be the
responsibility of the speakers’ communicative competence.

The final aim of the mother-tongue education should be that the skill of automatic (written and spo-
ken) use of language according to the situation became the part of the pupils’ communicative competence.

To sum up it is not accidental that students of the THC are taught to the proper use of the different
variants of their mother tongue. Students are made aware of that every linguistic variant has its own role
and place, and to teach this is the task of the school, while destroying different variants or make pupils to
forget them is not the correct way of teaching. In addition we teach modern (up-to-date) linguistic and
methodological knowledge for future teachers.

The teacher — based on linguistic, language pedagogical principles and linguistic human rights —
has to apply the guidelines of the new curriculum in order to teach the standard version besides the al-
ready existing linguistic knowledge. In addition it is also the task of the educator to stand side by side the
variants and make pupils aware of their different way of use.

The new curriculum published in 2005 is the first step in the codification of using the additive approach
in mother-tongue education.
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In 2005, a new Hungarian (native) language curriculum for the schools with Hungarian language in
Ukraine was approved. The new curriculum includes new approaches to the native language study, introducing
new topics, content modules, such as language contact, language rights, regional peculiarities of the Hungarian
language versions in Transcarpathian region, and more. In this article usage of a new curriculum theoretical and
practical innovations of sociolinguistics is determined.

Key words: native language education, Hungarian language education, Transcarpathian region, native
language study, addictive approach.
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