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Hello everyone, My name is Kimberly Spellman. My partner and I, Johanna Dillenbeck, are both doctoral students in the Counselor Education and Supervision Program. We are honored to have the opportunity to contribute our research on such an important topic, Supporting Marginalized Students. Today, we are hopeful, that we will be able to provide you with some meaningful and practical information that maybe useful throughout the remainder of your academic journey. 

You might be wondering what is it, that we need to do to supporting marginalized students or you may have some thoughts of your own that may be helpful, and you are welcome to share your considerations in the chat and throughout the presentation. However, we will be holding all question until the end of the presentation.

And now, I am going to hand it over to Johanna and she will be discussing the objectives of our presentation 
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JO-This presentation will explore the underlying principles of CES programs that recruit, support, and retain marginalized students, creating learning environments that are socially just, culturally diverse and academically excellent. 
Diversity is foundational to programs in higher education.  
The Council for Accreditation of Counseling and Related Educational Programs (CACREP) distinguishes Doctoral programs in Counselor Education and Supervision (CES) for meeting benchmarks in faculty dispositions, learning resources, and curricular relevance.  
One such CACREP benchmark is that CES programs recruit and retain diverse faculty and students.  
CES programs embody the profession's American Counseling Association(ACA) principles to prepare counselors that challenge oppression and advance social justice.  
Scholars recognize the value of CES leadership partnerships with communities to recruit students from marginalized groups (Hipolito-Delgado et al., 2017; McCallum, 2016). Institutions support marginalized students by systemically making academic and professional development financially feasible. Institutions safeguard diverse cultures in scholarship and research. Finally, institutions retain marginalized students in doctoral programs through mentorship, professional networks, and gatekeeping practices that model excellence in future counselor leaders.  
While doctoral CES programs invest in preparing counseling leaders to advance social justice, they must examine systemic practices to develop learning environments where marginalized and diverse students flourish academically.  
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Here, we begin to discuss the conceptual framework to support marginalized students through the scaffolding of diverse faculty, culturally sensitivite mentorship, and multicultural organizational development, themes which we will built upon across the next two slides.

The limited amount of literature available to educators regarding supporting marginalized students recognizes the imperative need for institutions to have a diverse and culturally sensitive faculty to provide representation for marginalized students (Ju, 2020).

The influence of cultural dimensions is critical to establishing effective mentoring relationships with marginalized students, therefore, culturally sensitive mentorship is an effective way counselor educators and supervisors can address the unique needs of this population. This type of mentorship requires that some educators will need to think outside of their own culture and view a situation through the eyes of specific individuals from underserved communities (Osula & Irvin 2009). This ability to see beyond one's culture to positively effect the life of another encourages critical thinking on the part of the mentor about their own cultural position and promotes empathy for the mentee.

Multicultural Organizational Development refers to the institution’s policies and practices that undergird a culture of inclusion and sensitivity which are key elements in the recruitment, support, and retention of marginalized students. A multicultural organization is a reflection of the contributions and interests of diverse cultural and social groups, and it embodies a commitment to eradicate social oppression in all forms from within the organization (Jackson, 2014). 

And now, Johanna will continue to scrutinize the need for diverse faculty and multicultural organizational structure
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JO -Professional counselors work from a strengths-based model.   
Yet, weak or insensitive pedagogy may irradicate the lived experience of oppression and silencing students from marginalized groups, and suggesting that they forgo cultural individuality at the expense of professional identity. Systemic solutions include recruiting, retaining, and supporting diverse students and faculty to authenticate multicultural diversity.    
Research findings reveal Preston et al. 2020  marginalized students favor CES doctoral programs that 
respect diversity, 
cultivate collective advocacy through peer and faculty mentorships 
and operate according to policies and practices committed to supporting marginalized students. 
A shared narrative between diverse faculty and students enriches the learning experience.  
Multiculturally diverse faculty members are role models to students from both marginalized groups and those from the dominant culture 
promoting social justice and beyond the classroom
and broadening the scope of professionalism.
Faculty share common research interests with students and support the students' networking opportunities post-graduation. 
Multicultural-based, student-centered organizations and events connect students to members who share their racial and cultural experiences (Luedke et al., 2019)�� ��Counselor education programs committed to social justice and multicultural sensitivity develop structures accessible to diverse groups. This is evident when diverse cultures are represented in all aspects of the students' experience and classrooms are safe spaces for differing values, beliefs, and worldviews (from the majority culture). 
 
PEDAGOGY:  “Inattention to training students of color amounts to a structure of neglect operating within training programs that is in direct conflict with counseling's professional values of equity and social justice.”​hold


Moved from Slide 5:
Counselor education programs must recognize the lived experience of marginalized groups who participate in an academic culture that holds different values, beliefs, and worldviews than their own. 

PEDAGOGY:  “Inattention to training students of color amounts to a structure of neglect operating within training programs that is in direct conflict with counseling's professional values of equity and social justice.”
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Systems of support include financial, social, and cultural contributions allocated to support marginalized students.

When you consider the difference between a student who must work and support a family while maintaining a schedule for scholarship and eventually internship, how does this compare to a student who has the resources to devote the majority of their time on studies and internship? 

Financial Support being allocated for direct and indirect costs may be the life line which will empower these students to achieve the elusive PhD in Counselor Education and Supervision (CES). Financial support from some perspectives may even be the sole determining factor in regard to recruitment and retention. 

Social and cultural support may include connecting students to programs with mentorships and curriculums that are multiculturally sensitive, appending activities related to promoting multiculturalism and social justice, diverse faculty members may serve as role models and mentors, perhaps this type of support will involve engagement in diverse areas of the profession and representing the program well, and advocating to connect students to funding resources and professional opportunities. Support many even come in the form of strategizing the best approach for eliminating invisible barriers, escaping archaic and descriminative ways of thinking and responding, as well as using supportive language in consideration of marginalized student. 

Cultural Identity, personalized support, and faculty involvement were pervasive themes throughout the literature. However, it is the support from faculty that is most likely to motivate students to complete their doctoral studies and to develop the professional identity that will prepare them for post doctoral work.

Next, Johanna will continue to elaborate on the support needed to extirpate institutional oppression.
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JO- Counselor leaders commit to upholding core values to honor diversity and embrace a multicultural sensitivity in support of the worth, dignity, potential, and uniqueness of people within their social and cultural contexts;   
  
CES programs embody ACA foundational principles when every student finds a safe place to develop skills and dispositions to serve diverse individuals, communities, and institutions.    
  
Marginalized students flourish when they experience:  
Personal connections and networking opportunities with faculty, peers, and alumni to level the social privilege playing field 
When faculty members from minority groups and other faculty mentors validate students' strengths they increase their potential to contribute professionally and academically. (Mills-Wisneski, 2005).  
Curriculum and pedagogy inclusive of diverse cultures dignify the lived experience of all students.  
Funding sources to make it feasible to for students to develop an academic and professional identity level the financial privilege playing field. 
Ju et al (2020) found that students from marginalized groups sought universities that valued their cultural identity and supported their research interests on cultural implications in counseling.  
When CES programs systemically eliminate oppression and marginalization all members of the CES academic community develop greater multicultural competencies.  
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The American Association of Colleges for Teacher Education (AACTE) Holmes Scholarship program seeks to reform education through policy and practice. Holmes scholarship recipients are students from marginalized groups who benefit from cohort and alumni mentors in their pursuit of research and leadership in teaching and administration. The Holmes Scholarship Program provides mentorship, peer support, and professional development opportunities at all three graduate levels: Master's, Doctoral, and Postdoctoral fellowships.

Institutions may consider implementing the Holmes Scholarship Program to promote diversity in their professional community and to prepare educators who plan to serve diverse learners, also, to add the benefits of a national program to a local campus, and to connect students with a national peer networks, to boost graduation rates, as well as to join faculty administration and students across the nation, who are dedicated to diversifying the field of education. 

Students may also benefits from a host of additional leadership and professional development opportunities at the national level  

Students must complete a registration form,  an application, submit a curriculum vitae, and a letter of nomination from a faculty member.  

Students who are selected as program participants must commit to a 3-year term, as well as other stipulations that are specific to the Holmes Scholarship Program.

To request a student application or ask questions send an email to holmes-scholars@aacte.org or go to www.holmes-scholars.org for more information.

And Now Johanna will purvey some fundamental information regarding the NBCC Minority Fellowship Program and rap things up with the Christian worldview.



JO-NBCC MFP
Funded by the Substance Abuse and Mental Health Service Administration(SAMSHA) The National Board of Certified Counselors (NBCC) awards up to 20 Minority Fellowships to qualified applicants pursuing masters and doctoral programs (Post Doctoral program)
The aim of the Fellowship program is to train leaders in counseling, research, advocacy, and education.
•Participants become mental health and substance abuse counselors that serve marginalized groups.
In turn for the fellowship award, participants agree to:
•Develop a 2-year fellowship plan that includes:
•Enrollment full-time in a CACREP accredited program
•Agreement to receive mentoring and mentor others
•Participate in professional development including sponsored conferences
Both programs invest in financial and personal resources to recruit, mentor, and establish goals to help participants graduate. 



Christian World View:
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Christian worldview-Jesus exemplified acceptance of a diverse people. He recruited the marginalized, supported their learning through relational mentorship and provision of solid foundational teaching. As a result of their time with Jesus, those he discipled had a significant and lasting impact on the history of the human race. 

Those who bear the image of Christ believe that everyone has value and purpose. In a fallen world, institutions often perpetuate the predominant culture's values and beliefs where they reside. When Christians act in ways that exemplify humility and service, they help to remove barriers of oppression and give access to those who may not otherwise have an opportunity. 
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