Two Sides of a Coin: Patterns of Student & Faculty Participation in High-Impact Practices
=NSSE Indiana University Bloomington, Center for Postsecondary Research =FSSE

national survey of Kyle T. Fassett, Allison BrckaLorenz, & Thomas F. Nelson Laird faculty survey of

— student engagement — Student engagement

Abstract Data Analysis & Select Results

The higher education community continues to perpetuate high-impact Research Question 1 e Descriptives

. . . . . » » ucation facu ace the highest importance (97.1%) on and participate (52.1%) in
for aSSUI’Ing a” Students partICIpate eqUItably in these benefICIaI Table 1. Student characteristics Table 2. Faculty characteristics : . . yp g p . - p p
. . e _ - | Count % _ | | | Count Vo internship supervision the most. Meanwhile, arts and humanities faculty place the least
educational experiences; one inhibiting factor may be a lack of faculty Race/Ethnicity American Tndian or Alaska Native 132706 Race/Ethnicity American Indian or Alaska Native 64 0.6 . o . . . . . .
. Asian | 1790 8.0 Asian 536 53 importance (75.2%) on internships while physical sciences, mathematics, and computer
support. We examined the responses from 12,147 faculty and 28,504 piack or Afcan American 2608 116 Black o A frican American 00s 01 . £ cul ticipate (27.2%) the least
: C . . . . ispanic or Lating | - S ' sciences facu articipate (27.2%) the least.
seniors at 83 institutions to better understand the relationship between Middle Fastem or North African 19909 Hispanic or Latino | 360 3.5 yP P
- o - - . . a‘qve Hawaiian or Other Pacific Islander 53 0.2 Middle Eastern or North African 68 0.7
faculty who emphasize or participate in high-impact practices and e s or et 12248 546 Naive Havaiian or Other Pacific .
e : slander . . . .
students who do participate. Results indicate potential inequities in ettt espond PO White 6909 68.0 Research Question 2 ¢ Multiple Regression
£ | . - - - d in high-i : Gender Identity Man 7182 319 Another race or ethnicity 86 0.8 : : : .. : :
aculty participation in engaging students in high-impact practices. Woran 14850 66.0 Multiracial 431 42 The more high-impact practices a faculty participated in the more they emphasized
. . . o . Another gender 1dentit 202 09 I ft d . . . . . .
Faculty values of importance in participation relates to whether they brefer not 0 espond. 12 Gonder tdentity Mmoo o participation for students (B=.28, p<.001) while accounting for academic and
. o . . . . . Sexual Orientation Straight (heterosexual) 18511 82.5 ' . . . . . . .
participate reveling implications for future conversations about faculty Bisexual w1 o Noman s ont s s demographic characteristics; outcome variable standardized thus coefficients are
. . Gay 385 1.7 y . . . . . . . .
hiring and development. Lesbian %6 13 I prefer not to respond 434 43 interpreted as effect sizes. Differences in emphasis also exist by a variety of faculty
Queer 275 12 Sexual Orientation Straight (heterosexual) 8388 82.6 . L T
Questioning ornsure ) 29 10 Bisexual 507 50 characteristics (see full paper at nsse.indiana.edu).
notner sexual oricntation, picasc specily .
I prefer not to respond 997 4.4 Gay 226 22
Ability Status A sensory impairment 160 0.7 Lesbian 144 14
Conceptual Framework e o cearch Ouestion 3  Losictic Rearecct
A leaming dissbility 33 Onestioning or unsure ; 07 esearch Question ogistic Regression
) . A mental health disorder 964 4.3 ) ) ) . . . Lo . .
The Webber and colleagues’ (2013) approach for measuring faculty and A disability or impairment not listed above 06 14 f\g;tpeirnssf%ai;gzﬁ?u@n o 04 We used aggregate institutional measures of faculty participation and the importance
. e . . . . . . More than one disability or impairment 810 3.6 : . . . . . ..
student participation in a high-impact practice guides our research. The No dsbily or et ' s 2 USS. Citizen NG 271 2.7 faculty placed on high-impact practices while accounting for student characteristics to
. . . . . reler not to respon . es 0862 973 . Lo . L. .
authors studied relationships between faculty who emphasize high- predict student participation. The odds students participated in study abroad were
impact practices and student participation (Webber et al, 2013). We greater than any other high-impact practice based on faculty participation in high-impact

Additional measures for students: first-generation and academic majors. Additional

continue this logic recognizing faculty influence on students. However, e
measures for faculty: discipline, rank, and tenure status.

we seek to better understand marginalized populations by including

practices. Faculty importance placed on high-impact practices and participation
appeared unrelated to student participation in undergraduate research and service

more robust measures of demographics (e.g., gender identity, sexual Measures learning, respectively.
o) rie ntatio n, an d d b| I |ty) . AS Su Ch, our researc h q u eStiO NS are: Table 3. Faculty participation and importance placed on high-impact practices predicting student participation
] .. ] - Faculty Importance Faculty Participation
1. Who are the faculty that emphasize student participation and Faculty questions
. . . . . . . . How important is it to you that undergraduates at your institution do the following before they graduate? B SE Odds  Probability  Sig. B SE Odds  Probability  Sig.
Pa rtici pate In €ngaging students in h 18 h-im Pa ct pra ctices? Respm.fzs.e 0ptzi0ns: ?ery imp-vortant, Important, Sqmewhat important,_Not imp.or.tant Internship 0.20 0.08 0.82 0.45 *k 0.54 0.10 1.71 0.63 # 3k
2. How does facu Ity pa rtici D ation in hi gh-l mpact pra ctices pre dict a. Participate in an internship, co-op, field experience, student teaching, or chinical placement Leaming Community 0.64 0.08 0.72 0.42 sk 0,33 011 0.72 0.42 o,
_ o _ _ . c. Participate in a learning community or some other formal program where groups of students take two or more classes Study Abroad 048 011 0.62 038 . 177 0.13 585 0.85 .
faculty emphasis of student participation in these practices? together N 0w om 1o 05 00 ol e o e
. o . . . . d. Participate in a study abroad program . ' ' ' ' ' ' ' '
3. How does faculty emphasis of, and participation in, high-impact - - Capstone Experience 081 0.8 147 0.9 0.38 0.09 147 0.59
Y P ’ P P , NG P ¢. Work with a faculty member on a research project Service Learning 047 0.08 L 60 0.6 s 0.0 010 1 0.55

pract ices pre dict student part iCi D ation? f. Complete a culminating senior experience (capstone course, senior project or thesis, comprehensive exam, portfolio, etc.)

g P articipate inaco uni ty—base d projec ¢ (service—learning) as part o £ a course *<.05, **<,01, ***<001; Demographic variables effect coded to account for variation include race/ethnicity, gender identity, sexual orientation,

ability status, academic major, first generation, the five other high-impact practices; Outcome variable standardized thus coefficients are

interpreted as effect sizes
During the current school year, have you participated in the following activities? P

L i te ratu re Response options: 1 Yes, 0 No - - - -
a. Supervising undergraduate internships or other field experiences D Isc u ss I o n & I m pl Icat I o n s
b. Supervising, mentoring, or teaching undergraduates in a learning community or some other formal program where groups
An Increased Understanding of High-Impact Practices of students take two or more classes together . L .
& & P c. Supervising undergraduates in a study abroad program * By measuring both student and faculty engagement in high-impact practices,
With a heightened awareness that student participation does not solel d. Working with undergraduates on research iy : - : - it
_ _ g p P £ fy ¢. Mentoring or teaching undergraduates completing a culminating senior experience (capstone course, senior project or Institutions gain a greater understandmg of the Iearnmg mechanisms and the ablllty
yield positive outcomes, scholars began looking at specific elements o thesis, comprehensive exam, portfolios, etc.) to improve student experiences as well as meet accreditation standards
high-impact practices (e.g., student-faculty interaction; BrckalLorenz et o _ _ _ _ . : L .
. 2017) About how many of your undergraduate courses at this institution have included a community-based project (service- * Providing faculty more professional development around high-impact practices may
dl., learning)?

help them better develop these educational experiences and more easily fit them into

Response options: All, Most, Some, None . . . . o _
curriculum (Paulson, 2012). Institutions should provide faculty training and time for

A Participation Differences for n Student Questions igh-i i . .
ccess & Partic patio erences for Students Which of the following have you done or do you plan to do before you graduate? 1 Igh Impact practices (M u rph rey et al ! 2016)
Not all students participate in high-impact practices at the same rate Response options: Done or in progress, Plan to do, Do not plan to do, Have not decided * [Institutions should create avenues for faculty to (meaning)fully partake in high-impact
ol d di fth £f f a. Participate in an internship, co-op, field experience, student teaching, or clinical placement )
(Stewa rt & Nicolazzo, 2019) . An opaque understanding of the efrects o c. Participate 1n a learning community or some other formal program where groups of students take two or more classes practices to promote student success.
high-impact practices on marginalized students gives reason for further together
. tioati Kil tal. 2019 d. Participate in a study abroad program
Investigation ( g0 et al,, ) ¢. Work with a faculty member on a research project Refe re n ces
f. Complete a culminating senior experience (capstone course, senior project or thesis, comprehensive exam, portfolio, etc.)
Faculty Perceptions & Pa rticipation in High-lmpact Practices About how many of your courses at this institution have included a community-based project (service-learning)? * Brckalorenz, A., Garvey, J. C., Hurtado, S. S., & Latopolski, K. (2017). High-impact practices and student—faculty interactions for

Response options: All, Most, Some, None

gender-variant students. Journal of Diversity in Higher Education, 10(4), 350-366.

FaCUIty PErceive hlgh_lmpaCt practlces dlfferently dependmg on their * Fassett, K. T., & Brckalorenz, A. (2020). FSSE psychometric portfolio: High-impact practices. fsse.indiana.edu

d|SC|pI|ne and backgrounds (Fassett & Brcka Lorenz, 2020) Li m itations * Kilgo, C. A., Linley, J. L. Renn, K. A., & Woodford, M. R. (2019). High-impact for whom? The influence of environment and identity
on lesbian, gay, bisexual, and queer college students’ participation in high-impact practices. Journal of College Student
Development, 60 (4), 421-436.

* Administrators self-select their institutions into participating in the survey thus - Murphrey, T. P, Odom, S. F., & Sledd, J. (2016). An Examination of University Agricultural Education Faculty Attitudes toward the
generalizing the results outside of the sample may lead to poor inferences. Implementation of High Impact Learning Experiences. Journal of Agricultural Education, 57(3), 162-179.
. . . e Paulson, K. (2012). Faculty perceptions of general education and the use of high-Impact practices. Peer Review, 14(3), 25-28.
* Results may be Suppressed due to the number of variables included in the e Stewart, D.-L., & Nicolazzo, Z. (2019). High impact of [Whiteness] on trans* students in postsecondary education. Equity &
models, and the data are correlational in nature thus causal inferences cannot Excellence in Education, 51(2), 132-145.
@ NSSESUFVEV be made Webber, K. L., Nelson Laird, T. F., & BrckaLorenz, A. M. (2013). Student and faculty Member engagement in undergraduate

research. Research in Higher Education, 54(2), 227-249. https://doi.org/10.1007/s11162-012-9280-5




		



		Faculty questions



		How important is it to you that undergraduates at your institution do the following before they graduate?



		Response options: Very important, Important, Somewhat important, Not important



		a. Participate in an internship, co-op, field experience, student teaching, or clinical placement



		c. Participate in a learning community or some other formal program where groups of students take two or more classes together



		d. Participate in a study abroad program



		e. Work with a faculty member on a research project



		f. Complete a culminating senior experience (capstone course, senior project or thesis, comprehensive exam, portfolio, etc.)



		g. Participate in a community-based project (service-learning) as part of a course



		



		During the current school year, have you participated in the following activities?



		Response options: 1 Yes, 0 No



		a. Supervising undergraduate internships or other field experiences 



		b. Supervising, mentoring, or teaching undergraduates in a learning community or some other formal program where groups of students take two or more classes together



		c. Supervising undergraduates in a study abroad program



		d. Working with undergraduates on research



		e. Mentoring or teaching undergraduates completing a culminating senior experience (capstone course, senior project or thesis, comprehensive exam, portfolios, etc.)



		



		About how many of your undergraduate courses at this institution have included a community-based project (service-learning)?



		Response options: All, Most, Some, None



		



		Student Questions



		Which of the following have you done or do you plan to do before you graduate?



		Response options: Done or in progress, Plan to do, Do not plan to do, Have not decided



		a. Participate in an internship, co-op, field experience, student teaching, or clinical placement



		c. Participate in a learning community or some other formal program where groups of students take two or more classes together



		d. Participate in a study abroad program



		e. Work with a faculty member on a research project



		f. Complete a culminating senior experience (capstone course, senior project or thesis, comprehensive exam, portfolio, etc.)



		



		About how many of your courses at this institution have included a community-based project (service-learning)?



		Response options: All, Most, Some, None



		








		Table 1. Student characteristics



		 

		 

		Count

		%



		Race/Ethnicity

		American Indian or Alaska Native

		132

		0.6



		 

		Asian

		1790

		8.0



		 

		Black or African American

		2608

		11.6



		 

		Hispanic or Latino

		2539

		11.3



		 

		Middle Eastern or North African

		199

		0.9



		 

		Native Hawaiian or Other Pacific Islander

		53

		0.2



		 

		White

		12248

		54.6



		 

		Another race or ethnicity

		166

		0.7



		 

		Multiracial

		2081

		9.3



		 

		I prefer not to respond

		635

		2.8



		Gender Identity

		Man

		7182

		31.9



		 

		Woman

		14850

		66.0



		 

		Another gender identity

		202

		0.9



		 

		Prefer not to respond

		281

		1.2



		Sexual Orientation

		Straight (heterosexual)

		18511

		82.5



		 

		Bisexual

		1491

		6.6



		 

		Gay

		385

		1.7



		 

		Lesbian

		286

		1.3



		 

		Queer

		275

		1.2



		 

		Questioning or unsure

		229

		1.0



		 

		Another sexual orientation, please specify

		265

		1.2



		 

		I prefer not to respond

		997

		4.4



		Ability Status

		A sensory impairment

		160

		0.7



		 

		A mobility impairment

		111

		0.5



		 

		A learning disability

		742

		3.3



		 

		A mental health disorder

		964

		4.3



		 

		A disability or impairment not listed above

		306

		1.4



		 

		More than one disability or impairment

		810

		3.6



		 

		No disability or impairment

		18446

		82.3



		 

		Prefer not to respond

		884

		3.9








		Table 2. Faculty characteristics



		 

		 

		Count

		%



		Race/Ethnicity

		American Indian or Alaska Native

		64

		0.6



		 

		Asian

		536

		5.3



		 

		Black or African American

		928

		9.1



		 

		Hispanic or Latino

		360

		3.5



		 

		Middle Eastern or North African

		68

		0.7



		 

		Native Hawaiian or Other Pacific Islander

		10

		0.1



		 

		White

		6909

		68.0



		 

		Another race or ethnicity

		86

		0.8



		 

		Multiracial

		431

		4.2



		 

		I prefer not to respond

		764

		7.5



		Gender Identity

		Man

		4295

		42.4



		 

		Woman

		5345

		52.8



		 

		Another gender identity

		50

		0.5



		 

		I prefer not to respond

		434

		4.3



		Sexual Orientation

		Straight (heterosexual)

		8388

		82.6



		 

		Bisexual

		207

		2.0



		 

		Gay

		226

		2.2



		 

		Lesbian

		144

		1.4



		 

		Queer

		117

		1.2



		 

		Questioning or unsure

		9

		0.1



		 

		Another sexual orientation

		40

		0.4



		 

		I prefer not to respond

		1027

		10.1



		U.S. Citizen

		No

		271

		2.7



		

		Yes

		9862

		97.3
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