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Preface

The Dutch Organization for Scientific Research (NWO) as well as the Ministry
of Justice have placed Soeial Cohesion, as an important subject of research, high
on their agenda. In doing so the organization wants to respond to major
concerns in Dutch society about the growing lack of social and economic
integration of various groups. In this respect one might think in the first place
of refugees and ethnic minorities, but of course the lack of social cohesion is
not restricted to these groups. In fact, it has many faces. It may relate to certain
specific population groups, which are relegated to the margins of Dutch
society, but it may also apply to some sub-sectors of the population, which
find themselves in parficularly unfavorable situations that impede their normal
functioning and integration in society. In this respect one might think of the
long-term unemployed, the disabled, the mentally disturbed, the alcohol and
drug addicted, and the homeless who are roaming around in our big cities

More in general our society has some difficulties in paying attention to those
who are unable to cope with the requirements of our social system, including
the criminal justice system. For example;, with respect to the latter, it has taken
a long time to assign a righttul place to victims of criminal offenses in criminal
justice proceedings. Victims hardly had any rights and they were mainly seen
and used as witnesses with the purpose of clearing up criminal cases.

One may wonder: 15 it not a characteristic of western culture to relegate
all kinds of victims to the margins of society? Not only because they are
frequently weak and cannot defend themselves, bul also because they tend
to reflect most clearly the shortcomings of our social system. Mustraiive in
this respect are the victims of domestic violence who simply have been ignored
for centuries, to be discovered as victims only since about the 1960's. Another
example are the victims of school bullying. The problem of bullying has lor
2 long time been considered as not serious and as something children have
to sort out among themselves. Victims were considered as sissies who would
benefit from being bullied. Even teday some teachers claim that being bullied
hardens children and teaches them useful lessons about human society.

However, from the moment that victims of eriminal offenses in general and
victims of domestic and school violence in particular were ‘discovered’, and
their situation was recognized as a social and legal problem, the scientific
community has investigated the problem. Legal research has looked seriously
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to their position in the legal system and recommendations were made to
improve that position in legal proceadings. In conjunction with this type ot
studies, criminological research concentrated on the victims as well as on their
attackers. Numerous studies have been conducted on physical and sexual child
abuse, wife battering and sexual abuse of women.

The Tield of school bullying has been less explored although, since Dan
Olweus’ breakthrough studies in Norway in the 1970's, the subject has been
placed on the research agenda. One of the triggering elements in this respect
was the finding that in a number of countries as diverse as Narway, Japan
and England school bullying had led to the suicide of several victims.

The Meijers Institute has devoted a series of articles to the subject of sociaf
cahesion from a legal standpoint; they are published in this series as No. &

In respect of the special position of the Meijers Institute as the research
institute of the Faculty of Law of Leiden University, the institute is also
interested in publishing criminological studies on social colesion.

The Meijers Institute considers the subject of school bullying relevant to the

larger topic of social cohesion. Consequently we decided to publish this study
in our series and hope it will find a large and interested audience.

Carel Stolker Leiden, February 1999
Director of the E:M. Meijers Instifute of Legal Studies
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1 Objectives and theoretical background
of the study

1.1 CMECTIVES OF THE SILIDY

This report is a review of the Dutch part of an international, comparative study
into bullving in school. The initiative of this research project has been taken
by Professor Yohji Morita of Osaka University in Japan. The reason for the
initiative is the soumetimes seripus consequences of schoolbullying in Japanese
schools. As a consequence of a number of spectacular suicides of schoolchildren
in 1995, which has received considerable attenfion in the media, the Japanese
Ministry of Education has given support for a study into causal processes and
possible solutions for the problem of schoolbullying, However, schoolbullying
i not an exclusively Japanese phenomenon. Other countries are also confronted
with this problem, although it is unknown to what extent schoolbullying
manifests itself in similar ways in other countries. This is probably also the
case with respect to the solutions that are looked for. These questions form
the background of the initiative to place the problem in a broader international
framework and to conduct a comparative study. Both the Japanese Ministry
of Education and the International Bureau of Education of UNESCO are involved
in the international project.

The study has three main objechves:

1 to make an inventory of schoolbullying and related behavioral problems

in a greal many countries;

to conduct a comparative survey in a limited number of countries, leading

to an analysis of the background of schoolbullying;

3 tomake an mventory —and if pessible evaluation —of programs that have
been developed {0 prevent or combat schoolbullying;

b3

The first obhjective has given rise to a number of national reports, in which
experts have described the situation with respect to schoolbullying in their
own country.”

The second objective has led to a comparative self-report survey in five
participating countries: Japan, Norway, England, The Netherlands and the

1 Seoith et al. 19949,
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state of Washington (Us) To reach this objective, participants have developed
a commen questionnaire, based on an earlier one designed by Olweus. On
the basis of the ‘core’ list, comparisons can be made between the participating
countries. However, participants were free ko add their own objectives, as well
as questions that seemed of special interest in their own country, o the "‘core’
yucstionnaire,

As we are particularly interested in the relationship between bullying and
delinquent behavior we have extended our questionnaire with specific ques-
tions on this subject. The reason is that, although this relationship has been
noticed by a number of researchers, it has never been seriously analysed,
Moreover, it would be extremely useful for policymakers if the study coukd
offer more insights into both probiems, as well as indicate better ways of
cffective prevention, This is why we have added a fourth objective to the stucly:

+  to examine and analyse the possible relationship of bullying with other
delinquent and aggressive behavior.

1.2 BULLIES AND YICTIMS BACKGROUND FACTORS

One of the first European studies into bullying among boys aged 12-16 has
been conducted in Stockholm by Dan Olweus (1978). He found that 3% of the
boys were pronounced bullies and 5.3% less pronounced ones. He also found
that 5.4% of the boys were pronounced victims and 6.1% to a lesser degree.
Olweus had based his study on information by the boys and on teacher ratings.
[ater research has been based on self-report data of both bullies and victims.
Such studies have been conducted in several countries”

Bullving cannot be explained by only one factor. Different factors contribute
to this behavior and there is, moreover, considerable interaction between those
factors. Therefore it is useful to distinguish between childfactors, familyfactors
and schoalfactors.

Cluld factors

Research has shown that bullies have an aggressive personality * On the basis
of Uheir behavior they attract a Iot of attention, which is whial they want. They
try to make other children participate in bullying. In most cases they do not
perform well in school and they do not like their teachers. They are fairly
popular among their schoolmates. Maoij found in his study of secondary

2 breland (0 Maore & Hiliary 1989), Seotlaid (Mellor 1990, Germany [Bach eval 1984 Hiolt-
aprpels 14955; Sebwwind et al 199%), Francs (Choguel er al. 19909, England (Gmith 1991; Smith
& Levan 1995} and The Netherlands (junger 199(0; Mooij 1992 and 1954).

3 Obwens 1978 Olweus 1994,
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schools that bullies dislike school, are troublesome 1n class, often carry some
sort of weapon — a stick or knife — and use soft drugs.'

Farrington emphasizes that bullying is not an isolated phenomenon but
is an expression of more general aggressive tendencies, which show consider-
able stability over the years.” This tendency to aggression is part of a broader
syndrome of anti-social behavior. Olweus also noted great stability of the
behavior: nearly two third of the bullies in the year of the research showed
the same bullying behavior a year later. In The Netherlands Verhulst and
Althaus have collected data among 1.412 parents of children aged 4-14 and
they did s0vagain bwo years later when the children were aged 6-10." Aguress-
ive and related behaviors such as fighting, bullying, contradicting, disobedi-
ence, impulsivity, stubborness, yelling and continuously demanding attention
appeared significantly stable. Teachers also explained the stability of aggressive
behavior asa reaction to frustrations over a period of four years” De Poorte
et al. was able to determine homogeneous groups on the basis of judgements
of peerratings of problem behavior, self-reports and sociometric measures
among primary school pupils of grade 5 to 8" They found that strongly ag-
gressive children were composed mainly by boys, who fought a lot, bullied
their peers and had extremely disturbant behavior. A smaller cluster included
children who were continually claiming support from teachers because they
were also victims in addition to being bullies.

Victims of bullying generally have little self-confidence and low status in
the group: they are physically weak, fearful, insecure and nervous, Often they
are not attractive, sometimes they have a physical handicap, such as spectacles,
a small stature, a hearing problem or they are too fat. Usually they are too
intimidated to ask for help to parents or teachers, because they are afraid of
represailles by their aggressor.” De Poorte et al. found that these children have
many conflicts, are constantly looking for help and have few [riends. They
appear to be unable to defend themselves against the bullies and this might
explain the feelings of depression they harbor.™ The study of Verhulst &
Althaus (1988) alzo showed that victiims are often feeling lonely, persecuted,
anxious and depressive. In Norway Olweus found that even seven to ten years
later victims of bullying still suffered from low self confidence and feelings
of depression,”!

i hoon 1994

5 Farrington 1994, p; 381454

b Werhulst & Alhags |HRE,

7 Verhalst & van der Ende 1991
% [De Poorte etal 19594

% Farringlon 1995
1 D Poorke et al, 1994,
11 Clweas 1997,



i Chapter 1

Famuly factors

Bullies tend to come from problem families and are often rejected by their
parents, Their parents tend to use harsh discipline combined with physical
punishment. Moreover, viclence — such as fighting, hitting and kicking — are
often secretly encouraged by parents.” Bullying appears to be related to a
favk ol affective relationships between parents and child, Tie most important
predictors of bullying, found by Farrington in his longitudinal study among
411 London boys aged 8-12, were neglect by parents (at age B), parents that
have been convicted (age 1), low schooladhievement (age 11}, and little interest
of the father for his sons leisure activities {age 1217 However, these factors
do mot only predict bullying but also delinguency and other violent behavior.
Farrington and West also found considerable intergenerational continuity.™
For example, having a child at age 32, that is bullying others, is strongly related
to having been a bully oneself at age 14, low reading abilities and gambling
at age 18.

School factors

P.::r:‘urding to Mooif (1992) most primary school pupils arc bullied on the way
to or from school.” Other studies show that most bullving takes place on
the playground when supervision is minimal'® It is impossible to make
unequivecal statements about schoolsize or number of children in the class-
room in refation to bullying, although Mooeij and Olweus did not find any
relationship.” However, schools do differ in the extent fo which bullying
1= present and il is clear that social control on pupils by school personnel is
easier in smaller and more easily surveyable schools. Furthermore it seems
that schoolleaders of schools with few bullying problems have clear views
on bullying and attach great importance to the control and prevention of
bullying behavior.™ Important factors in this respect are the quality of the
teacher and the intensity of supervision in the classroom and on the play-
ground. An increase in bullying occurs in particular when teachers are foo
strict or ¢an not keep order, as well as when there are many pupils present
who intensely dislike school, Schoolviolence is related to a lack of bonding
of the child with both family and school, with negative schoolexperiences
playing an important role. A child-oriented atmosphere including positive
social processes in the classroom promotes schoolbending as well as a low

12 Bach T1U54; Holtappels 1985
13 Farmniton 19493

14 Farnngton & West 19491,
15 Maooij 1992

16 Farrington 1993

17 Mooij 1994; Olweus 1975
I8 Stephenson & Smith 1985,
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level of schoolviolence. In this respect acceptation and respect for individual
pupils and support in case of schoolproblems are particularly important. I
these are not present pupils have generally only two negative options: truancy
and drop-out, or participation in schoolviolence to protect themselves.

Research in The Netherlands, Canada and England suggests that schools in
the inner-cities, where unemployment, povery, druguse and family problems
are rampant, are confronted with more bullying problems than schools in
middle-class neighborhoods.™

1.3 BULLYING AND DELINQUENCY

Bullying as measured in this study includes three dimensions: verbal harass-
ment, physical bullying and an indirect way of bullying through exclusion
of the child from the group. Fartington defines bullying as ‘repeated op-
pression, psychological or physical, of a less powerful person by a more power-
ful one” ™ Bullying can make a victim anxious and unhappy and, in extreme
situations, have serious psychological or physical consequences. A general
finding of the research in this field is that bullying and violence are not isolated
behaviors, They are part of a much more general delinquent behavioral pattern.

There is considerable evidence that delinquent behavior is nof characterized
by specialization. Delinquent juveniles do nof tend to commit exclusively
property offenses or violent acts, They do all sorts of things, including bullying,
and commit all kinds of delinquent acts.”' For example, Olweus found that
&01% of the bullies were convicted for a criminal offense at age 24. Moreover,
their recidivism rate was four times as high as that of a controlgroup:* Dutch
research of a random sample of young people aged 12-17 has shown high cor-
relations between such diverse behaviors as truancy, running away from home,
alcohol abuse, drug use, a certain promiscuity and frequent delinguent be-
havior.® (On the basis of these findings it seems reasonable to speak about
a deviant lifestyle which includes bullying as well as delinquency.

14 RESEARCH QUESTIONS

So far it is clear that a fair number of studies of bullying have been conducted,
mostly in Buropean countries, Concerning The Netherlands we want to exam-

14 Mnui] 1904 Eltgler & Bosenstein-Manner 1891, Slephenson & Smeth 1484,
A1 Farrmgton 1993,

21 Hindelang, Hirschi & Wess 14581

22 Olweus 1991

23 Junger-Tas, Kruissink & van der Laan 1992
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ine in more detail the relationshap between bullying and delinguent behavior,
This relativnship has not been ignored by researchers, but it has not really
been a particular focus of attention. Overall, the following questions will be
treated in this report.

Beackground factors of puptls

Possible differences in bullving and delinguent behavior in schools may be
due iy large part to differences between schools and schooltypes and to the
influcnce of schoolpolicies and classmanagement on the behavior of pupils.
Hawever, it is also possible that individual differences bebween children are
the main determinants of ditferential involvement in bullying and delinguency.
For example Farrington concluded that despite considerable differences
between schools in bullying and delinguent behavior, these differences disap-
peared once pupil variables were entered in the analysiz * The first questions
in this respect are therefore:

What is the relationship of soco-demographic variables, such as sex, ape,
cthnicity and religious affiliation with bullying and delinquency?

ti> what extent are structural factors, such as tamily composition, (unjem-
ployment of father and mother and neighborhood related to bullying and
delinguency ?

ra

The schonl snotronment

Referring to the finding that schools do differ i bullving and dehnguent
behavior, Rutter et al. stated that secondary schools have a clear influence on
that behavior, independently of secial status and 1Q of pupils.® We also know
that situational circumstances and the opportunity for deviant behavior play
an important role in the occurence of violence and delinquency * This means
that the hypothesis that schools have an impact on the behavior of their pupils
15 worth examining. Of course it 1s likely that the role of the school is a differ-
ent one i primary schools than it is in secondary schoels and the balance
between individual factors and schoolfactors in the genesis of bullying may
therefore also differ. We think that the following questions need to be
answered,

t Whal differences in bullving and delinguent behiavior can be found be-
tween primary schools and secondary schools; between different schonol-

I Parnngton 19732
25 Rutior et alb 197y
26 Felsog 1995
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types (lower stream and higher stream schools); and between different {de-
rominationall schonls?

1i differences are found between schools and between schooltypes these can
be due to differences in views and policy of teachers, mentors and schooi-
leaders, which leads to the following queston:

4+ are differences in bullying and delinquency between schools and school-
types related to differences in policy and class management of school
leaders and teachers?

15 A CTHEORETIC AL FEAMEWORE

However, answering these questions will not enable us to come forward with
adequate explanations for deviant behavier among juveniles. Therefore a
theoretical framework is indispensable. In this regard we have a preference
for social control theory. This theory is based on the notion that every human
being has needs, desires and aspirations that are n itself neutral: the way in
which people try to realize these may or may not be of a delinquent nature*’
It is the integration of the individual in the society he is part of, that deter-
mines the extent to which he will respect and follow the rules and norms of
that society. Most important in this respect is what one has to win or to lose
by respecting society’s rules,”™

The control that a society holds on its members 15 realized by two funda-
mental processes. On the one hand there is a direct external control on children
and young people by way of negative reactions lo norm infractions and even-
tually by sancHoning behavior of authorities. On the other hand there is
indirect control by rewarding conforming behaviar, so that children have a
stake in that behavior. This has been called ‘a commitment to conformity”.™
More concretely, important social institutions, such as the fanuly and the
school, have a strong social control function. In this respect the essential role
of parents is to install in their children respect for conventional norms and
values. Because parents generally function as representatives of that conven-
tonal culture, any breach in the relationship between parents and children
increases the risk that children will turn away from their parents and will seek
the support of their {delinguent) p-:-EIE.I' In contrast, a strong and confident
relationship between parents and child reinforces internal controls through
identification with parents and therefore increases internalization of their norms

27 Thirscha 1599

26 Reckless 1961, Matza 1964
T4 Briar & Filiavin 1965,

i Matza 1964



= Chapter 1

and values* Internal controls may be defined as self-control, a positive self-
image, high frustration tolerance and a sense of responsability.* In order
to maintain parental control consistent light sanctions appear to be more
effective than severe disciplinary measures or harsh physical punishment.”

Control by schools is mainly exercised through the juvenile’s adequate func-
tioning, both in terms of successful schoolperformance as in terms of zocial
behavior. In addition to the bonds with social institutions Social control theory
uses the concept of ‘commitment’, defined as a person's orientation to conven-
tional goals, norms and values, which implies conformist participation in the
exisling social order. Hirscha has elaborated these notions in a coherent theor-
etical framework, distinguishing four basic concepts.

1 - Attachmient, or the bond of a child with significant adults. In the majority
nf cases these will be the parents but it can also be another adult, such as a
family member or a teacher, When a child has a sfrong bond with important
key figure:;, it will respect and adopt their norms and values, Where there
i5 o such bond there is nothing that will make the child accept existing norms
and rules, and deviant behavior becomes a probability.

2 — Inpolvement, or adequate functioning in conventional sub-systems. To the
extent that people are actively involved in conventional society and are
rewarded for that participation by society, they will hardly be tempted by
deviant behavior, This concept is related to the next one,

3 — Commiitment, or having a stake in conventional sub-systems, such as schoul,
work and leisure organizations, Dedication to these systems will bring rewards
such as recognition, status, money, which one would risk e lose by deviant
behavior.

4 — Beligfs, or the acceptance of society's norms and values. Hirschi states that
there is a general consensus in society about fundamental norms and values.
However, there is variation in the extent to which people act on these norms:
the more a person feels that he is not bonded by certain prevailing norms,
the more he will tend to breach them. If the bond with the conventional order
is weak, then disapproval of the behavior by the community will hardly affect
b,

Referring to this study, while we are imterested in factors related to the school-
community and in structural background factors of individual pupils, we also

31 Mye 1458
32 Heckless 1461,
33 Ress 1951
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want to examine elements of the bond that respondents have with their parents
and with the school. This has led to two more research questions.

5 To what extent are parental discipline and the relationship between parents
and child related to both bullying and delinquency?

i To what extent are specific schoolfactors, such as schoolperformance and
schoolbonding related to bullying and delinguent behavior of individual
pupils?






2 Fxecution of the study

24 BisEARCH Mo KUMENTS

We have developed three measurernent mstruments: & questionnaire for pugils,
one for classroom teachers and another one for those teachers that are respon-
sible for managing the bullying problem.

Part of the first questionnaire is meant for international comparison, These
questions have been integrated in the questionnaires of all participants in the
study.' They are mainly concerned with different dimensions of bullying
prevalence and frequency, by whom and where it takes place, eventual conse-
quences, reactions of students, family and teachers, possible interventions and
their effects on bullying. Of course the questionnaire includes a number of
structural background variables as well as socio-demographic vanables.

To this section of the questionnaire we have added a number of questions that
we were particularly interested in, These refer to offending behavior, both
property offenses and aggressive acts and are taken from the International
Self-report Delinquency questionnaire” Some background factors, such as
neighborhood, the bond with parents, peers and school, leisure activities,
alecohol use and drug abuse, were added.

The teacher’s questionnaire was used to collect mformation aboul estimates
of and views on bullving in the classroom. Additional subjects were the pupils’
and their own réactons and measures taken, such as teacher team discussions,
classroom discussions, special leszons, extra surveillance. Concerning this part
of the study the instruments used had been developed by the Institute of
Criminology of Leiden University,’

1 Mast ot the core guestions, the definition of bullying and the questions measunng belng
Bruthied” and “bullying thers’ are laken from the revised Version of the Olweus Dully /Victim
Chiestionmaire (Olwews 1996). Use of these questions, in research or otherwise, require
written permission from Dan Olweus {Research Center tor Health Promobon, Chasties
gate 13, M-5015 Bergen, Morway)

2 L}uf:i]'r.rrrrm;irr ar e frtermalionn! :iim‘.l'_u m f;r.‘f.l"-HF{-‘i.lr! .I'.Jl‘llr-F.'lﬂdn'Hl'_lp'.- The HAHUI'-’. The Methee-
lamde: wons, Ministry of fustice 1992

3 Toomvhet, Hauber, & Zandbergen 1946,



12 Chapter 2

A qualitative guided interview, based on open questions, was held with
a2 number of expert teachers who had special responsabilities in dealing with
the problent. Flere we were interested in more general questions about trends
in bullying, pelicy development, relations with parents and involvernent of
parents, their experiences and the results of their efforts in reducing bullying.

22 DATA COLLECTION

Data have been collected at the end of the schoolyear 1996-1997. The penod
covered by the survey was from Christmas 1996 to May /June 1997, which
makes it about & months. With respect to memaory cffects in self-report re-
search, 6 months seems a reasonable period.’ The questionnaire was completed
by the pupils in the dlassroom, while a research assistant was present (o answer
questions if necessary. Assistants have been instructed about how to manage
the research situation and what questions to expect. On the basis of a number
of pilot interviews and exp eriences of research assistants, it appeared that the
questionnaire did not cause mayor difficulties. This was the case both in the
secondary schools and the primary schools.

2.3 THE SAMPLE=

The study is based on two samples. The first viie has been drawn by our re-
search instifute in a limited geographical area, This means that external validity
has certain limitations, In an effort to increase the study's generalizability we
asked the wonc, which is conducting national self-report delinguency surveys
among the Dutch youth population aged 12-17 on a bi-annual basis, to add
five questions on bullying to their 1996 survey.” These data have been collected
by face-to-face interviews ina national random sample of 994 voung people.’
As may be expected the WODC sample presents a balanced gender, age and
schooltype distribution. Each schooltype represents about 14 to 15%%, excep!
Ay education (21.5%), the reason being that in our country a higher pro-
portion of children attend MAVQ schools than any other schooltype. Where
possible we will compare our results with those of the wopc sample. However,
it should be recognized that the comparison had its limitations: the WODC
sample includes only a few questions on bullying, and both samples have
partly different age and schoolbype distributions.

4 Sudman of 8l 1996
5 The wooo |s the Research Cenler of e Dbt Mamstry of Justioe
£ More information on the melhaodalogy of this survey van be found in ph WILAC Pl VAL

der Laan et al. 298
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The main study is based on a strabhed sample in the west of the country, As
far as primary schools are concerned we have drawn a random sample of &
schools in one big city (The Hague), 6 1n two middle sized cities (Leiden and
Haarlem), & in small towns, 6 in large villages and 6 in small villages. The
procedure was repeated for secondary schools with the exception of the small
villages where secondary schools are absent. In the latter case we added the
extra criterium of schooltype,”

Table 1 Responses of the sefioels

approached  no response pusitive response Yo
FESpHOTSE
primiary schools 34 5 12 41
larze tonwm b 1 [ w
mitd-size fowm 4 1 2 34
small town o 1 2 4
large village i ! g b
sl village 4 1 4 G
secimiury sohools 31 3 15 54
large town 49 1 = a2
micd-size twn iR 1 2 22
small town 7 1 4 &7
large village 5 N 4 B0

The schools were approached by a letter to the director, explaining the
objective of the study and asking for his collaboration. This was followed by
telephione contacts in order to arrange meetings. Data collechon was completed
in two successive rounds by well prepared student assistants, Two problems
came up during data collection

First, most secondary schools made only their first year classes available
for the study. This was related o the fact that the first year is a kind of
stepping stone to secondary education and many schoolleaders had understood
that their collaboration was asked for this year only, Moreover, a number ot
schools had organized social skills training in the first year of secondary
education and had paid attention to the problem of bullying. To what extent
this circumstance may have resulted in more socially desirable responses is
not known. Before the second round of data collection we explicitly asked
for participation of second year classes. Although the request met with a
favourable response, the sample remains rather skewed in this respect.

7 The Dutch secondary school system has lower stream schaols, such as vocational education
ivBO) o general education (MavO)-and higher stream schoeols, such as HAVO - leading to
higher professicnal tratning — and YWo — leading to university,
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Second, the willingness of primary schools to collaborate n the study was
disappointing. in particular in the cities. According to several schools this 15
related to the fact that they are overburdened by requests for collaboration
in all kinds of reseach projects (at least ten Himes a year), while the workload
and consequent pressures are felt to be ever increasing. This is particutarly
the case in the cities, where bullying and other problembehavior are extremely
frequent. Moreover, in contrast o most secondary srhools many primary
schools have paid considerable attention to the bullying problem during the
last yeats.

The overall wesponse of the secondary schools is 55% and of the primary
schools 41%. In total the study has covered 27 schools and about 2000 pupils.
Table 1 gives an overview of the response amang schioiols

24 [HIE RESPOMNDENTS 1N THE STUDY SAMIPLE

Table 2 gives an overview of the distribution of the sample according to srender
e, education fewel and schosltype.

As appears in tahle 2, the gemier distribution is quitu.nnnn:ﬂ, Bt the age
distribution is highly ckewed towards the higher ages. which is related to the
Ereater response of secondary schools than primary schools. A5 a consequience,
the sample includes about two limes as many respondents in secondary schools
than in primary <chools, Finally, the distribution over secondary schooltypes
is ot representing the national picture: the lower v ocational training schools
{vpa) are overrepresented. This would suggest that the participation of
secondary schools in the survey has been somewhat selective. Although Mooij's
study is based on a far greater sample of secondary schools (71) and on &
greater number of pupils (1998 versus 1350), he also found that HAVG/YWO
schools tended to have a somewhat lower participation rate than the lower
stream schools.” However, our sample has a higher proportion of students
in lower vocational training schaols (37%) than Mooi] (29%:)."

Fawtily conposttion

OFf the total of about 2000 young people n the sample, 4.5% live 1 a o
parent tamily, generally headed by the mother. This correspands to the national
average in 1995, which is 10% of all families with children under 18, The

% This report is based on pon-weiphted data n arder-to make thiermatonal compurisons
the data would have (o be weighted, Annex B presents {he wetghting procedures Hrat have
P applied to the data for further comparative analysis.

i Moij 1954

10 Mooy B, P 45
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proportion of one-parent families is higher among secondary students (10.5%)
than among primary pupils (6%), which is obviously related to the younger
age of the latter and thus to length of marriage of their parents. However, it
is also higher among lower stream secondary students (12.5%) than among
those of higher stream secondary schools (7.5%), which might mean that more
of the former live in a rather stressful family situation. The large majority of
the students live with their biological mother (97%). The biological father is
present in 85.5% of the families, while in 7% there is a substitute parent, in
most cases a stepfather.

Table 2 The Dutch sample

n Yo
GENDER
girls 1023 51.5
boys 963 48.5
AGE
9-10 60 3.0
11 281 14.0
12 438 225
13 747 37.5
14 376 19.0
15-16 81 4.0
SCHOOLTYPE
primary school
group 7 274 14.0
group 8 340 17.0
secondary school
class 1 1091 545
class 2 259 13.0
secondary school level
VBO 502 37.0
MAVO 389 29.0
HAVO 307 225
VWO 152 11.5

Ethnicity

About a quarter of all respondents do not have a Dutch background. The next
table shows the ethnic distribution of the sample. However, there are differ-
ences in the distribution of ethnic background over the various schooltypes.
For example 93% of higher secondary school students is of Dutch origin, com-
pared to less than half of lower secondary school students. The majority of
Surinamese, Turkish, Moroccan and ‘other’ children (70%) attend lower level
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voecational training schools versus 18% of Dutch pupils, Somewhat less than
half of all Dutch students {47%) attend higher forms of education, while this
16 the case for vhly 12.5% of thnic manority stuclents

Talle 3 Ethnic backgrouml

n=19493 ¥
Drutch TE.0
Other mdustrialised countries 6.0
Suriname: £.0
Tuikey 3.5
Mardoen §5n
Other 40
Esrrploymatl

According to Y1% of the respondents thew father 15 employed. This percentage
is somewhat higher for the children in primary education, but the difference
i entirely due to the higher proportion of unemployed fathers among lower
secondary school students: 14%, of the fathers is unemployed and 8.5% have
not participated in the labor force for more than half a year, while among
fathers of higher secondary students only 5% have no job, In this respect it
chould be tecalled that about 70% of the lower secondary school students
belong to an ethnic minonty: the participation in the labor force of these fathers
i considerably lower than thatof Dutch men. 42%, of the mothers have paid
employment, but more mothers of lower secondary schools wiork outside the
house {46%) than mothers of higher secondary students (35.5%), which might
reflect the greater need of these families for additional income. If we take into
sccount ethnicity, the difference inlabor participation 15 striking: 95.5% of the
[hatch fathers is engaged in paid labor, versus only 77.5% of the minonty
fathers. Considerably more of the latter are either unemployed or on {per-
matnent) sick leave.

We did ask a question about father's and mother's profession, in order
ti get some information on the social cconomic status. However, it appeared
that about half of the children could not answer that question. In addition,
the response was strongly biased because most valid answers came from
students at the higher education levels: This is why we decided that we could

fiot use these data for further analysis.

1T Thiscategory includes childeen from central aid Bastern Europe, South-Amenca o] Asiai
countries.
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Religices backarowsd

Because we have some denominational schools in our sample and because
ol the notion that religious practising might be a social control factor, we have
included some questions on this issue.

Somewhat less than half of the respondents (44.5%) did not mention any
religious affiliation and this percentage is similar in all schooltypes. Our
percentages are nearly identical with those of Mo Islam is mentioned
by 2% of the students. As expected Islam is mamnly represented in the lower
secondary schools, where the percentage is 17%.

Talde R."ﬁ&;rﬁcu.r;r {wrkle,;r-::'mm’

=993 &
e 445
roman catholbic 250
profestant 173
mikslim G0
irther 4.0

But of course one may wonder what the significance 15 of these percentages.
Far more important than absiract religious affilialion is the question whether
there is any concrete participation in church life, It appears that nearly hall
of the children (49%) never go to church or to the mosque, while 28.5% do
so only a few times a year. A striking fact is that more higher secondary
schools students (60%) go o church than lower secondary pupils (43%). In
addition, the frequency of active church life 1s higher in the former group than
m the latter.

Netghlirehond

The neighborhood is an mmportant socal enviconment tor young people. It
is where they live, spend most of their leisure time and find most of their
friends. Moreover, criminological research shows that some neighborhoods
have higher rates of deviant and delinguent behavior than others. With respect
to neighborhood the questionnaire therefore included four positive and five
negative statements, asking students whether they agreed or not.

Most respondents feel they are living in a nice nelghborhood (73%). They
would miss these surroundings if they would be forced to move (65%)
However, only somewhat more than half of them feel there is enough space
for them to play, while 22% states that this is absolutely insufficient. With

respect to the more negative aspects, as can be seen in Table 4a, about 129

12 Mondj 194, P A
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focls that there 15 a lot of grattity, fighting, cnine and drugsdealing in their
neighborhond. Abput 15% thinks there are some problems of graffity, fighting
and crime in their neighborhood, and 9o, thinks this is true with respect
drugs-

Lower secondary students and those of higher secondary schools do hardly
differ with regard to pesitive feelings about their neighborhood. However,
they do ditter concerning the negativee aspucts, Whether they consider the
presence of gratf ity, the number of boarded up houses, the degree of fighting,
crime or drugsdealing, the lower stream students’ judgement is consistently
more negative than that of higher stream students.

Table 4a Eoaliation af negative characteristics af neightoried. in Y

empty
buildings graffity fighting drugs crime
n=1954 n=1953 n=1457 1941 1965
not prasent BH 73 A AR 74 725
] I5 155 ki 6.0

sUImE }'Jl'ESHnt
presint i 12 12.0 12 il5




3 Victims of bullying

a1 (GENERAL INFORMATION

All in all 42.5% of our sample declares to have been a victim of bullying in
the period between Christmas 1996 and May /Tune 1997. Among boys this was
43.5% and among girls 40%. So there 1s hardly any difference between the
sexes in this respect and this is also true on the national level. The analysis
shows — see Figure 1 — that there is a linear relation between age and being
bullied, in the sense that the older one gets, the less often one is bullied (r=-.08,
p=0.05), The percentage respondents in the national survey, that admits being
bullied in the preceding schoolyear, is 34%. That is lower than in our sa mple,
but this is mainly an age effect, due to the fact that the average age in the
national sample is higher than in our sample. Otherwise there is the same
relationship between age and bullying as mentioned above: the number of
victims of frequent bullying (once a month or more) declines from 19% among
12 year olds to 5.5% among 17 year olds. It should be observed that although
victimization rates do differ between the participating countries, the same
relationship between being bullied and age has been found in the Japanese,
Norwegian and English study.

Figure 1 Melation brtween age and being brillied

bullied in the last half year

10 11 12 13 14 15
age
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The relationship between age and being bullied 1s also reflected in the compari-
son between students in primary schools and those in secondary schools: 47%
of the former reported being bullied during the second half of the schoolyear,
versus 39% of the latter.

Moreover, the number of students reporting being bullied is also related
to secondary schooltype (Annex Al). This number is significantly higher in
the lower stream schools than in the others (r=-06, p<0.05). The same relation-
ship has been found in the national random sample (r=-.15, p<0.01). If one
takes the frequency of being bullied into account there are hardly any differ-
ences between schools. About two third of students who report having been
bullied said this happened occasionally. About 20% declare that bullying takes
place several times a month and 6% say this occurs several times a week. This
is also the case in the secondary schools where the number of students repor-
ting to be frequently bullied is about 18%.

It is important to mention that children of Surinamese, Antillian, Turkish
and Moroccan background are not significantly more often bullied than Dutch
children (see Annex A7).

What about the nature of bullying? Some forms of bullying are related to sex
and age. Boys are more often than girls victims of pushing and hitting
(Gamma .38, p<0.05) and taking and hiding things (Gamma .35, p<0.05).
Furthermore, calling names, social exclusion, hitting and pushing are more
frequent among younger children than among those aged 14 and 15 (Annex
Ala).

Crosstables show a negative relationship between the level of secondary
school education and the frequency of verbal abuse (Gamma -.11, p<0.05):
the higher the education level the less frequent is this form of bullying. How-
ever, taking and hiding things belonging to another student is more frequent
in the higher stream HAVO/VWO schools (Gamma .13, p<0.05). With respect
to other forms of bullying there is no difference (Annex AZ2).

Students may be bullied in different places (see Annex A3). In primary schools
this is usually the classroom or the playground. With respect to older students
this may be either the classroom, or the corridors. This is of course related
to the fact that primary school children have their own classroom, while in
secondary schools it is the teachers that have their own classroom and students
change classrooms when they change courses. Many more younger than older
children report being bullied in the playground, but since secondary schools
usually do not have playgrounds there is no reliable information about the
number of students being bullied outside the school. Of course children are
not only bullied in or around the school: many of them complain that they
are being bullied in the neighborhood they live (17.5%), or on the way to and
from school (6.5%). In this respect also it is clear that the frequency of bullying
declines with increasing age.
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a2 FRECUENT YICTIMS AND THEIR REACTIONS TO BULLYING

Of course every child is a victim of bullying once in a while and therefore
il i= not very interesting to analyse those who declared having been bullied
only a few times. They will hardly differ from those who have never been
bullied. [f we want o look more closely at the real problem of bullying, we
will have to concentrate on those students who report having been bullied
more frequently, that is several times a month or more often. In other words,
we are not interested in incidental victimization but in repeat victimizations.
Shifting our focus to this group we find a total of 383 students or 19.2% of
the sample reporting frequent victimization. In the national sample of second-
ary school students, this is 10%, Of course the proportion of frequent victims
af bullying in a schoolpopulation depends on the definition of frequency.
[herefore the proportion of frequent victims in the Norwegian and Lnglish
studies is not exactly the same, due to different cuttingpoints ' However, all
studies confirm that bullying is more frequent among younger pupils than
among older students. Table 5 shows the distribution according to gender and
sehooltype.

These figures show indeed again that boys are bullied more often than girls
and that bullying diminishes with increasing age. Moreover, whatever the level
of secondary school education, it does not make any difference in the frequency
of bullying.

Table 5 Percentaye of clildren that indicole to be bullied revulary

n at least a
few times o month

all 149465 19.0%
pirls 1023 17,545
boys Ui 21.0%
prmary school 1l 21.5%
secondary school | 3449 T80
Jorce fenel HY S 18.5%
hagh fevel 472 14.5%

*wpiificant difference (Chisg test, pef L)

An interesting question is how long the bullying is going on. Maybe i1 has
been limited to a relatively short period of time, or it may have gone on for
along time. A majority of the frequent victims (63%) report that all in all they
wire bullied for about one month. However, 37% said it had gone on for more

| Solbery & Clweus 1995, Smith 1998 (unpublished papers).
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than 6 months, while 14% declared that the bullying had started more than
a year ago and was still going on. In this respect there was no difference be-
tween primary and secondary schools.

One might ask who the bullies are: are they classmates, and if so0, is bullying
a group actvity or are bullies operating on their own? Most victims are bullied
by their classmates and that is true for nearly all kinds of bullying (see Annex
Ad). Pushing, hitting and calling names is also done by students from a parallel
class or older students. Bullying by lower class students hardly happens at
all. Again there is no difference between schooltypes or level of secondary
education in this respect.

In general children are bullied by more than one person: about half (48%)
declare that bullies operate in two's or three's, some 40% say there are more
of them. These findings are confirmed in the two other studies. A minority
(11%) is victimised by only one specific pupil. As may be expected (Annex
AS5) boys are mainly bullied by boys. However, girls are frequently bullied
both by girls and boys.

Table 6 Reacttons to frequent victimization of bullying™, broken down by gender and educa-

tHonal level
n crying/ no pretenc 1ol them ask for bully
rumming  reachon  nottobe o stop help back
away affected

wirks 183 10.5% 34.5%, 50,0% 159.5% ] 1.0¥H 18.5%
biys 200 LS 3305 44,0t 170 T2 2000

primary school 132 RO A2.5% 44.5% 2L5% 2R 240

secondary school 251 T2.0% . 518 A8 5% 1 6.0%% 22.5% 170

sigmificant dffference (Chisy test, p<0.05)
= paltiple vesponses wiere alloed, percentages can el up to mope e 100

What is the reaction of victims? Table 6 shows that somewhat less than half
of the respondents say they pretend they do not care, while one third just
endures the bullying and does not react. About one fifth says they fight back
and another 18% tell the bullies to stop. These data are confirmed by the
answers in the national study of secondary students: more than 40% do not
react and pretend they do not care, while 30% declare to fight or yell back.
We found a difference between boys and girls in that girls react significantly
more often by crying (11% versus 4%, Gamma 38, p<0.05). They also tend
to run away more often, while boys tend somewhat more often to pretend
they do not care. As may be expected crying and running away are more fre-
quent in primary schools than in secondary schools, but there is also a greater
tendency among primary school pupils to fight back or to tell the bullies to
stop bullying.
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The vielims® reactions show that many of them have developed some sort of
avoiding behavior, that is they either pretend they are indifferent to the bully-
ing or they do not react at all. By reacting in this way they probably expect
that the bullying will stop. However, somewhat more than a quarter in primary
schools and somewhat less in secondary schools ask for help, in most cases
fromm the teacher.

As might be expected there is a significant relationship between the
student’s views on breaktime and being bullied, More than twice as many
students who hate breaktime (34%) as those who like it (15.5%) report being
frequently bullied. In addition there is a relation with the number of [riends
a child reports: the higher the number of friends, the less likely he is to report
being bullied. More than half of those whao say they have no friends are being
bullied (51%), versus only 11% of those who say they have more than five
friends, which shows the weak and isolated position victims of bullying have
in their class. This finding is even more strongly supported by the answers
tir the question "do you sometimes feel that others do not like you as much
as they do vour classmates?’,

Fegriore 2 Relation beluween betng budlivd regulary and spif-estertn

40
30 -

bheing bullied
|at least a few times a month)|

20

10

self-esleem
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Figure 2 shows an extremely strong association between low self-esteem and
being bullied. Half of the total sample report to have high self-esteern anc
only 7% of all students report low self-esteem. However, among the victims
of bullying 70% suffer from these teelings. Our findings are confirmed by a
study at the University of Nijmegen, where problembehavior in a sample of
2511 primary school pupils (grade 5-8) was measured by peer-reports and
validated by self-reports.” They found that victims of bullying are rejected
by their peers, have few friends, are not helpful towards others and are nol
caoperative. Those who seek help are bullied repeatedly. They often fight, have
hardly any friends and do not collaborate with others.

Children are deeply hurt by bullying, as is apparent from the answers to
the question what their feelings were during the incidents. About 25% of the
victims felt utterly depressed, more than one third lost all interest in school
and another quarter did not want to go to school anymore, More than 20%
last all confidence in their schoolmates and one third felt angry and anxious.
‘These findings find confirmation in other Duteh research results. Verhulst &
Althaus did provide information on the stability of feelings of loneliness and
feeling persecuted when bullied frequently.’ For example their anxiety /
depression scores had an average stability coefficient of 57 and shyness had
one of 59 over all age groups

Pable 7 Frelings cansed g froguently betig Diddiied, Dok deion. by gender anid pedeecel Hopal Jecl
" fult Teist clie not Ist con- fell hate started
unhappy/  interest o swvant Bgu fidence  and fear bullying
depressed selyonsl L st others
atl 383 2040 3554, 235 TZ0% A2 B
ghvls IR3 a5 5% 410 AL 22.5% 2R5% 30
by 2l Sy LA L7530 21.5% ERTU FhER
Primwey
sl 132 e Lt & 5% 32.5% A5 AEE i
serordiry
sehonl i | T A AN 18,50 1750 32.5% 5.0
fonit |, [k 23.5% Al 24,000, 19.5% 29.5% SN
labaly ) B4 218 24.0%, RS 130" 39.5% 5t

sigrefivant differenge (Chisg test, pedl 115
v nudtiple responees were allowed, gercemti s can aehid gt vy Ehan T

Table 7 shows large differences between the sexes and between primary schools
and secondary schools. Considerably more pirls than boys feel unhappy, do
not like school and do not want to go 1o school anymore because of being
bullied, while boys react more often by anget and fear and by trying to partici-
patein bullying others. Also, more children in primary sehoals than in second-

7 D Prore et al '%9E p 26R-283,
a4 Aerhudal & Aldblvaus T985.
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ary schools have feelings of depression and do no longer trust their school-
mates. Aboul 45% does not like school anymore, versus 3% in secondary
schools. These are shocking figures which might be due toa grealer prevalence
af feelings of powerlessness among primary school pupils than among second-
ary school students. There are other striking findings: considerably more lower
Jevel secondary students (24%) than higher level ones (8.5%) do no longer want
to go to school, a highly significant finding. The latter more often react with
feelings of rage, without turning away from schoaol.

These data really show the degree of suffering of victims of bullving, the extent
tor which il destroys their feelings of self-esteem, and the consequences it has
tor their interest in school, In particular the finding that so many of the victims
in primary schools do not like school and do not want o go there any longer
should worry us, If such young children lose all interest in school this is a
had prognosis for their schoolcareer, This is even more so with respect to
students in lower level secondary schools. The fact that drop-out is particularly
high in these schooltvpes is extremely worrying. This underlines once more
the importance of paying attention to the problem of bullying in schools. In
this respect Mooi) concludes that an increase in schoolviolence by bullies is
related to their decreasing social bond to the school! From our research it
is clear that this is also true for the victims of such violence,

Do victims speak with others about their victimization? They do indeed: B
reports having spoken with someone else, One third talked with a teacher
— usually their classteacher — more than half (54%) spoke about it at home
— usually with their parents —and one third talked about it with their friends,
[t the English study this proportion was lower (70%) and in the Norwegian
one it was slightly lower (81.5%).°

Table 8 indicates that girls are more willing to talk about their being bullied
than boys. Girls talk about it with friends twice as often as boys (46.5% versus
23.5%). One might speculate that boys are more likely to consider such confes-
sion as a sign of weakness which would hurt their self-presentation. This might
then explain their reluctance to talk about it, even with friends.

In contrast to students from secondary schools, pupils from primary schools
do more easily talk about bullying with a teacher (41.5% versus 29%) or with
their parents (63% versus 48%). Within secondary schools lower level students
are more likely to talk to their teacher about the problem (33 5%) than higher
level students (21.5%),

I Moo 1994, po 1023
G Srath 1998; Salberg & Olwens 1998 (unpublished papers)
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Pabile & With woham did you talk about being bullied*

nobiody teacher parents frivrcds
girls L5 % 36.5% 58.0% 46.5%
bvys 17.5%: 31.5% AR 23.5%"
primary sebionl 1605 41 5% A5 29.5%
seconid ary schood 1 2.5% 20 (1" 48.0%* a5
forper fewe! 12.5%, A3.5% 4R.0% 35.5%
frepht fevel 1305, 2LA% 49, 0%, 39.0%:

* gienificand difference (Chisg test, p<.05)
" mudtiple responses were allowed

However, the most important finding is that a majority of the respondents
talk about bullying with their parents. Also, taking into account that nearly
half of respondents declare that everybody may know they are bullied, we
may conclude that for most of them there is no high threshold preventing them
Lo speak about it to others, The question is important because the psychological
consequences of being a victim of bullying might be less profound and persist-
ent il children can talk about their victimization. In some cases, for example
when victims confide in their parents or teacher, they may expect that soms:
measures will be taken to stop the bullying. However, when they talk about
it with friends, they might simply feel reliel in sharing it with others and thus
feel less isolated by the experience,

However, victims do not wish to confide in anybody: 14% do not want
the school to know, 15% do not wish their friends to know and 10% will not
tell their brothers or sisters,

If we ask students who should take action to stop the bullying the answer
s clear: 75% of the victims feel that the school is first and foremosl responsible
for taking action, Semewhat less than half think the classteacher has a major
role to play, while 40% feel this should be the schoolleader, Only a small
minority of students proposes an active role for parents or friends. But has
the school tried to putan end to bullying? In order to do this the school musl
of course be aware of the problem. In about 30% of the cases the school did
not know and consequently could not take any action. Another 10% reported
that although the school was aware of the problem they did not do anything
about it, Whenever the school tried to do something about it this put an end
to the bullying in only hall of all cases. These interventions were for 60%
succesfull, In the other half the bullying just went on or even gol worse, Of
those parents who were told aboul the bullying, half contacted the schoal,
I 54 of these cases bullying decreased, but in the other cases the parent's
intervention had no effect, or even made the bullying worse. Classmates
usually do not take any action (62%). If they do, they are also succesfull in
% of these cases.
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One interesting question is what children do when one of their classmates
i bullied. Do they participate, do they intervene to stop the bullying, or do
they call the teacher?

The answers show that about half of respondents do not want to intertere,
while a quarter tries to put an end to it. However, 8% says they join in thie
bullving and another 8% do not join but like to watch, Girls are more likely
than bays not to interfere (52% versus 42%) or not trying lo stop the bullying
I'upils of primary schools and secondary schools have some different reactions:
the latter are more likely than the former not to intertere, while the former
lend to call more often on the teacher for help. In addition lower level secon-
dary students are more willing to start or join in the bullying than higher fevel
secondary students, while the latter are more willing to stop the bullying.
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Il tcactions of stwdvinds o wiher studetiiss Boeaugy Dallicag voas o Kamd ot
tranzilion to questions about their own bullying behavior, 1t was an altempt
t increase the validity of the answers te these more sensitive questions, and
indeed 4% of the students answered they usually participated in the bullving
Asked ina more straightforward manner 21.5% of the students in our sample
and 13% of those in the national random sample reported to bully repeatedly
ather students. The results in the sample data show that the number of
students who report bullying frequently is somewhat higher than the percent-
ape students who repor! being bullied. As expected signilicantly more boys
than girls report bullying, while bullying is alse more frequent in the lower
stream secondary schools than in the higher level schools, but this difference
is el significant,

The natiomal data confum our Bedings: moree boys (172%0) than girls (7595
inclivite they bully frequently, while the frequency of bullying is highest among
13-15 year old boys in lower secondary schools,

Pable 9 Percentage of chibdren ot mdiodbe bo bally otfiers regidiry

i bulles regulary

all | Y BB
pirls RS 17.5%
by Yha L1

filld 17:5%
FITIETa v lewal

[ 344 A
secordary sehon
hi e HYs 211
it et 472 iHAlT
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Several questions on the neighborho sl of residence have been used to get
anapproximation of socio-econormic status and to explore its relationship with
bullying. Those who gave negalive evaluations of the neighborhood, in terms
of abandoned buildings, graffity, fighting, drugsdealing and crime, repor b
more frequent bullying behavior (27%) than those who said they were living
in a nelghborhood without these negative features (15%). Although ethnicity
(s unrelated to vicimization, immigrant children tend to report sornewhat more
frequent bullying (23.5%) than DPutch children (18%).

Considering the nature of bullying (Annex An}, the most prevalent forms
are name-calling, spreading rumors, and excluding someone. Boys do more
often hit and push and take and hide things than girls, while the latter are
more often spreading rumors on their vichims. There are no differences between
primary schools and secondary ones, but in lower stream secondary schools
there is relatively more scolding, hitting and pushing and excluding other
students than in other schools.

As already noted before, bullying s something you do not often do on your
own (20%). It is a typical group phenomenon, mostly taking place in two's
ot three's (51%) and in more than a quarter of all cases even with more (28%),
However, in contrast to the findings for viciims of bullying, we did not find
any association belween pumber of friends and bullying behavior,

We have seen that victims of bullying have low self-esteem {see Figure 2 on
p. 23). Interestingly, Figure % shows a positive relation between self-esteem
and bullying. Although that relationship is weaker than the one with victimi-
sation, it is a significant one. This outcome confirms parlier findings of Olweus,
who found that bullies score high on self-confidence.’

[he Nijmegen study, mentioned in Chapter 3, found two types of bullies.
The maderately anti-social ones are characterized by some aggressive and
troublesome behavior in class. They see themselves as bullies and do hardly
collaborate with others, The strongly anti-social children, consisting anly of
howys, are continually fighting, show aggressive and disturbing behavior and
trequently bully others*

[he answers to the question about what bullies felt the last time they were
bullying their victims, are of special interest.

| Olweus 1978,
7 D ook et al, 15
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187 of the bullies declared that the victim "had it coming’. In fact, according
t the bullies, the victim himself was responsible for being bullied. 36% veport
ter feel nothing at all when they bully others. These answers are surprisingly
<imilar o the kind of justifications that are given by vielent offenders when
asked whether they realize what they have done to the victim, or whether
they are sorry about their violent acts. About 15% even go turther and simply
admit they feel ‘bullying others is fun’. A small minority (15%) only foels pity
for the victim and another 10% say they fear the consequences of their bullying
were leachers or parents to learn about it In fact only ene third of the bullies
report that their classteacher has talked with them about the bullying, while
i the case of parents this 15 a mere 18%. 5o there 1s no objective reason to
be overly afraid of punishment
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Il national data confirm these findings: among secondary school bullies in
Holland 44% reported that their vicims ‘had it coming’ and 15% think
‘bullying is just fun’. Table 1 also shows some differences belween levwer
secondary school students and higher secondary ones. Significantly more
higher than lower secondary students report that their victims "had it coming’,
while the latter more often declare they feel ‘bullying is just fun’.

42 DIELIMOUERNCY

As mentioned before, one of our goals was to study the relation belween
bullying and delinquency, including other deviant behayior, and to find ol
if these are determined by the same background factors, With regard (o
delinquency, we added 7 delinquency items to our questionnaire " Weasked
the pupils if they had ever committed any of these acts. [t 50, at what age had
they done this for the first time and had they done it during the last year. In
inferpreting the questions on “ever committed” [Annex B3) we must keep in
mind that there is a strong age effect. Older juveniles have simply had more
time to commit offenses than yvounger children, This does explain the diffe-
rences between primary and secondary schools, With (he exception of van-
dalism and arson, secondary school pupils report considerably more offenses
than primary school pupils. The answers to the question “did you do this last
year’ (Table 11) present a more accurate picture in this respect and will be
used in all coming analyses.
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There are significant ditferences between secondary schooltypes, with the
eeception of shoplifting. Lower level school pupils report bwace as much vanda-
lism and fare dodging and three imes as much physical violence than higher
level sehoods. This could be related 1o the finding that the former operate more
siten in groups, We know that a lot of delinquent behavior, especially van-
dalism and violence, are mainly commutted in groups, The differences between
the two schoollevels are significant for practically all offenses, with the
pwception of shoplifting, which s reported in equal proportions by bath school-
types (37.5% and 36.5%). Table 11 gives an overview of the offenses that were
comumitted, broken down by gender, schooltype and school level.

Four oul of seven crimes have been committed more frequently by boys
than by girls. The one offense where girls have been more active than boys
is graffity. There is no sex difference with respect to fare dodging and shop-
lifting. The sex difference is mainly existing with respect to the more serious
and vielent offenses, The question abeut the age on which they commitied
i particular offense tor the first time did probably not result in very valid
answers, because answers strongly depend on the memory of the pupils.

This mighl be concluded from the Tact that primary school pupils sys-
temalically indicate a younger age of onset than secondary school students,
The ditference varies belwoen one year for grattity and vandalism {105 y_ vs
LL5 w0t B3 vears for shoplifting (8.5 y, vs 10 v and violence (9.5 v, ws 11
v This clearly indicates a memory effect called "telescoping’, which frequently
appears in survey research, meaning that certain events are placed either earlier
or later in time, According to the pupils reports, the fivst Hime an offense was
committed, was at age 1. For some oftenses, such as shoplifting, selting tire
and thett at school, this would be age 100 This suggests that if children start
cormmitling oftenses, they do this ata relatively voung age. However, it should
he realized that offending at the age of 11 and 12 is quite a different thing
thar offending at fater ages, First, the rates are considerably lower, Second,
the delinguency s less serious in terms of thelt — and vielent effenses. The
only offense that s committed at equal rales by all respondents is setting fire,
but setting fire at age 11 ia more often playing rather than committing arson
It 3s important 1o keep this in mind, since lately much {(media) attention has
been given to ‘delinquency of young children’.

A second striking finding is that theree is no difference in age of onset between
|'{-5F|1'-ncli__~n b5 of different seconda ry schoal lovels, r\lthnuj_.;l‘l there is more de-
lmgueney in the lower level schools than in the higher ones, the age of onset
of nitending is the same, This is true for all selected offenses and iEmay mean
that the diflerences bebween these students are not so much elated fo an carlicr
and more serious offending behavior pattern among students in lower level
secondary schools, but rather to a greater participation rate of these students
i all effense types,
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45 CYTHER DEVIANT DELLAVIIK

Our definilion of “other deviant behavior” includes smoking, use of alcohol,
use of soft-drugs (cannabis), truancy and disciplinary problems in school. In
this section ooly the first three items will be discussed.

1t should be recalled that our sample consists of children aged 10 thru 15.
W mav assume that at 1his age smaking, drinking and the use of cannabis
are not vel considered as normal behavior. Mherefore we asked the pupils if
they had eoer shown this behavior and, if so, ab what age for the first time
Because the answers Lo the question on age ol onsel seem to have low vahdity
wir will ignore this last item.
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The results are nol surprising, More boys than girls report to have drank
alcohol and to have smoked a joint. There s no sex differvnee in smoking
cigarottes. We know thal smoking ha become accepted behavior among young
peaple, and this is also the case amuong iirls. About 200 of our sample has
ever smoked a cigarette, a it more than 0% has ever used aleohol and 6%
report thal they ever nsed cannabis. We must keep in mind that we cloy not
Have information on the frequency of the use As may be expedted, all three
behaviars are more oflen reported by secondary schoel pupils. Smcking
clgareites is more aften reported by students of thee bower levels of secondary
schools, but with respect to the two ather behayiors there 15 no difference
Of course these behaviors are less frequent amang, primary school children
than among secondary school ones. However, lower secondary school students
report more ofter 1o have s eed, while higher secondary school students
report more otten Lo have drunk alcahel
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14 RELATION BEIPWERN BEING BUILIIED, BULLYING OTHERS, DELTMOUTRCY AN
PPRENELESA [SEFLA VIO

Ancimportant question s whether detinguency, problem behavior, being bullied
angl bullving others are correlated. For this purpose we dichotomised the four
constructs. With respect to bullving and being bullied we used the same
definetion of frequency as in Chapter 3 (‘several times a month or more” for
atTeast one of (he types of bullyving), Concerning delinquency we use the crite-
riosnt Hhatl al least ene of the offenses was commilted in the previous year,
Peobiliem behavior 15 defined by those children whao ever smmoked, coor drank
aleahe] ar poer used cannabis, Since aleobol use was reported by the highest
percentage of respondents, this is the dominant factor in this consteuct

Table 13 shivws on the left the four tactors plus the percentages in oo sample.
On lop we see the same factors, The lable shows that 17% of the children are
frequently bullied. OF these, 29%, also bully athers, 83 Tercent ol The children
are nol bullied, 17% of which bully others, This is a significant difterence:
victims of bullying are clearly more often bullving others than non-viclims,
WM course s eftect s alse reversed, that s buallies are more often bullied than
non-bullies. According to the Nijmegen study, there are two difterent groaps
ot children who are both victims and bullics. Some of them show extremcly
ARTTCESIVE and disturbinge bebavior bul are also |J'f::1l.1l.=.r'lll}' seeking ht.'|1".
Althongh thevare also bullied, they see themselves essentially as bullies, The
alher group is also characterezed by much agpressive and disturbing behavior
bl is very eften bullied as well These children show Litle pro-social behavior,
div nol seek help as alten as the former group and have few frends, They
consider themselves essentially as victims and not as bullies, Inlerestingly,
althongh penvrally there was considerable agreement about the behavioe of
the children in the study, between their peers and the respondents themselves
by selt-reports, in the case of these bwo specific proups there was a diserepancy
i pudgement. The authors suggest that this might be due to o lack of social
conscionisness 0 these children of what their belavior actually represents and
whal I means by others! They conclude that these groups appear to be
extremnely problematic children who may run o very high nsk of developing
serions anti-sevial behavior ab a later age”

Ab tar as delinguent belavior s concerned, our study indicates that being,
i victimn has no significant effect on delinguency, nor on problem behavior
However, bullies commut bwice as many offenses than non-bullies (545, versuas
279 and they also use significantly more often tabacco, aloohol and cannalis.

1 10 Provarte ol al 1949,
S nlan, Lemare & Lol 1990, po 2E7-234%; Olwoos 19,
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Although we do not have information on delinquency in the national sample,
we do have the data on the use of tabacco, alcohol and cannabis. We must
keep in mind, however, that this sample does include juveniles aged 15 thru
18: at this age smoking and drinking are rather more accepted than at age
10-15.

Confirming our findings, the national sample also shows a relation between
bullies and their victims. One quarter of the victims bully others, while about
50% of the non-victims do so. A striking fact is that 80% of the group including
both victims and bullies are boys, while only two-third of the total of bullies
are boys. This type of relationship is frequently found in victimological studies:
it turns out that offenders are very often victims themselves and both victims
and offenders can be found in the population of young men that live an active
and outgoing life.

The woDC study also shows that the victims of bullying less often play
truant from school and they use less often alcohol and drugs. Bullies, however,
are more often truanting, they drink more often alcohol and use more often
drugs. Table Bl in the annex shows large differences in this respect.

Table 13 Relation between being bullied, bully others, problem behavior and delinquency

being bully problematic ~ delingency
bullied others behavior

being yes 17% 29% 46'% 30%
bullied no 83% 17%* 46% 33%
bully others yes 19% 26% 61% 54%

no 81% 15%* 43%* 27%*
problematic  yes 46% 17% 26% 48%

behavior no 54% 17% 14%" 18%*

delinquency yes 32% 16% 33% 70%

no 58% 18% 13%* 36%*

* significant difference (Chisq test, p<0.05)

Both studies show a strong relationship between delinquency, problem
behavior and victimization. This conclusion is not new. Older studies in The
Netherlands and abroad found the same relationship.® This study confirms
that the relation is also valid with respect to bullying. This was to be expected
since bullying is aggressive behavior and repeated bullying can shift easily

6 Hindelang et al. 1981; Junger-Tas & Kruissink 1990.
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5 Correlates of bullying and delinquent behavior

The preceding chapters were mainly descriptive. In this chapter we try to draw
a picture of some of the background factors that may help explain both ag-
gressive bullying behavior and delinquent behavior. The reason for combining
these two behaviors is the finding in the literature as well as in this study that
these behaviors are strongly related.! One word of caution: for stylistic reasons
we frequently write about ‘bullies’ and ‘delinquents’. This does not imply that
we are speaking about stable characteristics attached to these particular juven-
iles. In fact we are dealing with bullying — and delinquent behavior, behaviors
that are not necessarily stable or predict a deviant career.

5.1 SOCIO-DEMOGRAPHIC CONDITIONS
Gender and age

As may be expected girls have a lower participation rate both with regard
to bullying and delinquency. However, the differences between the sexes are
not as great as sometimes found. For example 17.5% of the girls versus 21%
of the boys admit to frequent bullying behavior, while 29.5% of the girls versus
34.5% of the boys report to have committed delinquent acts. The similarity
in deviant behavior between the sexes may be explained by the relative lack
of seriousness of the behaviors in question and in the study’s method. We
know that girls commit as many property thefts, such as shoplifting, as boys,
but girls are considerably less involved in the more serious offenses and in
aggressive acts. Similarly, the nature of bullying by girls is of a more verbal
nature than that of boys. In addition, the self-report method is not very well
suited to measure very serious offenses. The latter must be found in police
statistics, where gender differences are even more pronounced. Indeed, the
police level statistics show about seven boys for one girl.?

With respect to age the findings in chapter 11 showed that victimizations of
bullying diminishes with age: more children in primary schools than in second-
ary schools suffer from being bullied. If we now consider those who frequently

1 Olweus 1978, 1991; Farrington 1993.
2 Junger-Tas et al. 1992; Junger-Tas & Haen-Marshall 1999.
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bully, we find a positive relationship: the older students get, the more bullies
are among them. This is in fact the same relationship as exists with delin-
quency.

Table 14 Percentage bullies and delinquents by age

age (n)

10y. (60) 11y. (281) 12y (483) 13y.(747) 14y.(376) 15y. (81)

bullies 16.5 14.0 19.0 18.5 23.0 28.5
delinquents 21.5 19.5 26.0 34.0 41.0 51.5

It is clear from Table 14 that both behaviors increase with age. However, the
gap between the percentage of bullies and delinquents grows wider with age:
delinquent behavior increases to a much higher degree than bullying. The
reason for the difference might be that, although there is considerable aggress-
ive delinquent behavior, most of juvenile delinquency consists of property
offenses, while bullying is in most cases limited to aggressive acts. In addition
it should be kept in mind that only somewhat more than half of the bullies
did report to have committed delinquent acts in the previous years.

Faniily composition

With respect to family composition there is no difference in bullying or delin-
quency, whether there is a mother present or not, but it should be recalled
that this condition is very rare (3%). Young people living in a family without
a father show slightly more bullying (22.5% versus 19%), but considerably
more delinquent behavior (43% versus 30%). This confirms earlier findings.’
The relation appears to persist in time, which is all the more worrying since
the proportion of lone mothers is increasing and there are as yet no signs that
this trend will reverse. It is true that father absence often means a lack of
guidance and monitoring, supervision and discipline, all factors that are related
to delinquency. Moreover, the father is the first and most important model
of masculine behavior for a boy, just as the mother is a behavioral model for
a girl. Absence of such a model may have a negative influence on a stable
development of boys into adolescence and adulthood.

However, a review of the research on this issue during the last 60 years
showed that the difference in delinquent involvement between children brought
up in complete families and those raised in incomplete families is only 13%

3 Nye 1958; Hirschi 1969; Junger-Tas 1977; Wilkinson 1974; Rankin 1983, p. 466-479; Johnson
1986, p. 65-85; Morash & Rucker 1989, p. 45-93.
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to 15%, and this difference is mainly due to ‘problem behaviors” such as low
school achievement, truancy, running away from home and substance abuse.*
Taking into account reconstituted families (generally including a substitute
father), research showed that delinquent involvement is the highest in families
with a stepfather. This suggests that the quality of the family is essential and
not so much its structure that affects the (problem) behavior of children.

Ethnicity

When comparing different ethnic groups it should be kept in mind that there
is a strong relation between lower social class, attending lower vocational
schools and belonging to an ethnic minority group. Keeping this in mind the
following table shows striking differences between ethnic groups, both with
respect to bullying and to delinquency.

Table 15 Percentage bullies and delinquents by ethnicity

Dutch Surinam Turkish Moroccan other
+other + Dutch +other + other North
western Antilles Middle East African
n=1624 n=128 n=67 n=86 n=76
bullies 18.0 25* 18 235 29*
delinquents 29.5 51* 27 36.0 41

* significant difference with dutch children, Chisg test p<0.05

What appears from Table 15 is that bullying as well as delinquency seem to
be the lowest among Dutch and Turkish pupils and the highest among
Surinam, Moroccan and a rather heterogeneous restgroup, including children
from central and eastern Europe, south-America and Asia. Although the
percentages for bullying are again considerably lower than those for delin-
quency, the parallel between the two is striking. Of course we have to keep
in mind that these are self-report results and we don’t know to what extent
the answers are valid. However, earlier studies found that sometimes large
discrepancies existed between official police data and self-reports on deviant
and delinquent behavior.” These studies suggest that response validity among
some ethnic groups might be lower than among others. Factors that have been
found to be related to lower validity among ethnic minorities include lack
of language skills, low socio-economic status, strong traditional values and
length of residence in the country. In that respect our self-report findings do
confirm what we know about the higher delinquency involvement of some

4 Wells & Rankin 1991, p. 71-93.
5  Kleck 1982, p. 427-433; Junger 1990a.
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ethnic groups, in particular Surinamese, Antillean and Moroccan boys, suggest-
ing that the validity of our data is at least reasonable.’

Religion

There is no clear and significant difference in bullying or delinquent behavior
between children who report a religious affiliation and those who do not. Nor
did the frequency of attending a religious service make any difference. There
is a slight but non-significant tendency among catholic children to report less
delinquent involvement (28% versus 32%), but the only real exception are
protestant children: significantly less of these students reported delinquent
acts (26.5% versus 32%). However, on the whole our results seem to indicate
a general decline in the influence of religion on (anti) social behavior.

Employment

Does father’s employment have any influence on the behavior of his children?
It does not look like it: there is no difference in delinquent involvement
whether the father is employed or not, and only a slight difference in bullying
behavior. However, in view of some doubts about the validity of the answers
to this question — especially regarding those of the younger children —not too
much should be made of this outcome.

Neighborhood

We asked a number of general questions about the neighborhood where the
respondents are living: would they miss their home environment if they had
to move, do their neighbors sometimes compliment them when they do some-
thing worthwhile, do they feel they live in a pleasant neighborhood, do they
have enough space to play? As is often the case with very general questions,
these did not discriminate between bullies and non-bullies, nor between those
who reported having committed offenses and those who did not.

However, when we asked a number of questions on the presence of some
specific negative features in their home environment, we found huge differ-
ences. In Chapter 4 we have already reported that students who were stating
that they live in a ‘bad’ neighborhood, in terms of vandalism, fighting, drugs
and crime, admitted to considerably more bullying than students who declared
they were living in a ‘nice’ neighborhood. Table 16 gives a detailed overview
of both bullying and delinquency in relation to the presence or absence of
negative characteristics in their home environment.

6 FEtman, Mutsaers & Werdmélder 1993; Junger & Zeilstra 1989; Junger 1990b; Van Hulst
& Bos 1993; Werdmaolder & Meel 1993, p. 252-277.
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Table 16 Percentage bullies and delinguents by presence of some negative featuress in neighborhood

empty graffity fighting drugs crime
buildings

bullies
not present 18.5% 14* 15.5* 16.5* 15.5*
some present 25.0 23 25.5 25.5 255
present 24.0 31 33.0 31.5 33.0
delinguents
not present 30.5% 27 25.0* 26.5* 26.0"
some present 38.0 39 41.5 41.0 40.0
present 415 495 55.0 56.0 55.5

* Chisq test, p<0.05

Both bullying and delinquency increase clearly according to the presence of
negative features in the respondents home environment. Twice as many
students who live in neighborhoods ridden with social problems report fre-
quent bullying as well as delinquent acts than students living in pleasant
neighborhoods. Again there is a difference between the number of bullies and
the extent of delinquency. Among students living in problematic neighbor-
hoods the highest percentage of bullies is 33%, while more than half of these
respondents report delinquent acts. So the important finding is the overall
very strong positive relation between the perceived nature of the neighborhood
with bullying and delinquency.

School type
The last variable to be considered in this section is schooltype, because it might

be possible that both the level of schooling and schooltype are related to
participation in bullying and in delinquency.

Fable 17 Percentage hullying and delinguency hy schoaltype

primary secondary second. higher second. lower
school school
n=614 n=1376 n=891 n=485
bullies 175 20 18 21.0
delinquents 22.5" 36 28" 40.5

* Chisq test, p<0).05

As has been reported earlier there is not much difference in the extent of
bullying between primary and secondary education and between the higher
and lower level schooltypes. The proportion of bullies remains pretty much
the same. This is not true as far as delinquent behavior is concerned. There
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is considerably higher delinquent involvement in secondary schools. This is
related to age, as we know that delinquent involvement increases during
adolescence, reaching a peak at age 16 to about 20. What is also clear is that
the highest number of delinquents are found in lower vocational training
schools. With respect to this finding we repeat that the choice of secondary
education is not a random process: children from deprived neighborhoods
as well as members of ethnic minorities are disproportionally represented in
vocational training schools.

5.2 FAMILY BONDING

In this study we want to check the nature of family bonding both in relation
to delinquency as well as bullying. To this end three aspects of the bond have
been examined by a limited number of questions: the extent of monitoring
and supervision of parents, the kind of feelings and trust between parent and
child, and types of punishment used by parents.

Supervision

One of the strongest predictors of delinquency is parent monitoring and
supervision. This factor has been shown in research since long as essential.”
It was tapped by six questions to respondents: do their parents generally know
their whereabouts, are parents familiar with the kind of friends they associate
with and with their activities at school; do parents think studying is very
important, do they compliment them when they brings home high marks, do
they help them with homework?

The questions on the importance of studying and the one on compliments
tor high marks did not significantly discriminate between respondents: clearly
most parents think studying is very important for the future of their child,
and most of them do also compliment their children when they are successful
in school. The problem is not that they don’t care about school or homework.
The problem sometimes is the lack of intense monitoring and supervision.
This is illustrated by Table 18, showing large and significant differences in
bullying and delinquency for three of the four questions.

The largest increases in bullying as well as delinquency are clearly related
to supervision: if parents do not know where their children are when they
are out, and if they do not know their children’s peergroup, the percentage
of bullies doubles from 17% to more than one third, while delinquent involve-
ment increases from about 26% to 56% and 60%. Helping with homework or

7 Hirschi 1969; West & Farrington 1973; Rutter & Giller 1983; Riley & Shaw 1985; Junger-Tas
1988.
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Table 18 Percentage bullies and delinquents by parents’ supervision and momitoring

they know where they know with whom they help with they value study
homework

bullies® delinquents®  bullies® delinquents* bullies*  delinquents® bullies  delinquents
maost of
the H 17.0 26.0 17.0 27.0 18.0 29.5 16.0 29
some-
:imes 22.5 41.5 275 50.5 23.0 40.0 225 34
rarely 35.5 60.5 35.5 56.0 26.5 46.0 28.0 42

* Chisq test, p<0.05

making it clear that studying is important also makes a difference, but their
absence has not quite as much impact on the respondents behavior as the lack
of supervision. In all cases there is an inverse and lineair relationship between
supervision and monitoring and bullying as well as delinquency on the other.

The quality of parent-child relations

It is clear that the quality of the relationship between parents and child in-
cludes a number of dimensions, such as for example affection, confidence, trust
and mutual respect.

In this study we measured only two of these by asking respondents
whether they happen to talk with their parents about their thoughts and feel-
ings and whether they talk with them about their problems. In both cases we
find again a lineair relationship. The percentage of bullies increases from about
17% when there is a warm and trustful relation, to 26% when this is not the
case. As far as delinquency is concerned, the percentage delinquents is about
28% when there is affection and trust between parents and child, but it in-
creases to 39% when thoughts and feelings cannot be communicated, while
the increase is over 50% when the juvenile cannot talk with his parents about
his problems. In the case of delinquency it is in particular the latter situation,
that seems to have negative effects on juveniles. One may speculate that the
fact of not being able to talk about their problems would alienate children
from their parents, the consequence of which might be that the latter can no
longer exercise any effective control over their children’s behavior, including
anti-social behavior. In that sense trust and affection might be conditional for
the exercise of control.
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The nature of discipline

Research has shown that the consistency and the nature of parental punishment
has a strong impact on the behavior of their children.” We considered four
types of punishment: beatings, imposing restrictions (not being allowed to
participate in certain activities), repeated nagging and being send to one’s
room.

Table 19 Percentage bullies and delinguents by nature of discipline

beatings (n=564) restrictions (n=1000) nagging (n=348)
bullies*  delinquents bullies* delinquents® bullies*  delinquents
rarely/
never 18.5 318 17 29.0 19.0 29.5
sometimes 25.0 30.5 21 315 21.5 41.0
most of the
time 235 42.5 23 37.0 26.5 47.5

* Chisq test, p<0.05

One of the most recommended ways of punishment and, according to our
respondents, the most frequently applied (76.5% of the parents), is sending
a child to his room, which means temporary isolating him/her to cool off and
think things over. However, this measure was not related to bullying nor to
delinquent behavior. In other words whether parents did use this discipline
method often or rarely did not have any significant impact on the participation
in deviant behavior. Restrictions or the withdrawal of specific permissions
was the next frequent punishment. This was practised by two third of all
parents. Table 18 tends to show that imposing restrictions all the time is related
to higher participation in bullying and delinquency, but the differences are
not significant.

However, two punishment techniques did have a definite effect on both be-
haviors: beatings and nagging. Both punishments were not as frequently used:
beatings were given by 37% of the parents, and nagging by some 25%. Al-
though we know from the literature (see above) that harsh physical punishment
is related to an increase in delinquent behavior, this is clearly also the case
with respect to bullying, albeit to a lesser degree. Rather surprisingly, the
strongest relation with these behaviors appears to be with nagging as a disci-
plinary technique and not with beatings, particularly in the case of delin-
quency-.

8 Riley & Shaw 1985; Farrington 1986; Wells & Rankin 1988, p. 263-285; Larzele & Patterson
1990; Sampson & Laub 1993.
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5.3 THE BOND WITH SCHOOL

One can hardly overstate the importance of the school in the life ot children.
It may be said that its significance for children can be compared to that of
the workplace for adults. As a consequence there are different aspects of
schoollife that warrant our attention in relation to both bullying and delinquent
behavior. Three dimensions have been explored in this study. As the school
is the first major social institution in which the child is confronted with specific
expectations regarding his intellectual and behavioral performance, we examine
both educational achievement and social behavior, as they have been reported
by the youths themselves. In addition, we try to tap the relation with teachers,
as well as the juveniles perception of the support they receive from teachers
in trying to meet school requirements.

Schoolperformance

A transition from family to school is the question ‘do your parents feel you
work hard enough on your homework?” One might expect that such a question
would not discriminate between social and anti-social students. However, those
who reported parent satisfaction with their efforts admitted to considerably
less bullying behavior (17.5%) or delinquency (27%), than those who said that
their parents were not happy with their workperformance: 25.5% of the latter
reported frequent bullying and 47.5% admitted to have committed delinquent
acts.

Table 20) Percentage bullies and delinquents by schoolperformance

bullies delinquents

schoolgrades compared to classmates

higher 20.0* 26.5"
similar 17.0 295
lower 29.0 485.0
tinie spent on homework

2 - 3 hours 16.5* 26.5%
1 - 1.5 hours 18.5 32.0
none - 0.5 hour 225 35.0
repeated class

did not repeat class 18.5% 29.0%
did so once 22.5 38.0
did so twice or more 27.0 57.5

* Chisg test, p<0.05

Another way of measuring performance was to question students on average
time spent on making homework, while school achievement was measured
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by asking students whether their schoolgrades were higher, similar or lower
than those of their classmates, A final measure consisted in asking whether,
and if so, how many times, students had repeated a class.

As can be seen in Table 20 the relations between different measures of school-
performance are rather straightforward. Participation in bullying and delin-
quent behavior of students who judge their schoolgrades as lower than that
of their classmates, who spent little or no time on homework and who have
repeated class once or twice, appears to be higher than among students who
perform reasonably well. Again, results with respect to bullying are perfectly
Sarallel to those concerning delinquency. The strongest relation appears to
be with repeating a class, which is followed by the respondents judgement
about their own schoolachievement. This is a quite interesting outcome, because
it suggests that most students have reasonable insight in the quality of their
schoolperformance and, moreover, are willing to report it.

Schoolattachment

Similarly to the analysis of family variables, one may distinguish two different
aspects in schoolattachment: one is monitoring and control, the other is the
relationship between teacher(s) and respondent. When considering these
outcomes one should be reminded that both teacher control and relationship
with teachers are measured exclusively by student perceptions. However, in
so far as these perceptions do affect student behavior they are of relevance
to this study.

Monitoring and control have been measured by asking whether teachers are
willing to help respondent when he has learning problems, whether teachers
check homework and whether they can keep good order in the classroom (see
Annex B7).

Checking whether homework is done does not greatly affect the behavior
of students: in either case the percentage of bullies is around 20%, while that
of delinquents is between 30% and 37%. The strongest relation with (anti) social
behavior is with keeping good order in the classroom. According to the
teacher’s ability to keep order, the proportion of reported bullying incidents
varies between 14%, if the teacher is effective, and 27% if he is not. As for
delinquent behavior the behavior varies between 21% and 59%, a huge and
significant difference. However, respondents perceptions of the willingness
of the teacher to support them in case of learning problems is also significantly
related to student (anti) social behavior, although to a somewhat lesser degree
than direct teacher control.
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Perceptions of the relationship with teachers are probed with three questions:
‘do you feel that teachers like you’ and ‘do you feel that teachers can’t stand
you’, followed by ‘do you generally like school” (Annex B8).

The first two questions do in fact tap the same underlying concept, that
is respondents perception of the teachers’ attitude towards them. The first one
is significantly related to delinquent behavior but hardly to bullying. The
second one, being more explicit, has a very strong relation with both variables:
to the extent that respondents perceive growing negative feelings of teachers,
bullying varies from 15% to 36% and delinquency from 25% to 56%. Finally
and not surprisingly, liking school or not is related to bullying and delinquency
to almost the same extent as the former variable, an outcome that has been
found over and over again in earlier research.

Disaffection from school

Time and again research has demonstrated the strong correlation of truancy
and discipline problems with delinquency. In fact students who are school
failures and, in addition, feel rejected by their teachers, present growing
problems to the school, to society, and above all to themselves. In this respect
our study confirms earlier findings, as Table 21 shows.

Table 21 Percentage bullies and delinquents by truancy and discipline problems

truancy sent from classroom suspended
bullies* delinquents® bullies* delinquents* bullies delinquents®
never 16.5 225 12.5 19 19.5 31.5
once or
twice 21.0 53.0 225 34 16.5 395
often 38.5 66.0 30.0 57 26.5% 60,07

*  Chisq test, p<0.05
** small numbers in cell

If we consider first bullying then it is clear that bullying is least frequent
among students who never truant or sent from the classroom, One might add
that if these occur once or twice the frequency of bullying is somewhat average.
It is only when matters grow worse that frequent bullying increases. A slightly
similar picture emerges where delinquency is concerned: respondents who
are never absent nor are sent out of the classroom, only report a few delinquent
acts, while with increasing truancy and discipline problems, delinquency
becomes extremely frequent.

This is also true for being suspended but this appears to be a relatively rare
phenomenon and thus one should not rely too much on these findings. Tru-
ancy does really show by far the strongest correlation with both bullying and
delinquency. Frequent truancy is perhaps the best measure of disaffection from
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school. It often preludes dropping-out altogether, in most cases without any
certificate. It is clear that employment prospects for juveniles in such a situation
are rather dismal.

It should be recalled that our sample is a schoolsample, the implication
of which is that it does not include those students who have prematurely left
school or were absent on the day of the interview. This might mean that our
data on bullying and delinquency do underestimate the ‘real’” occurence of
such events. However, to the extent that we do not pretend to present rates
of bullying and delinquency this is not a too serious handicap. In addition,
for considerations of theoretical exploration sample representativeness is less
of an issue.

54 LEISURE AND PEERS

A number of questions were asked about time spent by respondents on various
leisure occupations. For example we asked how many hours a day were spent
on watching tv, or behind the computer, reading comic books ar other maga-
zines, on sports and on reading books. As mightbe expected all young people
have at least some sports activities and read comics and magazines. Both these
variables have no discriminative power at all. However, watching tv or playing
computer games and reading books appear to make a difference. Bullying
increases with the number of hours watching tv, from 10% for those who do
not watch at all to 27% for those who are daily watching four or more hours.
Similarly, delinquency increases from 26% to 49% for frequent watchers. As
may be expected time spent on reading books is inversely related with bullying
and delinquency. Both behaviors tend to decline according to the growing
number of hours spent on reading books but these relations are not statistically
significant.

The instrument did not include many questions on the peergroup and so we
are not able to treat this subject in sufficient detail. We inquired about the time
spent with friends, whether the respondent could talk with them about his /her
problems and whether his friends did support him/her. Time spent with
friends did not have any effect on bullying. However, we found a strong lineair
relation between this variable and delinquent involvement. According to a
growing number of hours spent with friends, delinquency increases from 12.5%
to 42.5%. Interestingly, the ‘loners’, that is those who report to spend no time
at all with friends, were also considerably more delinquent (28.5%). This
outcome does confirm earlier findings on this issue.’

9 Junger-Tas 1977 and 1988.
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Talking with friends about one’s problems seemed to lead to more delinquent
involvement instead of to less: 31% of those who never did so, to 40,5% of
those who always discussed their problems, reported delinquent acts. Support
from friends does not lead to less deviant behavior. In fact it is not related
to bullying, nor to delinquency. As a result, on a total of seven variables only
two variables significantly stand out in their effect on (anti) social behavior:
one is the number of hours spent on watching TV or computer games, the other
is the number of hours spent with peers.

5ib FAMILY, SCHOOL AND NEIGHBORHOOD: A MULTIVARIATE APPROACH

At this point it should be observed that some of the factors that have been
considered so far are interrelated. For example the distribution of respondents
in the different neighborhoods is not random: where people live is related
to their income, family composition and also to ethnicity. In deprived neighbor-
hoods one finds more unemployed, low income and incomplete families as
well as more families belonging to an ethnic minority group than in other
neighborhoods. Moreover, the choice for specific secondary education is not
a random process either, but is related to variables such as social background
and ethnicity. The implication is that as some of the socio-demographic vari-
ables tend to be interrelated, this might obscure our understanding of how
these processes operate.

The question that is examined in this section is what impact do family,
school and neigborhood variables have if we perform a multivariate analysis
that can deal with these interrelations.

A first step was to reduce the number of variables into clusters of variables
that are strongly interrelated by means of a factor analysis. The first family
factor includes 6 items all referring to interest and support from parents for
their children and was called “parent support’. The second one covers the two
control items (‘do parents know where you are, when out’” and “do they know
with whom you are associating’) and is called ‘parent control’. The third one
includes all four discipline items and is thus named “parent punishment’. The
three factors are scaled and divided in three categories: low, average and high
support, with the exception of the factor ‘parent control” which distinguishes
two control levels, a low and a high level. The school-items are broken down
in two factors, one of which covers teachers supporting and controlling stu-
dents and is called ‘teacher support and control’. The two discipline items
(‘sent out of the classroom’ and ‘suspended’) as well as truancy form the
second factor which we called ‘disaffection from school’. These factors are also
scaled into three categories: low, average and high. Finally, we computed a
single scale on neighborhood perception, using all nine neighborhood items,
which are closely interrelated. This scale is also broken down in low, average
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and high. These six scales were then used in a log-lineair analysis, the results

of which are presented in Table 22 and 23.

Table 22 Results of a log lineair analysis on bullying, for all cases, boys, girls, primary school, secondary
school and level of secondary school

all boys  girls  primary sec sec. sec.
cases school school  school  school
low high
level level
overall 0.22 0.23 0.21 0.24 0.22 0.20 0.24
parent interest
low 1.26* 1.11 1.43* 1.12 1.31% 1.48* 1.06
middle 1.02 0.99 1.05 0.99 1.03 1.09 0.96
high 0.78 0.91 0.66%  0.90 0.74* 0.62* 0.98
parent control
low 1.11 1.16 1.03 1.06 1.13 1.10 1.24
high 0.90 (.86 0.97 0.95 0.88 0.91 0.81
punishment
low 0.787 0.70* 0.85 0.64* 0.83 0.84 0.82
middle 1.16 129> 1.03 1.22 1.02 1.14 1.20
low i 1.10 1.14 1.27 1.18 1.04 1.02
teacher support
and control
high (.83~ 0.82 0.82 0.79 .83 0.687 1.20
middle 0.97 0.93 1.00 0.84 1.02 1.09 0.89
low 1.25% 1.31* 123 1.52* 1.18 1.35 0.94
disaffection from school
low 0.61* 0.62* .59 0.58% 0.627 0.60* 0.59*
middle 1.11 1.08 1.13 1.18 1.07 1.47 0.91
high 1.49*  1.49* 1.51* 146" 1.52% 1.43* 1.68%
neighborhood perception
positive 0.76%  0.73* 0.80 0.77 pL7s* 0.84 0.63"
average 0.91 0.94 0.88 0.87 0.92 0.88 .98
negative 1.44*  1.45* 141~ 1.50* 1.44* 1.34 1.62%
* significant deviation from 0, t-test p<0.05
model statistics
n 1.885 898 982 583 1.299 836 463
Chisq 420 347 332 305 380 337 256
d.f. 408 346 321 255 378 324 234

Tabel 22 and 23 do not directly show the percentages of bullying and de-
linquent behavior but the ratios of the different groups. Overall the ratio for
bullying is 0.22, which means that on the whole sample 0.22/(1+0.22)=18%
of them report frequent bullying. In addition, Table 22 allows us to calculate
that 1.6 times more children, who perceive their parents as not supportive,
report bullying, than children who perceive their parents as being interested
and helpful (1.26/0.78=1.6). As far as delinquency involvement during the
last schoolyear is concerned the overall percentage is 0.48/(1+0.48)=32%,
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whereas only 1.13 more juveniles, who report low parent support, report
delinquent involvement than those who feel their parents are supportive.

The question worth answering is what conclusions can be drawn on the basis
of the six factors that came out of the factor-analysis on parent-, school-, and
neighborhood variables, both in relation to bullying and to delinquency, and
to what extent bullying and delinquent behavior have the same correlates.

Considering the factors one by one, the data show that low parent support
is significantly related to bullying in particular in the case of girls, older
students and students attending lower level schools. However, although the
same tendency shows with respect to delinquency, the results are not signifi-
cant. On the other hand parent control is significantly related to delinquency
but not to bullying, its impact being especially strong in the case of juveniles
aged 13-14 and attending lower level secondary schools.

High levels of punishment are correlated with bullying by boys and by
younger children, while punishment does not seem to play an important inde-
pendent role with respect to delinquency. Low teacher support and control
seems to be related to bullying in the case of boys, primary school pupils and
lower secondary school students, but it is a far stronger predictor of delin-
quency, the exception being higher secondary school students, where this factor
does not seem so important. By far the strongest predictor of both bullying
and delinquency is school disaffection (truancy, sent out of classroom, sus-
pended). This is true for both sexes, all ages and all school levels. Finally,
neighborhood perception is significantly related to bullying and delinquency.
However, with respect to delinquency it should be observed that this is es-
pecially true for boys, primary school pupils and lower level secondary school
students.

In fact the log-lineair analysis does present similar results as the univariate
analyses that have been reported, showing that parent support and interest
as well as punishment seem to play a more important role in the case of bully-
ing than in the case of delinquency, while parent supervision and control is
significantly correlated with delinquent behavior, but not so with bullying.
The school variables are significant predictors in both cases and so is neighbor-
hood perception. These outcomes certainly suggest that, with some nuances,
bullying and delinquent behavior have indeed a common background, thus
confirming what has been found earlier.”’ The results are also in line with
research emphasizing the versatility of deviant and delinquent behavior.'!
Other authors have shown that much deviant behavior, such as alcohol and

10 Olweus 1991; Farrington 1993,
11 Hindelang et al. 1981.
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substance abuse, and even accidents are part of a risk-taking and in some cases
marginalized life-style."”

Table 23 Results of a log lineair analysis on delinquency, for all cases, boys, girls, primary school, secondary
school and level of secondary school

all boys  girls primary  sec. sec. sec.
cases school school  school  school
low high
level level
overall 0.48 0.46 0.52 0.42 0.51 0.55 0.42
parent interest
low 1.05 113 0.95 0.94 1.08 1.05 1.16
middle 1.02 0.92 1.20 0.86 1.09 1.13 1.00
high 0.93 0.97 0.88 1.23 (.85 0.84 0.86
parent control
low 1.27* 1.15 1.44~ 1.27 1.26 1.24* 1.27
high 0.79 0.87 0.69* 0.79 0.79* 0.81* 0.79
punishment
low 1.00 1.03 0.97 1.05 0.98 1.00 0.99
middle 0.93 1.07* 079 0.90 1.09 0.88 1.04
low 1.07 (.91 1.30" 1.06 0.94 1.14 0.97
teacher support
and control
high 0.71* 072 072 0.65* 0.75* 0.65% 1.09
middle 0.88 0.89 0.85 0.82 0.88 0.90 0.86
low 1.61* 156 1.65* 1.86 1.51* L2 1.07
disaffection from school
low 0.43* 0.48* 0.40* 0.46* 0.43* (0.48* 0.34*
middle 0.97 0.89 1.04 1.30 0.87 0.87 0.88
high 2:.39* 231 2,407 1.68% 2.64 2.40% 3.36
neighborhood perception
positive 0.76* 0.70* 0.82 0.61* 0.85 0.87 (.86
average 1.06 1.12 0.97 1.05 1.03 0.96 1.26
negative 1.24*  1.27* 1.25 1.57* 1.14 1.21 .92
* significant deviation from 0, t-test p<0.05
maodel statistics
n 1.885 898 982 583 1.299 836 463
Chisq 372 357 317 256 361 306 258
d.f. 408 346 321 255 378 324 234

On the basis of the log-lineair model one can make a ‘risk’ profile and make
an estimate of how many children who fit that profile will bully others fre-

quently or will be involved in delinquency.

These are children who perceive their parents as not supportive, who feel
their parents do not supervise them but punish them frequently, who feel their

12 Junger-Tas & Kruissink 1988; Hirschi & Gottfredson 1990; Junger, Terlouw & van der
Heijden 1995, p. 386-410.
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teachers don’t support them, who turn away from school and who live in a
bad neighborhood. When circumstances are that negative the estimate is that
nearly half (48%) of them will frequently bully their schoolmates and nearly
three quarter (73%) of them will show delinquent behavior. In the case of a
low risk profile the number of bullies will be 4% and the number of delin-
quents 7.6%.

Table 24 Percentage bullies and delinguents by family factors, school factors and neighborhood perception

percentage bullies percentage delinquents
neighborhood neighborhood
positive negative positive negative

parent interest

high 10.0* 220 17:5% 32.5

low 17.0* 32.0 24.5* 46.5
parent control

high 11.0* 225 17.5* 31.0

low 17.0* 33.5 32:.5* 55.0
punishment

low 10.0* 225 22.0" 39.0

high 15.0* 285 22.5% 48.0
teacher suppart

high 10.5% 20.0 15.5% 28.0

low 25.5* 31.5 38.0" 57.0
school disaffection

low 9.0* 17.5 11.0 15.0

high 23,0~ 33.5 43.0 64.0

* Chisg test p<0.05

A different way to examine the extent to which neighborhood, family factors
and schoolfactors add up in their impact on both bullying and delinquency
is given in Table 24. Table 24 gives a simplified picture of the results, present-
ing only the extremes of the scales.

Possible interaction effects with neighborhoods were tested but no clearly
significant interactions in the statistical sense were found. However, table 24
illustrates in a rather simple way what living in a ‘bad” neighborhood means
in terms of deviant behavior, in particular in combination with negative family
and school conditions.

Considering respondents living in ‘nice’ neighborhoods, the data suggest that
family factors do have much less of an impact on bullying behavior than do
school factors. In the case of family factors — whether they are positive or
negative — bullying appears to be about twice as frequent in ‘bad’ neighbor-
hoods than in ‘nice’ neighborhoods. However, school factors seem to have
a somewhat stronger impact on bullying behavior than the quality of the neigh-
borhood.
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A similar pattern is shown with respect to delinquency, although in this
case parent control is particularly relevant, as is neighborhood. However, again
teacher support and school disaffection seem to be rather more important than
neighborhood quality in maintaining low levels of delinquency: if juveniles
receive sufficient teacher support and if they do attend school regularly and
are not often punished, it looks as if it does not matter as much where they
live. To some extent this is true for bullying also, but the effect appears to be
far stronger in the case of delinquent behavior. A cautious conclusion may
be that family factors and school factors as well as neigborhood seem to have
rather independent effects on delinquency.



6 School policies and school practice*

L the past tew years much attention has been paid o the bullyuig problem,
not only by the media, but alse by the government. It seemed usetul o us
to make an inventory of how schools deal with the problem and how this has
developed over the years. To do this we interviewed one representative from
each participating school. The interviews were semi-structured and dealt with
the following subjects: the present day situation in schoo! with regard to bullying
This includes the school’s attitudes, both of pupils and of teachers, and possiblhe
explanations for the bullying situation in their school, Scfwol pelicy in the past
and present as well as future plans. Special progriris for teachers and students
that are used in the lessons. And finally we asked for the manner in which
the school and teachers deal with specific cases of bullying, We will end this
chapter with a summary of our findings and some recommendations o policy-
makers.

Apart from these extensive interviews we also asked the teacher of each class
to Fill out a brief questionnaire. Eighty teachers responded but, unfortunately,
not every school is represented. Although this was net a random sample, the
results give additional information on how teachers look at the problem.
Furthermore, the questionnaires that were completed by the children allow
us to make some comparisons between schools, We must be caretul with our
conclusions since our sample includes only a limited number of pupils in each
schonl. Both school resalts from the childrens” responses and the teachers’
responses are included in this chapter but the main core consists of the in-
depth interviews with the school coordinators.

Drescription of the popadation

Eepresentatives of 23 schools were interviewed, of which 15 pnmary school
and eight secondary schools, Eight of the primary schools were public schonls,
three had a catholic status and four had a distinct protestant status. In the Tatter
schooltype, the Christian religion plays an important part in the school philo-
sophy, Mine of these primary schools were situnated in mud-sized owns, and
six in a willage. The large cities are nupt represented here, Among the
responding secondary schools there was one school that was exclusively

-

With the collabarabion of Berber Brop,
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teaching the huphest level ot education, all others schools” teaching inchaded
different educational levels. Four of these schools were public, three had a
specific Christian background. Twa of the schools were situated ina large Gity,
four in mid-sized cities and two in villages.

In cach school we interviewed the teacher who was responsible for the
school poliey with regard to bullying, In primaty schools this was in most
¢ aves the head-master, in secondary schools this usually was the school coun-
séllor, responsible for the youngest pupils.

The preesend day situatim

In peneral, the school clinmate in the primary and sec widary schools e guile
wood. The teachers’ general impression is that bullying does not acour very
often. However, three schools indicate that the situabion 1§ quite serious. In
these schoels children do not respect each other and show racist attitudes
[his is maindy attributed to the low social and economic background of the
children, Teachers have the impression that bullying ocours more often in the
lower levels of secondary schools, as compared to the higher levels. Qur survey
findings confirm this, Both in the primary schools and in the secondary schools
it i hard to geta aceurate picture of the bullying problem, Most of the bullying
i o when teachers or ather school staff are not present. One is theretore
not sure how seriows the problem s, In particular i secondary schools it 1
ditficult for children o step forward and talk about bullying with a teacher
Pupils are atraid to loose face and fear retaliation from the bully. This finding
15 also contirmed by the survey results, With the exception of three schools,
bullying is not peparded as a serious preblem. But if bullying does pccur,
solving that matter has high priority.

SUETCLE PSP RS

Fhe paragraph below shows that bullyig s a very serious problem n one
school. About titty percent of the pupils i that school indicate that they have
bieen bullied regularly in the past half year. The percentage of children that
indicate that they bully others is equally high If we disregard this single
sehool, there still remain quite large ditferences between schools, ranging from
B it sehools 160 25% in six schools. There is hardly any difference between
primary and secondary schools, In this paragraph we add a ‘normal curve’,
showing that we would expect more schools with above average rates of bully-
ing, it we had a larger sample.

In general, teachers have an accurate impression about their schools situ-
ation if we compare it with survey responses, School status and the schools’
neighborhood are important factors. The ane school with very high bullying
rates is located ina run down part of a mid-sized city The two schools with
very low bullying rates have a distinct Chnstian Eackground.
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Figure 4 Percentage of the children that are bullied aggregated by school
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Trends in bullying

With regard to the amount and nature of bullying in primary schools, almost
all schools indicate that there has hardly be a change over the past few years.
Although three schools indicate that there has been an increase in bullying,
they attribute this to changes in society. Life is believed to be much tougher
these days than in the past, and parents seem less concerned and tend not
to transmit as many behavioral norms and values to their children as they
used to do. The influence of violent television programs is also mentioned.
The nature of bullying seems to have changed. Children are much more eman-
cipated these days, they are more assertive and also more physical. One school
indicated a drop in bullying after serious adjustments in the playground so
that children had more opportunity to play.

Five out of eight secondary schools indicate no changes in the number of
bullying incidents in the past few years. Three schools, however, indicate an
increase. They attribute this to higher requirements from society and pressures
placed on children to perform better, as well as to a general trend towards
more violence and to poor upbringing by parents. This leads to the conclusion
that there does not seem to be fundamental differences between primary and
secondary schools, apart from the fact that secondary schools in The Nether-
lands have different educational levels, and children in primary schools being
allowed far more differentiation in school performance.
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In the lowest level of secondary education there is a tendency towards more
violence, both verbally and physically. This is also true for minority groups
in Holland, which are overrepresented on the lower levels. A striking fact,
according to teachers, is that victims of bullying in these schools are more often
threatened not to snitch than in other schools.

Attitudes of the children towards bullying

In general, the children in primary schools seem indifferent to the problem
as long as they are not bullied themselves. They know that bullying is not
permitted and if the matter is discussed in the classroom they agree with the
teacher and feel pity for the victims. But soon after that they fall back in their
usual behavior. They do not realise the harm that bullying can do. Another
response given by teachers is that children are often far more realistic about
bullying than their parents. While the children have already forgotten all about
it, they say, their parents are still worried.

In secondary schools, especially in the lower levels, bullying is said to be
regarded as an interesting game. Victims are always blamed, and talking about
it to a teacher is regarded as snitching. There is, however, a change to the
better in the last few years. Students talk more openly about it and they are
more aware that bullying is something that should not occur.

The size of the school is also of interest. In smaller schools there is far more
social control on children. Itis more likely that older students intervene if they
see something happen. Most primary schools are relatively small, 200-300
children in the age of 4 through 12. Secondary schools are often much bigger.

Attitude of teachers towards bullying

The attitude of teachers has changed over the years. Teachers consider that
they have a certain responsibility for observing and solving the bullying
problem. This is in particular the case in primary schools, but somewhat less
in secondary schools. This is partly caused by the different school systems.
In primary schools each teacher has his own class during the whole week,
while secondary schools work with subject teachers. They interact only for
a few hours a week with a single class.

In former days teachers were very doubtful about intervening in these matters,
they were afraid that by raising the problem, they would worsen it. Thanks
to improved knowledge about bullying this has changed and, in addition, they
now have the instruments to deal with it . However, some teachers still believe
that children should sort these things out for themselves and some of them
even stimulate bullying by making fun of pupils in class. This happens more
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often in secondary schools than in primary schools but fortunately these
teachers are a small minority.

Causes of bullying

We also asked the respondents about what they considered as direct causes
of bullying. The responses were quite uniform. Most frequently mentioned
was bullying as part of establishing a ‘natural’ order within the group. Also
mentioned were the situation in school and specific characteristics of the vicim
and of the bully.

Both in primary and in secondary schools the fixing of a ‘picking’ order
was mentioned as the main cause of bullying. They consider it to be part of
human nature to establish ‘who is boss’. The weaker children are targeted for
bullying so as to show off without taking any risks for reprisal. This might
be an explanation for the higher bullying rates in group seven in primary
schools: classes are often reshuffled at the beginning of the schoolyear and
group 7 and 8 stay together till they leave primary school. The same problem
occurs when the children start secondary school.

The schoolsituation is also mentioned. Students at the lower levels of
secondary schools have a tendency to be rather aggressive, both verbally as
and physically. This leads to more bullying, a statement that is confirmed by
survey responses. A great deal can also be said about ‘environmental design’.
In primary schools, children have not much room to move around, they are
restricted to a single classroom with often a large group of 30 to 35 children.
Insufficient space is also mentioned as a cause for bullying in secondary
schools, especially at the lower level schools. One school reported a significant
drop in bullying after the schoolyard was redesigned.

Another major cause that was mentioned, were the characteristics of the victim.
Children who deviate from the norm, in behavior as well as in appearance,
are often targeted. Something as trivial as the wrong brand of clothes can be
a reason for bullying. Children who have a passive, resigned and insecure
attitude are also vulnerable. They often do not have the social skills required
to deal with bullies. These children are rather submissive and blame themselves
for being bullied.

The home situation is frequently mentioned. Sometimes parents are said not
to take good care of their children. This is noticed by the other children who
start making nasty remarks, for example because these kids are wearing dirty
clothes and smell.

The home situation is also mentioned with respect to bullies. In particular
children who grow up in deprived circumstances are said not to get the
guidance and structure they need. As a result they are lacking social skills
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and feel they have insufficient control over their lives. They try to compensate
this by intimidating and bullying other children. Quite often they do notrealize
where teasing stops and bullying starts. This is often noticed after week-ends
or school holidays. It always takes some time for them to adjust again to the
norms and values of the school.

Preventing bullying: educating the children

Until a few years ago, every teacher dealt with the bullying problem in its
own way. If some bullying was detected they reprimanded the bully or some-
times ignored it, afraid that any reaction would stimulate further bullying.
Hardly any attention was paid to prevention. Since a few years there has been
a more structural approach to bullying. This has been instigated by publi-
cations and guidclines from the Ministry of Education about ways to deal with
bullying. The campaign was accompanied by quite some attention in the news-
papers, in television programs and in other media. It also aroused parents
who became more interested in the problem. As a result special lessons have
been developed for pupils. These do not always specifically address bullying
but they train social skills and promote positive social interactions, although
bullying is part of the training. In this paragraph we will describe what kind
of lessons have been developed and what other measures the schools take to
prevent bullying.

Most common is a set of rules of conduct specifying how children should
behave themselves in and outside the school. These are not a fixed set of rules,
imposed on them by the school staff, but quite often they are made up by the
children themselves and, after elaborate discussions, accepted by the whole
class. In most cases the rules are fixed on the wall of the classroom. In many
cases these rules are set up as a contract that is signed by all pupils.

Since 1997 there is a compulsory course for all secondary school students on
social skills and other group dynamics. Most schools use a program called
‘keys’. The course includes two themes on bullying, including such themes
as social and emotional development and learning skills. Some schools use
4 method that involves a set of cards with special topics. In the beginning of
the week a card is randomly picked and the special subject is a returning
theme in many

Bullying is also included in drama classes. Children actout a specific situ-
ation and feel how it 1s like to be bullied or, for that matter, being a bully.

In one secondary school, a tutor system has been developed. Fourth grade
students guide the pupils through their first year of secondary school. The
students get special training for this assignment and the program has raised
great enthusiasm among students. Again, this program is not explicitly ad-
dressing bullying, but includes also learning and social skills.
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A general objective of these initiatives is to further social and emotional
growth, to make pupils gain insight in how to socialise with each other and
to make them aware of the problem of bullying. As a result, children open
up more easily and feel less inhibited in talking about it.

An initiative aimed at directly confronting bullying uses yellow and red ‘warn-
ing’ cards, just like the ones used in soccer. The cards are given to the bullies
in the classroom as a “'warning’ sign, when all children are present. After many
of these warnings some sanction is imposed on the bully.

Educating teachers

There is a great need for information on how to deal with the bullying problem
among teachers. Their main problem is how to notice what is going on in the
classroom and what methods are available to stop and prevent bullying. In
those schools where teachers had a special workshop on bullying, experiences
are very positive. The workshops are often given by the School Guidance
Center, which is present in every school district. One school invited specialists
on bullying from a psychotherapeutic center.

Most schools have a special file containing the literature on bullying and
how to deal with it. The literature is available to every teacher and is discussed
with others. Some schools have no training program for teachers. In this case
the school policy depends on whether the school management is able and
willing to invest in training. Teachers who did follow a special course on
bullying are usually very positive and are able to train their colleagues.

How do schools deal with individual bullying incidents?

We have discussed the general measures the school takes to prevent bullying,
but how do they deal with individual cases of bullying? This depends on the
seriousness of the incident and its duration. In most cases, the bullying goes
on for a short period of time. The teacher talks with the bully and the victim
and sometimes with both at the same time. The bully is always confronted
with his or her actions and reprimanded, sometimes also threatened with some
sanction. If the bullying continues, parents are informed about it, followed
by a discussion with them on how to improve the situation. The victim is
approached in a different way, the aim being to make the victim more respons-
ive and less passive under the bullying. Attempts are made to increase the
victim’s self-esteem.

When the teacher talks with bully and victim, both parties get the op-
portunity to tell what happened and how they think the problem should be
solved. Quite often the teacher speaks again with both after a few weeks to
check if the bullying has really stopped.
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All respondents agree that most bullying takes only a short period of tirne
and if that is the case no other measures should be taken.

In secondary schools teachers intervene only if the victim comes to them
to talk about his being bullied. Only in very rare cases does the teacher take
action on his own. In primary schools teachers take more often the initiative
when bullying takes place. They believe they should not wait till the pupil

comes to them.

Involvement of parerts

In primary schools, parents are usually informed when their child is bullied
or bullies others. Most teachers believe that the home situation is partly
responsible for the situation, so they try to find out how parents feel about
it and what the home situation is. In secondary schools this is usually not done.
Only in cases of serious bullying that does not secem to stop, are parents
contacted. But in that respect schools differ, some schools believe that parents

should be kept out.
Professional guidance

Another difference between secondary and primary schools is that secondary
schools often have counsellors whose job it is to monitor and help children
with problems, including bullying. The professional standard differs from
school to school. Sometimes these are teachers with a specific interest in
counselling, in other schools these are professionals such as a psychologist
or a doctor. These prafessionals generally work in a school one day a week.

Most of the schools have contacts with external agencies, in most cases this
is a RIAGG (Regional Institute for Mental Health). An average of one student
per year is referred to this institute. The treatment usually includes psycho-
therapeutic techniques, followed by a training in social skills. General opinion
is that if the bullying is really scrious, the problem should be dealt with in
a broader context. Most schools are not very satisfied about their contacts with
the RIAGG, because they hardly get any feedback from the institute.
Another disadvantage of this approach is that the RIAGG has a negative
image, it is after all a kind of psychiatric institute. This is the reason that
secondary schools in particular prefer to have their own professional staff,

as described above.
Conclusions und recormimendations
The developments in the last few years have had as a result that bullying is

no longer a taboo. Children are much more open and are willing to talk about
it with their teachers and with others. Teachers, children and parents are also

T
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more aware of the seriousness of the problem. As a result the consequences
of bullying are less serious and expectations are that bullying might decrease
in the long run.

In general, teachers do not feel that bullying has decreased over the last
few years. But they consider that everyone is more aware of the problem and
therefore more alert to it. It could well be that bullying has in fact decreased
but that this is not recognised.

Almost all schools pay attention to bullying in one way or another. In most
cases this is restricted to regular lessons on that subject. In most schools these
lessons take place at the beginning of the new school year. Rules are es-
tablished and discussed, but sanctions for bullies are not included. However,
this helps students to become more aware of the problem and recognise it
when it happens. But unfortunately, after a while the children fall back into
their old behavior. Therefore it may be recommended to put the subject on
the agenda a few times a year instead of only at the beginning of the school
year, or to incorporate it into other lessons.

The method with ‘warning’ cards for bullying behavior, that is used in several
schools, seems to be especially adequate for primary schools, where social be-
havior and group dynamics are a theme throughout the week. Drama lessons
are also effective in showing children what bullying feels like. This has a
greater impact than simply ‘learn’ about it.

Unclear rules are the biggest problem, especially in secondary schools. Students
interact with many different teachers, who all have different opinions.
Although there has been a development towards more consensus on bullying,
differences still exist. It might not be a bad idea to make also rules for teachers,
in order to achieve a more consistent reaction to the problem from school staff.

As mentioned, children are more willing to talk about being bullied, but do
teachers know how to react? Talking with the victim is not always enough.
In what ways can teachers help children to gain more self-confidence and more
social skills in order to better cope with bullying. Most victims, as is shown
in earlier chapters of this report, are rather passive and insecure. There is a
great need among teachers for more information. All schools can rely on sup-
port from the School Guidance Center, which can give seminars on the subject.
Those schools that have teachers attending such seminars are happy with the
results. We recommend that each school has at least one teacher specialized
in counselling on the subject. This would be useful for the children, but may
also support his colleagues.

It is not sufficient that teachers and children try to reduce the bullying
problem, parents play also an important role. If there are large differences
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on how to behave at school and at home, children could get confused. What
children learn at school should be supported by parents. Parents should at
least know what the school policy is and what rules apply. Finally, the
respondents indicate that there is much to gain by environmental design:
bullying can be a result of boredom and frustration. Sufficient space and room
to play are important in this respect.

One very fundamental issue is to what extent the school is responsible for
the upbringing of its pupils. The classical distinction between the school doing
the teaching, and parents doing the upbringing is no longer valid. The tasks
of teachers and schools have increased enormously in the past decades, without
sufficient increase in financial support from the government. This frustration
was not mentioned by our respondents, but was stated by the schools that
did not want to participate in the study. “Isn’t it time to go back to teaching”
was a typical response from one of the schooldirectors we approached.
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month or more. In our sample trequent bullying was reported by 19% of the
respondents. In the national sample it is about 10%, but this is related to that
sample’s higher average age (age range of 12-18). Taking into account the
frequency of being bullied, we find that more boys than girls are frequently
bullied. For 37% of these respondents the bullying was going on for 6 months
or more while for 14% this was even one year or more. Two third of the
victims are bullied by their classmates. Boys tend to be bullied by boys, while
girls are bullied both by boys and girls.

How do the victims react to being bullied? Half of them say they 'do not care’
and one third says they do not react at all. One fifth tells the bullies to stop
and another fifth fights back. As may be expected girls tend more often than
boys to run away or to cry, while the latter more often say they do not care
or fight back. But a striking fact is that the large majority of the victims pretend
they do not care and do not react to the bullying. There is a significant relation
between having friends and being bullied: half of those who report having
no friends are being bullied, while of those who report to have 5 or more
friends only 11% do so.

The emotional consequences of being frequently bullied are serious. 25%
reported feelings of depression, one third lost interest in school and some 25%
did not want to go to school anymore. One third said they felt anxious and
angry and 20% lost all confidence in their schoolmates. Girls tend to feel more
often miserable, while boys express more often feelings of anger and fear. With
respect to schooltype we found that in primary schools victims express feelings
of depression, while in the lower stream secondary schools victimized students
simply turn away from school. We found that victims of bullying have low
self-esteem, confirming what has been found in other countries.

An important question is whether victims are willing to talk with others about
being bullied. In this respect they seem relatively open, given the fact that
86% of them said they did so. One third spoke with teachers, more than a half
(54%) spoke with their parents and one third talked about it with friends. There
is, however, a large sex difference: two times as many girls as boys are willing
to speak about being bullied. Not surprisingly children in primary schools
tend to take more often others in their confidence, as compared to secondary
school students.

In cases where the school tries to intervene, the intervention is effective only
in half of the cases, meaning that bullying diminishes. The same is true when
parents try to intervene. On the other hand, when we asked these respondents
what their reaction was to other students being bullied, half of them did not
interfere. One quarter said they tried to stop the bullying but 16% reported
that they liked to watch or even participated.
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The bullies

More than one tiftth of the respondents (2] .5%,) reported they frequentl y bullied
others. Again, the percentage in the national sample was lower (13%). A

Asked about their feelings when they bullied others, the answers showed 4
great lack of sensitivity to the victims’ suffering: 38% said the victim ‘had it
coming’, 36% teported they felt nothing at all and 15%, said bullying was just

fun, findings that were confirmed by national survey data.

Bullyimng, delinquency and problem behavior

We added to our questionnaire 7 items on delinquent behavior, mcluding
property offenses, vandalism and violent acts, as well as questions on smoking,
alcohol and (soft) drug use, truancy and disciplinary school problems. We
did this in order to find out what relations would exist between being a victim
of bullying, bullying others, delinquency and some other forms of deviant
behavior, Table 13 shows that victims of bullying are signiticantly more often

ior, which

ictims s no tendency to get involved
in a delinquent or otherwise deviant lifestyle. Interestingly, bullies commit
considerably more offenses than do non-bullies and they also use more often
tobacco, alcohol and cannabis. This finding suggests that bullying is part of
a broader complex of anti-social tendencies.

Background factors of bullying and delinguency

Growing up in a one-parent family is not related to bullying but it 1s to delin-
quency (43% versus 30%). The same with ethnicity: some ethnic groups, in-
cluding Surinamese, Antilleans, Moroccan and students from a heterogeneous
restgroup, report considerably higher bullying as well as higher delinquency
rates than Dutch and Turkish students.

Both behaviors are strongly related to neighborhood attachment, with increas-
ing rates when neighborhood evaluation is negative according to the presence
of boarded up houses, fighting, vandalism, drug abuse and dealing and crime.
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Confirming what has been tound by numerous researchers, supervision and
monitoring are strong predictors of both bullying and delinquency. This is
also the case, but to a lesser degree, with respect to the quality of the parent/
child relationship, expressed in sharing thoughts and feelings and talking about
problems. As far as discipline is concerned, nagging and beatings had a posi-
tive relation with both behaviors, but in particular with delinquency.

Failing school performance, in particular having to repeat a grade, Is again
related to both behaviors. The latter factor seems even more important in the
case of delinquency. Interestingly, teacher control and relationship with teacher
show quite similar outcomes as control and relationship with parents in family
life: they are all strong predictors of bullying as well as delinquency, disaffec-
tion from school, truancy in particular, also predicts both behaviors, the
percentage bullies among frequent truants being twice-, and that of delinquents
being threefold, that of non-truants.

7.2 DISCUSSION AND CONCLUSIONS

Returning to the first research question about socio-demographic variables,
one finding that would need some clarification is the fact that the number of
victims of bullying declines with age, while the number of bullies increases
with age. Our data do not allow us to explain why this is so, but one might
speculate that it could be related to either or both of two conditions. One is
related to the finding that students in secondary schools do not talk about
being bullied as much as younger children. In particular boys seem to be afraid
that they might lose face and be seen as sissies if they complain about being
victimized. It is possible that they would tend to deny victimization experi-
ences when answering survey questions. Another possibility is that while grow-
ing older students develop some indifference to bullying incidents or tend
to define it in other ways. Of course both processes may operate.

Another finding worth mentioning is that religious affiliation is not related
to either bullying or delinquency, with the exception of orthodox protestant
children having lower rates. These children live in small, tightly knit commun-
ities and are attending denominational schools. Social control exercised by
the family, the community, the church and the school might explain their lower
rates of bullying and delinquency. Comparable outcomes have been found
in a general random survey of the Dutch adult population.?

Contrary to earlier self-report research on criminal involvement our findings
do not suggest that some ethnic groups would be less involved in bullying

2 Junger-Tas & Terlouw 1991.
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and delinquency than Dutch students.® In fact the results on ethnicity in
relation to bullying and delinquency do confirm what has generally been found
in criminological research, which is that some of these groups show consider-
ably more involvement in delinquency than the indigenous population. How-
ever, where these findings are usually based on police data, ours are self-
reported. This does suggest that the validity of our data is at least reasonable

We found that some structural factors, such as unemployment and family
status, are not related to bullying. However, given the nature of the sample
with respect to age, the data on father'’s profession as well as on unemployment
might not be very reliable.

Family composition, altho ugh not related to bullying, does show a relation
with delinquency, involvement being higher among children living in a family
without a father. As delinquency is mainly a boy’s business this finding con-
firms earlier research emphasizing the importance of the father’s role with
respect to their sons’ social behavior.

A variable that was explicitly added in the instrument is neighborhood
attachment. The (empirical) question whether neighborhood has any effect
on the behavior of juveniles is not yetdefinitely settled. However, there is some
empirical evidence that this may be the case.® Although we did not have any
independent measures of neighborhood quality, perception by respondents
of that quality in terms of the presence of boarded up houses, vandalism,
criminality, druguse and dealing, showed strong relations with both self-
reported bullying and delinquency. Our data definitely suggest that neighbor-
hoods do have an impact on (anti) social behavior in children and juveniles.
Juveniles clearly perceive some neighborhoods as presenting a number of
features that might facilitate, and even promote, involvement in deviant be-
havior. Where vandalism, crime and drugs are stable neighborhood character-
istics, this would present juveniles with a number of illegal opportunities to
participate in delinquent behaviors that promise relatively high incomes. These
findings are in line with the writings of Felson emphisizing that much crime
is opportunistic in nature, offenders taking simply advantage of the opportun-
ity that presents itself to them.® It does seem useful to study this aspect in
more detail so as to test to what extent these findings can be validated. If this
appears to be the case, considerable attention should be paid to local policy
Interventions,

Relating to question 3, we found a number of differences between primary
schools and secondary schools. The former have a higher level of bullying
as compared to the latter, while the extent of delinquent involvement is con-
siderably lower. On the other hand, in lower stream secondary schools there

3 Junger 1990; Bowling, Graham & Ross 1994, p. 42-65.
4 Sampson, Raudenbush & Earls 1997, P- 918-924; Wikstrom 199
5 Felson 1998.
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15 both more bullying and more delinquency than in other secondary schools.
As has been mentioned several times, lower stream (vocational training)
schools attract a majority of lower class children, living in deprived neighbor-
hoods and one third belonging to an ethnic minority group. Both their bullying
and delinquent behavior is characterized by relatively more aggressive acts
and physical violence. This has also been found before and it suggests that
there is a social class effect on the nature of delinquency and — as we found
now — of bullying.?

With respect to question 4 and, as found many times in criminological research
we found a rather strong relation between victimization of bullying, bullying
others, problem behavior and delinquency.” However, detailed analysis
showed some interesting differences. Although both the national wODC study
and ours did find that significantly more victims of bullying also bully others
(in particular the boys among them), victims of bullying are not participating
in problem behaviors, such as truancy or substance abuse or in delinquent
behavior to the same extent as bullies do. These are statistically significant
differences. What they suggest is that a number of victims of bullying (29%)
tend to retaliate when they have been victimized, but show little interest in
other forms of deviant behavior. On the other hand, while only about a quarter
of the bullies are also victimized, more than 60% show problem behavior and
more than half reported recent delinquent acts. Of course not all of them do,
which makes sense if we realize that bullying is aggressive behavior, while
the bulk of juvenile delinquency consists of theft (related) offenses. However,
the strong relation between bullying and delinquency suggests that frequent
bullying behavior should be understood as a manifestation of a serious anti-
social behavioral complex.

The two last questions refer to the bond with parents and with school. The
variables that have been examined in that section are inspired by social control
theory, although the study cannot be considered as a real test of social control
theory. However, we were interested in both the relational aspects of that bond
and the control and supervision dimension.

One interesting finding that came out of the uni-variate as well as multi-vanate
analysis, is that although the quality of parent/child relationship, as perceived
by the respondent, is related to both bullying and delinquency, this seems
to play a greater role in the case of bullying than with respect to delinquent
behavior. In addition, as mentioned already less than half (46%) of the bullies
do not report any delinquent acts. This finding seems to indicate that, although
both behaviors are strongly related, they are not entirely similar and, as found

6 Junger-Tas, Junger & Barendse-Hoornweyg 1983, Wiatrowsks, Griswold & Roberts 1981
7  Hindelang et al. 1981; Junger-Tas & Kruissink 1990.
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in the log-lineair analysis, the correlates ot bullying behavior are partly differ-
ent from those that lead to involvement in delinquency, On the other hand
it should be observed again that several studies have shown the interrelation-
ship between parent/child relations and parent discipline so there is no reason
to underestimate the importance of this factor.®

However, the factor most strongly related to delinquency is indeed parent
supervision and control, a finding that agrees with the criminological literature.
With respect to the nature of punishment, nagging and/or beating a child seem
to be precipitating factors in the case of bullying, but according to the log-
lineair analysis, which implies taking into account the interrelations between
the independent variables, the relation of nature of punishment with delin-
quency is non-significant (see Table 22).

Both schoolfactors are significantly related to bullying as well as delin-
quency, with disaffection from school — in particular truancy - showing the
strongest relation. As has been observed already this is equally true for neigh-
borhood perception.

On the basis of the findings one might cautiously conclude that, on the
whole, bullying and delinquency have a common background. In addition,
both social control variables and opportunity do seem to play a role in predict-
ing both bullying and delinquency.

With respect to social control factors, the relationship with parents is an
important independent riskfactor in the case of bullying, while in relation to
delinquency parent supervision and control appears to be the most important
riskfactor. The bond with and control by teachers are also quite important
predictors, although the strongest one is truancy and dropping out of school.

As for illegal opportunities, the data on bullying and offending certainly
suggest that neighborhoods, where incivilities, vandalism, drugs and crime
are clearly perceived by our respondents, do not only create a community
climate where drug use, drugsdealing and offending is part of daily life but
also offer concrete illegal opportunities to get involved in different kinds of

deviant behavior.

Finally, although others have already indicated that bullying 1s frequently
accompanied by other deviant behavior or may be a predictor of later offend-
ing in this study we have tried to probe a little deeper and disentangle the
background risk factors that lead to either or both behaviors.’ The data show
that bullying, problem behavior and delinquency are strongly interrelated:
about 60% of bullies did truant, drank alcohol or used drugs during the last
year, while more than half committed offenses. This does suggest that bullying
is part of a general ‘risk taking’ behavioral complex including different kinds

8 Riley & Shaw 1985; Junger-Tas 1988.
9 Mooij 1994; Olweus 1991.
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of deviant behaviors. In this sense bullying should tunction as a warning sign
to teachers and as a potential predictor for more trouble to come.

To conclude

This study has made clear that in The Netherlands, as elsewhere, bullying
in school is far from exceptional. About one fifth of primary school — and
secondary school pupils report being frequently bullied, and about the same
proportion admits to bullying behavior.

One may of course discuss whether these proportions are high or low, but
the important thing to note is the rather serious consequences that bullying
has for the victims, in terms of self-esteem, trust in their teachers and school-
mates, and in terms of their attitudes towards the school.

In view of these findings, schools should pay considerably more attention to
this problem than they usually do. If one fifth of the schoolpopulation ends
up in hating school and turning its back to the school, a process that may
already start at the primary level, the school is doing a bad job both in terms
of individual happiness and in terms of positive outcomes for society as a
whole. Many teachers used to think that pupils should sort these problems
out among themselves. They felt that any intervention was useless and they
were indeed reluctant to interfere.

This is even more of an issue in lower stream secondary schools, which
have a high proportion of lower class and ethnic minority students. In these
schools drop-out rates are usually high. Frequent bullying undermines trust,
creates feelings of insecurity and permanent threat and does not create a
positive learning environment. As a consequence the tendency to drop out
of school will only be reinforced. If this occurs without the student having
obtained any professional qualification, both the individual juvenile and society
lose in the process.

This is not to claim that schools do nothing at all: the survey data indicate
that in cases where victims approach teachers (one third of them do) or parents
(half), both school and parents try to intervene. However, in terms of reducing
bullying, they are successful in only half the cases. The data suggest not only
that more has to be done, but it seems clear that banning bullying from schools
should be a permanent concern as well as an integrated part of school policies.
To this end more effective policies and programs should be sought and intro-
duced. Fortunately, there is an increasing awareness that — in the school as
in the community — specific values and behavioral norms have to be main-
tained and controlled. Following the initiative of the Ministry of Education,
schools have realized there is a problem and they have started to develop
programs to stop bullying (see Chapter 4). However, evaluation studies will
be needed to examine the effectiveness of such programs.
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Some special consideration should also be glven to the association betwee
bullying behavior, delinquency and other deviant beha vior, including substanc
abuse. Despite the fact that a higher proportion of victims than non-victim
tend to bully others, victims are no more inclined than non-victims to comm
delinquent acts or show other problem behavior. The fact that the opposit
is true in the case of bullies actually confirms the view that bullying is no
the rather innocent, passing and childish type of behavior that it has bees
considered for a long time. Bullying seems indeed to be part of an anti-socia
and aggressive behavior pattern, that could have growing negative conse
quences both for the young people themselves and for their environment. Ir
the case of frequent and persistent bullying, schools should consult with
schoolhealth agencies (school medical doctor or school nurse) or school socia
workers, in order to examine possible assistance or (psycho-social) interventior
with the juvenile and/or his parents. If necessary information should be
gathered with respect to the family situation and to other forms of anti-social
behavior, such as persistent problem behavior or involvement in delinquency.
In some cases the juvenile should be referred to the local health organisation,
the mental health institute or the Council for Child Protection.'

Finally, we would like to draw attention to the fact that the neighborhood
in which a child is growing up has an impact on his behavior. To the extent
that anti-social behaviors reported by the respondents, such as vandalism,
fighting, crime and drugs, not only figure as some kind of model that might
be followed, but also present the opportunities to do so, this is a very unfavor-
able situation. There is certainly a responsability for local authorities to be
vigilant and do whatever is in their power to keep neighborhoods from sliding
down into slums where crime is an endemic problem. This is not only a
question of good (neighborhood) policing, keeping neighborhoods safe, but
also of good housing, labor, health, welfare, youth and childcare policies. In
tact local authorities, schools, police and childcare, as well as parents have
to work together to create an environment. where children can strive and find
a worthwhile place in the community.

10 This organisation works on behalf of the juvenie judge, both ur civil cases and 1 petial
cases.
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A Tables on Bullying

Tuble A1 Number uf students that tidicate to be bullred at least once i the last half year by uge

age total n victims of bullying Yo
10 59 31 52.5%
11 280 123 44.0%
12 435 200 46.0%
13 747 313 42.0%
14 374 130 35.0%
15 80 25 31.5%

Mantel-Haenszel test for linear association p<(.05

Tuble Ala Percentage being bullied m the lust semester by age, v %, uf six types of bullyiny

type of bullying 10 y. 11y. 12 y. 13 y. 14 y. 15 y.
n=6{ n=281 n=438 n=747 n=376 n=381
scolding™ 41.5 38.0 39.5 35.0 345 29.0
ignoring* 17.0 225 18.5 11:5 9.0 6.5
hit/pushed” 8.5 85 8.0 6.5 4.5 4.0
take things away or
hide 8.5 18.5 200 25.0 19.0 12.0
spread rumours 35.5 29.0 34.0 320 29.5 27.5
ridicule 26.0 24.5 26.5 235 215 28.0

Mantel-Haenszel test for linear association p<0.05

Tabel A2 Type of bullying (at least once in the last semester) by secondary schoul level, i

type of bullying VBO (495) MAVO (382) HAVO (324) ywo (150)
scolding* 36.5 39.0 28.0 29.5
ignoring 8.5 12.0 11.0 9.0
hit/pushed 7.5 6.0 55 55
take things away or hude” 8.5 255 24.0 29.0
spread rumours 315 335 315 25.5
ridicule 23.5 27.0 20.0 18.5

* Chisq test p<0.05



54 Annex A

Table A3 Pluce where children are bullied by type uf school, i %"

place primary school n=614 secondary school n=1376
classroom? 45.5 52.0
halway cantine* 19.0 44.5
playground* 65.5 21.5
gymnasium® 26.0 20.5
elswhere 23.0 27.0

**  multiple response
*  Chisq test p<0.95

Tuble A4 By whom have you been bullied (by five types of bullying), in

scolding™ ignoring* hit / taken / spreading

n=202 n=65 pushed hidden * rumours®

n=27 n=61 n=154

classmates 72,0 84.5 70.5 93.5 82.5
other class, same grade 17.0 12.5 22.0 5.0 14.5
higher grade 9.5 3.0 3.5 1.5 25
lower grade 1.5 == 3.5 -- 0.5

¥ Chisq test P<0.95

lable A5 By whom have you been bullied by gender, %

girls (n=158) boys (n=176)
mainly by boys 31.0 75.0
by boys and girls 40.5 21.5
mainly by girls 28.5 8:5

X2=216,7, p<0.001

label Ao Five types of frequent bullying by gender and schooltype/level, i 7

type of bullying girls boys elemen- sec. sec. sec.
Yo victim tary school school school
n=1023 n=963 school n=1376 level level high
n=614 low n=485
n=891

scolding 14.0 16.0 12.5* 16.0* 18.0* 12.5*
ignoring 3.5 4.5 4.0 4.0 4.5 2.5
hit/pushed 15 3.0 2.0 2.5 3.0 1.5
take things

away or hide 1.5 3.0 1.5 2.5 2.5 3.0
spread

rumours 6.5 5.0 5.5 0.0 0.0 6.0

*  Chisq test p<0.95
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Table A7 Fercentage victims of bullying by «thnicity
Dutch Surinam Turkish Moroccan other
+ other + Dutch +other + other North
western Antilles Middle East African
n=1624 n=128 n=67 n=86 n=76
bullies 16.8 11.7 13.4 12.8 15.8

* significant difference with Dutch children, Chisq test p<0.05






B Tables on Delinquency and Deviant Behavior

Tuble B1 Relation berween bullying and truancy, alcohol und druys use, '

bullying truancy use of alcohol use of drugs

n=103 (14%) n=720 (68%) n=151 (14%)
both victim and offender 7.0 65.0 4.0
victims 5.0 495 5.0
offenders 23.0 77.0 22.5
none 13.5 69.0 14.0
X2, df=3, p<0.05 p<0.01 p=<0.01

Source: WODC, Ministry of Justitie

Table B3 Ever commited the mentioned crime, in Y

any of fare graffity vandalism shop- set fire violence theft
seven dodging lifting
all 54.6 24.2 16.0 11.1 323 11.5 14.8 11.0
gender
boys 49.6 225 16.8 u7.9 28.7 u5.6 07.7 9.5
girls 60.1% 25.8 15.0 14.2* 36.17 17.5% 221" 12.4
grade
primary 10.6 U8.4 10.1 9.4 21.5 09.6 V7.9 8.1
secondary 60.97 31.3" 18.6 11.8 372 12.4 17.9* 12.3
level
low 04.0 37.8 21.7 14.3 37.4 14.5 23.7 14.0
high 55.3 19.67 131 07.3~ 36.7 08.5" 07,57 09.4~

* significant difference (Chisq test, p<0.05)

Iable B5 Frequent bullying by age, in "%

age school national
sample® sample**

10 16.7

11 13.9

12 18.9 13.8

13 18.5 15.0

14 22.9 14.5

15 28.4 135

16 08.7

17 10.9

* Mantel-Haenszel test for linear association p<0.05
**  Source: WODC, Ministry of Justitie
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Table Bo Bullying und delinquericy 8y relationship with parents, in

talks with parents about feelings talks with parents about problems

bullies* delinquents® bullies* delinquents*®
most of the time 15.5 28.0 18.0 295
sometimes 17.5 28.5 24.5 355
rarely 25.5 39.0 26.0 51.6

* Mantel-Haenszel test for linear association p<0.05 and Chisq test p<0.05

Luble B7 Percentage bullies and delinquents by monitoring and control of teachers

teachers are: willing to help check homework keep good order
bullies*  delinquents” bullies delinquents  bullies® delinquents®

ves, they do 17.5 27.0 18.5 29.5 14.5 21.0

sometimes 20.0 35.5 20.5 31.5 20.5 33.0

no, they don't 27.0 43.0 21.0 37.0 27.5 59.0

* Mantel-Haenszel test for linear association p<0.05 and Chisq test p<0.05

Lable B8 Percentage bullying and delinquency by relationship with teachers

teachers are: like respondent can’t stand respondent respondent likes
school
bulhes* delinquents”  bulhes*  delinquents®  bullies”™  delinquents”
yes, they do 15.5 22.5 36.5 56.0 16.5 28
sometimes 20.0 355 20.5 31.5 20.5 33
no, they don’t 23.0 48.0 155 25.0 39.0 55

* Mantel-Haenszel test for linear association p<0.05 and chisq test p<(.05



As tar as the primary schouls are concerned we have a nice spread over grade and
gender. In the secondary schools we have an over-representation of the lower levels
for grade one and and an over-representation of the highest levels in grade two. Grade
two is in total under-represented.

Weighting the data:

We have tried to compensate for for the unbalance in the data by computing a weight
variable based on schooltype. the several combinations of levels for the secondary
schools are reduced to four levels. The next table shows the result of this weighting
Four graphs are added with the age distribution, before and after weighting and the
distribution of schooltype by level, before and after weighting. The weight variable
is included in the databases. For international comparison, we believe that using this
weight gives the most reliable results, for this report we used unweighted data.

level number of unweighted number of weighted
cases cases

gender

boys 1023 1004
girls 963 973
axe

9+10 (el 107
11 281 474
12 438 461
13 747 471
14 376 349
15+ 1o 81 112
primary school group 7 274 495
primary school group 8 340 495
secondary school class 1 1091 496
secondary school class 2 285 496
secondary class 1

vBO 422 124
MAVO 343 124
HAVO 255 124
VWO 101 124
secondary class 2

VBO B 124
MAVO 46 124
HAVO 108 124

VWO 51 124
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D Questionnaire international bullying project’

Dutch version
(translated into English)

Authors: Working group international school bullying, project. Translation: Josine Junger-Tas
& John van Kesteren.
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In this booklet you will find a number of questions about school. To each question there are a
number of answers. Mark for each question one answer.
For some questions you may mark several answers, but that is mentioned in the text.

Do not write down your name. Nobody at school or at home will ever know what you wrote.
But it is important that you let us know your feelings.

Sometimes it is difficult to make a choice, in that case, mark the answer that is closest to what
you think it should be.

Most of the questions are about what happened from the Christmas holiday till now.

Some questions are about what happened before that, but that is indicated.

We will start with a few simple questions.

Are you a girl or a boy?
MARK JUST ONE; IF YOU ARE A GIRL MARK THE FIRST SQUARE, IF YOU ARE A BOY, MARK THE SECOND.
Q g

Qa boy

How do you like break time?
IN CASE YOU DISLIKE BREAKTIME VERY MUCH, MARK THE FIRST SQUARE,
IF YOU LIKE BREAKTIME VERY MUCH, MARK THE LAST SQUARE.

dislike very much
dislike somewhat
neither like nor dislike
like somewhat

oopoOoo

like very much

How many good friends do you have in your class?

D none

| have 1 good friend in my class

a

O 1have 2 0r3 good friends in my class
O Ihave 4 0r 5 good friends in my class
&l

I have more than 5 good friends in my class

Do you feel you are less well liked than other students are in your class?
no, never

almost never

sometimes

often

co00D

very often
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Now follow a number of questions about bullying at school. You probably know what bullying
is, but still we will explain it by giving some examples. Bullying is for example:

or her mean and hurtful names

leave him or her out of things on purpose

to make other students dislike him or her

and things like that.

Say mean and unpleasant things or make fun of someone or call him
Completely ignore or exclude someone from a group of friends or
Take things away from someone or damage something or hide it

Hit, kick, push and shove around, or threaten him or her
Tell lies or false rumours about someone or send mean notes and try

But we don’t call it bullying tease each other in a friendly and playful way.
Also, it is not bullying when two students of about the same age or strength argue or fight.

How often were you bullied at school since Christmas? .

I was not bullied at school

it only happened once or twice
two or three times a month
about once a week

00000

several times a week

Here are a number of different
types of bullying. Could you
indicate for each of them how often

| was called mean names, | was
made fun of and teased in a hurtful
| way.

! Other students kept me out of things
on purpose, excluded me from their
group of friends or completely

ignored me.

i | was hit, kicked, pushed and shoved
| around and threatened.

¢ I had money or things taken away
from me.

Other students told lies or spread ru-
mours about me, and tried to make
others dislike me.

They repeatedly made jokes about me
while they know | do not like that.

It did not  only once

happen or twice

to me
a a
a a
= a
a a
O a
a a

——— e
| was bullied in another way (write down how)

two or about

three once a

times a week
Q (]
Q a
| g
a a
| a
a a

several
times a
week

Q

93
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How long did the bullying last?

| was not bullied at school

it lasted a day or two

it lasted about a week

it lasted about a month

it lasted all term

it (has) continued from last term
it {(has) lasted more than a year

0000000

Where did you get bullied?
MARK ONE OR MORE ANSWERS

| have not been bullied

in the classroom

in the corridors or hallways
in the playground

in the gymnasium

in the locker room

behind the school

in the toilet

in the canteen

DO000000OD

somewhere else, NAamMBlY.....ciucciiciiiiiiiisiasinsinnrsonsrassrvsrrsrsssrsrisssesiorssssve

Have you been bullied outside school?
MARK ONE OR MORE ANSWERS.

(| no, not at all

yes, on my way to and from school

yes, in the street where | live

yes, at home or at the home of one of my friends

yves, at the sportsclub

yves, but somewhere else, Namely.. ..o

00000
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|
| Who were the bullies?
| Here are a number of different ’f‘:::"'s —— N—
. no one, a ude ul
i pr.as of ullying. eould you | have not different from one from one
f mdl:::ate for each of them who the been class- class but  or two gra-  or two gra-
bullies were? bullied members same des up des down
grade
. | was called mean names, | was ma- a a a Qa ]
| de fun of and teased in a hurtful
| way.
' Students kept me out of things on
purpose, excluded me from their
group of friends or completely - -~ - - a
ignored me.
| was hit, kicked, pushed and
shoved around or threatened. Q Q 0 Q Q
| | had money or other things taken
| away from me. Q Q a Qa 0
They told lies or spread rumours
about me, and tried to make others
| dislike me. - S Q d Q
i They repeatedly made jokes about
me while they know | do not like Q Q Qa Q Q

that.

Generally were you bullied by one, or by several bullies?

O 1 have not been bullied
a mainly by one person
a mainly by two or three
a mainly by a group

Q mainly by a group of ten or more

Generally did boys, or girls bully you?

| was not bullied
only by boys
mainly by boys
by boys and girls
mainly by girls

oocoooo

only by girls
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What did you usually do when you were bullied?
MARK ONE OR MORE SQUARES

| was not bullied at school in the second term

| cried

| ran away

| kept quiet and iet them do, as they liked

| pretended that | did not care

| told them to stop

| asked friends for help

| asked an adult {teacher, lunchtime supervisor, etc.) tar help

| bullied them

something. alse, NAMEIY: i st ssitv it s Sl sl S s s s v s dia :

0000000000

g
B

happened to you when you got bullied?
MARK ONE OR MORE SQUARES

| was not bullied

It made me feel unhappy and depressed

| lost interest in my schoolwork

I lost faith in my teachers

| did not want to go to school anymore

| lost faith in my schoolmates

It made me afraid and anxious

| hated bullied and became angry

| felt worthless/sick and tired with myseif
| started bullying another student
something else, namely ......coooviiiiannnia.. R R =

0000000000 o

Did you tell anyone that you were bullied?
MARK ONE OR MORE SQUARES

| was not bullied

| did not tell anyone

the class teacher

other teacher

the principal or vice principai
my parenti{s)
brothers/sisters

friends

the childline

someone else, namely. . ...

gopoo0op0opo
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Who shouid stop your being bullied?
MARK ONE OR MORE SQUARES

| was not bullied

myself

the class teacher

one of the other teachers
the school principal

my parents
brothers/sisters

friends

000000C0D

a someone else, namely....._...._... . .. . "

Who would you not want to know about your being bullied?
MARK ONE OR MORE SQUARES

O

| was not bullied
everybody may know
the class teacher

other teachers

principal or vice principal
my parents
brothers/sisters

friends

00oo000Do

someone else, namely..... ... . | .

Did any of your teachers try to stop your being bullied?
I was not bullied

no, because they did not know about my being bullied
no, they did not try

yes, they tried but the bullying got worse

yves, they tried but nothing changed

yes, they did and the builying got less

OCo0O0D

Did anyone at home contact your teachers to try to stop your bein
I was not bullied

no, they did not notice my being bullied

no, they did not try to stop my being bullied

yes, they tried but the bullying got worse

yes, they tried but nothing changed

yes, they tried and the bullying got less

0Cco0O00

g builied?
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Did any of your classmates try to stop your being builied?
| was not bullied

no, they did not notice my being bullied

no, they did not try to stop my being bullied

yes, they tried but the bullying got worse

yes, they tried but nothing changed

000000

yes, they tried and the bullying tot less

What do you usually do when you see someone eise being bullied?
| often start the bullying

| often join the bullying

| am forced to join in bullying by others

| do not join in but enjoy watching it

| try not to be involved in bullying

| try to stop it

| ask one of the teachers to stop it

oooopooo

i Here a few types of bullying,
could you indicate how often you

v Not at all only once two or about several
i did this at school since Christmas? e three ti- once a times a
! mes a week week
i month

I called another student(s) mean na-
mes, teased and made fun of him or
' her, teased in a hurtful way. a a a d (|

| kept another student{s) out of

things on purpose, excluded him or

her from my group of friends or

completely ignored him or her. 5 a a (] |

. | hit, kicked, pushed and shoved
" another student(s) around or

| threatened him or her. | a = Q o

| took away money or other things
| from another student(s).

| told lies or spread rumours about
another student(s), and tried to make

others dislike him or her. u Q a [ a

| repeatedly made jokes while | know
the other pupil does not like that.

| u (W u a d

| bullied in another way (please write how)
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When you bully other student(s), do you usually do it alone or together with other

students?

O 1 do not bully other students

a usually alone

a usually 1ogether with one or 1wo othar students

(| together with a group

a usually together with more than ten other students
What did you feel the last time that you bullied other studenits?

MaARK CME OR MORE SQUARES

O 1 did not bully other young people

O e great

O 1 was scared of retaliation

O i was fun

O 1 was afraid of being punished by eachers or parents

[ 1 feir he/she/thay deserved it

O 1 felt bad

O 1 feir pity

O 1 felt nothing

Did any of your teachers talk with you about your bullying other young people?

a
2
a

I did not bully other young people
no, they did not talk with me about it
wvas, they talked with me abourt it

Did you parents or older brother or sister talk with you about your builying other chil-

dren?

(|
a
[

1 did not bully other children
no, they did not talk with me abourt it
wves, they talked wwith me about it
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We have now firnshed the questions abour bullying,
Here are some gquestions about yourself and your homme situation

How old are you?

Qs a o a1 Q12 B3 R O s

Who of the following people are living with you at home? Marr ONE OR MORE SQUARES

L mother Ul father U brother(s)
(| stepmother Qa stepfather a stepbrothers(s)
O foster mother QO foster father QO  sisterts)
a grandmother a grandfather a stepsister(s)
O aunt A uncle a other children
O other adult(s)
How many brothers and sisters do you have?
(Or other children that live at hame) MARK ONE OR MOHRE SQUARES
older older younger younger
brothers  sisters brothers sisters
o Qa a a Qa
1 a a a a
2 O Q (| )
3 a Q a a
4 Qa a Q a
5 or more a a a
VWhat is the highest level of schooling your father completed?
O my father is not part of the household
a lagere school
a lager beroepsonderwijs (LTS, VBO)
O middelbare school
1 middelbaar beroepsonderwijs
O hoger beroepsonderwijs
O universiteit
O do not knaw

is your father working?

my father is not part of the househoid
working full-time

working part-time

looking for work

keeping house

not working because he is ill/disabled
retired

ocoopooo

other reason
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your father been out of work during the iast year?

my father is not part of the household
no, never

yes, less than one month

ves, 1 - 6 months

yes, more than half a year

is the highest level of schooling your mother compileted?
my mother is not part of the household

basisschool

lager beroepsonderwijs (LTS, VBO)

middelbare school

middelbaar beroepsonderwijs

hoger beroepsonderwijs

universiteit

do not know

is your mother working?

oooopoo0o

I
o
[}
<

00000

mother is not part of household
working full-time

working part-time

loocking for work

keeping house

not working because she is ill/disabled
retired

other reason

our mother been out of work during the iast ysar?

mother is not part of the househald
no, never

less than one month

1-6 months

ves, more than half a year

Where does your family come from?

poooooooo

the Netheriands (1] Foland
other western European country a Czech or Slovak Republic
USA, Canada, Australia, New Zeatand O former Yugoslavia
Suriname a other Eastern Eurapean
Dutch Antilles | | Morocco
other Latin-American country (| other African country
Turkey (| Indonesia
Israel (. | China

a

other country in the middle east other Asian country, naimely

101
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To what religious group does your family beiong?

O none O Jewish

QO catholic O Muslim

O Protestant O Hindu

O Reformed protestant O Bhuddism

O an other Christian faith, namely..........................

O an other religion, namely ........co.ooviiiiiiiiinns

How often do you attend or practice religious services?

O never

O oncea year a once a week

O a few times a year a few times a week

O once a month a once a day

O a few times a month Qa few times a day

yes maostly sometimes probably never
always yes yes not
sometimes
no

Do your parents know where you
are when you are away from home? a a Qa =3 a
Do your parents know whom you
are with when you are away from a a a Q ]
home?
Do your parents ever ask you about
what you are doing in school? Q a Q Q Qa
Do your parents let you know that
school is very important? Qa O Qa Q a
If you brought home a good report
card, would your parents praise you? (% | (] Q O a

If you don’t understand the home-

work you bring from school do your Qa Q Qa Q ]
parents helo vou with it?

Do you share your thoughts and fee-
lings with your parents? Qa Q a a a

If you have any real problems do you
discuss them with your parents? Qa = | a a a
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yes,  mostly yes sometimes  probably never
When your parents punish you, do always yes no
they... sometimes
I no
slap or hit you? a a a | a
forbid you to do things you Q a a a a
like to do?
| say nasty things to you? a a (] Q Qa
i
| send you to your room to think
| things over? - o & - U

Do your parents think you work hard enough in school?
0O no, not hard enough
| yes, about right
O they think | work too hard

In general, do you like school?
O yes, mostly | do
O sometimes yes, sometimes no
O no, 1 dont like school

How well do you usually perform, compared to other students?
very well

rather well

about average

below average

not well at all

coooo

Have you ever repeated a class?
no, never

yes, once

yes, twice

no, | even skipped a class

oooo
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How much do the following
statements describe your feelings

3 in
. about your nelghbourhood? very true true between not true n(;i l:ar|l|'lB
If | had to move, | would miss the a a a a a
- neighbourhood.
| My neighbour's notice when | am Cl a (] [ a
i doing a good jobs and let me know.
I like my neighbourhood. (] a a a a
There is lots of space to play for a O a a a
children
There is a lot of crime in my a a a El a
neighbourhood
| There is a lot of drug selling a a a 4 a
There is a lot of fighting a a Q Qa Il |
| There are a lot of empty and aban- a a [ ] a Q
. doned buildings
There is lots of graffiti 0 [ | a a (I |

If you have any real problems do you discuss them with your best friends?
a yes, | always do
O sometimes
O no, I never do

Would your best friends stick by you if you get into really bad wrouble?
certainly
(1 probably
Ul 1 doubt it
Do you sometimes smoke cigarettes?

O no O yes ™ At what age did you first begin to smoke?

Do you sometimes use cannabis?

O rno O yes ™ At what age did you first begin to use?

Do you drink beer, wine or liquor when you are away from home?

Q no a yes ™ At what age did you first begin to drink?
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we have mMostly yes sometimes no, aimost
no yes, some- never
homewaork times no
Does your teacher check if you have made a a |6 | a
your homework?
Do you feel that the teachers want to help you with [} [ ] a
your school career?
\ Do you teachers keep good order in the classroom? (] (] [
‘ Do you feel your teachers dislike you? (] T | [}
i
1 Do you feel your teachers like you? a a o
often a few ance or nevear
times twice
During the last year did you ever stay away (] Qa a a
from school because you did not want to
go? (play truant)
During the last year did a teacher ever send a ) O Ed
you out of a classroom?
Have you ever been suspended from school? (| (] (] Q
How many hours a Ya 1 11/5 2 3 4 hours
i day do you spend on: nona hour hour hour hours haurs or more
© making homework Q a a (] a [ | a
reading books a EI a £l | a a
watching TV or play Qa 8 | Qa [ ] a (| a
computer games
reading (teenager) ma- | | a () a B0} a
gazines or comic strips
hang out with friends | | (] [ ] (] [ a a
sports a [ a a a a a
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Did you ever travel on a bus. tram, underground or train without paying?

D no D yes % How old were you when you did it for the first time .. .years old
Have you done this schoolyear? D no D yes

We often see that things on the street, like walls, busstops, trafficsigns and so on,
are sprayed with graffiti. Did you ever do that?

D no D yes Qj How old were you when you did it for the first time ....._. years oid
Have you done this schoolyear? El no D yes

We often see that things on the street, busstops, trafficsigns, bicycle, benches and so
on, are vandalised. Did you ever do that?

D no D yes % How old were you when you did it for the first time ....... years old
Have you done this schoolyear? D no D yes

Have you ever taken away things from a shop without paying?
D no D yes % How old were you when you did it for the first ume ....years old

Have you done this schoolyear? D no D yes

Have you ever set fire to something like barn, a car, trees and bushes or something eise
that didn’t belong to you?

CI no D yes % How old were you when you did it for the first time .......years old
Have you done this schoolyear? D no El yes
Did you ever beat up someone, to such an extend that medical help or a doctor was
needed?

D no D yes % How old were you when you did it for the first time ....... years old
Have you done this schoolyear? D no D yes

Have you ever stolen something at school, something that belonged to the school, a
teacher or a student?

D no D yes ‘h How old were you when you did it for the first time .......years oid
Have you done this schoolyear? D no D yes

THANK YOU FOR FILLING OUT THE QUESTIONNAIRE
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