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Department self-evaluation

Planning for teaching reading Well-established Developing Not yet

Review and planning of schemes of
work (SoW) and units of work are
based on data and evidence of pupils’ 
achievement and progress in reading.

Planning is focused on reading skills
and strategies. Content and coverage
(texts/range/topics) are well matched
to the planned teaching.

SoW offer opportunity for a full range
of shared, modelled, guided and
independent reading.

Units of work on reading are planned
around a few relevant Framework
objectives and pupils’ progress is
tracked using the full range of
Assessment Focuses (AFs) for Key
Stage 3, and assessment objectives
(AOs) for GCSE.

Units of work on reading fit into an
overall plan of progression for Years
7–11.

Planned sequences of lessons allow
sufficient time for pupils’ independent
application of the reading skills taught.

Assessment of reading Well-established Developing Not yet

The department engages in regular
moderation and agreeing of standards 
for reading at both key stages.

Teachers assess all aspects of pupils’
reading, through a range of oral as 
well as written means, for example 
guided reading, book talk and 
presentations.

Teachers know groups’ and individual
pupils’ reading targets and use them
to support pupils during lessons.

Teachers involve pupils in the
assessment process, share the criteria 
and show how they assess reading.

Pupils receive clear feedback including 
guidance on improving their work.
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Teaching and learning Well-established Developing Not yet

A few, specific teaching objectives are
made explicit in all lessons.

Teacher questioning and response to
pupils’ answers are planned to guide
pupils to deeper explanation and
analysis.

Teachers know and use a range of
interactive strategies.

Teachers model new or unfamiliar
reading skills.

Pupils are shown how reading skills 
are transferable from one text to 
another.

Pupils work as a whole class, in
groups and individually, as appropriate
to the objectives.

The department works closely with the
library and ensures structured book
talk is built in to teaching time.

Reviewing Well-established Developing Not yet

Teachers’ practice in teaching and
assessing reading is regularly
monitored and reviewed.

SoW and units of work are monitored
to ensure curriculum targets are being
met.

Impact of teaching is evaluated
through tracking pupils’ progress
against curricular targets.

There are opportunities for pupils to
evaluate their progress and to feed
back their views to teachers.
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Example of a department’s Key Stage 3  
work scrutiny

A department decided to look at the work of four pupils with level 5 potential in 
each class in Years 7, 8 and 9 in relation to the identified assessment focuses. 
Care was taken to ensure a balance of gender and ethnic grouping. 
The results of this department’s scrutiny are shown in the table below.

Assessment
focus

Year 7 Year 8 Year 9

Understand, describe, 
select or retrieve
information, events or 
ideas from texts and
use quotation and 
reference to text. (AF2)

Pupils are performing 
comparatively well in 
relation to this 
assessment focus.

• Pupils are performing 
comparatively well in 
relation to this 
assessment focus.

• Pupils are performing 
comparatively well in 
relation to this 
assessment focus 
although few pupils 
are able to confidently 
synthesise information 
from different sources 
or different places in 
the same text.

•

Deduce, infer or
interpret information,
events or ideas from 
texts. (AF3)

Most pupils grasp 
and communicate 
literal meanings well.
Most pupils show 
some capacity to infer 
and make deductions 
in fiction.
Inferences are 
identified but not 
often exemplified 
through precise 
references.

•

•

•

Most pupils show 
they can infer and 
deduce from a range 
of texts and provide 
textual evidence.
Most pupils can both 
describe and explain 
their interpretation 
of a text when 
questioned.
Writing includes some 
interpretation but is 
not sustained and 
too often turns into 
description.

•

•

•

Most pupils show 
they can infer, deduce 
and provide textual 
evidence for their 
interpretations from a 
range of texts.
Most pupils are 
able to comment 
on different layers 
of meaning in class 
discussion but few 
carry this through into 
their writing about 
texts.

•

•

Identify and comment on 
the structure and
organisation of texts, 
including grammatical 
and presentational
features at text level. 
(AF4)

Most pupils can 
identify features of 
effective openings 
and endings of texts.
Most pupils recognise 
and can explain the 
reasons for simple 
presentational 
features such as 
bullet points.
Description of 
structural features 
rarely includes an 
explanation of why 
these are effective.

•

•

•

Most pupils are 
able to describe 
and comment on 
structural features in 
a text.
Most pupils can 
explain how a writer 
uses organisational 
features to strengthen 
the impact of their 
writing, for example 
graphs in magazine 
articles.
Written responses 
tend to describe 
rather than explain.

•

•

•

Most pupils show 
the ability to explore 
a writer’s use of 
structure to support 
their meaning.
When questioned, 
most pupils are 
able to identify and 
explain the use of 
organisational features 
in a text across a 
range of texts, but 
now need to do so 
independently.

•

•
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Assessment
focus

Year 7 Year 8 Year 9

Explain and comment on
writers’ uses of
language, including
grammatical and
literary features at word 
and sentence level. (AF5)

Most pupils can pick 
out basic language 
features, for example 
the use of aggressive 
sounding adjectives.

• Most pupils are able 
to identify various 
features of language 
use in different texts 
and suggest why the 
author has chosen 
them.
While confident 
in teacher-led 
discussion, pupils 
now need to 
independently apply 
these skills.

•

•

While most pupils 
can orally explain the 
uses of structural 
and organisational 
features in a range of 
texts, few carry this 
through confidently 
into their writing.
Most pupils are able 
to explain the writer’s 
choice of words, use 
of grammatical and 
rhetorical devices and 
the effect these have 
on the reader.
Oral explanations 
are detailed in class 
discussion but for 
many pupils writing 
about texts lacks 
clarity in terms of 
explaining cause and 
effect with evidence.

•

•

•

Identify and comment on
writers’ purposes and
viewpoints and the 
overall effect of the text 
on the reader. (AF6)

Most pupils can 
identify main themes 
and points made in 
a text.
Most pupils are able 
to identify the writer’s 
main purpose and 
can comment on the 
viewpoint explicitly 
expressed.

•

•

Most pupils can 
identify and explain a 
writer’s viewpoint.
Most pupils can 
explain the overall 
effect of a text on 
themselves and link 
this to the writer’s 
intentions, but still 
need to work on 
selecting relevant 
evidence.

•

•

Most pupils are able 
to identify and quote 
specific references in 
the text to explain the 
writer’s purpose.
Some pupils can 
explain the effect of 
a text on the reader, 
recounting explicitly 
how this is achieved 
but this lacks clarity 
when put into writing.

•

•

General observations:
too much rushed and unfinished class work
too few pupils show evidence of wide personal reading
teacher use of marking and feedback needs to explain more clearly what pupils need to do to improve 
their explanations.

•
•
•
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Key Stage � reading profile

Class/group

Coding: I = needs developing II = needs consolidation III = secure

PUPILS a b c d e f g h

AO2 i Read with insight and engagement, making appropriate references and 
developing interpretations

Reads non-literary texts with understanding

Reads fiction and poetry with engagement

Reads with insight

Can refer to textual evidence

Offers a personal interpretation

AO2 ii Distinguish between fact and opinion and evaluate how information is presented

Knows fact from opinion

Recognises presentational techniques

Can evaluate use of presentational techniques

AO2 iii Follow an argument, identifying implications and recognising inconsistencies

Reads with literal understanding

Sees implications

Recognises inconsistencies

Can track a line of argument

AO2 iv Select material appropriate to purpose, collate material from different sources
and make cross-references

Can select appropriate material

Can collate material from different sources

Can make cross-references

AO2 v Understand and evaluate linguistic, structural and presentational devices and
comment on language variety and change

Can recognise and evaluate linguistic devices

Can recognise and evaluate structural devices

Can recognise and evaluate presentational devices

Can recognise and comment on language variety

Can recognise and comment on language change
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Questions to ask of your schemes of work 
for reading

Note: Departments will need to select the criteria appropriate to the level of 
planning or key stage under review.

Content and range Secure Developing To do

At Key Stage 3 specific Framework
objectives and AFs for reading are
identified and addressed at long-, 
medium- and short-term levels.

At Key Stage 4 all GCSE content
requirements and assessment 
objectives for reading are identified 
and addressed at long-, medium- and 
short-term levels.

The focus of teaching and learning
activities and the assessment tasks 
set ensure that pupils are able to 
show what they are capable of in 
relation to the identified teaching and 
assessment objectives.

Reading objectives and assessment
focuses that need to be focused on 
more thoroughly have been identified 
and addressed.

Gaps in National Curriculum or GCSE 
specification coverage in each year 
group have been identified and 
addressed, for example the range 
of non-fiction, fiction, poetry, drama, 
media.

Texts identified in units of work for 
each year group are ones that provide 
interest, enjoyment and challenge.

Objectives and activities in teaching 
plans address both:

the teaching of reading and 
response;
pupils’ development as motivated, 
independent readers.

•

•
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Expectations Secure Developing To do

The progression expected in reading is
clearly defined and communicated to
pupils; that is, plans clearly illustrate 
what is different about the teaching of 
reading in Year 8 as opposed to Year 
7 and pupils, when asked, can tell you 
what these differences are.

Units of work address the 
expectations identified in the reading 
improvement matrix, National 
Curriculum level descriptions or GCSE 
assessment objectives.

Plans show sufficient support and
challenge for the full range of pupil
attainment and the level of 
differentiation is identified (resources/
task/outcome). Pupils of different 
reading abilities and interests
are supported through guided work 
and group reading units.

Teaching and learning Secure Developing To do

Plans exemplify structured, sequenced
teaching which moves from direct 
teaching and support to pupil 
independence – there is a balance 
between the modelling of effective 
reading strategies and independent 
practice, including timed practice, of 
the skills taught.

Teaching objectives are made explicit 
to pupils in all lessons and aspects of
assessment for learning are threaded
through each unit of work.

Plans identify key questions to guide 
pupils to deeper explanation and 
analysis.

Long-term plans identify regular points 
in the key stage where the department 
works with the library to ensure 
structured book talk and progression 
in pupils’ wider reading.
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Planning provision in three waves

WAVE 1

Inclusive, quality-first  
teaching for all 
through

planned curriculum

tailored, interactive 
teaching in 
structured lessons

effective use 
of assessment 
– Assessment for 
Learning (AfL) and 
tracking progress

•

•

•

WAVE 2

Additional 
programmes to enable 
some targeted pupils 
to work at age-related 
expectations or above

Intervention toolkit 
Key Stage 3

Study Plus Key 
Stage 4

effective use of 
assessment to 
select pupils and 
target intervention 
programmes

•

•

•

WAVE 3

Additional, highly 
personalised 
interventions for some 
targeted pupils

Intervention toolkit 
Key Stage 3

mentoring

effective use of 
assessment to 
select pupils and 
target 

•

•

•
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Quality standard for intervention in secondary 
English and mathematics

Overall standard
In a school where there is effective intervention provision the needs of all pupils in Years 7 to 11 who 
are working below age-related expectations and have the potential to achieve more are identified and 
appropriately provided for, and their progress is tracked.

Effective practice includes:
Fully 

in 
place

Partly 
in 

place

Not
in 

place

1. Intervention is integral to school improvement planning and to the  
    school’s curriculum provision, 11–16.

2. There is a school intervention team and the team’s roles and
    responsibilities are clearly defined.

3. The school has a plan for building intervention capacity/capability
    through continuing professional development (CPD) using the

Secondary National Strategy (SNS) online units.

4. There is a clear understanding of progression in English and
    mathematics by all teachers and support staff.

5. Intervention support is based on the ‘waves’ model which emphasises
    the importance of tailored teaching in all classes as part of Wave 1
    provision, supported by additional waves of support.

6. Lower-attaining targeted pupils are identified using an appropriate
    range of data.

7. Numerical and curricular targets for these pupils are in place.

8. Progression maps are used to identify the specific learning needs of the
    targeted pupils and to determine intervention teaching.

9. Effective Assessment for Learning (AfL) practice in classrooms leads to
teaching that is tailored to meet the learning needs of targeted pupils.

10.Progress towards numerical and curricular targets is monitored and
    evaluated, leading to adaptations of future plans.

Where there is effective intervention provision, success outcomes include:
Target pupils make good progress in English and mathematics.
There is an increase in the percentage of pupils moving from level 3 to level 5 in English and 

    mathematics at Key Stage 3, and in those moving from level 4 and level 5 to GCSE grade C at Key 
    Stage 4.

English and mathematics teachers are able to recognise and anticipate individual pupils’ strengths      
    and learning needs and include in their lessons approaches to support these needs.

Pupils know their own learning needs and what to do in order to improve.








Thanks to Devon LA for an earlier version of this set of standards
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Teaching for progression

6. Assess
progress
against
targets

1. Identify
pupils’

learning
needs

2. Design
the

provision

3. Set
curricular

targets
4. Wave 1: Tailored teaching

in main lessons

5. Waves 2 and 3: 
Additional provision

Teaching for progression

The first criterion for effective teaching of English is for pupils to be actively engaged 
with work that is meaningful and leads to outcomes that can be valued and celebrated. 
Motivating pupils with interesting and engaging work is, however, not sufficient to secure 
progress. The work must be underpinned by a system that ensures pupils are making 
progress in essential knowledge, skills and understanding.

 Identifying pupils’ learning needs

Use prior attainment data on entry to Year 7.

Thereafter Assessing Pupil Progress (APP) is the ideal tool for assessing pupils’ 
strengths and weaknesses and tracking their progress.

APP will also identify pupils who are not making progress and may need intervention.

2 Designing the provision

The National Curriculum (NC) programmes of study as interpreted in the Framework 
of objectives (to be revised in line with new programmes with the addition of  
Key Stage 4) are the basis for designing schemes of work for Wave 1 teaching.

The design should include provision for additional Wave 2 and Wave 3 support for 
identified pupils using the Intervention toolkit in Key Stage 3, and Study Plus in Key 
Stage 4. The effective deployment of teaching assistants/mentors is also an essential 
aspect of this provision.

3 Setting curricular targets

1.

•

•

•

•

•



00331-2007DOM-EN English subject leader development materials | Summer 2007 
© Crown copyright 2007 Secondary National Strategy

31

In order to personalise provision within the schemes of work, it is important that pupils 
are set curricular targets so that teaching and marking can be focused for individual 
pupils. APP and progression maps can help to set the right targets. This process is of 
particular importance to pupils whose progress is less than satisfactory.

� Wave 1: Tailored teaching in main lessons

It is principally through learning in main lessons that all pupils make progress. Within 
this Wave 1 teaching the approaches can be tailored by a focus on pupils’ curricular 
targets, particularly during:

questioning; 

guided group work; 

work with the teaching assistants (TAs); 

task setting; 

marking. 

Guidance within the progression maps is designed to help with this tailoring process.

� Waves 2 and 3: Additional provision

Some pupils will be identified as below the expected level because they have made 
slow progress. Many of these pupils have the capacity to make rapid progress to 
overcome specific barriers when provided with properly targeted additional support 
through Wave 2 and Wave 3 provision. Suitable programmes are outlined in the 
Intervention toolkit for Key Stage 3. Study Plus is available for Key Stage 4. 

Learning in Waves 2 and 3 provision is only fully effective when it is linked to 
Wave 1 and pupils have the opportunity to apply and consolidate new skills and 
understanding.

� Assessing progress against targets

It is essential that pupils’ progress is kept under regular review so that:

it can be rewarded;

targets can be reviewed;

any necessary changes to provision can be identified and put in place.

•

•

–

–

–

–

–

•

•

•

–

–

–
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How teaching for progression is supported by Secondary National  
Strategy materials

Identifying pupils’ learning needs
Assessment
Tracking
Allocation to Waves 2 and 3

Assessing Pupil Progress (APP)

Designing the provision
Three Waves

Framework of objectives
Intervention toolkit
Study Plus Handbook

Setting curricular targets
Personalisation

Assessing Pupil Progress (APP)
Progression maps

Tailored teaching in main lessons
Increasing the impact of Wave 1 for all pupils

Progression maps

Additional or alternative provision
Intervention for targeted pupils

Intervention toolkit
Study Plus

Assessing progress against targets
Completing the cycle

Assessing Pupil Progress (APP)
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Study Plus: the essentials

These are the features that define Study Plus.

Study Plus is a five- to six-term programme that is timetabled during the school day 
for at least two lessons a week – typically pupils opt for it as part of the school’s 
option programme.

Study Plus is planned as a sequence of around 20 English or mathematics units or a 
mixture of the two – each unit lasting three to four weeks.

Teaching in each unit is focused by a cluster of curricular targets that have 
been identified as relevant to the group and individuals by using the English and 
mathematics progression maps.

There is support for the Study Plus teacher through training and materials.

Pupils’ learning is supported by another adult, e.g. a teaching assistant or learning 
mentor who is attached to the group.

There are close links to the main learning in English and mathematics lessons.

Study Plus: what’s flexible

The school should determine the following aspects based on an assessment of the 
Study Plus pupils:

the structure of the course (e.g. the English and mathematics balance);

the place within the school timetable;

the curricular targets;

the content of the units;

the choice of texts and resources.

•

•

•

•

•

•

•

•

•

•

•
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Extract from draft Study Plus Handbook

Section 2

Study Plus sample English units: introduction

An effective way of planning the work for Study Plus is in units that last from six to eight 
lessons. Each unit is based around an idea that will engage the interest of the group and 
will provide an appropriate context for learning focused on an aspect of English that is 
important for the pupils’ progress. The learning focus is always defined by a cluster of 
curricular targets from the English progression map.

The eight sample units (one printed here and a further seven on the CD-ROM) seek 
to exemplify this. They are not, however, designed to be ‘off-the-peg’ teaching plans 
because a very important principle that underpins Study Plus is that work should be 
planned around a specific group of pupils. 

The purpose of the materials in this section is, therefore, to provide you with ideas that 
you can adapt to your own class and context; ideas that may also help to inspire you to 
come up with your own units based on local material of special interest to your pupils. All 
the planning on the CD-ROM is available in a form that allows teachers to adapt it easily.

Study Plus planning model: English

On page 36, you will find a model that could underpin 20 units of Study Plus English. It 
is based on aspects of English that are important pathways for progression and is linked 
to the English progression map via the curricular targets. Some units have a part 1 and 
part 2. Part 2 units are at a higher level than their part 1 counterparts and can be used 
after part 1 in order to take pupils further on this aspect, or can be used without part 1 if 
pupils are already at the higher level and the targets are more appropriate.

Teachers can use this planning model to select units that best match the needs of their 
group as a whole. From page 39 is an example of how the 20 units in the planning 
model might be turned into actual units based on topics designed to engage the interest 
of the pupils. The eight units with shading are the ones that are fully exemplified in the 
pages that follow.

Features of the Study Plus unit planning

The sample teaching plans are set out in a consistent way. This has been done for 
clarity, not to suggest that this planning format must be used. Most lessons follow the 
well-known four-part lesson model and include a starter and plenary. While this is a 
good lesson design, it must be used flexibly and it is expected that teachers will 
adapt these plans to maximise learning in their own context. 
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Other features of the lessons are:

lesson objectives which are relevant to the unit’s curricular targets;

interactive teaching approaches;

use of modelling by the teacher where appropriate;

use of guided group work;

planned deployment of the TA in a range of roles;

use of the remember, model, try, apply sequence where the focus is introducing 
or consolidating a particular skill.

All these are features that have been promoted through the Key Stage 3 Strategy, but 
National Strategy English consultants will be able to advise if you are uncertain about any 
of these features.

The units encourage the use of Assessment for Learning (AfL) approaches. Each unit has 
a set of key assessment questions. These questions are shared with the pupils at the 
outset and can be used during and at the end of the unit to underpin self-assessment, 
peer assessment and teacher assessment. The questions relate to the curricular targets 
and are a stimulus for reflection on what progress has been made towards these targets 
by individual pupils.

The lessons generally have some resource material to accompany them. This is so that 
you can more easily see how these sample lessons might work. We have not attempted 
to provide all the resources that would be needed for the lessons because we do not 
recommend that they are used ‘off the peg’. We think teachers will provide best for 
their classes by planning lessons around material that they have selected themselves 
and which is readily available in school. Nevertheless, all the units do have some useful 
resources and, where appropriate, these have been provided on the CD-ROM both as 
text and as slide presentations that could be used directly in the classroom.

Golden rules for planning Study Plus units

In school, units are planned to meet the needs of the specific Study Plus group 
and the individuals within it.

In every unit there is a blend of learning through talk, learning from text and learning 
through writing.

In every unit, there is a blend of shared, guided and independent work.

Apart from brief interactive starter sessions, all work designed to boost skills must 
take place in the context of relevant, purposeful and motivating reading and writing.

Where possible, all work should emphasise cross-curricular links and applications.

There is an emphasis on leading pupils towards independent work, producing 
quality outcomes that can be shared and celebrated.
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Study Plus planning model: English

Writing

GCSE English assessment objectives
AO3 Writing
Candidates are required to demonstrate their ability to:

communicate clearly and imaginatively, using and adapting forms for different readers and purposes
organise ideas into sentences, paragraphs and whole texts using a variety of linguistic and structural 

   features
use a range of sentence structures effectively with accurate punctuation and spelling.

i.
ii.

iii.

Units with writing targets

Planning and paragraphs 1
Curricular target cluster:

Show my reader how I have organised my ideas by using paragraphs.
Plan my writing so that I know how it will develop all the way through.

GCSE AO3(i), (ii)

•
•

Planning and paragraphs 2
Curricular target cluster:

Always use paragraphs and try to link them together clearly.
Link paragraphs together so my reader can see clearly how my piece of writing is developing.

GCSE AO3(i), (ii)

•
•

Style 1
Curricular target cluster:

Add more detail to my writing to make it clearer and more interesting.
Plan my writing so that I am using an appropriate style.

GCSE AO3(i), (ii)

•
•

Style 2
Curricular target cluster:

Sustain an appropriate style right through my writing and adapt the conventions of the text type 
where this will add originality and interest.

GCSE AO3(i), (ii)

•

Better sentences 1
Curricular target cluster:

Vary my sentences in length and structure.
Use a wider range of connectives to show the links between my ideas.
Use commas correctly in long sentences.

GCSE AO3(iii)

•
•
•

Better sentences 2
Curricular target cluster:

Choose to write the kinds of sentences that will give the effect I want.
Use commas and other punctuation correctly in longer sentences to help the reader follow my 
meaning.
Connect the sentences within paragraphs so that my meaning and purpose are clear.

GCSE AO3(iii)

•
•

•
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Better words 1
Curricular target cluster:

Choose more words that will have an impact on my reader.
Use adjectives and adverbial words and phrases to add detail, interest and variety to my writing.

GCSE AO3(i), (ii)

•
•

Better words 2
Curricular target cluster:

Always choose the best words to match the subject of my writing.
Choose my words carefully and ambitiously so that my writing is precise and has an impact on the 
reader.

GCSE AO3(i), (ii)

•
•

Better spelling 
Curricular target cluster:

Identify my most common spelling mistakes and find my own way to reduce them.
Check my writing for the mistakes I commonly make.

GCSE AO3(iii)

•
•

Improving accuracy
Curricular target cluster:

Check my writing for the mistakes I commonly make.
Use commas and other punctuation correctly in longer sentences to help the reader follow my 
meaning.

GCSE AO3(iii)

•
•

Reading

GCSE English assessment objectives

AO2 Reading
Candidates are required to demonstrate their ability to:

read with insight and engagement, making appropriate references to texts and developing and 
    sustaining interpretations of them;

distinguish between fact and opinion and evaluate how information is presented;
follow an argument, identifying implications and recognising inconsistencies;
select material appropriate to their purpose, collate material from different sources, and make cross      

    references;
understand and evaluate how writers use linguistic, structural and presentational devices to achieve         

    their effects, and comment on ways language varies and changes.

i.

ii.
iii.
iv.

v.

Units with reading targets

Finding and using information 1
Curricular target cluster:

Find the main ideas in a text and support them with evidence.
Find quotations which could support my ideas.
Skim and scan to find information quickly.

GCSE A02 (i), (iv)

•
•
•
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Finding and using information 2
Curricular target:

Pull together information from a range of non-fiction texts and decide which parts might be relevant 
for my purpose.

GCSE A02 (i), (iv)

•

Responding to whole texts 1
Curricular target cluster:

Explain why I like or dislike a text.
Use a range of imaginative reading strategies when I read.

GCSE A02 (i)

•
•

Responding to whole texts 2
Curricular target cluster:

Understand the writer’s point of view in a text I am reading.
Comment on the way a writer puts across a point of view in a text.
Follow some themes and ideas throughout a whole text that I am reading.
Understand that a text may have more than one meaning.

GCSE A02 (i)

•
•
•
•

Reading between the lines 1
Curricular target cluster:

Read between the lines to infer the writer’s meaning.
GCSE A02 (i), (ii), (iii)
•

Reading between the lines 2
Curricular target cluster:

Make sure I can find evidence in the text to support my inferences.
Use a short quotation within a sentence to show that I can refer closely to a text.

GCSE A02 (i), (ii), (iii)

•
•

Understanding how texts work 1
Curricular target cluster:

Understand the connection between the purpose of a text and its layout and organisation.
GCSE A02 (i), (v)
•

Understanding how texts work 2
Curricular target cluster:

Explain why I think a text has been organised in a particular way.
Understand that a writer can create different types of narrators in fiction texts.

GCSE A02 (i), (v)

•
•

Understanding how writers use language 1
Curricular target cluster:

Pick out and comment on some of the words chosen by the writer.
Explain why a writer has chosen certain words or phrases.

GCSE A02 (i),(v)

•
•

Understanding how writers use language 2
Curricular target cluster:

Comment on the way writers’ choices affect the reader’s response.
Understand how the small decisions a writer makes can contribute to the bigger picture.

GCSE A02 (i),(v)

•
•
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Study Plus sample units overview

An example showing 20 possible units of work for Study Plus English based on the long-
term planning model. Full sample plans for all the units shown with a shaded background 
are included on the CD-ROM.

Units focused on writing targets

Curfew
(Planning and 
paragraphs 1)
Pupils write a 
persuasive letter and 
magazine article.

Pupils learn that a 9pm curfew is to be put in place in their town by the 
police because of recent bad behaviour by groups of teenagers. Pupils write 
a formal letter to the headteacher to persuade her/him to intervene with the 
police on their behalf. They also write an article for a magazine with a youth 
audience in which views on the curfew are expressed more forcefully and 
emotively. 
Targets

Show my reader how I have organised my ideas by using paragraphs.
Plan my writing so that I know how it will develop all the way through.

GCSE AO3(i), (ii)

•
•

Ask the expert
(Planning and 
paragraphs 2)
Pupils design 
a sequence of 
presentation slides or 
website pages.

Pupils design a sequence of presentation slides or website pages which 
inform and explain about an area of interest to an unfamiliar audience. For 
example, pupils could inform a given audience about a topic from one of their 
GCSE subjects, or could choose a subject of personal interest outside the 
school curriculum. The emphasis is on creating clear links between the texts 
that appear on different slides or web pages.
Targets

Always use paragraphs and try to link them together clearly.
Link paragraphs together so my reader can see clearly how my piece of 
writing is developing.

GCSE AO3(i), (ii)

•
•

Pulp fiction
(Style 1)
Pupils write the start 
of a ‘tough guy’ 
detective story.

Pupils are asked to submit the first five paragraphs of a detective story to a 
magazine editor. There’s a cash advance for those accepted for publication. 
The unit begins with a comparison of two extracts – one from a novel by 
Raymond Chandler and one from a contemporary text from the same genre. 
Pupils then revisit ways of adding detail to sentences and investigate a range 
of text extracts for style focusing particularly on features that contribute to 
formal/informal styles before writing their own piece.
Target

Add more detail to my writing to make it clearer and more interesting.
Plan my writing so that I am using an appropriate style.

GCSE AO3(i), (ii)

•
•
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Review it!
(Style 2)
Pupils become critics 
and write reviews, 
experimenting with 
different writing styles.

Pupils become critics, write reviews and experiment with different writing 
styles. They explore a variety of reviews from different publications before 
writing their own reviews. The focus moves on to developing pupils’ written 
style in a wider context and also to exploring where reviews might feature in 
other subject areas.
This unit is relevant to writing in other curriculum areas where pupils are 
required to write in order to analyse, review and comment. It helps pupils 
understand the distinctive features of formal and informal writing styles.
Target

Sustain an appropriate style right through my writing and adapt the 
conventions of the text type where this will add originality and interest.

GCSE AO3(i), (ii)

•

Postcards
(Better sentences 1)
Pupils write in 
response to a 
postcard they have 
chosen (imagine, 
explore, entertain).

Pupils make a display of pictures, each with a piece of written text designed 
to add to the viewer’s enjoyment and experience of the picture. If possible, 
the postcard texts should be word processed as they will be used for 
an exhibition. Pupils could be taught to use the ‘track changes’ feature 
to enable them to see the drafting process; this is helpful for peer- and 
self-assessment.
It will be possible, depending on pupils’ interests, to make links to writing with 
this purpose in other curriculum areas, such as history, geography, and art 
and design. 
Targets

Vary my sentences in length and structure.
Use a wider range of connectives to show the links between my ideas.
Use commas correctly in long sentences.

GCSE AO3(iii)

•
•
•

Trailers
(Better sentences 2)
Pupils will compose 
a voice-over and a 
synopsis in response 
to a movie trailer they 
have chosen (inform, 
explain, describe).

Pupils broadcast a selection of movie trailers each with an adapted voice-
over. They also write a synopsis designed to inform the viewer about the 
forthcoming film. It will be possible to make explicit links to other subjects 
through the teacher’s choice of trailers and to relate the targets to more 
effective writing in other subjects.
Targets

Choose to write the kinds of sentences that will give the effect I want.
Use commas and other punctuation correctly in longer sentences to help 
the reader follow my meaning.
Connect the sentences within paragraphs so that my meaning and 
purpose are clear.

GCSE AO3(iii)

•
•

•

Carry no 
passengers
(Better words 1)
Pupils respond to 
some powerful visual 
images and this 
focuses reflection on 
their use of words.

Pupils respond to some powerful visual images and this focuses reflection 
on their use of words. Techniques to improve dull writing and expand word 
choices sit alongside games and emotive writing. Pupils learn to choose their 
words so that their writing ‘carries no passengers’ and vocabulary choice is 
precise. The unit produces a working display as a long-term resource and 
helps pupils to realise that ‘mere words can express…’
The unit has relevance to writing in many other curricular areas where the 
choice of appropriate and accurate vocabulary will improve the quality of 
writing for a wide range of purposes but particularly writing designed to 
inform, explain or describe.
Targets

Choose more words that will have an impact on my reader.
Use adjectives and adverbial words and phrases to add detail, interest and 
variety to my writing.

GCSE AO3(i), (ii)

•
•
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Doing it up!
(Better words 2)
Pupils write a 
specification for a 
‘makeover’ of their 
room or vehicle.

Following a competition win, pupils can have their room or vehicle ‘done 
up’ by professionals. Pupils deliver an oral recount describing either an 
ideal home or car, talking a friend through a ‘guided tour’ of the property 
or vehicle, before exploring the importance of precise, detailed and 
unambiguous language in writing. Pupils then write a precise contractual 
specification outlining the required changes for the team responsible for 
making improvements.
Targets 

Always choose the best words to match the subject of my writing.
Choose my words carefully and ambitiously so that my writing is precise 
and has an impact on the reader.

GCSE AO3(i), (ii)

•
•

The sweet spell of 
success
(Better spelling)
Pupils prepare for 
and take part in a 
spelling based game 
show in which teams 
compete.

Pupils prepare for the game show by studying common spelling mistakes, 
analysing their own writing to identify their own brand of spelling mistakes 
and understanding how their own learning style can help them overcome 
some of these spelling pattern errors. Outcomes for pupils will include 
spelling-based peer- and self-assessment, through team work in the form of 
a game show.
Targets

Identify my most common spelling mistakes and find my own way to 
reduce them.
Check my writing for the mistakes I commonly make.

GCSE AO3(iii)

•

•

Proofing to 
improve
(Improving accuracy) 
Pupils will take the 
part of a team of 
reporters/journalists 
contributing articles to 
a newspaper/journal.

Pupils will take the part of a team of reporters/journalists contributing articles 
to a newspaper/journal. Having identified, with the help of their teacher and 
TA, which aspects of their own writing in English and in other subjects need 
improving in terms of accuracy, pupils will focus on writing and proofing their 
own work to deadlines in order to improve awareness and control over the 
accuracy of their written work. 
This unit is relevant to writing in all curriculum areas as it focuses pupils 
on the need to maximise the accuracy of their writing so that they are 
communicating effectively to their intended reader.
Targets

Check my writing for the mistakes I commonly make.
Use commas and other punctuation correctly in longer sentences to help 
the reader follow my meaning.

GCSE AO3(iii)

•
•
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Units focused on reading targets

Information trail 
poster
(Finding and using 
information 1)
Pupils make a poster 
which shows how 
they have found and 
used information on a 
topic of their choice.

Pupils select a theme from a range of abstract nouns such as friendship, 
love, terrorism, homelessness. They search for and read texts on their 
topic, selecting the most relevant. Extracts from these, annotated where 
appropriate, are pasted on a large sheet together with a short piece of text 
written by the pupil which summarises their ideas on the topic linked to their 
reading. 
Targets

Find the main ideas in a text and support them with evidence.
Find quotations which could support my ideas.
Skim and scan to find information quickly.

GCSE A02 (i), (iv)

•
•
•

Up, up and away
(Finding and using 
information 2)
Pupils research a 
character to prepare 
for a balloon debate.

Pupils research a character of their choice; they could be historical, 
contemporary, a sporting hero, a celebrity, a scientist. They look at how to 
select evidence from a range of sources drawing together information which 
will then be used to present a case for allowing their character to remain in 
the balloon. 
Target

Pull together information from a range of non-fiction texts and decide 
which parts might be relevant for my purpose.

GCSE A02 (i), (iv)

•

Reality reads
(Responding to whole 
texts 1)
Pupils read and 
review a range of 
texts in the context of 
a reality TV show.

Pupils nominate texts for inclusion in a reality TV show library. Pupils record 
their ‘diary-room’ extracts and evict unpopular texts. The unit includes 
a range of texts: fiction, non-fiction, magazines, poems, journals and 
newspapers. Short extracts of film, radio and TV programmes are used to 
engage pupils, and internet sites such as www.coolreads.com, www.boox.
org.uk, www.kidsreview.org.uk are useful resources.
Targets

Explain why I like or dislike a text.
Use a range of imaginative reading strategies when I read.

GCSE A02 (i)

•
•

Mind reader: on 
the psychiatrist’s 
couch
(Responding to whole 
texts 2)
Pupils express their 
response to texts 
through role-play.

Pupils read a range of short texts, both fiction and non-fiction, and, in pairs, 
produce dialogues taking on the roles of author and psychiatrist. Pupils bring 
out the writer’s viewpoint, exposing any obsessions or bias.
Targets

Understand the writer’s point of view in a text I am reading.
Comment on the way a writer puts across a point of view in a text.
Follow some themes and ideas throughout a whole text that I am reading.
Understand that a text may have more than one meaning.

GCSE A02 (i)

•
•
•
•

Text detective 
journal
(Reading between the 
lines 1)
Pupils read a range of 
texts and record their 
inferences in a journal.

Pupils read a range of texts and record their inferences in a journal. The 
detectives carry a heavy case load – some of the evidence (fiction and non-
fiction) from which they have to draw conclusions is about people, some is 
about places, some is about events.
Target

Read between the lines to infer the writer’s meaning.
GCSE A02 (i), (ii), (iii)
•
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Fingerprints in the 
dust
(Reading between the 
lines 2)
A second outing for 
the text detectives but 
the new boss requires 
better evidence 
and more formal 
paperwork.

A second outing for the text detectives, but the boss now requires better 
evidence and more formal paperwork. Pupils focus on using a range of 
fiction and non-fiction texts, searching for and documenting those traces of 
evidence that a writer leaves behind, those fingerprints in the dust from which 
we can infer what the writer’s intentions are and the effects he/she wants to 
create. 
Targets

Make sure I can find evidence in the text to support my inferences.
Use a short quotation within a sentence to show that I can refer closely to 
a text.

GCSE A02 (i), (ii), (iii)

•
•

Computer game 
layout
(Understanding how 
texts work 1)
Pupils design a flier 
for a new computer 
game.

Pupils will read a range of non-fiction texts linked to computer games 
including instruction booklets, screens from games that include text, 
advertisements, magazine and newspaper articles. They annotate texts 
for layout and organisation and produce their own flier with annotation or 
commentary to explain the layout.
Target

Understand the connection between the purpose of a text and its layout 
and organisation.

GCSE A02 (i), (v)

•

Murder and 
menace
(Understanding how 
texts work 2)
Pupils annotate 
texts to show 
understanding 
of layout and 
organisation.

Pupils read a range of fiction and non-fiction texts based around the theme 
of crime. They investigate the differences between the text layout and 
organisation of newspaper stories, crime prevention leaflets/posters, real-life 
crime stories, and web-based resources. In the role of editor they annotate 
texts explaining how and why they are organised for an intended audience. 
Targets

Explain why I think a text has been organised in a particular way.
Understand that a writer can create different types of narrators in fiction 
texts.

GCSE A02 (i), (v)

•
•

Wish you were 
here
(Understanding how 
writers use language 
1)
Pupils investigate 
the language of 
holiday marketing 
and demonstrate 
what they learn in a 
presentation.

Pupils prepare to make a presentation in the role of workers from an 
advertising agency who need to persuade a holiday company that their 
writing will be effective in marketing a range of holidays. Pupils study 
language as used in holiday and tourist attraction publicity. They build an 
understanding of certain language features and their effects and learn how to 
explain this orally and in writing. 
Targets

Pick out and comment on some of the words chosen by the writer.
Explain why a writer has chosen certain words or phrases.

GCSE A02 (i),(v)

•
•

Wish you weren’t 
here
(Understanding how 
writers use language 
2)
Pupils edit material 
for a ‘Holiday horrors’ 
website.

Pupils explore how writers use language to influence the reader through 
reading and analysing a variety of fiction and non-fiction texts which deal 
with disasters, both real and imagined. They then take the role of the editor 
of a ‘Holiday horrors’ website who has the job of spicing up the accounts of 
holidaymakers who have had a terrible time but write about it in a dull way.
Targets

Comment on the way writer’s choices affect the reader’s response.
Understand how the small decisions a writer makes can contribute to the 
bigger picture.

GCSE A02 (i),(v)

•
•
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Study Plus English sample unit of work

Postcards (Better sentences 1)

Curricular target cluster

Vary my sentences in length and structure.
Use a wide range of connectives to show the links between my ideas.
Use commas correctly in long sentences.

•
•
•

GCSE English assessment objective

A03 Writing

(iii) use a range of sentence structures effectively with accurate punctuation and spelling

Unit assessment questions (to be shared with pupils in advance)

Does my piece of writing add value to the picture for a potential visitor to the 
exhibition?

Is the sentence structure varied?

Is there an effective use of connectives?

Did I use commas effectively to clarify meaning in longer sentences?

Unit topic

Picture postcards – pupils will write in response to a postcard they have chosen 
(imagine, explore, entertain).

The aim is to make a display of pictures each with a piece of written text designed to 
add to the viewer’s enjoyment and experience of the picture. If possible, the postcard 
texts should be word processed as they will be used for an exhibition. Pupils could be 
taught to use the ‘track changes’ feature to enable them to see the drafting process; this 
is helpful for peer- and self-assessment.

It will be possible, depending on pupils’ interests, to make links to writing with this 
purpose in other curriculum areas, e.g. history, geography, art and design. 

•

•

•

•
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Unit overview

Lesson Lesson overview Homework

1 Introduction to the topic
Introducing the curricular targets

Select postcard

2 Quality sentences; personal targets

3 Features of effective descriptive writing
Sentence structure and use of connectives
Notes on selected postcards

4 Descriptive writing modelled
First draft writing

First drafts completed

5 Commas in longer sentences
Peer feedback on first draft writing
Final draft writing

Complete final draft writing

6 Peer assessment of final drafts against targets
Sharing of writing, celebration, teacher feedback

Note: Teachers could decide to add one or two additional lessons to this sequence. 
These could be fitted in after lesson 4 and/or after lesson 5. The two main purposes of 
these lessons would be to:

strengthen cross-curricular links; 

allow pupils more time to complete written work independently and/or consolidate 
sentence writing skills. 

These additional lessons could have a ‘workshop’ format in which pupils work 
independently while the teacher and teaching assistant have planned conversations with 
individuals or small groups to review how pupils are applying new learning in their other 
subjects. This process could usefully include discussing writing recently undertaken 
in other subjects and/or writing tasks that will need to be completed shortly. These 
conversations are designed to complement work done with pupils by the teaching 
assistant, e.g. in lesson 3.   

•

•
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Lesson 1

Objectives To introduce the picture-postcard topic
To introduce the unit’s curricular targets

Starter
5 minutes

Play a sentences game with the class. Pupils take turns to complete the 
sentences orally to make up a continuous narrative. The teacher starts the 
narrative, e.g. I was walking to the shop because…
and then supplies the linking words/expressions:
Although…
As I got there, I…
In spite of…
Running through my mind…
I wondered if…
Finish by discussing what kind of words because, although, as, if etc.

Main
30–40 minutes

Introduction 
Begin by explaining the topic. The aim is to make a display of pictures each 
with a piece of written text designed to add to the viewer’s enjoyment and 
experience of the picture. The postcard texts should be word processed if 
possible as they will be used for an exhibition (e.g. in the corridor or library).
Show class a large portrait picture, e.g. Self-portrait with Bandaged Ear by 
van Gogh (borrow it from the art department or use a site such as Portrait 
Gallery or Imperial War Museum to find a suitable picture). Explain how it is 
possible to write descriptively about a picture so that you add interest to it. 
Ask the class some questions about the person shown in the picture saying 
they must invent the answers, e.g. ‘What is he thinking?’ and ‘What is he 
going to do in the next few minutes?’ Say that you could use ideas like this 
when writing about the picture. 
Using a word processor and the whiteboard, begin drafting a piece of 
writing about the picture (or show one you made earlier) using the ideas but 
expressing them in a series of simple sentences all beginning with the subject 
(see example resource 1.1).  
Initiate discussion – pairs then whole-class – on the way sentences have 
been used and the impact of this on the reader, i.e. dull and repetitive.
Show class the cluster of targets that this unit of work addresses  
(resource 1.2).

Development Independent
Pupils write notes and questions showing what they 
do and don’t understand about each curricular target. 
They begin working independently but can share their 
notes with a partner when complete. If there is time, 
they should review some of their previously completed 
written work in the light of these targets.

Guided
Teaching assistant supports a selected group through 
the same work as the independent group

Individual support
The teacher could work individually with one or two 
pupils helping them to relate the targets to their own 
previously completed written work.
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Plenary
15 minutes

Class discussion of the curricular targets and their relationship to the more 
effective writing required for GCSE grade C or better. Teacher lists key 
questions about the targets that pupils have raised. Some may be dealt 
with immediately or starred for further attention next time. Pupils should be 
clear about their own strengths and weaknesses as writers in relation to the 
three curricular targets. Show the class a variety of websites where they can 
access art or show a variety of postcards (as available from bookshops). Say 
they can each have one of these or they can select their own for next lesson. 
Suggest that it will be better if they all select one which interests them and 
that they must bring a card or a colour print to next lesson.

Lesson 2

Objectives To turn notes into sentences that are varied in length and structure and which 
do not always start with the subject.
To consider personal targets.
To introduce ‘track changes’ as a means of demonstrating improvement in 
writing (optional).

Starter
10 minutes

Pupils write quick notes about their chosen pictures in response to oral 
prompts from the teacher:

What is the most important object in the picture?
What is happening in the picture?  
Why is it happening?
If there is a person/animal in the picture, what can they hear?
What are they thinking/feeling? 
What are they going to do in a minute?

•
•
•
•
•
•

Main
40 minutes

Remember
Remind pupils of the targets and turn to the notes pupils wrote on them last 
lesson. (Make a note of any remaining uncertainties to plan in additional skills 
teaching where necessary.)

Model
Model for pupils the redrafting of the unsatisfactory piece of writing they 
saw last lesson (e.g. resource 1.1). See resource 2.1 for an example of the 
process. Using ‘track changes’, model the use of connectives, sentences 
that do not begin with the subject, and commas to mark clause/phrase 
boundaries.

Try
Ask pupils to redraft the rest of the passage (resource 1.1) in the same way.

Apply
Ask pupils to turn one of their notes/ideas on their picture from the start of 
the lesson into two quality sentences: a simple sentence starting with the 
subject and a longer, more interesting sentence, trying to use one or more 
connectives and using commas where necessary. Suggest they should not 
start with the subject for this one. Use resource 2.2 as a prompt if required.

Plenary
10 minutes

Ask some pupils to read/display their quality sentences. Ask pupils to say 
when and why they used commas in the longer sentences. Discuss the effect 
on the reader when sentences have variety.
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Lesson 3

Objectives To add interest by using sentences of different lengths in descriptive writing.
To use different connectives to join my ideas.
To be aware of the techniques effective writers use in description.

Starter
10 minutes

The Sentence Game. Show a simple sentence (e.g. resource 3.1). Pupils 
have to change it depending on the instruction given on the cards (resource 
3.2), e.g. change the main verb, change the connective, start with an adverb, 
add a subordinate clause. Discuss throughout how the effect on the reader is 
influenced by the changes.

Main
40 minutes

Introduction (20 minutes)
Show pupils an image with a written description (e.g. resource 3.3). The 
teacher shares the text with pupils by reading it aloud. Pair talk – is the 
description effective? Does the description help visualisation and add to the 
enjoyment of viewing the picture? How has the writer used connectives to 
link their ideas?
The teacher models identifying one or two effective features of the description 
in the sentences and begins to compose a class ‘checklist’. In pairs pupils 
identify other effective features. As a group decide on a checklist of effective 
features. Display it in the room.

Development Independent
Pupils write notes about their own postcards reminding 
themselves of what makes an effective description, 
e.g. ‘To describe the man’s movement I could start my 
sentence with an adverb. I could start the next sentence 
with a connective…’

Guided
Teacher supports a selected group through the same 
work as the independent group. This should be closely 
linked to their own personal targets for improving their 
writing at sentence level.

Individual support
The teaching assistant could work individually with one 
or two pupils helping them to relate the targets to their 
postcard/image and make links to writing that pupils are 
doing for other subjects.

Plenary
10 minutes

Pupils respond orally to the prompt: ‘Effective writers make sure that they…’ 
In pairs, pupils discuss their own cards and prompts they have made to 
themselves in readiness for their first draft in the next lesson.
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Lesson �

Objectives To interest my reader by using a variety of features of effective description.
To use a variety of sentences and a wider variety of connectives to join my 
ideas. 

Starter
10 minutes

Display the checklist of effective descriptive writing from the previous lesson. 
Pupils play ‘pass the card’ (have a selection of postcards available). In pairs 
pupils have to describe orally some features of the picture using ideas from 
the checklist, remembering to use connectives. 

Main
40 minutes

Remember
Take feedback on connectives that were used to link ideas and list them. 
Share a few oral descriptions agreeing on elements of effective descriptive 
writing. 

Model
The teacher shows the class a new picture she/he is describing then models 
the first few sentences orally before writing, referring explicitly to the key 
features of effective descriptive writing (e.g. resource �.1). 

Try
Pupils write the next sentence in the description as a complex sentence. A 
few sentences are shared and there is brief discussion about the different 
choices a writer can make.

Apply
Establish the length of the piece of writing you are expecting from pupils and 
reiterate its purpose, which is for display, to add enjoyment to the viewing 
of the postcards. Using word processors if possible, pupils draft their own 
description of their selected card. As they write they are clear about their own 
personal targets.

Plenary
10 minutes

Use one pupil’s writing to discuss as a class. Use key questions to support 
the process:
Does the piece of writing add value to the picture for a potential visitor to the 
exhibition?
Is the sentence structure varied?
Is there an effective use of connectives?
Are commas used effectively to clarify meaning in longer sentences?

Homework Pupils complete the draft of their writing piece for homework.
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Lesson �

Objective To use commas correctly in longer sentences.

Starter
5 minutes

Human sentence game: groups of pupils holding cards move round to make 
sentences, moving again to make changes (examples of cards in resources 
�.1 to �.3). Working in groups, pupils make a complex sentence putting 
commas in the correct place, e.g. when a sentence starts with a subordinate 
clause use a comma to mark off the main clause. Discuss the correct use of 
the comma. (See prompts in resources �.� and �.�.)

Main
30–40 minutes

Introduction (20 minutes)
Using ‘track changes’ on a word processor the teacher continues to model 
the writing process by redrafting the description for a postcard. Make explicit 
the changes that you are making keeping the focus on audience and purpose. 
In pairs pupils share their first draft taking notes of feedback from peers.

Development Independent
Using word processors if possible, pupils redraft work 
until they are satisfied that success criteria have been 
met. Pupils should be clear about their own individual 
targets as they write.

Guided
Teacher supports a group (selected for a focus on 
a common target) through the same process as the 
independent group.

Individual support
During this lesson and the next, the teaching assistant 
takes the opportunity to talk with individual pupils about 
writing in other subjects, asking pupils to explain where 
they might usefully apply what they have learned about 
sentences.

Plenary
15 minutes

The teacher shares his/her final draft with class, talking through changes that 
have been made, comparing the first draft with the final one and making close 
reference to success criteria. The use of ‘track changes’ will be very helpful 
to discussion about improvements made to the writing as all additions and 
deletions will be identified.

Homework Pupils complete their final drafts.
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Lesson �

Objectives To assess work against curricular targets. 
To identify strengths and know what to do to improve writing further.

Starter
10 minutes

Pupils pass their piece of writing to a peer who has to explain what they think 
the picture will be like (pictures are hidden) by just reading the description. 
Show the pictures and pairs discuss. Is the writing informative, lively and 
descriptive? Does the writing add enjoyment to viewing the exhibition?

Main
35 minutes

Remember
Ask pupils to remember the key curricular targets and their own individual 
targets for this unit. Which two sentences do you feel particularly pleased 
with? Are commas used correctly in complex sentences? In pairs discuss 
whether pupils feel they have achieved their own targets.  

Model
Look at one pupil’s piece of writing. 
Identify strengths and weaknesses and talk about the next target for the 
pupil. Discuss the need for focusing on positives and being clear about what 
could be done to the writing to ensure that it meets the criteria for higher 
levels.

Try
In pairs, pupils peer assess work against criteria. 

Apply
Pupils make final adjustments to their writing using key questions as support:

Does the piece of writing add value to the picture for a potential visitor to 
the exhibition?
Is the sentence structure varied?
Is there an effective use of connectives?
Are commas used effectively to clarify meaning in longer sentences?

•

•
•
•

Plenary
15 minutes

Pupils traffic-light curricular and personal targets. Pupils display work and 
celebrate success.

Resources

Here is an overview of all the example resources mentioned in the lesson plans. Teachers 
are encouraged to find their own texts and images to match the interests of their pupils, 
but these can be used if appropriate.

All resources that could be used directly with pupils (e.g. as handouts) can be found in 
print-friendly form on the CD-ROM.

Where appropriate, resources are also available on the CD-ROM in an enhanced form as 
presentation slides.
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Resource 1.1

‘Self-portrait with bandaged ear’ by Vincent van Gogh 1889

The man is indoors. He is wearing a coat and a hat with black fur on the 
front. The side of his face has a bandage on it. He is thinking back to an 
accident he just had. He is probably in shock. He is staring out of the 
picture like a madman. His face is pale. He has lost a lot of blood. He will 
probably collapse in a minute.

Resource 1.2

Targets for this unit of work

Vary my sentences in length and structure

Use a wider range of connectives to show the links between my ideas

Use commas correctly in long sentences

 Teacher resource 2.1

Redrafted sentences Teacher commentary

Although the man is indoors, he is wearing a coat 
and a hat with black fur on the front.

I can join these first two sentences together. 
I’m going to use a connective: ‘although’ would 
be good to start with. It shows that I think it is 
unusual for him to wear these clothes in the 
house. I could have started, ‘Although he is 
wearing a coat…’ But I don’t think that would 
be so good. What do you think? Notice that I’m 
putting a comma in after indoors. What does that 
do? etc.

A bandage is on the side of his face. I’m going to write a short simple sentence next. I 
want to emphasise the thing about the bandage 
because it’s the most unusual thing in the picture. 
In fact I’m going to start the sentence with the 
bandage to give even more emphasis.

Thinking about the accident he just had, probably 
still in shock, he is staring out of the picture like a 
madman.

Look at the way I’m writing this bit. Now what 
have I done here? Why did I do that? etc.

Because he has lost a lot of blood, the man’s 
face is pale and he will probably collapse in a 
minute.

I want to make clear that I think there is a link 
between his pale face and the loss of blood so 
I’m going to start with a connective… etc. 
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Resource 2.2 

To vary my sentences I can start with:

an ‘ed’   
Exhausted, the man slumped onto the chair.

an ‘ing’  
Looking through the window, the girl gazes out at the world.

 a connective 
Because he has been wounded, the soldier lies on the battlefield 
beneath the rearing horses.

a subordinate clause 
As it was every day, the train was jam packed with commuters.

an adverb 
Hurriedly turning away, the man shoves the money into his pocket.

a prepositional phrase 
Underneath the tree, two men are deep in discussion.

•

•

•

•

•

•

Resource 3.1

The boy got into the car.

The girl walked out of the door.
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Resource 3.2 – Changing sentences

Change the main verb Change the connective

Start with an adverb Add a subordinate clause

Shorten the sentence Start with a subordinate clause

Start with a prepositional phrase Move the subordinate clause

Resource 3.3 – see the PowerPoint files on CD-ROM. 

Resource �.1 – see the PowerPoint files on CD-ROM.

Resource �.1 – Clauses (write each clause on a large sheet of paper)

it was raining

the sky was grey

the man walked along the street

the girl got into the car

the sand was wet

the sun was shining

it was midnight

the summer was hot

the street was deserted

the night club was busy
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Resource �.2 – Connectives (write each connective on a large  
sheet of paper)

although             when                  however         because 

before            after                  since          whilst

Resource �.3 – Punctuation (write each punctuation feature on a large sheet 
of paper – you will need several of each)

comma         full stop              capital letter

Resource �.� – Using commas

We use commas:

before but in compound sentences;

to separate the subordinate clause from the main clause when it starts the 
sentence;

after a connective that links across or between sentences;

around additional information in a sentence that can be removed without affecting 
meaning;

to separate items in a list.

•

•

•

•

•

Resource �.� – Worked examples of the use of commas (exemplifying the list 
in resource �.�) 

The girl walked out of the door, but the boy got into the car.

As the boy got into the car, the girl walked out of the door.

The girl walked out of the door. Meanwhile, the boy got into the car.

The girl, throwing on her coat in a hurry, walked out of the door. 

The girl finished her coffee, threw on her coat, grabbed her bag and 
walked out of the door.
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Other useful National Strategy resources

Sentences – revised Literacy Progress Units (LPU)

Year 7 sentence level bank

Key objectives bank Year 7, Year 8, Year 9

Improving writing

Available to view/download from www.dfes.standards.gov.uk/keystage3/respub



Speaking and listening 



Speaking and listening 
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