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ABSTRACT

English language has been taught as a foreign language in Thailand for more than

a century and now occupies an important place at all levels of the Thai education system.

This study investigates the influence that the Thai language has on intermediate
level undergraduate students while they are engaged in individual unaided reading of a
varicty of English texts and determines what aspects of reading texts caused problems. It
aims to compare how often and for what purposes students resort to Thai with texts about
culturally familiar texts and culturally unfamiliar texts, as well as with different genres
and question types. The subjects are 20 second year teacher trainee students majoring in

English at Udon Thani Rajabhat University.

Student responses to the texts, retrospective interviews, and a questionnaire were
used as quantitative and qualitative data. For quantitative data, the SPSS program was
used to analyse the frequency of using the first language. the relationship between scores,
texts and quesiion types, as well as that between strategics. scores. question types and
problems. The use of content analysis with qualitative data from responses to tasks and
the interviews produced the means whereby student strategics and problems could be

categorised and findings in the qualitative data extended.

Students showed strong similarities in regard to what they do when reading. Thai
rather than Eng.ish was the language of thought across all groups. across all genres. text
types and question types. Texts and text preferences had a small cifect on scores. with
results being significantly higher for two of the culturally familiar texts and for the
narrative ahcad of the transactional and editorial genres. When reading. students used
their first language with all genres, text and question types to operate a similar range of
strategics for assisting decoding with scores revealing a moderate degree of assistance
from such usage. No difference was discerned in the type of strategies used by high,
medium and low achievers. and all groupings showed a bias towards the usc of bottom-
up strategics with top-down as well as bottom-up questions. Besides poor answering
techniques. the major problems discerned were those with word meanings, figurative

language. reference and tense.



These findings about what these EFL students thought and did while reading have
important implications for the understanding of second language reading. The
explanation of how differences in scores occur despite the evidence of similar approaches
can emerge from more specific work on how the many variables involved in the process

interact with one another.
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CLT : Communicative language teaching
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LI : The first language or the mother tongue

L2 : The second language or the foreign language
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CHAPTER ONE
INTRODUCTION

In the twenty-first century, the English language is used as an international
language around the world. and although other world languages exist. English is still the
most important one. Thus, the macro skills of English. listening, speaking, reading and
writing as well as other courses in relation to English are provided by Thai schools,
universities and other educational institutions to help the Thai people use and understand
English. However, reading is still a major problem with most students, especially those in
higher education. Thus, factors such as the use of the first language and the reading
problems which arise while students are reading English neced to be thoroughly
understood. The aim of this study is therefore to better understand what English major

undergraduate students do when they read English.

In this first chapter, information about Thai education, Udon Thani Rajabhat
University and its English courses, the teaching and learning of a second/foreign
language. English language teaching as well as English reading comprehension in
Thailand is presented. In addition. the purposes of the study and its significance are also

discussed.

1.1 Thai education

Education in Thaiiand, responding to the need to enhance people’s ability to cope
with the rapid changes associated with globalisation, has gone through a period of change
since 1997. This is also in response to the economic crisis in Thailand and neighbouring
countries. The current education system in Thailand is based on the 1997 Censtitution

and the 1999 National Education Act, the latter of which was revised in 2002.

The education system is classified into three types: formal education, non-formal
education and informal education. Formal education consists of basic education which
provides pre-primary. primary, lower secondary. upper secondary education, and higher
education which includes universities, institutes and colleges education.  Formal
cducation also covers both special needs and welfare education, and vocational

cducation. Non-formal education is provided by both public and private agencies and



institutions outside the school system. It covers pre-school. education for literacy. general
non-formal education such as short courses in vocational training and interest group
programmes. and quality of life improvement activities. Informal education, concerned
with individual interests, enables learners to learn by themselves. It is provided by
libraries. muscums, science and technology centers. and through scveral kinds of mass

media such as radio. television, newspaper. and magazines ("National Report." 2004).

English is the main foreign language taught for formal education as well as some
programmes of non-formal and informal education in Thailand. For tertiary level,
English has been taught as compulsory courses and elective courses for all students in
universities. institutes and colleges. Morcover, the Rajabhat universitics and other
universities also provide English courses for students majoring in English to serve the

community and country needs.

1.2. Udon Thani Rajabhat University and English courses

Udon Thani Rajabhat University, located in the northeast of Thailand. is one of
4] Rajabhat Universities in Thailand. His Majesty King Bhumibhol of Thailand
conferred the name “*Rajabhat University™ on 41 Rajabhat Institutes all over Thailand on
10 June 2004 ("The 2004 Rajabhat Universities Act." 2004). Udon Thani Rajabhat
University has re.nonsibilities as follows:

I.T o provide academic courses for both undergraduate and postgraduate education
in five faculties; Faculty of Education, Faculty of Humanitics and Social
Sciences. Faculty of Sciences. Faculty of Technologies, and Faculty of
Management Sciences.

2.T o conduct research opcrations for expanding cducaiion and community
development in the provinces of Udon Thani, Nongkhai. and Nong Bua Lamphu.

3.T o transfer technology for developing the areas and to conserve local arts and
culture.

4.T o serve communities and the neighbouring country, Laos. in academic activitics
such as seminar and training courses.

Udon Thani Rajabhat University provides several English courses for students majoring
in three English programmes (General English Programme, English Teacher Training

Programme and Business English Programme) as well as English Foundation courses for



all students. English teacher irainces have to study several English courses. for example,
listening and speaking. reading, writing, form and usage. drama and literature in order to
be English teachers afier graduating. Although these students have been exposed to
English for a long time, they still have problemns in every macro-skill. especially reading
skills. They cannot interpret. analyse. summarise and paraphrase readings such as
English text books, newspaper articles. and advertisements. This problem was indicated
by the English proficiency tests in reading English texts for [45 students majoring in
English programmes in the year 2003. The mean score for the mid-term test of Reading
Jor text interpretation was 53.22% and for the final test it was 69.43%. These scores do
not reach the necessary criteria of 70%, for the students majoring in English at Udon

Thani Rajabhat University (Sroinam. 2003).

There are many reasons for this problem. One of the most important reasons
suggested is the transfer of the Thai language. The main consequences of this for the
development of second language reading problems are the differences between the two
systems in such arcas as idioms and figurative language. grammatical structure and
cultural background. Even though the transfer from the Thai language can be an obstacle
for acquiring reading skills, it can also be an aid to English language learning. For
cxample, arcas of similaritics between the two languages such as in coordination and
basic structures. that is, subject + verb + object can help students understand English
texts. In addition. student background knowledge concerned with Thailand can assist the
understanding of students in reading culturally familiar texts. Therefore. in this research
the issue of to what extent and how transfer from the first language (L.1) is used in
reading second language (1.2) texts together with problems arising when reading will be

examined in relation to the development of reading skills.

1.3 Teaching and learning a second / foreign language

Although some schools and universities in Thailand provide bilingual English-
Thai education. most of them still restrict English to courses as a foreign language. As a
consequence the problem for these educational institutions is that student English

proficiency is low.



1.3.1 English language teaching

Nowadays. English language teaching (ELT) is affected by globalisation. Global
media and businesses expand all over the world and they can be relocalised to meet the
needs of different parts of the world (Warschauer, 2000, 512-513). ELT is also an
important business for globalisation. For example, Crystai (1997, 103) points out that
over 400.000 people took English language examinations conducted by the British
Council in 1995 and there were 120,000 students learning English and other skills using

English in British Council teaching centres throughout the world.

IHence. linguists. theorists. language educators, language teachers and book
publishers all strive to discuss and/or make available the best method to teach English.
Over the last twenty years communicative language teaching (CLT) has been the popular
approach to teach languages in the English speaking world and most language teachers
adopt CLT for teaching or at the least some aspects of it. At the same time linguists.
theorists and cducators attempt to create syllabuses. incorporating its principles. It is
believed that the theory of CLT can be used to support the use of classroom activities.
which focus on lecarning language through communication. using authentic and
meaningful communication for classroom activities, developing communicative fluency.
integrating different language skills for communication. and learning through creative
construction involving trial and error (Richards & Rodgers. 2001, 172). In addition.
Johnson and Johnson (1998. 68-73) mention five core characteristics for CLT. that is.
appropriatencss  of  communicative  situation. message focus for  activitics.
psycholinguistics processing such as cognitive and other processes. risk taking by

encouraging learners to guess and learn from crrors. and engaging in free practice.

Although CLT reflects the views of modern linguists and rescarchers, it cannot be
entirely appropriate for all ELT situations around the world (Burnaby & Sun, 1989;
Coleman. 1996. 219-238: Li, 2001. 149-165). Thus, scveral new approaches have been
designed to solve the problem of lack-of-fit between CLT and local conditions. A context
approach is an important new approach which emphasises many aspects of the context
such as students’ attitudes and cultural expectations. In accordance to this approach, it is
alleged that CLT neglects the context which is a necessary aspect of language pedagogy
and that CLT is not suited in all its aspects to every situation. The context approach lcads

teachers and learners to consider the whole context and adapt the methodology and



materials to suit the situation. Bax (2003, 278-287). for example, claims that context
analysis skiils should be developed in order to discern varied learner needs, wants. styles
and strategies. coursebooks. local conditions as well as the classroom. school and
national cultures. The context approach may be able to establish a new option for
teaching English in the Thai context by its insistence that local conditions must be taken
into account when planning a course. It is the intention of this study to establish greater
knowledge about what some aspects of those local conditions are, especially those

relating to student rcading processcs.

1.3.2 English reading comprechension in Thailand

The English language in Thailand is taught in a context where English is a foreign
language, becausc people in Thailand do not use English in their daily lives. As students
have few opportunitics to use English outside an English class. they have problems in
using all the macro-skills in English. Studies in Thailand have indicated that Thai
students experience considerable difficulty in reading comprehension in regard to many
subskills such as finding the main idea and supporting detail, sequencing understanding,
compare-contrast/cause-cffect relationships, drawing conclusions. and predicting
outcomes, as well as the skills of inferring and understanding of connectives used in texts
(Sopprasong, 1989, 3-4: Sutta. 1994, 2: Youngjermjantra, 1994, 2). In addition,
Sretasathiern (2003. 3-4) found that students at a university level have problems with
interpreting clliptical sentences when reading English science and technology textbooks.
As a result, linguists. educators and teachers of English in Thailand have been aticmpting
to find ways to remedy this deficiency. which is considered a key one in terms of carcer

nceds.

In relation to CLT. Stern (1993. 177-204) indicates that the communicative
activities syllabus involves the use of communicative activities in the language classroom
and aiso outside the classroom. Authentic communication will be an objective of learners
in the classroom such as talking in English so that learners can later participate in real
communication including activitics outside the classroom such as class trips or exchange
visits to another community. From these activitics, learners of a second/forcign language
can acquire the sccond/foreign language as if they are acquiring their first language by

the regular use of English.



English language teachers in Udon Thani Rajabhat University have been adapting
CLT principles in order to enhance the efficacy in the teaching of English to students.
They have been trying to usc interactive activities in teaching reading skills in a
classroom and encouraging students to usc authentic communication as well as authentic
materials in a classroom and outside the classroom. However, students still do not come
close to being able to read authentic texts inside or outside a classroom. Thus, students

still have problems in reading comprehension and reading for text interpretation.

Therefore, there may be a case for reflecting upon the value of some of the CLT
principles. IFor example. students are urged to think and talk in English as far as possible
whereas the reality may be that this disregards their normal learning style. Aebersold &
Field (1997, 21-33) hold a contrary view to CLT on this matter and instead promote the
idea that the role of L1 in learning English should not be ignored. Hence, the role of the
Thai language in reading comprechension will be examined in this study for finding the

way for helping the comprehension of Thai students.

1.4 Purposes of the study

The purposes of the study are:
1. To investigate the use of Thai amongst year 2 undergraduate English majors when
reading English texts and the reflections of the students on the use of Thai and

reading comprehension.

[£%)

To determine whether and to what extent students use Thai according to genre, text

1y pe and question type.

(o]

To determine with which genre and text type the students obtain better scores.

4. To determine whether a stated preference for text type has an effect on scores.

N

To investigate the reading processes used by the students by cate_orising the stated

use of strategies and the types of problems cxperienced when reading.

1.5 The significance of the study

The problem of reading comprehension of Thai students is that students
frequently cannot comprehend and acquire benefit from English texts. Misunderstandings
often arise when students read English texts, newspaper articles or advertisements. There

are many possible reasons for this problem and one of these relates to student use of their



mother tongue, Thai, whilst reading. Therefore. this study will examine the nature of

language and content transfer, as well as other aspects of the reading process. in order to

rcach a greater understanding of how the first language is used and intiuences Thai

undergraduate students whilst reading English texts. Increcased knowledge of this

particular English as a foreign language (EFL) group in Thailand can then feed into

better understanding of the second language reading process and improved teaching and

learning in such a context.

1.6 Intended outcomes

I~

6.

The intended outcomes are:

Identification of the extent and nature of the use of the Thai in English reading
comprehension and the student reflection on the use of Thai and how Thai assists
reading comprehension.

Evidence about whether the use of Thai varies in accordance with differences in
genre, text type and question type as well as with which genre and text type the
students obtain better scores.

Evidence about whether a stated preference for text type has an effect on scores.
Evidence about the usc of strategies of using Thai in English reading comprehension
as well as whether the use of Thai in implementing strategies is linked to the
students’ attainment of better scores.

Evidence about whether the use of formal schem: or content schema is more
prominent for students reading English texts.

Examination of linguistic areas where Thai students experience comprehension

difficultics in reading English.



CHAPTER TWO

REVIEW OF LITERTURE

Four categories of rescarch literature have been identified as being related to this
rescarch. Firstly, second language acquisition theory, which indicates how Thai and other
students learn the skills necessary to read in a second language, is introduced. Secondly,
culture-specific factors. which influence all language learners and most particularly
adults as in this study, are examined. These include transfer of the first language, Thai, as
well as the transfer of ideas. Thirdly. models of second language reading are discussed
including reading comprehension processes and reading models. These models can help
explain how readers comprehend written texts. Finall_, research concerned with the study

itself 1s treated.

2.1 General theories relating to second language acquisition

New theories about second language acquisition (SLA) have been developed in
the last forty years. These theories attempt to describe how people learn and acquire a
second language (L2) or languages other than their first language (LI) as well as what

happens in the learner’s mind when acquiring the L2.

The term second language acquisition (SLA) refers to both the subconscious and
conscious processes by which the second or foreign language is learnt in natural or
instructed situations (Ellis, 1985, 13). Nunan (1991, 1) also refers to the fact that SLA
can occur in both tutored or untutored surroundings. and in second or foreign language
settings. SLA is the result of many factors relating to both the learner and the learning
situation (Ellis, 1985, 13). It is a complex process, involving elements which at this stage
cannot be reliably delineated. In the case of this study, English is being acquired in
tutored or untutored environments inside and outside the university. However. the former
context involving teaching is the one with the stronger influence because rural Thai

students have little contact with English beyond the classroom.

According to Krashen (1982, 21-30; 1985, 79-81: 1989. 8-10). learning is

different from acquisition. It is a conscious process which focuses on tutored settings that



teachers prepare for the learners both inside and outside the classroom. The conscious
process in learning is different from a subconscious process found in L1 acquisition
which focuses on acquiring the L2 by natural and instructed settings inside and outside
the classroom {Cook, 1993, 53-54; Larsen-Freeman & Long, 1991, 139-140). However,
the L2 can atso be acqui. d from learning, if students obtain suitable input in the L2, for
instance. comprehensible texts for reading comprehension. If students receive more
input. they will also acquirc more of the L2, as shown in Krashen's work.

“Only comprehensible input is consistently effective in increasing

proficiency, in other words, more comprehensible input results in more

language acquisition and literacy development. More skill-building, more

correction, and more ouiput do not consistently result in  more
proficiency. " (Krashen, 1994, 48)

In terms of Krashen's input hypothesis, lcarners can achieve their SLA by joining
previous input, present competence and prior experience, with new input and trying to
understand the meaning of combined input (Krashen, 1985. 3-4). This recent
comprehension hypothesis which refers to subconscious acquisition resulting from
understanding messages when people read or listen (Krashen, 2002, 395-404; 2004, [-
16) is linked to the input hypothesis. Krashen claims that students can acquire grammar
from comprehensible input. Ellis (1997, 4-5) agrees that input in the second language is
one of the primary external factors for SLA and language learning cannot occur without
some input. for instance. the authentic language of written text or of native-speaker
communication. From these hypotheses. Thai students can acquire L2 when they can

connect their prior knowledge of English and experience to the print materials they read.

Nevertheless. input alone is insufficient for learning and opportunities for output
are also necessary. According to Swain (1995, 125-126). output can assist SLA in three
ways. Learners try to speak or write English utilising some feature of language that they
lack in the target language. a process which results from and improves a consciousness-
raising function. Second. learners can check their conscious thinking about the language
by trying out a rule and secing whether it leads to the successful use or negative
feedback. Third. learners can examine their own output by identifying problems and
discussing the means in which the second language can be used. As applied to the

reading class in Thailand. this means that students need to be able to talk about the



readings and develop their own strategies for discovering ideas and dealing with any

problems that arise.

An understanding of what is happening in the learner’s mind while receiving
input and producing output in the new language is difficult to obtain. Here Krashen's
affective filter hypothesis is pertinent in relation to the conditions necessary o receive
comprehensible input. He suggests that comprehensible input is inadequate for
acquisition The learner has to allow the input in and this will be concerned with ...
affective filter which can work as a mental block to prevent the learner from
understanding and completely utilising the comprehensible input, he/she obtains for
SI.A. When the learner is unmotivated, lacking in self-confidence, and anxious, his/her
filter is up and prevents him/her from acquiring the new language. On the other hand. the
atfective filter can be down and allow the comprehensible input in when he/she has high

motivation, sclf-confidence, and low anxiety (Krashen, 1082, 30-32: 1985, 3-4).

Filter

Input o ... _. >[ [AD |——= Acquired Competence

(Krashen. 1982, 32)

The diagram shows that input is the first variable in SLA and the affective filter
can prevent or lead input to the Language Acquisition Device (LAD), which is the
ordinary language learning ability or innate knowledge of language rules (Cook, 1993,
54). Sharwood Smith (1994, 18-19) and Crain & Lillo-Martin (1999, 4-6) point out that
the LAD helps to direct learners in the language acquisition. It could be considered that
along with L1 learners whose LAD assists in making sense of input from their parents.

L2 students use their LAD to make sense of input and thus acquire language.

Therefore, by providing language input consisting of comprehensible texts such
as culturally familiar texts related to Thai context. Thai teachers arc setting up
opportunities for students to activate their ability to form new understandings of the
language by their search for meaning. Using culurally familiar texts can help students

reduce their anxiety and increase their self-confidence as well as the motivation while



reading. The use of L1 in thinking process should not be forbidden when students read
L2 texts. Thus the affective filter will be low enough for allowing the comprehensible
input in and reaching the LAD. This process in turn leads to the comprehension of the

English texts and ultimately to SLA.

Morcover, Allwright and Bailey (1991, 120-124) claim that negotiated interaction
can stimulate language acquisition as well as comprehensible input. Therefore, teachers
and learners should talk about the content of the readiug text at the stage of pre-reading

in order to connect the students’ existing knowledge to the knowledge found in the text.

According to Ellis (1997, 4), the theories already mentioned help to describe the
process of SLA but they do not fully explain it. Ellis points out that internal factors such
as the learner's first language as well as histher knowledge about the world are an

essential complement to the referred external factors.

“Na theory of 1.2 acquisition is complete withowt an account of
L1 transfer.” (Ellis, 1994, 341)

Krashen's comprehension hypothesis  also  predicts  that L1 can assist
comprehension when it is used to make input more comprehensible (Krashen, 2002, 395-
404; 2004, 1-16). Therefore, the next section of this review deals more closely with the
internal culture-specific influences which affect adult learners in Thailand learning a

second language.

2.2 Second language acquisition, culture-specific influences

Understanding external factors alone will not lead to a solution to the problems in
developing reading comprehension skills for Thai students. Important internal factors
also influence the development of the English reading comprehension process for Thai
students. An important area for consideration consists of culture-specific influences such
as language transfer and transfer of ideas. In the case of this study, transfer from the Thai
language and transfer of ideas will be explained in order to broaden the understanding of

second language reading comprehension.



2.2.1 Language transfer

Language transfer is the influence of the LI on SLA resulting from the
similarities and differences between the two languages (Odlin, 1989, 37). This concept is
used to explain the effects of the L1 on the L2 rather than the effects of the L2 on the LI
(Cook, 1992, 579; Gass. 1984, 115-131; Jarvis, 2000, 245-309; Jarvis & Odlin, 2000,
535-556: Kellerman, 1995, 125-150: Selinker & Lakshmanan, 1993, 197-216: Sharwood
Smith & Kellerman, 1986. 1-9). Understanding of language transfer from the L1 to the

L2 will help explain how the learners of L2 comprehend second language texts.

Language transfer analysis s different from  contrastive  analysis.  While
contrastive analysis compares the system of the LI and the L2, transfer analysis
investigates the way the learner’s language (L1) influences the learner’s use of the
second/foreign language (L2). The similarities of L1 and L2 are more important than the
differences because the learner tries to connect his/her new learning task to histher
existing knowledge from their LI (Encyelopedia of language and linguistics, 1994, 740-
742). Language transfer cannot be found only from L1 to L2 but also from L1 to L3 and
L2 to L3 (DeAngelis & Sclinker, 2001, 42-58: Dewacle. 1998. 471-490: 2001, 69-89:
Ecke. 2001, 90-114: Fuller. 1999, 534-561: Hammarberg, 2001, 21-41: Herwig, 2001,
115-137).

Therefore. it is suggested in this study. the L1 can assist the L2 learner in reading
comprehension, because 12 learners still have the knowledge of their LI, for instance.,
knowledge about vocabulary and grammatical structure, in their mind e.g. students in

Thailand can make use of their understanding of

. Structures such as Subject - Verb - Object which help learners to discern the

same pattern in an English sentence

19

The way two basic words can be joined to form a compound word with a new
meaning, for example. the Thai word for “hospital” Roong + phayabaan = place +
patient care, and the word for “librarv’ hong + samut = room + notebooks, books
is common in Thai. Understanding of thiv in Thai is the basis of understanding
compound words in Enghish such as micro + phone = microphone and suit + case

= suitcase.



Language transfer is an important factor in second language learning from both a
positive and a negative aspect. [t is assumed that where the first language and
second/foreign language are similar, positive transfer occurs and is particularly obvious.
However, where there are differences between the first language and the second/foreign
language. the learner’s first language knowledge may interfere with the acquisition of the

second/foreign language. This is called negative transfer (Ellis, 1994, 302-303).

Both positive transfer and negative transfer can affect comprehension while
reading in the L2, Ringbom (1987, 58) agrees that positive transfer will be an aid to
second/foreign language learning and says it is more common in languages which share
similar syntax and lexis (Ringbom, 1987, 92). He identifies cross-linguistic influence into
two types. overt and covert. Overt cross-linguistic influence depends on perceived
similarities between L1 and L2 and is divided into transfer and borrowing whereas covert
cross-linguistic influence derives from lack of perceived similarities between L1 and L2.
For overt cross-linguistic influence. transfer involves similarity of patterns of L1 and L2
and learners can use it to fill gaps of knowledge whereas borrowing involves similarity of
forms of lexical item of L1 and L2 reflects lack of control to use the meaning of words in
L1 wrongly to similar words in L2 (Ringbom, 1987, 50-52). He sclects overt cross-
linguistic influence, transfer, as being of greater importance in reading comprehension.
According to him, language transfer occurs when the reader notices a similarity between
what he is reading and the existing knowledge of L1 and makes use of the same to reach
decisions about the meaning of the text. Ringbom (1992, 87) defines transfer in this
instance as “the influence of Ll-based elements and 1.1 based procedures in
understanding and producing L2 text.” The extent to which students make use of this L1
asset, is dependent on a number of factors as indicated below (Ringbom, 1987, 58-65).

1) Stage of learning; the role of the L1 in 1.2 learning is most important during the
carly stages of learning,

2) Individual characteristics of the learners; the extent of the transfer load will va.y
with the individual characteristics of the learner,

3) Individual stxles of learning; some learners are extremely successful in learning
L2 because they can connect the knowledge from the L1 to L2 learning.

4) The learner's knowledge of other languages; the L1 and other languages the

learner knows may also be reflected in learner language.



S) The learner’s age and the mode of learning; adults tend to make more use of the
L1 than children,

6) Type of utterance; planned utterances may show more cross-linguistic influence
than unplanned utterances and often translate from the L1 to the L2 where cross-
linguistic influence is especially strong.

7) Level of linguistic analysis; cross-linguistic influence varies depending on both
transfer load and the different linguistic levels being analysed.

Ringhom’s typology of learner differences is an indication that the SLA process
and the degree to which the first language is involved in the case of each learner vary, the
amount of L1 transfer being dependent on age, stage and mode of learning, the learner's
knowledge of L1 and other languages, and the individual char=cteristics of the learner. In
terms of this group of Thai learners, several of Ringbom's indicators suggest that
language transfer is likely to be important. The first reason is that L1 is most important in
L.2 learning during the carly stages of learning. Therefore. it is assumed that language
transfer is a strategy which Thai students will use from the beginning to the intermediate
stages. Furthermore as the age of these students is between 19 and 21, like the adults
mentioned in the fifth descriptor, these subjects may be influenced more by the Thai

language than children learning a second language.

Several other writers in the field have pointed to the fact that transfer from the
first language influences L2 learning in general and reading comprehension in particular.
O'Malley, Chamot. Stewner-ManZanares, Kupper and Russo (1985, 33) indicate that the
use of L1 is the basis for understanding and/or producing L2. Qdlin (1989, 26) believes
that positive transfer is a facilitating influence. based on similarities such as similar
vocabulary between the first language and the second language. This is confirmed by
Nation (1990, 262) who points out the similarity of vocabulary in L1 can lead a learner o
guess a great number of words in L2. Hancin-Bhatt and Nagy (1994, 289-310) also agree
that L2 learners transfer their L1 vocabulary knowledge to complete their L2 vocabulary
tasks. Morcover, Faerch and Kasper (1986. 49-65) and Poulisse and Bongaerts (1994,
36-57) claim that L1 lexical items can be unintentionally transferred to L2 during carly
stages of L2 learning. In the case of the Thai language, as there is little similarity
between English and Thai vocabulary, students are at some disadvantage in tvansferring

such knowledge from actual words, although this may not apply to concepts.



However, language transfer alone cannot adequately explain how L1 has an effect
upon L2 reading comprehension. There is a second internal factor which is important to
the process of comprehension. This factor, the transfer of ideas, can also help to explain

how L2 learners comprehend new information.

2.2.2 Transfer of knowledge

Another important culture-specific influence on second language reading is the
transfer of knowledge or schema. Schema, or knowledge of the world and the language
system, that is organised and stored in L1 in the reader’s mind, can help him/her to

comprehend and interpret texts easily.

Background or prior knowledge affects comprehension processes in all receptive
situations including reading comprehension. Sequera (1995, 49) indicates that reading
text involves interaction between the text and the reader's existing knowledge. The
reader arranges and stores background knowledge, which is called schemata, in his/her
mind and. as he/she reads, interprets new information with its help. Rumelhart (1980, 33-
38) and Carrell & Eisterhold (1988, 73-92) point out that written texts do not have any
meaning in themselves. but readers find and construct meaning with the assistance of
their own previous knowledge. Schemata are chunks of knowledge in a reader’s mind
which are activated in the reader’s effort to understand the world. They include the
reader’s knowledge about a topic, familiarity with both the text structure and content
used in a text. and understanding of how to think about and discuss ideas drawn from the
text. The reader uses this information to interpret the information received from sensory
input such as reading, to determine goals. and to direct the information in the mind.
Schemata consist of the reader’s knowledge of objects. situations, events, actions and
sequence of actions which readers can connect to new information and can vary

according to the different individual’s interpretation (Ryder & Graves, 1998, 17-20) .

According to schema theory, schemata are divided into two types. Formal schema
refers to background knowledge about the formal and rhetorical organisational structure
of different types of texts, such as differences in genre. Content schema refers to
background knowledge about the content area of texts (Carrell, 1983, 5-34).
Understanding processes, involving the use of schemata during comprehension, can help

to explain how Thai readers connect to their background knowledge and are involved
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during comprehension in two processes, assimilation and accommodation (Conley, 1992,
55-59). The process by which the reader recognises and remembers some particular facts
is assimilation, such as recalling the tradition of celebrating Thai New Year while
reading a new text about Thai New Year in Australia. and then creating a broader view of
the meaning of the meaning of Thai New Year celebrations. The process in which a
schema is used to reconstruct and interpret information in text and in the reader’s mind to
form new concepts is accommodation; for example, using the background knowledge
about celebrating Thai New Year to relate to new information about New Year
celebrations elsewhere, and then creating a new interpretation of New Year celebrations.
In addition, Conley mentons that teachers who understand the processes of assimilation
and accommodation of schemata have more chance to help students learn to comprehend

texts they read (Conley. 1992, 58).

In terms of the reading class. second language readers should be encouraged to
relate their schemata to the new information they read. Steffensen & Joag-Dev (1984, 48-
61) state that students should not translate every word for its individual meaning, but
process it in chunks and guess or make predictions about what they are reading and relate
to their schemata. Carrell and Eisterhold (1988, 73-92) point out that good readers can
link their schemata with the new information they read in the text. Students can casily
acquire new information if the new information matches their schemata because
“comprehending a reading text can be casy if the new information matches the reader’s

available schema™ (Conley. 1992, 58).

Before looking more closely at the actual reading process. it should be noted that
Vivian Cook sees these theories relating to LI influence as part of a whole system of the
student retaining access to L1, whilst processing new input. According to Cook, this is “a
usable access system for tapping both languages™ (Cook. 1992, 571}, which students use
to carry out the two processes of code-breaking and decoding. Code-breaking is
concerned with creating knowledge of the language in the mind. It is a process of
acquiring the knowledge of an L2 by trying to understand the messages which lead to an
understanding of L2 rules. Decoding is concerned with using prior knowledge or
schemata or trying to understand or produce messages by using schemata. In this way
“transfer is a source for both code-breaking and decoding™ (Cook, 1992, 581). This

explanation indicates that while reading L2 text. students engage in constructing



knowledge in their mind and then trying to link their background knowledge or schemata

to the new knowledge.

In sections 2.2.1 and 2.2.2 the two important culture-specific influences of
language transfer and schema theory have been discussed, although it could be said that
the two language components, language transfer and formal schema. both  refer o the
structure of the language or how the language is organised to give meaning. This later
arca could therefore be combined and as a result. the view is taken that for the purpose of
this thesis the entire area can be called “formal schema™ a term taken from schema

theory.

2.3 Second language reading

Second language reading is a more complex process than first language reading
because several additional fuctors are related to comprehension, including transfer of the
first language or even other languages. Understanding of how learners become proficient
in utilising language transfer for second language reading may help provide greater
understanding of models of the second language reading process. such maodels for the

most part deriving from first language reading comprehension research.

2.3.1 Models of the reading process

Reading is a cognitive process which involves a reader. a text. and the interaction
between a reader and a text. There are three important models of the reading process
which assist the understanding of how readers work to extract meaning from text: the

bottom-up model. the top-down model and the interactive compensatory model.

Bottom-up model or text-based processing: This model of the reading process s
concerned with the reader’s focus on the smaller units of the text. especially on the
words, phrases, and sentences in the text. It begins with the smallest unit and fNinishes
with the largest unit of meaning. In this model a reader scans all the words in a phrase or
a clause before constructing iis meaning (Cohen, 1994a, 213-214: Dubin, Eskey. &
Grabe. 1986, 11-13; Paran. 1997, 1-3). According to Carrell (1988, 101-103). bottom-up
processing starts with decoding small linguistic units such as phonemes. graphemes and
words, and constructing meaning from the smallest to the biggest units and then mixing

schemata and present predictions according to the information in the text. It is also called
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text-based or data-driven reading. Most Thai students in the carly and intermediate stages
tend te use bottom-up skills in reading by translating from English into Thai word by
word (Chandavimol, 1998, 31-42). This method of processing helps to explain how it is
the practice for Thai students to comprehend L2 texts by starting with the smallest unit of

meaning in a sentence and then relating this to their schemata.

Top-down model or knowledge-based precessing: This model of the reading
process is concerned with approaching a text based on background knowledge. language,
or textual schemata that the reader might connect to that particular text. Comprehension
begins with the higher levels of processing. and proceeds to the use of the lower levels
(Cohen, 1994a, 213-214; Dubin, Eskey & Grabe, 1986. 11-13; Paran, 1997, 1-3). This
description of the reading process helps o explain how some L2 readers comprehend
texts by starting with the higher levels and proceeding to the lower levels of processing.
Top-down processing involves students in making the predictions about the text by using
buackground knowledge or schemata of the reader to comprehend the L2 texts (Carrell,
1988. 101-103). Readers have to relate new or unexpected information from the text to
their existing knowledge in order to understand the text (Acbersold & Field. 1997, 18). In
addition. readers do not read every word in the text, but make predictions about the next
group of words. Readers learn to guess the meaning of the words or phrases from their
prediction in what is called the psycholinguistic approach to reading (Goodman. 1967,

126-135).

Interactive model and the compensatory assumption.: This model suggests the
interaction of bottom-up and top-down processes. Good readers utilise the two reading
models of bottom-up processing or decoding of text. and top-down processing or
apphication to the text and background knowledge of the readers. They construct meaning
by using information from all sources of meaning including the two languages through
the mixing of these two processes. The readers use texts as input and achieve meaning as
output by interacting with the text (Boothe & Walter, 1999, 1-2). The interactive model
of reading is thus very much concerned with the schemata of readers. It draws on schema
theory 1in which the reader and text interact with the reader using his/her background
knowledge and new knowledge from the text o achieve meaning (Grabe, 1991, 375-
406). Interaction refers to the complex process whereby both bottom-up and top-down

skills complement one another (Adams & Collins, 1979, 11-12. Anderson & Pearson,



1988. 37-55: Carrell, 1988. 101-102; Dubin, Eskey & Grabe 1986. 11-13. Rumelhart,
1977, 573-603: 1980. 33-58: Rumelhart & Ortony, 1977, 99-135).

In relation to interactive theory. Stanovich (1980, 33-71) points out that the
interactive model is a process based on information, derived at the same time from
several knowledge sources such as orthographic knowledge, lexical knowledge, syntactic
knowledge. semantic knowledge. and schema. During this integrative process, the several
component sub-skills of reading can support one another in a compensatory way. Some
readers might rely on higher-level contextual or top-down factors to compensate for a
deficit such as word recognition at a lower-level or bottom-up process. Alternatively,
some readers with good bottom-up skills can use this ability to assist with any lack of
content knowledge at the higher-level (Stanovich, 1980, 63). Moreover, Rumelhart
(1977, 573-603. 1980). 33-58) claims that an interaction or a combination of bottom-up
and top-down processing leads to the most efficient processing of texts. In addition,
Spiro (1979, 118-122) suggests that successful readers regularly alter their model of
processing based on the needs of particular text and situation, whereas unsuccessful

readers tend to rely on only one model of reading.

These three models of the reading process can help to explain how readers
construct meaning and how poor readers compensate for their deficits. [n order to
understand more about the actual operations of the process, aspects of reading processing

within the models will be discussed.

2.3.2 L.evels of reading processing

When readers read in their L2, they utilize the same process as when reading in
their L1 but they have to perform different operations. Cohen (1990, 77-80) identifies the

two major levels as recoding and decoding and explains these in the following way.

I. Recoding level; All readers are involved in recoding. They change written
«ymbols into sounds. In L1 reading, it is unnecessary to read all letters in a
word because L1 readers can identify the word from some letters in the word
and good readers can make use of their predictive skills. On the other hand.
L2 recoding at least in the early stages involves observing the letters in the

word more carefully than in L1. Moreover, L2 readers might make an error



while recoding because of their inadequate knowledge of the orthography of
the L2.

2. Decading level; Decoding is concerned with acquiring meaning from words
and phrases. There are four sub-levels at the decoding level; grammar,
information, discourse, and writer's intent.

a) The grammatical level: Readers have (o determine the importance of
the grammatical categories of the words, phrases, and sentences in a
text. They may identify words by their grammatical function such as
nouns, verbs, adjectives, or adverbs. They may also analyse the
syntactic role of sentences in the text. Skillful readers can
auiomatically undertake the grammatical analysis of the text while
carly L2 readers have to make a great attempt to d- it.

b) Informational level; Readers have to determine the basic information
and concepts which are being conveyed in a text. Readers need to
identify vocabulary as known, possibly known and unknown words in
order to understand the information of the text. L2 readers might take
much more time than L1 readers to do this.

¢) The discourse level; Readers have o deal with cohesion which is the
fit between parts of a text. Readers need to understand the
grammatical and/or lexical relationships between the different
clements of the text. They also have to deal with coherence which
involves determining the relationship between ideas in the text.

d) The writer's intent; This refers to the attitude and tone of the writer. It
may be casy to determine attitude and tone of the writer in an explicit
and clearly written text. In some texts, this might be difficult to
comprehend because some words are ironic or the writer is using
figurative language which L2 readers have never seen. Therefore, L2
readers who lack knowledge or awareness of figurative language tend
to ignore or misinterpret it.

These descriptions of the reading process. though not directly linked to the

previous theories on culture-specific influences, nonetheless support the basic concept

that readers need to utilise all their resources in a way that fits their particular strengths.



They therefore give greate: credibility to the underlying thesis that readers should use
their current linguistic and knowledge base for reading comprehension. Beyond that, they
point to ways in which the reading tasks in the methodology for study should be planned
to test the various decoding levels of Cohen which cover both top-down and bottom-uvp
skills. Further explanation of this is found in chapter three (see section 3.3.1, reading

comprehension iasks, pages 54-56).

2.3.3 Usc of reading strategies

In relation te reading in second language, readers try to use their own reading
strategices to assist their comprehension other than general reading strategies. In order to
understand the strategies used to comprehend L2 reading texts, language learning

strategies are considered.

Language learning strategies

Over the last twenty years rescarchers have been interested in studying about
learning strategies. Nisbet and Shucksmith (1986, 6) state that the term ‘strategies’ is
used to indicate a level above the term ‘skills'. Strategies are different from skills
because strategies have a purpose and cfficient learners have developed a range of
strategies which they can apply from their own style to accomplish the needs ol a specific
situation. Strategies also deal with learning for as Oxiord (1990, 8) indicates “learning
strategies’ are processes used by learners to facilitate the acquisition. storage, retrieval
and use of information. Learners use strategies to help make the learning process casier
and more successful. Oxford (1990, 9-10) and Williams & Burden (1997, 151-152)
summarise twelve key features of language learning strategies which are useful for
language learning:

{. contribute to the main goal of communicative competence hy fostering
grammatical  competence,  sociolinguistic  competence,  discourse
competence, and strategic competence

2. allow learners to become more self-directed or organise their own learning

3. expand the role of teachers as parent, instructor, director, manager, judge,
leader, evaluator, controller or doctor who can help the lack of knowledge

of students



4. are problem oriented or are used in reaction to a problem

w

are specific actions taken by the learners in response to a problem such as

guessing the meaning of a word

6. involve many aspects of the learner such as cognitive, affective and social
aspects

7. support learning both directly and indirectly

8. are not always observable

9. are often conscious but sometimes learners use appropriate strategies
artomatically

10. can be taught or can improve their learning through training

11, are flexible

12. are influenced by a variety of factors.

Learning strategies include two important kinds of strategies. cognitive and
metacognitive strategies (Williams & Burden, 1997, 148-149). Cognitive strategies are
mental processes used in learning or problem-solving. Metacognitive strategies involve
knowledge about cognitive processes and the regulatory processes such as planning,
prioritising, setting goals. self-management and evaluating their learning (Wenden &
Rubin, 1987, 23-25). These learning strategies are categorised into the two classes of
direct and indirect strategies. which are subdivided into six groups and 19 sets by Oxford,

Lavine and Crookall (1989, 31-32) and Oxford (1990, 17) as follows:

Direct strategies Indirect strategies

1. Memory Strategies 1. Meracognitive Strategies
A. Creating mental linkages A. Centering your learning
B. Applying images and sounds B. Arranging and planning
C. Reviewing well your learning
D. Employing action C. Evaluating your learning

2. Cognitive Strategies 2. Affective strategies
A. Practicing A. Lowering your anxicty
B. Receiving and sending message B. Encouraging yourself
C. Analysing and reasoning C. Taking your emotional
D. Creating structure for input and output temperature

M



3. Compensation strategies 3. Social strategies

A. Guessing intelligently A. Asking questions
B. Overcoming limitations in speaking B. Cooperating with others
and writing C. Empathising with others

An alternative classification for learning strategies, which can be used by second
language learners to facilitate the acquisition of the target language, has been provided by
O'Malley, Chamot, Stewner-Manzanares. Russo, & Kupper (1985, 567-568), Chamot &
Kupper (1989. 15-17) and O'Malley & Chamot (1990, 119-120).

Learning strategies
1. Cognitive strategies

1.1 Resourcing: Using second language reference sources such as dictionaries,
encyclopedias. or textbooks.

1.2 Repetition: Repeating a language model such as a word or phrase.

1.3 Grouping: Ordering, classifying or labeling words, terminology, or concepts based
on comnon attributes or meaning.

1.4 Deductionfinduction: Applying self-developed rules to understand or produce the
second language.

1.5 Imagery: Using mental or actual images to understand or remember new
information.

1.6 Auditory representation: Representing in one’s mind the sound of a word phrase or
sentences.

1.7 Key “+ord method: Remembering a new word in the second language by linking it
to a word in the first language that sounds like or thinking about homonym in the first
language.

1.8 Elaboration: Relating new information to previous knowledge, relating different
parts of new information to cach other, or making meaningful personal connection with
the new information.

1.9 Transfer: Using previous linguistic knowledge or previous skills to facilitate
comprehension or production.

1.10 Inferencing: Using available information to guess the meanings, predict

outcomes, or fill in missing information.



1.11 Note-taking: Writing down key words or brief concepts while listening or
reading.
1.12 Summarising: Making a mental, oral, or written summary of new information.
1.13  Recombination:  Constructing  meaningful  larger  language sequences by
combining known elements in new ways.
1.14 Translation: Rending ideas from the first language to understand the second
language.
2. Metacognitive Strategies
2.1 Planning
2.1.1 Advance organizers: Previewing the main ideas and concepts of the material
to be learned.
2.1.2 Directed attention: Deciding beforechand to attend in general to a learning
task and to ignore inappropriate distracters.
2.1.3 Functional planning: Planning for and rchearsing linguistic components
necessary to carry out a forthcoming language task.
2.1.4 Sclective attention: Deciding in advance to attend to specific aspects of
language input.
2.1.5 Self-management: Understanding the conditions that help one successful in
language tasks.
2.2 Self-monitoring: Checking one's comprehension of the input and checking the
accuracy and appropriateness of the output.
2.3 Self-evaluation: Checking the outcomes of one’s own performance against a
standard after completing the tasks.
3. Social and affective strategies
3.1 Questioning: Asking for clarification, explanations, rephrasing, examples, or
verification.
3.2 Cooperation: Working together in groups to solve a problem. pool information.
check a learning task, model a language activity, or get feedback from performance.
3.3 Self-talk: Reducing anxiety to do the language task.
3.4 Sclf-reinforcement: Providing a reward for oneself after succeeding in a language

learning task.



In relation to the two categories of learning strategies mentioned above, the
former is concerned with learning in general for both L1 and L2, whereas the latter is
related more closely to L2 learning. Although both lists are useful reference points for
this study, the former is rather too broad. The former defines direct and indirect
strategies. but this study is concerned basically with direct strategies and draws attention
to cognitive and some compensatory strategies. For the latter, this study also refers to
some of both the cognitive and metacognitive strategies. Both these well-known
categories of learning strategies appear to cover a wide range of language learning
situations and tasks including all four skills, whereas this study is concerned with the
reading skill only. In this case too students are deprived of outside resources and
personnel available in the classroom, for home study and the wider community and are
having to depend upon themselves alone. Thus, it would be expected that any strategy list

emerging would be rather narrower than these more general ones.

This study places the emphasis on a quite specific area, that is. on strategies of
using the first language, the Thai language. to assist students to overcome their obstacles
in reading L2 texts. The strategies will emerge from student reflections after reading
English texts in accordance with Johnson & Ngor's claim (Johnson & Ngor, 1996, 123-
140) that readers attempt to develop strategies in L2 reading because their L2 proficiency
is inadequate for the L2 task. These strategies may not have developed or be utilised to
the same degree in their L1 reading because readers do not require them to compensate
for the lack of grammaticai knowledge. In addtition. Skehan (1998, 264) states that the
strategies used by good language learners can be taught 1o poor readers so that they might
become more effective learners. Therefore, if certain strategies are used by the good

readers in the study they can be important strategies to guide other L2 readers.

Strategies used by the students and their connections with the preceding sets of
learning strategies will be discussed in chapter 9. However, strategices of using the first
language to facilitate L2 reading cannot help L2 readers in all cases because there are
some problems concerned with differences between the first language and the second
language. The next section will clarify contrastive analysis problems between the Thai

language and the English language.

2.3.4 Contrastive analysis problems



The Thai language and the English language are different in almost all aspects;
therefore. reading in English presents many difficulties for Thar readers. This section
relating to contrastive analysis problems in vocabulary, morphology. the noun phrase, the
verb phrase and sentence structure for Thai readers is included to provide a basis for later

commentary on what common problems are encountered by the students in this study.

2.3.4.1 Vocabulary

English vocabuiary deficit hinders L2 reader comprehension of the texts.
Lekawatana, Littell, Palmer, Scovel and Spenser (1968-1969. 118-138) state that Thai
learners  experience  problems in learning English vocabulary, especially with the
meaning and the use of individual words. They categorise vocabulary problems for Thai

learners into nine types as follows:

a) Words with no direct equivalent in Thai
Words with no direct equivalent in Thai such as greetings in English are used for specific
times of a day (good morning. good afternoon) but there is one formal sentence for
greeting in Thai. the use of grammatical words in English are used (I play the guitar. 1
play __ golf) but there is no article “the™ in Thai, the non-finite third person singular
pronuun “one” has no correlate in Thai (One should respect her parents.) and Thai does
not have these two word connectives — both...and, not only...but also. either...or,
neither...nor.

b) Word pairs with only one-word Thai equivalent
Many pairs of English words exist for which there 1s only one word in Thai such as
house-home. boat-ship. remember-recognise. prevent-protect, still-yet, and road-street-
avenue cause problems for Thai learners.

¢) Words or concepts with only partial Thai equivalents
Words with only partial Thai equivalents cause difficulty for the learners such as telling
time (Time in English is divided into am and pm but it is divided into four six-hour
sections in Thai), conjunction (English has more conjunctions than Thai) and negative
words in English cause confusion for Thai learners (nobody. no one. never. nothing,
nowhere and none).

d) Word groups commonly confused by Thai learners



Some pairs of words prevent Thai learners from comprehending texts such as most-
almaost, the other-another, whether-if-that. only-alone, cach-every-all, and new-news.

¢) Derivations
The form of words in English is confusing for Thai learners because there is no
cquivalent process in Thai such as interest-interesting, social-society, institute-institution,

bored-boring, surprised-surprising and incorrect-impossible-illegal-irregular.

f) Homonyms
There are many words in English which have more than one meaning such as right. miss,
dear. close. stand and just.

g} Prepositions
Prepositions cause many problems for Thai learners because the use of prepositions in
English is more complicated than in Thai.

h) Idioms
Most idiomatic expressions in English cannot translate directly into Thai so Thai learners
encounter difficulty with this aspect of English.

1) Words which have no direct equivaient in English
Thai learners often make mistaken comparison between the two languages where no

word to express a certain concept exists.

2.3.4.2 Morphology

Thai has almost none of the morphological patterns as in English. Lekawatana,
Littell, Palmer, Scovel and Spenser (1968-1969. 25-38) report  that the major

morphological patterns in English are concerned with three areas as follows:

a) Inflectional affixes consist of plural nouns. possessives., present tense and 3
person singular, past tense and past participle, and comparative and superlative degrees.

b) Derivational forms consist of changing part of speech, changing in meaning,
variation in “strong or irregular verbs ™ and variation in noun gender.

¢) Some particular kinds of English words are troublesome for Thai learners of
English such as case variation in pronouns (he. his and him) and variation in ordinal

number (first, second, third, fourth and fifth).



2.3.4.3 Syntax: noun phrase

In both Thai and English, some words can be both @ noun and a verb such as
“comb” (in both English and Thai). “brush™ (in both English and Thai). However, the
noun phrase is located very differently in Thai. Lekawatana, Liuell, Palmer, Scovel and

Spenser (1968-1969, 87-117) compare the nominal forms in English and Thai as follows:

a) Nanmes
In both English and Thai, there is a distinction between names, proper nouns and
common nouns. Names in English are not usually modified by articles, demonstratives,
genitives, adjectives, or relative clauses, but in Thai usually are. In English, names are
always capitalised but there is no capitalisation in Thai. Besides, Thai people are
generally introduced and known by their first names instead of their last names as in
English.
b) Pronouns

There are some differences in the way person and number are indicated in the two
languages such as I = /p"dm/ (male). /dic*an/ (female) and he & she = /k"aw/ (male &
female). For the pronominal forms, Thai has more pronominal forms which indicate
interpersonal relationships than English, such as those about age (/nd:/ for young girl in
Thaij and social position (/p"ri?on/ for the king in Thai). On the other hand, English has
more pronominal forms which indicate grammatical relationships than Thai, such as
possessive adjectives (my. your, his, her, its, our, your and their in English whereas
/K"3:pp/+pronoun is used in Thai), possessive pronouns (mine, yours. his. hers. ours. yours
and in English but noun+/k"3:n/+pronoun is used in Thai). indefinites (somebody.
someone, everybody. everyone, nobody and anyone in English but /k"on/ is used in
Thai). objective pronouns (me. us, you, him, her, it and them but none in Thai) and
reflexives (myself, ourselves, yourself, yourselves, himself, herself, itself and themselves
in English but /?e:y/ is used in Thai). Consequently, Thai learners usually have
difficulties in learning these forms because pronouns in English are inflected in a way

which is complex for Thai learners.



¢} Countable and uncountable nouns
There 1s no distinction vetween countable and uncountable nouns in Thai. Therefore,
Than learners experience problems with articles. plural suffixes and modifiers for
countable and uncountable nouns in English.

d) Determiners
There are three kinds of determiners in English that is articles, demonstratives and
gemuves whereas there are only two kinds of these in Thai that is demonstratives and
gemtives  Articles in English make it difficult to Thai learners because there are no
articles in Thai. Definite, indefinite and no articles cause confusion frequently (Smyth,
2001). Thus. the mis-understanding or omission of articles creates difficulties for Thai
lcarners For the demonstrauves, there are three demonstratives in Thai that is /ni:/ = this,
/man/ = that, and mo:n/ = yonder whereas there are four of these in English that is this,
these. that and those. The pre-articles. modifiers which are bound to articles,
demonstratives and genitives such as many of, all of and half of. are another cause of
crror. Furthermore, some of the problems for Thai learners concern the usage of genitives
in English such as my, your, their, John's, the King of Ireland’s.

¢) Relative pronouns
Since there are more relative pronouns in English than in Thai. Thai learners are usually
confused with using them in English. Thai has three relative pronouns 1, /s".r]/ and
/p"fx:/ whereas English has more that is that. which, who, whom. and whose. Deletion of
relative pronouns from relative clauses if the relative pronoun replaces the object of the
subordinated clauses in English is another difference between English and Thai.
Morcover, the use of appositive in English causes problems for Thai learners.

) Nominalisation
There are more patterns of nominalisation in English than in Thai especially in texts with
a high information content such as academic writing. Thai learners are usually challenged
with a vast veriety of nominalised forms in English which are used to signal differences
in focus rather than in meaning,

g) Compounding
As compound nouns are common in Thai. Thai learners do not experience difficulty with

these. However, some learners might have problems with the order of compound nouns
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in English such as milk chocolate - chocolate milk, station bus - bus station and dog
house — house dog.
h) Adjectives

There are many differences between adjectival modifications in English and Thai. In
English, predicate adjectives must be linked to a noun phrase by a copular verb but the
adjective simply follows the noun phrase without a linking verb in Thai. Adjectives in
English are pronominal adjectives whereas they are postnominal adjeciives in Thai. Both
the ordering of adjectives and modifiers and the comparison of adjectives cause difficulty

to Thai learners as well.

i) Intensifiers
There are more intensifiers in Thai than in English, therefore, Thai learners have less
trouble with intensifiers than other grammatical units. For example, some intensifiers in
Thai occur together with a certain adjectives such as /st yf):r]/ = extremely tall (/sd:y/
means tall and /j;):ql is an intensifier for the adjective "unl") and Mia miloktok/ (/Gal
means short and /maléktok/ is an intensifier for the adjective “short™).

J) Possessives
Possessive affixes are problems to speakers of Thai learning English because Thai
learners tend to use “of” with animate nouns instead of using possessive affixes,
Although some inanimate nouns use an “of" construction, Thai learners have problems
with the exception in which the possessive is a4 measure of ime or space in a possessive
noun phrase such as a year's leave (a leave of a year), an hour’s drive (a drive of an
hour) »nd a table’s length (the length of a table). When comparing these possessive noun
phrases with compound nouns such as «a four year holiday and a 24 hour day. the
possessive marker of apostrophe “'s™ is used to modify head nouns of possessive noun
phrases “year™, "drive” and “length™ (Kuiper & Allan, 1996)

k) Prepositions
There are more prepositions in English than in Thai. therefore, Thai speakers learning
English usually make mistakes in this area. Prepositions in English signal many different
kinds of case relationships and involve several grammatical units, nouns, verbs and

adverbs Besides. some prepositions are used differently in Thai and English such as at +
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tume. at/in + ume, verb + to + place. arrive + at + place and leave + place in English.
Additionally. Thai learners find it difficult to use since, for and during in English.
1) Numbers
Cardinal numbers usually cause confusion for Thai learners. They also encounter
problems with the higher numbers in English because Thai uses a new word for every
digit while English uses a new word for every digit up to one thousand and then repeats
“ten” and “one hundred™ as follows:
1 one /n'y/
10 ten /sip/
100 hundred /r3:y/
1.0G0 thousand /p"an/
10,000 ten thousand /mY:n/

100.000 one hundred thousand /s@:n/

The higher numbers also cause difficulties for Thai students as follows:

one million 1,000,000 (American & Britisk English =6 0's)

one billion 1.000.000.000 (American English = 9 0's)
1,000,000.000,000 (British English = 12 (0's)

one trillion 1,000,000.000,000 (American English = 120)'s)

1.000.000.000,000,000.000 (British English = 18 0's)
one quadrillion 1.000.000,000.000.000 (American English = 15 0's)
1.000.000,000,000,000.000,000,000 (British English = 24 0's)
m) Classifiers
There are more classifiers in Thai than in English. Most countable and uncountable
nouns for idioinatic usage of classifiers in English as niece, set and pair are classified by
determiners such as a book /ndgs’: nlg lem/ and a picce of cab.c /K"anom nly ¢"in/.
n) Existentials
The use of the words “it” and “there™ as introducing existential processes in English
cause problems for Thai learners because there is no such usage in Thai. These words
function as formal elements and have no meaning themselves, for example, "It's very

cold tonight™, and “There are many passengers on the bus™,
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2.3.4.4 Syntax: verb phrase

Differences in the verbal systems between English and Thai make it difficult for
Thai learners. Brudhiprabha (1968, 38-41) and Lekawatana, Littell, Palmer, Scovel and
Spenser (1968-1969. 61-86) point to the fact that Thai learners confront problems with
tense, mood, aspect. modality, verbal complements, adverbs and prepositions, linking
verbs and non-continuous verbs in learning English as follows:

a) Verb tenses, mood and aspect
A smgle Thai verb form can be used to express different English verb forms as follows:

o verh — unmarked tense in Thai can express present, past, presenl
perfect continuous and pasi perfect continwous in English,

o Jed# + verb - future tense in Thai can express future, presemt
continual and pasit continual in English,

o verb + Niw/ or verh + /(/u‘.'_\'/ + N/ - perfective in Thai can
CXpress present perfect-completion,

o past perfect completion in English, /k/'a:y/ + verb - habitual in Thai
can express present perfect habiteal and past perfect habitual in
English,

o /Jed + verh + /(Iaf‘)‘/ + Al w/ or time in Thai can express future
perfect and future perfect continuous in Enghsh, Aamlay/ + verh -
continuous can express present continuous and past continuous in
English,

o Jeas/ + /kamlay/ + verh - future continuous in Thai can express future
continuous in English.

Thus, That learners of English are usually confused about verb forms in English.

b) Modals
The one Thai modal /¢ is equivalent to many English modals. will, weould. shall and
showld in English; therefore, there is not much problems for Thai learners with these.
Modals can, could. may and might are not serious problems for the learners as well.
However, difficulty may occur in connection with tenses because modals swould and
could are not always past tenses as the learners think. Morcover, modals dare, need,

ought to, had better and would rather may cause difficulty for That learners of English.



¢) Verbal complements
Verbal complements are different in English and Thai as follows:

o V,+to+ Va(Vi+ Viin Thai)
For example, I want to dance.” in English
and “/chan (1) lsl)ku:n (want) tenram (dance)/" in That.

eV, +object + to + Va(Vy + conjunction + clause in Thai)
For example. T tell you to dance.” in English
and “/c"an (1) b:k (tell) hay (conjunction) k"un (you) tenram

(dance” m Thai

° V;+ V., -ing(Vy+ Vyor Va,V;yin Thai)
For example, I start working,” in English
and “/chan (1) rasm (start) "amga:n (work)/” in Thai,
or "I finished working,” in English
and "/c"an (1) thamna:n (work) st (finish)™ in Thai,
or I continued working.” in Enghsh
and “/chan () amnga:n (work) 13: (continue)/™ in Thai.
e Vi+tww+VsorVy+V:+-ing (V,+ Vain Thai)
For example. I begin to read,” or I begin reading.™ in English
and “/chan (1) ra:m (star) ?ien naqsﬁ: (read)/”" in Thai
° V; +object + Vi past participle (Vy + clause in Thai)
For example, I had my hair cut.” in English
and “/c"an (1) hay (order) k"iw (she) tat (cut) p"om (hair) hayla:w
(ualready)/” in Thai.
oV, + object + Va2 (V, + conjunction + clause in That)
For example. "I made him clean his bedroom,” in English
and “/c"an (1) bankdb (force) hay (order)
k"w (he) " amk™wa:msa?atd (clean) hsrjna:n/ {(bedroom)” in Thai.
oV, +object+ Va+-ing (V; + object + continue + Vi in Thai)

For example, I saw her dancing,” in English
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and */c"an (1) hén (see) k"aw (she) kamlag (continuc) tenram (d: ace)/
in Thai.
e V| +object + (1o + Vi) + adv. (V, . conjunction + clause in Thai)
For Example, T want you (to be) in the classroom,” in English
and “/chan (1) ya:k (want) h:ty (conjunction) k"un (you) yu: (to be) nay
(in) hsqriun (classroom)/” in Thai.
o V, + object + (to + Vi) + noun (V| + conjunction + clause in Thai)
For example, “'T considered her (to be) the principal.” in English
and “/can (1) k"awcay (consider) wa: (conjunction) k"iw (she) pen
(be) K"ru:yay (principal)/” in Thai.
eV, + object + noun (V, + object + conjunction + noun in Thai)
For example, *I call her the principal.” in Enghsh
and “/chan (1) riak (call) K"iw (she) wa: (conjunction) K'ru:yay
(principal)/” in Thai.
eV, +object + (to + V) + ad). (V, + conjunction + clause in Thai)
For example, “I believe her (to be) mad.” in English
and “/chan (1) ¢V:a (believe) wa: (conjunction) kK"iw (she) ba: (mady/”
in Thai.
These differences cause problems in learning English for Thai students.
d) Adverbs
Errors with adverbs for Thai learners include the failure to add the “-ly™ suffix for
differentiating manner adverbs from adjectives such as “He drives careful(ly).” and
adding the “-ly” to adverbs which must not add the "-ly™ suffix such as “She studied
hard(ly). The different position of adverbs in a sentence in Thai and English also is a
cause of difficulty.
¢) Experiential verbs
Experiential verbs feel, taste. smell, sound, look. seem and become cause errors when the
learners fail to differentiate between these verbs and ordinary verbs. The way of using
adverbial complements far these verbs is different such as “He felt sad(ly).” It tastes
delicious(ly).™

f) Non-continuous verbs
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Some verbs in English cannot be used in the continuous form but express ideas similar to

the continuous tense such as believe, know, like and have.

2.3.4.5 Syntax: sentence types

This section clarifies a comparison of sentence types in English and Thai.
Lekawatana, Liuell, Palmer, Scovel and Spenser (1968-1969. 40-59) classify sentences

into fourteen types as follows.

a) Minor sentences
Minar sentences occur frequently in both Thai and English. These include exclamations
such as vocatives and interjections, aphorisms and answer as minor sentences.
Exclamations are not problems because there are similar exclamations in both languages
but most aphorisms in English do not have equivalents in Thai, therefore, Thai learners
of English must learn them by memorisation and practice. In addition, answers which are
used as abbreviated answers are different in using an auxiliary verb in English while
using the main verb in Thai. for example, Do vou like to swim?" “Yes, I do.”, (in
English) and “Yes, I like.” in Thai.

b) Simple sentences
There are some differences between the structures of simple sentences in English and
Thar. The subject of a sentence in English cannot be omitted while it can be optionally
omitted in Thai such as a sentence “Do you want a banana?” can be /lSr]ku:n klﬂay miy/
(want/ banana/ question particle) in Thai. Moreover, English uses linking verbs with
adjectives but Thai does not such as a sentence “She is very tall.” can be /K"iw st
ma:k/ (He very tall.) in Thai. These differences cause problems to Thai learners of
English.

¢) Compound sentences
Compound sentences, sentences of two or more independent clauses which can appear
alone as simple sentences, are usually joined together with one or more conjunctions. In
both English and Thai. a coordinating conjunction “and” is used to link two clauses
which the subjects of both clauses are identical whereas a contrasting conjunction “but”
is used to connect two contrary clauses. The similarity of these does not cause problems
for Thai learners. However, when other conjunctions without an equivalent form in Thai

are used, problems arise. Moreover, some conjunctions in English are similar to other
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parts of speech such as a conjunction “besides™ and a preposition “beside™. and a
conyunction “instead™ and a preposition “instead of . Thus, Thai learners often find these
stmilarities confusing

d) Complex sentences
A complex sentence contains at least one dependent or subordinate clause. Three general
types of complex sentences, those involving adjectival constructions, those involving
nominalisations and those involving relative  clauses  are  explained.  Adjectuival
constructions are made up in three ways as predicate adjective constructions which can
connect to a subordinate clause to form complex sentences. The first type s
nominalisation + linking verb + predicate adjective. for example, “To fail the exam is
disturbing.” The second is subject + linking verb + predicate adjective + infinitive or
gerund,  for example. “She is happy to pass the exam.”, and “She is happy passing the
exam.” The last type is subject + linking verb + predicate adjective + preposition. for
example, “She s interested in traveling around the world.”™ The second and the third
adjectival constructions cause problems for Thai learners as there are no equivalent
constructions in Thai. Besides, the —ing and —ed adjectival forms also cause confusion for
Thin learners. The nominalised clause also makes it difficult o Thai learners about
grammatical forms, for example. “That I am failing the exam makes me sad”™, “Failing
the exam makes me sad.”, and “To fail the exam makes me sad.”™ A relative clause i a
complex sentence which contains a wh- question word 1s not preceded by a relative
pronoun mn Enghsh, for example. “She knows (that) whom he met yesterday.”™ For Thai,
both relatve pronoun and the wh- question word are used in a complex sentence.
Therefore, Thar learners confuse the use of this. Addinonally, Thai learners tend to
confuse the subject-verb order of the dependent clause.

¢) Negation
Negauon seems to be difficult for Thar learners because there is no distinction between
“no™ and “not”™ in Thai. The word “no™ in Thai usuvally precedes verbs, auxiliaries or
adjecuves The use of adverbs which function as negatives such as never and seldom and
the use of modifiers which usually occur only 1n the negative such as any and ever makes
i difficult for Thay learners as well

1 Questions and tag questions
The formation of questions in Thar s different from that in English. Questions in English

are marked by an auxihiary or the verb “to be™. for example. “Is she hungry?” but in Thai

36



they are marked only by the addition of question particles /r):/. for example, /K"w hiw
r":/ or “she _ hungry + a question particle”. For tag questions, the formation of these in
Thar s also different from in English. Tag questions in English always contrast with the
opening statement that is if the statement is affirmative, the tag question is negative and
vice versia. Tag questions in English must contain an auxiliary or the verb “to be™ and a
pronoun subject whereas tag questions in Thai are followed by question particles /Ch;l)'
may/ and /r:/.

g) Emphatic
Emphasis in English is different from in Thai. In English. the use of part of the verb “to
do™ s used as an emphatic auxitiary whereas a particle /cinein/ is used in Thai, for
example. T did go to school.”™ and /c"in pay ro:grian cigein/ or *1 go _ school + an
emphatic particle™.

hy lmperative
Simple imperative sentences do not cause much difficulty to Thai learners. However, the
speaker’s attitudes present difficulty to Thar learners because the atttudes are reflected
by the form of question or imperative sentences in English whereas they are usually
reflected by imperative particles in Thai. For examples, “Could you please open the
window?. Can you open the window?, Open the window!™ in English and /kiimina pi:t
natin/ or “please open _ window”, /pai n&:lin:r] ndy/ or “open _ window + an
imperative particle™, /pit na iy 912/ or “open _ window + an imperative particle™ and
/pait n;f:lh:ry‘ or “open _ window!™,

1) Passive
The grammars of the passive in Thai and English are different. The verb “to be™ is used
to form passive forms in English whereas it is not necessary in Thai. Hence, this causes
difficuity for Thai learners in forming and understanding the passive in English.

1) Directand indirect objects
Differences in indicating direct and indirect objects occur between the two languages.
There are two grammatical patterns of using direct and indirect objects in a sentence in
both Lunguages. Examples for pattern | (Subject + verb + direct object + (to) + indirect
objecty are “He gave some flowers to her.” in English and k"w hfzy di:kmiy ke k"iw/

or “he give _ flower _ to her™ in Thai. Examples for pattern 2 (Subject + verb + indirect
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object + direct object) are “He gave her some flowers.” in English and /k"iw hay
d3:kmiiy kK"iw/ or “he give _ flower her™ in Thai. Pattern 2 may cause more difficulties
for Thai learners because there are more differences in relation to grammar.
k) Stylistic inversions

Word order can be changed in both English and Thai. especially with time adverbs and
adverbs which mark location. For examples, “We will study today. — Today, we will
study.” in English and /raw ca? rian wanni®/ - /wanni: raw ca? rien/ or “we will study
today - today we will study™ in Thai. Some stylistic inversions can occur only in English
but not in Thai. that is, the inversions of “there™ and “here™ and those of pronoun objects.,

for examples, "Bobh is here. - Here is Bob.™ and “Here is Bob. - Here he is.”

As the foregoing indicates the Thai and English languages are different in very
many aspects including vocabulary. morphology and syntax with the later being
concerned with noun phrases, verb phrases and sentence types. Thar readers of English,
especially less proficient learners, usually confront problems in these areas because of the
differences of these two languages. Therefore, teachers of Leglish for Thai learners could
utilise knowledge of these differences and plan their lessons to previde evidence for the

Thar students with regard to the differences.

2.4 Research related to 1.1 usage

Interest in the relationship between L1 and L2 for SLA has grown in the last
twenty vears (Ellis, 1994, 339; Johnson & Johnson, 1998, 354). Rescarch studies from

this peniod. considered to be of value for this study. are now reviewed.

In the first place there s a large boady of work which shows that the student’s LI
is cructally involved in the process of learning an L2. The Bernhardt & Kamil study
showed that the student’s L1 has a strong influence on the learning of the L2 and is only
shghtly less important than L2 proficiency as a predictor of success. Bernhardt & Kamil
(1995, 15-34) studied the relationships between LI (English) and L2 (Spanish) reading.
The purpose of the study was to examine the two hypotheses: linguistic threshold
hypothesis (second language reading s a second language proficiency problem). and the
hingwistic interdependence hypothesis (second language reading is an L1 problem). The

subjects were 187 students in three levels of Spanish instruction at the United States Air
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Force Academy: 130 students at the beginning level: 24 students at the intermediate
level: and 33 students at the advanced level. All subjects had to take a reading test which
measured  vocabulary, comprehension, and reading rate in English. The test was
comprised of three versions of a reading comprehension test which was written in both
English and Spanish. The first version of the test which was written in Spanish was taken
two weeks before the end of the semester in order to control the learning effects during
Spanish instructicn. Students in all levels took this version of the test on two consecutive
duys and then ook both the first and second versions in English together. The first
Enghish version was translated from the first version in Spanish. The second English
version was similar but more ditficult than the previous version in Spanish and in English

in order to compensate for any practice effects.

The first result of the study showed that the performance on English reading tasks
could predict performance un Spanish language reading tasks. The other result revealed
that both the first language reading skill and language proficiency affected reading
comprehension. Further analysis found that all subjects could get higher scores when
reading 1in their L1 (English) than reading in the L2 (Spanish). Direct questions, which
drew upon the words from the passage. were also found to be casier than inferential
questions, which required both different vocabulary and style of writing from those in the
passage. The subjects could also get higher scores from inferential questions with the
same vocabulary than those that contained different vocabulary.  This rescarch can
explain the fact that reading comprehension in the L2 is affected by both first language
reading ability and L2 proliciency. It also shows that direct questions are casier to
understand thar inferential questions and inferential questions with the same vocabulary
as shown in a text are casier to understand than using different vocabulary. Therefore, the
finding that second language reading problems arise from both second and first language

problems is supported by this study.

A 1996 study by Brooks is representative of an important group of studies which
has rroduced consistent results about the benefit of using L1, even with students engaged
in 1.2 productive rather than merely L2 receptive activities. Brooks (1996, 121-130)
examined the use of L1 in foreign language writing in two studies, where the subjects
were students. who were studying French at intermediate level in the USA. The first

study compared L2 compositions translated from LI drafts with those written directly in
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L2 upon the same topic. The results showed that compositions translated from L1 drafts
were better in regard to organization and content development than those, written directly
in L2. The second study took a slightly different approach. requiring subjects to prepare
cither L1 or L2 outlines as preparation for writing L2 persuasive essays. Results from a
post-writing questionnaire showed that most subjects used their L1 to develop and argue
their essays whatever instructions were given. They also used the L2 o create and link
sentences. The studies pointed to the fact that when there are too many competing
demands on short-term memory and attention, both being essential for L2 processing,
cognitive overload occurred. The use of L1 by the students was a natural and successful
strategy for accommodating such competing demands when engaged in L2 writing.
Brook’s study. which helps to broaden our understanding of the value of using LI,
employed a questionnaire to ehicit how and when L1 stu lents used their 11 and this

particular methodology will influence the present study.

Further evidence of the continuing importance of L1 to L2 learners, even in
immersion mathematics programs. is provided in the next study. Cohen (1994b, 171-195)
studied the language used to perform cognitive operations during  full-immersion
mathematics tasks. The subjects were 32 students from the third to sixth grade at a
Spanish - full-immersion  school in the USA. Verbal reports,  questionnaire-based
interviews, clansroom observation and background student information were all used to
collect data. While engaging in solving numerical and verbal mathematics problems, the
subjects were encouraged to provide their verbal reports in whatever language they felt
comfortable. The study found that the full-immersion students were using their L1 more
than they were using the L2 while solving mathematics problems. They also shifted from
the L2 to the LT when reading the problem and encountering some conceptual difficulty.
This rescarch can account for the fact that many carly L2 readers tend to use their L to
solve problems not only when reading, but also in the other situations such as dealing

with mathematics problems.

Having established that L2 learners make good use of their L1 when learning, we
must now turn to research relating specifically to reading. In the first study, Kern (1994,
441-461) established that L2 intermediate French students of all levels relied upon
translation from English as an aid to understanding and learning. Kern examined whether

translation whilst reading facilitates comprehension. and whether one’s level of 1.2
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reading affects the degree to which one translates while reading. The subjects were 51
intermediaie-level French students, divided into high, middle, and low reading ability
groups. Think-aloud interviews while reading French texts were used to collect data as
well class discussions and essays was tested for reading comprehension. Translating into
English was not allowed while reading. The subjects were interviewed individually
twice. at the beginning of the semester and at the end of the semester. The results showed
that translation was used by the readers in all groups but readers in the high ability group
used translation least, whereas readers in the low group used translation most frequently
The main advantage of translation was to facilitate the construction of meaning from the
[.2 forms. Some subjects used translation all the time and some of those used it to deal
with specific obstacles such as the complexity of meaning and complicated ideas in the
text. This research can help to show that L2 readers use translation to assist the
construction of meaning in L2 reading. Even when the use of L1 was prohibited. the

students still used it to construct the meaning in L2 texts.

More extensive rescarch of a similar kind has been conducted by Upton and his
associates, who have completed three studies in all. 1993, 1997 and 2001, In the first of
these Upton (1993.1-2) studied the influence of first and second language use on
comprehension and recall when reading Enghsh texts. The subjects were Japanese taking
ESL. subjects at umiversities in the USA. The purposes of the study were to examine the
writien recalls i the language of their choice of highly-proficient English second
language learners reading an English text, as well as to further investigate the role of the
L1 and the 1.2 1n the L2 reading process. Think-aloud verbal protocols ard retrospective
interviews were used to collect data. The texts were divided into different types of idea
units and the written recall protocols were scored using a content-structure system.
Findings showed that all subjects used their L1 to help them deal with comprehension
gaps. When wresding with 1.2 vocabulary and sentence meaning and to confirm their
comprehension, the advanced ESL subjects used their L1 more frequently than the more
proficient post-ESL subjects for whom ESL assistance was no longer considered
NECessary.

The second study of Upton still used Japanese as the L1 and English as the L2.
Upton (1997, 1-27) studied first and second language reading comprehension strategies

of Japanese ESL students whose English language level was slightly lower than in the
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1993 study. The same 231 word long text from a quarterly business magazine was used
in the study as well as dunk-aloud verbal protocols and retrospective interviews. The
study found that students whose levels of L2 proficiency vanied made use of their L1 and
L2 differently. Firstly. the lower-level subjects used their LI more frequently than
academic stream students when they had problems about unknown words. Secondly. the
first group tended to translate concepts they understood into their L1 whereas the
academic subjects tended to use the L2 only while wrestling with meaning. Lastly,
paraphrasing or restating sentences and phrases into LI was utilized more frequently o
confirm comprehension by the lower-level group while academic subjects did not use

translation frequently,

Most recently. the research program of Upton & Lee-Thompson (2001, 469-495)
has been broadened to cover two language groups. Chinese as well Japanese. The
subjects were twenty native speakers of Chinese and Japanese, ten Chinese and ten
Japanese. enrolled in o umiversity in the USA. The students, all of whom were regarded
as competent readers, were divided into three groups based on their English language
proficiency and tested by the same texts and instruments as were used in the 1997 study.
The study examined what role the L1 plays in the reading strategies of L2 readers and
explored further the question of when and how L2 readers make cognitive use of the LI
to help them comprehend an L2 wext. The study found that the intermediate ESL students
tended to use their L1 to think about and process the L2 reading tast more frequently
than the advanced ESL students and the post-ESL students. The second rescarch
guestion, relating to the contexts in which the cognitive use of the L1 facihates L2
comprehension, showed that the intermediate ESL students verbalized in their L1 more
frequently than the more advanced ESL students when thinking aloud while the post-ESL
students used it the least. Ina new development. qualitative analysis revealed that the LI
wis used o wrestle with or try to confirm text meaning in five ways. Firsuly, readers
translated the meaning of words or phrases. Secondly. when uncertiin about text
meantng, they used their L1 Thirdly, they confirmed their comprehension of larger
chunks of text by using their L1, Fourthly. while wresthing with the meaning of text
beyond the phrase level. L1 was used. Lastly. the L1 was used to predict or anticipate
text structure and content. The use of actual examples of these five processes indicates

that the 1.1 was used in both supportive and nonsupportive ways to comprehend the text.



These three research studies of Upton have provided a detailed account of the use
of L1 on L2 readings. Findings from these studies showed that all students use their L1 n
L2 reading but the lower proficiency levels tended to use their L1 more often than the
higher levels. In all the studies, wrestling with L2 vocabulary and sentence meaning in
the L1 took place in order to fill comprehension gaps. Furthermore findings from the
most recent study showed five ways of using the L1 to confirm text meaning while
reading: translating the meaning of words or phrases. confirming meaning by translating,
checking the comprehension of larger chunks of texts. wrestling with the meaning of
chunks of text beyond the phrase level and trying to predict or anticipate text structure

and content (Upton & Lee-Thompson, 2001, 481).

The latter study in particular will be used to guide the examination of the use of
the Thai language on reading English texts in this study. However, these studies were
interested in the use of the L1 only to assist comprehension, but did not connect the
supportive use of the strategy with success in reading comprehension. This study plans
to remedy this lack by making connections between answers to questions on the text and
L1 usage. Obviously too, students in these studies were more proficient in using English
than students in Thailand, because they were studying in an English speaking country
and English was being used as a medium in their class environments. Despite the fact
that students in these studies had many more opportunities to learn and use the L2 than
undergraduate students in Thailand. they were still thinking in their L1 and making very
considerable use of translation. For all these reasons. this rescarcher suggests that it is
very important to examine the role the Thai language plays in the development of reading

comprehension skills by Thai undergraduates.

2.5 Theoretical framework

The theoretical framework for the study has been constructed from the foregoing
hterature review. If second language students want to develop their reading skills they
must first receive comprehensible input in order to acquire new language by linking ideas
with language. & hen they deal with that input. however. the use of their L2 knowledge.
together with anguage and schemata from their L1, wili help them comprehend the
reading text. Faoth these elenwents will affect the central process of obtaining meaning,

which Cohen ¢ 990, 77-80) saas described as the two stages of recoding or recognising
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the written symbols and decoding or constructing meaning. Where aspects of the L1 are
similar to the new input from the L2, students can make use of these similarities to

comprehend the readings.

While the students are recoding and decoding, bettom-up and top-down skills are
used to comprehend the text and any lack in either skill can be compensated by skill in
the other. The final stage leading to L2 comprehension is based on Conley’s view of
assimilation and accommodation (Conley, 1992, 55-59). This is very similar to Cohen’s
decoding stage but it expands it by highlighting the two methods of doing this namely of
taking in new ideas or language as well as changing present schema and language rules.

This process. illustrated in Figure 1. helps to explain how Thai students use both
the L1 and L2 o develop the English reading skills. In examination of this process in the
That context. it is intended that the subsequent rescarch will further explain  this
framework of the reading comprehension process as shown in Figure 1.

In the figure. the two parts of SLA theories and processes are represented by the

two different geometric shapes, thatis O and [J.
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2.5 Research questions

Answers o the followng rescarch questions will provide the information
necessany  to gain ansights into aspects of the reading process  related 10 Tha

undergraduates

I. The use of Thanin reading comprehension

1.1 To what extent do the students use Thai when reading English?

I 2 To what extent does the use of Thai vary according to genre or text type
determined by content?

1.3 To what extent does the use of That vary according to question type that 1s
with bottom-up and top-down questions?

1.4 Does a stated preference for text type have any effect on scores?

1.5 With which genre and text type do the students obtain better scores?

1.6 What opinion do the students hold about the use of Thai and how Thai
assists reading comprehension?

2. The use of strategies in reading comprehension

19

.1 What strategies do the students use when reading English?

[3°]

.2 Is the use of Thai in implementing strategies linked to the students

attainment of better scores”?

[3°]

3 Is the use of formal schema or content schema more prominent?
3. The identification of problems in reading comprehension

3.1 What problems do students face when reading English texts?
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CHAPTER THREE

RESEARCH METHODOLOGY

This chapter sets out the research methodology for the present study. which
investigates the influence that the Thai language has on intermediate level undergraduate
students in Thailand while they are reading a variety of English texts. It is presented in
cight parts, preparation for the study. research study. data collection, data analysis.

rescarch hypothesis, limitations of the study, cthical considerations and summary.

Reading comprehension problems for second language learners prevent students
from understanding the texts they meet in their studies. Some researchers have already
studied the first language role in L2 reading comprehension. but this study focuses on
student performance in reading text types differentiated according to the content and
genre. Student tasks. retrospective interviews and questionnaires using both quantitative

and qualitative methods are described together with methods of analysis of the same.

3.1 Preparation for the study

Preparation of the study was needed to be sure that the rescarch study could be
conducted without major problems. Therefore, the rescarcher had to experiment with the
process of collecting data including process. instruments and timing. Preparations for this

study involved four pilot studies.

3.1.1 Pilot studies

Four pilot studies preceded the research proper because the rescarcher needed to
choose a suitable design for the instruments and methods of collecting data. Therefore,
several pilot studies and their results were needed for obtaining the best guidance for the

rescarch.

The first pilot study was concerned with three second year students majoring in
English from two programs at Udon Thani Rajabhat University. the English and the
English education programs. A task, based on six texts and ten multiple choice questions

for cach text, was used as well as several data collection methods including think-aloud
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verbal reports, retrospective interview and the combination of think-aloud verbal reports
and retrospective interview. The second pilot study was conducted in Australia with a
Thai student studying English courses at a university in Australia. In this a task, based on
two texts followed by five top-down multiple choice questions and five bottom-up
multiple choice questions for cach text, was used as well as retrospective interviews. The
third pilot study involved a second year teacher traince student majoring in English from
Loci Rajabhat University. Five top-down open-ended questions and five bottom-up open-
ended questions as well as questions to elicit student thoughts for cach question were
devised to accompany two texts. One sentence taken from cach text needed to be
explained in written form first and then by retrospective interview. For the last pilot
study. five second year teacher trainee students majoring in English from Sakon Nakhon
Rajabhat University engaged in the study. The task, as in the third pilot study. was still

used as well as the retrospective interviews followed by the questionnaire.

3.1.2 Issues arising from pilot studies

The results from cach pilot study were very useful 10 guide the researcher about
how the participants responded to the tasks and how to draw out their thoughts. These are

stated in terms of two issues, refining the tasks and collecting participant thoughts.

Refining the tasks

in order to look for the best guide for the research study. the tasks were refined
step by step. There were several reasons for this. For the first reason, trials of using
several reading comprehension tasks cnabled the rescarcher to really know if the
participants understood the texts themselves. The second reason was 1o ensure that the
questions did not interfere with participant comprehension by adding additional

challenges. The last reason was to discover the best activities for collecting data.

Consequently, the tasks were refined several times in terms of the following

aspects in order and finally produced the following observations.

For the first pilot study, multiple choice questions were used. The reading
comprchension task consisted of three parts dealing with cities. economics and editorials.
IFor cach part, there were two reading texts of a similar level of difficulty and discourse

from the same kind of source, one a culturally familiar text which was related to Thailand
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and the other a culturally unfamiliar text which was not related to Thailand. The texts for
the first part were concerned with cities. Bangkok and Belgrade. for the second part with
Thai and German economics, and in the third part were concerned with Thai and Iranian
politics. Each text was followed by ten mixed multiple choice questions based on the
meaning of cach text. The results showed that the participants attained high scores
because all of them were good readers but it was difficult to separate where the students
were having problems, whether in the text or in the question. In addition, participants

reported that the texts were too long so the latter were shortened.

Top-down and bottom-up multiple choice questions were introduced in the
second pilot study. In the revision of the reading comprehension task, all texts were
shortened to be 150-210 word texts. The questions were still multiple choice questions.
but the types were adjusted to have approximately equal numbers of both bottom-up and

top-down questions as follows:

o literal language questions (bottom-up) with a focus on word. parts of the
word. phrase. and sentence level. (2-3 questions for cach text)

o Figurative or idiomatic language questions (bottom-up) focus on phrase and
sentence level. (2-3 questions for each text)

o Overview or global questions (top-down) with a focus on paragraph, and
whole text level. (2-3 questions for each text)

o Cohesive questions. linking ideas. (top-down) with a focus on conjunctions.

link words, pronoun reference. and redundancy. (2-3 questions for each text)

The results showed that the participant frequently used his prior knowledge and
guessed the answers from the choices instead of reading from the texts thus confirming
that multiple choice questions were unsuitable. Therefore, a new reading comprehension
tusk with open-ended questions instead of multiple choice questions was devised to

prevent guessing the answers from the choices.

For the third study a completely new reading comprehension task was devised.
Top-down and bottom-up open-ended questions, followed by a question about student
thoughts when answering cach question and another explaining a sentence, were
introduced in this new study. The task comprised two texts about cities taken from the
New Encyclopedia (Micropedia) Britannica. one about Bangkok and the other about

Wellington. Ten open-ended questions consisting of half top-down and half bottom-up
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were utilised as well as questions about student the > for choosing cach answer to be
written down in Thai. The meaning and problems with understanding one sentence taken
from cach text needed to be explained in Thai. The result showed that this tyvpe of
reading comprehension task could prevent the participant from guessing the answers
from choices, as the student had to read the texts for finding the correct answers from the
texts themselves. In addition. a further two reading comprehension tasks were devised in

the same design and these became the tasks used in the fourth pilot study .

Top-down and bottom-up open-ended questions followed by a question about
student thoughts about answering cach question and explaining a sentence were utilised
in the fourth pilot study. There were three reading comprehension tasks for the last pilot
study. These three reading comprehension tasks represented different genres. that s,
transactional or information-based. editorial, and experiential or narrative texts. lFor cach
genre. there were two short reading texts of a similar level of difficulty and discourse
taken from the same or similar sources. one a culturally familiar text which was related to
I'hailand and the other culturally unfamiliar text which was not related to Thailand.
Fhese were followed by ten open-ended questions to be answered in English and
commented on in Thai. From cach text. too, one sentence had been highlighted and
students were also asked to write down in Thai the problems they had in comprehending
the sentence taken from cach text. The results showed that participants used several
strategies of using Thai to facilitate thewr comprehension. However, there were some
problems which arose from using the task. that is. some students did not answer some
questions nor did they write down their decisions behind the answers. Furthermaore, some
students did not think carefully about the answer so they took only a short time to do the

tash.

The process of working through these four studies had, thus. provided valuable
experience in relation to the actual decisions making about both texts and question t pes.

However. one other major issue remained.

Collecting participant thoughts

The second issue is concerned with how to collect the participant thoughts about

comprehension whilst reading. Thoughts are mental processes which cannot be observed



from external observation and are therefore difficult to discern. The researcher tried to

use several Kinds of methods to collect participant thoughts.

FFor the first pilot study. verbal reports: think-aloud. a retrospective interview, and
the combination of think-aloud and a retrospective interview were used. Verbal reports
have been used in carlier studies as a means 1o study the cognitive processes ol a reader.
Three basic types of verbal reports have been utilised in rescarch studies to clicit the
conscious mental processes involved in language learning, that is. self-report. self-
observation and self-revelation (Cohen, 1990, 94-935). Sclf-report refers to descriptions of
a learner about what they do and report in generalised statements. Self-observation refers
to the inspection of specific language behavior. either introspectively  while the
information is still in the short-term memory and retrospectively about 20 seconds afier
the activities. Retrospection can be within an hour of the activity or a few hours. days or
weeks after the activities. The data from delayved retrospection may not be as complete as
data from immediate retrospection. The last type of verbal reponts. self-revelation, refers
to think-aloud while engaging in language activities. The data are reported as unedited
and unanals sed data (Cohen, 1990, 94-95: Norris, 1988, 1-21: 1989, 1-19; 1989b. 1-30:
Tierney. Readence. & Dishner. 1995, 284-287; Wenden & Rubin, 1987, 32-33). For the
first pilot study. the researcher tried to use both think-aloud verbal reports and
retrospective interviews to collect data. Think-aloud verbal reports were used with the
first participant and a retrospective interview was used with the second one. while the
third participant used both think-aloud and a retrospective interview. The results showed
that the retrospective interview was able to elicit more details than think-aloud and could
also be less time-consuming than the combination. Therefore, retrospective interviews

were chosen for other pilot studies and the rescarch proper.

For other pilot studies. retrospective interviews were utilised to gather the
thoughts from mental processes of comprehension. This was done by means of a
questionnaire about the usage of using Thai to assist the students’ comprehension and
their feelings when using Thai to facilitate their comprehension was introduced in the
pilot studies was used in the fourth pilot study . Moreover. introspectise guestions about
the thoughts when using Thai to assist the students™ comprehension in the reading
comprehension tasks were used in the third and the fourth pilot studies. They were

introduced to elicit the students” mental processes.
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To sum up. it was considered that meaning-based open-ended questions, followed
by simultancous introspective questions about the decisions lor the answers followed by
a sentence to be explained and the problems about comprehending the readings, were
most suitable tor the rescarch proper. These tasks could collect data and could elicit the
thoughts simultancously cither at the time of completing the task or directly afterward.
I'he retrospective interviews were also added because the rescarcher could elicit more
details from the participants” thoughts by this technique immediately after completing the
tasks. To clarify this process. a sample of activities for collecting data with one task is

shown in Table |, Each task involves reading two texts representing the one genre.

Table I A sample of activities for one reading comprehension task

S Activitics

P

I hour | Reading comprehension tash., text | i
o Answer 10 open-ended questions as well as introspective questions
in writing '
e Lxplain the meaning o1 one highlighted sentence from the text in
writing
I'hour 2 Retrospective interyiew
Engage in an interview about how answers were obtained

"1 hour 3 Reading comprehension task. teaxt 2 I
o Answer 10 open-ended questions as well as introspective questions
in writing
o [aplain the meaning of one highlighted sentence from the text in
writing
Fhour 4 Retrospective interyiew
o Lngage inan interview about how answers were obtained

In addition, a scparate questionnaire. obtaining reflections and used one week
after completing all tasks was added in order to allow for triangulation about the

copnitive processes.

3.2 The research study

The rescarch study started four weeks after finishing the last pilot study in order
to allow time to adjust the reading comprehension tasks, the interviews. the interview

schedule and the questionnaire.
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3.2.1 Subjects

The subjects were twenty second year trainee students from Udon Thani Rajabhat
University, fifteen subjects of whom were females and the other five males. All subjects
were chosen from the students who were able to express their ideas in both reading
comprehension tasks and interviews and be willing to contribute to the study. The
subjects had studied about reading strategies. that is. skimming. scanning. finding the
main idea and finding supporting details when they studied reading courses in the first
year and the second year at the university. However, the subjects had not been trained
about ways of using the Thai language or of strategices to assist their understanding of the

'nglish readings.

3.2.2 Studh

The research study took three weekends cach of which was devoted to one genre.
Both saturdays and Sundays were utilised. because the subjects were divided into four
groups and cach group took about four hours for completing cach task. Therefore. data
collec ion for cach genre was conducted on Saturdays and Sundays. five students in the
mornin: and five students in the afternoon on both days. A sample schedule for the first

af the three weekends is shown in Table 2.
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Table 2 Schedule for collecting data

Week ! Day j Students f Time [ Activities i
N ! ] i
t-ach i Saturday | First . 8.00-9.00 am 1 Transactional texts, text I, |
- Weekend ! i Group ! ! Bangkok |
1 } ! {£9.00-10.00 am__ . Retrospective intery interview |
] ! P 10.10-11.10 am “T'ransactional texts. text 2. 7|
' : ' Wellington |
i i [1.10 am-12.10 pm - Retrospective interview !
] ! Second 1.00-2.00 pm Transactional texts, text 1,
' Group | Bangkok
§ J | 2.00-3.00 pm | - Retrospective interview
i j | 3.10-4.10 pm Transactional texts. text 2,
ii | ’L ; Wellington __:
: | . 410-5.10 pm | - Retrospective mlcrwc“_*
“Sunday | Third . 8.00-9.00 am Transactional texts. text 1.
; CGroup | Bangkok [
| 19.00-10.00 am | - Retrospective interview |
{ 10.10-11.10 am ' Transactional texts. text 2,
I 1 ~Wellington
i | 11.10-12.10 pm - Retrospective interview
i "Fourth 1.00-2.00 pm Transactional texts. text I,
: ' Group ~_ Bangkok ‘;
! : 2.00-3.00 pm '_- Retrospective interview
} 3.10-4.10 pm | Transactional texts. text 2.
E i Wellington j
j 10-5.10 pm t - Retrospective interview

3.3 Data collection

Data collection methods. the reading comprehension tasks. the retrospective
interviews and the gquestionnaire, are described in this section. Data from these difterent

methods can be triangulated o enhance the reliability of the results.

3.3.1 Reading comprechension tasks
The three reading comprehension tasks  represent different genres, that s,
transactional or information-based. editorial. and experiential or narrative texts. For cach
genre, there are two short reading texts of a similar level of difficulty and discourse taken
from the same sources or the similar source. one a cu'.urally familiar text which is related
» Thailand and the other culturally unfamiliar text which is not related to Thailand.

Fhese are followed by ten open-ended questions to be answered in English and

4
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commented on in Thai. From cach text, too. one sentence had been highlighted and
students were also asked to write down in Thai the problems they had in comprehending
the sentence taken from ecach text. It took about two hours for responding 1o cach task.
Lach task, therefore. comprises a pair of parallel texts, followed by ten open-ended
questions together with an introspective question attached to cach question, and one

sentence related to the meaning of a sentence selected for the text.

1. Texts: The texts used in this study are 150-210 word texts representing
different genres, that is. transactional, editorial and experiential texts. These genres were
chosen in order to use several forms of text. that is.  transactional texts inform and
describe. editorial texts contain a point of view and experiential texts related to narrative
(Alderson, 2000, 127). The texts, selected to suit the intermediate level of second year
students were taken from authentic materials. Authentic materials should be utilised
because they can lead to positive outcomes and learners can develop their communicative
competence (Clarke, 1989, 119-132: Feng & Byram, 2002, 58-84: Hall. 2001, 229-239:
Morton, 1999, 177-182: Peacock. 1997, 144-154). Thus. using these authentic texts can

support the aims of Rajabhat sy labus. Details are as follows:

o The first two texts are transactional or information-based texts concerned with
cities, taken from the New Encyclopedia (Micropedia) Britannica.
o A culturally familiar text about Banghok. Thai context text. is a 148
word text (Encyvelopaedia Britannica. 1994a. 866).
o A culturally unfamiliar text about Wellington. non-Thai context text.
is al 78 word text (Encyvclopaedia Britunnica. 1994b, 572).
o The second two texts are editorial texts concerned with politics. taken from a
Thai English-medium newspaper, The Nation.
o A culturally familiar text about politics in Thailand. Thai context text. is
a 219 word text (Janvirop, 200 1a. 4A).
o A culturally unfamiliar text about politics in Iran. non-Thai context
text.is a 234 word text (Janviroj, 2001b, 6A).
o The last iwo texts are experiential or narrative texts taken  from
autobiographical books.
e A culturally familiar text. Fhai context text. taken from a Thai

teacher’s story (Prajuab Thirabutana, 1971, 31). Itis a 192 word text.

"
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o A culturally unfamiliar text. non-Thai context text. taken from the life

of an American woman (lelen Keller, 1961, 33-34). Itis a 206 word text.

For cach pair of texts, the rescarcher tried to select parallel texts at a similar level of
difficulty and discourse by choosing texts from the same sources for the first and the
second pairs and similar sources for the third pair. However. texts for cach pair were not
enactly equal in a level of difTiculty and discourse, because it would not be possible 1o
find exactly equal texts which would at the same time meet the requirements for both
genre and text type. Distinctions between the latter elements were considered of prime

importance ahcad of any more exact matching of lexical / structures characteristics.

2. Text-based questions: Open-ended questions, to be answered in English or in
Thai when students could not answer in English, were used in this study in order to
concentrate attention on the texts themselves rather than on multiple choice answers and
also prevent students from guessing the answer from choices. These comprise ten

questions for cach teat. divided into four categories.

o Literal language questions (bottom-up) with a focus on word, parts of the
word. phrase, and sentence level. (2-3 questions for cach text)

e Figurative or idiomatic language questions (bottom-up) focus on phrase
and sentence level. (2-3 questions for cach text)

e Overview or global questions (top-down) with a focus on meaning gained
from the paragraph. and whole text. (2-3 questions for cach text)

e Cohesive questions.  linking ideas.  (top-down)  with a  focus on
conjunctions, link words. pronoun reference. and redundancy. (2-3 questions for each

teat)

Half” bottom-up and half top-down questions were included in order to investigate in
which area students have the greater number of problems in reading and how the use of

Thai can lessen these difficulties in comprehension.

3. Introspective question: An introspective question as “HHow did vou get the
answer for thns questton? ” was used to elicit students” mental processes for answering
cach question. For this question. students were asked to answer in Thai in order to cnable

students to express their actual thoughts while reading texts.



4. Sentence: After students had completed the ten open-ended questions together
with an introspective question, they also wrote down in Thai the problems they were
having in comprehending one sentence. which was highlighted in the text. These
sentences were chosen from those which were considered difficult to understand.

An example of one sentence from the Thai politics text is as follows.

Nothing, of course, can mend broken fences and restore relations like a high-level

visi, especially when it involves a new leader who is anxious to build up his

regional stature and show he is progressive and open-minded.

{Copices ot reading comprehension tasks together with the full texts and the questions and

the sentence for cach text are found in appendix A, page 289-321.)

5. Marking system: For answering the open-ended questions, cach answer was
marhed out of 2. Where the student was able to comprehend the text and answer the
guestion with at least a reasonable degree of understanding. a score of 2. 1.5 or | was
awarded and these marks are taken as indications of better scores. Conversely. a score of
Soor 0 was given to those students having diftficulty with comprehension. In addition, a
sentence to be explained the meaning in Thai was marked out of 5. When the students
could eaplain the meaning of a sentence with a degree of understanding, a score of 5. 4.5,
43,5, 3 or 2.5 was anwarded. whereas the students who could not explain the meaning or

misunderstood the meaning of the sentence would gain a score of 2. 1.5, 1 or 0.

3.3.2 Retrospective interviews

Retrospective interviews were used to elicit the subjects” thoughts soon after
completing cach part of the task. Because of time constraints. five subjects in cach group
had to engage in the interview at the same time. Four assistants were thus needed to
complete the interviewing group with the rescarcher. The rescarcher assistants who acted
as interviewers were chosen from the English Program at Udon Thani Rajabhat
University. All of them were the fourth year students especially trained to be interviewers
for retrospective interviews to clicit the mental processes about the use of Thai to
facilitate reading comprehension of the subjects.

In this study, the subjects were interviewed in Thai by the researcher or one of the
interviewers one at a time soon after completing the task in cach part. Lach interview

touk about one hour. The interviewees had been advised to answer the questions by
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expressing everything that was in their minds at the time of completing the task questions
about the genre of the day. The interviews were tape recorded and used the following

retrospective questions to obtain student responses.

o How did you get the answer to cach question? Why?
Did Thai help you retrieve ideas?
Did Thai help you to formulate ideas?
Did Thai help you understand the 1.2 in the text better?
o How often do you think you used the Thai language altogether?
e Did you think in English at all? When?
At the end of the last interview for cach task, the students were asked about their
preference for text type. a Thai context text or a non-Thai context text as follows:

e Which text do you like? Why?

This study used retrospective interviews to collect data because the use of the first
language to assist completing sccond language tasks is a mental process so it is ditticult
o use methads other than verbal reports. This type of interview is a suitable method used
to elicit learner responses to a set of questions and it is also used to assess language
learning strategies (Cohen, 1998, 26-27). It is also a type of verbal report during which
students describe some language learning or language use. soon after doing activities
(Cahen, 1998, 34-36). Therefore, although previous rescarch of this type frequently made
use of think-aloud protocols. a retrospective interview was chosen as a measure for these
cognitive processes in this case. In summary. the decision was taken to use retrospective

interviews immediately following the task for the following reasons.

I. Lack of familiarity with think-aloud may interfere with student thinking
Processes.

2. The focus of the research is on examining real situations where students are
working on developing their comprehension.

3. The difficulties of implementation with novice rescarchers and timing /

financial problems would be considerable.
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3.3.3 Questionnaire

The questionnaire based upon reflection was used one week after completing all

tasks in order to triangulate the cognitive processes of the students.

3.4 Data analysis

The data collected can be classified into two kinds, quantitative and qualitative.
Quantitative data are observations or measurements that are numerical whereas
qualitative data are observations that can be classified into nonnumerical categories. An
individual observation belongs to precisely one category (Dietrich & Kearns, 1989, 19:
Freund. 2001, 7). In this study. qualitative and quantitative data from the three tasks. the

interviews and the questionnaire have been analysed in different ways.,

3.4.1 Qualitative data

Qualitative data were derived from the answers for the questions which asked
students to write down the decisions which lay behind cach answer in the tasks as well as
from opinions expressed in the interviews and part 8 of the questionnaire. Both the
interyiew data and answers from the subjects” decision behind the answer from the tasks
were transcribed and translated into English. The accuracy of the translation of samples.
that is. one reading comprehension task and one interview was checked by a well-
qualified protessional in both English and Thai before analysis. These qualitative data
needed to be analysed into categories for finding the strategies of using Thai to assist the
comprehension and for finding the reading problems. The analysis is reported in terms of

two issues as follows:

Straregies for using Thai

In order to find out how Thai plays a role in reading 1.2 texts, qualitative data
from the interviews and data about student’s decisions behind the answers from the tasks
were initially categorised. They were coded into eight strategies drawn from the reasons
of using That to lacilitate comprehension actually stated by the students. These strategics

are identified as follows with the S standing for “strategy”:



S1 to translate a word or a phrase itself

S2 to examine or think about the context of words or phrases or guess the
meaning from context

S3 to understand the meaning of the sentence or find a reason

S4 to confirm the reader understands about the sentence

S5 to compare the English with the Thai grammar by using formal schema

S6 to access or find the reader’s ideas by using content schema

S$7 to construct or formulate ideas

S8 to summarise ideas

S0 no use of Thai

Qualitative data from part B of the questionnaire are analysed into two categories,
that is, the advantages of using Thai to comprehend L2 texts and student reading habits
and interests. These data assist in the triangulation of the information from the interviews

and the tasks.

Problems in reading comprehension

The answers from the open-ended questions were analysed and allocated to one
or more of four categories. general problems. grammar problems, problems with
punctuation and problems with linkage by coding into i9 groups as follows with the “P°

standing for “problem”.

General problems

P1 cannot understand the word(s) in the question or cannot find the answer
P2can find the answer but cannot explain in his/her own words or exact quote
P3 can answer only part of the question

P4 uses content schema instead of reading

Grammar problems

P5 parts of speech

P6 recognising Einglish word order i.c. adjective + noun

P7 breaking up words into prefix / root

P8 singular / plural
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P9 pronouns and possessive pronouns

P10 double and participial adjectives

P11 tense

P12 subject / verb agreement

P13 passive voice

P14 verbs after preposition: participle / gerund
Problems with punctuation

P15 problems with apostrophe

P16 in apposition and relative clause between two commas
P17 punctuation: commas, semicolon
Problems with linkage

P18 conjunctions

P19 reference words: (personal, relative, possessive) pronouns

Data about problems encountered while reading sentences from cach task and
from a questionnaire were analysed by means of content analysis. These problems were
then analysed as representing a problem relating to cither sentence part or bottom-up

problems and overall meaning of the sentence or top-down problems.

Qualitative data analysis is reported in chapter 4. 5. 6. 7 and §.

3.4.2 Quantitative data

Quantitative data are analysed by means of statistics. Multiple responses and
cross tabulations from SPSS program are used to analyse the strategies of using Thai to
assist the students’ comprehension related to scores. question types. and problems. A pair
sample T-test indicated the difference between the scores of tiie Thai and the non-Thai
context texts. Moreover, a mixed factorial ANOVA was used to analyse the differences
between the scores and preferences of text type. the Thai context texts and the non-Thai
context texts. Frequencies of all responses of quantitative data were shown by means of

percentages. Quantitative data analysis is reported in chapter 4. 5. 6 and 8.
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3.5 Research hypothesis

The expectation is that the Thai language will be widely used by the students and
that it will have an influence on the comprehension of English texts. The extent and
nature of both Thai language and content transfer is estimated and exemplified. Whether
the use of such transfer is positive or negative remains to be revealed. but it is
hypothesised that the familiar texts will lead to more positive transfer and attitudes than
those that contain less familiar material. In addition. when they encounter reading
problems, the strategies of using Thai to assist comprehension will be used to help

overcome problems.

3.6 Ethical considerations

Participants in the study were entirely voluntary and all information was treated
as confidential. In addition. to preserve the anonymity of the participants. names were not

used and students were identified by numbers, for example, SOtA. S02B. and S03C.

3.7 Summary

The study involved twenty second year teacher trainee students majoring in
English from lidon Thani Rajabhat University. The subjects completed three reading
comprehension tasks consisting of transactional texts. editorial texts and experiential
texts ba:.. .. on both Thai and non-Thai contexts. Retrospective interviews were utilised
for the study as well as the questionnaire. Quantitative data on the resultant scores were
analysed by means of statistics and qualitative data were analysed by means of content

analysis and categorised by coding into groups.

The next chapter will begin the descriptions of how students dealt with the three

genres and will report the analysis on reading comprehension task 1. transactional texts.



CHAPTER FOUR
READING COMPREHENSION
AND TRANSACTIONAL TEXTS

This chapter focuses on the analysis of reading comprehension of transactional
texts, concerned with cities and taken from the New Encyclopedia Britannica. Twenty
students completed reading comprehension task 1 which consisted of questions about
these two texts. The first text, Bangkok, was a culturally familiar text or a Thai context
text and the second, Wellington, was a culturally unfamiliar text or a non-Thai context
text. In this chapter, the relationships between scores and text type preferences, scores
and text types, and scores and question types are presented. After the identification of
strategies used by the students, the relationships between these strategies and scores as
well as question types are discussed. Finally, problems mentioned by the students in
comprehending the transactional texts are categorised and then related to top-down and

bottom-up questions.

4.1 Preference of text types and scores

This part of the chapter relates to the relationship between the preference of text
types and the scores of reading comprehension task I, transactional texts. The results,
calculated by using the SPSS program, are displayed in tabular, pie graph and bar graph

forms accompanied by a brief explanation of the result.

4.1.1 Preference for text type

Non-Thai Text 5/20

Figure 2 Numbers of students for text type preference, transactional texts
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Fhis figure shows that around two-thirds of the students preler the Thai conteat
tent whereas a quarter opts for the non-Thai conteat text. Only two students mention a

liking tor both types of teat.

4.1.2 Preference for text type and scores
Ihe preferences for the two text types, the Thai context text and the non-Thai

content teat, related to mean scores in cach preference group are displayed in Table 2.

Table 3 Mean overall scores of reading comprehension task 1, iransactional teats,
for the Thai and the non-Thai contexts texts m cach preference group

Std.
Preference Text Mean_ N Deviation _
That Tenxt  Pair | Thai Text 9.38 13 | 68
Non-Thai Teat 10.30 13 350
Non- [ hat Pair 2 Thai Teat 8.40) 3 RERIN
leat
Non-Thai Teat 10.50 3 247
Both  Pair 3 Thai Text 9.50 2 .70
Fexts
Non-That Text 11.75 2 3.88

Fable 3 shows the means of cach text for cach group of students. The scores for
the non-Thai context text are slightly higher than the scores for the Thai context text
according to the preferences expressed for the two teats. Although around two-thirds of
the students pretfer the Thai context teat, the scores for it are slightly lower than for the
non-Thai one. A quarter of the students state a preference for the non-Thai context text
and they can achieve higher scores with that text. Only two students admit to having an
cqual liking for both texts and their scores are only slightly better than in the case of the
non-hai test. Moreover, standard deviations for the non-Thai text in the cach group are
higher than the Thai one. In addition. those for the last group are much higher because of

the small amount of students in this group.
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I'he analysis indicates the fact that the preference of text has a positive eftect in
the case of the non-Thai context and both text preferences. but the scores of those
preferring the Thai context text show no such effect. It does mean however that dealing
with an unfamiliar topic of itself does not in itsell interfere with comprehension.
Nevertheless, if we examine the gap between the means of both texts for only the Thai
content preference group. the scores of the non-Thai context iext vary by only one mark.
I'hus we cannot conclude that there is a strong relationship between liking a text and
scoring welll In any case we cannot infer that the preference of text type has a positive
eflect on scores until results in the next two chapters for other genres. the editorial and

esperiential texts are taken into account.

The analysis in this case has revealed a slight anomaly. Preference for the non-
Thai context text is closels connected to scores for that text but this is not the case for the
l'hai conteat teat. In relation to the latter, a preference did not result in higher scores.
Noncetheless. when a mined factorial AN()VA] was used to analyse the difterences
between the scores according to preference tor transactional texts. no statistically
significant difTerences were found. Although it appeared that overall students scored
better on the non-Thai text. the difference was not signiticant (F,17,= 2993, p = 0.102).
Fhere were no significant differences between the three preference groups (Fioois
0.239. p - 0.790) and no interaction between preference for transactional text and type of

et (Fo- 0284, p = 0.750).

4.2 Transactional texts and scores

The students completed reading comprehension task | which consisted of two
transactional texts, Banghok and Wellington. This was followed by ten open-ended
guestions to be answered and one sentence-based task in which the meaning was to be
explained in hai. The overall scores from reading both transactional texts are displayved

in Table 4.

Wathin-subjects factor — ty pe of text ¢ Thar vs non- Than.
Between-subjects factor - preference for transactional text ¢ Than text. pon- Thas teat. both texts)



Table 4 Overall scores tor reading comprehension task 1. transactional texts

Score Types  Total Scores  Minimum  Maximum Mcan
Fash Scores 30 12.50 2550 19.65
Question 40 9.50) 21.00 15.17
Scores i ) e
Sentence 10 1.00 7.50 447
Scores

- Std.
Deviation

3.91

349

Fhe results show that the students gained overall scores below fifty percent.

although a few students obtained slightly higher than fifty percent for these texts. In

Fable 4 the overall scores for ransactional texts are presented. Both sets of scores are

low but those for the sentence are slightly lower than total scores. Additionally the

maximum scores for cach score 1ype are slightly higher than fifty pereent. When sentence

scores and question scores are combined. therefore, the totals are fower than fifts pereent.

Fhe neat section will relate scores and text  question ty pes.

4.3 Context types, question types and scores

This part reports on the findings from the data analysis on the relationships

between conteat and question types and scores. The results are shown in a table and bar

graphs followed by a short explanation of the results,

4.3.1 Context types and scores

I he scores from reading these two texts are difterent according to the 1y pe of teat.

Descriptive statistics are reported in ‘Table §.

00



Table 5 Task. question and sentence mean scores for transactional texts

Total Std.
Text Scores Minimum Maximum Mean Deviation
Fhat Teat 25 5.50 12.50 9.15 1.78
Task Score
Non-Thai Teat 25 5.00 16.00 10.50 3.17
Iask Score
hin Test 20 4.50 11.00 7.13 1.65
Question Score
Non-ha Teat 20 2.50 11.50 8.05 d.61
Question Score
hai Text 5 1.00 3.00 2.03 .60
Sentence Score
Non-TFha Text 5 .00 5.00 245 1 46
Sentence Score

Table S illustrates the comparison between the scores for the twao transactional
tents i all aspects. The overall task scores. question scores and sentence scores for both
tents are lower than halt, but those of the non-Thai one are slightly higher than the Thai
one  Although those scores are somewhat similar, greater differences appear when the
range of scores is examined. he range of the non-Thai text scores is wider than the Thai
tent scores, the maximum scores being higher and the minimum scores bheing lower.
Owing to the spread of scores, the standard desviation for the non-Thai text scores in all

aspects is larger than that for the Thai one.

A paired sample T-test was used to analyse the differences between the scores of
the Thai and the non-1 hai context teats for transactional texts, The results show that
there are no statistically significant differences (p>.05) between task scores for the two
texts (1 -1.816. df 19, p-.083, two-tailed). question scores (1 - -1.584, dIF = 9.
p - 130, two-tailed) and sentence scores (U -1.333.d0 19, p= 198, two-tailed). Both the

small sample size and variability of students may have precluded a signiticant effect.
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These results suggest that the students in this study performed at a similar level

when dealing with a text about unfamiliar as well as familiar subjects.

4.3.2 Question types and scores

The ten open-ended questions for each text in the task comprised four categories
of question type, that is, literal, figurative, global and cohesive. Differences between the
application of these question types to the texts may cause varying difficulties for students
trying to comprehend the texts. The nature of the responses to these differing questions

can be seen from the percentages of correct answers for each question type.

Overall for both transactional texts, the highest scores are obtained with literal
questions with global questions just a little lower. However, the results of figurative

questions are much lower than for any of the others as shown in Figure 3.

100

801

701

Percentage of Correct Answers for Question Types

Q
K2 %% % K

Figure 3 Percentage correct for each question type of transactional texts

When the results are compared for the four different question types from both
texts, the results are rather unexpected. The scores of literal and figurative questions of
the Thai text are lower than the scores of the non-Thai text, while those of global and
cohesive questions for the Thai text are higher than the non-Thai ones as displayed in

Figure 4.
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Figure 4 Percentage correct for each question type Thai and non-Thai
transactional texts

According to one model of the reading process, literal and figurative questions
relate to the bottom-up section which depends upon the small units although larger units
may also be involved. Conversely, global and cohesive questions are part of the top-
down category in which the large units are decisive (Cohen, 1994a, 213-214; Dubin,
Eskey, & Grabe, 1986, 11-13; Paran, 1997, 1-3).

In relation to Figure 4, the scores of bottom-up questions in the Thai text are
lower than for the non-Thai text which those of top-down questions are reversed as

illustrated in Figure 5.

Percentage: Bottom-up & Top-down Questions
8

Figure 5 Percentage correct of bottom-up and top-down questions for each text,
transactional texts
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When put together as shown in Figure 6, total scores for both texts of top-down

questions are higher than the scores of bottom-up questions and both are lower than 50%.

100

70 4

S0 4

404

30 4

204

Percentage: Bottom-up & Top-down

Figure 6 Percentage correct of bottom-up and top-down questions of
transactional texts

As indicated in Figures 3 and 4, 5 and 6, even though the scores of literal
questions are the highest ones, the students still have major problems with figurative
questions which can be regarded as being related to the operation of bottom-up
processes. Students obtain very low scores with figurative questions in both the Thai and
non-Thai texts. Therefore, the means for bottom-up processes are lower than those of
top-down processes in transactional texts. However, when reading the Thai context text
the students gain higher scores for top-down processes with both global and cohesive

questions.

The results indicate that student reading skills need to be enhanced for
transactional texts, especially with the meaning of figurative language found in both Thai
and non-Thai context texts. However, attention should not be confined to this area but
needs widening to cover literal, global and cohesive areas because the scores for these

questions are also quite low.
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4.4 Strategies related to scores and question types

After answering cach open-ended question in the reading comprehension task 1.
transactional texts. the students were asked to write down the reasons for selecting the
answer that they gave for cach question. In addition, soon after completing the task for
cach teat. the students engaged in a retrospective interview which was concerned with
the strategies used to make a decision for cach answer. The strategies connected with the
use of Thai from both the open-ended questions and the interviews are analysed here and

the results are displaved in tables and text.

4.4.1 Strategices of using Thai

IFrom the task and the interview, it appears that students access their own
language to help them comprehend transactional texts and in doing so use several
strategies  Statements about these strategies are compacted into cight strategies as

follows;

S1 to translate a word or a phrase itsetf

$2 to examine or think about the context of words or phrases or guess the
meaning from context

S3 10 understand the meaning of the sentence or find a reason

S4 to confirm understanding about the sentence (not found
mn Il'(lll.\(l('!i()"ll, fexts)

S35 to compare the English with the Thai grammar by using formal schema

S6 to access or find the reader’s ideas by using content schema

S7 to construct or formulate ideas

S8 to summarise ideas

SO no use of Thai

Details about the strategies used for comprehending transactional texts can be
seen as in the following sample statements from the students. transcribed from the
retrospective interviews (all names in the transcript have been changed to keep identities
confidential). In cach case the strategy and the type of question in brackets are mentioned

first followed by an extract from the interview.
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Example 1

S1: to transtate a word or a phrase itself

(From Tusk 1 Text 1: Bangkok, Question 8, Figurative Question)

Question: What does the word “houses” in line 12 mean?

Reviewer: How did you get the meaning of the word “houses ™ in the 1exi?

Sost ] transtated it into Thai,

Reviewer: Why did you transiate it into Thai?

So81l : Because when I translated the word into Thai. it made me understand its

meaning casily.

Example 2

S1: to translate a word or a phrase itself

(From Task 1 Text 2: Wellington, Question 5, Literal Question)

Question: What is the meaning of “the unified city” in line 67

Reviewer: How did vou get the meaning of this phrase from the text?

SOTG o oranstated this phrase into Thai?

Reviewer: ”"/l_l'.'

SOTG When Liranslated the phrase into Thai, it made me understand the text

casily.

Example 3
S2: to examine or think about the context of words or phrases or guess the  meaning
Srom coatext
(From Task 1 Text 1: Bangkok, Question 6, Literal Question)
Question: What is the meaning of “other outlying areas™ in line 7?
Reviewer: THow did vou eet the answer?’
AYAN? I didn’t knosy the meaning of the phrase “other outfving areas™ but I tried
to think in Thai. I knew the word “out™ so I tried to guess the meaning of
this phrase from this word and context. It helped me guess the meaning of

the phrase.



Example 4

S2: to examine or think about the context of words or phrases or guess the  meaning
Srom context

(From Task 1 Text 1: Bangkok, Question 4, Literal; Question)

Question: What is the meaning of “the original city” in line 5?

Reviewer: How did vou get the meaning of the phrase “the original city™ in the text?
S121. . I noticed from the surrounding words or context and then guessed the

meaning of this phrase.

Example §

S§3: to understand the meaning of the sentence or find a reason

(From Task 1 Text 2: Wellington, Question 2, Global Question)

Question: According to the passage, what had happened to Wellington between
1826- 1865?

Reviewer: How did you get this answer?

S074 I read from the text and tried to think in Thai. I tried to find out the reason
and then I could find it. I could understemd the sentence easily by thinking

in Thai instead of English.

Example 6

S3: to understand the meaning of the sentence or find a reason

(From Tuask 1 text 2: Wellington, Question 3, Global Question)

Question: Why was the city named Wellington?

Reviewer. How did you get the answer of this question?

SOTG  When read the text thought in Thai. Thai helped me understand the text
so I coudd find the answer easily. Thai also helped me 1ake out the
important part from the text and then [ siored it in Thai in my brain. It

helped me remember the text betier than if 1 stored it in English.

S4: to confirm the reader understands about the sentence (not found in transactional

texts)



Example 7

S5: to compare the English with Thai grammar by using formal schema

(From Task 1 Text 1: Bangkok, Question 9, Cohesive Question)

Question: The word “it" in line 2 refers to...

Reviewer: How did you knosw that the word it " referred to the word “Bangkok™?

S19S D When [ thoughe about the meaning of the pronoun reference “it”, |
compared the Englisti sentence with the Thai sentence so I could find the

refercnce of the pronoun it in the text.

Example 8

S§5: to compare the English with the Thai grammar by using formal schema

(From Task 1 Text 1: Bangkok, Question 4, Literal Question)

Question: What is the meaning of “original city” in line 5?

Reviewer: How did vou get the meaning of the phrase “the original city”™?

SO3C - Teompared the English structure with the Thai structure. For English
structure, an adjective should be be fore a noun but for Thai structure, an

adjective follows a noun.

Example 9

S6: to access or find the reader’s ideas by using content schema

(From Task 1 Text 1: Bangkok, Question 1, Global Question)

Question: According to the passage, how did Bangkok become Krung Thep
Muahanakhon or Bangkok Metropolitan City?

Reviewer: How did yvou get the answer about the history of Bangkok?

SISR  :I've known abour Bangkok. I have knowledge about the history of
Bangkok because | studied Thai history and read from books.

Reviewer: Did the previous know ledge about Bangkok help vou understand the text?

SISR  : Yes. ven» much.
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Example 10

S6: to access or find the reader’s ideas by using content schema

(From Task [ Text 1: Bangkok, Question 1, Global Question)

Question: According to the passage, how did Bangkok become Krung Thep
Mahanakhon or Bangkok Metropolitan City?

Reviewer: How did vou get the answer?

SITQ  Lased my previous knowledge about Bangkok to answer this question?

Reviewer: Why!?

SI7Q My previous knowledge about the background of Bangkok helped me

understand the text easily and | could answer the question better.

Example 11

S7: to construct or formulate ideas

(From Tusk 1 Text 2: Wellington, Question 1, Global Question)

Question: What is the location of Wellington?

Reviewer: How did vou get the answer for this question?

S17Q - thought in Thai.

Reviewer: Why did vou think in Thai?

ST Because Thai helped me much. especialiy with unfamiliar context text as
Wellington. It helped me imagine and formulate ideas about the text for

answering the guestion.

Example 12

S7: to construct or formulate ideas

(From Tusk 1 Text 1: Bangkok, Question 1,Global Question)

Question: According to the passage, how did Bangkok become Krung Thep
Mahanakhon or Bangkok Metropolitan City?

Reviewer: How did you get the answer?

SISR When I read the text and | didn't understand. 1 iried to transtate into Thai

and then reconstructed the sentence into Thai for understanding.



Example 13

S8: to summarise ideas

(From Task 1 Text 2: Wellington, Question 2, Global Question)

Question: According to the passage, what had happened to Wellington between
1826- 1865?

Reviewer: How did vou get the answer about the events that happened 1o Wellington
henveen [826-18632

S16P - Iried to summarise the important aspects from the texts in Thai before

answering the question.

Example 14

S$8: to summarise ideas

(From Task 1 Text 2: Wellington, Question 2, Global Question)

Question: According to the passage, what had happened to Wellington between
1826- 1865?

Reviewer: How did you get the answer about the events that happened to Wellington
henveen 1826-18637

SO4D - Many events happened at that time so [ tried to summarise my ideas into

Thai.

Example 15

S0: no use of Thai to assist comprehension

(From Task [ Text I: Bangkok, Question 10, Cohesive Question)

Reviewer: Did you think in Thai to find out the answer for the relative pronoun
“which™?

NYXINS : No.

Reviewer: Why didn 't you think in Thai for finding the answer?

Stod “Because | know the structure of the relative clause so I didn’t think in Thai.
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Example 16

80: no use of Thai to assist comprehension

(From Task 1 Text 2: Wellington, Question 8, Cohesive Question)

Question: The word “that” in line 3 refers to...

Reviewer: How did you get the answer?

S02B  :Iread from the text.

Reviewer: Did you think in Thai?

S02B  : No, Ididn’t. I thought in English because I could find the answer in the

text. I've known this structure so I didn’t need to think in Thai.

In the case of reading comprehension transactional texts, some students report
using Thai to assist their reading but other students report resorting to Thai only when

needed. The results are displayed in Figures 7 and 8.

Use Thai & English
30.0%

Figure 7 Language usage, the Thai context transactional text
Figure 7 shows that seventy percent of the students translate the text and their

ideas about the questions into Thai to support their comprehension of the Thai context

text whereas the other thirty percent use both Thai and English according to the situation.
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Use Thal & English
25.0%

Figure 8 Language usage, the non-Thai context transactional text

Figure 8 shows that seventy-five percent of the students report using strategies to
facilitate their comprehension for the non-Thai context transactional text whereas twenty-

five percent mention a mixed language use according to need.

In this study, the students sometimes record using more than one strategy while
reading. Hence a crosstabulation for multiple responses by means of the SPSS program
was used to analyse the relationship between the strategies of using Thai while reading
related to the student groups for each strategy. The results are reported based on the

numbers of responses for using each strategy.

In the case of the Thai context transactional text, Bangkok, almost all students use
the Thai language to assist their understanding while reading the text. Six of the
strategies are used for the Thai context text that is excepting confirming the reader
understands about the sentence and summarising ideas. Of these, nearly half of all
responses indicate the students use Thai to examine or think about the context of words
or phrases or guess the meaning from context, while only about fifteen percent of the
respondees are using of Thai to construct or formulate their ideas. The percentage using
content schema to access ideas is slightly lower than with the preceding strategy. The
number of responses for using Thai to translate the word or phrase is even smaller and a
little higher than that for using Thai to understand the meaning of the whole sentence or
to find a reason. Only a few admit using Thai formal schema to compare the English to

the Thai grammar and the number avoiding using Thai is similar. The results are
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displayed in Table 6 where the frequency column refers to number of times a strategy is

mentioned and the percentage column shows percentage of the responses.

Table 6 Strategies of Thai usage for the Thai context transactional text

Strategies Frequency Percentage
S2 Examine 96 40.2
S7 Construct Ideas 36 15.1
$6 Content schema 35 14.6
S1 Translate 30 12.6
S3 Understand 26 10.9
S5 Formal schema 7 2.9
S0 No use of Thai 9 3.8
Total 239 100.0

When the students are divided into three groups based on their performance in
this task. low. medium and high. the strategies of using Thai are slightly different from
Table 6. Thai usage to examine or think about the context of words or phrases or guess
the meaning from context and to construct and formulate ideas are the major strategics
for the students in all groups for Thai context transactional text. The other major strategy
for the students in the low and the high groups is the usage of Thai content schema.
Besides these, the next most important strategy for the students in the medium group is to
translate the word or phrase itself whereas this strategy is a minor strategy for the
students in the low and the high groups. At the opposite end of the scale, the usage of
Thai formal schema and the usage of Thai to understand the meaning of the sentence or
find a recason are minor strategies for using Thai for the students in all groups. In
addition, only a few of the students in the low and the high groups arc able to avoid the

use of Thai to assist their understanding. The results are shown in Table 7.

Table 7 Percentage of Thai usage for each group, the Thai context transactional text

Score Grouns

Strategies Low  Medium High Percentage
S2 Examine 7.9 12.6 19.7 40.2
S7 Construct Ideas 5.9 5.4 3.8 15.1
S6 Content Schema 5.4 4.6 4.6 14.6
S| Translate 4.6 6.3 1.7 12.6
S3 Understand 4.2 3.8 2.9 10.9
SS Formal Schema .0 2.1 .8 2.9
SO No use of Thai 1.7 .0 2.1 3.8
Total 29.7 34.7 35.6 100.0
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For the non-Thai context text, Wellington, all students report using Thai to
support their comprehension while reading. Almost all strategies, except the strategy of
confirming the reader understands the sentence, are used. Around one-third of the
students’ responses relate to the usage of Thai to examine or think about the context of
words or phrases or guess the meaning from context. The second most frequent strategy
is the usage of Thai to understand tne meaning of the sentence or find a reason. The other
two important strategics are those to translate the word or phrase itself and to construct
ideas. Only a few use the strategies of summarising the students’ ideas or using their
formal schema to compare the English to the Thai grammar. In a similar way to the
preceding strategies. in only a few instances do students not use Thai for comprehending

the text. The results are displayed in table as shown in Table 8.

Table 8 Strategics of Thai usage for the non-Thai context transactional text

Strategies Frequency Percentage
S2 Examine 77 353
S3 Understand 43 19.7
S1 Translate 36 16.5
S7 Construct Ideas 29 13.3
S8 Summarise 12 5.5
S5 Formal schema 10 4.6
S0 No use of Thai I 5.0
Total 218 100.0

When divided into three groups, low, medium and high. the students in all groups
reveal the use of the same major strategies, that is, for examining or thinking about the
context of words or phrases or guessing the meaning from context and for understanding
the meaning of the sentence or finding the reason. The other major strategy for the
medium and the high groups is the strategy of using Thai for translating the word or the
phrase itsell whereas this onec is a ininor strategy for the low group. Another major
strategy for the low and the medium groups is using Thai for constructing or formulating
ideas. On the other hand. the minor strategies of all groups are the strategies of using
Thai formal schema to compare the English with the Thai grammar and using Thai for
summarising ideas. The other minor strategy of the high group is the usage of Thai to
construct or formulate ideas. However, a few in the medium and the high groups
disregard the strategy of using Thai to facilitate their understanding and slightly more

students in the low group avoid using those strategics. The results are shown in Table 9.
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Table 9 Percentage of Thai usage for cach group, the non-Thai context
ransactional text

Score Groups

Strategies Low Medium High  Percentage
S2 Examine 7.3 10.1 17.9 35.3
S3 Understand 6.0 8.7 5.0 19.7
S1 Translate 4.1 6.0 6.4 16.5
S7 Construct Ideas 5.0 6.0 2.3 13.3
S8 Summarise 1.4 2.3 1.8 5.5
S5 Formal Schema 2.8 1.8 .0 4.6
S0 No use of Thai 3.2 1.4 ) 5.0
Total 29.8 36.2 33.9 100.0

The results from Tables 6, 7, 8 and 9 point to the fact that most of the students use
Thai to assist their understanding for both transactional texts. The top most strategy for
both texts is the same one that is using Thai to examine or think about the context of
word or phrase or to guess the mecaning from context. Similarly, the most infrequent
strategy for both texts is the same, the strategy of using Thai formal schema to compare

the English with the Thai grammar.

Likewise. the students in all groups. low, medium and high use the same major
strategy, the usage of Thai to examine or think about the context of word or phrase or to
guess the meaning from context. for both texts. A few students in all groups use Thai
formal schema for both texts except the low group for the non-Thai context text using
Thai for summarising ideas. Moreover, only a few students avoid the use of Thai

altogether.

These results show that the students usually use the Thai language to support their
comprehension of transactional texts. especially the strategy of using Thai to examine or

think about the context of word or phrase or to guess the meaning from context.

When the use of Thai between both texts in the high group is compared, it is
apparent that the students use the same top most strategy. the use of Thai to examine or
think about the context of words or phrases or guess the meaning from context, for both
texts but the responses are slightly higher for the Thai text than the non-Thai one. Several
responses for the strategy of using content schema reveal its usage in the Thai text but
theie is no evidence for this strategy in the non-Thai one. Conversely, the strategy of

translating the word or phrase itself is used as the other major strategy for the non-Thai
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text but it is a minor one in the Thai text. A few instances of using Thai formal schema
can be seen in only the Thai text whereas a few instances of using Thai to summarise
ideas can be scen in only the non-Thai one. The avoidance of using Thai appears a little

for both texts but is slightly higher for the Thai one.

In addition, the frequency of the strategic use for the Thai transactional text is
1.15 times per question and 1.04 times per question for the non-Thai one. This means

that the students tend to use more than one strategy to answer each question.

4.4.2 Strategies and scores

The preceding part shows the results about the frequency of the strategies for
transactiona! texts but does not clarify the relationship between the usage of strategies
and overall scores. Therefore, the strategies related to scores and strategies and their

connection to better answers are reported in this part.

4.4.2.1 Strategies related to scores

According to the marking system, each question is markcd out of 2. Where the
student is able to comprchend the text and answer the question with at least a reasonable
degree of understanding. he/she is likely to gain a score of 2. 1.5 or i. Conversely, if
he/she is having difficulty with comprehension, his/her mark will be .5 or 0. As it is
intended to compare strategies used with scores, the scores will be divided into these two
sections as indicated. In this way an identification can be made of what strategies are

used for producing the better answers.

The next table shows scores and level of comprehension gained for each answer
for the Thai context transactional text. Despite the fact that students use Thai to assist
their understanding, slightly more than half of them still show difficulties with
comprchension for this text, whilst slightly less than fifty percent of them show their

abilities to comprehend the text. The results are displayed in Table 10.
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Table 10 Percentage for high/low scores, the Thai context trafisactional text

Score Frequency Percentage Comprehension

0 96 48.0 Show non-comprehension
0.5 13 6.5___Show non-comprehension
1 40 20.0 Show comprehension
1.5 13 6.5 Show comprehension
2 38 19.0 Show comprehension
Total 200 100.0

For the non-Thai context text, the percentages for showiag abilities to

comprehend the text are slightly higher than those for having difficulties with

comprehension the text. The results are displayed in Table 11.

Table 11 Percentage for high/low scores, the non-Thai context transactional text

Score Frequency Percentage Comprehension

0 88 44.0 Show non-comprehension
0.5 10 5.0 Show non-comprehension
| 42 21.0 Show comprehension
1.5 12 6.0 Show comprehension
2 48 24.0 Show comprehension
Total 200 100.0

There are both positive and negative results associated with the use of Thai to

implement individual strategics to comprehend the texts. Some students attain high
scores from this usage which show their abilities to comprehend the text but some gain

very low scores or even zero which show their non-comprehension.

For the Thai context text. slightly more than half of the items where students use
the whole range of strategies gain low scores whereas the others obtain high scores.
When looking at scores for each strategy, it is apparent that the percentages of the high
scores arc in fact slightly lower than those of the low scores. Moreover. for the few
students who do not use Thai. there is no indication that the non-use of Thai produced
higher scores although the scores are a little more positive. The results displayed in

Table 12 fail to indicate any associated advantage from the usc of particular strategics.
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Table 12 Strategies of Thai usage rclated to scores, the Thai context
transactional text

Low Score High Score
Strategies (0-.5 Marks) (1-2 Marks) Total
S2 Examine 21.4 18.8 40.2
S7 Construct Ideas 7.9 7.2 15.1
S6 Content Schema 7.7 6.9 14.6
S1 Translate 7.5 5.1 12.6
S3 Understand 6.5 4.4 10.9
S5 Formal Schema 1.8 1.1 2.9
S0 No use of Thai 1.7 2.0 3.7
Total 54.5 475 100.0

For the non-Thai context text. the results show similar percentages of the low and
the high scores, percentages of the former being slightly lower than the latter. When
comparing g 2rcentages of the two types of scores for each strategy, it appears that the
respondees who use Thai to translate the words or phrases and to examine or think about
the context of words or phrases or guess the meaning from context attain slightly higher
percentages of high scores than low ones. With the other strategies used. the respondees
indicate higher percentages of low scores than high scores or equivalent percentages for
both types of scores. Morcover, those few students who do not use Thai at all are not able
to gain high scores, although the scores are a little moie positive in this case. The results

are illustrated in Table 13.

Table 13 Strategies of Thai usage related to scores. the non-Thai context
transactional text

Low Score High Score
Strategies (0-.5 Marks) {1-2 Marks) Total
S2 Examine 17.2 18.1 353
S3 Understand 9.9 9.8 19.7
S| Translate 7.6 8.9 16.5
S7 Construct Ideas 6.7 6.7 13.4
S8 Summarisec Ideas 2.6 2.9 5.5
S5 Formal Schema 2.6 2.0 4.6
S0 No use of Thai 2.5 2.5 5.0
Total 49.0 - 51.0 100.0
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The results from Tables 10, 11, 12 and I3 indicate that the major strategy of using
Thai to examine or think about the context of the word or phrase or to guess the meaning
from context affects the scores in both positive and negative ways. For the Thai context
text, it appears that slightly lower than half of the responses for overall as well as
individual strategy indicate the ability to comprehend the text whereas the others indicate
non-comprehension. For the non-Thai context text, slightly higher than half of all
responses are given the high scores. However, the higher percentages of high scores are
linked with the strategies of using Thai to examine or think about the context of the word
or phrase or to guess the meaning from context and using Thai to translate the word or
phrase itself but other strategies attract a higher percentage of low scecres. This means
that some strategies of using Thai are moderately associated with students who obtain
higher scores for transactional texts. Conversely, the strategy of not-using Thai has not

been shown to have a positive effect.

4.4.2.2 Strategies related to better answers

Results to date have shown strategy usage is not always associated with a
student’s comprehension. As a consequence. the term strategy will in this section refer
only to useful strategies which affect the learners such a way that they are linked to the
production of better answers with the scores of one, one and a half and two. Some
students use only one strategy to gain scores but some use double or multiple strategies

to attain scores.

Examination of the Thai transactional text scores reveals that one-fourth of better
answers are influenced by the strategy of using Thai to examine or think about the
context of words or phrases or guess the meaning from context. The other important
strategies linked to higher scores are the strategies of using Thai to translate the word or
phrase itself. to understand the meaning of the sentence or find a reason. to access or find
the reader’s ideas by using content schema and to construct or formulate ideas. In only
one percent of these cases do students use Thai formal schema to compare the English

with the Thai grammar.
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Nonetheless, some students use multiple strategies for producing better scores.
An examination cf the leading multiple usages reveals that in all of these cases the
students use content schema (S6) combined with other strategies that is S6+ S2 (to use
content schema to access or find the reader’s ideas and to examine or think about the
context of words or phrases or guess the meaning from context), S6+S3 (to use content
schema to access or find the reader’s ideas and to understand the meaning of the sentence
or find areason) and S6+S7 (1o access or find the reader’s ideas by using content schema
and to construct or formulate ideas). The other useful multiple strategies are the
combination of the usage of Thai to construct or formulate idecas (S7) and one other that
is S7+S2 (to construct or formulate ideas and to examine or think about the context of

’

words or phrases or guess the meaning from context), and S7+S3 “ » construct or
formulate ideas and to understand the meaning of the sentence or find a reason) and
S7+S6 (to construct or formulate ideas and to access or find the reader’s ideas by using
content schema). For those who gave better answers there arc few who do not use any

strategy. The results are shown in Table 14.
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Table 14 Strategies related to better answers, the Thai context transactional text
Single Strategy Use Usage Percentage

S2 - to examine or tkink about the context of words or phrases

or guess the meaning from context 28.4
S6 - to use content schema to access or find the reader’s ideas 1.3
S1 - to translate the word or phrase itself 10.1
S7 - to construct or formulate ideas 10.1
S3 - to understand the meaning of the sentence or find a

reason 9.0

S5 - to use Thai formal schema to compare the English with
the Thai Grammar
S0 - no reference to strategy use

N —
[ I U]

Multiple Strateev Use

S6+S7 - to use content schema to access or find the reader’s

ideas and to construct or formulate ideas 7.8
S6+S3 - to use content schema to access or find the reader’s ideas

and to understand the meaning of the sentence

or find a reason 5.6
S6+S2 - to use content schema to access or find the reader’s ideas

and to examine or think about the context of words or

phrases or guess the meaning from context 34
S7+S2 - to construct or formulate ideas and to examine or

think about the context of words or phrases

or guess the meaning from context 34
S7+S3 - to construct or formulate ideas to understand

the meaning of the sentence or find a reason
S7+S1 - to construct or formulate ideas and

to translate the word or phrase itself 1.3
S5+S7 - to use Thai formal schema to compare the English

with the Thai grammar and to construct or formulate

ideas .
S5 +S1-to use Thai formal schema to compare the English

with the Thai grammar and to translate the word

or phrasc itself 1.3
S5+S2 - to use Thai formal schema to compare the English

with the Thai grammar and to examine or think about

the context of words or phrases or guess the meaning

from context and 1.3

Total 100.0

3]
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When looking at the non-Thai text, the topmost single strategy for the better
answers is the strategy of using Thai to examine or think about the context of words or
phrases or guess the meaning from context. It appears in around one-fourth of the
strategies for the better answers. The other major strategics which have an cffect on the
better answers are those of using Thai to understand the meaning of the sentence or find a
reason and to translate the word or phrase itself, respectively. Others which are involved
in the better answers, are those of using Thai to construct or formulate ideas and using
Thai formal schema to compare the English with the Thai grammar. As with the Thai
text. some students use multiple strategies to attain high scores. The most important
multiple strategy which influences the better answers is the combination of using Thai to
construct or formulate ideas (S7) and other strategies that is S7+ S3 (to construct or
formulate ideas and to understand the meaning of the sentence or find a reason) and
S7+S8 (to construct or formulate ideas and to summarise ideas). The results are displayed

in Table 15.
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Table 15 Strategies related to better answers, the non-Thai context transactional text

Single Strategy Use Usage Percentage

S2 - to examine or think about the context of words or phrases

or guess the meaning from context 26.6
S3 - to understand the meaning of the sentence or find a

reason 21.7
S| - to translate the word or phrase itself 20.6
S7 - to construct or formulate ideas 6.9
S5 - to use Thai formal schema to compare the English with

the Thai Grammar 4.9
S8 - to summarise ideas 2.0
S0 - no reference to strategy use 4.0

Multiple Strategy Use

S7+S8 - to construct or formulate ideas and to summarise

Ideas 49
S7+S3 - to construct or formulate ideas and to understand
the meaning of the sentence or find a reason 3.0

S7+S2 - to construct or formulate ideas and to examine

or think about the context of words or phrases

or guess the meaning from context 0.9
S5+S7 - ta use Thai formal schema to compare the English

with the Thai grammar and to construct or formulate

ideas 0.9
S5+S2 - to use Thai formal schema to compare the English

with the Thai grammar and to examine or think about

the context of words or phrases or guess the meaning

from context 0.9
S8+S2 - to summarise ideas and to examine or think about

the context of words or phrases or guess the meaning

from context 0.9
S8+S3 - to summarise ideas and to understand the meaning
of the sentence or find a reason 0.9

S7+S8+S2- to construct or formulate ideas. to summarise ideas
and to examine or think about the context of words

or phrases or guess the meaning from context n.9

Total 100.0
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Tables 14 and 15 indicate the fact that the topmost strategy. which has an effect
on gaining high scores in both transactional texts, is that of using Thai to examine or
think about the context of words or phrases or guess the meaning from context. The other
major strategies for the better answers are those to translate the word or phrase itself and
to understand the mecaning of the sentence or find a reason. The straiegy of using Thai
formal schema nas slightly greater effects for the non-Thai text than for the Thai one,
whereas that of using content schema is more important for the Thai one. The strategy of
using Thai to construct or formulate ideas also seems to have a beneficial influence as
well, but more so in the Thai text. In addition, multiple strategies are uscful for students
when they are not satisfied with using only one strategy to find the correct answers. The
important multiple strategies are the combination of using content schema and other
strategics and the combination of using Thai to construct or formulate ideas and other
strategies for the Thai context text, whereas the combination of using Thai to construct or
formulate ideas is the important one for the non-Thai context text. However, when
compared with the frequency of using these strategics in Tables 6 (sce page 79) and 8
(see page 80), it is apparent that the number of better answers from using these strategics

is still low. The production of better a-  »rs is not guaranteed by strategy use.

4.4.3 Strategies and question types

From the task and the interviews, it appears that strategics are used differently
according to question type categories, that is. bottom-up or top-down. Top-down
questions comprise global and cohesive questions whereas bottom-up questions comprise
literal and figurative questions. The next aspect deals with the relationship between
strategies and question types first with regard to the separate texts then an overview is

given.

For the Bangkok text. the major strategies for top-down quesiions are the use of
Thai to examine or think about the context of word or phrase or guess the meaning from
context and the use of content schema. The third and the fourth most frequent strategies
arc the use of Thai to understand the meaning of the sentence or find a reason and to
construct or formulate idecas. On the other hand, minor strategics are the use of Thai
formal schema and the usc of Thai to translate the word and phrase itself. In addition,

there are a few responses for the non-use of Thai. The results are illustrated in Table 16.
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Table 16 Strategies used in top-down questions, the Thai con‘ext transactional text

Strategies Frequency Percentage
S2 Examine 34 26.6
S6 Content schema 32 25.0
S3 Understand 25 19.5
S7 Construct ldeas 22 17.2
S1 Translate 6 4.7
S5 Formal schema 4 3.1
S0 No use of Thai 5 3.9
Total 128 100.0

For the bottom-up questions of the Thai context text. the foremost strategy is also
the use of Thai to examine or think about the context of word or phrase or guess the
meaning from context. The next most frequent strategies are those to translate the word
or phrasc itself and to construct or formulate ideas. The minor strategics are the use of
Thai to understand the meaning of the sentence or find a reason, the use of Thai formal
and the use of content schema. Additionally, a few students fail to report the use of any

strategy. The results are displayed in Table 17.

Table 17 Strategies used in bottom-up questions. the Thai context transactional text

Strategies I'requency Percentage
S2 Examine 62 55.9
S1 Translate 24 21.6
S7 Construct Ideas 14 12.6
S5 Formal schema 3 2.7
S6Content schema 3 2.7
S3 Understand ] .9
S0 No use of Thai 4 3.6
Total 111 100.0
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When attention is moved to the non-Thai text, again the strategy of examining or
thinking about the context of a word or phrase or guessing the meaning from context is
the topmost strategy for top-down questions. The use of Thai to understand the meaning
of the sentence or find a reason is another major strategy as well. The next most frequent
strategy is the use of Thai to construct or formulate ideas. Minor strategies are those to
translate the word or phrase itself, to use the Thai formal schema and to summarise ideas.
In addition, there are a few responses indicating the non-use of any strategy. The results

are shown in Table 18.

Table 18 Strategics used in top-down questions, the non-Thai context
transactional text

Strategies Frequency Percentage
S2 Examine 40 29.0
S3 Understand 40 29.0
S7 Construct 26 18.8
S8 Summarise 12 8.7
S5 Formal schema 7 5.1
S1 Translate 4 2.9
S0 No use of Tihiai 9 6.5
Total 138 100.0

Likewise, the strategy of using Thai to examine or think about the context of
word or phrase or guess the meaning from context is the topmost strategy for bottom-up
questions in the non-Thai context text. Another major one is the use of Thai to translate
the word or phrase itself. On the other hand, the use of Thai to understand the meaning of
the sentence or find a reason. to construct or formulate ideas and the use of Thai formal
schema are the minor strategies for these bottom-up questions. Besides, only a few

responses avoid mentioning strategies. The results are shown in Table 19.

Tablr 19 Strategies used in bottom-up questions, the non-Thai context
transactional text

Strategies Frequency Percentage
S2 Examine 37 46.3
S| Translate 32 40.0
S3 Understand 3 3.8
SS Formal schema 3 3.8
S7 Construct Ideas 3 3.8
S0 No use of Thai 2 2.5
Total responses 80 100.0



From Tables 16, 17. 18 and 19, the combined results point to the fact that the
strategy of using Thai tor examining or thinking about the context of word or context or
guessing the meaning from context is the top most strategy for transactional texts for
both top-down and bottom-up questions. The strategy of using content schema is
prominent only for top-down questions in the Thai context text but is not an important
strategy for bottom-up questions in the same text as well as for both top-down and
bottom-up questions in the non-Thai one. The strategy for understanding the meanirg of
the sentence or finding a reasen is the major strategy for top-down questions in the non-
Thai context text as well as an important one for top-down questions in the Thai one. The
strategy for constructing and formulating ideas is also an essential onc for top-down
questions in both texts whereas it is an unimportant one for bottom-up questions in the
Thai context text and a minor strategy in the non-Thai one. Besides, the strategy for
translating the word or phrase itself is the second most frequently use for only bottom-up
skills in both texts but it is infrequent for top-down skills. The strategy of summarising
ideas is used for only top-down skills in the non-Thai context text. Non-Thai usage is

rarely found for the comprehension of transactional texts.

In addition, the frequency of the strategic use for top-down questions of the Thai
transactional text is 1.23 times per question and 1.07 times per question for bottom-up
questions. For the non-Thai context texts, it appears that the students use Thai to assist
their answers 1.07 times per question for top-down guestions and 0.97 time per question
for pbottom-up ones. Tiiis means that the students on the average use at least one strategy

per question with a slightly lower figure for the non-Thai context text.

4.5 Problems and question types

From reading comprehension task 1, transactional texts, it is apparent that the
students experienced many problems in trying to comprehend these texts. In this part, the
problems from the completed task as well as the problems related to student groups based

on their English competency are reported.

4.5.1 Problems

From the responses to the comprehension tests in the task. it appears that the

students have several problems when reading both types of transactional text. The
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problems found from reading transactional texts and described in the interview are

categorised into four categorics as follows:

General problems

P1 cannot understand the word(s) in the question or cannot find the answer

P2can find the answer but cannot explain in his/her own words or exact quote

P3 can answer only part of the question

P4 uses content schema instead of reading

Grammar problems

P5 parts of speech

P6 recognising English word order i.e. adjective + noun

P7 problems with breaking up words into prefix / root

P8 nroblems with singular / plural (not found in transactional rexts)

P9 problems with pronouns and possessive pronouns (not found in

transactional texts)

P10 grammar problems with double, participial adjective

P11 problems with tenses

P12 grammar problem , about subject / verb agreement

P13 passive voice

P14 problems with verbs after preposition; participle / gerund (not found in
transactional texts)

Problems with punctuation

P15 problems with apostrophe

P16 problems with phrase in apposition and relative clause between two
commas

P17 punctuation; commas, semicolon

Problems with linkage

P18 conjunction

P19 problems with reference words; (personal, relative. possessive) pronouns

In this case, reading comprehension on transactional texts. the students sometimes
have more than one problem for the same question. Therefore, the crosstabulation by
means of SPSS program is used to analyse the problems found. The results are based on

the numbers of responses for cach problem as shown in Tables 20 and 21.
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For the Thai context text, thirteen problems are found as obstacles for
comprehending the text. At the top for this text is a general problem that the students
cannot understand the word(s) in the question or cannot find the answer. This accounts
for about one-third of the number of all responses. The second most frequent problem is
also a general problem that the students can find the answer but cannot explain in their
own words or they resort to an exact quote. The third most frequent problein is a
grammar problem with subject/verb agreement, whereas the other major problem is one
relating to linkage about references words. Problems with answering only part of the
question, with using existing knowledge or content schema instead of being guided by
the reading and with using word order are also found. On the other hand. minor problems
mentioned are those with tenses, with parts of speech, with prefix/suffix, with passive
voice, with apostrophes and with phrases in apposition or relative clauses between two
commas. Moreover, around one-fifth of the respondents mention no problems. The

results are presented in Table 20.

Table 20 Problems with the Thai context transactional text

Problems Frequency Percentage
General Problems

Pl Can't understand word(s) 78 32,5

P2 Exact quote 30 12.4

P3 Answeronly part 16 6.6

P4 Use content schema 10 4.1

Grammar Problems

P12 Subject / verb agreement 24 10.0
P6 Word order 6 2.5
Pl } Tenses 3 1.2
P5 Parts of speech 2 8
P7 Prefix / suffix ] A4
P13 Passive voice ! 4
Problems with Linkage

P19 Reference 22 9.1
Problems with Punctuation

P15 Apostrophe "s" 1 4
P16 Phrase in apposition I 4
PO No problem 46 19.2
Total 241 100.0
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For the non-Thai transactional text, Wellington, thirteen problems are found. In a
similar way to the previous text, the foremost problem is a general problem that is the
students cannot understand the word(s) in the question or cannot find the answer. This
accounts for around one-fifth of the number of all responses. The second most frequent
problem relates to linkage about reference words. The next most frequent problem is a
general problem that the students can find the answer but cannot explain in their own
words or resort to an exact quote. The other crucial problem is a grammar problem with
double or participial adjectives. Problems with answering only parts of the question and
with the use of the prefix/suffix are also fairly frequently mentioned. The other major
problems are those with reference words and those that can find the answer but cannot
explain in their own words or resort to an exact quote. The problems with double or
participial adjectives and with answering only part of the question are also [airly
frequently mentioned. A few responses related to problems with word order and with
prefix and suffix. Minor problems are those with word order, with tenses, with passive
voice, with phrases in apposition and relative clauses between two commas, with
punctuation and with conjunctions. With this text, around one-fourth of the respondents

mention having no problems. The results are illustrated in Table 21.

Table 21 Problems with the non-Thai context transactional text

Problems Frequency Percentage
General Problems

Pl Can't understand word(s) 48 21.7
P2 Exact quote 30 3.5
P3 Answer only part 15 6.8
Problems with Linkage

P19 Reference 35 15.8
P18 Conjunction I 5
Grammar Problems

P10 Double / participial adjective 18 8.1
P7 Prefix / suffix 8 3.6
P6 Word order 2 .9
Pl 1 Tenses | S
P13 Passive voice ] .5
Problems with Punctuation

P16 Phrase in apposition ! .S
P17 Punctuation, commas, semicolon ] .S
PO _No problem 60 27.1
Total 222 100.0
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The next tables show the relationship between the problems with the students in
cach group. low, medium and high. The crosstabulation for multiple responses by means
of the SPSS program is used to analyse the relationship between these. FFor the Thai
context text, it can be seen that all groups of the students have the same major problems
which are gencral problems. that is the problem that the students cannot understand the
word(s) in the question or cannot find the answer and the problem that they cannot
explain in their own words or resort to an exact quote. The students in the low group
show their weaknesses with the first issue more often than the other groups. Moving on
from procedural matters to grammar, the students in the high and the medium groups
report encountering a grammar problem with using subject/verb agreement more than
those in the low group. The other important problem for the students in the medium and
the low greups is a problem with linkage about using reference words. On the opposite
end of the scale, a minor problem found in all groups of the students is a grammar
problem with wo:d order. For the students in the high group, other minor problems are
those with using content schema instead of being guided by the reading and with using
parts of speech. Other minor problems for the students in the medium group are those
with prefix/suffix, with passive voice and with phrases in apposition and relative clauses
between commas. For the students in the low group, minor ones are those with the use of
content schema instead of being guided by the reading and with the apostrophe “s™. In
addition. the percentage of not having problems for the high group is the highest one

while the low group it is the lowest. The results are shown in Table 22.
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Table 22 Problems for each group of students, the Thai context transactional text

Score Groups
Problems Low Medium High Total

General Problems

Pl Can’t understand 12.9 10.0 9.6 32.5
P2 Exact quote 4.6 4.1 3.7 12.4
P3 Answeronly part 1.2 2.5 29 6.6
P4 Use content schema .8 2.5 .8 4.1
Grammar Problems

P12 Subject/verb agreement 2.0 4.6 33 10.0
P6 Word order .8 .8 9 2.5
P11 Tenses 1.1 1.1 .0 1.2
P5 Parts of speech .0 .0 .8 8
P7 Prefix/suffix .0 4 .0 4
P13 Passive voice .0 4 .0 4
Problems with Linkage

P19 Reference 2.6 5.2 1.3 9.1
Problems with Punctuation

P15 Apostrophe *'s™ 4 .0 .0 4
P16 Phrase in apposition 0 4 .0 4
PO No problem 3.5 6.3 9.4 19.2
Total 30.0 38.3 32.7 100.0

Correspondingly, the topmost problem for the non-Thai context text is the same
general matter namely that the students in all groups. low, medium and high. cannot
understand the word(s) in the question or cannot find the answer. Problems with linkage
about reference words and resorted to an exact quote is also a major problems for all
groups, with prefix/suffix being a minor problem. For the students in the medium group,
other minor problems reported are problems with word order, with tenses, with passive
voice, with phrases in apposition and relative clauses between two commas, with
punctuation, and with conjunctions but these problems are not mentioned for the low and
the high groups. Moreover, the percentages of not having problems for the high and the
medium groups are equal and slightly higher than for the low group. This may result
from the smaller number of the students in the low group. The results are presented in

Table 23.
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Table 23 Problems for each group of students, the non-Thai context transactional text

Score Groups

Problems Low Medium High Total
General Problems

Pl Can’tunderstand 7.2 8.2 6.3 21.7
P2 Exactquote 4.1 4.1 5.3 13.5
P3  Answer only part 2.7 1.8 2.3 6.8
Problems with Linkage

P19 Reference 5.0 4.5 6.3 15.8
P18 Conjunction .0 .5 0 5
Grammar Problems

P10 Participial adjectives 2.7 2.7 2.7 8.1
P7 Prefix/suffix 1.8 .9 9 3.6
P6 Word order .0 9 .0 9
P11l Tenses 0 S .0 .5
P13 Passive voice 0 ) .0 .S
Problems with Punctuation

P16 Phrase in apposition .0 5 .0 .5
P17 Punctuation, commas .0 5 .0 S
PO No Problem 6.7 10.2 10.2 27.1
Total 30.2 35.8 34.0 100.0

|

The results from Tables 20. 21, 22 and 23 indicate that the students in all groups
have scveral problems whizh interfere with their understanding of transactional texts.
The top most problem for both texts, the Thai and the non-Thai ones, is the same general
problem. It is the problem that the students cannot understand the word(s) in the question
or cannot find the answer. Likewise. this problem is also the top most one for students in
all groups. Other major problems for the Thai onc are the problems with the resort to an
exact quote, with subject/verb agreement and with reference words whereas those with
reference words and with the use of an exact quote are the other major ones for the non-
Thai context text as well as those with double or participial adjectives. i1 addition. the
students indicate a higher frequency for not admitting to problems for the non-Thai

context text than the Thai one.

4.5.2 Problems and question types

In this study, the problems vary with question types of the texts, top-down and
bottom-up. Therefore, this section is concerned with the relationship between problems
and question types. The problems are distinguished into two question types. top-down

and bottom-up.
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4.5.2.1 Top-down problems

For the Thai context text, the results show that the foremost problem for top-
down questions is a general problem with using exact quotes. The second frequent
problem for this question type is the problem with linkage abou! reference words. The
other considerable problems are general problems with answering only part of the
question and with not understanding the word(s) in the question or not finding the
answer. Th~ problems with the use of content schema instead of being guided by the
reading and with tenses are found occasionally. Only a few students experienced
problems with apostrophe *s™ and with relative clauses and phrases in apposition with
two commas for this question type. Additionally, with around one-fifth of the
respondents mention having no problems for top-down skills. the results are illustrated in

Table 24.

Table 24 Top-down problems, the Thai context transactional text

Problems Frequency Percentagc
General Problems

P2 Exact quote 30 27.1
P3 Answer only part 14 12.6
Pl Can't understand word(s) 11 9.9
P4 Use content schema 7 6.3

Problems with Linkage

P19 Reference 22 19.8
Grammar Problems

P11 Tenses 3 2.7
Problems with Punctuation

P15 Apostrophe "s" 1 9
P16 Phrase in apposition I 9
PO_No problem 22 19.8
Total 111 100.0
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For the non-Thai context text, the foremost problem of top-down questions for
the non-Thai context text is the problem with linkage about reference words. The other
major ones arc general problems with using exact quotes. with not understanding the
word(s) in the question or not finding the answer and with answering only part of the
question. Only a few problems with tenses, with passive voice, with conjunctions and
with relative clauses and phrases in apposition with two commas occasionally appear.
Furthermore, slightly less than one-fourth of the respondents mention no problems. The

results are displayed in Table 25.

Table 25 Top-down problems, the non-Thai context transactional text

Problems Freguencv Percentage
Problems with Linkage

P19 Reference 35 28.0
P18 Conjunction 1 .8
General Problems

P2 Exact quote 30 24.0
Pl Can't understand word(s) 14 11.2
P3 Answer only part 12 9.6
Grammar Problems

P11 Tenses | .8
P13 Passive voice i .8
Problems with Punctuation

P16 Phrasc in apposition 1 .8
P17 Punctuation, commas ] .8
PO No problem 29 23.2
Total 125 100.0

When compared. the results from Tables 24 and 25 point to the fact that the
studenis have the same major problems for both texts with general problems about using
exact quotes, answering only part of the question and not understanding the word(s) in
the question or not finding the answer and a problem with linkage about using reference
words. On the other hand, problems with tenses. relative clauses and phrases in
apposition are minor ones for both texts. Besides, the problems with the use content
schema instead of being guided by reading and with apostrophes arc minor ones for the
Thai context text while the problems with passive voice. with punctuation and with
conjunction arc minor in the case of the non-Thai one. Additionally, the students have

fewer top-down problems for the non-Thai context text than for the Thai one.
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4.5.2.2 Bottom-up problems

Students also show their weaknesses in relation to bottom-up skills with reading
transactional texts. For the Thai context text, two categorics of problems are found that is
general problems and grammar problems. The foremost problem is a general problem
with not understanding the word(s) in the question or not finding the answer. The second
frequent problem is a grammar problem with subject/verb agreement. A few mention a
problem with word order. Minor problems for bottom-up skills are problems with using
content schema instead of being guided by reading. with answering only part of the
question. with using parts of speech. with using prefix/suffix and with using passive
voice. In addition. slightly lower than one-fifth of the respondents mention having no

problems. The results are presented in Table 26.

Table 26 Bottom-up problems. the Thai context transactional text

Problems Frequency Percentage
General Problems

Pl Can't understand word(s) 67 51.5
P4 Use content schema 3 2.3
P3 Answeronly part 2 1.5
Grammar Problems

P12 Subject / verb agreement 24 18.5
P5 Parts of speech 2 1.5
P6 Word order 6 4.6
P7 Prefix /7 suffix ] 8
P13 Passive voice | .8
PO No problem 24 18.5
Total 130 100.0



Likewisc. the major problems for the non-Thai context text. two categories of
problems are mentioned for bottom-up skills that is general problems and grammar
problems. The foremost problem is a gencral problem with not understanding the word(s)
in the question or not finding the answer and the second frequent problem is a grammar
problem with using double/participle adjectives. The problems with prefix/suffix are less
important for this question type. Besides. a few mention answering only part of the

question and having difficulty with word order. The results are presented in Table 27.

Table 27 Bottom-up probiems. the non-Thai context transactional text

Problems Frequencv __ Percentage
General Problems

Pl Can't understand word(s) 34 35.1
P3 Answeronly part 3 3.1
Grammar Problems

P10 Double/Participial adjectives 18 18.5
P7 Prefix / suftix 8 8.2
P6 Word order 2 2.1
PO _No problecm 32 33.0
Total 97 100.0

The results from Tables 26 and 27 point to the fact that the students show some
weaknesses about a general problem with the ability of understanding word(s) in the
question or finding the answer for oottom-up skills in both texts. Grammar problems are
also other major problems for this question type. The problem with subject/verb
agreement is the prominent one for the Thai context text whereas that with double or

participial adjectives is the essential one for the non-Thai context text.

4.6 Summary

This chapter reports the analysis of the relationship between the preference of text
types and scores, text types and scores, strategies and question types, strategies and

scores and question types and problems from reading transactional texts.

Around two-thirds of the students prefer the Thai context text whereas around
one-fourth of them prefer the non-Thai one with a few preferring both. but the mean of
the scores for the non-Thai one is slightly higher than the Thai one. The preference of
text has a slightly positive effect on the preference of the non-Thai context text and the

preference of both texts, but the scores for the Thai context text in relation to the Thai

103



text preference are not related in the same positive way. Therefore. we cannot conclude
that there is a strong relationship between liking a text and scoring well for transactional
texts. Furthermore. when a mixed factorial ANOVA was used to analyse the differences
between the scores according to preference for transactional texts. no statistically

significaat differences were found (p>.05).

Although the scores for the non-Thai context text in all aspects, total task scores.
question scores and sentence scores are slightly higher than the Thai onc and the range of
those scores is wider than the Thai one, no statistical differences were found (p>.05)
when a paired sample T-test was used to analysed the differences of them. It needs to be
said that total task scores. question scores and sentence scores arc lower than fifty percent
for cach score type in both texts and the overall scores for the entire transactional task are
lower than fifty percent as well. For the question types, the highest scores are those of
literal questions whereas the lowest scores are those of figurative ones. Thus. the low
scores for figurative questions have an cffect on the low scores for bottom-up skills
meaning that these are lower than top-down skills for transactional texts. In addition. a
comparison of the scores for both texts reveals that the bottom-up scores for the Thai
context text are lower than for the non-Thai one. but the reverse is the case for top-down

scorces.

In relation to the role the Thai language plays in reading transactional texts.
seventy percent of the students always make strategic usce of the Thai language to assist
their comprehension for the Thai context text whereas the other thirty percent of them
report using Thai according to their nceds. For the non-Thai context text, seventy-five
percent of the students mention using Thai to support their comprehension at all times
when reading. whilst the remaining twenty-five percent report using Thai according to

nced.

For the frequency of the use of strategies to assist the student comprehension., it is
apparent that the students tend to rely on the strategic use of Thai slightly more often for
the Thai contex text than the non-Thai one. Morcover, they tend to use Thai more often
for top-down questions for both texts. Of the seven strategies that are used for this type
of text, the top most strategy for both texts, is the use of Thai to examine or think about
the context of word or phrase or to guess the meaning from context. Likewise, it is also

the foremost strategy for top-down and bottom-up questions 10r both texts. The use of

104



Thai to understand the mecaning of the sentence or find a reason is the other major
strategy for top-down comprehension of the non-Thai context text as well. In addition,
the strategy of using Thai to examine or think about the context of word or phrase or to
guess the meaning from context is the most important onc which affects the production
of better answers for both texts. The other essential strategies for these sorts of answers
arc those to translate the word or phrase itself and to understand the meaning of the
sentence or find a reason. The strategy of using formal schema is more important to the
non-Thai text whereas that of using content schema is more uscful for the Thai onc as
revealed by both single and multiple strategy usage. The other valuable strategy which
affects the better answers is that of constructing or formulating idcas. Moreover. the use
of multiple strategies seems to be uscful when students cannot use a single strategy to

find a correct answer.

Related to the problems from reading transactional texts, there are several general
problems. grammar problems, problems with punctuation and problems with linkage
which arise while reading. The major problems for both texts arise from a vocabulary
deficit in that the students cannot understand the word(s) in the question or cannot find
the answer and the habit of using exact quotes. The other major problem for the Thai one
is that of subject/verb agreement whereas it is that of reference words for the non-Thai
onc. When attention is switched to question type, the major problems for top-down
questions in both texts are the same that is the problem with resorting to the exact quotes.
with using reference words, with answering only part of the question and with not
understanding the word(s) in the question or not finding the answer. Besides, the students
have the same major problem for bottom-up questions in both texts that is the problem
with not understanding the word(s) in the question or not finding the answer. The other
major problem with bottom-up questions for the Thai context text is that of subject/verb
agreement while the problem with double or participial adjectives is the other one for the

non-Thai context text.

The results in this chapter point to the fact that the students experience low
outcomes in relation to both top-down and bottom-up skills for these texts even though

ey regularly use strategies to assist their comprehension.

The next chapter will report on the analysis of the editorial texts.
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CHAPTER FIVE
READING COMPREHENSION
AND EDITORIAL TEXTS

Chapter five reports the data analysis of reading comprehension of two editorial
texts, which were concerned with Thai and Iranian politics. These texts were taken from
editorial columns of “The Nation,” a popular English newspaper in Thailand which
students would be expected to sample. Twenty students completed reading
comprehension task 2 which consisted of questions about the two texts, a culturally
familiar text or a Thai context text about Thai politics, and a culturally unfamiliar text or
a non-Thai context text about Iranian politics. In this chapter, the relationships between
scores and text type preferences, scores and text types, and scores and question types are
presented. After the identification of strategies used by the students, the relationships
between these strategies and scores as well as question types are discussed. Finally,
problems mentioned by the students in comprehending the editorial texts are categorised

and then related to top-down and bottom-up questions.

5.1 Preference for text types and scores
This part focuses on the preference of text type related to scores of reading
comprehension task 2 based on these editorial texts. The results, calculated by using the

SPSS program, are illustrated in a pie graph and a table followed by an explanation of the

result.

5.1.1 Preference for text type

Non-Thai Text 4/20|

Figure 9 Numbers of students for text type preference,editor ial texts
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Figure 9 shows that around four-fifths of the students prefer the Thai context text

whercas the other one-fifth has a preference for the non-Thai one.

5.1.2 Preference for text type and scores

The preferences for the two text types, the Thai context text and the non-Thai

context text. related to mean scores in each preference group are displayed in Table 28.

Table 28 Mean overall scores of reading comprehension task 2, editorial texts,
for the Thai and the non-Thai context texts in cach preference group

Std.

Preference Text Mean N Deviation

Thai Text  Pair | Thai Text 8.68 16 3.07

Non-Thai Text 5.46 16 247

Non-Thai  Pair 2 Thai Text 8.50 4 3.85
Text

Non-Thai Text 4.25 4 1.25

Table 28 shows the means of each text for cach group of students. The scores for
the Thai context text are higher than the scores for the non-Thai context text according to
the preferences expressed for the two texts. Four-fifths of the students prefer the Thai
context text and they can obtain higher scores for that text. Only one-fifih of them state a
preference for the non-Thai context text and the scores for it are much lower than for the
Thai one. Furthermore, standard deviations for the Thai context text in each group are

higher than the non-Thai one.

The analysis indicates the fact that preference of the text appears to work in their
favour in case of the Thai context text, but the scores of those preferring the non-Thai
one show no such effect. Although the students prefer the non-Thai context text. the
scores for the Thai onc are much higher than the non-Thai one. This means that a
familiarity of topic may have a stronger influence on reading comprehension than
preference of text type. Morcover. if we observe the range of the means of both texts for
the non-Thai context text preference group, the scores of the Thai one are much higher

than the non-Thai onc. Therefore. we can conclude in this chapter that a culturally
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familiar text. the Thai one, perhaps has more effect on student comprehension than
preference of text type. However, in any case we cannot yet infer that the preference of
text type or even cultural familiarity has a positive effect on scores until results in the

next chapter for the other genre, experiential texts, are analysed.

The analysis in this case has revealed an anomaly. Preference for the Thai context
text is closely connected to scores for that text but this is not the case for the non-Thai

context text. [n relation to the latter, a preference did not result in higher scores.

This is confirmed by the results of a mixed factorial ANOVA using preference
for cditorial texts as the between-subjects factor and text type as the within-subjects
factor. That is, although the effect of text typc was highly significant (Fy 18 = 26.947, p
<0.001). the main cffect of preference was not significant (F¢; 13, = 0.255, p = 0.620), and
no interaction was found between preference and text type (F(I,18) = 0.514, p = 0.483).
This means that the overall task mean scores for the Thai context text regardless of text

preference are higher than those for the non-Thai one.

5.2 Editorial texts and scores

In task 2. the students completed the reading comprehension activity, which
consisted of the examination of two editorial texts dealing with Thai and Iranian politics.
Each was followed by ten open-cnded questions to be answered and one sentence based
task in which the meaning was to be explained in Thai. The overall scores from reading

both these cditorial texts are displayed in Table 29.

Table 29 Overall scores for reading comprehension task 2, editorial texts

Score Types Total Scores Minimum Maximum Mean Dcviaf’itodr;
Task Scores 50 6.50 23.50 13.87 4.88
Question Scores 40 6.00 19.00 11.42 4.06
Sentence Scores 10 .00 4.50 245 1.29
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Table 29 shows the overall scores for editorial texts. Sentence scores are much
lower than total scores and question scores are very low as well. The maximum scores
for each score type are lower than fifty percent. Morcover, the minimum scores for
sentences drop to zero while the minimum scores for task and questions are very low as
well. When sentence scores and question scores are taken together., therefore, the total

task scores are lower than fifty percent.

The next section will examine the relationship between the scores and context /

question types.

5.3 Context types, question types and scores

This section reports on the findings from the data analysis on the relationships
between context and question types and scores. The results are shown in bar graphs and

tables followed by a short explanation of the results.

5.3.1 Context types and scores

The students completed reading comprehension task 2 which consisted of two
cditorial texts. This was followed by ten open-ended questions to be answered and one
sentence, the meaning of which was to be explained in Thai. The scores from reading
these two texts ace different according to the type of text. Descriptive statistics are

reported in Table 30.
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Table 30 Task. question and sentence mean scores for editorial texts

Total Std.
Text Scores Minimum Maximum Mean Deviation
Thai Text
Task Score 25 4.50 14.00 8.65 3.12
Non-Thai Text
Task Score 25 .50 9.50 5.22 2.31
Thai Text
Question Score 20 3.50 11.50 7.30 2.55
Non-Thai Text
Question Score 20 .50 8.50 4.12 2.05
Thai Text
Sentence Score ) .00 3.00 1.35 .82
Non-Thai Text
Sentence Score 5 .00 2.50 1.10 77

Table 30 illustrates the comparison between the scores for the two editorial texts
in all aspects. The overall task scores. question scores and sentence scores for both texts
are lower than half, but those of the Thai one are higher than the non-Thai one. Although
the range of scores for both texts is somewhat similar. noticeable differences appear
when the maximum and the minimum scores are examined. The minimum scores for
sentences for both texts fall 1o zero together with low question minimum scores mean
that the overall task minimum scores are very low as well. Hlowever. both maximum and
minimum scores for the Thai context text are higher than the non-Thai one. Morcover,
the standard deviation for the Thai text scores in all aspects is slightly larger than that for

the non-Thai one.

A paired sample T-test was used to analyse the differences between the scores of
the Thai and the non-Thai context texts for editorial texts. The results show that there are
statistically significant differences (p<.05) between the task scores for the two texts (1 =
6.029. df = 19. p< 0 001. two-tailed) and question scores (t = 6.398, df = 19, p< 0.001.
two-tailed) but no statistically significant difterences (p>.05) between two texts for
sentence scores (U= 1.191, df = 19, p = 0.248. two-tailed). Both the small sample size and

variability of students may have precluded a significant effect.
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These results suggest that the students in this study performed at a higher level for
the familiar text, the Thai context text in comparison with the text about an unfamiliar

subject.

5.3.2 Question types and scores

The ten open-ended questions for each text in the task comprised four categories
of question type i.e. literal, figurative, global and cohesive. Differences between the
application of these question types to the texts may cause varying difficulties for students
trying to comprehend the texts. The nature of the responses to these differing questions

can be seen from the percentages of correct answers for each question type.

Overall for both texts, the highest scores are attained with cohesive questions
whereas the lowest scores are gained with literal questions. In addition, the equal scores
for figurative and global questions are slightly higher than literal ones, but much lower

than cohesive results, as shown in Figure 10.
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Figure 10 Percentage correct for each question type of editorial texts

When the results are compared for the four different question types from both
texts, the results show that students attained much higher scores for the Thai context texts
in all question types than those for the non-Thai context text. However, the scores of
each question type for both texts are lower than fifty percent except the scores of Thai

text cohesive questions, which are fifty percent as displayed in Figure 11.
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Percentage: Question Types of Editorial Texts

Qsé% 4
K

Figure 11 Percentage correct for each question type Thai and non-Thai
editorial texts

According to one mode! of the reading process, literal and figurative questions
relate to the bottom-up section which depends upon the small units although the larger
units may also be involved in the comprehension process. Conversely, global and
cohesive questions are part of the top-down section in which the large units are decisive

(Cohen, 1994a, 213-214; Dubin, Eskey, & Grabe, 1986, 11-13; Paran, 1997, 1-3).

In relation to Figure 11, the scores of both bottom-up and top-down questions in

the Thai context text are higher than for the non-Thai one as illustrated in Figure 12.
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Percentage: Bottom-up & Top-down Questions

Figure 12 Percentage correct of bottom-up and top-down questions for each text,

editorial texts
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When put together as shown in Figure 13, total scores of top-down questions for
editorial texts are higher than the scores of bottom-up questions and both are lower than

fifty percent.
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Percentage: Bottom-up & Top-down Questions

Botom-up Top-down

Figure 13 Percentage correct of bottom-up and top-down questions, editorial texts

As indicated in Figures 10, 11, 12 and 13, the scores of cohesive questions are the
highest ones, whereas the scores of literal questions are the lowest and the scores of
figurative and global questions are equally low. Even though the scores of cohesive
questions for the Thai text are high, those for the non-Thai one are rather low. The
students have major problems with literal questions for the non-Thai text which can be
regarded as being related to the operation of bottom-up processes. Students also obtain
very low scores with figurative and global questions in both text types, especially for the
non-Thai one. Overall, the means for bottom-up processes are lower than those for top-

down processes in editorial texts.

The results indicate that student reading skills need to be enhanced for editorial
texts with literal questions, the meaning of figurative language and global questions for
both Thai and non-Thai context texts. Besides, cohesive questions in the case of the non-

Thai text present problems for comprehension.
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5.4 Strategics related to scores and question types

Afler answering each open-ended question in reading comprehension task 2. the
students were asked to write down the reasons for sclecting the answer that they gave for
cach question. In addition. soon after completing the task for cach text. the students
engaged in a retrospective interview which was concerned with the strategies used to
make a decision for each answer. The strategies connected with the use of Thai from both
the open-ended questions and the interviews are analysed here and the results are

displayed in tables and text.

5.4.1 Strategies of using Thai

FFrom the task and the interview, it appears that students access their own
language to help them comprehend the editorial texts and in doing so use scveral
strategics. Statements made by the students about these strategies have been compacted

into cight strategics as follows:

S1 to translate a word or a phrase itself

S2 to examince or think about the context of words or phrases or guess the
meaning from context

S3 to understand the meaning of the sentence or find a reason

S4 to confirm the understanding about the sentence

S35 to compare the English with the Thai grammar by using formal schema

S6 to access or find the reader's ideas by using content schema

S7 to construct or formulate ideas

58 to summarise idcas

SO no use of Thai

The strategies used for comprehending editorial texts can be scen as in the
following sample statements from the students, transcribed from the retrospective
interviews (all names in the transcript have been changed to keep identities confidential).

In cach case the type of question is mentioned in brackets following the statement.
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Example |

S1: to translate a word or a phrase itself

(From Task 2 Text 1: Thai Politics, Question 3, Figurative Question)

Question: What is the meaning of *mend broken fences” in line 9?

Reviewer: How did you get the meaning of this phrase?

S02B - didn’t know the meaning of this phrase so I tried 1o translate into Thai,
Reviewer: Why did vou translate into Thai?

S028  : Thai helped me get the meaning of it

Example 2

S1: to transtate a word or a phrase itself

(From Task 2 Text 2: Iranian Politics, Question 7, Literal Question)
Question: What does the word “minute” in line 10 mean?
Reviewer: How did yvou know the meaning of this word?

S198 1 read the text and then translated into Thai to get the meaning of it.

Example 3

82: to examine or think about the context of words or phrases or guess the  meaning
Srom context

(From Tusk 2 Text I: Thai Politics, Question 5, Figurative Question)

Question: What is the meaning of “in a crisp, a decisive CEO style” in line 62
Reviewer: How did vou get the meaning of this phrase?

SIIK I thought in Tha.

Reviewer Why did vou think in Thai?

SIIK 2 Because I didn't know the meaning of this phrase at all so [ tried 1o think in

Thai 1o understand the comext of it. Therefore. I could find the meaning of it.
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Example 4

S§2: to examine or think about the context of words or plhrases or guess the meaning
Srom context

(From Task 2 Text 2: Iranian Politics, Question 4, Figurative Question)

Question: What is the meaning of “mover and shake=" in line 9?

Reviewer: How did you get the meaning of this phrase?

SISR I got the meaning of this phrase from context and then thought in Thai.

Example §

S§3: to understand the meaning of the sentence or find a reason

(From Task 2 Text I: Thai Politics, Question 2, Global Question)

Question: How did Laos accept the visit of Thai Prime minister?

Reviewer: How did you get the answer?

S691 s tried to find out key words of the sentences and then thought in Thai,
Thinking in Thai helped me understand the sentence easier than thinking in

English.

Example 6

S3: to understand the meaning of the sentence or find a reason
(From Task 2 Text 2: Iranian Politics, Question 8, Literal Question?
Question: Wiy is the USA afraid of Iran?

Reviewer: How did you find the reason for this question?

Si12L sl tried 1o think in Thai to find out the reason.

Reviewer: Why did you think in Thai?

S12L - Ithelped me understand the sentence and could find the reason easily.
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Example 7

S4: to confirm the reader understands about the sentence

(From Tusk 2 Text 1: Thai Politics, Question 4, Figurative Question)

Question: What is the meaning of “open-minded” in line 11?

Reviewer: How did yvou get the meaning of this word?

SIIN - I've heard this word from one kind of coffee advertisement. I thought that |
know the meaning of this word but [ was not sure so [ tried to translate this

word from the sentence again to confirm my idea.

Example 8

S84: to confirm the reader understands the sentence

(From Tusk 2 Text 2: Iranian Politics, Question 9, Cohesive Question)

Question: The word “who” in line 10 refers to...

Reviewer: How did you get the answer?

SO04D  : Ithought in Thai that the word “who ™ must be a human so it should be the
President Khatami. In order 1o make sure about the answer, I translated the

sentence into Thai again,

Example 9

S5: to compare the Engflish with the Thai grammar by using fornal schema

(From Task 2 Text 1: Thai Politics, Question 7, Literal Question)

Question: In what two areas would Laos like to cooperate with Thailand?

Reviewer: You said that your background knowledge helped vou answer this
question.

S121 :Yes. Talso compared the English sentence with ¢ Thei sentence.
Conjunction “and’ was used to join two phrases together in both Thai and
english Therefore, I coudd find the answer “in the economic field and the

hvdroelectricity industry”.
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Example 10

S5: to compare the English with the Thai grammar by using formal schema

(From Tusk 2 Text 2: Iranian Politics, Question 5, Cohesive Question)

Qucstion: The word “who” in line 10 refers 10...

Reviewer: How did yvou get this answer?

SI7Q D I've known abouwt this structure. A relative pronoun “who™ must refer to a
person. | compared this senmience with a Thai sentence by thinking in Thai

so 1 got the answer.

Example 11

S86: to access or find the reader’s ideas by using content schema

(From Task 2 Text 1: Thai Politics, Question 7, Literal Questions)

Question: In what two areas would Laos like to cooperate with Thailand?

Reviewer: How did you get the answer for this question?

S124 A thoughi in Thai so | got the answer. | also had background knowledge
abcut when the Thai Prime Minister visited Laos.

Reviewer: Did your background knowledge about this help vou find the answer?

S12L . Yes, very much.

Example 12

S86: to access or find the reader’s ideas by using content schrema

(From Task 2 Text 2: [ranian Politics, Question 8, Literal Question)

Question: Why is the USA afraid of Iran?

Reviewer: How did you get the answer?

SO6F - read the text and | know about the relationship benween the US4 and
Iran from newspapers and relevision.

Reviewer: Did your prior knowledge about this help you answer the question?

SO6F  : Yes. When [ read abouwt this from the text | could understand the text easily.
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Example 13

S§7: to construct or formulate ideas

(From Task 2 Text 1: Thai Politics, Question 2, Glabal Question)

Question: How did Laos accept the visit of Thai Prime minister?

Reviewer: How did yvou get the answer?

S198 o transtated the details of the text first, then reconstructed and formulated

myideas in Thai. Finally, I could get the answer,

Example 14

S7: 1o construct or formulate ideas

(From Task 2 Text 2: Iranian Politics, Question 2, Global Question)

Question: What should Khatami do to show his ability to govern Iran in his second
term as President?

Reviewer: How did you ges this answer?

SHK  Liried (o use Thai to formulate ideas about the text. | knew the meaning of

the words but I couldn’t join them together so I used Thai to construct ideas.

Example 15

S8: to summarise ideas

(From Task 2 Text I: Thai Politics, Question 7, Literal Question)

Question: In what two areas would Laos like to cooperate with Thailand?
Reviewer: How did you get the answer?

SISR  : Itranslated the sentence into Thai first and then summarised ideas so |

could find the answer for this question.

Example 16

S8: to summarise ideas

(From Task 2 Text 2: Iranian Politics, Question 1, Global Question)

Question: What does this text mainly discuss?

Reviewer: How did you get the answer?

S02B . Firstly, I read through the text and then translated into Thai. Finally, 1
summarised the main point of the text. Thai helped me summarise my ideas

ahout the text.
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Example 17

S§0: no use of Thai to assist comprehension

(From Task 2 Text I: Thai Politics, Question 10, Cohesive question)

Question: The word “them?” in line 16 refers to...

Reviewer: How did you get this answer?

SI10J

21 read the sentence and then answered the question?

Reviewer: Did you think in Thai?

S10.J

s No. I didn't.

Reviewer: Why didn’t you think in Thai?

S10J

2 Because | could understand the meaning of the sentence without

translating into Thai. It was easy to understand.

Example 18

S0: no use of Thai to assist comprehension

(From Task 2 Text 2: franian Politics, Question 1), Cohesive Question)

Question: The pliruse “this impression™ refers to...

Reviewer: How did you get the unswer?

S170

sl read lines 15 and 16 in the text and then got the answer for this question.

Reviewer: Did you translate or think in Thai?

5170

sNo. I didn't

Reviewer: Why?

SI70

s Because when f read the text. [ knew the answer without thinking in Thai.

I've learned ahout this structure hefore.

0



In the case of the reading comprehension of editorial texts, some students report
using Thai to facilitate their reading, but other students report resorting to Thai only

when needed. The results are shown in Figures 14 and 15.

Use Thai & English
35.0%

Figure 14 Language usage, the Thai context editorial text

Figure 14 shows that sixty-five percent of the students translate the text and their
ideas about the questions into Thai to assist their comprehension of the Thai context text,

whereas the other thirty-five percent use both Thai and English according to need.

Figure 15 Language usage, the non-Thai context editorial text
Likewise, Figure 15 shows that sixty-five percent of the students report using

strategies to support their comprehension for the non-Thai context editorial text whilst

thirty-five percent of them indicate a mixed language use according to the situation.
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Furthermore. in this study, the students sometimes record using more than one
strategy while reading. Therefore, a crosstabulation for multiple responses by means of
the SPSS program was underiaken to analyse the reiationship between the strategies of
using Tha: while reading related to the student groups for cach strategy. The results are

reported based on the numbers of responses for using each strategy.

In the casc of the Thai context editorial text about Thai politics. the results show
that almost all students used the Thai language to support their understanding while
rcading the text. Eight strategies were used. Of these. nearly half of all responses indicate
the students use Thai to examine or think about the context of words or phrases or guess
the meaning from context. while only about thirteen percent of the respondees are using
Thai to understand the meaning of the whole sentence or to find a reason. The percentage
of using Thai to translate the word or phrase is slightly lower than with the preceding
strategy. The number of responses for using Thai to construct or formulate their ideas is
similar to that for using Thai formal schema to compare the English to the Thai grammar.
Only z few admit using content schema to access ideas. summarise ideas and confirm the
reader understands about the sentence. Morcover. the number avoiding using Thai is
somewhat low for the Thai context editorial text. The results are displayed in Table 31
where the frequency column refers to the number of times a strategy is mentioned and

the percentage column shows the percentage of the responses.

Table 31 Strategies of Thai usage for the Thai context editorial text

Strategics Frequency Percentage
S2 lixamine 94 43.1
S3 Understand 29 13.3
S1 Transiate 22 10.1
S7 Construct Ideas 21 9.6
S5 Formal schema 20 9.2
S6 Content schema 8 3.7
S8 Summarise Idcas 4 1.8
S4 Confirm 2 9
S0 No usc of Thai 18 8.3
Total 218 100.0



When the students are divided into three groups based on their performance in
this task. low. medium and high, the strategies of using Thai are slightly different from
this and are shown in Table 31. Thai usage to examine or think about the context of
words or phrases or guess the meaning from context is the foremost strategy for the
students in all groups for Thai context editorial text and the other major onc for all
groups is the usage of Thai to understand the meaning of the sentence or find a reason.
For the high group. the other major strategy is to construct and formulate ideas whereas
those to construct and formulate ideas and to use Thai formal schema are popular for the
medium group. Morcover, the other major strategy for the low group is that to construct
and formulate ideas. At the opposite end of the scale. minor strategies for the high group
arc the usage of Thai to confirm the reader understands about the sentence and the usage
of Thai content schema and no cvidence cxists of using Thai to summarise ideas for this
group. The minor strategies for the medium group are the usage of Thai to confirm the
reader understands about the sentence and to summarise ideas. For the low group, there is
only one case reporting the use of Thai to summarise idcas and no evidence about using
Thai content schema and using Thai to confirm the reader understands about the
sentence. In addition. some students in all groups avoid the use of Thai to assist their

understanding. The results are displayed in Table 32.

Table 32 Percentage of Thai usage for each group. the Thai context editorial text

Score Groups

Strategies Low  Medium High Percentage
S2 Examine 13.3 13.8 16.1 43.1
S3 Understand 4.6 4.6 4.1 13.3
S| Translate 2.8 5.0 2.3 10.1
S7 Construct ldeas 3.2 23 4.1 9.6
S5 Formal Schema 2.8 4.6 1.8 9.2
S6 Content Schema 0 2.8 9 3.7
S8 Summarise ldeas 5 1.4 .0 1.8
S4 Confirm .0 5 .5 9
S0 No use of Thai 2.3 1.8 4.1 8.3
Total_____ 204 36.7 339 100.0
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For the non-Thai context text, Iranian politics, all students report using Thai to
support their comprehension while reading. Eight strategies are used for this text.
Slightly more than one-third of the students’ responses relate to the usage ol Thai to
examine or think about the context of words or phrases or guess the mecaning from
context. The second most frequent strategy is the usage of Thai to understand the
meaning of the sentence or find a reason. The other major strategy is the use of Thai to
construct ideas. Around one-fourth of the students’ responses are connected to the use of
Thai formal schema to compare the English to the Thai grammar as well as to summarise
ideas. The strategy of using Thai to translate the word or phrase itself is slightly less
uscd than these. Only a few use content schema and Thai to confirm the reader
understands about the sentence. In around six percent of instances the students do not use

Thai for comprehending the text. The results are displayed in table as shown in Table 33.

Table 33 Strategies of Thai usage for the non-Thai context cditorial text

Strategics Frequency Percentage
S2 Examine 79 36.1
S3 Understand 44 20.1
S7 Construct Idcas 23 105
S5 Formal schema 19 8.7
S8 Summarise 19 8.7
S1 Translate 15 6.8
S6 Content Schema 5 2.3
S4 Confirm 2 9
S0 No use of Thai 13 5.9
Total 219 100.0

When divided into three groups. low. medium and high. the students in all groups
reveal the use of the same foremost strategies. the strategy of using Thai to examine or
think about the context of a word or phrase or guess the meaning from context. The other
major strategies for all groups are those of using Thai to understand the meaning of the
sentence or finding the reason and to construct or fo..nulate ideas. The usage of Thai
formal schema to compare the English with the Thai grammar is popular for the students
in the medium group as well the usage of Thai to summarise idcas and to translate the
words or phrases in a sentence. On the other hand, minor strategics for aii groups are the
use of Thai to access the reader’s ideas by using content schema. The other minor

strategics for the high group are those of using Thai to confirm the readc- understands
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about the sentence and to summarise ideas whercas the other one for the low group is that
to translate the words or phrases in a sentence. Besides. there is no report about using
Thai to confirm the reader understands for the low and the medium groups. However, a
few in the low and medium groups do not report the strategy of using Thai to facilitate
their understanding and slightly more students in the high group also fall into this

category. The results are shown in Table 34.

Table 34 Percentage of Thai usage for each group. the non-Thai context
cditorial text

Score Groups

Strategics Low  Medium __ High  Percentage
S2 Examince 12.3 11.9 11.9 36.1
S3 Understand 7.8 4.6 7.8 20.1
S7 Construct Idcas 2.7 3.2 4.6 10.5
S5 Formal Schema 2.3 5.0 1.4 8.7
S8 Summarise 2.3 S.5 9 8.7
S1 Translate S 4.6 1.8 6.8
S6 Content Schema 5 9 9 23
S4 Confirm .0 .0 .9 .9
S0 No usc of Thai 9 1.4 3.7 5.9
Total 20.2 37.0 33.8 100.0

The results from Tables 31. 32. 33 and 34 point to the fact that most of the
students use Thai to assist their understanding for both editorial texts. The two lcading
strategies for both texts are using Thai to examine or think about the context of word or
phrasc or to guess thc meaning from context and to understand the meaning of the
sentence or find a reason. llowever. there is a difference in the next most common
strategy. For the Thai context text. the third most used strategy is translating the word or
phrase into Thai whilst in the non-Thai context text constructing or formulating ideas is
the next important one. This may be an indication that the students were experiencing
more difficulty with the idcas in this latter text. Besides, the most infrequently used
strategy for both texts is the same, the strategy of using Thai to confirm what the reader

understands about the sentence.

Likewise if the level groupings are examined, the students in all groups. low,
medium and high use the same foremost strategy, the usage of Thai to examine or think

about the context of a word or phrase or to guess the meaning from context, for both



texts. Minor strategics for the high group are the use of Thai to confirm the reader
understands about the sentence, summarise ideas and access the reader’s ideas by using
content schema. The usce of content schema to access the reader’s ideas is a minor
strategy for the low and medium groups as well. Moreover, students in the high group

report the avoidance of using Thai slightly more often than the other groups.

These results show that the students usually usc the Thai language to assist their
comprehension of cditorial texts. especially the strategy of using Thai to examine or

think about the context of a word or phrase or to guess the meaning from context.

When comparing the use of Thai between both texts, it is apparent that the
students in the high group use the same major strategies for both texts, the use of Thai to
examine or think about the context of words or phrases or guess the mcaning from
context, understand the meaning of the sentence or find a reason and construct or
formulate ideas. The minor strategies for the students in this group are the usc of Thai to
confirm the reader understands about the sentence and access the reader’s ideas by using

content schema.

For the students in the medium group, the same major strategics for both texts are
the use of Thai to examine or think about the context of words or phrases or guess the
meaning from context, understand the meaning of the sentence or find a reason, translate
the word or phrasce itself and use formal schema. Moreover, the usc of Thai to summarise
idcas and construct or formulate ideas are frequently used for the non-Thai context text
for this group whereas the first mentioned strategy is a minor onc for the Thai context
text. The other minor strategy for the Thai text for this medium group is to confirm the
reader understands about the sentence whereas to use content schema is a minor one for

the non-Thai context text.

For the low group, the strategies of using Thai to examine or think about the
context of words or phrases or guess the meaning from context, understand the meaning
of the sentence or find a reason and construct or formulate ideas arc major strategies for
both texts. The minor strategy for the Thai context text for this group is that to
summarisc idcas whereas that to use content schema is the minor one for the non-Thai

context text.



In addition, the frequency of the strategic use for the Thai editorial text is 1.0 time
per question and 1.03 times per question for the non-Thai one. This means that the

students tend to make similar usage of strategies in terms of frequency for both texts.

5.4.2 Strategies and scores

The previous part shows the results about the frequency of the strategics for
cditorial texts but does not clarify the relationship between the usage of strategies and
overall scores. Therefore. the strategies related to scores and strategies and their

connection to better answers are reported in this part.

5.4.2.1 Strategics related to scores

According to the marking system, cach question is marked out of 2. Where the
student is able to comprehend the text and answer the question. he/she is likely to gain a
score of 2. 1.5 or 1. On the other hand. if he/she is having difficulty with comprehension,
his‘her mark will be .5 or 0. As it is intended to compare strategies used with scores. the
scores will be divided into two sections as indicated. In this way an identification can be
made of what strategies are used for producing the better answers.

The next table shows scores and level of comprehension obtained for cach answer
for the non-Thai context transactional text. Despite the faci that students used Thai 1o
facilitate their understanding. slightly more than half of them still experience difficulties

with comprehension for this text. The results are displayed in Table 35.

Table 35 Percentage for high/low scores. the Thai context editorial text

Score I‘requency Percentage Comprehension

0 103 51.5 Show non-comprehension
0.5 3 1.5 Show non-comprehension
! 39 19.5 Show comprehension
1.5 IS 7.5 Show comprehension
2 40 20.0 Show comprehension
Total 200 100.0



FFor the non-Thai context text, around three-fourths of the answers reveal ron-
comprchension of the text. whereas the other one-fourth of the answers display the ability

to comprehend the text. The results are displayed in Table 36.

Table 36 Percentage for high/low score. the non-Thai context cditorial text

Score Frequency Percentage Comprchension

0 130 65.0 Show non-comprehension
0.5 16 8.0 Show non-comprechension
I 32 16.0 Show comprehension
1.5 4 2.0 Show comprehension
2 18 9.0 Show comprehension
Total 200 100.0

There are both positive and negative results from the use of Thai to implement
individual strategies to comprehend the texts. Some students attain high scores from this

usage but some gain very low scores or even zero.

For the Thai context text. slightly more than half of the iteras where students use
the whole range of strategics arc given low scores. When looking at scores for the use of
cach strategy, it is apparent that the percentages of high scores for almost all the
strategics arc no higher than the low ones and in fact slightly below those of the low
scores. Morcover. amongst the students who do not use Thai. there is no indication that
the non-use of Thai achicves higher scores. The results displayed in Table 37 fail to

indicate any associated advantage from using strategics.

Table 37 Strategies of Thai usage related to scores. the Thai context editorial text

L.ow Score High Score
Strategics (0-.5 Marks) (1- 2 Marks) Total
S2 [ixamine 22.8 20.3 43.1
S3 Understand 7.2 6.1 13.3
S| Translate 5.5 4.6 10.1
S7 Construct Idecas 4.9 4.7 9.6
S5 Formal Schema 5.2 4.0 9.2
S6 Content Schema 1.8 1.9 3.7
S8 Summarise ldeas 7 1.1 1.8
S4 Conflirm 4 .5 .G
SO No use of Thai 4.5 3.8 8.3
Total 53.0 47.0 100.0



IFor the non-Thai context text. the results show that around three-fourths of all
answers are given the low scores for their non-comprehension of the text, whereas
around or=-fourth of them are given high scores. When looking at scores for cach
strategy. it is apparent that the percentages of the high scores for almost all strategies are
much lower than those of the low scores. Morcover. those few students who do not use

Thai at all are not able to gain high scores in this case. The results are illustrated in Table

38.

Table 38 Strategies of Thai usage related to scores. the non-Thai context
cditorial text

l.ow Score High Score
Stratcgies (0-.5 Marks) (1- 2 Marks) Total
S2 Examine 26.1 10.0 36.1
S3 Understand 14.7 54 20.1
S7 Construct ldcas 7.5 3.0 10.5
SS Formal Schema 7.0 1.7 8.7
S8 Summarise [deas 6.6 2.1 8.7
S1 Translate 5.0 .8 6.8
S6 Content Schema 1.5 .8 2.3
S4 Confirm S 4 9
S0 No usc of Thai 4.1 1.8 5.9
Total 73.0 27.0 100.0

The results from Tables 35. 36. 37 and 38 indicate that the major strategy of using
Thai to examine or think about the context of word or phrase or to guess the meaning
from context affects the scores in both positive and negative ways. All strategies used
show more positive cffects for the Thai context text than the non Thai one. For the Thai
context text, slightly more than half of the items where students use the whole range of
strategies are given low scores. For the non-Thai context text, around three-fourths of all
answers are given low scores whereas around one-fourth are given high scores for the
abilitics to comprehend the text. This means that the strategy of using Thai moderately
help the students to obtain scores for the Thai context text whereas these strategies
appear to have little good cffect for the non-Thai one. In addition, the strategy of not-

using Thai has not been shown to have a positive effect for editorial texts.



5.4.2.2 Strategies related to better answers

Results to date have shown strategy usage is not always associated with
improving student comprehension. Therefore, the term strategy will in this section refer
only to useful strategies which influence the learners such a way that they produce better
answers with the scores of one. once and a half and two. Some students usc only one

strategy to gain scores but some usc double strategics to gain scores.

The finding on the Thai editorial text scores reveals that one-third of better
answers arc influenced by the strategy of using Thai to examine or think about the
context of words or phrases or guess the meaning 1rom context. The other important
strategies for achicving higher scores are the strategics of using Thai to understand the
mcaning of the sentence or find a reason, to translate the word or phrase itself and to
construct or formulate ideas. In a few of these cases students usc the strategies to
compare the English with the Thai Grammar by using Thai formal schema, to access the
reader’s idecas by using content schema. to confirm the reader’s understanding about the
sentence and to summarise ideas. Nevertheless, some students use double strategies for
producing better scores. An examination of the leading multiple usages reveals that the
students use their formal schema (S5) combined with another strategy. that is S5+S2 (1o
use Thai formal schema to compare the English with the Thai grammar and to examine
or think about the context of words or phrases or guess the meaning from context). The
other prominent onc is the combination of using Thai content schema (S6) and another
strategy that is S6+S7 (to access or find the reader’s idecas by using content schema and
to construct or formulate ideas). For those who gave better answers there are some whe

do not use any strategy. The results are shown in Table 39.



Table 39 Strategics related to better answers., the Thai context cditorial text

Single Strategv Use Usage

Pcrcentage

S2 - to examine or think about the context of words or phrascs
or guess the meaning from context

S3 - to understand the meaning of the sentence or find a
recason

S1 - to translate the word or phrasce itself

S7 - to construct or formulate ideas

S5 - to use Thai formal schema to compare the English with
the Thai Grammar

S6 - to use content schema to access or find the reader’s ideas

S4 - to confirm the reader understands about the sentence

S8 - to summarise ideas

SO - no reference to strategy use

Multiple Strategy Use

S$5+S2 - to use Thai formal schema to compare the English
With the Thai grammar and to examine or think about
the context of words or phrases or guess the meaning
from context

S6+S7 - to use content schema to access or find the reader’s
Ideas and to construct or formulate ideas

S6+S8 - to use content schema to access or find the reader’s idcas
and to summarisc idcas

S6 +S3- and to usc content schema to access or find
the reader’s ideas and to use Thai formal schema
to compare the English with the Thai grammar

S5 +S1-1to use Thai formal schema to compare the English
with the Thai grammar and to translate the word or
phrasc itself

S$5+S7 - 1o use Thai formal schema to compare the English
with the Thai grammar and to construct or formulate
idcas

33.0

18.0
11.8
9.6

00 — 19 L
O W — —

1.0

Total

100.0

IFor the non-Thai context text. it is noticcable that the topmost single strategy for

the better answers is the strategy of using Thai to examine or think about the context of

words or phrases or guess the meaning from context. It appears in around one-third of the

strategics for the better answers. The other major strategy which has an effect on the

better answers is that of using Thai to understand the meaning of the sentence or find a

rcason. The other one which is involved in the better answers is that of using Thai to

summarisc ideas. A few of the better answers refer to those of using Thai to construct or
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formulate ideas, to translate the word or phrase itsclf. to access the reader’s ideas by

using content schema and to compare the English with the Thai grammar by using formal

schema. However, some students use double or triple strategics to attain high scores. One

multiple strategy which influences the better answers is the combination of using formal

schema (S5) and other strategics that is $5+S7 (to use Thai formal schema to compare

the English with the Thai grammar and to construct or formulate idcas). In addition.

some avoidance of the use of strategies can characterise the production of correct

answers. The results are illustrated in Table 40.

Table 40 Strategics related to better answers, the non-Thai context cditorial text

Single Strategv Use

Usage Percentage

S2 - to examinc or think about the context of words or phrases

or guess the meaning from context 334
S3 - to understand the meaning of the sentence or find a
rcason 24.1
SR - v summarise ideas 1.2
S7 - to construct or formulate ideas 7.5
S| - to translate the word or phrasc itself 5.5
S6 - to usc content schema to access or {ind the reader’s ideas 3.7
S5 - to use Thai formal schema to compare the English with
the Thai Grammar 1.8
SO - no reference to strategy use 5.5
Multipte Sirateay Use
S$3+S7 - to use Thai formal schema to compare the English
with the Thai grammar and to construct or formulate
idcas 3.7
S5+ S2 - to use Thai formal schema to compare the English
with the Thai grammar to examine or think about
the context of words or phrases or guess the meaning
from context 1.8
S5+S2+S8 - to use Thai formal schema to compare the English
with the Thai grammar, to examinc or think about
the context of words or phrases or guess the meaning
from context. and to summarise idcas 1.8
Total 100.0




Tables 39 and 40 indicate the fact that the topmost strategy, having an eftect on
gaining high scores in both cditorial texts, is that of using Thai to examine or think about
the context of words or phrases or guess the meaning from context. The other major
strategies for the better answers are those to understan:. the meaning of the sentence or
find a rcason which affects the better answers for both editorial texts and translate the
word or phrase itself which affects the better answers for the Thai context text than the
non-Thai onc. The strategy of using Thai to construct or formulate idcas also scems to
have a more bencficial influence for the Thai text than the non-Thai one whercas that of
using Thai to summarisc idcas is more important for the non-Thai one. The strategic . of
using Thai formal schema and content schema have slightly greater effects for the Thai
text than for the non-Thai one. Morcover, multiple strategies arc uscful for a few students
when they are not satisfied with using only onc strategy to find the correct answers.
Important multiple strategices for the Thai context text are the combination of using Thai
formal schema plus another strategy and the combination of using Thai content schema
and another strategy. For the non-Thai context text. the important multiple strategy is the
combination of using Thai formal schema and other stratcgy. Additionally. the avoidance
of using strategics lcads to better answers on the Thai context text than the non-Thai one.
However, when the frequency of using these strategies in Tables 31 (see page 122) and
33 (see page 124) is compared. it is apparent that the number of better answers from
using thesce strategies is still low. There is apparently no guarantee that strategy usc will

produce better answers.

5.4.3 Strategies and question types

From the results of both texts in the task and the interviews, it appears that
strategics arc used differently according to question type categorics, that is. bottom-up or
top-down. Top-down questions comprisc global and cohesive questions whereas bottom-
up questions comprise literal and figurative questions. The next aspect presents the
relationship between the strategies and question types first with regard to the scparate

texts then an overview is given.
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For the text about Thai politics. the major strategics for top-down questions are
the use of Thai to examine or think about the context of word or phrase or guess the
meaning from context and the use of Thai to understand the meaning of the sentence or
find a reason. The third and the fourth most frequent strategics are the use of Thai to
construct or formulate ideas and the use of Thai formal schema. Besides, some cases use
content schema to assist their top-down questions. On tke other hand. minor strategics
arc the use of Thai to translate the word and phrasce itself and to summarise ideas. In
addition, there are some responses for the non-use of Thai in top-down questions. The

results are displayed in Table 41.

Table 41 Strategies used in top-down questions. the Thai context editorial text

Strategics Frequency Percentage
S2 L:xamine 22 253
S3 Understand 19 21.8
S7 Construct Idcas 13 14.9
S5 Formal schema 9 10.3
S6 Content schema 6 6.9
S1 Translate 3 34
S8 Summarise ldeas 3 34
S0 No use of Thai 12 13.8
Total 87 100.0

FFor bottom-up questions of the Thai context text, Thai politics. the major strategy
1s also the use of Thai to examine or think about the context of word or phrase or guess
the meaning from context. The next most frequent strategy is the use of Thai to translate
the word or phrase itself. Some responses are the use of Thai formal schema. the use of
Thai to understand the meaning of the sentence or find a reason and to construct or
formulate ideas The minor strategies arc the use of Thai to confirm the reader
understands about the sentence. to summarise ideas and the use of Thai content schema.
In addition. a lew students fail to report the use of any strategy. The results are displayed

in Table 42.
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Table 42 Strategics used in bottom-up questions, the Thai context editorial text

Strategics Frequency Perzentage
S2 Examine 72 55.5
S1 Translate 19 14.5
SS Formal schema I 8.4
S3 Understand 10 7.6
S7 Construct Ideas 8 6.1
S4 Confirm 2 1.5
S6 Content schema 2 1.5
S8 Summarise Ideas | 8
SO No use of Thai 6 4.6
Total 131 100.0

Likewise. the strategy of examining or thinking about the context of a word or
phrase or guessing the meaning from context is the foremost strategy for top-down
questions in the non-Thai context text. The use of Thai to understand the meaning of the
sentence is another major strategy as well. Other frequent strategies are the use of Thai to
summarise ideas and to construct ideas. Some cases report on using formal schema for
top-down questions. Minor strategies are those of using content schema. confirming the
reader understands and translating the word or phrase itself. In addition. there are some

responses indicating the non-use of any strategy. The results are shown in Table 43.

Table 43 Strategies used in top-down questions. the non-Thai context editorial text

Strategics IFrequency Percentage
S2 liaamine 25 28.7
S3 Understand 19 21.8
S8 Summarise 12 13.8
S7 Construct Il 12.6

S3 Formal schema 8 9.2
S1 Translate 3 34
S4 Confirm ] 1.1
S6 Content Schema | 1.1
SO No use of Thai 7 8.0
Total 87 100.0




Again, the strategy of using Thai to examine or think about the context of a word
or phrase or guess the meaning from context is the topmost strategy for bottom-up
questions in the non-Thai context editorial text. Another major one is the use of Thai to
understand the meaning of the sentence or find a reason. Other frequent strategics are the
use of Thai to translate the word or phrase itsclf. to construct or formulate ideas and the
use of Thai formal schema. On the other hand. the use of Thai to confirm the reader
understands about the sentence. to summarise ideas and the use of content schema are
minor strategics for bottom-up questions. Besides, a few responses avoid mentioning

strategics. The results are displayed in Table 44.

Table 44 Strategics used in bottom-up questions, the non-Thai context editorial text

Strategics Frequency Percentage
S2 Examine 54 419
S3 Understand 25 19.4
SI Translate 12 9.3
S7 Construct Ideas 12 9.3
S5 Formal schema 11 8.5
S8 Summarise ldeas 5 3.9
S6 Content Schema 4 3.1
S4 Confirm | 8
SO No use of Thai 5 3.9
Total 129 100.0

Froni Tables 41, 42, 43 and 44, the combined results point to the fact that the
strategy of using 1hai for examining or thinking about the context of a word or context or
guessing the meaning from context is the topmost strategy for editorial texts for both top-
down and bottom-up questions. The use of Thai formal schema is more important than
that of content schema for both top-down and bottom-up questions in the Thai context
text as well as the non-Thai one. The strategy for understanding the meaning of the
sentence or finding a reason is the major strategy for top-down questions in both the Thai
and the non-Thai context texts as well as bottom-up questions for the non-Thai one. The
other major strategy for bottom-up questions in the Thai context text is that of translating
the word or phrase itself whereas this strategy is a minor strategy for top-down questions
in both Thai and non-Thai context editorial texts. The strategy of using Thai to confirm
the reader understands is a minor strategy for bottom-up questions in both texts and for
top-down questions in the non-Thai text and no evidence of using this strategy for top-

down questions in the Thai context text exists. Besides. the use of Thai to summarise
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idcas is another minor strategy for bottom-up skills in both Thai and non-Thai context
texts and for top-down skills in only the Thai one. In addition non-Thai usage is fairly

infrequent with these editorial texts.

In addition. the frequency of strategic use for top-down questions of the Thai
cditorial text is 0.93 time per question and 1.04 times per question for bottom-up
questions. For the non-Thai context texts. it appears that the students use Thai to assist
their answers 1.0 time per question for top-down questions and 1.03 times per question
for bottom-up ones. This means that the students on the average usc at least one strategy

per question for both texts.

5.5 Problems and question types

FFrom reading comprehension task 2. editorial texts, it is apparent that the students
encountered many problems in trying to comprehend these texts. In this part. the
problems from the completed task as well as the problems related to student groups based

on their English competency are reported.

5.5.1 Problems

From the responses to the comprehension task. it can be concluded that the
students have several problems when reading both types of editorial text. The problems
found from reading editorial texts and described in the interview are categorised into four
categories as follows:

General problems

P1 cannot understand the word(s) in the question or cannot find the answer
P2can tind the answer but cannot explain in his/her own words or exact quote
P3 can answer only part of the question

P4 uses content schema instead of reading

Grammar problems

P35 parts of speech
P6 recognising English word order i.e. adjective + noun
P7 problems with breaking up words into prefix / root

P8 problems with singular / plural rnot found in editorial texts)
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P9 problems with pronouns and possessive pronouns

P10 grammar problems with double, participial adjective fnot found in
editorial texts)

P11 problems with tenses

P12 grammar problems about subject / verb agreement

P13 passive voice

P14 problems with verbs after preposition; paiticiple / gerund (not found in
editorial texts)

Problems with punctuation

P15 problems with apostrophe (not found in editorial texts)

P16 problems with phrase in apposition and relative clause between two
commas

P17 puncuation: commas. semicolon

Prob’ems with linkage

P18 conjunction froi found in editorial texts)

P19 problems with reference words: (personal. relative. possessive) pronouns

In this case of reading comprehension of editorial texts, the students sometimes
have more than one problem for the same question. Therefore, the crosstabulation by
means of SPSS program is used to analyse the problems found while reading ediorial
texts. The results are based on the numbers of responses for cach problem as illustraied in

Tables 45 and 46.
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For the Thai context text, thirteen problems arc found as obstacles for
comprehending the text. The first and the second most common problems for this text are
general problems that the students cannot understand the word(s) in the question or
cannot find the answer and that they answer only part of the question. These account for
about two-fifths and one-sixth of the number of all responses respectively. Problems with
reference words, with ability to find the answer but cannot explain in their own words or
the resort 1o an exact quote are also found in this text. Problems with parts of speech,
with breaking up words into prefix/root and with punctuation arc rarcly found. Minor
problems mentioned are those with tenses. with pronouns, with the form of subicct/verb
agreement, with passive voice and with phrase apposition or relative clauses between two
commas. In addition, around one-fifth of the respondents mention experiencing no

problems. The results are shown in Table 45.

Table 45 Problems with the Thai context editorial text

Problems IFrequency Percentage

General Problems

Pl Can't understand word(s) 87 39.6

P3  Answeronly part 36 16.4

P2 Exact quote I 5.1

Problems with Linkape

P19 Reference 14 6.4

Grammar Problems

PS5 Partsof speech 6

P7 Prefix / suffix 6

P11 Tenses 3
|
l
]

P9 Pronouns

P12 Subject / verb agreement
P13 Passive voice

Problems with Punctuation

P17 Punctuation. commas, semicolon 5 2.3
P16 Phrase in apposition 1 A
PO No problem 48 21.9
Total 220 100.0

IFor the non-Thai editorial text. eleven problems belonging to three categories arc
found as barriers for comprehending the text. The first and the second most common
problems for the non-Thai context text are general problems that the students cannot
understand the word(s) in the question or cannot find the answer and can answer only

part of the question. These account for slightly less than half of the number of all
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responses for the former problem and around fiftecen percent for the latter. The next most
frequent problems are a problem with linkage about reference words and a general
problem with the ability to find the answer but cannot cxplain in their own words or the
resort to an cxact quote. Problems with parts of speech are also fairly frequently
mentioned. At the other end of the scale. minor problems for comprehending the text are
those with using content schema instead of reading. with tenses. with word order. with
subject/verb agreement and with passive voice. However. therc is no cvidence for
problems with punctuation mentioned for this text. With this text. around ninc percent of

the respondents mentioned having no problems. The results are illustrated in Table 46.

Table 46 Problems with the non-Thai context editorial text

Problems Frequency Percentage
General Problems

Pl Can't understand word(s) 101 47.6
P3 Answer only part 32 15.1
P2 [Exact quote 20 9.4
P4 Use content schema | 0.4
Problems with [.inkage

P19 Reference 26 12.2

Grammar Problems

P35  Parts of speech 9 4.2
P11 Tenses 2 9
P6 Word order I A
P12 Subject / verb agreement ! A
P13 Passive voice | A
PO No problem 19 9.0
Total 213 100.0

The next tables show the relationship between the problems with the students in
cach group. low. medium and high. The crosstabulation for multiple responses by means
of the SPSS program is used to analyse the relationship between these. For the Thai
context text. Thai politics. it can be scen that all groups of the students have the same
foremost general problem that is the problems that they cannot understand the word(s) in
the question or cannot find the answer but the percentages of this problem for the low
group is the highest one followed by the medium group. The second frequent problem for
all groups is a general problem with answering only part of the questions but the students
in the high group tend to have this problem more than the others. For ihe students in the

high group. the other major problem is a problem with linkage about using reference
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words whereas a general problem with resorting to an exact quote is one of major
problems for the students in the medium group. The problem with linkage about
reference words is also a major one for the low group. At the other end of the scale.
minor problems for the high group are problems with resorting to exact quotes. with
prfix and suffix. with punctuation and with passive voice. For the medium group. minor
problems are those with parts of speech. with pronouns. with subject/verb agreement and
with phrases in apposition or relative clauses between two commas, whereas those with
parts of speech. with prefix and suffix and with the resort to an exact quote are minor
problems for the low group. However. the percentage of not having problems for the high
group is the highest one and the low group with the lowest score, indicating that these

students are more aware of their problems. The results are shown in Table 47.

Table 47 Problems for Each group of students. the Thai context editorial text

Score Groups

Problems Low Medium High Total
General Problems

Pl Cannot understand 16.6 13.5 9.5 39.6
P3 Answer only part 4.7 4.0 7.7 16.4
P2 Exactquote 8 35 8 5
Problems with l.inkage

P19 Reference 24 l.6 24 6.4
Grammar Problems

P5 Parts of speech 4 4 1.9 2.7
P7 Prefix/sulhix 8 1.5 o 2.7
Pl Tenses 0 .0 1.3 1.3
P9 Pronouns .0 ~ 0 4
P12 Subject/verb agreement 0 4 .0 A
P13 Passive voice 0 .0 A 4
Problems with Punctuation

P17 Punctuation .0 1.5 .8 23
P16 Phrase in appuosition .0 4 .0 4
PO No problem 5.1 7.3 9.5 21.9
Total 30.8 34.5 34.7 100.0

Correspondingly. the topmost problem for the non-Thai context editorial text is a
general problem that the students in all groups, low. medium and high, cannot understand
the word(s) in the question or cannot find the answer. Other major problems for all
groups are a general problem with answering only part of the question and a problem

with linkage about reference words. The students in the high group encounter another
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major problem with resorting to an exact quote as well as the students in the medium
group. Minor problems for the high group are those with word order and with parts of
speech whereas that w *h tenses is a minor one for the medium group. The students in the
low group experience mine - problems with the use of content schema instead of reading,
with subject/verb agreement and with passive voice. In addition. the students in the high
group again reveal the highest percentage for having no problems, whereas fewer of

those in the low group agree with them. The results are presented in Table 48.

Table 48 Problems for each group of students. the non-Thai context editorial text

Score Groups

Problems - low Medium High Total
General Problems

Pl Can’t understand 16.1 17.9 13.6 47.6
P3  Answer only part 4.8 2.8 7.5 15.1
P2 Exact quote 1.4 4.8 3.2 9.4
P4 Usec content schema 4 .0 .0 4
Problems with l.inkage

P19 Reference 5.2 4.2 28 12.2
Grammar Problems

P5 Parts of speech 1.9 1.4 9 4.2
P11 Tenses .0 .9 .0 9
P6 Word order .0 .0 A A
P12 Subject/verb agreement 4 0 .0 A
P13 Passive voice A .0 .0 4
PO No problem 4 3.3 5.3 9.0
Total 31.0 35.3 33.7 100.0

The results from Tables 45, 46. 47 and 48 indicate that the students in all groups
have several problems which obstruct their understanding of editorial texts. The major
problems for both texts. the Thai and the non-Thai ones, are general ones, the foremost
being that the students cannot understand the word(s) in the question or cannot find the
answer. Likewise, this problem is also the topmost one for students in all groups.
especially for those in the low group. Another major problem for both texts is the
problems with answering only part of the question. especially for the students in the high
group. Besides. the students have a much higher percentage for not admitting to
problems for the Thai context text than the non-Thai one. In addition. the students in the
high group indicate the highest frequency of this. whereas those in the low group have

the lowest one.



5.5.2 Problems and question types

In this study, the problems vary with question types of the texts, top-down and
bottom-up. As a result. this section is concerned with the relationship between problems
and qucstion types. The problems arc distinguished into two question types. top-down

and bottom-up.

5.5.2.1 Top-down probiems

FFor the Thai context editorial-text. the results show that the foremost top-down
problem is a gencral problem with not understanding the word(s) in the question or not
finding the answer. The other major oncs are a general problem with answering only part
of the question and a problem with linkage about using reference words. The problems
with resorting to an exact quote and with using punctuation are found occasionally. For
minor problems. only a few experienced problems with pronouns. with tenses. with
subject/verb agreement and with phrase in apposition or relative clauses between two
commas Additionally, around one-fifth of the respondents mentioned having no

problems for tap-down questions. The results are tllustrated in Table 49.

Table 49 Top-down problems. the Thai context editorial text

Problems Frcquency Percentage
General Problems

Pl Can't understand word(s) 21 24.7

P3  Answer only part | 20.0

P2 Exact quote 8 04

Problems with Linkage

P19 Reference 14 16.5

Problems with Punctuation
P17 Punctuation

P16 Phrase in appositior !
Grammar Problems

[P%]
—_
O W

P9 Pronouns i 1.2
P11 Tenses I 1.2
P12 Subject/verb agreement I 1.2
P0_No problem 18 21.2
Total 85 100.0
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For the non-"Thai editorial text, the topmost problem of top-down question for the
non-Thai context text is the problem with linkage about reference words. This accounts
for around one-third of the number of all responses. The other major problems are
general problems with answering only part of the question and with not understanding
the word(s) in the question or not linding the answer. The problem with resorting to an
exact quote is fairly frequently mentioned. Furthermore, minor problems for this question
tvpe are those with tenses and with subject/verb agreement. In addition. a few of the

respondents mentioned having no problems. The results are displayed in Table 50.

Table 50 Top-down problems. the non-Thai context editorial text

Problems I-'requency Percentage
Problems wiih L.inkage

P19 Reference 26 31.7
General Problems

P3  Answeronly part 25 30.5
Pl Can't understand word(s) 17 20.7
P2 Exact quote 7 8.5
Grammar Problems

P11 Tenses | 1.2
P12 Subject/verb agreement l 1.2
P0 No problem 5 6.1
Total 82 100.0

When compared. the results from Tables 49 and 50 point to the fact that the
students have the same major problems for both texts. that is general problems with not
understanding the word(s) in the question or not finding the answer. with answering only
part of the question and with using reference words. The first mentioned problem is
found more often in the Thai context text than the non-Thai one whereas the second and
the last problems are conversely found. The problem with resorting to an exact quote is
found somewhat in both texts. Likewise. problems with tenses and with reference words
are minor problems in both texts but those with pronouns, with subject/verb agreement,
with phrasc in apposition or relative clauses between two commas and with punctuation
are found in only the Thai text. Additionally. the students have fewer top-down problems

for the Thai context text than for the non-Thai one.
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5.5.2.2 Bottom-up problems

Students also show their weaknesses in relation to bottom-up skills with reading
editorial texts. For the Thai context text. three categories of problems are mentioned. The
foremost problem is a general problem with not understanding the word(s) in the
question or not finding the answer. This accounts for around half of the number of all
responses. The other major problem is also a general one. with answering only part of the
question. A few mention the problems with parts of specech and with prefix and suffix.
Minor problems of bottom-up questions for the Thai context text are those with the resort
1o an exact quote. with tenses, with passive voice, with punctuation and. In addition,
around one-fourth of the respondents mention having no problems. The results are

presented in Table 51.

Table 51 Bottom-up problems, the Thai context editorial text

Problems Freguency Pcrcentasie
General Problems

Pl Cannot understand word(s) 66 48.9
P3  Answer only part 19 14.2
P2 [xact quote 3 2.2
Grammar Problems

P5 Parts of speech 6 4.4

P7 Prefix / suffix 6 44

P11 Tenses 2 1.5

P13 Passive voice | 7

Problems with Punctuation

P17 Punctuation 2 1.5

PO No problem 30 22.2

Total 135 100.0

FFor the non-Thai context text, two categorics of problems are reported. The
foremost problem for bottom-up questions is a general problem about not understanding
the word(s) in the question or not finding the answer. This appears in around two-thirds
of all responses. The other prominent one is about resorting to an exact quote. The
problems with using parts of specch and with answering only part of the question are
found occasionally. Besides. only a few mention using content schema. The other minor
ones are those with word order. with tenses and with passive voice. In addition. around

ten percent of the respondents mention no problems. The results are presented in Table

2
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Table 52 Bottom-up problems. the non-Thai context editorial text

Problems

Frequencv  Percentage

General Problems

P1 Cannot understand word(s) 84 64.1
P2 Exact quote 13 10.0
P3  Answer only part 7 53

P4 Use content schema | .8

Grammar Problems

PS5  Parts of speech 9 6.7
P6 Word order | 8

P11 Tenses ] .8

P13 Passive voice l .8

PO No problem 14 10.7

Total 131 100.0

The results from Tables 51 and 52 point to the fact that the students show
weaknesses when they cannot understand word(s) in the question or cannot find the
answer. Answering only part of the question is the important problem for the Thai
context text, whereas that with resorting to an exact quote is the major one for the non-
Thai context text. Additionally, the students have fewer bottom-up problems for the Thai

context text than for the non-Thai one.

5.6 Sum.ary

This chapter reports the analysis of the relationship between the preference of text
types and scores, text types and scores. strategies and question types. strategics and

scores and question types and problems from reading cditorial texts.

Around four-fifths of the students prefer the Thai context text and one-fifth prefer
the non-Thai one. The mean scores of the Thai context text are higher than the non-Thai
onc for both groups for preference of text tvpe. The preference of text has a positive
cftect on the preference of the Thai context text but the scores for the non-Thai context
text in relation to the text preference are not related in a positive way. Thercfore. we can
conclude in this case that a culturally familiar text, the Thai one, has more effect on
student comprehension than preference of text type. When a mixed factorial ANOVA
was used to analyse the differences, the effect of text type was highly statistically
significant (p<0.001), but the main cffect of preference was not significant (p>.05). and

no interaction was found between preference and text type (p>.05). This means that the
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overall task mean scores for the Thai context text regardless of text preference are higher

than those for the non-Thai onc.

The scores in all aspects. total task scores. question scores and sentence scores for
both texts are lower than fifty percent. Morcover, when a paired sample T-test was used
to analyse the differences between the scores of the Thai and the non-Thai context texts
for editorial texts. the results show that there are statistically significant differences
(p<.05) between two texts for task scores and question scores but there are no statistically

significant differences (p<.05) between two texts for sentence scores.

For the question types. the scores of cohesive questions are the highest ones
whercas the scores of literal questions are the lowest ones. Even though the scores of
cohesive questions for the Thai text are high, those for the non-Thai one are rather low.
The students have major problems with literal questions for the non-Thai text and with
figurative and global questions in both the Thai and the non-Thai texts, especially for the
non-Thai one. Overall, the means for bottom-up processes are lower than those of top-
down processes in cditorial texts and the overall scores for these are still lower than fifty

percent.

In relation to the role the Thai language plays in reading cditorial texts, sixty-five
percent of the students make strategic use of the Thai language to assist their
comprchension for both texts. Another thirty-five percent use both Thai and English to
facilitate their comprehension. For the frequency use of Thai to assist the student
comprchension. it is apparent that the students tend to rely on the strategic use of Thai
slightly more often for the non-Thai context text than the Thai one. Morcover, they tend

to use Thai more often for bottom-up questions for both texts.

Of the eight strategies that are used for this type of text, the top most strategy for
both texts. is the use of Thai 1o examine or think about the context of word or phrase or
to guess the meaning from context. Likewise. it is also the topmast strategy for top-down
and bottom-up questions for both texts. This strategy is also the most important one
which affects the production of better answers for both texts. The other essential
strategices for these sorts of answers are those to understand the meaning of the sentence
or find a reason for both texts, to translate the word or phrase itself for the Thai context
text. and to summarise ideas for the non-Thai one. The strategics of using formal schema

and content schema affect the better answers for both texts as revealed by both single and
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multiple strategy usage. Morcover. those of double and triple strategies are very uscful
when students cannot use a single strategy to find a correct answer. The essential
multiple strategics for the Thai context text are the combination of the use of formal
schema and other strategies and the combination of the use of content schema and other

stegies. Furthermore, the combination of the use of formal schema with another is a

prominent one for the non-Thai context as well.

In relation to the problems ci.countered when reading editorial texts, there are
several general problems. grammar problems. problems with punctuation and problems
with linkage. The foremost problem for both texts emerges from a vocabulary deficit in
that the students cannot understand the word(s) in the question or cannot find the answer.,
I'his problem is also the foremost problem for top-doswn skills in the Thai context text
and for bottom-up skills in both texts whereas the problem with answering only part of
the question is the foremost problem for top-down skills in the non-Thai text. Other
major problems are those with using reference words for top-down skills in both texts.
with answering only part of the sentence for top-down skills in both texts and for bottom-
up skills in the Thai context text, and with resorting to an exact quote for bottom-up

skills in the non-Thai context text.

Moreover. when the different groupings are examined. the problem that the
students cannot understand the word(s) 1o the question or cannot find the answer is also
the top .nost one for students in all groups, especially for those in the low group. Besides,
the students admit fewer problems for the Thai context text than the non-Thai one. while

those in the high group are more prominent in this regard than those in the low group.

The results in this chapter point to the fact that the students have fow outcomes in
relation to both top-down and bottom-up skills for editorial texts even though they use

Thai language based strategies 1o assist their comprehension.

The next chapter will report on the analysis of the experiential texts.
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CHAPTER SIX
READING COMPREHENSION
AND
NARRATIVE EXPERIENTIAL TEXTS

Chapter six reports the data analysis of reading comprehension of experiential
biographical. The Thai context text was taken from a Thai teacher’s account of her life
(Thirabutana, 1971) and the non-Thai context text was taken from the story of an
American woman’s  life  (Keller, 1961).  Twenty  students  completed  reading
comprehension task 3 which consisted of questions about these two texts, a culturally
familiar text or a Thai context text. and a culturalty unfamiliar text or a non-Thai context
text. In this chapter. the relationships between scores and text type preferences. scores
and teat tvpes. and scores and question types are presented. After the identification of
strategies used by the students. the relationships between these strategies and scores as
well as question tvpes are discussed. Finally. problems mentioned by the students in
comprehending the narrative experiential texts are categorised and then related to top-

down and bottom-up questions.

6.1 Preference of text types and scores

This part of the chapter relates to the relationship between the preference of text
types and the scores of reading comprehension task 3. experiential texts, The results,
calculated by using the SPSS program, are displayed in a pie graph and a table

accompanied by a short explanation of the result.
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6.1.1 Preference for text type

Non-Thai Text 2/2Q

hai Text 18/20

Figure 16 Numbers of students for text type preference, experiential texts

This figure shows that ninety percent of the students prefer the Thai context text

whereas the other ten percent expressed a preference for the non-Thai one.

6.1.2 Preference for text type and scores

The preferences for the two text types, the Thai context text and the non-Thai

context text, related to mean scores in each preference group are displayed in Table 53.

Table 53 Mean overall scores of reading comprehension task 3, experiential texts,
for the Thai and non-Thai context texts in each preference group

Std.

Preference Text Mean N Deviation

Thai Text  Pair 1 Thai Text 14.11 18 2.56

Non-Thai Text 9.05 18 2.92

Non-Thai Pair 2 Thai Text 11.75 2 3.18
Text

Non-Thai Text 9.25 2 247
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Table 533 shows the means of cach text for cach group of students. The scores for
the Thai context text are higher than the scores for the non-Thai context text according to
the preferences expressed for the two texts. Ninety percent of the students prefer the Thai
context text and they can obtain higher scores for that text. Only ten percent of them
report a preference for the non-Thai context text but the scores for it are lower than for
the Thai one. Nevertheless. standard deviations for the Thai context text in the preference
of Thai text group are lower than the non-Thai one. Conversely, standard deviations for
the Thai context text in the preference of non-Thai text group are higher than the non-

Thai onc.

I'he analy sis indicates the fact that the preference of the text may have a positive
effect in the case of the Thai context text, but the scores of the small number preferring
the non-Thai one show no such effect. Even though a few students prefer the non-Thai
context text. the scores for the Thai one are still higher than the non-Thai one. It means
that topic familiarity, may have a greater influence on reading comprehension than
preference of teat type. Morcover. if we observe the gap between the means of both texts
for the non-Thai context text preference group. the scores of the Thai one are still higher

than the non-"Thai one.

The analysis in this case has revealed an anomaly. Preference for the Thai context
text is closely connected to scores for that teat but this is not the case for the non-Thai
content text. In relation to the latter. preference did not result in higher scores.
Consequently, we can conclude in this chapter that a culturally familiar texi, the Thai
one, has more effect on student comprehension than preference of text type.

Ihis is conlirmied by the results of a mixed factorial ANOVA using preference
for experiential texts as the between-subjects factor and text type as the within-subjects

factor. That is, although the etfect of text type was highly significant (F, 5, = 11.861. p =

I

0.003). the main eftect of prelerence was not signilicant (I iy, = 0.389. p = 0.531), and
no interaction was found between preference and text type (F(118) = 1,373, p = 0.239),
T'his means that the overall task mean scores for the Thai context text regardless of text

preference are higher than those for the non-Thai one.



6.2 Experiential texts and scores

The students completed reading comprehension task 3 which consisted of the two
experiential autobiographical texts, the Thai and American narratives. This was followed
by ten open-ended questions to be answered and one sentence, the meaning of which was
W be explained in Thai. The overall scores from reading both experiential texts are

illustrated in Table 54.

Table §4 Overall scores for reading comprehension task 3. experiential texts

Std.

Score Types  Total Scores Minimum Maximum Mecan Deviation

Task Scores 50 14.50 30.50 22.95 4.58
Question

Scores 40 11.50 25.00 18.15 3.58

"~ Sentence -

Scores 10 2.00 7.00 4.80 1.80

Table 54 shows the overall scores for experiential texts. Sentence mean scores
and question mean scores are slightly lower than half” of the total. When combined
sentence scores and question scores together, therefore. the task scores are slightly lower
than fifty percent of the total. However. the maximum scores for cach score type are
higher than fifty percent whereas the minimum scores are much lower than fifty percent.
Morcover. standard deviation for task scores is higher than those of question and
sentence scores.

The results show that students gain low scores of under fifty percent for these
experiential texts.

6.3 Context types, question types and scores

This part focuses on the findings from the data analysis on the relationships
between context and question types and scores. The results are displayed in bar graphs

and tables together with a brief explanation of the results.



6.3.1 Context types and scores

The students completed reading comprehension task 3 which consisted of two
experiential autobiographical texts. This was followed by ten open-ended questions to be
answered and one sentence. the meaning of which was to be explained in Thai. The
scores from reading these two texts are different according to the type of text. Descriptive

statistics are reported in Table 335,

Table 55 Task. question and sentence mean scores for experiential texts

Total Std.

Text Scores Minimum Maximum Mecan Deviation

That Text 25 9.50 18.00 13.87 2.64
Task Score

Non-Thai Text 25 4.00 14.50 9.07 2.82
Task Score

Thai Text 20 7.00 15.00 11.07 201
Question Score

Non-Thai Teat 20) 3.50 12.00 7.07 2.06
_Question Score

That Text N 1.00 4.50 2.80 .10
Sentence Score

Non-Thai Text 5 .00 4.00 2.00 1.26

JSentenceScore

Table 55 displays a comparison between the scores for the two experiential texts
in all aspects. The mean overall task scores. question scores and sentence scores of the
Thai experiential text. Thai narrative. are slightly higher than fifty percent but those of
the non-Thai one. American narrative. are lower than fifty percent. Even though the
range of scores for both texts is somewhat similar. obvious differences appear when the
maximum and the minimum scores are examined. The maximum scores for all aspects of
the ‘Thai context text are much higher than fifty percent whereas the minimum scores for
those are very low. The minimum scores for sentences of the non-Thai text drops to zero
and those for questions and task are very low as well. However. both maximum and

minimum scoree. of the Thai context text are higher than the non-Thai one. Moreover. the
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standard deviation for the non-Thai text scores in almost all aspects is slightly larger than

that for the Thai context text except that for question scores.

These results suggest that the students, however, in this study performed at a
higher level for the familiar text, the Thai context text, than when dealing with a text

about an unfamiliar subject.

A paired sample T-test was used to analyse the differences between the scores of
the Thai and the non-Thai context texts for experiential texts. The results show that there
were statistically significant differences (p<.05) between the two texts in all aspects, total
task scores (t = 7.225, df = 19, p< 0.001, two-tailed), question scores (t = 8.312, df = 19,
p< 0.001, two-tailed), and sentence scores (t = 2.230, df = 19, p = 0.032, two-tailed).

6.3.2 Question types and scores

The ten open-ended questions for each text in the task comprise four categories of
question type, that is, literal, figurative, global and cohesive. Differences in these
question types may cause varying difficulties for students trying to comprehend the texts.
The nature of the responses to these differing questions can be seen from the percentages

of correct answers for each question type.

Overall for both experiential texts, the highest scores are attained with cohesive
questions followed by those with literal questions whereas the lowest ones are gained
with figurative questions. Nonetheless, those of global questions are slightly higher than
those of figurative ones and slightly lower than those of literal ones. In addition, the

scores of cohesive ones are much higher than those of literal ones as shown in Figure 17.
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Figure 17 Percentage correct for each question type of experiential texts
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When the results are compared for the four different question types from both
experiential texts, the results show that students attained higher scores for the Thai
context texts in all question types than those for the non-Thai context text. Moreover, the
scores of cohesive questions for the Thai context text are high at eighty-four percent
whereas those of the literal one for the same text are only slightly above fifty percent.
However, the scores of figurative and global questions for the Thai context text are lower

than fifty percent as well as the scores for the non-Thai context text in all question types

as illustrated in Figure 18.
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Figure 18 Percentage correct for each question type Thai and non-Thai
experiential texts

According to the models of the reading process, literal and figurative questions
relate to bottom-up operations, which start with the small units and end with the larger
units of meaning. Conversely, global and cohesive questions are part of the top-down
category, which begins with the largest units and ends with the smaller ones (Cohen,

1994a, 213-214; Dubin, Eskey, & Grabe, 1986, 11-13; Paran, 1997, 1-3).

In relation to Figure 18, the scores of both bottom-up and top-down questions in
the Thai context text are higher than for the non-Thai one. Moreover, the scores of both
bottom-up and top-down questions in the Thai context text are fifty percent and higher
than fifty percent, respectively. On the other hand, those of the non-Thai ones are lower

than fifty percent as displayed in Figure 19.
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Figure 19 Percentage correct of bottom-up and top-down questions for each text,
experiential texts

When put together as shown in Figure 20, total scores of top-down questions for
experiential texts are higher than the scores of bottom-up questions. Furthermore, the

former are slightly higher than fifty percent but the latter are lower than fifty percent.
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Figure 20 Percentage correct of bottom-up and top-down questions of
experiential texts
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As indicated in Figures 17. 18, 19 and 20. the scores of cohesive questions are the
highest ones whereas the scores of figurative questions are the lowest ones. Even though
the scores of literal and global questions are higher than those of figurative ones. they are
still lower than fifty percent. Morcover, the scores of cohesive and literal questions for
the Thai context text are higher than fifty percent but those for the non-Thai context text
are still lower than fifty percent. especially literal ones for the latter are the lowest ones.
The students have major problems wwith literal questions for the non-Thai context text
which can be regarded as being related to the operation of bottom-up skills. Students also
gain very low scores with figurative and global questions in both the Thai and the non-
Thai texts, especially for the non-Thai. Overall. the means for bottom-up skills are lower

than those of top-down skills in these experiential texts.

The results indicate that student reading skills need to be enhanced for
experiential texts with literal questions, the meaning of figurative language and global
questions for both Thai and non-Thai context texts. Besides. cohesive questions for the

non-Thai text are problems to the comprehension of the experiential texts as well.

6.4 Strategies related to scores and question types

After answering cach open-ended question in reading comprehension task 3.
experiential texts, the students were asked to write down the reasons for selecting the
answer that they gave for cach question. Additionally. soon after completing the task for
cach text. the students engaged in a retrospective interview which was concerned with
the strategies used to make a decision for each answer. The strategices connected with the
use of Thai from both the open-ended questions and the interviews are analvsed here and

the results are shown in tables and text.

6.4.1 Strategics of using Thai
From the task and the interview, itappears that students when accessing their own
language use several strategies 1o help them comprehend experiential texts. Statements

about these strategics are compacted into cight strategies as follows:



S1 to translate a word or a phrase itself

S2 to examine or think about the context of words or phrases or guess the
meaning from context

S3 to understand the meaning of the sentence or find a reason

S4 to confirm the reader understands about the sentence

S5 to compare the English with the Thai grammar by using formal schema

$6 to access or find the reader’s ideas by using content schema

S7 to construct or formulate ideas

S8 to summarise idcas

S0 no use of Thai

The strategies used for comprehending experiential texts can be seen as in the

following sample statements from the students. transcribed from the retrospective

interviewss (all names in the transcript have been changed to keep identities confidential).

In cach case the type of question is mentioned in brackets following the statement.

Example 1

S1: to transiate a word or a phrase itself

(From Task 3 Text 1: Thai Narrative, Question 4, Figurative Questinn)

Question: What is the meaning of “to memorise by heart” in line fu?

Reviewer How did vou get the meaning of this phrase?

S04D - [ranslated the phrase into Thai.

Reviewer. Why did you ranslate into Thai?

SO04D - Because when [ looked at these words, | could translate all of them into
Thai. Then 1 read the text again in order to check the meaning of them in

the text again,
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Example 2

SI: to transilate a word or a phrase itself

(From Task 3 Text 2: American Narrative, Question 4, Figurative Question)

Question: What is the meaning of “monfkey-like imitation” in liite 107

Reviewer: Have vou known the meaning o f this phrase before?

S03C - No. @ haven't. [t was difficudt 1o 1ell the meaning of this phrase. | knew the
meaning of some words in this phrase but Ididn’t know the meaning of it
when these words were put together,

Reviewer: How did vou get the answer?

SO3C  : Liried 1o rranstate word by word and then linked them together in Thai
again.

Reviewer: Why did you think in Thai?

SO3C . Because this phrase was very difficult to understand the meaning so I tried
to transtate the casy words first. I used casy words to interpret difficult

words later

Example 3

S§2: to examine or think about the context of words or phrases or guess the meaning

Srom context

(From Task 3 Text 1: Thai Narrative, Question 6, Literal Question)

Question: What does the verh “to wade” in line 4 mean?

Reviewer: Iow did you get the answer?

SO61 - After reading the text. | translated the sentence imo Thai and then gressed
the meaning of the word “to wade ™ from the text.

Reviewer: Why did you have the process of thinking like this?

S061 1 did like this in order 1o get the correct meaning of the word from the text.



Example 4

82: to examine or think about the context of words or phrases or guess the meaning

Srom context

(From Task 3 Text 2: American Narrative, Question 6, Literal Question)

Question: What does adjective “uncompreliending” in line 11 mean?

Reviewer: How did you get this answer?

SOIA . fried to think in Thai.

Reviewer: Why did you think in Thai?

SOlA  : Formy understanding and it helped me find another word which has the
same meaning 1o this word.

Reviewer. How did vou find the meaning of the word “uncomprehending *'?

SoiA Tadded prefix “un’ 1o the word “comprehend” which mean

“understand ” so I could find the meaning of the word “uncomprehending.

Example 5

83 to understand the meaning of the sentence or find a reason
(From Task 3 Text 1: Thai Narrative, Question 3, Literal Question)
Question: How did they get to school if they did not walk?
Reviewer: How did you get this answer?

SO~G tread from the text.

Reviewer: Did you think in English?

SOG o Noothought i Thei.,

Reviewer: Why did you think in Thai?

SOTG - Because Thai helped me understand the meaning of the senience and then f

could find the answer. When I thought in Thei, ] felt confidence about my

answer,

160



Example 6

S$3: to understand the meaning of the sentence or find a reason

(From Task 3 Text 2: American Narrative, Question 7, Literal Question)

Question: What does Helen mean by saying she did not know everything has a name
Sor several weeks?

Reviewer. How did you get the answer?

Sn6f 1 thought in English first and then translated into Thai?

Reviewer: Why?

S061~ . Because | could not find the answer in the text so | need to analyse and

interpret the sentence for undersianding.

Example 7

S4: to confirm the reader understands about the sentence

(From Task 3 Text 1: Thai Narrative, Question 9, Cohesive Question)

Question: The word “which" in line 6 refers to...

Reviewer: How did vou get the answer?

S061- I thuught in English first and then translated it into Thai and thought in
Thai again.

Reviewer Why?

S0/l - To make sure about the answer.

Example 8

S4: to confirm the reader understands about the sentence

(From Task 3 Text 1: American Narrative, Question 1, Global Question)

Question: According to the passage, what happened at the first meeting between the

writer and her teacher?

Reviewer: How did you get the answer for this question?

SI17¢)  Lread from the text.

Reviewer: Did you think in Thai or English?

SI17Q  : Firsdy, | thought in English because | understood the question and I could
Jind the answer easily. Then Ithought in Thai again in order to confirm my

understanding about the 12xt and my answer.
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Example 9

S§5: to compare the English with the Thai grammar by using formal schema

(From Task 3 Text 1: Thai Narrative, Question 7, Literal Question)

Question: What did the children sing on the way to school?

Reviewer How did vou get the answer for this question?’

S2ar I tried 1o compare That structure 1o English structure for finding the
answer hecanse Ddidn't know the meaning of some words i the sentence

Reviewer Was o the same or different from Thar structore”?

saar [rwas the same structure so | could undersiand the sentence casily

Example 10

S5 to compare the English with the Thai grammar by using formal schema

(From Task 3 Text 1: American Narrative, Question 10, Cohesive Question)

Question: The word “them” in line 11 refers to...

Reviewer How did vou gel the answer”’

SIsR ['ve learned about thns the structure before thought in Thea first and then
compared the Fuglhish siructure 1o the Thar siructure 1 helped me much 1o

find the correct answ er

Example 11

S6: 10 access or find the reader’s ideas by using content schema

(From Task 3 Text 1: Thai Narrative, Question 2, Global Question)

Question: Why did the reacher punish the writer and her friends?

Reviewer How did vou get the answer for this question”’

Sul A Lined nn experience ahout heing punished by the teacher when [ was
voung to undersiand the text After readmg the question. I found out the

answer fron the texit
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Exumple 12

S6: toaccess or find the reader’s ideas by using content schema

(From Task 3 Text 2: American Narrative, Question S, Literal Question)

Question: Why did Helen stretch out her hand in line 17?

Reviewer How did vou get the answer’

s01 [ read from the 1exe and then thought 1 Thar | had hackground knowledge
ahout blind people They wusually wse thew haneds 1o touch anvilung

Reviewer Did vour background knawledge hedp vou answer this question”’

S0t Yes, vervmuch

Example 13

87: to construct or formulate ideas

(From Task 3 Text I: Thai Narrative, Question 1, Global Question)

Question: According to the pussage, what were the happy memories of the writer?

Reviewer ow did vou get the answer for this question”?

So~¢ I read trom the texe I iranstated the paragraph mito Thar first and then
constructed wdeas about this paragraph in Thar Finally. I got the answer
i Englinh

Reviewer Win did vou think and construct wdeas m Thai?

Su7¢ Becanse 1w ay the caswest method 1o get the answer

Example 14

S87: to construct or formulate ideay

(FFrom Task 3 Text 2: American Narrative, Question 9, Cohesive Question)

Question: The word “it" in line 6 refers to...

Reviewer How did you get the answer”?

S121 L oranslated o Thai first and then fornudated v ideay for the answer |
tried to link the relatve pronoun it 1o the prec: ding sword Then I gor the

answer by formulating nn:-adeas i Thai
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Example 15

S&: to summarise ideas

(From Task 3 Text 1: Thai Narrative, Question 1, Glohal Question)

Question: According to the passage, what were the happy memories of the writer?

Reviewer {low did vou get the answer’

Stop I read the paragraph and thoughe in That

Reviewer Win did vou think m Thar?

Stal Becanse wwas a long paragraph so 1 ways hard 1o find the answer withow
thinkimg i Thar 1 irwed 1o summarise my adeas ahont the answer by

thikmg m Thar and then | got the answer.

Example 16

S&: to sunumarise ideas

(From Task 3 Text 2: American Narrative, Question 2, Global Question)
Question: Why hadn't Helen learned 1o spell words before?

Reviewer How did vou get the answer”’

AWOYE I was very difficudt o find out this answer so @ iried 1o think in Thai

Reviewer Win did vou think i Thar?

S0 Becanuse eould not find the answer m the text so 1 iried to summarise ideas

trom the paragraph [ sunimaried the paragraph to he a sinple sentence

winch I eould wunderstand casily

Example 17

St: no use of Thai to assist comprehension

(F-rom Task 3 Text 1: Thai Narrative, Question 10, Cohexive Question)
Question: The word “we" in line 9 refers to. ..

Reviewer How did veu get the answer?

SO2B [ read the text and got the answer

Revieswer Did vone ilunk i Thar or English for this answer?

So2B [dicdn s thunk i Thar ar all T thoughe m Enghsh

Reviewer Win didn’t vou tlunk m Thai?

So2n Becanse D kness the answer from the wext so | didn 't need to think m Tha
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Example 18

SH: no use of Thai to assist comprehension

(From Task 3 Text 2: American Narrative, Question 8, Cohesive Question)
Question: The word “who™ in line 2 refers to. ..

Revieswer How did vou get the answer’

AYATA I gor the anvwer from readmng the 1exi

Reviewer Did vou thunk i Thar?

SOSE No. Ldwdn't think in Tha

Reviewer Win?

AY/ATA Becanse T eould find the answer in the text easily
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In the case of reading comprehension experiential texts, some students report
using Thai to support their reading but some students report using strategies for some
questions but avoid the use of strategies for some others. The results are shown in

Figures 21 and 22.

Use Thai & English
30.0%

Figure 21 Language usage, the Thai context experiential text
Figure 21 shows that seventy percent of the students use the strategies to assist

their comprehension the Thai context experiential text whereas the other thirty percent

use Thai and English according to need.

Use Thal & English
30.0%

Figure 22 Language usage, the non-Thai context experiential text
Equally, Figure 22 shows that seventy percent of the students report using

strategies to facilitate their comprehension for the non-Thai context experiential text

whilst thirty percent of them report a mixed use according to need.
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In this study. the students sometimes report using more than one strategy while
reading. Consequently. a crosstabulation for multiple responses by means of the SPSS
program was uscd to analy se the relationship between the strategies of using Thai while
reading related to the student groups for cach strategy. The results are illustrated based

on the numbers ol responses for using cach strategy.

In the case of the Thai context experiential texts the results show that almost all
students used the Thai language to help their understanding while reading the text. Eight
strategies were used for the Thai context text. Of these. around one-third of all responses
indicate the students use Thai to examine or think about the context of words or phrases
or guess the meaning from context. About seventeen percent of the respondees are using
Thai to understand the meaning of the whole sentence or to find a reason. The percentage
of using Thai content schema is higher than that of using Thai formal schema to compare
the English to the Thai grammar. The number of responses for using Thai to translate the
word or phrase itself is slightly higher than those to construct or formulate ideas and
summarise ideas. Only a few admit using Thai to confirm the reader’s understanding
about the sentence. Moreover. the number avoiding using Thai is fairly frequent for the
I'hai context experiential text. The results are shown in Table 36 where the frequency
column refers to number of times a strategy is mentioned and the percentage column

shows percentage of the responses.

Table 56 Strategies of Thai usage for the Thai context experiential text

Strategies I'requency Percentape
S2 Examine 77 324
S3 Understand 41 17.2
S6 Content schema 31 13.0
SS Formal schema 23 9.7
S1 Translate 16 6.7
S 7 Construct Ideas 12 5.0
S8 Summarisce ldeas 12 5.0
S4 Confirm 7 2.9
S0 No use of Thai 19 8.0
Total 238 100.0
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When the students are divided into three groups based on their performance in
this task. low. medium and high. the strategics of using Thai are slightly different from
those in Table 56. Thai usage to examine or think about the context of words or phrases
or guess the meaning from context and that to understand the meaning of the sentence or
find a reason are lcading strategies for the students in all groups for the Thai context
experiential text. For the students in the high group. the use of content schema is one of
major strategies as well as for the students in the medium group. On the other hand, the
minor strategy for all groups is that of summarising ideas. The strategy of using Thai to
translate the word or phrase itself is also a minor strategy for the medium group w hereas
those of using Thai to construct or formulate ideas and to access or find the reader’s ideas
by using content schema are minor ones for the low group. Additionally. the percentage
avoiding the use of Thai to support their understanding is fairly evenly found across all

groups. The results are displayed in Table 57.

Table 57 Percentage of Thai usage for each group. the Thai context experiential text

Score Groups

Strategies Low Medium High Percentage
S2 Examine 10.5 12.6 9.2 32.4
S3 Understand 6.7 5.3 5.0 17.2
S6 Content Schema 1.3 5.5 6.3 13.0
S5 Formal Schema 2.9 3.8 29 9.7
S| Translate 25 1.7 235 6.7
S7 Construct ldeas A 21 25 5.0
S8 Summarise ldeas i.3 1.7 2.1 5.0
S4 Confirm .0 .0 2.9 2.9
S0 No use of Thai 2.9 2.5 2.5 8.0
Total 28.6 35.3 36.1 100.0
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For the non-Thai context experiential text. all students report using Thai to

support their comprehension while reading. Eight strategies are used for this text.

Slightly higher than two-fifths of the students’ responses resort to Thai to examine or

think about the context of words or phrases or guess the meaning from context. The

second most frequent strategy is the usage of Thai to understand the meaning of the

sentence or find a reason. The other major strategies are the use of Thai to construct ideas

and the use of Thai formal schema. The strategies of using Thai to translate the word or

phrase itself and to summarise ideas are found somewhat. A few use content schema and

use Thai to contirm the reader understands about the sentence. In around six percent of

instances do students not use Thai for comprehending the text. The results are shown in

Table 58.

Table 58 Strategies of Thai usage for the non-Thai context experiential text

Strategics Freguency Percentage
S2 Eaamine 98 41.5
S3 Understand 30 12.7
S7 Construct Ideas 26 11.0
S35 Formal schema 24 10.2
ST Translate 4 5.9
S8 Summarise 14 5.9
S6 Content Schema 8 3.4
S4 Confirm 6 2.5
SO No use of Thai 16 6.8
Total 236 100.0
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When divided into three groups for low, medium and high scores. the students in
all groups report the usc of the same leading strategies. the strategy of using Thai to
cxaminc or think about the context of word or phrase or guess the meaning from context.
The other major strategy for the students in the high group is that of using Thai formal
schema to compare the English with the Thai grammar. For the medium group. those of
using Thai to construct or formulate ideas and to summarisc ideas are major strategies as
well. At the opposite end of the scale. the strategy of using Thai content schema to access
of find the reader’s ideas is a minor strategy for students in all groups. Another minor
strategy for the high group is the use of Thai to summarise ideas whereas to confirm the
reader understands about the sentence is the other minor one for the students in the
medium group. The usage of Thai to translate the word or phrasc itself is other minor one
tor the students in the low group. However, some students in the low and medium groups
disregard the strategy of using Thai whereas only a few in the high group forego its use.

The results are illustrated in Table 59.

Table 59 Percentage of Thai usage for cach group, the non-Thai context
expericntial text

Score Groups

Strateeics l.ow Medium High Pereentage
S2 Examine 14.0 13.1 14.4 J1.5
S3 Undersiand 4.2 4.7 3.8 12.7
S$7 Construct ldeas 2.5 5.1 3.4 11.0
S5 Formal Schema 2.1 2.1 5.9 10.2
SI Translate 1.7 2.1 2.1 5.9
S8 Summarise .0 4.7 1.3 5.9
S6 Content Schema 1.3 .8 1.3 3.4
S4 Confirm .0 A 2.1 25
SO No use oi’ Thai 3.0 2.5 1.3 5.9
Total 28.8 35.6 35.6 100.0

The results from Tables 56. 57. 58 and 59 indicate the fact that most of the
students use Thai to facilitate their understanding for both experiential texts, The top
most and the sccond frequent strategies for both texts are the same ones. that is. the use
of Thai to examine or think about the context of word or phrase or to guess the meaning
from context and to understand the meaning of the sentence or find a reason. Besides. the
strategies of using Thai to construct or formulate ideas and the use of Thai formal

schema to compare the English with the Thai grammar are the other major strategies for
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the non-Thai context text whereas that of using content schema to access the reader’s

ideas is the essential one for the Thai context text.

Similarly, the students in all groups, low, medium and high use the same leading
strategices to help their understanding for both texts, the usage of Thai to examine or think
about the context of word or phrase or to guess the meaning from context and to
understand the meaning of the sentence or find a reason. Students in the high group
report using formal schema for the non-Thai context text more often than the other
groups while the strategy of using content schema is prominent for the students in both
the high and medium groups for the Thai context text. Moreover, the avoidance of using

Thai appears somewhat for both texts but it is slightly higher for the Thai once.

In addition, the frequency of the strategic use for the Thai narrative experiential
text and the non-Thai one is equal at 1.10 times per question. This means that the

students tend to use more than one strategy to answer cach question for both texts.

6.4.2 Strategics and scores

The preceding part shows the results about the frequency of the strategies for
eaperiential texts but does not explain the relationship between the usage of strategies
and scores. Thus. the strategies related to scores and strategies and their connection to

better answers are reported in this part.

6.4.2.1 Strategics related to scores

According to the marking system. cach question is marked out of 2. Where the
student is able to comprehend the text and answer the question with at least a reasonable
degree of understanding, he/she is likely to gain a score of 2. 1.5 or 1. On the contrary, if
he/she is having difficulty with comprehension, his/her mark will be .5 or 0. As it is
intended to compare strategics used with scores, the scores will be divided into these two
sections as indicated. In this way an identification can be made of what strategies are

used for producing the better answers.
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The next table shows scores and level of comprehension gained for cach answer
for the Thai context experiential text. Despite the fact that students use Thai to assist their
understanding. around one-third of them still show difficultics with comprehension for
this text while the other two-thirds of them show their abilities to comprehend the text.

The results are displayed in Table 60.

Table 60 Percentage for high/low scores. the Thai context expericential text

Score Frequency Percentage Comprchension

] 51 255 Show non-comprehension
0.5 21 10.5 Show non-comprchension
I 33 16.5 Show comprchension
1.5 25 12.5 Show comprchension
2 70 35.0 Show comprehension
Total 200 100.0

comprehension of the text whereas the other forty-sis percent of them show the abilities

For the non-Thai context text. around fifty-four percent of the answers show non-

to comprehend the text. The results are displayed in Table 61.

Table 61 Percentage for high/low score. the non-Thai context experiential text

Score FFrequency Percentage Comprchension

0 95 47.5  Show non-comprchensicn
0.5 13 6.5 Show non-comprchension
| 435 225 Show comprchension
1.5 8 4.0 Show comprehensicn
2 39 19.5 Show comprehension
Total 200 100.0

There are both positive o.>d negative results from the use of Thai to use individual
strategies to comprehend the texts. Some students attain high scores from this usage but

some gain very low scores or even zero.

IFor the Thai context text. around thirty-six percent of the items where students
usc the whole range of strategics are given low scores for their non-comprehension of the
text. The other sixty-four percent obtain high scores which show their comprehension of
the text. When looking at scores for cach strategy. it is apparent that the percentages of
the high scores for all strategics arc higher than those of the low scores. The results are

displayed in Table 62.



Table 62 Strategics of Thai usage related to scores. the Thai context experiential text

l.ow Score High Score
Stratcgies (0-.5 Marks) (1-2 Marks) Total
S2 IExamine 12.3 20.1 324
S3 Understand 7.0 10.2 17.2
S6 Content Schema 4.6 8.4 13.0
S5 Formal Schema 3.5 6.2 9.7
S1 Translate 24 4.3 6.7
S7 Construct Ideas 1.5 3.5 5.0
S8 Summarise Ideas 1.8 3.2 5.0
S4 Confirm .8 2.1 29
S0 No use of Thai 2.1 5.9 8.0
Total 36.0 64.0 100.0

IFor the non-Thai context text. the results show that around fifty-four percent of
all answers arce given low scares for their non-comprehension of the text whereas the
other forty-six percent of them are given the high scores for the abilities to comprehend
the text. When looking at scores for cach strategy. it is apparent that the percentages of
the high scores for almost all strategics are slightly lower than those of the low usage. but
those for confirming the reader’s understand about the sentence and for summarising

ideas have a slightly more positive cffect. The results are illustrated in Table 63.

Table 63 Strategics of Thai usage related to scorces. the non-Thai context
experiential text

l.ow Score High Score
Strategics (0-.5 Marks) (1- 2 Marks) Total
S2 Examine 22.7 18.8 41.5
S3 Understand 6.7 6.0 12.7
S7 Construct Ideas 6.0 5.0 11.0
S5 Formal Schema 5.8 44 10.2
S| Translate 3.2 2.7 5.9
S8 Summarise ldeas 2.7 3.2 5.9
S6 Content Schema 2.0 1.4 34
S4 Confirm 1.1 1.4 2.5
S0 No use of Thai 3.8 3.0 6.8
Total 54.0 46.0 100.0
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The results from Tables 60, 61, 62 and 63 indicate that the major strategy of using
Thai to examinc or think about the context of a word or phrase or to guess the meaning
from context affects the scores in both positive and negative ways. All strategies used
show more a positive cffect for the Thai context text than the non Thai one. For the Thai
context text. it is apparent that around two-thirds of the responses for overall as well as
individual strategy use indicate the ability to comprehend the text whereas the other one-
third of them indicate non-comprehension. For the non-Thai context text, slightly less
than half of all responses arc given the high scores. However. the higher percentages of
high scores are linked with the strategies of confirming the reader’s understand about the
sentence and for summarising ideas but other strategics attract a higher percentage of low
scores. This means that the strategics of using Thai help the students te a great extent to
obtain scores for the Thai context experiential text. whereas they only moderately help

the students for the non-Thai one.

6.4.2.2 Strategies related to better answers

Results to date have shown strategy usage cannot help student’s comprehension
in all cases. Therefore. the term strategy will now be refined to refer only to uscful
strategics which affect the learners such a way that they assist in the production of better
answers with the scores of onc. the score of onc and a half. and the score of two. Some
students usc only one strategy to gain scores while others use double or multiple

strategices.

The scores of the Thai expericntial text. the Thai narrative, reveal that slightly
higher than onc-fourth of better answers are influenced by the strategy of using Thai to
examinc or think about the context of words or phrases or guess the meaning from context.
The other essential strategics for achicving higher scores are the strategies of using Thai to
understand the meaning of the sentence or find a reason. to translate the word or phrase
itsclf. to compare the English with the Thai grammar or the use of formal schema and to
construct or formulate ideas. The others which are involved in the better answers are those
of using Thai to confirm what the reader understands about the sentence and to access or
find the reader’s idcas by using content schema. A few of the better answers involve those
of using Thai to summarisc ideas. Furthermore, some students usc double strategics for

producing better scores. An examination of the lcading multiple usages reveals that in all
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of these cases the strategy whereby students use their content schema (S6) combine with
other strategies that 1s S6+S2 (to use content schema to access or find the reader’s idcas
and to examine or think about the context of words or phrases or guess the meaning from
context). S6+S3 (to use content schema to access or find the reader’s ideas and to
understand the meaning of the sentence or find a reason), S6+S5 (to use content schema to
access or find the reader’s ideas and to use Thai formal schema to compare the English
with the Thai grammar). S6+S7 (to access or find the reader’s ideas by using content
schema and to construct or formulate ideas) and S6+S8. The other essential one is the
combination of using Thai to summarise idcas (S8) and other strategics that is S8+S2 (to
summarise ideas and to examine or think about the context of words or phrases or guess
the meaning from context) and S8+S6 (to summarise ideas and to use content schema to
access or find the reader’s ideas). In addition, around thirteen percent of better answers
involve those for which the students do not usc any strategy. The results are shown in

Table 64.



Table 64 Strategics related to better answers, the Thai context experiential text

Single Strategv Use Usage Percentage

S2 - to examine or think about the context of words or phrases
or guess the meaning from context

S3 - to understand the meaning of the sentence or find a
reason

S| - to translate the word or phrase itself

S5 - to use Thai formal schema to compare the English with
the Thai Grammar

S7 - to construct or formulate ideas

S4 - to confirm the reader understands about the sentence

S6 - to use content schema to access or find the reader’s ideas

S8 - to summarise ideas

SO - no reference to strategy usc

Multiple Strategy Use

S6+S3 - to use content schema to access or find the reader’s ideas and
to understand the meaning of the sentence or find a reason
S6+S2 - 1o use content schema to access or find the reader’s ideas
to examine or think about the context of words or phrases
or guess the meaning from context
S6+S5 - to use content schema to access and or find the
reader’s idcas to use Thai formal schema to compare
the English with the Thai grammar
S6+S7 - to use content schema to access or find the reader’s
Ideas and to construct or formulate ideas
S6+S8 - to use content schema to access or find the reader’s ideas
and to summarise idecas
S8+S2 - to summarise ideas and to examine or think about the context
of words or phrases or guess the meaning from context
S5+S2 - to use Thai formal schema to compare the English with
the Thai grammar and to examinc or think about the context
of words or phrases or guess the meaning from context
S5+S3 -to use Thai formal schema to compare the English
with the Thai grammar and to understand the meaning
of the sentence or find a reason
S5+S7 - to use Thai formal schema to compare the English
with the Thai grammar and to construct or formulate
idcas
S7+S2 - to construct or formulate ideas and to examine or
think about the context of words or phrases or guess
the meaning from context
S6+S4 - to use content schema to access or find the reader’s ideas
and to confirm the reader understands about the sentence
Total

274
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For the non-Thai context experiential text, it is apparent that the foremost single
strategy for the better answers is the strategy of using Thai to examine or think about the
context of words or phrascs or guess the meaning from context. It appears in nearly two-
fifths of the strategics for the better answers. The other major strategies which influence
the better answers are those of using Thai to understand the meaning of the sentence or
find a reason, to translate the word or phrase itself and to construct or formulate ideas.
The other which features in the better answers is that of using formal schema to compare
the English with the Thai grammar. A few of the better answers involve those of using
Thai to confirm the reader understands about the sentence. to access or find the reader’s
ideas by using content schema and to summarise idcas. Moreover. some students use
double or triple strategies to attain high scores. Multiple strategics which influence the
better answers arc the combination of using formal schema (S5) and other strategics that
is S5+S2 (to use Thai formal schema to compare the English with the Thai grammar and
to examine or think about the context of words or phraces or guess the meaning from
context) and S5+S6 (to usc Thai formal schema to compare the English with the Thai
grammar and to use content schema to access or find the reader’s ideas). The other
prominent multiple stratcgies are the combination of the usage of Thai to summarise
idcas (S8) and other strategies that is S8+S2 (to summuarise ideas and to examine or think
about the context of words or phrases or guess the meaning from context) and S8+S7 (to
summarise ideas and to construc: or formulate ideas). In addition. some students who do
not need to usc strategics are able to obtain a good result. The results are illustrated in

Table 65.
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Table 65 Strategies related to better answers, the non-Thai context expericntial text

Single Strategy Use

S2 - to examine or think about the context of words or phrases
or guess the meaning from context

S3 - to understand the meaning of the sentence or find a reason

S1 - to translate the word or phrase itself

S7 - to construct or formulate ideas

S5 - to use Thai formal schema to compare the English with
the Thai grammar

S4 - to confirm the reader understands about the sentence

S6 - to usc content schema to access or find the reader’s ideas

S8 - to summarise ideas

SO - no reference to strategy use

Multiple Strategy Use

S5+S2 - to use Thai formal schema to compare the English
with the Thai grammar and to examine or think about
the context of words or phrases or guess the meaning
from context

S5+S6 - to use Thai formal schema to compare the English
with the Thai grammar and to use content schema
to access or find the reader’s ideas

S8+S2 - to summarise ideas and to examine or think about
the context of words or phrases or guess the meaning
from context

S8+S7 - to summarise ideas and to construct or formulate idcas

S8+S3 - to summarise ideas and to understand the meaning

of the sentence or find a reason

S1+S2 - to translate the word or phrase itsclf and to examine
or think about the context of words or phrases or
guess the meaning from context

S7+S2 - to construct or formulate ideas and to examine or
think about the context of words or phrases or guess
the meaning from context

S7+S4 - to construct or formulate ideas and to confirm the reader
undersiands about the sentence

S5+S3 - to use Thai formal schema to compare the English
with the That grammar and to understand the meaning
of the sentence or find a reason

S5+S3+S8 - to use Thai formal schema to compare the English with

the Thai grammar, to understand the meaning of the
sentence or find a reason and to summarise ideas
Total

Usage Percentage

38.0
14.0
7.6
7.6

4.4
33
2.1
1.0
7.6
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1.0
100.0
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Tables 64 and 65 indicate the fact that the foremost strategy, which has an cffect
on attaining high scores in both experiential texts, is that of using Thai to examinc or
think about the context of words or phrases or guess the meaning from context. The other
major strategics for the better answers for both texts are those of using Thai to
understand the meaning of the sentence or find a reason, to translate the word or phrase
itself and to construct or formulate ideas and the use of Thai formal schema to compare
the English with the Thai grammar. Other important ones for the Thai context text arc
those of using Thai to construct or formulate ideas, to confirm the reader understands
about the sentence and the use of content schema to access or find the reader’s ideas. The
strategies of using Thai formal schema and content schema have slightly greater effects
for the Thai context text than for the non-Thai one. Multiple strategics arc valuable for
students when they are not satisfied with using only onc strategy to find the correct
answers. Most of the important multiple strategics for the Thai context text are the
combination of using Thai content schema and other strategies and the combination of
using Thai to summarisc ideas and other strategics. For the non-Thai context text. the
important multiple strategics are the combination of using formal schema and other
strategies and the combination of using Thai to summarise ideas and other strategics.
Additionally, the avoidance of using strategics is more associated with better answers on
the Thai context text than the non-Thai onc. However, when the frequency of using these
strategies in Tables 56 (see page 167) and 58 (sce pagel69) is compared. it is apparent
that the number of better answers from using these strategics is still low. These results

suggest that strategy use gives no guarantee of good answers.

6.4.3 Strategies and question types

From the task and the interviews. it appears that strategies arc used differently
based on question type categories i.c. bottom-up or top-down. Top-down questions
comprise global and cohesive questions whereas bottom-up questions comprise literal
and figurative questions. The next aspect reports on the relationship between the

strategies and question types.
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For the Thai experiential text, the major strategies for top-down questions are the
use of Thai to examine or think about the context of word or phrase or guess the meaning
from context, to understand the meaning of the sentence or find a reason and the use of
content schema to access or find the reader’s ideas. The fourth frequent strategy is the
use of Thai formal schema to compare the English and the Thai grammar. Besides, some
cases use the strategics to construct or formulate ideas and to summarise ideas to assist
their top-down questions. On the other hand. a minor strategy is the use of Thai to
confirm the reader understands about the sentence. Additionally, there are some
responses for non-use of Thai in top-down questions. The results are displayed in Table

66.

Table 66 Strategies used in top-down questions, the Thai context experiential text

Strategies Frequency Percentage
S2 Examine 20 19.6
S3 Understand 19 18.6
S6 Content schema 17 16.7
S5 Formal schema 12 11.8
S7 Construct ldeas 9 8.8
S8 Summarise Ideas 9 8.8
S4 Confirm 5 49
SO No use of Thai 11 10.8
Total 102 100.0

For the bottom-up questions of the Thai context text. Thai narrative. the major
strategies are also the use of Thai to examine or think about the context of word or phrase
or guess the meaning from context and to understand the meaning of the sentence or find
a reason.The next frequent strategies are the use of Thai to translate the word or phrase
itself, the use of Thai content schema to access or find the reader’s ideas and the use of
Thai formal schema to compare the English and the Thai grammar. respectively. Minor
strategies are the use of Thai to confirm the reader understands about the sentence. to
construct or formulate ideas and to. summarise ideas. Moreover, some students fail to

report the use of Thai for any strategy. The results are displayed in Table 67.
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Table 67 Strategies used in bottom-up questions, the Thai context experiential text

Strategies Frequency Percentage
S2 Examine 57 419
S3 Understand 22 16.2
S1 Translate 16 11.8
S6 Content schema 14 10.3
S5 Formal schema 11 8.1
S7 Construct Ideas 3 2.2
S8 Summarise Ideas 3 2.2
S4 Contirm 2 1.5
S0 No use of Thai 8 5.9
Total 136 100.0

Similarly, the strategy of examining or thinking about the context of a word or
phrase or guessing the meaning from context is the topmost strategy for top-down
questions, the non-Thai context text. The use of Thai to understand the meaning of the
sentence or find a reason is another major strategy as well. Other frequent strategies are
the use of Thai formal schema to compare the English with the Thai grammar and the use
of Thai to construct or formulate ideas. Some cases reports on using the strategies to
summarise ideas and to confirm the reader understands about the sentence. On the
opposite end of the scale, those of using Thai to translate the word or phrase itself and to
access the reader’s ideas by using content schema are minor strategies for top-down
questions. In addition. there are some responses indicating the non-use of any strategy.

The results are shown in Table 68.

Table 68 Strategics used in top-down questions. the non-Thai context
experiential text

Strategies Frequency Percentage
S2 Examine 37 31.6
S3 Understand 17 14.5
S5 Formal schema 16 13.7
S7 Construct 15 12.8
S8 Summarise 9 7.7
S4 Coafirm 6 5.1
S6 Content Schema 4 3.4
S| Translate | R
SO No use of Thai 12 10.3
Total 117 100.0
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Again, the strategy of using Thai to examine or think about the context of word or
phrase or guess the meaning from context is the foremost strategy for bottom-up
questions in the non-Thai cantext experiential text. Other major strategies are the use of
Thai to understand the meaning of the sentence or find a reason and to translate the word
or phrase itself. Some cases report on using Thai (o construct or formulate ideas and the
use of formal schema to compare the English with the Thai grammar. On the other hand,
the use of content schema to access the reader’s ideas and the use of Thai to summarise
ideas arc minor strategies for bottom-up questions. Besides, a few responses avoid

mentioning strategies. The results are displayed in Table 69.

Table 69 Strategies uscd in bottom-up questions. the non-Thai context
experiential text

Strategies Frequency Percentage
S2 Examine 61 51.3
S1 Translate 13 10.9
S3 Understand 13 10.9
S7 Construct [deas B 9.2
S5 Formal schema 8 6.7
S8 Summarise ldeas S 4.2
S6 Content Schema 4 3.4
S0 No use of Thai 4 3.4
Total 119 100.0

From Tables 66, 67, 68 and 69. the combined results point to the fact that the
strategy of using Thai to examine or think about the context of word or context or guess
the meaning from context is the foremost strategy [or experiential texts for both top-
down and bottom-up questions. Likewise. the strategy of using Thai to understand the
meaning of the sentence or find a reason is one of the major strategies for both question
tvpes and both texts. The strategy of using Thai content schema is more pruminent than
that of using Thai formal schema for both top-down and bottom-up questions for the Thai
context text than the non-Thai one. On the other hand. the strategy of using Thai formal
schema is more important than that of using content schema for both top-down and
bottom-up questions for the non-Thai context text than the Thai one. When the strategy
of using Thai to translate the word or phrase itself is examined, it appears that this
strategy is more essential for bottom-up questions for both texts. Converscly. the strategy

of using Thai to summarise ideas is more important for only top-down questions for both



texts but it is a minor strategy for bottom-up questions for both texts. Moreover. the
strategy of using Thai to construct or formulate ides is an important one for both top-
down and bottom-up questions for only the non-Thai context text whereas it is a minor
strategy for the Thai context text. In addition, non-Thai usage is found more ofien for
top-down questions than bottom-up questions in both texts. This accounts for around ten
percent for tep-down questions in both texts but only six percent for bottom-up questions

in the 'Thai context text and around three percent in the non-Thai one.

In addition, the frequency of the strategic use for top-down questions of the Thai
narrative experiential text is 1.13 times per question and 1.06 times per question for
bottom-up questions. For the non-Thai context texts. it appears that the students use Thai
1o assist their answers 1.05 times per question for top-down questions and 1.15 times per
question for bottom-up ones. This means that he students tend to use more than one

strategy to answer each question for both question types of both texts.

6.5 Problems and question types

From reading comprehension task 3, experiential texts. it appears that the students
encountered many problems in trying to comprehend these texts. In this part, the
problems irom the comipleted task as well as the problems related to student groups based

on their English competency are presented.

6.5.1 Problems

From the task, it is apparent that the students experiecnce many problems when
reading both types of experiential text. The problems found from reading experiential

texts and described in the interview are categorised into four categorics as follows:

General problems

Pl cannot understand the word(s) in the question or cannot find the answer
P2can find the answer but cannot explain in his/her own words or exact quote
P3 can answer only part of the question

P4 uses content schema instead of reading
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Grammar problems

P3 parts of speech

P6 recognising English word order i.e. adjective + noun

P7 problems with breaking up words into prefix / root

P8 problems with singular / plural

P9 problems with pronouns and possessive pronouns

P10 grammar problems with double, participial adjective

P11 problems with tenses

P12 grammar problems about subject / verb agreement

P13 passive voice

P14 problems with verbs after preposition; participle / gerund

Problems with punctuation

P15 problems with apostrophe

P16 problems with phrase in appesition and relative clause between two
commas (not found in experiential texis)

P17 punctuation; commas. semicolon

Problems with linkage

P18 conjunction

P19 problems with reference words; (personal, relative, possessive) pronouns

In the case of reading comprehension on experiential texts, the students
sometimes encounter more than one problem for the same question. Hence, the
crosstabulation by means of SPSS program is used to analyse for the problems found
while reading experiential texts. The results are based on the numbers of responses for

each problem as demonstrated in Tables 70 and 71.
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For the Thai context experiential text, Thai narrative. fourteen problems are found
as barriers for comprehending the text. The first and second most common problems for
this text are general problems that the students answer only part of the question and that
they cannot understand the word(s) in the question or cannot find the answer. Each of
these problems accounts for about one-fifth of the number of all responses. Another
major problem is a grammar problem with tenses. The problem with resorting to an exact
quote is fairly frequently found in this text. On the other hand. minor problems
mentioned are those with the use of content schema instead of reading, parts of speech,
singular/plural, pronouns, subject/verb agreement. participle/gerund, word order.
punctuation, apostrophe s, and reference words. However, around one-third of the

respondents mention no problems. The results are displayed in Table 70.

Table 70 Problems with the Thai context experiential text

Problems . Frequency Percentage
General Problems

P3  Answer only part 48 222
Pl Can't understand word(s) 46 21.2
P2 Exact quote 9 4.2
P4 Use content schema 2 1.0
Grammar Problems

P11 Tenses 18 8.3
P5 Parts of speech 4 1.9
P8 Singular / plural 4 1.9
P9 Pronouns 3 1.3
P12 Subject / verb agreement 3 1.3
P14 Participle / gerund 2 1.0
P6 Word order ] 0.4
Problems with Punctuation

P17 Punctuation, commas, semicolon 3 1.3
P15 Apostrophe "'s™ | 0.4
Problems with linkage

P19 Reference 3 1.3
PO No problem 70 32.3
Total 217 100.0

For the non-Thai experiential Text. American narrative, fifteen problems are
found as problems for comprehending the text. The first and second frequent problems
for the non-Thai context text are general problems that the students cannot understand
the word(s) in the question or cannot find the answer and that the students answer only

part of the question. These account for nearly one-third of the number of all responses for
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the former problem and slightly higher than one-fifth for the latter one. Another major
problem is with reference words, which signal problems with linkage. Problems with the
resort to an exact quote, tenses and prefix/suffix are fairly frequent mentioned. On the
opposite end of the scale, minor problems for this text are those with the use of content
schema instead of reading, pronouns, singular/plural, parts of speech, double/participial
adjectives, subject/verb agreement, passive voice, punctuation, and conjunction, With
this text, around one-fifth of the respondents mentioned having no problems. The results

are illustrated in Table 71.

Table 71 Problems with the Non-Thai context expericntial text

Problems Frequency Percentage
General Problems

Pl Can't understand word(s) 70 314
P3  Answer only part 49 219
P2 Exact quote 5 23
P4 Use content schema | 0.4

Problems with Linkage

P19 Reference 28 12.6
P18 Conjunction I 0.4
Grammar Problems

P11 Tenses 6 2.7
P7 Prefix / suffix S 2.3
P9 Pronouns 4 1.7
P8 Singular / plural 3 1.3
P5 Parts of speech 1 0.4
P10 Double / participial adjective I 0.4
P12 Subject / verb agreement I 04
P13 Passive voice ! 0.4
Problems with Punctuation

P17 Punctuation 3 1.3
PO No problem 45 20.1
Total 224 100.0

The next tables show the relationship between the problems with the students in
cach group, low, medium and high, according to their scores. The crosstabulation for
multiple responses by means of the SPSS program is used to analyse the relationship
between those ones. For the Thai context text, Thai narrative. it appears that all groups of
the students have the same major problems. the problems that they can answer only part
of the questions and that they cannot understand the word(s} in the question or cannot

find the answer. Of these problems. the students in the low and the medium groups tend
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to have more problems than the students in the high group. However, the students in the
high group mention problems with tenses and resort to an exact quotc more than those in
the low and the medium groups. On the other hand. the minor problems for the high
group are those with parts of speech, singular/plural. punctuatiors and reference words
whereas those of parts of speech. pronouns, subject/verb agreement. and reference words
are minor problems for the low group. The minor problems for the medium group are
those of parts of speech, pronouns, subject/verb agreement, singular/plural, punctuation,
word order, participle/gerund. apostrophe “s™ and using content schema instcad of
reading. Additionally, the percentage of not having problems for the high group is the

highest one and the low group gains the lowest onc. The results are shown in Table 72.

Table 72 Problems for cach group of students, the Thai context experiential text

Score Groups

Problems Low Medium High Total
General Problems

P3  Answer only pan 7.0 9.2 6.0 222
P1 Cannot understand 7.9 8.3 5.0 21.2
P2 Exact quote 9 9 24 4.2
P4 Use content schema .0 1.0 1.0
Grammar Problems

P11 Tenses 1.9 1.4 5.0 83
P5 Parts of speech 5 9 S 1.9
P8 Singular / plural .0 1.0 9 1.9
P9 Pronouns .8 .5 0 1.3
P12 Subject / verb agreement .8 .5 .0 1.3
P14 Participle / gerund 0 1.0 .0 1.0
P6 Word order 0 4 .0 4

Problems with Punctuation

P17 Punctuation .0 S .8 1.3
P15 Apostrophe "s™ .0 4 .0 4
Problems with Linkage

P19 Reference .8 .0 .5 1.3
PO No problem 7.8 11.5 13.0 323
Total 284 37.5 34.1 100.0

For the non-Thai context text. the major problems for the students in all groups,
low. medium and high are those of the students cannot understand the word(s) in the
question or cannot find the answer and the students answer only part of the question. The
students in the low group tend to have slightly more problems with the former area than

the students in the other groups whereas the latter problem is mentioned more often by
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the students in the medium group followed by the high group. The other major problem
is that with reference words which is reported slightly more often by the icw group but is
almost equally experienced by all groups. Likewise, the students in all groups have some
problems with resorting to an exact quote. prefix/suffix and singular/plural. The minor
problems for the low group are those with pronouns and conjunction whereas those with
double/participial adjective. tenses. subject/verb agreement, punctuation and using
content schema instead of reading are the minor ones for the students in the medium
group. For the high group, minor problems are those with pronouns, tenses, parts of
speech and passive voice. In addition, the students in the high group attain the highest
percentage for having no problems whereas those in the low group gain the lowest one.

The results are presented in Table 73.

Table 73 Problems for each group of students. the non-Thai context experiential text

Score Groups
Problems LLow Medium High Total

General Problems

Pl Can’t understand 11.6 9.9 99 31.4
P3 Answeronly part 5.4 8.5 8.0 21.9
P2 [Lxact quote .9 S 9 23
P4 Use content schema .0 4 .0 4
Problems with l.inkage

P19 Reference 4.6 4.0 4.0 12.6
P18 Conjunction 4 .0 .0 0.4
Grammar Problems

P11 Tenses .0 1.8 9 2.7
P7 Prefix / suttix 1.0 4 .9 2.3
P2 Pronouns 9 .0 .8 1.7
P8 Singular/ plural 5 4 4 1.3
P5 Parts of spcech .0 .0 4 4
P10 Double adjective 0 A .0 4
P12 Subject/verb agreement 0 4 0 4
P13 Passive voice 0 .0 4 4
Problems with Punctuation

P17 Punctuation .0 1.3 .0 1.3
PO No Problem 4.4 7.2 8.5 20.1
Total 29.7 352 35.1 100.0
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The results from Tables 70, 71. 72 ana 73 indicate that the students in all groups
have several problems which hinder their understanding of experiential texts. The major
problems for both texts. the Thai and the non-Thai ones. are general problems that the
students cannot understand the word(s) in the question or cannot find the answer and that
they can answer only vart of the question. Likewi:e. these problems arc also the major
prcbleme for studems in all groups. The problem with reference words is fairly
frequently mentioned for the non-Thai context text but it is rarely found for the Thai one.
Besides. the students have much higher percentage for not admitting to problems for the
Thai context text than the non-Thai one. In addition, the students in the high group reveal

the highest percentage of this contrasted with the lowest for the low group.

When comparing the problems from both texts for the high group, it appears that
the students experienced the same major problems in both texts i.c. problems that the
students cannot understand the word(s) in the question or cannot find the answer and that
they can answer only part of the question but the percentages for these problems are
higher for the non-Thai context text than for the Thai one. Other important problems for
the students in this group for the Thai context text are that with tenses whilst that with
reference words is the other for the non-Thai context text. For the medium group.
problems arc that the students cannot understand the word(s) in the question or cannot
find the answer and that they can answer only part of the question. These are mentioned
at a similar frequency for both texts. Likewise, for the low group. the students mentioned
the same leading problems as the medium group. In addition. the students encounter the
former problem more often for the non-Thai text whereas the latter is mentioned more

ofien for the Thai one.

6.5.2 Problems and question types

In this study. the problems vary with question types of the texts, top-down and
bottom-up. Accordingly. this section. concerned with the relationship between problems

and question types. distinguishes the two question types, top-down and bottom-up.
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6.5.2.1 Top-down problems

For the Thai context experiential text, Thai narrative, the results show that the

main top-down problem is with answering only part of the question. This accounts for

nearly half of all mentioned problems. Problems with resorting to an exact quote and

singular/plural are found infrequently. For minor problems, only a few examples of

problems with not understanding the word(s) in the question or not finding the answer,

pronouns, tenses, punctuation, and reference words are found. Additionally, around one-

third of the respondents mentioned having no problems for 1op-down questions. The

results are shown in Table 74.

Table 74 Top-down problems. the Thai context experiential text

Problems Frequency Percentage
General Problems

P3  Answer only part 40 44.4
P2 Exact quote 6 6.7
Pl Can't understand word(s) ] 1.1
Grammar Problems

P8 Singular / plural 4 44
P9 Pronouns, possessive pronouns 3 33
P11 Tense ! 1.1
Problems . ‘ith Linkage

P19 Referen.» 3 3.3
Problems with Punctuation

P17 Punctuation 2 2.2
PO _No problem 30 33.3
Total 90 100.0
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For the non-Thai experiential text, the foremost top-down problem is a problem
with linkage that is reference words. This accounts for around one-fourth of all
responses. The other major problems are general problems with answering only part of
the question and with not understanding the word(s) in the question or not finding the
answer. The problem with using exact quotes is occasionally found. On the other hand,
minor problems for this text are those with using content schema instead of reading,
singular/plural. tenses, pronouns, passive voice. and punctuation. In addition. around
thirty percent of the respondents mention having no problems. The results are displayed
in Table 75.

Table 75 Top-down problems, the non-Thai context experiential text

Problems Frequency Percentage
Problems with Linkage

P19 Reference 28 25.9
General Problems

P3 Answer only part 19 17.6
Pl Can't understand word(s) 13 12.0
P2 Exact quote 5 4.6
P4 Use content schema ] .9
Grammar Problems

P8 Singular/ plural 3 2.8
P11 Tenses 3 2.8
PG Pronouns. possessive pronouns | 9
P13 Passive voice | .9
Problems with Punctuation

P17 Punctuation 2 1.9
PO _No problem 32 29.6
Total 108 100.0

When compared, the results from Tables 74 and 75 point to the fact that the
foremost top-down problem for the Thai context text is a gencral problem with
answering only part of the question whereas this problem is slightly less important for the
non-Thai context text. The foremost problem for the non-Thai context text is a problem
with linkage i.c. reference words but this problem is a minor one for the Thai context
text. Likewise, the problem with not understanding the word(s) in the question or not
finding the answer is the other essential problem for the non-Thai context text whereas it
is a minor one for the Thai context text. The problem with resorting to an exact quote is
occasionally found in both texts. The other minor problems found in both texts are those

with singular/plural, pronouns, tenses and punctuation whereas those with passive voice
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and using content schema instead of reading are found for only the non-Thai text.
Additionally. a similar number of the respondents mention having no problems for top-

down skills for both texts.

6.5.2.2 Bottom-up problems

Students also show their weak points in relation to bottom-up skills with reading
experiential texts. For the Thai context text. Thai narrative. the foremost problem is a
general problem with not understanding the word(s) in the question or not finding the
answer. This accounts for around one-third of the number of all responses. The other
major problem is a grammar problem with tenses. Some students mention the problem of
answering only part of the question and using parts of speech. On the other hand. minor
problems are those with the resort to an exact quote, the use of content schema instead of
reading, subject/verb agreement, participle/gerund. word order, apostrophe s and
punctuation. In addition, around thirty-one percent of the respondents mention having no

problems. The results are illustrated in Table 76.

Table 76 Bottom-up problems, the Thai context experiential text

Problems Frequency percentage
General Problems

P1 Cannot understand word(s) 45 35.5
P3  Answer only part 8 6.3
P2 Exact quote 3 24
P4 Use content schema 2 1.6
Grammar Problems

P11 Tenses 17 134
P5 Parts of speech 4 32
P12 Subject / verb agreement 3 24
P14 Participle / gerund 2 1.6
P6 Word order | 7
Problems with Punctuation

P15 Apostrophe *s™ | 7
P17 Punctuation | 7
PO _No problem 40 31.5
Total 127 100.0



For the non-Thai context text, the American narrative, the foremost problem for
bottom-up question is witii not understanding the word(s) in the question or not finding
the answer. This appears around half of the number of all responses. The other major one
is with resorting to an exact quote. This accounts for one-fourth of the number of all
responses. Problems with prefix/suffix are also found for this text. Minor problems are
with pronouns, tenses, parts of speech. double or participial adjective, subject/verb
agreement, punctuation and conjunction. {n 2ddition, around eleven percent of the

respondents mention no problems. The results are displayed in Table 77.

Table 77 Bottom-up problems. the non-Thai context experiential text

Problems Frequency Percentage
Generai Problems

Pl Cannot undersiand word(s) 57 49.1
P3  Answer only part 30 25.9
Grammar problems

P7 Prefix/ suffix 5 4.3
P9 Pronouns, possessive pronouns 3 2.6
P11 Tenses 3 2.6
®5 Parts of speech ! 9
P10 Bouble / participial adjective l 9
P12 Subject / verb agreement 1 .9
Problems with Punctuation

P17 Punctuation 1 .9
Problems with Linkage

P18 Conjunction I 9
PO No problem 13 11.2
Total 16 100.0

The results from Tables 76 and 77 point to the fact that the students show
weaknesses with general problems where they cannot understand word(s) in the question
or cannot find the answer for bottom-up skills for both texts. The problem with tenses is
a crucial problem for the Tha: context text whereas it is a minor one for the non-Thai
text. The problem with answering only part of the question is a major problem for the
non-Thai context text whilst it is a problem which fairly frequently found for the Thai
one. Besides, a problem with prefix/suffix is fairly frequently mentioned for the non-Thai
onc. Other minor problems for both texts are those with parts of speech. subject/verb
agreement and punctuation. The others for only the Thai one are with resorting to an
exact quote, using content schema instead of reading, word order, verbs after preposition

or participle/gerund and apostrophe "s”. Furthermore, other minor problems which are

193



found for only the non-Thai context text arc those with prefix/suffix, pronouns, double or
participial adjective and conjunction. Additionally, the students have fewer bottom-up

problems for the Thai context text than for the non-Thai one.

6.6 Summary

This chapter presents the analysis of the relationship between the preference of
text types and scores, text types and scores, strategies and question types, strategies and

scores and question types and problems from reading experiential texts.

Ninety percent of the students prefer the Thai context text whereas the other ten
percent has a preference for the non-Thai one. The mean scores of the Thai context text
arc higher than the non-Thai one for both groups for preference of text type. The
preference of text has a positive effect on the scores of the Thai context text but the
scores for the non-Thai context text in relation to the text preference are not related in
this positive way. Therefore. we can conclude in this chapter that a culturally familiar
text, the Thai one, has more influence on student comprehension than preference of text
type. When a mixed factorial ANOVA was used to analyse the differences between the
scores and preferences for experiential texts, the effect of text type was highly significant
(p<.05), the main effect of preference was not significant (p>.05 ), and no interaction was
found between preference and text type (p> .05). This means that the overall task mean
scores for the Thai context text regardless of text preference are higher than those for the

non-Thai one.

When crosstabulation of the scores themselves is made, because the scores in all
aspects, task scores, question scores and sentence scores for both texts are lower than
fifty percent. the overall scores for experiential texts are lower than fifty percent as well.
Furthermore, a paired sample T-test was used to analyse the differences between the
scores of the Thai and the non-Thai context texts for experiential texts. The results show
that there were statistically significant differences (p<.05) between two texts for all

aspects. total task scores, question scores and sentence scores.

For the question types, the scores of Thai usage for cohesive questions are the
highest ones whereas the scores of figurative questions arc the lowest ones. Although the
scores of literal and global questions are higher than those of figurative ones. they are

still lower than fifty percent. Morcover, the scores of cohesive and literal questions for
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the Thai context text are higher than fifty percent but those for the non-Thai one are still
lower than fifty percent, especially those of literal ones. The students have major
problems with literal questions for the non-Thai context text and the scores of figurative
and global questions in both texts are very low as well. Additionally, the means for

bottom-up skills arc lower than those of top-down skills in experiential texts.

Related to the role the Thai language plays in reading experiential texts, seventy
percent of the students use Thai as a strategy to facilitate their understanding for both
experiential texts whereas the others report using both Thai and English to assist their
comprehension. For the frequency use of Thai to assist the student comprehension. it is
apparent that the students rely equally on the strategic use of Thai for both texts.

Morcover. they tend to use Thai more oiten for bottom-up questions for both texts.

In their us: of Thai. students use the same foremost strategy for both texts. the
use of Thai to examine or think about the context of words or phrases or guess the
meaning from context and the other major one is to understand the meaning of the
sentence or find a reason. These major strategies also have an effect on producing better
answers. Besides, the strategies of using Thai tu construct or formulate ideas and the use
of Thai formal schema arc the next most important major strategies for the non-Thai
context text, whereas that of using content schema fulfils the same role for the Thai
context text. Similarly, the students at all three levels use the same foremost strategy, the
usage of Thai to examine or think about the context of word or phrase or to guess the
meaning from context, for both texts. Students in the high group report using the strategy
of formal schema for the non-Thai text more often than the other groups. whereas the
strategy of using content schema are prominent for the students in the high and medium
groups for the Thai context text. Besides, those of multiple strategies are very useful
when students are not satisfied with using a single strategy to find a correct answer. The
major useful patterns for multiple strategies are the combination of content schema and
the others and the combination of using summarise ideas and the others for the Thai
context text. For the non-Thai context text. the significant multiple strategics are the
combination of formal schema and the others and the combination of using summarise
ideas and the others. In addition, the avoidance of using Thai appears for both texts but it

is slightly higher for the Thai one.
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In relation to the problems experienced when reading experiential texts. there are
several general problems, grammar problems, problems with punctuation and problems
with linkage. The major problems for both texts are general problems that the students
cannot understand the word(s) in the question or cannot find the answer and that students
can answer only part of the question. Another important problem for the Thai context
text is a grammar problem with using tenses. whereas a problem with linkage. using
reference words. is for the non-Thai one. General problems with not understanding the
word(s) in the question or cannot find the answer and with answering only part of the
question are also major problems for students at all levels. Moreover. the students in this
case reveal a much higher percentage for not admitting to proslems for the Thai context

text than the non-Thai one.

The foremost top-down problem for the Thai context text is that with answering
only part of the question whereas this problem is onc of major problems for the non-Thai
context text. The foremost problem for the non-Thai context text is that with reference
words but this problem is a minor one for the Thai context text. Similarly, the problem
with not understanding the word(s) in the question or not finding the answer is the other
major problem for the non-Thai context text whereas it is a minor one for the Thai

context text.

The results in this chapter point to the fact that the students have low outcomes in
relation to both top-down and bottom-up skills for experiential texts although they use a

range of strategies to assist their comprehension.

The next chapter will report on the analysis of reading problems the students

experienced with reading sentences. selected from each text.
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CHAPTER SEVEN
ANALYSIS OF SENTENCE PROBLEMS

Chapter seven reports on the data analysis of reading problems experienced with
six sentences selected from the transactional, cditorial and experiential texts. The
problems are categorised in relation to bottom-up and top-down problems. where
‘bottom-up’ refers to sentence parts and °top-down’ to the meaning of the entire

sentence.

7.1 Reading problems with transactional texts

[n this section, problems from reading comprehension on transactional or
information-based texts, concerned with cities and taken from the New Encyclopedia

Britannica are presented.

Twenty students engaged in retrospective interviews soon after completing a
reading comprehension task which consisted of questions about two texts, Bangkok and
Wellington. After students answered questions on the whole text they were required to
explain the meaning of two sentences, one from each cof the two transactional texts as

follows.

Sentence from the Thai context text, Bangkok:
The city’s economy is centred on its port, which handles nearly all of the

| country’s exports and imports, and on its commerce and industry.

Sentence from the non-Thai context text, Wellington:
The site chosen, at the mouth of the Hutt River, proved unsuitable, and a

ntove was made to Lambton Harbour on the west shore.
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The two kinds of problems that were mentioned by the students are those dealing

with sentence parts as well as the overall meaning of the sentence.

7.1.1 Sentence parts

From the reading comprehension task and the interviews. it is apparent that

students have major problems with vocabulary, verbs and punctuation.

7.1.1.1. Vocabulary

The students have problems with word meanings. Even if they know the meaning
of a word. they do not understand what the word meant when it appears in the sentence.
Sometimes also they know a word but the part of speech has changed in the sentence

studied.

Banghok Text: They do not know that some words can be both a verb and a noun
such as “handle™ which is known as a noun but it becomes a verb in the text.
Wellington Text: Similarly “move™ which is known as a verb becomes a noun,

signalled by the preceding article “a™.

7.1.1.2. Verbs

The form of verbs in academic writing is a major problem for comprehending

meaning as well.

o Passive voice: Passive finite / main verbs presents the greatest difficulty about the

form of verbs because Thai students are not accustomed to passive voice.
Banghkok Text: The passive “is centred™ was the main finite verb in the sentence.
Wellington Text: The passive “was made™ was the main finite verb in the second
main clause.

When students cannot locate the main verb, it is very unlikely that they will understand

the main idea.

© -ed form »f verbs: The students are confused about **-ed” form of verbs whether it is
past tense or past participle. The irregular past participle “‘chosen™ after the noun *site”

presents a difficulty.
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Wellington Text: The verb “chosen™ is not the main verb but a passive

participle whereas ““proved™ is the main verb which is past tense active  voice.

7.1.1.3. Punctuation

Punctuation, which is used to mark the possessive. a phrase in apposition and a

relative clause also causes a great deal of uncertainty.

o Apostrophe “s”: The students are confused about the difference between the two
mcanings of the apostrophe s™. One use shows possession and the other could be a short
form of the verb to be such as it’s = it is.
Bangkok Text: In the phrases, “city’s economy™ and “country's exports and
imports™, the apostrophe “'s™ indicates possession or ownership. They are not as
the students think examples of the verb to be as “it's™, “she’s™, “he's™ or

“there's™.

e Phrase in apposition with two commas: The use ¢f commas to indicate a phrase in
apposition causes uncertainty for the students when reading.
Wellington Text: They do not understand that “at the mouth of the Hutt River,” is

used as a phrase in apposition to explain the preceding phrase “the site chosen™.

o Relative clause: The relative clause is also a problem for sentence parts because it is

marked off by two commas.
Bangkok Text: The relative clause “which handles nearly all of the country’s

export and imports™ is used to explair the preceding noun “port™.

7.1.2 Overall meaning of the sentence

Sentence parts are not the only problem arca. There are also more general
problems in relation to the meaning of the whole sentence. The ability to link ideas while
reading is an important arca where these Thai students show some weaknesses. In this

casc this involves such things as reference and complex sentences.

7.1.2.1 Linking ideas

e Reference: Pronoun reference prevents the students from comprehending the overall

meaning of the sentence.
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Bangkok Text: Some students do not know which words the relative pronoun,

“which™ and the possessive pronoun, “its™ refers to.

e Complex sentence: Complex sentences with coordinating conjunctions, ellipsis and

nominalisation are also an obstacle to understanding the meaning of the sentences.

- Conjunctions: The usc of several examples of the conjunction ““and™ within the first
sentence creates difficulty in finding the main idea.

Bangkok Text: There are three “ands™ in the sentence so the students are
confused about which one is the coordinating joining on a main ideca. What is
necessary to sce that the first and third “and™ merely link two nouns “exports +
imports™ and “commerce + industry™ and do not link main idecas. Whereas the
second “"and" is the true example of sentence coordination.
Wellington Text: The conjunction “and™ in the second sentence is also a

coordinating conjunction which join main ideas.

- Ellipsis: Examples of ellipsis. where words are omitted but meanings are carried on
from ecarlier parts of the text, also prevent the students from grasping the meaning.
Bangkok Text: “The city’s economy is centred on its port. .......... . and (the
city’s economy is centred) on its commerce and industry.” The eliiptical phrasc is
a barricr to student understanding of parallelism in the sentence.
Wellington Text: The word. “chosen™, a shortened form of the relative clause
also causes uncertainty. As a result students fail to see that it was the passive past

participle.

- Sentence subject: Nominalisation or a long noun phrase makes it difficult for the
students to find the subject of the sentence.

Wellington Text: The nominalisation. “The site chosen, at the mouth of the Hutt

River.” is a real barricr stopping the students from finding the subject of the

sentence.

Reading problems on transactional texts are displayed in Table 78.



Table 78 Reading problems with transactional texts

Processes

Sentence Parts

Overall
Meaning of the
Sentence

Problems

1. Voc-.ibulary

2. Form of
verbs

3. Punctuation

4. Linking
ldeas

Text 1: Bangkok

e word meanings
o parts of speech

o passive voice

e apostrophe "'s™

o relative clause
between two
commas

e reference

e complex sentence
- conjunctions
- ellipsis

Text 2: Wellington

e word meanings
e parts of speech

® passive voice

o “-ed” form of
verbs

o phrase in
apposition
with two commas

o reference

e complex se¢ntence
- conjunctions
- ellipsis
- nominalization

When the problems from both texts are compared. similar problems occur in both

sentence parts and overall meaning of the sentence while reading. Sentence parts such as

the vocabulary. the verbs and the punctuation are obstacles to the understanding of both

sentences. Furthermore, methods used to link

cllipsis and nominalisation arc problematical.

ideas such as reference. coordination,

This small part of the study shows that Thai students have problems with both

sentence parts and overall meaning of the sentences in reading transactional or

information-based texts. These problems may arise from inadequate English language

competence of the students before interacting with the texts.

The nexti part reports on the analysis of reading problems on cditorial texts.



7.2 Reading problems with editorial texts

In this section, problems associated with reading cditorial texts, concerned with

politics are discussed.

Sentence from the Thai context text, Thai politics:
Nothing, of course, can mend broken fences and restore relations like a higi-level
visit, especially when it involves a new leader who is anxious to build up his

regional stature and show he is progressive and open-minded.

_ ) . 1

( Sentence from the non-Thai context text, Iranian politics:
This impression could get stronger if Khatami makes use of the popuiar mandate

of this election to push through his economic-refarm package for job-creation.

Problems of two kinds were mentioned by the students.

7.2.% Sentence parts

From the reading comprehension task and the interviews, it is noticeable that
students have major problems with vocabulary, metaphors. word order. verb form. and

punctuation.

7.2.1.1 Vocabulary

The students have problems with word meanings in the texts as well as parts of

speech of the words. They are also unfamiliar with words used as metaphors.

e Parts of speech: The students are uncertain about the parts of speech of some words.

This problem is a barrier to understanding the meanings.

o
<
o



Thai Politics: The students are unclear about the part of speech of the word
“broken™ which is a nast participle used as an adjective. This word looks like a
verb so it creates difficulty. The other word which presents a problem is the word
“open-minded™. The students are uncertain about its part of speech because the
word “open™ is a verb but the word “open-minded™ is a compound which is used
as an adjective.

Iranian Politics: The students have a problem with the word “economic-reform™
because the word “reform™ itself is a verb but this compound word is used as an
adjective. The word “use™ is known as a verb but it is used as a noun in the text so

it causes confusion to the students.

o Word order: The meaning of noun phrases in these texts is also a hindrance.
Thai Politics: The word order of a noun phrase in the English language is
*adjective + noun™ but in Thai is “noun + adjective”. Therefore, some students
are confused about the meaning of the noun phrase a high-level visit™.
Iranian Politics: Similarly, the hyphenated noun phrases “his economic-reform

package™ and ““job-creation™ in the text prevent comprehension of the students.

o Metaphors: Mctaphors in the texts adds to the difficulties with vocabulary alrcady
mentioned.
Thai Politics: The use of metaphors in “mend broken fences™ and “open-minded™
compounds vocabulary problems.
Iranian Politics: Here the metaphor “package™ used to mean “a set of laws™ and

not “'something in a container™ is not easily understood.

7.2.1.2. Verbs

The form of verbs is a major problem for understanding mecaning of the

sentences.

o Modal: The students are unclear about the meaning of the modal “c. uld + verb™ in the
text.
Iranian Politics: The modal *‘could + get™ causes uncertaiity about the tense and
the meaning of the text. [t is used to talk about a possible action in the present or

in the future not in the past.
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7.2.1.3. Punctuation: Commas used in the first text hinder understanding.

o Extra information with two commas: The extra information between two commas
for emphasis is a drawback in the attempts to follow the meaning of the sentence.
Thai Politics: There are threc commas in the text. The first and the second
commas around “of course™ are used to indicate the feelings of certainty of the
writer about the main clause. The third comma is used to scparate the main

clauses and the subordinate clauses.

7.2.2 Overall meaning of the sentence

General problems in relation to the meaning of the whole sentence as well as the
sentence parts exist. The students show their limitations in understanding methods used
to link ideas in the sentences such as reference. conjunctions, ellipsis and in finding a

subject of the sentence.

7.2.2.1 Linking ideas

o Reference: One example of reference in cach sentence is a barricr to understanding.
Thai Politics: Some students do not know what the pronoun reference it refers
to.
Iranian Politics: Likewisc. the reference “this impression™ in the second text is a

hindrance to student understanding.

o Complex sentence: Complex sentences with several conjunctions and cllipsis are a
drawback for the students.
- Conjunctions: The conjunction “*and™ in the first sentence causes difficulty.

Thai Politics: Three “ands™ in the sentence presents difficulty to understanding
the meaning. The students can not recognisc that the first “and™ is the
coordinating conjunction linking the main idea. The second ™"and”™ is a
coordinating conjunction joining the main ideas in the relative clause starting
with “who™. On the other hand. the third “and” is used to join the two adjectives

“progressive” and “open-mined”.
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- Ellipsis: Two examples of cllipsis in the first sentence hinder comprehension.
Thai Politics: In a parallel structure, the second subject together with the modal is
omitted as in “Nothing can mend broken fences and (nothing can) restore
relations™. The other example of ellipsis omits the second infinitive of the relative
clause as in “*who is anxious to build up his regional stature and (to) show he is

progressive and open-minded.

- Sentence subject: Some students hz ve no experience with the word nothing™ as the
subject of a sentence.
Thai Politics: The students cannot find the subject of the sentence because they

do not know that the word nothing™ can be the subject a sentence.

Reading problems with editorial texts are displayed in Table 79.

Table 79 Reading problems with editorial texts

Processes

Sentence Parts

Overall
Meaning of the
Sentence

Problems

I. Vocabulary

2. Form of
verbs

3. Punctuation

4. Linking
Ideas

Text 1:

Thai Politics

o word meanings
o parts of speech
o word order

e metaphor

e extra information
petween two
commas

e reference

o complex sentence
- conjunctions
- cllipsis
- sentence subject

Text 2:

Iranian Politics

o word meanings
o parts of speech
o word order

o metaphor

o modal

e rcference
o complex sentence
- cllipsis

When the problems from both texts about Thai and Iranian politics are compared.
it is apparent that students have the same vocabulary problems concerning word
meanings, parts of speech, word order and metaphors. Punctuation and the modal create

barriers to student attempts to follow the two political texts. In addition, linkage of ideas
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dealing with reference. and complex sentence structure with conjunctions and ellipsis are

confronting to the students.

The next part reports on the analysis of reading problems with experiential texts.

7.3 Reading problems with experiential texts

In this section, problems from reading comprehension with experiential texts,

taken from autobiographical books are presented.

Sentence from the Thai narrative:
Because we came to school too late when we had looked for the wild
Sruits too far out of the way and forgotten to notice the sunlight, and

because we had fought with each other.

Sentence from the American narrative:
Some one took it and I was caught up and held close in the arms of her
who had come to reveal all things to me, and, more than all things else,

to love me.

Student responses about problems encountered are separated into two aspects.

sentence parts and overall meaning of the sentence.

7.3.1 Sentence Parts

The students experienced confusion in three main parts, vocabulary, verbs and

punctuation.
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7.3.1.1. Vocabulary

Unfamiliar vocabulary is the main problem for Thai students while reading these
two narratives. They do not know the meaning of some words so they cannot understand
the sentences.

Thai Narrative: Some words that the students have not met before are “wild™,

*notice”, and “fought™. These words cause dift.culty in comprehending the text.

American Narrative: The words “caught up™, “*held”, and “reveal™ arc a barrier to

understanding.

7.3.1.2. Verbs

The form of verbs is onc of the major problems which prevent student

understanding of the meaning of the sentences.

e Passive voice: Passive finite / main verhs usually make students confused about the
subject of a clause.
American Narrative: The passives ““was caught up and (was) held™ are the main

finite forms in the second clause.

o Tenses: Difficulties from tenses impede student understanding of the sentences as
well.
Thai Narrative: Some students do not notice that there are both past tense and
past perfect tense verbs in the sentence. The verb, “came™. is past tense but the
verbs, “had looked™ and *(had) forgotten™, are past perfect tense which show the
cvents happened before the event referred to by “came™. Likewise, the verb “had
fought™ also show past perfect tense but this is linked to the previous clause and
does not appear in this sentence.,
American Narrative: There are two different examples of the past tense in this
sentence as well. The verbs. “took™, “was caught up™ and “was held™, are past

tense whereas the verb, “*had come™ is a past perfect tense.

7.3.1.3 Punctuation

Punctuation in the second sentence causes difficulty in comprehending the

meaning of the text, especially in the sentence with several commas.
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o Extra information with two commas: The extra information between two commas
for emphasis is a special obstacle to comprehension of the second text.
American Narrative: There are three commas in the sentence. The first
comma is used to separate clauses. but the second and the third commas are used
to show the extra information “more than all things clse™ for emphasizing the

importance of the following clause, “to fove me™.

7.3.2 Overall meaning of the sentence

General problems in relation to the meaning of the whole sentence exist besides
the problems with sentence parts. The linking of idecas is an important strategy for
comprehending the meaning of the sentence. In this case. reference and complex

sentences are major problems.

7.3.2.1 Linking idcas

o Reference: Scveral examples of pronoun reference and the relative pronoun in the
second sentence cause difficulty in comprehending the overall meaning of the sentence.
American Narrative: Some students do not know who the referents are for

the pronouns. “it", = I . her™ and “me™ as well as the relative pronoun, “who™.

o Complex sentence: Complex sentences with coordinating conjunctions together with
conjunctions for indicating reason. and ellipsis prevent students from understanding the

meaning of the sentences.

- Conjunctions: The conjunctions “and™ and “because™ in the sentences makes it
difficult for the students to find the main idea.

Thai Narrative: The conjunction “and™ is the coordinating conjunction linking
the main idea whereas the conjunction “because™ is the conjunction introducing a
subordinate clause of reason.

American Narrative: There are three “ands™ in the sentence. The students
cannot recognise that the first aard the second “and™ are coordinating
conjunctions joining three main ideas. On the other hand, the third “and™ just

links two subordinate clauses sta:ting with “who™.



- Ellipsis: The examples of ellipsis in both sentences impede student understanding.
Thai Narrative: |n a parallel structure, the second subject together with the
auxiliary verb of past perfect tense are omitted as in “we had looked for.....and
(we had) forgotten to....."

American Narrative: Two examples of ellipsis occur here, the second subject and
the auxiliary verb of passive voice and past perfect tense as in **| was caught up
and (Il was) held....” and “who had come to reveal.....and (who had come) to love

me’” are omitted.

Reading problems with experiential texts are displayed in Table 80.

Table 80 Reading problems with experiential texts

Processes Problems Text 1: Text 2:
Thai Narrative American Narrative
1. Vocabulary e word meanings o word meanings
Sentence Parts 2. Form of - @ passive voice
verbs @ lenses @ tenses
3. Punctuation - o extra information

with two commas

Overall 4. Linking - o reference
Meaning of the Ideas e complex sentence o complex sentence
Sentence - conjunctions - conjunctions

- ellipsis - ellipsis

When the problems from both texts are compared. the Thai narrative and the
American narrative, it is apparent that tor the most part similar problems in both sentence
parts and overall meaning of the sentence exist. Sentence parts such as word meanings.
passive voice, tenses and punctuation are obstacles to understanding meanings of the
sentences. Moreover, linking ideas such as reference and complex sentence with

conjunctions and ellipsis are challenging to the students.



7.4 Summary

This chapter reports on the analysis of reading problems with six sentences. onc
cach from the transactional. editorial and experiential texts. The problems are categorised
according to models of the reading process, bottom-up or sentence parts and top-down or

overall meaning of the sentence.

The students have major problems for bottom-up skills with vocabulary. verbs
and punctuation and for top-down skills with methods used to link ideas for all texts. For
sentence part or bottom-up problems, the students show their weaknesses with word
meaning for all texts and parts of speech for transactional and cditorial texts. Problems
with word order and metaphors are found in both editorial texts. Students report having
problems with the form of verbs for almost all texts except the Thai editorial text. Passive
voice is a major problem for both transactional texts and the non-Thai experiential text.
Problems with tenses arc found in both experiential texts and a modal presents a problem

for the non-Thai editorial text.

The next chapter will report on the analysis of the questionnairc and the

interview.



CHAPTER EIGHT
THE QUESTIONNAIRE

This research study has been designed to investigate the influence that the Thai
language has on students while they are reading a variety of English texts as well as to
improve understanding of what aspects of reading texts causc problems. It also aims to
determine whether and to what extent students react differently to texts written about a

Thai context compared with a non-Thai context, as well as to different genres.

In order to provide as full a picture of this as possible, a questionnaire promoting
reflection on the reading tasks was used one week after completing the tasks and
retrospective interviews. This was done in order to triangulaie information on the
cognitive processes from other sources. The students filled out both parts of the
questionnaire (sce appendix B. pages 322-323). The quantitative part is concerned with
results from a student questionnaire in part A, whereas the qualitative part is concerned

with insights gained Irom the interview in part B of the same questionnaire.

8.1 Student questionnaire (Part A)

This part of the questionnaire relates to the quantitative data collected from
twenty students at Udon Thani Rajabhat University afier completing ali reading
comprehension 1asks and all retrospective interviews. There were seven items for this
part of the questionnaire. The students had to check only one alternative for items [, 2, 3,
5. and 6 as shown in Figures 23, 24, 25, 27 and 28 while for items 4 and 7 as shown in

Figures 26 and 29, they could check all items that applied to them.

The results. calculated using percentages. are visually displayed in pie chart and
bar graph forms accompanied by a bricf explanation of the result. The three topics for
which wuormation is available from the questionnaire are the frequency of the use of

Thai. the advantages of using Thai and student reading habits.

8.1.1 Frequency of Thai usage

Student views about the frequency of Thai usage for understanding reading texts

are displayed in Figures 23 and 24.



8.1.1.1 The use of translation while reading English

From the questionnaire, all students report using Thai to translate the reading

texts as shown in Figure 23.

Figure 23 The use of translation while reading English

Figure 23 shows that half of the students usually use translation while reading

English and 40% of them use translation all the time. Only a few of them seldom use it.

8.1.1.2 Thinking in Thai while reading

All students report thinking in Thai in addition to translating while reading as

shown in Figure 24.

Fe!dom
5.0%

Sometimes

All the timey

Usually '
60.0%

Figure 24 Thinking in Thai while reading
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Figure 24 shows that thinking in Thai while reading is usually the practice of 60%
of the students with an additional 25% thinking in Thai all the time. Only a few students

think in Thai sometimes and even fewer seldom do it.

8.1.2 Advantages of using Thai

Students report the Thai language assists their comprehension of the English

reading as shown in Figures 25, 26 and 27.

8.1.2.1 Thai language helps comprehension

The use of Thai facilitates comprehension of the English reading for students is

shown in Figure 25.

Very much
70.0%

Figure 25 Degree of help from the use of Thai

Figure 25 shows that the majority of students at 70% think that the Thai language
greatly helps their comprehension of English when reading while the remainder think

that it helps them somewhat.
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8.1.2.2 The advantages of translation

Students report the areas where translation is used as shown in Figure 26.

100

90 4

80

704

60 4

50 1

401

301

201

10 4

Percentage: The Use of Translation

0l

Figure 26 Use of translation

Almost all the students use translation into Thai for word meaning, while three
out of four also use it for finding main ideas and details as well as with sentence

meaning. Slightly more than half of them use it for grammatical structure and half for

idioms.

8.1.2.3 The advantages of the use of Thai

Students report that thinking in Thai helps them most when they encounter

problems in several areas as shown in Figure 27.

Figure 27 Area of greatest assistance
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Figure 27 shows that around one-third of the students indicate that thinking in
Thai helps them most with the meaning of words and half of that number with the
meaning of phrases. Another quarter think that Thai helps them most with the meaning of

both sentences and main ideas.

If we compare the results from Figures 26 and 27, the most important use of Thai
during reading is for using bottom-up skills to find the meaning of words. Half of the
students also indicated that another bottom-up area of finding grammatical and idiomatic
meaning required the use of Thai. However, figures for sentences and main ideas are also
high, indicating that many students go beyond word, phrase and grammatical meanings

by using Thai to achieve more global understanding.

8.1.3 Student reading habits and interests

Students report their habits in reading the English texts as well as their interests as

shown in Figures 28 and 29.

8.1.3.1 Student reading habits

Next figure shows the students’ habits at the beginning of reading.

Sentence-Question
15.0%

Read questions
35.0%

ad whole text
50.0%

Figure 28 Habits at the beginning of reading

Figure 28 shows that when students are reading unfamiliar texts, half of them
read the whole text before answering the question while about one-third do the reverse.
Only 15% of them read a sentence or two and then a question and none of them reads the

questions and underlines unknown words.
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8.1.3.2 Student interests

Figure 29 illustrates student interests about reading each type of texts.

100

90 1

804

70 4

60 4

50 4

404

304

204

10 4

Percentage: Most Accessible Reading Materials

0]

Figure 29 Most accessible reading materials

In regard to student interest about reading materials, most students think that the
texts from autobiographical books are easy to understand and three quarters of them find
the texts from encyclopedias as well as from magazines suitable. Less popular are the
texts from newspapers with 20% support, whereas only 10% think that those from novels

are easy and 5% indicate that it is easy to understand text books.

The analysis from Figures 23 and 24 reveals that half of the students usually used
translation and almost half students used translation all the time while reading. The
majority of students also usually thought in Thai while reading and one quarter of them
thought in Thai all the time. These results indicate that the majority of students thought
and used translation into Thai while reading English texts. Figures 25, 26 and 27 show
that the majority students thought the Thai language helped their comprehension of
English reading while other students considered it provided some help. Indications are
that Thai was used for assistance with a wide range of both bottom-up and top-down
skills including finding meaning of words, main ideas, details, sentences, grammatical
structures and idioms. However, when asked to select the main usage, half the students
thought that Thai helped them most with the meaning of words and phrases while only

half that number thought that it helped them most with the meaning of sentences and
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main ideas. Overall. however, resuit shows that the perception of Thai students is that

Thai helped retrieve meaning and formulate ideas while reading.

If we turn to the final part of the interview, the analysis from Figures 28 and 29
provides information about student habits and interests in relation to reading. Half the
students read the whole text at the beginning of each reading task while slightly fewer
read the questions first. Only a few students alternated reading the text and the question.
The result also shows that most students thought that reading texts selected from
autobiographical books. cncyclopedias. and magazines were casy to understand.
However, the number tha' nominated texts from newspaper. the internet, novels and text
books at 20%. 20%. 10% and 5% was very low. It should be noted too that the
percentages for the three text types used in this study were according to this
questionnaire in order of acceptability. 85% for autobiographical materials, 75% for
encyclopedia extracts and 20% for newspaper materials. This range will be followed up

in the later discussion of response to the text types.

8.2 Student interview (Part B)

This part of the chapter relates 1o the qualitative data from the interview held with
the students soon after completing the questionnaire. The students had to write down
their feelings about using Thai when reading English. the reasons for trying or not trying
to think in English more while reading as well as the ideas about reading Thai context

texts compared with non-Thai context texts.

The results are divided into two categories; the advantages of using Thai and
student reading habits and interests and then visually shown in pic chart form

accompanied by a brief explanation of the result.

8.2.1 The advantages of using Thai

The next figures displayed the advantages of using Thai relates to students’
feelings.
8.2.1.1 Feelings of students when using Thai while reading

Students report their feelings when thinking in Thai while reading as illustrated in

Figure 30.



Figure 30 Feelings about using Thai while reading

Key: F1= easy to understand texts
F2=happy with reading
F3= confident with reading

Figure 30 shows that most students have positive views about the value of using
Thai when reading. Moreover, the feelings of the remaining 10% are even more positive

as indicated by the fact that they say that they are happy or confident when using Thai.

8.2.1.2 Feelings of students when thinking only in English
The next figure shows the feelings of the students when thinking in only English.

Figure 31 Feelings of readers thinking only in English
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Key: F4= difficult to understand texts
F5= uncomfortable with reading
F6= unsure with reading
Figure 31 shows that most students admitted to feeling uncomfortable with
reading when they have to think only in English and cannot use Thai while reading. One
in four thinks that it is difficult to understand texts without using Thai and a few of them

admitted to feeling unsure.

8.2.1.3 Opinions about increased thinking in English while reading

Figure 32 displays the students’ opinions about thinking in English while reading
English texts.

RN2

5.0%

Figure 32 Agreement/disagreement about thinking in English more

Key: RY = students agree that they should try to think in English more while

reading
RY 1= because students could improve their reading skills
RY?2= because students could read and understand texts quickly
RY 3= because students could find the answers quickly

RN = students disagree that they should try to think in English more while
reading
RN1= because it was unnecessary for the thinking process
RN2= because thinking in Thai was easier than thinking in English

and students could understand texts easily
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Figure 32 shows that the majority of the students indicated that they should try to
think in English more while reading whereas only a few students held a contrary view.
Nearly half of the students thought that they could improve their reading skills and about
a third of them thought that they could read and understand texts quickly, if they thought
in English more. A few of them thought that they could find the answers quickly by
thinking in English. Those who rejected the idea of trying to think in English more,
considered that this was unnecessary for the thinking process and as thinking in Thai was

easier than thinking in English; the students could understand texts easily.

8.2.2 Student reading habits and interests

Students reported their views about reading Thai and non-Thai context texts

together with their habits of thinking in Figure 33.

Figure 33 Views about textual cultural background

Key: 1D = students felt different when they read Thai context texts compared with
non-Thai context texts
ID1= it was easier to understand Thai context texts because of familiarity
ID2= it was easy to read Thai context texts but the others were difficult
ID3= it was easier to understand Thai context texts because
students could understand Thai culture and way of life
IN = students did not feel any different when they read Thai context texts
compared with non-Thai context texts
IN1= because both kinds of texts were concerned with new knowledge and
students used the same thinking process in both of these for finding the
answers
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From Figure 33. which makes a comparison between reading the Thai and the
non-Thai context texts, most students felt there were differences, whereas a few of them
disagreed. More than half of the students showed the reasons for the former idea that it
was casicr to understand Thai context texts than one about another country because of
their familiarity with the Thai situation. A few of them explained this further saying that
it was casier to understand Thai context texts because they could understand Thai culture
and way of life. The same number thought that it was casy to read ones dealing with
Thailand but it was difficult to read those relating to other socictics. An alternative view
was given by those who mentioned that both kinds of texts were concerned with new

knowledge necessitating the same thinking process for finding the answers.

The analysis from Figures 30 and 31 indicates that most students felt that it was
casy to understand texts when they used Thai to help them with reading in English and
some of them were happy and confident when using Thai. In contrast to this however,
most of them felt uncomfortable if they had to think only in English and could not use
Thai. T'he fact that the remainder either thought that it was difficult to understand texts or
they lacked confidence without using Thai shows that Thai students prefer to use Thai for
helping them to comprehend unfamiliar texts. On the other hand the indication from
Figure 32 analysis is that most students indicated that they should try to think in English
more while reading. This is because English could help them improve their reading
skills. or they could read and understand texts quickly as well as find the answers casily.
Only very few of them did not express a wish to think more explaining this on the
grounds that it was unnccessary for the thinking process and they also thought that
thinking in Thai was easicer than thinking in English and they could understand texts
casily. This result shows that most students have the desire to develop their ability to

think in English as a way to improve their reading skills.

To summarise student interests about text types. the great majority of students
expressed the view that there were differences between reading both types of texts. The
former group of students indicated that it was easicr to understand Thai context texts
because of their familiarity with the Thai context as well as Thai culture and way of life.
Some also thought there was a difference in language level, texts about Thailand being
casier to read. This result tends to show that texts about Thailand were more appealing to

Thai students.



8.3 Summary

In the student questionnaire, all students report that they thought and used
translation into Thai while reading English texts and the majority of students thought the
Thai language helped them much with their comprehension of English reading. The
results indicate that Thai was used for assistance with a wide range of both bottom-up
and top-down skills including finding the meanings of words., main ideas. details.
sentences. grammar structures and idioms. Students also mentioned that Thai helps them
most with the meaning of words. the meaning of sentences, main ideas and the meaning
of phrases. For the student habits, half the students read the whole text at the beginning
of each reading task while slightly fewer read the questions first. Only a few students
alternated reading the text and the question. The result also shows that most students
thought that reading texts sclected from autobiographical books, encyclopedias. and
magazines were casy to understand. In addition, the percentages for the three text types
used in this study were according to this questionnaire in order of acceptability. 85% for
autobiographical materials. 75% for encyclopedia extracts and 20% for newspaper

materials.

From the interview, the results show that most students felt that it was easy to
understand texts when they used Thai to help them with reading in English and some of
them were happ: and confident when using Thai. In contrast, most of them felt
uncomfortable if they had to think only in English and could not use Thai while the
remainder thought that it was difficult to understand texts and they lacked confidence
without using Thai. When asked about thinking in English more. students gave the view
they should try to think in English more while reading. because English could help them
improve their reading skills, or they could read and understand texts quickly as well as
find the answers easily. Only very few of them did not want to think in English. because
they thought that it was unnecessary and the alternative was easier. This result shows that
most students have a desire to develop their ability to think in English as a way to

improve their reading skills.

in regard to student interests about text types. it appears that students had a
different experience when reading Thai and non-Thai context texts. They mentioned that
it was casier to understand Thai context texts, because of their familiarity with the Thai

context as well as Thai culture and way of life. Some also thought there was a difference
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in language level. texts about Thailand being casier to read. On the other hand. a small
number of students thought that since both types of texts were concerned with new
knowledge, they nceded to use the same thinking process for both. This result tends to

show that tex:s about Thailand were more appealing to the Thai students.

The next chapter will discuss the results from chapters 4. 5. 6. 7 and 8.
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CHAPTER NINE
FINDINGS AND DISCUSSION

Teaching and lecarning English at tertiary level in Thailand is not always
successful and it is in the arca of reading that this is of special concern. Low levels in
competency in second language reading hinder students from understanding English
texts. Many factors are responsible for this and this study is an attempt to gain more
knowledge of the actual student experience of reading. Mental translation and the role of
the first language. Thai. in second language reading comprehension to assist the
comprehension of the English texts were examined in order to gain evidence for teaching
English as a second/forecign language for Thai students. Information about the extent and
both positive/negative effects from the use of Thai in L2 reading will provide guidance
for the teachers to support students to use those strategies. Moreover, actual problems
from the reading of the texts were analysed in order to gain insights for helping teachers

and learners in teaching and learning English reading comprehension for Thai students.

Within the study, information was obtained about the use of Thai and problems
arising when twenty teacher traince students at Udon Thani Rajabhat University,
Thailand were reading transactional texts, editorial texts and narrative experiential texts.
The students completed three reading comprehension tasks, each of which consisted of
questions about two texts. one a cultrally familiar text or a Thai context text and the
other a culturaily unfamiliar text or a non-Thai context text. Views of the students were
also obtained by means of interviews and a questionnaire. In this chapter. the quantitative
and qualitative findings from chapters 4. 5, 6. 7 and 8 ai¢ gathered together to answer the

rescarch questions and then issues arising from these answers are discussed.

9.1 Research questions

Answers to the following research questions will provide the information
necessary to gain insights into aspects of the reading process related to Thai

undergraduates.
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I. The use of Thai in reading comprchension
I.1 To what extent do the students use Thai when reading English?
I.2 To what extent does the us ¢ of Thai vary according to genre and text type
determined by content?
[.3 To what extent does the use of Thai vary according to question type that is
with bottom-up and top-down questions?
I.4 Doces a stated preference for text type have any effect on scores?
1.5 With which genre and text type do the students obtain better scores?
1.6 What opinion do the students hold about the use of Thai and how Thai
assists reading comprehension?
2. The use of strategies in reading comprehension
2.1 What strategices do the students use when reading English?
2.2 Is the use of Thai in implementing strategices linked to the students
attainment of better scores?
2.3 Is the use of formal schema or content schema more prominent?
3. The identification of problems in reading comprehension

3.1 What problems do students face when reading English texts?

The findings of quantitative data from chapters 4, 5, and 6 are presented to answer
rescarch questions 1.1, 1.2, 1.3. 1.4 and 1.5 whereas both qualitative and quantitative
data from chapters 4. 5. and 6 are presented to answer rescarch questions 2.1. 2.2 and 2.3.
The quantitative and qualitative findings from chapter 8 are reported to answer rescarch
question 1.6. In addition, the findings about reading problems from chapters 4. 5. 6 and

7 arc utilised in answer to research question 3.1.

Research question 1: The use of Thai in reading comprehension

Question 1.1: To what extent do the students use Thai when reading English?

The findings for this question are derived from the analysis of student
introspection about their responses to reading comprehension tasks |, 2 and 3. For the
data from introspection, the students were asked to write down either in Thai or English
how they got the answer for cach question immediately after answering cach question.

Furthermore. during the retrospective interviews, the students were asked identify which



language they used to assist their comprehension as well as how they get the answer for

cach question.

The results reveal that the students most frequently used only Thai to assist their
comprchension with one of the transactional texts, the non-Thai context transactional
text. In this case the usage of Thai was as high as 75% wherecas a slightly lower
percentage, 70%, used Thai for the Thai context text of the same genre. For both
narrative expericntial texts, the usage was also 70% while for both cditorial texts it was
slightly lower at 65%. However, since the remaining students reported using a mix of
both Thai and English to facilitate their comprehension. the overall usage of Thai was
higher than the average of 69% and can be estimated at around 84%, because of this
mixed usage by some students. The study therefore show that Thai was the major
language of thought for these students with most students thinking only in Thai to
unravel the meaning of these texts, while around one in four were using both languages

1o solve their problems.

Question 1.2: To what extent does the use of Thai vary according to genre and text type

determined by content?

The analysis of the use of Thai according to genre and text type determined by
content is presented together for answering this question because the description of the
findings in this way is clearer since the genre type relates to both categories. The results
for resorting to the strategic use of Thai to facilitate comprehension reveal that the

students frequently used Thai for all genres, transactional, cditorial and narrative

experiential texts. and both text types. culturally familiar and unfamiliar ths.l The most
frequent mention of the use of Thai to assist the students’ comprehension was for the
Thai transactional text at 1.15 times per question. The second and the third most frequent
usc of Thai were for both narrative experiential texts at 1.10 times per question for both
non-Thai and Thai texts. The use of Thai for the other texts was moderately frequent at
1.04. 1.03 and 1.00 times per question for the non-Thai transactional text. the non-Thai

and the Thai editorial texts respectively. This means that students tended to use Thai to

The average frequency for using Thai for 3ll the questions in each text type has been calculated from the
frequency of the mention of these strategies by all students and divided by twenty, the total number of
students and then by ten, being the number of questions in cach task. The figure appears to be high since
most students made more than one mention of the use of Thai in a single question.



activate scveral strategies of using Thai to derive the answers to cach of the questions

and that there was little difference according to either text type or texi content.

Question 1.3: To what extent does the use of Thai vary according to question type

that is with bottom-up and top-down questions?

The findings show that the students frequently resorted to the strategy of using
Thai to help their comprehension for both question types. top-down and bottom-up. For

transactional texts. it was apparent that the students used Thai more ofien for top-down

questions than bottom-up questions for both tc.\'tszz that was. an average of [.23 times for
cach top-down question and 1.07 times for cach bottom-up question for the Thai text and
1.07 times and 0.97 time for the two types respectively for the non-Thai text. Conversely.
for cditorial and narrative expericntial texts, the results reveal that the students used the
strategies a little more often for bottom-up questions than top-down questions. The
average of using Thai per question for editorial texts was 1.04 and 0.93 times for bottom-
up and top-down questions respectively for the Thai text. and 1.03 and 1.0 times
respectively for the non-Thai texts. The figures for narrative experiential texts were 1.13
and 1.06 times respectively for each bottom-up and top-down questions for the Thai text.

whereas they were 1.15 and 1.05 times respectively for the non-Thai text.

These findings show that the students tended to use Thai more frequently for top-
down questions than bottom-up questions for both transactional texts On the other hand.
students used Thai more frequently for bottom-up questions for both cditorial texts and

both narrative experiential texts.

5
~ The average frequency for using Thai for both question types in cach text type has been calculated from
the frequency of the mention of these strategies by all students and divided by twenty, the total number of
students and then by the number of cach question type in cach task. The figure appears to be high since
most students made more than one mention of the use of Thai in a single question.
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Question 1.4: Docs a stated preference for text type have any cffect on scores?

In relation to preference for text type, the findings show that most students prefer
the culturally familiar texts or the Thai texts and scored better on two out of the three
ger. s. However, the preference for text type did not show statistically significant

differences.

When a mixed factorial ANOVA was used to analyse the differences between the
scores according to preference for transactional texts, no statistically significant
differences were found for the differences between the scores according to preference for
transactional texts (Fy 7, = 2.993. p = 0.102), as well as the differences between the

three preference groups (F¢ 17y = 0.239, p = 0.790), and finally no interaction between the

It

preference for transactional text and type of text was forthcoming (F 47 = 0.284. p
0.756). For editorial texts, although the cffect of text type was highly significant (F x) =
26.947, p <0.001). the main effect of preference on scores was not significant (F( 1z, =
0.255. p = 0.620). and no interaction was found between preference and text type
(F(1.18) = 0.514, p = 0.483). In addition, although the cffect of text type for narrative
experiential texts was highly significant (Fy5 = 11.861. p = 0.003). the main effect of
preference was not significant (Fi, 1x) = 0.389, p = 0.541). and no interaction was found

between preference and text type (F(1.18) = 1.375. p = 0.259).

Although the students expressed moderately strong preferences for the three
culturally familiar texts, the Thai context texts, they performed a little better an only two
of these texts: that is, editorial and narrative experiential texts. For the t.ansactional texts,
despite positive preferences for the Thai text. scores were slightly higher for the non-Thai

text.

Question 1.5 With which genre and text type do the students obtain better scores?

Amongst the three genres. the students obtained the highest scores with the
narrative experiential texts and gained the lowest ones with the editorial texts. This was
borne out by the mecan scores of 22.95, 19.65 and 13.87 out of 50.00 for narrative
experiential, transactional and cditorial texts respectively. The results also show that the
students obtained better scores for the culturally familiar texts than the culturally

unfamiliar texts for two genres only, the narrative experiential texts and the cditorial



texts. Conversely. the students performed better for the non-Thai onc for transactional

text.

When a paired sample T-test was used to analyse the differences between the
scores of the Thai and the non-Thai context texts for the highest scoring narrative
experiential texts. there were statistically significant differences (p<.05) between the two
texts in all aspects. total task scores (t = 7.225. df = 19, p< 0.001. two-tailed). question
scores (1 = 8.312. df = 19, p< 0.001. two-tailed). and sentence scores (t = 2.230, df = 19,
p = 0.032, two-tailed). For the lowest scores in the editorial texts. the students obtained
higher scores with the Thai texts than the non-Thai texts for total task scores and
question scores. When a paired sample T-test was used to analyse the differences
between the scores of the Thai and the non-Thai context texts for editorial texts, the
results show that there were statistically significant differences (p<.05) between the two
text types for task scores (t = 6.029. df = 19, p< 0.001, two-tailed) and question scores (t
= 6.398. df = 19, p< 0.001. two-tailed) but no statistically significant differences (p>.05)
between two text tvpes for sentence scores (1= 1.191. df = 19, p = 0.248. two-tailed). For
transactional texts. it appears that the students attained higher scores with the non-Thai
text than the Thai text in all aspects. 1lowever, when a paired sample T-test was used to
analyse the differences between the scores of the Thai and the non-Thai context texts for
transactional texts there were no statistically significant differences (p>.05) between the
two text types for task scores (1 = -1.816, df = 19, p>.085. two-tailed). question scores (1
= -].584. df = 19, p>.130. two-tailed) and sentence scores (t = -1.333. df = 19, p>.198.
two-tailed). Both the small sample size and variability of students precluded a significant

cffect.

The scores of the culturally familiar texts or the Thai context texts and those of
the culturally unfamiliar texts for both narrative experiential and editorial texts revealed
statistically significant differences. In the case of the remaining texts, the scores of the
culturally unfamiliar teat or the non-Thai context transactional text were only slightly
higher than those for the Thai context text and they were not statistically significant
different when a paired sample T-test was used to analyse the differences between the
scores of the two texts. The overall result, therefore, indicates that the textual context has

some ettect upon scores in comprehension tasks.
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Question 1.6: What opinion do the students hold about the use of Thai and how Thai

. . o3
assists reading comprehension?

To answer this question the quantitative and qualitative results are derived from
data analysis of the questionnaire and the interview in chapter 8. The students had to fill
in the first part of the questionnaire about the frequency of Thai usage in terms of both
translation and thought processes. the advantages of using Thai, and student reading
habits and interests. For the sccond part, the advantage of using Thai was the topic

canvassed.

IFor the data relating to the frequency of the use of Thai it appears that 40 % of the
students used translation from English into Thai all the time while reading. 50% reported
usually using translation, while only a few seldom wused translation. For the more
extended use of Thai in thinking in Thai while reading. 25% of the students thought in
Thai all the time whercas 60% of them usually thought in Thai while reading. Only a few

students reported thinking in Thai sometimes and even fewer seldom used it.

In terms of views of the type of advantage gained, the findings show that a
majority of students at 70% thought that Thai greatly helped their ccmoprehension of
English when reading. whereas the remaining 30% considered Thai was of some
assistance for English comprehension. Frequent resort to the first language by around
one-third of the students helped them most with the meaning of words followed by the
meaning of phrases. One in four thought that Thai helped them most with the meaning of
both sentences and main ideas. In addition, students mentioned that translation into Thai
greatly helped them with word meanings. finding main ideas and details. sentence

meanings, grammatical structure and idioms.

Analysis of student feelings in relation to the use and non-use of Thai while reading
reveals that around 85% of students belicved that the use of Thai helped them understand
texts. Of the remainder 10% indicated that if they used Thai they were happy and 5%
stated they would feel confident. In contrast, when they had to think only in English and

could not use Thai while reading. 70% of students admitted to feeling uncomfortable.

These findings are different from findings for research question 1.1 (see page 225-226) because those for

question 1.1 are derived from the answers for cach question in the reading comprehension tasks given in
retrospective interviews whilst this answer is based on different data from chapter 8.
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Another 25% or so reported that it was difficult for them to understand texts without

using Thai while the remaining few admitted to feeling unsure.

At the same time, however, the students were aware of a need to use more of the
target language while reading. The majority of the students indicated that they should try
to think in English more while reading, leaving only a few with the contrary view. Nearly
half of the students thought that they could improve their reading skills and about a third
of them thought that they could read and understood texts quickly, if they thought in
English more. A few stated that they could find answers quickly by thinking in English.
Some students, however. rejected the idea of trying to think in English for the reason that
they considered it unnecessary for the thinking process. Thinking in Thai was casier and

would be of more benefit to them.

Research question 2: The use of strategies in reading comprehension

Question 2.1: What strategics do the students use when reading English?

The findings for this question are derived from the analysis of qualitative data
from chapter 4. 5. and 6. The results show that the students tended to use Thai to assist
their comprehension of texts when they encountered difficulties in reading those texts.
As student SO1A reported

“I usually think in Thai when I canmot transtate the meaning of words... when |
don't have background knowledge about texts. When I don’t know the word |
have to think in Thai.”

The students tried to use several strategies to overcome the difficulties. However,
the following list of strategies uscd has not resulted from prior instruction in class or
prompts. It is derived from the actual words of the students themselves while actually
reflecting on their reading of the texts. Eight strategics were identified from the

qualitative data in this study:

o Sl totranslate a word or a phrase itself,

o S2 to examine or think about the context of words or phrases or guess the
meaning from context,

e S3 to understand the meaning of the sentence or find a reason,

e S4 to confirm understanding about the sentence.

o S5 to compare the English with the Thai grammar by using formal schema,



o 56 to access or find the reader’s ideas by using content schema,
o S7 1o construct or formulate ideas. and
o S8 to summarise idecas.

e SO0 no use of Thai

In the following two paragraphs. comment is made on the most common

strategics and their relationships to both text types and question types.

The students reported using different strategies of the Thai usage to assist their
understanding while reading. The foremost strategy used for all genres and all texts was
S2 1o examine or think about the context of words or phrases or guess the meaning from
context. However, it was apparent that the extent of the usage was also related to genre
and text content. Important strategies for the Thai transactionai text were S7 o construct
ideas and S6 the use of content schema whereas S3 1o understand the meaning of the
sentence or find a reason and S1 1o translaie a word or a phrase itself were used for the
non-Thai one. Essential strategies for the Thai editorial text were S3 1o understand the
meaning of the sentence or find a reason and S| 1o transtate a word or a phrase itself
whereas S3 10 understand the meaning of the sentence or find a reason and S7 10
construct ideas were used for the non-Thai one. Leading strategies for the Thai narrative
experiential text were S3 1o understand the meaning of the sentence or find a reason and
S6 10 use content schema whereas S3 1o undersiand the meaning of the sentence or find a

reason and S7 10 construct ideas were often used for the non-Thai one.

IFor top-down and bottom-up questions. the foremost strategy used for both top-
down and bottom-up questions in all texts was again S2 1o examine or think about the
context of words or phrases or guess the meaning from context. 1.cading strategies for
top-down questions for the Thai texts were S3 to understand the meaning of the sentence
or find a reason. S6 the use of content schema. and S7 1o construct ideas and those for
the non-Thai texts were S3 to understand the meaning of the sentence or find a reason,
S7 1o construct ideas. S8 10 summarise ideas, and S5 the use of formal schema. Essential
strategies for bottom-up questions for the Thai texts were St 1o translate a word or a
phrase itself. ST 1o construct 1deas, S5 1o use formal schema, S3 1o understand the
meaning of the senience or find a reason whereas those for the non-Thai texts were S 10
translate a word or a phrase itself and S3 1o understand the meaning of the sentence or

Jind a reason and S7 to construct wdeas.
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In addition, certain combinations of strategics were useful when the students could

not rely on single strategics. These patterns of the useful combinations of strategies were

as follows:

For the Thai context transactional text, the uscful combinations of strategics were
S6 10 use content schema and other stwrategics and S7 1o construct or formulate
ideas and other strategics.

For the non-Thai context transactional texts, the uscful combination of strategics
was S7 to consiruct or formulaie ideas and other strategics.

For the Thai context editorial text. the useful combinations of strategies were S5
to use formal schema and other strategies and S6 (o use content schema and other
strategices.

For the non-Thai context editorial text. the usceful combination of strategics was
S5 10 use formal schema and other strategies.

For the Thai context narrative expericential text. the useful combinations of
strategies were S6 1o wuse content schema and other strategies and S8 to
summarise ideas and other strategics.

For the non-Thai narrative experiential text. the useful combinations of strategics
were S5 to use formal schema and other strategics and S8 to summarise ideas and

other strategics.

The next table is a summary of major strategies used for each genre. text type and

question type. A strategy was determined as major if students used it ofien. but in most

cases the list was limited to the top three strategics in each category.



Table 81 Summary of major strategies

Narrative
Transactionai Texts Editorial Texts Experiential Texts
Text i Thai Text Non-Thai Thai Text Non-Thai Thai Text | Non-Thai
Type Text Text Text
Major S2 S2 S2 S2 S2 S2
Strategies | S7 S3 S3 S3 S3 S3
for the S6 S1 S| S7 S6 S7
Texts S6+others  S7+others  SS+others  SS+others  S6+others | S5+others
S7+others S6+othere S8+others | S8+others
Major S2 S2 S2 S2 S2 S2
Strategies | S6 S3 S3 S3 S3 S3
Top- S3.S87 S7 S7 S8 S6 S5
down 1 |
Questions |
Major S2 S2 S2 S2 S2 S2 _—1
Strategies | S| 3 SI S3 S3 SI !
Bottom- S7 S5 SI1.S7 Sl S3
up
| Questions ,

The foremost strategy for all genres. text types and question types was S2 and

other leading strategies were S3 and S1.

Question 2.2: Is the use of Thai in implementing strategies linked to the students

attainment of better scores?

In order te answer this question, marks were first divided into pass and fail
answers. According to the marking system, cach answer was marked out of 2. Where the
student w.i able to comprehend the text and answer the question with at least a
rcasonable degree of understanding. a score of 2. 1.5 or | was awarded and these marks
are taken as indications of better scores. Conversely. a score of .5 or 0 was given to those
students having difficulty with comprechension and these are now used for comparison

with the better scores.

The findings for this question show that the strategies of using Thai were of
moderate assistance to students in their efforts at comprehending the texts. For both
transactional texts, the Thai editorial text and the non-Thai narrative experiential text,
results reveal that strategy use contributed to their success in comprehending the text in

around half the cases. For the Thai narrative text, the students showed the highest
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positive influence of strategy usage. This represented approximately 65 percent of scores
whereas the lowest percentage for better scores of approximately 27 percent was

represented by the non-Thai editorial text.

Besides the frequency of the effect of strategy usage. the influence of particular
strategy usage on scores has been calculated. The most useful strategy for all texts was
the most common strategy. S2 to examine or think about the context of words or phrases
or guess the meaning from conte. 1. Other useful strategies were S1 to translate the word
or phrase itself. S3 (o understand the meaning of the sentence or find a reason, S5 to use
Thai formal schema to compa-¢ the English with the Thai grammar, S6 1o use content
schema to access or find the reader’s ideas, S7 to construct or fornmuldate ideas, and S8 (o

summarise ideas.

Morcover. multiple strategies could also assist student comprehension. Usetul
multiple strategics included the combinations of S6 to use content schema to access or
find the reader’s ideas and other strategies, S5 to use Thai formal schema to compare
the English with the Thai graminar and other strategies. S7 to construct or fornulate

ideas and other strateszies, and S8 to summarise ideas and other strategies.

The use of Thai in relation to ability level in these tasks overall shows that the
percentage of the use of strategies by students in all score groups, high. medium and low
was similar. However, in relation to the foremost strategy, S2 to examine or think about
the context of words or phrases or guess the meaning from context, the percentage
indicates that the students in the high group tended to use this strategy more often than

the students in the low group at least in the case ef both transactional texts.

Question 2.3: [s the use of formal schema or content schema more prominent?

The use of formal schema or language transfer and content schema in 1.2 reading
is pertinent to this study because of the u e these two kinds of schemata play in providing
1.2 assistance to the readers. Evidence from their use while reading. can be utilised by the
teachers of English as a sccond or foreign language to assist their students in reading 1.2
texts. Formal schema or language transfer concerns the knowledge of language while
content schema concerns the knowledge about the world or background knowledge of the
readers. The findings for this question are derived from the mention of strategies found in

both the reading comprehension tasks and the retrospective interviews.

[ £S]
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Table 82 The use of formal and content schemata

More Prominent Schema Strategy

Text Types Top-down Bottom-up | Multiple
Strategies
Transactional Thai Text  Content Schema  Same (Very low) | Content Schema
Texts Non-Thai Formal Schema  Forma! Schema FFormal Schema
Text .
Editorial Thai Text Formal Schema Formal Schema Formal Schema
Texts Non-Thai Formal Schema  Formal Schema l-ormal Schema
Text
Narrative Thai Text Content Schema  Content Schema | Content . chema
| Expericntial Non-Thai Formal Schema  Formal Schema Formal Schema
1 Texts Fext
[ \ |

When consideration is given to the strategy list in Table 82, results reveal that
language transfer or formal schema was prominent for some kinds of texts and question
types. The students in this study used Thai formal schema to compare the English and the
Thai grammar more often than content schema with both top-down and bottom-up
questions for all of the non-Thai texts as well as Thai editorial texts. For the multiple
strategics use. the combinations of formal schema and other strategies were more

prominent for all non-Thai context texts and both editorial texts.

From the same Table. content schema was mcre prominent than formal schema
with top-down questions for the Thai transactional and the Thai narrative experiential
texts as well as with bottom-up questions for the Thai narrative expericntial text. FFor the
multiple strategies usc. the combinations of content schemas and other strategics were
morc promincnt for the Thai context transactional and the Thai context narrative
experiential texts. Besides, the combinations of content schema and other strategics were
a little less prominent than the combinations of formal schema and other strategices for the
Thai context cditorial text. (Also sce chapter 4 pages 87-92. chapter 5 pages 131-136.

and chapter 6 pages 176-182.)

To sum up, the findings from both single and multiple strategies use reveal that

formal schema was more prominent for the non-Thai context texts than the Thai ones



whereas content schema was used more frequently with the Thai context texts than the
non-Thai ones. However, content schema was less prominent than formal schema for

both editorial texts.

Research question 3: The identification of problems in reading comprehension

Question 3.1: What problems do students face when reading English texts?

The findings for this question are derived from the analysis of the answers 1o
questions 1-10 in cach of the reading comprehension tasks together with the analysis of
student responses to the sclected sentences from the same tasks. Content analysis from

these sources shows that the students confronted many problems in reading 1.2 texts.

From an anaiysis of the answers from cach question type. it appears that students
had the most serious problems with figurative questions for both transactional texts.
literal. figurative, global and conesive questions for the non-Thai editorial texts, and

literal questions for the non-Thai narrative experiential text.

Problems from answering the questions in the reading comprehension tasks were
found to be more wide ranging than those from sentences. This was because the focus on
only six sentences instead of the larger texts in the latter question type meant that fewer
possibilities existed for problems to arise. Problems from both these sources have now
been divided into five categories according to whether they related to semantics. syntax,
grammar. punctuation and comprchension technique. In the last two columns of the
summary table, it should be noted that the first list is the more comprehensive one and
that there is some overlap. However, the arcas of commonality between the two sources

will provide topics for later discussion.



Table 83 Synthesis of reading problems

Aspect Problem Area Question  Sentence
Data Data
|. Semantics I. cannot understand the word(s) in the V'V vV

question or cannot find the answer or
word meaning

2. Figurative language Vv vV
3. Over reliance on content schema v X
2. Syntax 4. Reference words vV vv
5. Conjunctions v Vv
6. Ellipsis X Vv
7. Nominalization X Vv
3. Grammar 8. Tense VAV, vV
9. Subject/verb agreemennt vV X
10. Double/participial adjectives IV X
I1. Parts of speech i L VY
12.Word order Vv vV
13.Prefix / root v X
14.Singular / plural v X
I5.Pronouns and possessive pronouns v X
16. Passive voice v vV
17.Verbs alier preposition; participle/ y, X
gerund
18.*-¢d” form of verbs X vV
19. Modals X Vv
4. Punctuation 15. Punctuation v vV
16. Apostrophe *'s™ | vV v
I7. Phrase in apposition or relative v vV
clause with commas as well as extra
information between two commas
5.Comprehension | 18. Partial answers vV X
Technique l 19. Quoting directly from text VvV X

; . 4
Note: N~ = major problems
i .
¥ = minor problems
X =no problem

In relation to the whole text difficulties. major problems for questions from the
reading comprehension tasks were those with word meanings in the question or in the

text together with figurative language, partial answers, quoting directly from text,

K|
See chapter 4 pages 95-96, chapter 5 pages 139-140, chapter 6 pages 185-186. and chapter 7, Tablc 78
pages 201, Table 79 pages 205 and Table 80 pages 209 for how this categorisation was determined.



reference words, tenses, subject/verb agreement. and double/participial adjectives. For
problems identified during the discussion of particular sentences. major problems were
found with word meanings, figurative language, tenses. “ed™ form of verbs, punctuation,
reference words, conjunctions, parts of speech, word order, verbs after preposition or
participle/gerund. and phrase in apposition or relative clause with commas as well as

extra information between two commas.

The upshot of combining problems from both sources reveals that major
problems were those with word meanings in the questions or in the text, figurative

language. reference words and tense.

9.2 Discussion

The findings from the study presented here in reply to all the research questions
have been concerned with the use of Thai in reading comprehension, assistance gained
from the use of Thai to activate certain strategies, and the emergent reading problems for
Thai students. As findings can be applied to the development of a greater understanding
of the reading comprehension for Thai students at tertiary level in Thailand. this section
will discuss the findings in terms of the major issues identified in the various sections of

the findings.

In the section results will be organised to centre on three issuces relating to the
findings. These are student reaction to texts. student reading processes. and the student

usc of the first language in reading.

9.2.1 Student reaction to texts

The results from rescarch questions 1.4 and 1.5, which attempted to discern
variations in response to texts and genres, will be discussed in this section. When text
types and genres vary they have different cffects on reading comprehension. In this
study. the rescarcher tried 10 choose texts to suit the language proficiency level of
students and each pair of texts was selected in such a way that they would be similar in
genre, topic and form yet difered in cultural context. Therefore, the findings related to
these issues will be used ‘o obtain evitdence for teaching and learning 1.2 reading

comprchension.



9.2.1.1 Texts and their backgrounds

In relation to preference for text type deiermined by content, the result shows that
although most students preferred the culturally familiar texts or Thai context texts, the
preference for text type did not show statistically significant differences as indicated by
task scores. This result would appear to be in opposition to Krashen's affective filter
hypothesis (Krashen, 1982, 30-32: 1985, 3-4). which suggests that students will perform
better with input that is likely to make them feel confident and less anxious and perhaps
more motivating. Preference fer culturally familiar texts in the study did not appear to
help students gain higher scores. However, such scores are a final product and do not
themselves give any indication of the students’ state of mind. in particular motivation,
during the actual reading process. The following section on results from the scoring

comparisons may cast further light on this issuc.

Aside from preference, when comparing the scores of the culturally familiar texts
or the Thai context texts and those of the culturally unfamiliar texts. the results are
slightly contradictory. For both narrative experiential and cditorial texts, statistically
significant differences in the scores were obtained. indicating that students could attain
better scores for the culturally familiar texts than the culturally unfamiliar texts for both
these text tvpes. This result is supported by the research about cultural content and
reading proficiency of mainland Chinese and Hong Kong learners of English conducted
by Chan (2003. 60-69). She found that intermediate tHong Kong learners could attain
better scores than mainland Chinese learners with an English text which was familiar to
the first group but unfamiliar to the latter. Other research about the effects of content
schema, which shows that texts concerned with a matching cultural background. are
better recalled by L2 readers than culturally unfamiliar texts on similar topics (Johnson,
1982. 503-516) also exists. However. in her research. Johnson made learners familiar
with text content by discussion and vocabulary teaching prior to the reading test. rather

than as in this case by means of text selection.

In contrast with these results, the scores for the culturally unfamiliar transactional
text were slightly higher than the Thai ones. Some related research appears to support the
view that background knowledge has no cffect. Carrell (1983, 183-207). Lee (1986, 350-
354) and Roller & Matambo (1992, 129-141), found that there was no effect for the role

of context and their readers recalled unfamiliar texts better than familiar texts. | lowever,



those research situations are different from this study because familiarity was not made a
criterion for selection but again the rescarchers made unfamiliar content more familiar by
involving the students before reading in a discussion about the topic. After reading they
asked the students to give an oral summary of what they had rcad by means of recall
protocols. Although many of the same processes are involved. in these other cases the
text subject matter could be quite unfamiliar and the process of pre-teaching does not
cquate to the one studied here. What may have intervened to bring about the difterence

here is that a difference in text density may have been sufficient to counter preference.

It could be argued that therefore that this study gives some positive support for
schema theory which predicts that when L2 readers have background knowledge about
texts they read, they can perform on those texts better than if they have insufficient
background knowledge. However. the anomaly of the transactional teats may need some
further explanation. This may be found in the suggestion by Droop & Verhoeven (1998,
8). who discovered that cultural background knowledge had an effect. only when the
linguistic complexity in the text was suited to the reading level of readers. If as it scens
in this case the linguistic compicexity in the Thai transactional text was at a higher level.
background knowledge could not compensate. Alternatively. the application of the
proverb “familiarity can breed contempt’™ might also be in operation. Some students in
the present study, for example. reported using their background knowledge for the Thai
transactional text and perhaps allowed this knowledge to replace the nced to read
carcfully. This is supported by Carrell (1988, 102). who suggests that comprchension

problems may be caused by over-reliance on knowledge-based or top-down processing.

9.2.1.2 Genres

In the study. students obtained the highest scores for the narrative experiential
texts and the lowest ones for editorial texts with the scores for transactional texts being in
the middle. This result points to the fact that narrative experiential texts tend to be the
casiest genre for the readers in this case to understand. Because this genre is concerned
with people’s lives, this familiarity may help students’ comprehension. especially in the
casc of the Thai text. Most students in the study. like the writer of the Thai story. have
grown up in rural arcas and they could therefore understand the author's experience in

the Thai narrative experiential text casily. The non-Thai experiential text is also



concerned with an author’s experience when she was young. For transactional texts. it
appears that students found comprehension more difficult. This indicates that the
academic writing sty fe causes difticultics in comprehending texts even where the subject
matter concerns the Thai capital. Both transactional texts may also not have been
interesting or exciting for students, because they are concerned with cities and their
history. However. the most difficult genre was the editorial one. Although editorial texts
for this study were taken from a popular English newspaper published in Thailand.
students gained very low scores for these texts, indicating possibly a disinterest in or lack
of knowledge about current affairs. Backing for this point of view comes from the fact
that the use of content schema was rare for both editorial texts. Therefore, the question
of which genres connect best to students” lives and interests cannot be overlooked when

planning & reading program.

It can be. therefore, assumed that genres and text type selection has an effect on
recading comprehension. Thus. in this section materials used for [2 reading
comprchension are discussed in order to {ind suitable ones for students, who will be
teachers in a future. Firstly, authentic materials as used in this study are utilised because
they can lead to positive outcomes and students can develop their communicative
competence (Clarke, 1989, 119-132; Feng & Byram. 2002. 58-84: Hall. 2001, 231:
Morton, 1999, 177-182: Peacock, 1997, 144-154). Sccondly. humanistic materials which
concern the readers™ lives (Tomlinson. 2001, 1) can help students™ comprchension.
Thirdly. local materials should be suitable for 1.2 readers because global materials or
culturally unfamiliar texts cannot match every student and cannot casily be the basis of
recal communicative activity (Clarke. 1989. 130). This is supported by Kramsch &
Thorne (2002, 166)., who argue that writers and publishers should link the global with the
local in courscbooks and thus create glocal texts. Robertson (1995, 25-44) also confirms
that such “glocal coursecbooks™ should be made available as they would be suitable for
students and conncct the world of students with the world of English. Texts should
emphasise meaningful context related to real-world language use as well as the images of
target cultures rather than forms of language (Byram & Esarte-Sarries. 1991, 180:
Clarke, 1989, 119-132: Cortazzi & Jin. 1999. 196-219). In addition, Gray (2002. 165)
suggests two approaches about the production of coursebooks for local markets. onc

being specific content texts for readers in that country and the other would be a core text.
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which would appeal to several countrics in the arca by virtue of the relevance of the

content to students in that part of the world.

9.2.1.3 The relationship between student English proficiency and their reading

comprehension skills

General proficiency in a language is strongly related to reading skills (Bernhardt &
Kamil, 1995, 3-4: Chan 2003. 60-69; Devine, 1988, 268-269). Scores indicated that even
with these carefully sclected texts students still had problems with the level of language.
This is revealed by the major problems which emerged in relation to semantics (P1), and
the inability to producc adequate paraphrases of the meaning even in Thai (P2 and P3). It
is. therefore, reasonable to conclude that the problem is not so much with the questions
or the marking scheme. but with the leve! of difficulty of the texts, especially in this type

of situation where students had to work without help.

In other words. students in this level would have a greater chance to use their
strategies cffectively and score well if the texts were at a lower level. This relates to
Krashen's input hypothesis (Krashen, 1985. 3-4) and comprchension hypothesis
(Krashen. 2002, 395-404: 2004. 1-16). who belicves that if students receive suitable input
such as comprehensible texts they will acquire the L2, Bernhardt & Kamil (1995, 15-34)
found that the student’s 1.2 proficiency has a strong influence on the learning of the .2
and is a good predictor of success. Chan (2003, 60-69) also found that L2 proficiency
played a very significant role in 1.2 reading comprehension. This is also confirmed by
Devine (1988, 268-269) that the level of proficiency in L2 is important and that the
knowledge of syntax enhances 1.2 reading ability. In addition. competence in L2
vocabulary is also related to rcading skills. This can be obtained by cxplicit tecaching
(Nation, 1995. 5-7). le2rning through extensive reading (Coady, 1997, 225-237). learning
from context by using clues in the texts to guess the meanings (Nation & Coady, 1988,

97-110) and guessing unknown words from local clues (Schmitt, 2000, 142-158).

[t was not the aim of this research to test student proficiency but the rescarch has
revealed enough data to show that there was a mismatch between student proficiency
levels and texts. This has had an effect not only on scores but on the ability of students to

adequately use the resources that they had to solve problems. For example. the



cftectiveness of strategy use and/or of the compensatory interaction between bottom-up

and top-down skills is diminished.

9.2.2 Student reading processes
This study has highlighted certain cognitive processes associated with second
language reading comprechension. This part will discuss the findings in relation to

strategy usage and reading problems.

9.2.2.1 The use of strategies

Findings from rescarch questions 1.3. 2.1, 2.2 and 2.3 show that students resorted
to eight strategies of using Thai when decoding L2 texts to facilitate their English reading
comprehension. This result supports ideas about language transfer which indicates that
transfer is the process by which L2 learners use their previous skills from their L1 to
facilitate comprehension or production in their L2 (Freeman & Freeman. 1994, 176
Jiang & Kuchn, 2001, 3: O'Malley & Chamot, 1990, 120). The process whereby students
in this case transferred their L1 to L2 has been explained by Ringbom (1983, 207-212),
who suggests that students transfer from a language in which they are more proficient to
other language. Lakkis and Malak (2000, 26) also found with Arabic-speaking students
that they relied on transter of the appropriate usage of prepositions from Arab when they

confronted English tasks in reading. writing, listening. grammar, vocabulary and idioms.

From an examination of the foremost strategy used for all texts in the study, it
appears that S2- to examine or think about the context of words or phrases or guess the
meaning from context fits this description. The second frequent strategy was S3- 10
understand the meaning of the sentence or find a reason for almost all texts whereas S7-
to construct or formuldate ideas was second frequent use for only Thai transactional text.
Other leading strategics were S6- 1o use content schema for Thai transactional and Thai
narrative experiential texts. S7- to construct or formudate ideas for Non-Thai cditorial
and non-Thai narrative experiential texts. and Sl- to translate a word or a phrase itself.
Related research conducted by Upton and Lee-Thompson (2001, 469-495) confirms the
present study that students usec their L1 to facilitate L2 reading in several ways. In their
list of strategics which follows there is a strong similarity in the first four items with the

possibility that the difference in the remaining two is the result of methodological
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variation. Students in their study resort to their L1 when translating word or phrase
meanings, wrestling with word or phrase meanings or syntactic structure. confirming
comprehension of larger chunk of texts, wrestling with the meaning of chunks of texts
beyond the phrase level, predicting or anticipating text structure or content, and
monitoring text characteristics or reading behavior. In addition, Johnson and Ngor (1996,
123-140) stated that early readers develop and use such strategics because their L2

proficiency is insufficient for the L2 tasks.

Similarly, the foremost strategy for both bottom-up and top-down questions for
all texts was S2- to examine or think about the context of words or phrases or guess the
meaning from context. For top-down questions, the second most frequent strategics were
S3- to understand the meaning of the sentence or find a reason whereas S6- 10 use
content schema was the second most frequent strategy for only the Thai transactional
text. For bottom-up questions. the second frequent strategies were Sl- to translate a
word or a phrase itself and S3- to understand the meaning of the sentence or find a

reason.

This result points to the fact that students in this case relied on meaning in the
texts by using bottom-up skills (S1-S4) in reading rather than top-down skills (S5-S8)
cven with top-down questions. For bottom-up processing, what is required is to look for
meaning in the text and how the form of language in that text signals the meaning
(Johnson & Ngor. 1996, 123-140). Related research, conducted by Davis and Bistodeau
(1993. 459-472). found that readers used more bottom-up strategics, especially individual
word recognition, when they read in their L2. The finding is also supported by Clarke's
short circuit hypothesis. He states that when readers deal with L2 texts, the top-down
processing of their L1 reading alters to bottom-up processing in their L2 and when they
hecome skilled 1.2 readers. the use of top-down processing is increased (Clarke, 1980.
203-209). Other research about strategy use was conducted by Katib (1997, 139-140),
who produced a descriptive study of Thai EFL students’ comprehension by monitoring
student strategics when reading in English. She found that translation from Thai to
English, a bottom-up skill. was the most frequent strategy used from 28 stratcgies for the
students in the lower proficiency group and the sccond most frequent strategy used for

those in the kigher proficiency group.



Although major strategies found in this study were bottom-up strategices, students
occasionally made use of top-down strategices. that is. 85 - 1o use .« formal schema. S6
to use content schema, S7 - 1o construct or formulaie ideas and S8 - (o summarise
iddeas. 10 compensate for deficiencies in bottom-up skills. This confirms the interactive
theory of Stanovich (1980. 63). Anderson (1999, 2-3). Ringbom (1992, 101) and Grabe
(1991, 378). who claim that readers who r2ly on higher level or top-down skills can
compensate for deficiencies at lower level or bottom-up skills whereas readers who rely
on bottom-up skills can compensate for any deficit in content knowledge at the top-dewn
level. Hudson's rescarch (1982) also indicates that effective knowledge-based or top-

down processing can compensate for the lack of lower level knowledge in language.

For the frequency of the strategic use of Thai to facilitate English reading
comprehension in this study. students tended to use strategies more frequently for top-
down questions for both Thai and non-Thai transactional texts and Thai narrative
eaperiential texts. Students may have tried to compensate for their inadequate global
knowledge for answering the top-down questions in these texts by using their own
strategies more often to comprehend high level of the texts. On the other hand. they used
strategies more often for bottom-up questions for both Thai and non-Thai editonal texts
and non-Thai narrative experiential texts. This result indicates that students tried to
overcome hottom-up problems by using Thai more often to help their comprehension at

the low level tor these texts where scores indicate they were having more difficulty.

When changing the emphasis to the use of schemata. it appears that content
schema tended to be usetul for the Thai context texts whereas formal schema was an
important strategy for the non-Thai context texts for both transactional and narrative
experiential texts, However, formal schema was more prominert than content schema for
both editorial texts. For schema theory, the most effective processing of text is an
interaction between top-down and hottom-up processes (Rumelhart, 1977: 1980). In this
study. even though as mentioned carlier students tended to rely on bottom-up processes.
they also used schemata to assist their comprehension of the texts. As content schema
was important for Thai texts. this indicates that their background knowledge about the
Thai context was helptul. Therefore, they resorted to this background knowledge when
interacting with familia- or Thai texts. This is in line with Carrell (1988. 104-1035). who

states that it is casy 1o read texts if readers have background knowledge of content. On
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the other hand, Thai formal schema was used to compare the Thai and English grammar
when students had limited background knowledge about texts as found with all the non-
Thai texts. However. in the case of the Thai editorial text, Thai formal schema was useful
because most students have little in depth knowledge of even Thai politics. They.

therefore. could not rely on content schema.

For the result of the strategic use for all English proficiency groups. it appeared
that skilled readers in the group used similar strategies as those in low and medium
groups. This result is supported by the studies of Kletzien (1991, 67-86). Stavans and
QOded (1933). and Anderson (1991) who found that unsuccessful readers used similar
strategies to those used by the successful readers. Likewise. Vann and Abraham (1990)
found that both unsuccessful and successful language learners used the same strategics
and with similar frequency to complete the same comprehension tasks. Although skilled
and unskilled readers in these studies as well as the present study used the same
strategies and with similar frequency. they sometimes used strategies in different
mechanical ways. For example. student ST4N, a skilled reader. and SI18R. an unskilled
reader. used the same strategy S| 10 find the answer for question 4 for the non-Thai
context transactional text. ST14N explained that she did not have background knowledge
about Wellington, but she translated the key words “extreme south™ in the text so she
could find the answer by using these key words and she obtained a good score for this
answer. For the unskilled reader S18R. she used the same strategy as the student ST4N
but she could not gain any score. She mentioned that she translated from Thai to English
automatically word by word and then answered the question. This points out that even
when skilled and unskilled readers use the same strategy. unskilled readers cannot be
successful in translating from Thai to English because they may use different mechenical
way of translating. Students sometimes used multiple strategies to answer a guestion.
This is supported by Anderson’s view (1991), skilled readers might know how to use
strategies successfully and how to merge the use with other strategies even though they
used the same strategies as unskilled readers. This also in line with Spiro (1979). skilled
readers tend to change their mode of processing. whereas poor readers tend to rely on one
processing. They. therefore. used multiple strategies to overcome the problems when

they could not resort to one strategy.
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In relation to the wider issue of language learning strategies. the strategies used
by the students in the study are in line with cognitive and compensation strategics studied
by Oxford (1990. 18-21) and cognitive and metacognitive strategics studied by O'Malley
& Chamot (1990. 119-120). Although the strategies studied by Oxford and O*Malley &
Chamot are instructed strategices. strategies in this study are uninstructed and unprompted
ones. which were derived directly from student information about reading only. they can

be compared as in Table 84.

Table 84 Language learning strategics

| The Strategies of using Oxford O’Malley & Chamot

i Thai in this rescarch (Oxford. 1990) (O'Malley & Chamot. 1990)

. S1:totranslate a word or a  Cognitive Strategics Cognitive Strategics

i phrase itself C. Analysing and ' T'ranstation

! reasoning

' 4. Translating

¢ $2: to examine or think Cognitive Strategics Cognitive Strategics

- about the context of words  C. Analysing and Inferencing

~or phrases or guess the recasoning

' meaning from context 2. Analysing expressions o

- S3: to understand the Cognitive Strategics Cognitive Strategics |

“meaning of the sentence or - C. Analysing and | Translation :
find a reason reasoning

|
!
S I. Reasoning deductivels !
S4:to confirm the reader | - ;
¢ understands about the |
. sentence

S5: 1o compare the English | Cognitive Strategies

Metacognitive Strategies
Self-monitoring ‘

Cognitive Strategics

{
with the Thai grammar by : C. Analysing and ! Transfer

using formal schema | reasoning ||
e ;5. Transferring | ;
S6: to access or find the ' Cognitive Strategies : Cognitive Strategics
reader’s ideas by using ; (. Analysing and i Elaboration !
content schema | reasoning l "
o 1‘ 3. Transferring o o “J
~ §7: 1o construct or ‘. f Cognitive Strategics i
_formulate ideas. i | Recombination L J
© S8: to summarise ideas | Cognitive Strategics ! Cognitive Strategics I
‘ : D. Creating structure for | Summarising ’
i input and output | |
All strategies (S1-58) . Compensation Strafegices | - ’
' A Guessing intelligently f
| 1. Using linguistic clues '
o | 2. Using other clues L B
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Table 84 shows that the strategi s used by the students in this study are concerned
for the most part with cognitive strategies and to a small degree with metacognitive and

compensation strategies (O'Malley & Chamot. 1990, 119-120: Oxford. 1990, 18-21).

In relation to the use of Thai, it helped students attain better scores. the result
showing that the most useful strategy for all texts was S2- 1o examine or think abour the
context of words or phrases or guess the meaning from context. Other useful ones were
S1-to translate a word or a phrase iself. S3- 1o understand the meaning of the sentence
or find a reason. S5-10 use language transfer, S6- to use content schema, S7- to construct
or formulate wleas. and S8- 10 summarise ideas. Useful multiple strategies were the
combinations of $3-to use formal schema, S6- to use content schema. S7- 1o construct or
forndate ideas, and S8~ to summarise ideas and other strategics. The few combinations,
that show students using formai «chema with S7 and S8 are of special interest, since they

mean that 1.1 resources are used « derive meaning from larger portions of the text.

The resultindicates S2- to examine or think about the context of wards or phrases
or guess the mean g from context which is one of bottom-up skills is the most important
for reading L2 tex s. Therefore, this study should lead to possible training for students in
the use of strateg. :s to assist reading comprehension in 1.2 as well as other usetul
strategies. When students are trained 1o used the uselul strategies of using Thai to
facilitate reading 1.2, they may enhance their ability in reading 1.2 texts because these
strategies are useful even when they were not instructed strategies. The efficient ways 1o
use “hese strategies should be supported by teachers. Students should be instructed how
to examine the meaning from contexts. construct ideas, summarise ideas as well as
activate content schema and formal schema before reading 1.2 texts. Moreover. the use of
multiple strategies should be instructed since they may be more effective in assisting
students to compretiend 1.2 texts (Baker, 2002, 77-93, Duke & Pearson, 2002, 205-242:
Girabe, 2004, 53-35: Guthrie & Orzgungor, 2002, 275-288: Pearson & Duke, 2002, 247-

258 Pressley. 2000, 543-5601: 2002, 11-27).
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9.2.2.2 Reading problems

Findings from rescarch question 3. data analysis of questions 1-10 and a sentence
from cach text. point out that students had many problems when dealing with the reading
texts. Problems were categorised into  five arcas. semantics.  syntax, grammar,

punctuation and comprehension technique.

Major problems from both sources are found with semantics that is word

meanings and figurative language, and one aspect of syntax that is reference words.

Semuantics

The first arca where students had severe problems relates to semantics, or the
study of meaning (Palmer, 1981, 1). This result is supported by the study of Segalow itz
Poulsen. & Komoda (1991), who found that even skilled bilinguals had reading problems
at the level of word recognition and local ideas. Word recognition is a basic process in
reading that links to the higher-order contextual factors in reading processes concerned
with text comprehension (Besner & Humphreys, 1991, 2; DeZuniga, Humphreys, &
Evett. 1991, 11). It also confirms Fountain and Nation's (2000, 30) view that vocabulary
knowledge is the essential basis of language knowledge. Ellis also believes that adequate
vocabulary development can help learners to understand the meaning of the discourse as
it enables them to understand the working grammatical points are of the grammatical
system (1997). Students. it vw»s found. could not adequately  deal with text
comprehension because of the lack of word recognition skills. Furthermore, although
sometimes they knew the meaning of a word. they could not understand the meaning
found in the text. This is supported by Palmer’s view (1981, 4), when he states that

“othe words do not mean what they might most obviously be taught 1o mean.

that there 15 some other meaning hesides the literal meaning of the words. ™
I'his results from multiple word meanings or “polysemy” (Carter. 1987, 11). which

causes added difficulty for the students.

Figurative language was another semantic problem. Sometimes the meaning of a
word had been changed when it was used as a metaphor. an idiom. or there was a case of
semantic extension. This problem appeared to be a major one that students in this study
confronted. Research related to this was conducted by Littlemore (2001). who found that

post-graduate overseas students misunderstood the main points of a lecture and could not
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interpret the lecturer’s views because they were unable to utilise the appropriate
connotations of the metaphors. Cooper (1999) adds that when language learners
encounter difficult metaphors. they might use several strategics to interpret the meanings.
Ponterotto (1994, 2) points out that metaphors should be an imporant part of EFL

curricula because they encompass the language of everyday interaction.

Another semantic problem was found with over reliance on content schema or
background knowledge. This often led to miscomprehension. supporting the views of
Steftensen. Joag-Dev. & Anderson (1979), Johnson (1982), and Carrell (1981). that over
reliance on top-down processing resulted from  schema interference and led to

unsuccessful comprehension.

Syntax

The second problem area found in the present study was related to syntax. Lobeck
(2000. 4) detines the meaning of syntax as;

Jhe wav in which words are ordered and grouped together. and how each
group of words functions in a sentence as a symactic phrase. Syntax also includes
the rules or operations that can apply: 1o words or groups of words. ™

Reference words appear to be a major problem in this regard when students often
misunderstood where the referent was. From the first paragraph of Wellington text (see
appendix A. page 295). for example. student SOIA answered that “thar” in line 3
referred 1o “Wellington™ instead of  “Port Nicholson”. Problems with several
conjunctions in a sentence were also a hindrance for the students. especially in complex

sentences. As student SO6F reported
“There are many conjunctions “and™ in a sentence so 1 could not find which one
Joined the main idea in a sentence.” (see Thai editorial text in appendix A, page

301 paragraph 2. sentence 2.)
Nominalisation was another syntax problems as lckawatana, Littell, Palmer. Scovel and
Spenser (1968-1969) claim there are more patterns of nominalisation in English than in
Thai. Therefore. Thais usually confront problems with complex nominalised forms in
English. Ellipsis also hindered student comprehension. Related research about problems
with ellipsis in science and technology textbooks in English and its implication for Thai
students was conducted by Srestasathiern (2003. 3-4). She found that elliptical problems

were the major reason for very low reading test scores, the omission of relative pronouns
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being the most ditficult type. Qualitative findings from the same thesis showed that most
clliptical sentences caused difficulty in understanding textbooks. Srestasathiern also

attributed the problem to the differences between the two languages.

These syntax problems. reference words and nomonalisation. all relate to
cohesion which is a set of semantic and syntactic structures linking individual words in a
text or sentences to cach other (Irwin, 1986, 31). Cohesion refers to five types of
relationships. that is. referential. substitution. cllipsis, conjunction, and lexical (1lalliday
& Hasan, 1976). If students cannot understand the cohesive devices found in a text. they
cannot interpret the text. Mei-yun (1993, 12) suggests teachers to teach students how to
use cohesive devices as signposts because they are textual markers which help students

find key words for finding the meanings.

As mentioned. svntax is a primary means leads to the intended relation of words
or group of words. Therefore, unskilled readers in this study tended to experience
problems with the recognition of syntactic units when they dealt =vith more complex texts

(Adam. 1980).

Grammuar

The third problematic area relates to grammar. Major problems with tenses arose
when students interacted with texts. Several tenses in English, such as the perfect tenses,
variations of the future tense. and conditional forms are not found in Thai. Tenses in
I:nglish scem to be very difticult for unskilled Thai students because they cannot always
fit a normal analysis of time. As Declerck (1991, 391) claims

“oLa tensed sentence expresses relations benween some times. but not necessarily

benween all the times involved in the temporal structure.”

Other problems with subject / verb agreement. double / participial adjectives. parts of
speech, word order, prefix / root. singular / plural. pronouns and possessive pronouns,
passive voice. verbs after preposition / participle / gerund. —-ed form of verbs. and
modals also occurred while examining interaction with the texts. These problems result
from the differences between the Thai and the English languages as mentioned in
contrastive analysis problems in chapter two (Brudhiprabha, 1968: I.ckawatana. Littell,
Palmer. Scovel & Spenser. 1968-1969). Hinkel (2002) also confirms that passive voice

secems to be a difficult grammar point for 1.2 learners. In addition. some ideas about
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teaching grammar arc proposed by R. Ellis and Fotos. The former points to an approach
to tecach grammar that it should be focused on learners” awareness rather than
performance (Ellis, 2002, 29). The latter proposes two types of structure-based
interactive tasks to teach grammar (Fotos. 2002): first. structure-based tasks with an
implicit focus on grammar. where students have to use target structure to complete the
activities and sccond, structure-based tasks with an explicit focus on grammar or
grammar consciousness raising task, where students have to solve grammar problems
through the meaning-focused interaction in the texts. Therefore, grammatical points
should not be neglected in relation to the promotion of reading comprehension for Thai

students.

Punctuation

The fourth arca, associated with problems the students confronted were

N

punctuation markers such as the apostrophe “'s™. phrases in apposition or relative clauses
with commas as well as extra information between two commas, Punctuation in English
caused confusion because although punctuation in English is a meaning marker related to
syntactic and grammatical structure, this is largely unrelated to the way punctuation is

used in Thai. Furthermore, the apostrophe *'s™ is not used at all in Thai.

Answering technique

The last problematic arca is associated with comprehension technique. When
students answered questions in the tasks. they could not obtain better scores because they
answered only part of the questions or quoted directly from texts instead of using their
own words. This habit prevented students from attaining high scores cven though in
some cases they may have understood the texts. These problems arose with answering
cvery task and may have been caused by unfamiliarity in answering open-ended
guestions by writing in their own words. This interpretation is backed by the finding that
the problem was most prominent in the Thai transactional text because it was the first
text which the students faced. In that cvent, they may not have been sufficiently

accustomed to answering questions using their own words.
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As mentioned, students confronted problems in several arcas when dealing with
texts. The resultant low scores can point to the need to consider student English
proficiency reiated to reading comprehension. This aspect will be discussed in the next

section.

9.2.3 The use of the first la.iguage

Findings from rescarch questions 1.1, 1.2, 1.3 and 1.6 show the role that the first
language plays in sccond language reading comprehension amongst these Thai
undergraduates. Rescarch question 1.1 reveals that approximately 84% students used
only Thai or a mix of both Thai and English to facilitate their comprehension on reading
1.2 texts with a clear majority opting for the former. From rescarch question 1.6,
similarly high percentages of using translation from English into Thai and thinking in
Thai at 90% and 85% respectively were obtained. Therefore, these sources point to the

fact that Thai emerges as the major language of thought in this study.

These findings are supported by Cook (1992, 557-591). who stated that all 1.2
learners use their 11 while dealing with the 1.2. These learners he claims cannot switch
off the use of their L1 but use it continually. Kern (1994, 441-461) in his study about
mental translation while reading 1.2 texts. found that the students usually used mental
translation from LI to their 1.2 The many studics of Upton (1993, 1-2: 1997, 1-27: 1998,
5-20). Upton & l.ce-Thompson (2001, 469-495) and Cohen (1995, 99-113). also found
that 1.2 readers rely on their 1.1 as a language of thought while reading 1.2 texts.
Morcover, studies where students are engaged in others of the macro-skills have also led
to similar findings (Anion & DiCamilla, 1998, 314-342: Behan, Turnbull, & Spek. 1997,
41-42: Bernhardt & Kamil, 1995, 15-34: Blanco-Iglesias, Broner, & Tarone. 1995, 239-
251: Brooks. 1996. 121-130; Brooks & Donato. 1994, 262-274; Cohen. 1994b. 171-195:
Cumming. 1989, 81-141: Cummins, 1993, 51-70: Fricdlander. 1990, 109-125; Hall.
1990. 43-60: Jiang & Kuchn. 2001, 1-23: Jones & Tetroe, 1987, 34-57: Kobayashi &
Rinnert, 1992, 183-215: Lay, 1988. 15-18: Paivio & lLambert, 1981, 532-539:; Swain.
1995, 125-144; 2000. 97-114: Swain & Lapkin. 1998, 320-327; 2000. 251-274: Villamil
& Guerrero. 1996. 51-75).

When looking at the use of Thai in relation to genres and text types. the results

show that the students used Thai most frequently with the Thai transactional text and the
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next most frequent use of Thai was associated with both narrative expericential texts. For
the other texts the use of Thai was mentioned around once or slightly higher for cach
question in both editorial texts and the non-Thai transactional text. Morcover, the use of
Thai was cxamined relating to question types with top-down and bottom-up. The
findings also show that the use of Thai was used somewhat inconsistently. It was used
more often for top-down questions for both transactional texts and the Thai narrative
experiential text whereas it was used more frequently for bottom-up questions for both
cditorial texts and the non-Thai narrative text. The lack of consistency of the use of Thai
for these genres, text types and question types may have several causes. such as
diftficulties of grammatical structure and vocabulary of particular texts. and the demands

of the questions as well as students™ background knowledge and language transfer.

The use of the first language in second language activities can also be connected
to the stage of learning. Students use their L1 to assist their 1.2 activities according to
their language levels. As Ringbom (1987, 58) states 1.1 is most important to 1.2 learning
during the carly stages of learning. This view is supported by the studies of Kern (1994,
441-461). Upton (1993, 1-2: 1997, 1-27; 1998, 5-20) and Upton & L.ce-Thompson (2001,
469-495). who found that the lower proficiency learners tended to use their L1 in 1.2
recading morc often than the higher levels. Likewise. the students in this study whose
t:nglish proficiency could be estimated at intermediate and lower levels opted to use their

first language as the language of thought.

In relation whether or not positive effects resulted from the use of Thai in reading
comprehension. the results show that 79% of students thought that Thai greatly helped
their comprehension of English when reading. Thinking in the 1.1 did not only apparently
assist 1.2 reading comprchension, but also helped when learners dealt with other
activities or wanted to solve their 1.2 problems (Cohen. 1994b, 171-193: Saville-Troike.
1988. 567-590). Behan, Turnbull, & Spek (1997, 41) confirmed that the use of L1 can
both support and c¢nhance 1.2 development. In terms of SLA. Ellis (1985. 40) added that
1.2 learners could use their L1 knowledge to help them perform in the L2, The results
from this study reveal that, according to the students. Thai helped most with the meaning
of words. phrases. sentences and main ideas. Translation into Thai also show that Thai
provided assistance with word meanings and finding main idcas and details. sentence

meanings, grammatical and structures. These results partly confirm Cook’s premise
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(Cook. 1999. 201-202), that second language lcarners use their L1 in a classroom in two
ways, for finding meaning of a new word or grammatical structure and for
communication while doing classroom activitics. By contrast, Krashen (1981, 64)
claimed that the first language influenced errors in 1.2 performance. Hammerly (1991,
I11) agreed with Krashen that in some cases the first language interfered with language
Icarning rather than assisted. Therefore. it must be taken into account that the use of the
first language in performing 1.2 activities. especially for [.2 reading comprehension. can
have both positive and negative cffects. Evidence obtained from this study would lead to
the suggestion that it has more positive effects than negative ones, though this empirical
cvidence from rescarch into the connection between conclusions reached and strategics

used.

In terms of affective factors in relation to the use of Thai while reading. a
majority of the students believed that the use of Thai helped them understand the texts.
Most of the remainder were even more positive, indicating that thinking in Thai while
reading made them feel happy with a few stating that it made them feel confident. As
further support for this. the results also show that a majority of the students felt
uncomfortable when they had to think only in English and could not use Thai. In this
case too a remainder gave more extreme views. Some reported that it was difficult for
them to deal with texts without using Thai while a few admitted to feeling unsure. This
accords with Cohen’s view. that multilinguals should use the first language or other
languages for their language of thought in accordance with what makes them feel

comfortable (Cohen, 1995, 101).

On the other hand. students were unsure about the ultimate value of using Thai.
The awareness of a need to use more of English while reading was mentioned by the
majority of the students whercas only a few of them rejected the ideas to do so because
they considered it unnecessary for the thinking process. Nearly half of the former gave
the reasons that they could improve their reading skills by thinking in English. about a
third thought that they could read and understand texts quick!y and a few of them thought
that they could find answers quickly by thinking in English. This point of view conforms
to some methods of forcign language teaching such as Total Physical Response. the
Silent Way. and the Natural Approach as well as the assumptions underlying CLT. These

methods rely on an intuitively based assumption that it is beneficial for [.2 learners to
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think as much as possible through their target language (Cohen, 1995, 104; 1998, 157).
Kobayashi & Rinnert (1992, 204-205). also agree with this assumption that L2
performance may be inhibited from too much dependency on their L1 and overuse of

translation may prevent and delay L2 learners to develop their L2.

From the study. it appears that the L2 readers obtained some benefit from
thinking in their first language when interacting with the reading texts. This finding
supports Krashen's comprehension hypothesis (Krashen 2002. 395-404: 2004, 1-16). 1.1
can facilitate comprchension in the L2 when it is used to make input more
comprehensible. Thus. teachers should not discourage students from using their L1 They
should be supported to use code switching from their 1.1 to the 1.2 whenever they need to
do so at lcast in the carly stages of EFL learning. As Cook (1999, 185) suggested
language teachers should consider 1.2 students as “multicompetent users™ rather than as
“failed native speakers™ because the knowledge of their 1.1 is different from 1.2 of the
native spcakers Students should not be prohibited to use their L1 when dealing with L2
texts. On the contrary. they should be encouraged to follow Cummins® advice to use their

I.1 to assist the development of the 1.2 (Cummins, 1981, 3-49: 1993, 51-70).

9.3 Conci ision

This chapter reports the findings as well as discusses the findings found in the
study. The findings are derived from the analysis of the answers and the introspection
from reading comprehension tasks as well as from the interviews and the questionnaire.
The findings are reported in relation to answer all rescarch questions, that is. the use of
Thai in rcading comprehension. assistance gained from the use of Thai and reading

problems.

In the discussion, three issues relating to the findings were raised. The first issuc
considered is the use of the first language. the second student reaction to materials
concerned with li:xts and genres and the third student reading processes concerned with
the usc of suategies, reading problems, and the relationship between student English

proficiency and reading comprehension skills.
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The next chapter will report a summary of the findings and relate them to the
theoretical framework from chapter two. Implications for teachers, suggestions for

further study and limitations of the study will also be discussed in the next chapter.
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CHAPTER TEN
CONCLUSION, IMPLICATIONS AND SUGGESTIONS

This study has investigated the use of the first language in reading English
comprehension, assistance gained from the use of Thai and problems which students
experienced when reading English texts. In this chapter, the findings from the previous
chapters will be summarised by connecting the findings to the conceptual framework.
Implications for the teaching of English reading comprehension for Thai undergraduates

and suggestions for further research will also be included.

10.1 Findings and the theoretical framework

The theoretical framework. described carlicr in this study was developed by the
researcher from the readings discussed in the literature review. Since findings of the
study explained in the previous chapter relate to major parts of this framework, they
provide insights into what these Thai EFL readers do when reading unaided. In this
section, those findings will be summarised in ways that will extend the understanding of

several important aspects of the same framework.

In relation to this, three main issues, that is texts and comprchensible input,
decoding processes. and the use of the first language. will be discussed and summarised.
Although these issues will be discussed separately, it needs to be kept in mind that all

three relate to one another and should not be seen as completely separate.

10.1.1 Texts and comprehensible input

Written texts were the main input for the reading processes of the students in this
study and responses to those texts by the students help to highlight what constitutes
suitable comprehensible input. one of the first sections in the framework. As Krashen's
input and comprehension hypothesis suggests (Krashen 1985, 3-4; 2002, 395-404; 2004,
1-10), readers comprchend L2 texts by joining their previous input with new input and
trying to understand the meaning of the current texts. Thus, the main findings relating to
student responses to text content, genre type and text level. may lead to guidance about

text selection.
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Firstly, culturally familiar texts may provide valuable input for EFL. readers since
the students obtained significantly better scores with two out of three pairs of culturally
familiar and unfamiliar texts. Although. preferences for the culturally familiar texts when
related 1o scores were not statistically significant, most students mentioned that they
preferred them over the culturally unfamiliar texts. Leaving aside scores then, this
implies that these texts can motivate students to make greater efforts. Therefore. for more
effective input, this study suggests that texts with a familiar background should be at
least included in any reading course. It is in fact strange that. though this principle is

adopted in most first reading programs. it is rarely applied in second language programs.

Secondly. only three genres were used in this study. but the students had the most
pusitive response to the narrative experiential texts. The results from the questionnaire
also support that this genre was the most aceessible one. Tence, there might be greater

usage of narrativ ¢ experiential texts of any background in EFIL. reading courses.

However, suggestions such as these about text content and genre type are not
¢nough to guarantee that input is comprehensible. What the study indicates also is that
the level of text must also be an important deciding factor for the selection of texts. In
this study as determined by scores. the texts especially for unaided work were shown to
be too difficult. When students interact with texts at their appropriate  language
proticiency level. they will make good use of such strategies as 1o examine or think about
the cantext of words or phrases or guess the meaning from context and 1o understand the
meamng of sentence or find a reason. However, in this case. only some were able to
utilise these strategies effectively. Furthermore. the students had major problems with
bottom-up problems. such as word meanings. figurative language and tense as well as
top-down matters such as reference words. If. on the other hand. the texts had been
simpler, students would be able to solve problems through the use of the same strategies

and thus compensate for the many deficiencies at this level.

Therefore, the study has provided further understanding of how readings in the
Ihai YFL situation could be made more comprehensible, that is. by caretul attention to

language ievel, as well as text content and genre type.
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10.1.2 Reading processes

Reading processes are concerned directly with processes of decoding but also
draw upon schema, another part of the framework. When decoding, readers try to acquire
meanings from texts at four levels, that is. grammar, information. discourse and writer
intent (Cohen. 1990, 77-80). Reading in 1.2 is different from in L1, because readers
encounter problems which may not be applicable in the case of the native speaker.
Therefore. evidence about strategy usage and problems from the study is used to
highlight aspects of the framework relating to reading processes. Some reflection on

another part of the framew ork, the operation of formal schema. is also included.

10.1.2.1 The use of strategies

In order to overcome problems encountered in 1.2 reading, all students made a
similar use of Thai to implement the unprompted strategies when decoding the 1.2 texts.
The fact that no relationship was noticed between the three student levels and the
frequency of strategy use suggests that successful comprehension depends on far more
than strategy use. In this case. for example. the differences in scores would have been
influenced by variations in Thai and English schema.

Amongst the individual strategies, the foremost one used was S2 - 1o examine or
think ahowt the context of words or phrases or guess the meaning from context. Other
leading strategics were S3-the use of Thai 1o understand the meaning of the sentence or
find a reason and Sl-the use of That 1o transiate the word or phrase itself. Connection
between scores and strategies. however, revealed a slightly different order of strategies.
the most useful strategies being S2, S1 and S3. The most useful multiple strategics were
the combinations of S5-to wse Thai formal schema, S6-10 use content schema, S7-10
construct or formudare deas. and S8-10 summarise ideas with others. Thus, the
use’ulness of these strategies may guide those who have an interest in training students in

the use of strategics.

The second finding is the students used more bottom-up strategics (S1-S4) than
top-down strategies (S5-S8) with both question types, top-down and bottom-up. This

finding supports Chadavimol’s view that Thai students in the carly and intermediate
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stages tend to use bottom-up skills in reading in translating word-by-word (Chandavimol.

1998, 31-42). It also tends to indicate that the language level of the texts was too high.

Thirdly, the study found that the use of content schema was more prominent for
the Thai context texts. whereas the use of Thai formal schema was more prominent for
the non-Thai context texts as well as the Thai editorial texts. When students decode the
meanings of texts related to culturally  familiar texts, they may make use of content
schema, but when they cannot make use of content schema even with a culturally
familiar text. they may try to use Thai formal schema. However, since Thai and English

are very difterent languages. this may not always be productive.

10.1.2.2 Reading problems arising when decoding

When the students were involved in the processes of decoding, they experienced
difficultics in comprehending the texts. Five main issues relating to reading problems
emerged for the study. that is. semantics, syntax. grammar. punctuation and answering

techniques. in relation to the processes of decoding are discussed in order of severity.

Firstly, this study gives strength to the argument that semantics 1s the major arca
which causes difficulties in comprehending the texts when decoding. Most students
showed their weaknesses with word meanings and figurative tanguage in the texts. Thus,
this finding may encourage teachers and students to enhance students™ know ledge about

vocabulary and figuratise language.

Sccondly. the students in this study also had problems with syntax.  When
students encountered difficulties with sy ntax. the processes of decoding were interrupted.
In this study. reference words appear 10 be a severe problem for students. Other
important sy ntactic problems were those with conjunctions, cllipsis and nominalisation.
This evidence may lead to the consideration of activating enquirs about these sy ntactic

areas at some points in the reading process.

Fhirdly. analysis shows that students in the study experienced problems in the
grammatical arca. especially with verbs and may help explain why processes of decoding
in this study were not effective. Hence. this indication may lead to more emphasis being
given to grammatical points for Thai EFL. undergraduates prior to or during decoding

academic texts.
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Fourthly. when students were decoding the meaning of texts, lack of knowledge

about punctuation hindered understanding of larger sections of the text for some.

Finally. although the students may have possessed  sufficient  linguistic
know ledge. they did not score well because of deficient answering techniques. that is. the
giving of partial answers and quoting directly from the texts. Such failures could be

attributed cither to lack of proficiency and/or experience with open-ended questions.

Theretore. the study has guided evidence for understanding difficulties in the
processes of decoding in order to assist teachers to activate appropriate knowledge for
these students before reading. This evidence may also be uscful for other tertiary

students.

10.1.3 The use of the first language

When students interacted with English texts. in this case. all of them mentioned
using Thai to assist their comprehension. Discussion concerning the use of Thai. which is
included in 1.171.2 proficiency and usage at the top of the framework. will cover four
issues namely. the use by all students of their 1.1, positive and negative effects of this
use. the arcas where Thai helps the understanding. and affective factors. when the

students used Thai.

Firstly. all students mentioned using Thai when reading English texts. They
usually thought in Thai and translated from English into That in order to comprehend the
teats. This finding is supported by many rescarch studies such as Kern (1994, 441-461).
Upton (1993, 1-2: 1997, 1-27: 1998, 5-20) and Upton and l.ce-Thompson (2001, 469-
495, Unlike many of these studies. no difference was found between the levels. because

the students belonged to the same cohort.

Secondly. the benefits were variable as with the use of strategies. There were both
positive and negative effects. Although some students could gain benefit from the use of
Thai by obtaining better scores, the use of Thai did not guarantee the gaining or the loss

of marks.

Thirdly. suggestions from the questionnaire indicate that the use of Thai helped
the students in this study most = ith the meaning of words. phrases and sentences. main

ideas and details. and grammar and structures. Another important suggestion from the
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questionnaire stems from the admission by most students that the use of Thai made them
feel happy and confident. when thinking in Thai while reading. On the other hand. a few
students rejected the idea of using Thai. They mentioned that it was not necessary for the

reading processes. and that thinking in English could improve their reading skills

These findings about the extent and variable effects of the use of Thai may lead to
finding more appropriate ways to use L1 and L2 in thinking processes while reading 1.2

tents.,

10.2 Limitations

This study had limitations with data collection and sources of data. The first point
is concerned with data collection. Since the gathering of data had to be done at weekends
this meant that only one whole section of the data could be obtained on one wecekend.
These days had also been chosen to  limit  contamination through participant
communication. because cach student could go straight back home after completing the
task and interviews. Morcover. between the reading and the interview, there was a short
time gap. Therefore. students might not be able to remember accurately how and in what

language they obtained their answers.

The second point is concerned with sources of data. Although the number of
subjects, twenty, was quite small. the study’s qualitative nature. whereby students were

interviewed in some depth, means that it should provide useful evidence.

Perhaps the most important point afTecting some comparisons in the data is that
difficulties arose when finding parallel texts for cach task. The rescarcher tried to use
authentic materials with the same genre for cach pair of texts which are culturally
familiar and unfamiliar texts. For cach pair of texts, every effort was made to ensure that
they were similar in topic. length, and difficulty of structure. However. no readability
cheeks were carried out for the reason that genre and context were the determining

factors in selection.

10.3 Pedagogical implications

The findings from this rescarch indicate that the Thai language was crucially

invalved in the processes of English reading comprehension. These findings can lead to
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implications for teaching and lecarning English reading comprehension for EFL. students
at tertiary level and others in Thailand. The account of pedagogical implications in
relation to texts. processes and the use of L | take the form of reccommendations. followed

by a bricf discussion for cach one.

10.3.1 Texts

In teaching students to read English, the sclection of texts is of vital importance.
Therefore. those selecting texts for EFL students in Thailand may have to pay closer
attention to comprehensible input. Text selection should also respond to the students’

nceds and interest about texts.

Recommendation 1: Culturally familiar texts may be more suitable than culturally

unfamiliar texts for the students in English courses at any level to study.

This is because they support schema theory which points out that prior knowledge
can assist reading [.2 texts (Chan, 2003. 60-69: Johnson. 1982, 503-516). Therefore.
teachers should provide students with access to at least some culturally familiar texts in
order to make connection with the real world casier. Humanistic and local texts. for
example, may lead students to think, feel and achieve more when reading (Tomlinson.
2001, 1). Howcever. students at tertiary levels should also have the opportunity to use a
mixture of texts or glocal texts (Robertson. 1995, 25-44). because both local and global

texts are needed to provide a more varied experience of reading.

Recommendation 2: Narrative experiential texts appear to be tie most accessible texts

as determined by both the scores and the questionnaire,

In any onc course the order of genres needs to be carefully considered and
narratives might be best introduced carly in the course to give encouragement to students.
The belief. too. that extracts from encyclopedias are casy to understand perhaps needs
some reconsideration.

Recommendation 3: Text selection should also take into account the actual language
proficiency of the students.

Major determinants of the level of texts such as vocabulary, idioms/metaphors.
grammar and sentence length should be taken into consideration and as far as possible

matched to student English proficiency. This might mean that teachers need to use some

to
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methods for checking readability levels, such as cloze or pre-viewing with a mid-level

student.

10.3.2 Reading processes

The implications relating to reading processes are discussed in relation to the use

of strategies and reading problems.

10.3.2.1 The use of strategics

The nature of strategy usage in playing an important role to facilitate reading

comprchension in this study has two main pedagogical implications for teachers.

Recommendation 1: Teachers should support students to make use of strategies to

Sacilitate English reading.

In order to use strategics cffectively. teachers may train students to utilise the
uscful strategies such as those from this study such as S2. S| and S3 and the
combinations of S5. S6. S7 and S8. S2- 10 examine or think abou’ the context of words or
phrases or guess the meaning from context may be emphasised when training to use
strategy because it appears to be the most useful strategy in the study. It may help
students at least for the carly stages because when students become more successful
readers, they will rely on more top-down processing (Clarke. 1980. 203-209). Teachers
may suggest to students that they use multiple instead of single strategies (Baker, 2002,
77-95. Duke & Pearson. 2002. 205-242. Pressley, 2000. 545-561: 2002, 11-27).
Morcover, recent strategy rescarch suggests that a genceralised form of strategy
instruction rather than the introduction of individual strategy usage may bring the best

results (Grabe, 2004, 53-55: Guthrie & Ozgungor. 2002. 275-288).

Recommendation 2: Teachers should routinely activate the use of schema in relation

to the texts before and daring reading.

In order to help students compensate for their lack of lower level knowledge,
tecachers may activate knowledge about content schema and formal schema in relation to
the texts before reading. They should also make students aware of the interactive theory.
whereby cffective top-down processing can compensate for deficiencies at lower level

and cffective bottom-up processing can compensate for the lack of higher level
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knowledge in language (Anderson, 1999, 2-3; Grabe. 1991, 378: Hudson. 1982, 1-31:
Ringbom. 1992, 101: Stanovich. 1980, 63). Thercfore. students should be guided to use
their top-down skills or bottom-up skills to compensate for the lack of the other by means

of guided questioning and focused tasks.

10.3.2.2 Reading Problems

The evidence of reading problems arising when decoding in this study leads to

five reccommendations for teachers to assist EFL. students overcome these problems.

Recommendation 1: Increased attention to L2 vocabulary and figurative language is

necessary for growth in L2 reading comprehension.

Since word meanings and figurative language were major problems for reading in
this casc. tcachers should help students enhance the knowledge about these. This finding
supports Fountain and Nation's view (Fountain & Nation. 2000. 30) that vocabulary is an
important basic knowledge of language. Teachers may help students by using this
guidceline. Firstly, teachers tcach vocabulary explicitly as Nation (1995, 5-7) suggests
teaching the most frequent 2.000 words for language as shown in his list. Secondly.
teachers can pre-teach vocabulary before reading. give glosses for low-frequency words
in texts. review words met in previous texts as well as encourage students to overlook
some unknown words (Nation. 1990, [-187). Thirdly. teachers should train students to
guess the meaning of words from context by using clues in the text (Nation & Coady.
1988. 97-110. Schmitt. 2000. 142-158). Fourthly, teachers should encourage students to
cnrich their vocabulary through extensive reading (Coady. 1997, 225-237). Lastly.
teachers might be able to introduce students to use Computer-Aided Language Learning
(CALL) provided by Oxford University Press (Oxford Inieractive Word afagic, 1998) to
increase their knowledge of vocabulary. These suggestions may be uscful to enhance the

range of known vocabulary for Thai students.

Furthermore. teachers need to help students to comprehend figurative language.
Firstly, tcachers should ask students to think of cquivalent metaphors in their 1.1, usc
literal mecanings to remember metaphors in the 1.2 and use contexts to understand
metaphors (Littlemore, 2001. 333-349). Sccondly. teachers provide questions based on
metaphors so that students are challenged to decode meanings (Ponterotto. 1994, 2). In

addition. other options for teaching figurative language were proposed by McGowan
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(2002, 15-19), who used the Systemic Coder software package WAG (Workbench
Analysis Generation) by Mick O'Donnell (1995, revised 2001) to analyse the level of
complexity of figurative language in the Australian media. After the workshop. students
could unpack some complex metaphors using possible literal meanings and then
transferring those meanings to the context. These suggestions may be adapted for use in

Thai classrooms to help students overcome their difficulties.

Recommendation 2: Knowledge about such syntactic problems as reference words,

conjunction, ellipsis and nominalisation is necessary for successful L2 comprehension,

In order to help students comprehend texts, teachers should activate knowledge
about the syntactic problems. found in this study to be causing problems. These were
reference words. conjunction. cllipsis and nominalisation. These aspects of syntax are
often referred to as cohesion or that which links individual words in a text or sentences to
cach other (Irwin, 1986. 31). Mei-yun (1993. 12) suggests teachers teach students how to
use cohesive devices as signposts. because they are textual markers which help students

find key words for finding the meanings.

Recommendation 3: Knowledge about certuin grammatical areas as the form of the

verb, parts of speech and word order is necessary for L2 reading.

The finding indicates that grammar is an important arca of difficulty for students
in this case. especially with verbs, as well as parts of speech and word order. Therefore,
teachers should emphasise it when teaching reading in order to help students comprehend
texts. Firstly, Fotos (2002, 143-150) proposes two types of structure-based interactive,
that is. an implicit focus on grammar which students have to use target structure to
complete the activities and an explicit focus on grammar or grammar consciousness
raising task which students have to solve grammar problems through the meaning-
focused interaction in the texts. Sccondly. Ellis (2002, 29) suggests five Kinds of
activitics for learning gramanar. that is. listen to comprehend the texts, listen to notice the
structure of the texts, understand the grammar points of the texts, check other texts
containing grammar crrors, and try out their understanding of the target structure in a

short production activity.
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Recommendation 4: Knowledge about punctuation can help L2 reading.

In order to help students decode texts casily, punctuation markers such as the
apostrophe “'s”. and commas with phrases in apposition or relative clauses as well as
extra information between two commas should be taught as part of the reading program.
Punctuation in English is a mcaning marker related to syntactic and grammatical
structure and it is largely different from the way punctuation is used in Thai. Therefore,
teachers should not ignore how punctuation markers are guides to the interpretation of

meaning.

Recommendation 5: Knowledge about answering techniques can provide practice in

thinking by paraphrasing and help obtain better scores in reading.

The finding points out that answering techniques were important matters for
gaining better scores. Some students in this case should attain better scores but they did
not because they answered only part of the questions and sometimes quoted directly from
texts. Therefore, teachers should guide students before involving them in such reading

tasks as to how to write their answers for open-cnded questions.

10.3.3 The usc of the first language

The finding from this study that students were using their L1 extensively to assist
their thinking leads to an important dilemma for teachers. This is the question as to

whether or not teachers should promote the use of 1.1 instead of 1.2,
Recommendation 1: The use of L1 should not he discouraged in early reading courses.

From the study. the students obtained some benefit from thinking in Thai when
interacting with the English reading texts. Teachers. therefore. should not discourage
students from thinking in Thai. They should be supported to use code switching from
English to Thai when they need as Cook (1999, 185) suggests that language tcachers
should consider 1.2 students as “multicompetent users™ rather than as “failed native
speakers™, because the knowledge of their LI is different from the L2 of the native
speakers. The use of 1.1 in the processes of teaching and learning English reading can be
utilised as Cook (1999, 204) states

“Together with the change in attitude, placing more emphasis on the successful
L2 user and on using the L1 more in teaching can bring language teaching to the
realisation that it is helping people use L2s, not imitate native speakers. ™



Thus, language teaching can utilise students’ LI together with the L2. most particularly

in the case of older students, who alrecady posses a strong grounding in LI literacy.
Recommendation 2: The use of L2 should be promoted in higher reading courses.

When students move to higher level English reading courses. teachers may
encourage them to use more English in their thinking processes. CLT, a widely supported
teaching approach in Thailand relics on an intuitively based assumption. that it is
beneficial for L2 readers to think and talk as much as possible in L2 (Cohen, 1995, 104
1998. 157). Kobayashi & Rinnert (1992, 204-205). also agree with this assumption that
L2 performance may be inhibited from too much dependency on their L1 and overuse of
translation may prevent and delay L2 learners to develop their L2. Thus, the use of the
L2 as a language of thought while reading L2 texts should be promoted in order to

improve students” reading skills.

However, students cannot really begin to think in the L2 unless they can
understand the meaning of the texts. In this case. the mental resources of the students
such as the knowledge of content lexis and grammar did not allow them the opportunity

to think in English.

10.4 Suggestions for further study

The present study focused on intermediate students using strategies when reading
English texts, but did not investigate the strategies used for the beginning and advanced
students in Thailand. Therefore, further study can extend the study to all levels, the
beginning, intermediate and advanced levels. On the other hand, instructed strategics as
trained strategics can be investigated. From the work in this study, the useful strategics
can be included for the training course to assist English reading comprchension for Thai
students at all levels. The next study can deeply investigate the different ways. skilled
and unskilled readers use when resorting to the same strategies. Furthermore, studies
could investigate what methods could be adopted to encourage the successful use of L2

in reading.

This study examines three different genres of texts, that is, transactional, cditorial
and narrative experiential texts. Further study can gather data from other interesting

source as shown in the study that is those from magazines.



As the study reveals that the use of formal schema was more prominent than
content schema in reading this set of texts, this aspect should be studied deeply to
examine how and why both these strategics are used to facilitate L2 reading

comprehension.

For culturally familiar and unfamiliar texts in the case of transactional texts, the
study reveals that students performed better scores for culturally unfamiliar text than the
culturally familiar text. Further study should examine the factors which affect students’
understandings for both text types. as well as differences between the benefit of using

local materials and global materials.

10.5 Summary

This chapter relates the findings to the theoretical framework in chapter 2 and
reminds readers of the limitations of the study. Pedagogical implications for teachers, and

suggestions for further study arc also discussed.

The findings in this study extend understanding of the theoretical framework as
applied to these Thai undergraduates students in three main areas. text and
comprehensible inpul. decoding processes including the use of strategies and reading
problems arising when decoding. and the use of the first language. In saying this
rescarcher makes no claim that these findings give a complete picture of Thai
undergraduates whilst reading in English. The research process involved here has been
much like looking at the back of a tapestry, where many different threads can be traced.
However, true understanding of the reading process neceds a thorough investigation of
how these threads come together in the mind of the reader. Although this study has
examined some of the different threads relating to second language reading. the evidence
presented is far short of explaining how the entire process illustrated in the framework

fits together.

271



REFERENCES

Abdullah, K. (1993). Teaching reading vocabulary: From theory to practice. Forum, 31(3),
10. Retrieved 9 January 2005 from
http://exchanges.state.gov/forum/vols/vol3 1/p10.htm,

Adams, M. (1980). Failures to comprehend and level of processing in reading. In R. Spiro.
B. Bruce & W. Brewer (Eds.). Theoretical issues in reading comprehension:
Perspective from cognitive psychology. linguistics, artificial intelligence and
education (pp. 1-32). Hillsdale, New Jersey: Lawrence Erlbaum Associates.

Adams. M., & Collins, A. (1979). A schema-theoretic view of reading. In R. Freedle (Ed.),
New directions in discourse processing (pp. 1-22). Ablex, NJ: Norwood.

Acbersold. J., & Field. M. (1997). From reader to reading teacher: Issues and strategies for
second language classroom. Cambridge: Cambridge University Press.

Alderson, J. (2000). Assessing reading. Cambridge: Cambridge University Press.

Allwright, D.. & Bailey. K. (1991). Focus on the language classroom: An introduction 1o
classroom research for language reachers. Cambridge: Cambridge University Press.

Anderson, N. (1991). Individual differences in strategy use in second language reading and
testing. Modern Language Journal, 75, 460-472.

Anderson, N. (1999). Exploring second language reading: Issues and strategies. Boston:
Heinle & Heinle.

Anderson, T., & Pecarson, P. (1988). A schema-theoretic view of basic process in reading
comprehension. In P. Carrell. J. Devine & D. Eskey (Eds.), Interactive approaches to
second language reading (pp. 37-55). Cambridge: Cambridge University Press.

Anton, M., & DiCamilla. F. (1998). Socio-cognitive function of L1 collaborative interaction
in the L2 classroom. The Canadiar Modern Language Review, 54, 314-342,

Baker. .. (2002). Metacognition in comprehension instruction. In C. Block & M. Pressley
(Eds.). Comprehension instruction: Research-based best practices (pp. 77-95). New
York: Guilford Press.

Bax. S. (2003). The end of CLT: A context approach to language teaching. ELT Journal,
57(3), 278-287.



Behan, L., Turnbull, M., & Spek, J. (1997). The proficiency gap in late immersion (extended
French): Language use in collaborative task. Le journal de l'immersion, 20, 41-42.

Bernhardt, E., & Kamil, M. (1995). Interpreung relationships between L1 and L2 reading:
Consolidating the linguistic threshold and the linguistic interdependence hypotheses.
Applied Linguistics, 16(1), 15-34.

Besner, D.. & Humphreys, G. (1991). Basic process in word recognition and identification:
An overview. In D. Besner & G. Humphreys (Eds.), Basic processes in reading:
Visual word recognition (pp. 1-9). Hillsdale, New Jersey: Lawrence Erlbaum
Associates.

Blanco-lIglesias. S., Broner, J., & Tarone, E. (1995). Observation of language use in Spanish
immersion classroom interactions. Amsterdam: John Benjamins.

Boothe, K., & Walter, L. (1999). What is an interactive reading model? Retrieved 9 June
2001 from http://Awvww.sil.org/.

Brooks, A. (1996). An examination of native language processing in foreign language
writing. Tennessee’ Vanderbilt University.

Brooks, F., & Donato, R. (1994). Vygotskyan approaches to understanding foreign language
learner discourse during communicative tasks. Hispania, 77, 262-274.

Brudhiprabha, P. (1968). A contrastive linguistic study of Thai and English verbal systems.
Unpublished Certificate paper in the Teaching of English as a Second/Foreign
Language, Singapore: SEAMEC Regional English Language Centre.

Burnaby, B., & Sun, Y. (1989). Chinese teachers' views of western language teaching:
Context informs paradigms. TESOL Quarterly, 23(2), 219-238.

Byram, M., & Esarte-Sarries, V. (1991). Investigating cultural studies in foreign language
teaching. Clevedon: Multilingual Matters.

Carrell, P. (1981). Culture-specific Schemata in L2 comprehension. In R. Orem & J.

Haskell (Eds.), Selected papers from the ninth filinois TESOL/BE annual
convention, the first midwest TESOL conference (pp. 123-132). Chicago, lllinois:
TESOL/BE.

Carrell, P. (1983). Three components of background knowledge in reading comprehension.

Language Learning, 33(2), 183-207.



Carrell, P. (1988). Some causes of text-boundedness and schema interference in ESL
reading. In P. Carrell, J. Devine & D. Eskey (Eds.), Interactive approaches to second
language reading (pp. 101-113) Cambridge: Cambridge University Press.

Carrell, P., & Eisterhold, J. (1988). Schema theory and ESL reading pedagogy. In P. Carrell,
J. Devine & D. Eskey (Eds.), Interactive approaches to second language reading
(pp- 73-92). Cambridge: Cambridge University Press.

Carter. R. (1987). Vocabulary: Applied linguistic perspective. London: Allen & Unwin.

Chamot, A., & Kupper, .. (1989). Learning strategies in foreign language instruction.
Foreign Language Annals, 22(1), 13-24.

Chan, C. (2003). Cultural content and reading proficiency: A comparison of mainland
Chinese and Hong Kong learners of English. Language, Culture and Curriculum,
16(1). 60-69.

Chandavimol, M. (1998). Reading comprehension: An active engagement or a passive
experience? PASAA, 28, 31-42.

Clarke. D. (1989). Communicative theory and its influence on material production.
Language Teaching, 39(1). 119-132.

Clarke, M. (1980). The 'Short Circuit' Hypothesis of ESI. Reading - Or when language
competence interferes with reading performance. Modern Language Journal, 64,
1980.

Coady. J. (1997%. L2 vocabulary acquisition through extensive reading. In J. Coady & T.
Huckin (Eds.). Second language vocabulary acquisition (pp. 225-237). Cambridge:
Cambridge University Press.

Cohen, A. (1984). On taking language test: What the students report. Language testing,

/1, 70-81.

Coken. A. (1990). Language learning. New York: Newbury House Publisher.

Cohen, A. (1994a). Assessing language ability in the classroom (2 ed.). Boston: Heinle &
Heinle Publishers.

Cohen. A. (1994b). Language used to perform cognitive operations during full-immersion
maths tasks. Language testing, 11, 171-195.

Cohen. A. (1995). In which language do/should multilinguals think? Language, Culture and

Curriculum, 8(2), 99-113.



Cohen, A. (1998). Strategies in learning and using a second language. London: Addison
Wesley l.ongman.

Coleman, H. (1996). Society and the language classroom. Cambridge: Cambridge
University Press.

Conley, M. (1992). Content reading instruction. New York: McGraw-Hill, Inc.

Cook, V. (1992). Evidence for multicompetence. Language Learning, 42(4), 557-591.

Cook. V. (1993). Linguistics and second language acquisition. London: The McMillan
Press.

Cook, V. (1999). Going beyond the native speaker in language teaching. TESOL Quarterly.
33.185-209.

Cooper, T. (1999). Processing of idioms by L2 leamers of English. TESOL Quarteriy. 33(2).
233-262.

Cortazzi, M., & Jin, L. (1999). Cuttural mirrors: Materials and methods in the EFL
classroom. In E. Hinkel (Ed.), Culture in second language teaching and learning.
Cambridge: Cambridge University Press.

Crain, S.. & Lillo-Martin, D. (1999). An introduction to linguistic theory and language
acquisition (1 ed.). Massachusetts: Blackwell Publishers Inc.

Crystal, D. (1997). English as a global language. Cambridge: Cambridge University Press.

Cumming, A. (1989). Writing expertise and second-language proficiency. Language
learning, 39, 81-141.

Cummins,J.(1981). The role of primary language development in promoting educational
success for language minority students. In California State Department of Education
(Ed.). Schooling and language minority students: A theoretical framework (pp. 3-49).
Los Angeles: National Dissemination and Assessment Center.

Cummins, J. (1993). Bilingualism and second language learning. Annual Review of Applicd
Linguistics, 13, 51-70.,

Davis, J.. & Bistodeau. .. (1993). How L.1 and L2 reading differ? Evidence from think aloud

protocols. The Modern Language Journal, 77 (iv), 459-472.



DecAngelis, G., & Sclinker, L. (2001). Interlanguage transfer and competing linguistic
systems in the multilingual mind. In J. Cenoz, B. Hufeisen & U. Jessner (Eds.),
Cross-linguistic influence in third language acquisition: Psycholinguistic
perspectives (pp. 42-58). Clevedon: Multilingual.

Declerck. R. (1991). Tenses in English: Its structure and use in discourse. London:
Routledge.

Devine, J. (1988). The relationship between general language competence and second
language reading proficiency: Implications for teaching. In P. Carrell. J. Devine & D.
Eskey (Eds.), Interactive approaches to second language reading (pp. 260-277).
Cambridge: Cambridge University Press.

Dewaele, J. (1998). Lexical inventions: French interlanguage as L2 versus L3. Applied
Linguistics, 19(4). 471-490.

Dewacle, J. (2001). Activation or inhibition? The interaction of L1, [.2 and L3 on the
language mode continuum. In J. Cenoz. B. Hufeisen & U. Jessner (Eds.). Cross-
linguistic influence in third language acquisition: Psycholinguistic perspectives (pp.
69-89). Clevedon: Multilingual Matters.

DecZuniga. C., Humphreys, G., & Evett, L. (1991). Additive and interactive cffects of
repitition. degradation, and word frequency in the reading of handwriting. In D.
Besner & G. Humphreys (Eds.), Basic processes in reading: Visual word recognition
(pp. 10-33). Hillsdale, New Jersey: Lawrence Erlbaum.

Dietrich, F., & Kearns, T. (1989). Basic statistics: An inferential approach (3" edition). San
Francisco: Dellen Publishing Company.

Droop, M., & Verhoeven, L. (1998). Background knowledge. linguistic complexity, and
second-language reading compr: hension. Journal of Literacy Research, 30(2), 253-
271.

Dubin, F.. Eskey, D., & Grabe. W. (1986). Teaching second language reading for academic
purposes. In S. Savignon (Ed.) (pp. 248). California: Addison-Wesley Publishing
Company, Inc.

Duke, N., & Pcarson, P. (2002). Effective practices for developing reading comprehension.
In A. Farstrup & S. Samuels (Eds.), What research has to say about reading

instructien (3rd ed.) (pp. 205-242). Newark, DE: International Reading Association.

276



Ecke, P.(2001). Lexical retrieval in a third language: Evidence from errors and tip-of-the
tongue states. In J. Cenoz, B. Hufeisen & U. Jessner (Eds.). Cross-linguistic
influence in third language acquisition: Psycholinguistic perspectives (pp. 90-114).
Clevedon: Multilingual Matters.

Ellis, N. (1997). Vocabulary acquisition: Word structure, collocation, word class, and
meaning. In N. Schmitt & M. McCarthy (Eds.), Vocabulary: Description.
acquisition, and pedagogy (pp. 122-139). Cambridge: Cambridge University Press.

Ellis, R. (1985). Understanding second language acquisition. Oxford: Cxford University
Press.

Ellis, R. (1994). The study of second language acquisition. Oxford: Oxford University Press.

Ellis, R. (1997). Second language acquisition. Oxford: Oxford University Press.

Ellis, R. (2002). The place of grammar instruction in the sccond/foreign language
curriculum. In E. Hinkel & S. Fotos (Eds.), New perspective on grammar teaching in
second language classrooms (pp. 17-34). Mahwah, New Jersey: Lawrence Erlbaum.

Encyclopaedia Britannica. (1994). (15 ed. Vol. 1)Chicago: Encyclopacdia Britannica. Inc.

Encyclopaedia Britannica. (1994). (15 ed. Vol. 12)Chicago: Encyclopaedia Britannica. Inc.

Encyclopedia of language and linguistics. (1994). (Vol. 2) Oxford: Pergamon Press.

Faerch, C., & Kasper, G. (1986). Cognitive dimensions of language transfer. In M.
Sharwood Smith & E. Kellerman (Eds.), Crossfinguistic influence in second
language acquisition (pp. 49-65). Oxford: Pergamon Press.

Feng, A., & Byram, M. (2002). Authencity in college English textbooks: An iniercultural
perspective. RELC Jowrnal, 33(2). 58-84.

Fotos, S. (2002). Structure-basced interactive tasks for the EFL grammar leamer. In E. Hinkel
& S. Fotos (Eds.), New perspective on grammar teaching in second language
classrooms (pp. 135-154). Mahwah, New Jersey: [.awrence Erlbaum.

Fountain, R., & Nation, P. (2000). A vocabulary-based graded dictation test. RELC Jowrnal.
31(2). 29-44.

Freeman, D., & Freeman, Y. (1994). Benveen worlds. Portsmouth: NH: Heinemann.

Freund. J. (2001). Modern clementary statistics (10 ed.). Upper Saddle River: Prentice Hall.



Friedlander, A. (1990). Composing in English: Effects of a first language on writing in
English as a second language. In B. Kroll (Ed.), Second language writing: Research
insight for the classroom (pp. 109-125). Cambridge: Cambridge University Press.

Fuller, J. (1999). Between three language: Composite structure in interlanguage. Applied
Linguistics, 20(4), 534-561.

Gass. S. (1984). A review of interlanguage syntax: Language transfer and language
universals. Language learning, 34(2), 115-131.

Goodman, K. (1967). Reading: A psycholinguistic guessing game. .Journal of Reading
Specialist, 6, 126-135.

Grabe, W. (1991). Current developments in second language reading research. TESOL
Quarterly, 25(3), 375-406.

Grabe, W. (2004). Rescarch on teaching reading. Annual Review of Applied Linguistics. 24,
44-69.

Gray, J. (2002). The global coursebook in English language teaching. In D. Block & D.
Cameron (Eds.), Globalization and language teaching (pp. 151-167). London
England: Routledge.

Guthrie. J., & Ozgungor, S. (2002). Instruction contexts for reading engagement. In C. Block
& M. Pressley (Eds.), Comprehension instruction: Research-based best practices
(pp. 275-288). New York: Guilford Press.

Hall. C. (1990). Managing the complexity of revising across languages. TESOL Quarierly.
24,43-60.

Hall, D. (2001). Materials production: Theory and practice. [n D. Hall & A. Hewings
(Eds.), Innovation in English language teaching (pp. 229-239). London, England:
Routledge.

Halliday, M.. & Hasan. R. (1976). Cohesion in English. London: Longman.

Hammarberg, B. (2001). Roles of .1 and L2 in L3 production and acquisition. In J. Cenoz,
B. Hufeisen, & U. Jessner (Eds.), Cross-linguistic influence in third language
acquisition: Psycholinguistic perspectives (pp. 21-41). Clevedon: Multilingual
Matters.

Hammerly, H. (1991). Flueney and accuracy towards balance in language reaching and

learning. Clevedon: Multilingual Matters.



Hancin-Bhatt, B., & Nagy. W. (1994). Lexical transfer and second language morphological
development. Applied Psycholinguistics, 15. 289-310.

Hauptman, P. (2000). Some hypotheses on the nature of difficulty and ease in second
language reading: An application of schema theory. Foreign Language Annals,
33(6), 622-031.

Herwig, A. (2001). Plurilingual lexical organization: Evidence from lexical processing in
L1-L2-L3-L4 translation. In J. Cenoz, B. Hufeisen. & U. Jessner (Eds.), C'ross-
linguistic influence in third language acquisition: Psycholinguistic perspectives (pp.
115-137). Clevedon: Multilingual Matters.

Hinkel. E. (2002). Why English passive is difficult to teach (and lean). In E. Hinkel & S.
Fotos (Eds.). New perspective on grammar teaching in second language classrooms
(pp- 233-259). Mahwah, New Jersey: Lawrence Erlbaum.

Hudson, T. (1982). The effects of induced schemata on the "short circuit” in L2 reading:
Non-decoding factors in L2 reading performance. Language lfearning, 32(1). 1-31.

Irwin, J. (1986). Cohesion and comprehension: A research review. In J. Irwin (Ed.).
Understanding and teaching cohesion comprehension (pp. 31-43). Delaware:
International Reading Association.

Janviroj, P.(2001. 21 June). Editorial. The Nation. pp. 4A.

Janviroj, P. (2001, 10 June). Editorial. The Nation, pp. 6A.

Jarvis, S. (2000). Methodological rigor in the study of transfer: Identifying L1 influence on
the interlanguage lexicon. Language learning, 50, 245-309.

Jarvis, S.. & Odlin, T. (2000). Morphological type. spatial reference and language transfer.
Studies in Second Language Acquisition. 22, 535-556.

Jiang, B.. & Kuchn, P. (2001). Transfer in academic language development of post-

secondary ESL students. Bilingual Research Jowrnal, 23(4) Retrieved 9 January

2005 from http://bri.asu.edu/v254/articles/art] 2. html.

Johnson, K., & Johnson, H. (1998). Encyclopedic dictionary of applied linguistics. Oxtord:
Blackwell publishers.

Johnson, P. (1981). Effects on reading comprehension of language complexity and cultural

background of a text. TESOL Quarterly, 15(2), 169-181.



Johnson, P. (1982). Effects on reading comprehension of building background knowledge.
TESOL Quarterly. 16(4), 503-516.

lohnson, R., & Ngor, A. (1996). Coping with sccond language text: the development of
lexically-based reading strategies. In D. Watkins & J. Biggs (Eds.). 7he Chinese
learner (pp. 123-140). Hong Kong: CERC / ACER.

Jones, S., & Tetroe, J. (1987). Composing in a second language. In A. Matsuhashi (Ed.),
Writing in real time (pp. 34-57). Norwood, NJ: Ablex.

Katib, A. (1997). A descriptive study of Thai EFL students' comprehension monitoring
strategies when reading in English. Unpublished Doctoral Dissertation, University of
Victoria.

Keller, H. (1961). The story of my life. New York: Doubleday & Company, Inc.

Kellerman, E. (1995). Crosslinguitic influence: Transfer to nowhere? Annual Review of
Applied Linguistics, 15,125 150.

Kem, R. (1994). The role of mental translation in second language reading. Studies in
Second Language Acquisition. 16(4), 441-461.

Kletzien, S. (1991). Strategy use by good and poor comprehenders reading expository text of
differing levels. Reading Research Quarterly, 26(1). 67-86.

Kobayashi. H., & Rinnert. C. (1992). Effects of first language on second language writing:
Translation versus direct composition. Language learning. 42(2). 183-215.

Kramsch, C., & Thorne. S. (2002). Forcign language leaming as global communicative
practice. In D. Block & D. Cameron (Eds.). Globalization and language teaching
(pp. 83-100). L.ondon: Routledge.

Krashen. S. (1981). Second language acquisition and second language learning. Oxford:
Pergamon Press.

Krashen. S. (1982). Principles and practice in second language acquisition. Oxford:
Pcrgamon Press.

Krashen. S. (1985). The input hypothesis: Issues and implication. [.ondon: Longman.

Krashen, S. (1989). Language acquisition and language education: Extensions and
applications (2 ed.). London: Prentice Hall International (UK) Ltd.

Krashen. S. (1994). The input hypothesis and its rivals. In N. Ellis (Ed.), Implicit and explicit
learning of lunguages (pp. 45-47). London: Academic Press.



Krashen, S. (2002). The comprehension hypothesis and its rivals, Selected papers from the
Eleventh International Symposium on English Teaching / Forth Pan - Asian
Conference (pp. 395-404). English Teachers Association/ROC. Taipei, Taiwan:
Crane Publishing Company.

Krashen, S. (2004). Applying the comprehension hypothesis: Some suggestions. Paper
presented at the ! 3th International Symposium and Book Fair on Language
Teaching, Taipci, Taiwan: English Teacher Association of the Republic of China.

Kuiper, K., & Allan, W. (1996). An introduction to English language. Hampshire and
London: McMillan Press.

Lakkis, K., & Malak, M. (2000). Understanding the transfer of preposition. Forum. 38(3).
Retrieved 9 January 2005 from http://exchanges.state.gov/forum/vols/vol38/p26.htm.

Larsen-Freeman, D., & Long, M. (1991). An introduction to second language acquisition
research. London: Longman.

Lay, N. (1988). The comforts of the first language in learning to write. Kaliedoscope. (1),
15-18.

Lee, J. (1986). The effects of three components of background knowledge on second
language reading. AModern Language Journal, 70, 350-354,

Lekawatana, P.. Littell, J.. Palmer, J., Scovel, T., & Spenser, S. (1968-1969). A contrastive
study of English and Thai (Copy cd.). Michigan: The University of Michigan.

Li. D. (2001). Teachers' percieved difficulties in introducing the communicative approach in
South Korea. In D. Hall & A. Hewings (Eds.). innovation in English language
teaching (pp. 149-165). London: Routledge.

Liit'emore, J. (2001). The use of metaphor in university lectures and the problems that it
causes for overseas students. Teaching in Higher Education, 6(3). 333-349.

Lobeck, A. (2000). Discovering grammar: An introduction io English sentence structure.
Oxford: Oxford University Press.

McGowan, U. (2002). Metaphors in the media: Helping ESL students to understand media
texts. TESOL in Context, 12(2). 15-19.

Mei-yun, Y. (1993). Cohesion and the teaching of EFL reading. Forum, 3/(1), 12. Retrieved

9 January 2005 from hup:/exchanges.state.zov/forum/vols/vol3 1/nol/pl2.htm.



Morton, R. (1999). Abstract as authentic material for EAP classes. ELT Journal. 33(3), 177-
182.

Nation, P. (1990). Teaching and learning vocabulary. Boston: Heinle & Feinle.

Nation, P. (1995). The word on words: An interview with Paul Nation. Interviewed by N.
Schmitt. The Language Teacher, 19(2), 5-7.

Nation, P., & Coady, J. (1988). Vocabulary and reading. In R. Carter & M. McCarthy (Eds.)
(pp. 97-110). New York: Longman.

National Report. (2004). Forty-seventh session of the International Conference on
Education, Geneva, 8-11 September 2004 Thailand: Ministry of Education.

Nisbet, J., & Shucksmith, J. (1986). Learning strategies. New York: Routledge.

Norris, S. (1988). Informal reasoning assessment: using verbal reports of thinking 1o
improve multiple-choice test validity (Technical Report 439). Champaign: Center for
the Study of Reading, University of Illinois at Urbana-Champaign.

Norris, S. (1989a). Verbal reports of thinking as data for validating multiple-choice tests
(Technical Report 445). Champaign: Center for the Study of Reading, University of
Illinois at Urbana-Champaign.

Norris, S. (1989b). Ferbal reports of thinking and mudtiple-choice critical thinking test
design (Technical Reports 447). Champaign: Center for the Study of Reading,
University of [llinois at Urbana-Champaign.

Nunan, D. (1991). Second language acquisition rescarch in the language classroom. In E.
Sadtono (Ed.), Language acquisition and the second/foreign language classroom.
Singapore: SEAMEO Regional Language Centre.

Odlin, T. (1989). Language transfer: Cross-linguistic influence in language learning.
Cambridge: Cambridge University Press.

O'Donnell, M. (1995, revised 2001). WAG Installation Guide: Sydney Department of
Linguistics, University of Sydney. Retrieved 9 January 2005 from
http://www.wagsoft.com.

O'Malley, J., & Chamot, A. (1990). Learning strategies in second language acquisition.

Cambridge: Cambridge University Press.



O'Malley, J., Chamot. A., Stewner-ManZanares, G.. Kupper, L., & Russo, R. (1985).
Learning strategies used by beginning and intermediate ESL students. Language
learning, 35, 21-46.

O'Malley, J., Chamot, A.. Stewner-Manzanares, G., Russo. R.. & Kupper, L. (1985).

Learning strategy applications with students of English as a second language. 7£SOL

Quarterly, 19(3), 557-584.
Oxford Interactive Word Magic. (1998). Oxford: Oxford University Press.

Oxford, R. (1990). Language learning strategies. New York: Newbury House Publishers.

Oxford, R., Lavine, R., & Crookall. D. (1989). Language lcarning strategies. the
communicative approach, and their classroom implications. Foreign Language
Annals. 22(1), 31-39.

Paivio. A., & Lambert, W. (1981). Dual coding and bilingual memory. Journal of Verbal
Learning and Verbal Behavior, 20, 532-539.

Palmer, F. (1981). Semantics (2 ed.). New York: Cambridge University Press.

Paran, A. (1997). Bottom-up and top-down processing. Retrieved 9 April 2001 from
http://www.rdg.ac.uk/.

Peacock. M. (1997). The effect of authentic materials on the motivation of EFL. learners.
ELT Journal, 51(2), 144-154.

Pearson, P., & Duke, N. (2002). Comprchension instruction in the primary grades. in C.
Block & M. Pressley (Eds.). Comprehension instruction: Research-based hest
practices (pp. 247-258). New York: Guilford Press.

Panterotto, D. (1994). Metaphors we can learn by. Forwm, 32(3) 2 Retrieved 19 March

2004 from http://exchanges.state.gov/forum/vols/vol32/no3/p2. htm.

Poulisse, N., & Bongaerts, T. (1994). First language use in second langrage production.
Applied linguistics, 15(1). 3-57.

Pressley, M. (2000). What should comprehension instruction be the instruction of? In M.
Kamil, P. Mosenthal. P. Pearson & R. Bar (Eds.). Handbook of reading research
(Vol. 3, pp. 545-561). Mahwah, NJ: Erlbaum.



Pressley, M. (2002). Comprehension strategy instruction. In C. Block & M. Pressley (Eds.),
Comprehension instruction: Research-based best practices (pp. 11-27). New York:
Guilford Press.

Richards. J., & Rodgers. T. (2001). Approaches and methods in language teaching.
Cambridge: Cambridge University Press.

Ringbom, H. (1983). Borrowing and lexical transfer. Applied Linguistics, 3(3), 207-212.

Ringbom, H. (1987). The role of the first language n foreign language learning.
Philadelphia: Multilingual Matters.

Ringbom, H. (1992). On L1 transfer in L2 comprehension and L2 production. Language
Learning, 42(1), 85-112.

Robertson, R. (1995). Globalisation: Time-space and homongeniety-heterogeniety. In M.
Featherstone, S. Lash & R. Robertston (Eds.). Global Modernities (pp. 25-44).
L.ondon: Sage Publications.

Roller. A., & Matambo. A. (1992). Bilingual readers’ use of background knowledge in
learning from text. TESOL Quarterly, 26, 129-141.

Rumelhart, D. (1977). Toward an interactive model of reading. In S. Domnic (Ed.), Auention
and performance (Vol. VI, pp. 573-603). New York: Academic Press.

Rumelhart, D. (1980). Schemata: The building blocks of cognition. In R. Spiro, B. Bruce &
W. Brewer (Eds.), Theoretical issues in reading comprehension: Perspectives from
cognitive psychology, linguistics, artificial intelligence, and education (pp. 33-58).
New Jersey: Lawrence Erlbaum.

Rumelhart, D., & Ortony, A. (1977). The representation of knowledge in memory. In R.
Anderson, R. Spiro & W. Montague (Eds.), Schooling and the acquisition of
knowledge (pp. 99-135). Hillsdale, NJ: Erlbaum.

Ryder, R., & Graves, M. (1998). Reading and learnin; in content areas (2 ed.). New Jersey:
Prentice-l1all.

Saville-Troike. M. (1988). Private speech: Evidence for second language learning strategies
during the 'silent period'. Jowrnal of Child Language, 15, 567-590.

Schmitt, N. (2000). Vocabulary in language teaching. Cambridge: Cambridge University

Press.



Segalowitz, N., Poulsen, C., & Komoda, M. (1991). Lower level components of reading skill
in higher level bilinguals: Implications for reading instruction, A/LA Review (Vol. 8):
Association International Linguistics Applied.

Selinker, L., & Lakshmanan, U. (1993). Language transfer and fossilization: The "Multiple
Effects Principle.” In S. Gass & L. Selinker (Eds.), Language transfer in language
learning (pp. 197-216). Philadelphia, PA: John Benjamins.

Sequera, W. (1995). Construct validity in reading tests. Forum, 33(1), 49.

Sharwood Smith. M. (1994). Second language learning: Theoretical foundations. London:
Longman.

Sharwood Smith, M., & Kellerman, E. (1986). Crosslinguistic influence in second language
acquisition: An introduction. In M. Sharwood Smith & E. Kellerman (Eds.),
Crosslinguistic influence in second language acquisition: An introduction (pp. 1-9).
Oxford: Pergamon Press.

Skehan, P. (1998). A cognitive approach to language learning. Oxford: Oxford University
Press.

Smyth, D. (2001). Thai speakers. In M. Swan & B. Smith (Eds.), Learner English (pp. 343-
356). Cambridge: Cambridge University Press.

Sopprasong, L. (1989). Understanding of connectives in English reading comprehension of
mathayomsuksa 3 students of Chalermkwansiree School Pitsanulok. Unpublished
MA Thesis. Bangkok, Thailand: Kasetsart University.

Spiro, R. (1979). Etiology of reading comprehension style. In M. Kamil & A. Moe (Eds.).
Reading Research: Studies and applications (pp. 118-122). Clemson. SC.: National
Reading Cunference. '

Srestasathiern, S. (2003). Ellipsis in science and technology textbooks in English:
Implications for Thai students. Unpublished PhD Thesis. Perth, Austratia: Edith
Cowan University.

Sroinam, R. (2003). Students' scores of reading for text interpretation. Thailand: Udon
Thani Rajabhat University.

Stanovich, K. (1980). Toward an interactive-compensatory model of individual differences

in the development of reading fluency. Reading Research Quarterly, 1, 33-71.



Stavans, A.. & Oded, B. (1993). Assessing EFL reading comprehension: The casc of’
Ethiopian learners. System, 21(4), 481-494.

Steffensen, M., & Joag-Dev, C. (1984). Cultural knowledge and reading. In J. Alderson &
A. Urquhart (Eds.), Reading in a foreign language (pp. 48-61). London: Longman.

Steffensen, M., Joag-Dev, C.. & Anderson, R. (1979). A cross-cultural perspective on
reading comprehension. Reading Research Quarterly. 15(1), 10-29.

Stern, H. (1993). Issue and options in language teaching. Oxford: Oxford University Press.

Sutta, N. (1994). An investigation of the ability in using reading comprehension skills in
reading expository texts of the first year graduate student in the Master of Art in
Teaching Programs of Kasetsart University. Unpublished MA Thesis. Bangkok,
Thailand: Kasetsart University.

Swain, M. (1995). Three functions of output in second language learning. In G.Cook & B.
Seidlhofer (Eds.). Principles and practice in applied linguistics. Oxford: Oxford
University Press.

Swain, M. (2000). The outpue hypothesis and bevond: Meditating acquisition through
colluborative dialogue. Oxford: Oxford University Press.

Swain, M., & Lapkin. S. (1998). Interaction and second language learning: Two adolescent
French immersion students working together. Modern Language Journal, 82, 320-
327.

Swain, M., & Lapkin, S. (2000). Task-based second language learning: The use of the first
language. Language Teaching research, 4(3). 251-274.

The 2004 Rajabhat Universities Act. (2004). Thailand.

Thirabutana, P. (1971). Littfe things. London and Glasgow: Collins Clear-Type Press.

Tierney, R., Readence, J., & Dishner, E. (1995). Reading strategies and practices: A
compendium (4 ed.). Needham Heights: Simon & Schuster Company.

Tomlinson, B. (2001). Humanising the coursebook. Humanising Language Teaching, Year
3(5) Retrieved 9 January 2005 from htip:/www.hltmag.co.uk/sep01/marti htm.

Upton, T. (1993). The influence of first and second language use on the comprehension and
recall of written English texts by Japanese readers (First language, language of

recall). Minnesota: University of Minnesota.



Upton, T. (1997). First and second language use in reading comprehension strategies of
Japanese ESL students. TESL-£J, 3(1), 1-27.

Upton, T. (1998). "Yuk. the skin of insects!" Tracking sources i errors in L2 reading
comprehension. Journal of “cading and Learning, 29, 5-20.

Upton. T., & Lee-Thompson, L. (2001). The role of the first language in second language
reading. Studies in Second Language Acquisition. 23, 469-495.

Vann, R., & Abraham, R. (1990). Strategics of unsuccessful language leamers. TESOL
Quarterly, 24.177-198.

Villamil, O., & Guerrero. M. (1996). Peer revision in the 1.2 classroom: Social-cognitive
activities, meditating strategies, and aspects of social behavior. Journal of Second

Language Writing, 5. 51-75.

Warschauer, M. (2000). The changing global economy and the future of English teaching.

TESOL Quarterly, 34(3), S11-535.

Wenden, A., & Rubin, J. (1987). Learner strategies: Theoretical assumptions, research
history and typology. In A. Wenden & J. Rubin (Eds.), Learner strategics in
language learning. Hemel Hempstead: Prentice-tall International.

Williams, M.. & Burden. R. (1997). Psychology for language teachers A social
constructivist approach. Cambridge: Cambridge University Press.

Youngjermjantra, P. (1994). The ability to infer from English reading text of mathayomsu
4 students in schools under the department of General Education in Changnat

Pattani. Unpublished MA Thesis. Bangkok, Thailand: Kasetsart University.

ksa

287



APPENDICES

288



Appendix A

Reading Comprehension Tasks

Reading Comprehension Task 1

| Directions

. There are two parts in this task and each part consists of one text.

. You will read the texts. Each one is followed by a number of |
open-ended questions about it. You are to write down the
answers and explain how you get the answers.

. At the end of each part you are to write down the difficulties you ||

get from the providing sentence.
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Part1

Bangkok. Krung Thep, city. capital. and chief port of Thailand. As the only
cosmopolitan city in a country of a small towns and villages. it is Thailand’s cultural and
commercial centre.

Bangkok is located on the Chao Phraya River. about 25 miles (40 km) from the
Gulf of Thailand. In 1971 the original city merged with the former municipality of Thon
Buri on the west bank of the Chao Phraya. and in 1972 the unified city was merged with
other outlying areas to form a single city-province. Krung Thep Mahanakhon (Bangkok
Metropolitan City).

The city’s economy is centred on its port. which handles ncarly all of the
country’s exports and imports, and on its commerce and industry. Principal industries
include food processing and the production of textile and building materials. Bangkok
houses a majority of the country’s bank deposits and also is the base for scveral

insurance firms.

(Source: The New Encyclopedia, Britannica. 1994, 15" edition, Volume 1. page 886)

Questions : Write down the answers in English or Thai and explain how

you got the answers.
I.Accord ingto the passage. how did Bangkok become Krung Thep Mahanakhon or
Bangkok Metropolitan City?
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2.Why is Bangkok the commercial centre of the country?



5. What is the meaning of the unified city in line 6?2

8%}
O
3]



8. What does the word houses in line 12 mean?



Explain in Thai:_Write down in Thai what you think this sentence

means. What difficulties do you have with understanding it? Why?

The city's ecconomy is centred on its port, which handles ncarly all of the

country's exports and imports, and on its commerce and industry.

294



Part 2

Wellington, capital city, port, and chief commercial centre of New Zealand is
situated in the extreme south of the North Island. It lies on the shores and hills
surrounding Port Nicholson, an almost landlocked bay that is ranked among the world’s
finest harbours. Mount Victoria rises 643 feet (196 m) near the centre of the city.

In 1826 two British vessels landed a working party on the site to collect flax and
timber. In 1839 a ship belonging to New Zealand Company arrived with officials who
were to select a site for the company’s first settlement. The site chosen, at the mouth of
the Hutt River, proved unsuitable, and a move was made to Lambton Harbour on the
west shore. The settlement was named in 1840 in recognition of the aid given the
company by the I*' Duke of Wellington. In 1865 the seat of the central government was
transferred there from Auckland. The city is part of the Wellington local government
region. The city's international airport is also the focal point of the country's internal

aviation network.

(Source: The New Encyclopedia. Britannica, 1994, 15" edition. Volume 12, page 572)

Questions : Write down the answers in English or Thai and explain how

you got the answers.
I.What is the location of Wellington?



2.Accord ing to the passage, what had happened to Wellington between 1826-1865?

................................................................................................
................................................................................................
................................................................................................

................................................................................................
................................................................................................

....................................................................................

................................................................................................
................................................................................................
...............................................................................................

....................................................................................

4.What is the meaning of extreme south of the North Island in line 2?

....................................................................................

................................................................................................
................................................................................................
................................................................................................

....................................................................................
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5.What is the meaning of the focal point in line 12?

6.Whatis the meaning of the underlined part of the word international?

7.What does the word landlocked in line 3 mean?
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8. T he word that in line 3 refers to.....

9T he word there in line 1] refers to.....



Explain in Thai:_Write down in Thai what you think this sentence means.

What difficulties do you have with understanding it? Why?

The site chosen, at the mouth of the Hutt River. proved unsuitable, and a move was made

to Lambton Harbour on the west shore.



Reading Comprehension Task 2

|| Directions

1. There arc two parts in this task and each part consists of one text.
2. You will read the texts. Each one is followed by a number of

open-ended questions about it. You are to write down the answers

and explain how you get the answers.

3. At the end of each part you are to write down the difficulties you |

get from the providing sentence.
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Part 1

Prime Minister Thaksin Shinawatra has completed his trips to Laos. Cambodia
and Burma, which have taken place over the past 10 days, interrupted by his
Constitution Court appearance, of course. Despite his previous, in fact rather limited,
experience as a foreign minister, the trips must have offered him some salutary lessons in
diplomacy. especially that procedures cannot be rushed or, if he had so wanted. achieved
in a crisp, decisive CEO style. Quick results can never be achieved given this region’s
delicate brand of politics. Nevertheless. the trips were not in vain.

Thaksin's sojourn to Laos and Cambodia have strengthened bilateral ties that
have had a rough time of late. Nothing, of course, can mend broken fences and restore
relations like a high-level visit, especially when it involves a new leader who is anxious
to build up his regional stature and show he is progressive and open-minded. Laos offers
the perfect example for this: having the Thai leader pay a visit is an “insurance policy™
showing that this landlocked neighbour will not be bullied, and that cooperation,
especially in the cconomic field and the hydroelectricity industry, is very necessary.
Laos" leaders know full well that a new Thai leader wants to gain quick kudos by visiting

them and getting involved in a little chummy ram-wong ( traditional Thai dance).

{Source: The Nation: Thursday, June 21. 2001, p.4A)

Questions : Write down the answers in English or Thai and explain how

you got the answers.
I.Accor ding to the passage. why did Prime Minister Thaksin Shinawatra make trips

to Laos and Cambaodia?
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How did you get the answer? (In Thai)

3.What is the meaning of mend broken fences in line 9?

4. What is the meaning of open-minded in line 11?
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How did you get the answer? {In Thai)

5.What is the meaning of in a crisp in linc 67

6.What is  the meaning of the underlined part of the word hydroelectricity in line
14?

7.In  what two areas would Laos like to cooperate with Thailand?

303



How did you get the answer? (In Thai)
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How did you get the answer? (In Thai)

Explain in Thai:_Write down in Thai what you think this sentence means.

Wk at difficulties do you have with understanding it? Why?

Nothing. of course, can mend broken fences and restore relations like a high-level
visit, especially when it involves a new leader who is anxious to build up his regional

stature and show he is progressive and open-minded.
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Part 2

The polls once again showed that the lranian voters prefer reform to anything.
The overwhelming turnout and the weight of the votes cast yesterday for the second term
of President Mohammad Khatami serves as a good lesson to outsiders who think that Iran
cannot sustain its economic-reform programme and political openness under the current
Islamic system. Khatami has done quitc a remarkable job over the past four years
considering that the country is controlled by hard-line clerics.

He should have done more to protect civil liberty. but then again. in doing so he
could have lost his entire reform platform altogether.

Some would say that he is not the real mover and shaker in Iran as he is “minute™
in comparison with the big powers who control the sccurity forces and the courts.

But the next four years will be crucial if Iran is to emerge as a catalyst in Middle
East development.

Iran is still dreaded by the US as a country that gives assistance to alleged
terrorist groups in the Middle East. Such a label needs to be dealt with immediately as it
impacts upon international attitudes and practices toward Iran.

Mcanwhile there has been talk of an Islamic Democracy in response to the
clectoral process in Iran.

This impression could get stronger if Khatami makes use of the popular mandate

of this election to push through his economic-reform package for job-creation.

(Source: The Nation: Sunday. June 10. 2001. p.6A)

Questions : Write down the answers in English or Thai and explain how

you got the answers.

I.What does  this text mainly discuss?
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How did you get the answer? (In Thai)

2.What should Khatami do to show his ability to govern Iran in his second term as

President?

3.Accor ding to the passage. why was Khatami voted to be a president of Iran
again?

4.What is the meaning of mover and shaker in linc 9?
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How did you get the answer? (In Thai)

5.What is the meaning of catalyst in linc 11?

7.What does the word minute in linc 9 mean?
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How did you get the answer? (In Thai)
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How did you get the answer? (In Thai)

Explain in Thai:_Write down in Thai what you think this sentence means.

What diiticulties do you have with understanding it? Why?

This impression could get stronger if Khatami makes use of the popular mandate

of this election to push through his economic-reform package for job-creation.
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Reading Comprehension Task 3

| Directions

. There are two parts in this task and cach part consists of two
texts.

. You will read the texts. Each one is followed by a number of
open-cnded questions about it. You are to writec down the
answers and explain how you get the answers.

. At the end of each part you are to write down the difliculties you

get from the providing sentence.
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Part 1

This is a short extract from the autobingraphy of a rural Thai teacher. The writer tells us

about her memories of school when she was seven years old. (In Thai for students)

It was fun to walk with friends to school in the morning: to kick sand all along the
way:; to hang on the rear of the ox-cart which was going on the way to school and laugh
happily. that we did not have to walk; to look for wild fruits beside the path: to wade in
cvery water pool in the low places in the rainy season; to sing the national anthem at the
top of one's voice; to read the letters out loud together in class; to play in the break (there
were many new games of sport now which both girls and boys could play together), and
to hurry home hungrily when school was over.

And it was misery to be punished by the teacher now and then because our hair,
nails fingers, hands were not clean; because we could not remember some of the letters
that the teacher told us to memorise by heart; because we came to school too late when
we had looked for the wild fruits too far out of the way and forgotten to notice the

sunlight, and because we had fought with each other.

(Source: Little Things by Prajuab Thirabutana, 1971, p. 31)

Questions : Write down the answers in English or Thai and explain how

you got the answers.
I.Accor ding to the passage. what were the happy memories of the writer together

with her friends?



2.Why did the teacher punish the writer and her friends?

3.What is the meaning of now and then in linc 8?

4.What is the meaning of to memorise by heart in line 10?
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5.What does the word rear in line 2 mean?

6.What does the verb 10 wade in line 3 mean?

314



8. What docs the word misery in line 8 mean?
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Explain in Thai:_Write down in Thai what you think this sentence means.

What difficultics do you have with understanding it? Why?

And it was misery to be punished by the teacher now and then because our hair,
nails fingers. hands were not clean; because we could not remember some of the
letters that the teacher told us to memorise by heart; because we came to school
too late when we had looked for the wild fruits too far out of the way and

forgotten to notice the sunlight, and because we had fought with each other.
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Part 2

This is a short extract from the autobiography of an American woman, who did not know
any language until she was seven. She was blind and deaf. Here she writes about her first

mieeting with her teacher. (In Thai for students)

| felt approaching footsteps. | stretched out my hand as | supposed to my mother.
Some one took it and | was caught up and held close in the arms of her who had come to

reveal all things to me. and. more than all things else, to love me.

The morning after my teacher came she led me into her room and gave me a doll.
When | had played with it a little while, Miss Sullivan slowly spelled into my hand the
word “d-o-I-1."" I was at once interested in this finger play and tried to imitate it. When |
finally succeeded in making the letters correctly, | was flushed with childish pleasure and
pride. Running downstairs to my mother | held up my hand and made the letters for dolls.
I did not know that | was spelling a word or even that word existed: | was simply making
my fingers go in monkey-like imitation. In the days that followed I learned to spell in this
uncomprehending way a great many words, among them pin, hat, cup and a few words
like sit. stand and walk. But my teacher had been with me sceveral weeks before |

understood that everything has a name

(Source: The story of my life, Helen Keller, 1961)

Questions : Write down the answers in English or Thai and explain how

you got the answers.
l.Accord ing to the passage, what happened between the writer and her teacher?

317



How did you get the answer? (In Thai)

2.How did the writer start learning to write?

3.What is the meaning of to be flushed with childish pleasure and pride in line 7-
8?

4.What is the meaning of monkey-like imitation in line 107
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How did you get the answer? (In Thai)

5.What does the  verb stretched out in line | mean?

6.What does the  verb to reveal in line 3 mean?

7.What does the  verb to imitate in line 6 mean?
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How did you get the answer? (In Thai)

9T he word it inline 6 refersto .....
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How did you get the answer? (In Thai)

Explain in Thai:_Write down in Thai what you think this sentence means.

What difficulties do you have with understanding it? Why?

Some one took it and I was caught up and held close in the arms of her who had

come to reveal all things to me. and, more than all things clse. to love me.
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Appendix B

A Questionnaire

There are two parts of this questionnaire.
Part A: Short answer questions.
Part B: Opinion-based questions.

Part A: Please check the one best response in |7 of items 1. 2, 3, 5 and 6 and check all
that apply of items 4 and 7.

I.Whatdid you do at the beginning of each reading task?
~ | read the questions.
I read the whole text.
"""l read a sentence or two and then a question.
I read the questions and underlined unknown words.

2.How much do you think the Thai language helps your comprehension of English
reading
Very much
" Somewhat
A little
Not at all

3.Doy ou usc translation while reading English?
" Yes. all the time.
* " Yes, usually.
" Yes. seldom.
" No. never.

4.Whendo y ou use translation? Check all that apply .
"~ With finding main ideas
" With finding details
" With word meaning
" With sentence meaning
. With idioms
" With grammatical structure

5.When v ou think in Thai while reading. where does Thai help you most?
With the meaning of .....
~words
.. phrases
, sentences
_main idcas
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6.How often  do you think in Thai while reading?
All the time
Usually
Sometimes
Seldom
Never

7.What ty pe of textis casy to understand? Check all that applv.
From encyclopedia
From newspapers
From autobiographical books
Frem novels
From text books
From magazines
From internet

Part B: Write a few lines in Thai to give your opinion about these questions.
I.When v ou use Thai to help you with reading in English. how do you feel?

2.1f you had to think only in English and could not use Thai while you read. how
would you feel?

3.Do you think you should try to think in English more while you read? Why? Why
not?

4.Do you feel any different when you read a text which deals with Thailand
compared with one about another country?
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Schedule for Gathering Data
Week |

First

Week

l

Day

Students

Saturday First

Sunday

Group

Second

Group

Third
Group

FFourth

Group

Appendix C

Time
08.00 -
09.00 am
09.00 -
10.00 am
10.10 -
11.10 am
11.10 am -
12.10 pm
13.00 -
14.00 pm
14.00 -
15.00 pm
15.10 -
16.10 pm
16.10 -
17.10 pm
08.00 -
09.00 am
09.00 -
10.00 am
10.10 -
11.10 am
11.10 am -
12.10 pm
13.00 -
14.00 pm
14.00 -
15.00 pm

Activities
- Reading comprehension task |,
transactional texts. text I, Bangkok

- Retrospective interview

- Rcading comprchension task 1,
transactional texts, text 2. Wellington

- Retrospective interview

- Reading comprchension task |I.
transactional texts. text 1, Bangkok

- Retrospective interview

- Reading comprehension task |1,

transactional texts. text 2. Wellington

| - Retrospective interview

- Readirg comprehension task |,
transactional texts. text I, Bangkok

- Retrospective interview

- Reading comprchension task |,
transactional texts. text 2, Wellington

- Retrospective interview
- Reading comprehension task 1,

transactional texts, text |, Bangkok

- Retrospective interview
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Second

Week

Saturday

Sunday

First

Group

Second

Group

Third
Group

Fourth

Group

15.10 -

- Reading comprchension task 1.

16.10 pm transactional texts. text 2, Wellington
16.10 - - Retrospective interview

17.10 pm

08.00 - - Reading comprehension task 2.
09.00 am cditorial texts, text I, Thai politics
09.00 - - Retrospective interview

10.00 am

10.10 - - Reading comprchension task 2.
I11.10 am cditorial texts, text 2, Iranian politics
I1.10 am - - Retrospective interview

12.10 pm

13.00 - - Reading comprchension task 2.
14.00 pm cditorial texts, text l. Thai politics
14.00 - - Retrospective interview

15.00 pm

15.10 - - Reading comprehension task 2,
16.10 pm ceditorial texts, text 2, Iranian politics
16.10 - - Retrospective interview

17.10 pm

08.00 ~ - Reading comprehension task 2,
09.00 am cditorial texts, text I, Thai politics
09.00 - - Retrospective interview

10.00 am

10.10 - - Recading comprehension task 2,
I1.10 am cditorial texts. text 2, Iranian politics
I1.10 am - - Retrospective interview

12.10 pm

13.00 - - Reading comprehension task 2.
14.00 pm cditorial texts, text 1. Thai politics
14.00 - - Retrospective interview

15.00 pm

325



Third
Week

Saturday

Sunday

First

Group

Second

Group

Third
Group

15.10 -

- Reading comprchension task 2.

16.10 pm cditorial texts, text 2, [ranian politics

16.10 - - Retrospective interview

17.10 pm

08.00 - - Reading comprehension task 3.

09.00 am experiential texts, text |, Thai
narrative

09.00 - - Retrospective interview

10.00 am

10.10 - - Recading comprehension task 3.

11.10 am experiential texts, text 2, American
narrative

11.10 am - - Retrospective interview

12.10 pm

13.00 - - Recading comprehension task 3.

14.00 pm experiential  texts, text 1, Thai
narrative

14.00 - - Retrospective interview

15.00 pm

15.10 - - Reading comprehension task 3,

16.10 pm experiential texts, text 2. American
narrative

16.10 - - Retrospective interview

17.10 pm

08.00 - - Reading comprehension task 3,

09.00 am experiential texts, text I, Thai
narrative

09.00 - - Retrospective interview

10.00 am

10.10 - - Reading comprehension task 3.

11.10 am experiential texts, text 2, American

narrative
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I1.10 am - - Retrospective interview

12.10 pm
Fourth 13.00 - - Reading comprehension task 3,
Group 14.00 pm experiential texts. text 1. Thai
narrative
14.00 - - Retrospective interview
15.00 pm
15.10 - - Recading comprehension task 3.
16.10 pm experiential texts. text 2, American
narrative
16.10 - - Retrospective interview
17.10 pm
Fourth  Saturday All 10.00 - - Questionnaire
| Week Groups 11.00 am

327



Task _ Text ___:

Appendix D
A table for analysing data

Student No

No

Question
Type

Mark

Why use Thai? What for? Answer problems
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Appendix E

A Sample of Transcription from an interview

Task 1: Thai Transactional Text
Part 1 Text 1: Bangkok
Student No. S20T

Question

Content
I: What was this text about?
S: It was about Bangkok. It started with its background and it became a
commercial centre.
I: Have you known about Bangkok?
S: A little bit. I've known that it is a commercial and monetary centre but
I haven't known the background of the city.

I: *How did Bangkok become Krung Thep Mahanakorn or Bangkok
Metropolitan City?”
S: 1 didn’t know the meaning of the phrase Metropolitan City.
: Have you known about the background of Bangkok establishment?
S: No. never.
How did you get the answer?
: | read from the text.
Did you translate it into Thai?
: Yes, | did.
Why did you translate it into Thai?
¢ For my understanding. | also rearranged the sentences in Thai for my
understanding,.
I: Did Thai help you retrieve idecas?
S: Yes.
I: How?
S: For understanding the sentences. | also rearranged sentences in Thai
for myself to understand them better.
I: Did Thai help you formulate ideas?
S: Yes.
I: lHow?
S: Thai is my first language and | have understood Thai for a long time. |
understand Thai better than English so | translated from English into
Thai. Then | rearranged the sentences and the answer as well.
I: Did Thai help you understand English found in the sentences?
S: Yes.
I: How?
S: 1 took Thai words which I've never seen in English to join in English
sentences. Therefore, It helped me understand the sentences in the text
better.
I: How did you take Thai words to join to English sentences?

S: For example, | put the words "1™ and “nu™ which are Thai words into

wTunswnT

the English sentences. These Thai words were used to join the sentences
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for my understanding of English sentences.

I: Let's see the structure of the sentences for your answer. Was it same or
different from Thai structure?

S: It was different. Thai sentence was shorter than these sentences. There
was some different punctuation used in these sentences.

I: What were they?

S: They were commas.

I: Were they commas?

S: Yes. it made a trouble when [ tried to comprehend the text.

I: How?

S: It was difficult to know how to join clauses together when | read the
text.

I: Did Thai structure help you answer this question?

S: Yes.

I: How?

S: After translating and rearranging the sentences into Thai. | could
understand the text because | knew Thai better than English.

I: *Why is Bangkok the commercial centre of the city?”

Have you had previous knowledge about this?

S: Yes a little bit. I've known that Bangkok is the centre of commerce.
Most goods are produced in Bangkok. Most people buy goods from
Bangkok and scll them in other provinces.

I: Did this previous knowledge help you understand the text?

S: Yes. it did.

I: How?

S: It helped me understand the sentence casily though [ didn’t know the
mecaning of some words. | translated some words and could guess the
meaning of some words from my previous know ledge.

I: llow did you get the answer?

S: I read from the paragraph and answered. | didn’t translate it into That.
I: Why didn’t you translate it into Thai?

S: Because | knew the meaning of vocabulary in the sentence. | read the
:nglish text and understood it so | didn’t translate it.

I: Was it casy or difticult to understand?

S: Itwas easy so I didn't translate it.

I: Did Thai help you retrieve ideas?

S: Yes, some.

I: [ow??

S: When | read the question which [ had known the vocabulary, 1 thought
in Thai and looked at the paragriaph ‘
12 Did That help you formulate ideas for this question” :
8 Yes

I: How”

S: Hooked 2t the watence which asked for the reason so | could answer
it

I: D1d Thai help you understand English found in the text?

S: Yes,

Iz How?

[O¥]
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S: It helped me understand the sentence for the answer.

I: Was the structure the same or different from Thai structure?

S: It was the same as Thai structure with subject, verb and object. The
sentence was not complicated.

I: Did Thai structure help you answer this question?

S: Yes.

I: How?

S: Both Thai and English structures were the same with subject. verb and
object. I compared the English sentence with the Thai sentence and they
were similar so | could understand the text.

I: *Where is Bangkok?”

S: *“Bangkok is located on the Choa Phraya River. about 25 miles from
the Gulf of Thailand.™

I: Have you had the previous knowledge about this?

S: No, | haven't.

I: lHave you known that it is located on the Choa Phraya River?

S: Yes. | have but | didn"t know how far it is from the Choa Phraya
River.

I: Did your previous knowledge about this help you understand the text?
S: Yes.

I: How?

S: I didn’t know the meanings of every word in the text but | could guess
them from my previous knowledge about it. | could understand the text
because of my previous knowledge although | didn’t know the meaning
of some words.

I: How did you get the answer?

S: There was the answer in the text and | noticed at the word “located™.
There were the details of the location of Bangkok in paragraph 2.

I: Did you think in Thai?

S: Yes.

I: Why?

S: I thought in Thai for understanding the text and for answering
correctly. If 1 didn't

think in Thai. | was not sure about the answer.

I: Why weren't you sure about your answer?

S: Because There were some words in the paragraph that | didn't know
the meaning. Therefore. | thought it should be this answer.

I: Did Thai help you retrieve idcas?

S: Yes.

1o How?

S: It helped me think quickly and uscd less time.

I: llow did it help you retrieve idcas”’

S: It helped me understand the text by thinking in Thai and could find the
answer quickly.

I: Did Thai help you formulate ideas”

S: Yes.

I: How?

S: There was a comma but | didn’t know what the comma modificed.
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When | thought in Thai. [ also rearranged the sentence by using Thai
words to join to the sentence. | didn’t need to translate word by word
from English words.

I: Did Thai help you understand English found in the sentence?

S: Yes.

I: How?

S: From the text, there were many words that | could change into Thai for
understanding. | could more interpret from the English sentence by
translating thesc words.

I: Was the structure the same or different from Thai structure?

S: It was different not much.

I: How?

S: There were tenses with infinitive, past tense and past participle but not
in Thai.

I: Did Thai structure help you answer this question?

S: Yes.

I: How?

S: English sentences were more complicated than Thai sentences so it
made me confuse. | could understand casily by thinking in Thai than in
English.

I: “What is the meaning of the original city in linc 577

S: I didn"t know the meaning so | guessed that it was a simple city or a
small city. It wasnt the capital city or the important city as nowadays.

I: Why did you guess like this?

S: | looked at its context.

I: Did you think in Thai?

S: | translated it into Thai. | started with translating the word c¢izy and
then added an adverb or an adjective to the word city but | could not get
the answer. Therefore. | thought in Thai in order to guess the meaning
casily because | didn"t know the meaning of this phrase.

I: Did Thai help you understand English found in the text?

S: Yes.

I: How?

S: It helped much. especially: with the unknown vocabulary or the words
which | could not remember the meaning because | seldom used them. It
helped me because when | read the text | also translated the sentence into
Thai. [ thought that which words should be substituted to Thai words that
| had already translated.

I: Was the structure same or different from Thai structure?

S: It was different.

I: tlow?

S: The modifier or an adjective was before a noun as in the original city
but in Thai the noun ciry should be before an adjective original.

I: Did Thai structure help you answer this question?

S: Yes?

I: How?

S: I translated it by using Thai structure. | translated the complexity of
English sentence by using Thai form. It was casily to understand.

(V]
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I: *What is the meaning of the unified city in line 677
» S: I answered this question in Thai. It meant that the city was cstablished
to be the capital city officially. I didn’t know the meaning of the word
unified. | tried to guess it but | couldn’t solve it.
I: Where did you guess from?
S: 1 guessed from the prefix wni combined with the word c¢ity and guessed
from the context.
I: How did you get the answer?
S: I read the context shown in the paragraph.
I: Did you think in Thai?
S: Yes. I did.
I: Why did you think in Thai?
S: Because I didn’t know the meaning of the word unified so | tried to
translate the sentence into Thai and then tried to think that which word
should be the word unified in Thai.
I: Did you translated the surrounding words first?
S: Yes. 1 did. Then [ tried to translate the meaning of the word unified.
I: Did Thai help you retrieve idcas?
S: Yes.
I: How?
S: It helped me understand the sentence even though I didn’t know the
meaning of some words.
I: Did Thai help you formulate idcas?
S: Yes.
I: How?
S: When | used Thai structure. | could formulate my ideas better. It
helped me understand the text better than using English structure that |
was not accustomed to.
I: Was the structure same or different from Thai structure?
S: It was different because of the modifier.
I: What?
S: Word order in Thai was different from in English. When | translated
the phrase unified city into Thai. | had to started with the word ciry and
followed by the word unified.
I: Did Thai help you understand the English phrasc shown in The text?
S: Yes.
I: How?
S: It helped me formulate ideas casily and | could write in English pattern
better by translating into Thai first and wrote in English later.

I: “What is the meaning of other outlyving areas in line 77

S: lanswere.! in English. It was the areas which were the single city
province. It meant that it was a single city that would hecome a big city.
I: Why did you translate like this?

S: | couldn’t think it out.

I: Why did you translate it into Thai?

S: For my understanding.

I: Did you try to interpret it?

S: Yes, | thought in two ways. The other meaning was the city which was
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Sfree from being a colony.
I: Why did you think like this?
S: Because | couldn’t solve it.
I: Did Thai help you retrieve ideas”
S: Yes.
I: tlow?
S: It made me understand the English text better than | didnt translate it
into Thai.
I: Did Thai help you formulate idcas?
S: Yes.
I: How?
S: I could write it in different styles from rearranging it into Thai before
writing in English.
I: Did Thai help you understand English found in the text?
S: Yes.
I: llow?
S: It helped my ideas.....I translated it into Thai by using simple words
and a simple sentence. It was shorter than the English sentence.
I: Was the structure same or different from Thai structure?
S: It was different.
I: What were the differences?
S: A comma was uscd to join clauses and there was past participle in
. English. —£d was added to a verb in English for past participle but there
" wasn't past participle in Thai?
I: Did Thai structure help you answer this question?
S: Yes.
I: How?
S: [ rearranged it into Thai and then translated it into English from Thai
structure again. When | changed the Thai sentence to be the English
sentence [ used verbs. .. .tenses. it was more complicated.

I: “What does the word handles in line 8 mean?”

S: It might be a shop....a branch of a shop.

I: Why did you think it was a branch of a shop?

S: I looked at the context around which handles. | translated the
surrounding words first and then tried to think about the meaning of the
unknown word. [ didn’t know the meaning of this word.

I: Why did you think in Thai?

S: It made me understand the word casily although [ didn't know the
mcaning of that word.

I: Was it good for thinking if you translated into Thai?

S: Yes.

I: Did Thai help you retrieve idcas?

S: Yes.

I: llow?

S: I rearranged sentences in simple Thai pattern. 1t was casier to answer
in Thai than the sentences which did not translate into Thai.

I: Did Thai help you formulate ideas?

| S: It was casicr to write and to understand sentences by thinking in Thai.
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I: Did Thai help you understand English found in the text?

S: Yes.

S: As | told you that | translated from the surrounding words or context
and then found out the meaning of the missing word.

I: Was the structure same or different from Thai structure?

S: It was different. Adverb and —s were added into the sentence so it was
difficult to understand the sentence. It was more difficult than in Thai.

I: "What does the word houses in line 12 mean?”

S: | thought that it was Bangkok.

I: Why did you think that it was Bangkok?

S: Because | looked at the phrase Bangkok houses and other words in a
sentence. Therefore. | thought that houses meant Bangkok which was as
houscs.

I: Let’s see this sentence again. Is it a noun or a verb?

S: I think itis a verb.

I: You told me it was a noun.

S: It was not clear.

I: Why did you think it was noun?

S: The word houses was usually used as a noun.

I: Therefore, you thought that it was a noun.

S: Yes. I didn’t notice it.

I: Did you translate before answering?

S: Yes.

I: Why?

S: Because I didn’t understand it so | thought it was a compound word as
Bangkok houses.

I: Did Thai help you retrieve idcas?

S: Yes.

I: llow?

S: Because | thought it was a compound word so | translated by starting
from the word houses and then the word Bangkok as word order in Thai.
I: What did vou think the phrase Bangkok howuses mean?

S: It might be a construction.

I: Did Thai help you formulate ideas?

S: Yes.

I: llow?

S: It made a long sentence shorter and casier to understand.

I: Did Thai help you understand English found in the text?

S: Yes.

I: How?

S: I began translating first and then tried to understand it?

I: Was the structure same or different from Thai structure?

S: It was much different.

I: How?

S: There was a word that you casily misunderstood and | translated this
word to be a known word. I translated it from my own understanding but
I didn"t notice what part of speech was.
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I: *The word it in linc 2 refers to....”

What was your answer?

S: I thought it was Bangkok.

I: Why did you think it was Bangkok?

S: I looked at the following words in the sentence; it is Thailand s
cultural and commercial centre. From these words. the answer should be
Bangkok.

I: Did you translate it into Thai?

S: Yes, | did.

¥: Why?

S: For understanding.

I: Did Thai help vou retrieve ideas?

S: Yes, it did.

I: How did it help you?

S: It helped me think quickly.

I: Did Thai help you formulate ideas?

S: Yes.

I: How?

S: Translating by using Thai structure was casier to understand than
translating by using English structure.

I: Did Thai help you understand English found in the text?

S: Yes.

I: It helped me understand the text. Using pronouns in English was quite
difficult. When [ translated the sentence into Thai. [ substitute a pronoun
by the other word.

S: Was the structure same or different from Thai structure?

I: It was different with modifiers.

S: FFor examples...

I: In Thai. an adjective cultural should be afier a noun centre.

I: ~The word which in line 9 refers to...”

S: The city economy.

I: Why do you think that it referred to the city economy”?

S: I looked at its context. The previous clause was the city's economy is
centred on its port so | noticed from the country’s exports and imports, It
should refer to the city cconomy.

I: Did you notice from the following phrase but not from the previous
clause?

S: Yes. I noticed both.

I: Did you translate into Thai?

S: Yes.

I: Why?

S: Because there was a relative pronoun which was different from in Thai
but I tried to rearrange it to be Thai pattern to make me understand it. [f |
thought in English, I would be confused because of a comma which was
uscd to join English clauses together.

I: Did the comma make you confused?

S: Yes.

I: Did Thai help you retrieve ideas?
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S: Yes. 1

I: How?

S: When | translated a long sentence with a comma. | didn’t think about

the comma so | could understand it easily.

I: Did Thai help you formulate ideas?

S: Yes.

I: How?

S: When I read a complicate phrase as on its port in English, 1 put the

words into a sentence as word order in Thai. Therefore. | could

understand them better. | translated it by using Thai patterns but didn’t

translate it by using English patterns because it was difficult to

understand.

I: Did Thai help you understand English found in the text?

S: Yes.

I: How?

S: It made me understand the text better than thinking in English. |

understood the sentence which did not have joining words as in English.

I: Was the structure same or different from Thai structure?

S: Different.

I: How?

S: In Thai. we didn't usc many commas or confused modifiers such as a/f
i or of.

I: Did Thai structure help you answer this question?

S: Yes.

I: How?

S: When | translated using Thai structure. it was casy to understand.

Some words in English had several meanings such as of.

Explain “The city’s economy is centered on its port. which handles necarly all of
in Thai country’s exports and imports, and on its commerce and industry.”
;' I: Please tell me the meaning of this sentence in Thai.
I S: It’s a centre of economy and a centre of other provinces. It's a city for
' imports and exports and also a monetary and industrial city.
! I: What difTiculties did you have with understanding?
’ S: Commas and unknown words were difficultics that | had with
understanding. | knew some words but [ could not translate it accurately.
I: What are they?
S: For example, the word handles.
I: What about the sentence?
S: There was a conjunction and which was joined many clauses. The
inflection of verb forms was also the difficulty.
I: Tenses.
S: It was changed as past tense or past participle in a sentence.
I: Why was it your problen;:’
S: Because the inflection: ! verbs or 1enses in Thai is not complicated as

J in English.

Extra | I: llow often did you thiek in Thai whike reading?
_Questions | S: Usually.
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| I: What problems with understanding the text did you think in Thai?
S: I thought in Thai when [ met the problems with unknown words and
grammar. Tenses or the inflection of verbs were also the problems for
comprchending the text.

I: When did you think only in English not in Thai?

S: Sometimes.

I: When?

S: When I"ve already had previous knowledge about the text. | didn't
translate it.

I: We've finished the interview. Thank you.

338



Appendix F

Consent Forms

Student Consent Form (1)

English reading comprehension of Thai undergraduates:
L1/L2 usage, texts, strategies and problems

Rapeeporn Sroinam
Faculty of Community Services, Education and Social Sciences

Edith Cowan University

The purpose of this study is to investigate the role of the Thai language in English
reading comprehension. The second year teacher trainee students majoring in Lnglish at
the faculty of Education. Rajabhat Institute Udon Thani have special needs for a study of
recading. You will do a rcading comprehension task. be interviewed. and answer a
questionnaire. You will be asked to be tape recorded while cngaging in the interview.
You will be able to sce your results for the reading comprehension task. However,
nobody will be able to sce any other person’s scores. The results of the study will not

aftect your final grade for the course.

The investigator is currently a doctoral candidate at Edith Cowan University in Australia.
Therefore. consent for collecting data by participants is required for conducting of ethical

rescarch involving human subjects.

Participation in this study could be uscful to many future students as well as vourself.
You will take part in this study on threc weekends, both Saturday and Sunday, during the
period 18" January — 2™ February 2003 at the room # 720 and on cach occasion the time

involved is approximately two hours.

Participation in this study is completely voluntary. If you wish to withdraw from the
study at any time or decline to answer any question, your right to do so will be respected.
Your answers in this study will be kept confidential and the tapes will be erased once the
interviews have been transcribed. You will not be identifiable and your name will not be

used in any reports of the research.

339



Any questions concerning the study can be directed to Rapeeporn Sroinam on 042-
211040 Extension 410 (office) or 042-327708 (home). or the Dean of Faculty of

Humanities and Social Sciences

Assistant Professor Suraphong Leauthongchack
Faculty of [ lumanities and Social Sciences
Rajabhat Institute Udon Thani

64 Taharn Road, Muang,

Udon Thani 41000

Telephone 042 211040 Ext. 401

I have read the information above and any questions | have asked have been answered to

my satisfaction.

| agree to participate in this activity. realizing | may withdraw at any time.

I agree that the rescarch data gathered for this study may be published provided [ am not

identifiable.

| understand that | will be interviewed and the interview will be audio recorded. | also

understand that the recording will be erased once the interview is transcribed.

Participant. ..o Date ..o

Print NamC. .o e

INVESLIBALOT. ...t Date....ooovviii

Print NamMeC. ..o,



Student Consent Form (2)

English reading comprehension of Thai undergraduates:
L1/L2 usage, texts, strategies and problems

Rapeeporn Sroinam
Faculty of Community Services. Education and Social Sciences

Edith Cowan University

The purpose of this study is to investigate the role of the Thai language in English
reading comprehension. The second year teacher traince students majoring in English at
the faculty of Education. Rajabhat Institute Sakon Nakhon have been selected for a pilot
study. You will do a rcading comprchension task. be interviewed, and answer a
questionnaire. You will be asked to be tape recorded while engaging in the interview.
You will be able to sce your results for the reading comprehension task. However,
nobody will be able to see any other person's scores. The results of the study aill not

affect your final grade for the course.

The investigator is currently a doctoral candidate at Edith Cowan University in Australia.
Therefore. consent for collecting data by participants is required for conducting of ethical

research involving human subjects.

Participation in this study could be useful to many future students as well as yourself.
You will take part in this study for about four hours on Saturday 21> 2002 from 10.00-

12.00 am and 13.00-15.00 pm at the language center.

Participation in this study is completely voluntary. If you wish to withdraw from the
study at any time or decline to answer any question. your right to do so will be respected.
Your answers in this study will be kept confidential and the tapes will be erased once the
interviews have been transcribed. You will not be identifiable and your name will not be

used in any reports of the rescarch.
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Any questions concerning the study can be directed to Rapeeporn Sroinam on 042-
211040 Extension 410 (office) or 042-327708 (home). or the Dean of Faculty of

Humanities and Social Sciences

Assistant Professor Suraphong Leauthongchack

Faculty of Humanities and Social Sciences

Rajabhat Institute Udon Thani
64 Taharn Road. Muang,

Udon Thani 41000

Telephone 042 211040 Ext. 401

I have read the information above and any questions | have asked have been answered to

my satisfaction.

I agree to participate in this activity. realizing | may withdraw at any time.

I agree that the research data gathered for this study may be published provided I am not

identifiable.

| understand that | will be interviewed and the interview will be audio recorded. | also

undcrstand that the recording will be erased once the interview is transcribed.

Participant......................... e Date ..o

Print NamiC. ...t e e

INVESHIBAlON. ..ottt Date.....oooooiiii

Print Name. .



A letter to the president (1)

Edith Cowan University
15 December 2002

Assistant Professor Charoon Thawornchak
President

Rajabhat Institute Udon Thani

Udon Thani. Thailand 41009

Dear President,

Seeking permission to conduct a research study

Further to the acceptance by Edith Cowan University of my research proposal entitled
“English reading comprehension of Thai undergraduates: L1/L2 usage, texts,
strategies and problems”, | would like to ask for your permission to carry out research
with the second year students majoring in English, the Faculty of Education, Rajabhat
Instituie Udon Thani. These students will take part in this study on three weckends, both

Saturday and Sunday. during 18" January 2003 - A February 2003 at the room # 720.

This study aims to investigate the role of the Thai language in English reading
comprehension. The students who will participate in this study will complete reading
comprchension tasks, engage in an intervicw, and answer a questionnaire. The results of
this study will lead to improvement in the methodology of teaching and [earning English
rcading comprehension as well as the construction of new materials for English reading

courses.
Your approval and support would be highly appreciated.
Sincerely yours,

Rapeeporn Sroinam
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Any questions concerning the study can be directed to Rapeeporn Sromam on 042-
211040 Extension 410 (ofTice) or 042-327708 (home). my principal supervisor, Dr
Margaret Bowering. School of language and Literuture. Edith Cowan University.
telephone +61 8 9370 6206. facsimile +61 8 9370 6044, or the Dean of Faculty of
Humanities and Social Sciences

Assistant Professor Suraphong [.eauthongchack

Faculty of Humanities and Social Sciences

Rajabhat Institute Udon Thani

64 Taharn Road, Muang.

Udon Thani 41000

Telephone 042 211040 Ext. 401




The President Consent Form (1)

English reading comprehension of Thai undergraduates:
L1/L2 usage, texts, strategies and problems

Rapeeporn Sroinam
Faculty of Community Services, Education and Social Sciences

Edith Cowan University

The purpose of this study is to investigate the role of the Thai language in English
reading comprehension. The second year teacher trainee students majoring in English at
the faculty of Education, Rajabhat Institute Udon Thani have been sclected for the study.
They will do a reading comprehension task, be interviewed, and answer a questionnaire.
They will be asked to be tape recorded while engaging in the interview. They will be able
to sce their results for the reading comprehension task. However, nobody will be able to
sce any other person’s scores. The results of the study will not affect their final grade for

the course.

The investigator is currently a doctoral candidate at Edith Cowan University in Australia.
Therefore, consent for collecting data by participants is required for conducting of ethical

rescarch involving human subjects.

Participation in this study could be useful to many future students. The results of this
study will lead to improvement in the methodology of teaching and learning English
reading comprehension as well as the construction of new materials for English reading

coursces.

The participants will take part in this study on three weckends. both Saturday and
Sunday. during 18" January - 2™ February 2003. with approximately two hours being

required of cach student.

Participation in this study is completely voluntary. If participants wish to withdraw from
the study at any time or decline to answer any question, they right to do so will be

respected. Their answers in this study will be kept confidential and the tapes will be



crased once the interviews have been transcribed. They will not be identifiable and their

names will not be used in any reports of the research.

Any questions concerning the study can be directed to Rapeeporn Sroinam on il
B [xtension 410 (office) or [ (home). or the Decan of Faculty of
Humanities and Social Sciences

Assistant Professor Suraphong Leauthongchack

Faculty of flumanities and Social Sciences

Rajabhat Institute Udon Thani
|

|
Telephone N -~ 40!

Having read the above information. | ... recognisc that |
have been informed of the purpose and conduct ot the research study. On the basis of this
infarmation. | allow the volunteer students to participate in the rescarch study being

undertaken by Rapeeporn Sroinam. Edith Cowan University.

SIENAIURC. . Date .

PNt N UM, e,

Investigator......oooi Date

Print Name. ...,
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A letter to the president (2)

L:dith Cowan University

15 December 2002

Assistant Professor Niphone Insin
President

Rajabhat Institute Sakon Nakhon
Sakon Nakhon, Thailand

Dear President.

Seeking permission to conduct a pilot study

Further to the acceptance 9y Edith Cowan University of my rescarch proposal entitled
“English rcading comprchension of Thai undergraduates: L1/L2 usage, texts,
strategies and problems™, | would like to ask for your permission to carry out a pilot
study with the second year students majoring in English. the Faculty of Education,
Rajabhat Institute Sakon Nakhon. These students will take part in this study on Saturday
21" December 2002 with approximately four hours being required from each student at

the language center.

This study aims to investigate the role of the Thai language in English reading
comprehension. The students who will participate in this study will complete a reading
comprehension task. engage in an interview. and answer a questionnaire. The results of
the <tudy will lead to improvement in the methodology of teaching and learning English
reading comprehension as well as the construction of new materials for English reading

COursces.

Y wr approval and support would be highly appreciated.

Sincerely vours.
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Rapeeporn Sroinam

Any questions concerning the study can be directed to Rapeeporn Sroinam on [l
B :xtension 410 (office) or [ > rrincipal supervisor. Dr
Margaret Bowering. School of language and Literature. Edith Cowan University,
telephone +61 8 9370 62006. facsimile +61 8 9370 6044, or the Dean of Faculty of
Humanities and Social Sciences

Assistant Professor Suraphong Leauthongchack

IFaculty of Humanities and Social Sciences

Rajabhat Institute Udon Thani
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The President Consent Form (2)

English reading comprehension of Thai undergraduates:
L1/L2 usage, texts, strategics and problems

Rapeceporn Sroinam
IFaculty of Community Services. Education and Social Sciences

t:dith Cowan University

The purpose of this study is to investigate the role of the Thai language in English
reading comprchension. The sccond year teacher traince students majoring in English at
the faculty of Education. Rajabhat Institute Sakon Nakhon have been selected for a pilot
study. They will do a reading comprchension task., be interviewed. and answer a
questionnaire. They will be asked to be tape recorded while engaging in the interview.
They will be able to sce their results for the reading comprehension task. [lowever,
nobody will be able to sce any other person’s scores. The results of the study will not

aftect their final grade for the course.

The investigator is currently a doctoral candidate at Edith Cowan University in Australia.
Therefore. consent for collecting data by participants is required for conducting of ethical

rescarch involving human subjects.

Participation in this study could be uscful to many future students. The results of the pilot
study will lead to improvement in the methodology of teaching and lcarning LEnglish
reading comprchension as well as the construction of new materials for English reading

courscs.

The participants will take part in this study on Saturday 21" December 2002 from 10.00-

12.00 am and 13.00-15.00 pm at the language center.
Participation in this study is completely voluntary. If participants wish to withdraw from

the study at any time or decline to answer any question. they right to do so will be

respected. Their answers in this study will be kept confidential and the tapes will be
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crased once the interviews have been transcribed. They will not be identifiable and their
names will not be used in any reports of the rescarch.
Any questions concerning the study can be directed to Rapeeporn Sroinam on il
I [xtcnsion 410 (office) or [ (homc). or the Dean of Faculty of
Humanities and Social Sciences

Assistant Professor Suraphong Lcauthongchack

IFaculty of Humanities and Social Sciences

Having read the above information. | ... recognisc that |
have been informed of the purposc and conduct of the rescarch study. On the basis of this
information. ! allow the volunteer students to participate in the rescarch study being

undertaken by Rapeeporn Sroinam. Edith Cowan University.

SIENAIURC. ..o Date ...

Print Name. ..o

INVeSHZatOr. ..o Date....ooooiiii

Print NameC. ..
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Researcher assistant invitation letter

Edith Cowan University
15 December 2002

Rescarcher Assistants

The English Programs
Rajabhat institute Udon Thani
Udon Thani. Thailand 41000

Decar Rescarcher Assistants

I am currently a doctoral candidate at Edith Cowan University in Australia. | have made
plans to do a rescarch study with second year teacher traince students majoring in
English at the faculty of Education, Rajabhat Institute Udon Thani. My rescarch title is
English reading comprehension of Thai undergraduates: L1/L2 usage, texts,

strategies and problems.

1 would like to invite you to be a rescarcher assistant for this study as it could be uscful to
many future students as well as yourself. You will be trained to be an interviewer for
retrospective interviews and transcribe data from cassettes after collecting data. You will
take part in conducting a pilot study at Rajabhat Institute Sakon Nakhon on Saturday 21"
December 2002 and the rescarch study on Saturday and Sunday of three weckends,

during 18" January - 2™ February 2003 at Rajabhat Institute Udon Thani.

I realise that the interviews and transcribing from cassettes in this study will occupy
some of your available time. but | would appreciate your help. If you would like to take
part in my study. pleasc fill out the student consent form.

Sincerely.
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Rapeeporn Sroinam

Researcher Assistant Consent Form

English reading comprehension of Thai undergraduates:
L1/L2 usage, texts, strategics and problems

Rapeceporn Sroinam
Faculty of Community Services. Education and Social Sciences

Edith Cowan University

The purpose of this study is to investigate the role of the Thai language in English
rcading comprchension. You are invited to be a rescarcher assistant for this study. You
will assist the rescarcher to collect data from reading comprehension tasks. the
interviews, and the questionnaire. You will conduct the interviews, tape record while
interviewing. and transcribe the information from the interviews. You will need to keep

the information from collecting data in this study confidential.

Participation in this study is completely voluntary. If you wish to withdraw from the
study at any time. your right to do so will be respected. Your name will not be used in

any reports of my rescarch.

Any questions concerning the study can be directed to Rapeeporn Sroinam on 042-
211040 Extension 410 (office) or | or thc Decan of Faculty of
I lumanitics and Social Sciences

Assistant Professor Suraphong l.cauthongchack

Faculty of Humanities and Social Sciences

Rajabhat Institute Udon Thani

Having read the above information. 1 ... recognise that |

have been informed of the purpose and conduct of the rescarch study. On the basis of this



information | am willing to be a researcher assistant in the research study being
undertaken by Rapeeporn Sroinam, Edith Cowan University. | understand that | will keep
the information from collecting data in this study confidential and the participants will

not be identifiable.

SIENAIUTC. ..o Date ..o
Print Name. ...

INVestigator. ..o Date.....oooveii
Print Name.. ..o
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Appendix G
A Letter to the Encyclopedia Britannica

Rajabhat Institute Udon Thani

December 14, 2002

The Editor,
The New Encyclopedia Britannica,

Britannica Centre

310 South Michigan Avenue
Chicago. I1.. 60604

USA.

Dear Sir / Madam,

Re Permission to Use Excerpts
Doctoral Thesis

I am writing this letter to your organization to obtain permission to use two brief excerpts
from the 1994, 15™ edition of the New Encyclopedia Britannica, Vols 1 and 12 for
inclusion in a doctoral thesis.

My doctoral work at Edith Cowan University in Perth. WA, Australia. involves studying
the process of reading short texts such as the two chosen from your encyclopedia (copies
of the extract from page 886, vol | and page 572, vol 12 arc attached to this letter).
Twenty of my students, who are studying English at Rajabhat Institute Udon Thani, will
read the texts and answer questions about them. The extracts will be used only for that
purposc and no copies will be sold.

I trust that you will be happy to give your consent to the use of these short passages. If
you have any questions about this. | will be pleased to answer them.

Hoping to hear from you in due course.
Yours faithfully,

Rapecporn Sroinam (Mrs.)
Lecturer in English
Rajabhat Institute Udon Thani
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Part !

Bangkok, Krung Thep, city, capital. and chief port of Thailand. As the only
cosmopolitan city in a country of a small towns and villages, it is Thailands cultural and
commercial centre.

Bangkok is located on the Chao Phraya River. about 25 miles (40 km) from the
Gulf of Thailand. In 1971 the original city merged with the former municipality of Thon
Buri on the west bank of the Chao Phraya. and in 1972 the unified city was merged with
other outlying areas to form a single city-province. Krung Thep Mahanakhon (Bangkok
Metropolitan City).

The city's economy is centred on its port. which handles nearly all of the
country's exports and imports, and on its commerce and industry. Principal industries
include food processing and the production of textile and building matcerials. Bangkok
houses a majority of the country’s bank deposits and also is the base for scveral

insurance firms.

(Source: The New Encyclopedia. Britannica, 1994, 15" edition. Volume 1. page 886)

Part 2

Wellington. capital city. port. and chicf commercial centre of New Zcaland is
situated in the extreme south of the North Island. It lies on the shores and hills
surrounding Port Nicholson. an almost landlocked bay that is ranked among the world's
finest harbours. Mount Victoria rises 643 feet (196 m) near the centre of the city.

In 1826 two British vessels landed a working party on the site to collect {lax and
timber. In 1839 a ship belonging to New Zcaland Company arrived with officials who
were to sclect a site for the company's first settlement. The site chosen, at the mouth of
the Hutt River. proved unsuitable, and a move was made to l.ambton Harbour on the
west shore. The settlement was named in 1840 in recognition of the aid given the
company by the 1™ Duke of Wellington. In 1865 the seat of the central government was
transferred there from Auckland. The city is part of the Wellington local government
region. The city’s international airport is also the focal point of the country’s internal

aviation network.
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(Source: The New Encyclopedia, Britannica, 1994, 15" edition, Volume 12, page 572)

Appendix H

A Letter from the Encyclopedia Britannica
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