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Active Shakespeare: Exploring viewpoint in The Tempest

The Active Shakespeare: Capturing evidence of learning materials provide teachers with
a way of building assessment into their ongoing teaching of Shakespeare that supports
the periodic assessment of reading. The supporting exemplification materials give
examples of evidence generated by pupils working at different levels and can be used as

a resource and reference point for teachers. Each set of exemplification includes:

examples of the pupil’s classroom work drawing on the synoptic task and the
reflection log

o commentary on the evidence at assessment focus (AF) level which contributes to a
judgement on the pupil's overall reading level

J teacher observations contributing to the assessment judgement

o an assessment summary outlining the overall evidence that could contribute to a
periodic reading judgement for the different AFs.

These Active Shakespeare materials provide a useful and varied range of written

and oral evidence that will contribute towards a periodic review of pupils' progress

in reading using the Assessing Pupils' Progress (APP) guidelines. Because the

material relates to a single text and helps to generate evidence for selected

assessment focuses only, it does not provide sufficient evidence on its own to

make an overall judgement of a pupil's reading level.
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Active Shakespeare: Exploring viewpoint in The Tempest

STAGE 1

@ Reflection opportunity 1: Caliban’s first speech

Caliban’s first speech about the island

You might like to write about some or all of the following:

o how Shakespeare uses sounds to describe the island
o how Shakespeare uses words to do with sleep

o how these words make you feel about the island.
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Here the pupil makes simple comments on Shakespeare’s use of words and images to

make the island seem peaceful (AF5 L4 b2).
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STAGE 1

Active Shakespeare: Exploring viewpoint in The Tempest

€y Task 1: Views of the island
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often through
general
overview
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The pupil shows a clear understanding of the peaceful and threatening sides of the island,
identifying the main purpose of offering different viewpoints to the reader, including those
of Adrian and Sebastian, as to make the reader have their own opinion (AF6 L5 bl). She
also shows understanding in her response to Caliban, | think he uses negative [views]
towards Caliban to make the reader feel sorry for him. This is an example of her general
awareness of the possible effect of Shakespeare’s language choices on the reader (AF6

L5 b3).

In referring to Caliban’s descriptions of the island, the pupil uses appropriate quotations to
support her points, for example The island is full of vicious creatures, for example, “all
wound with adders, who with gloven tongues, do hiss me into madness.” This tells us that

the snakes are always angry and could hurt you (AF2 L5 b2).
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Active Shakespeare: Exploring viewpoint in The Tempest

STAGE 2

@ Reflection opportunity 1: Views of Prospero

Things | have learned about the different views Shakespeare gives us of Prospero.
You might like to write about some or all of the following:

J the different things you’ve learned about Prospero

. the effect of these different views on the audience / reader

o Shakespeare’s purpose in creating so many different views

o how you feel about Prospero.
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Here the pupil clearly identifies two different views of Prospero and begins to consider
how a reader may view Prospero, for example his role as a father, | think Prospero just
does whats right for his daughter and an awareness of the importance of power for
Prospero (AF6 L5 bl and b3).
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STAGE 2

N4

Things | have learned about the different views Shakespeare gives us of Caliban.

Reflection opportunity 2: Views of Caliban

You might like to write about some or all of the following:

General
awareness of
effect on the
reader, with
some, often
limited,
explanation

AF6 L5 b3

—

In considering Caliban, the pupil makes inferences, based on textual evidence, that

the different things you've learned about Caliban
the effect of these different views on the audience/reader
Shakespeare’s purpose in creating so many different views

how you feel about Caliban.
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—

Caliban responds positively to kindness and can stick up for himself (AF3 L5 b2). The

pupil identifies that despite Prospero’s obviously negative view of Caliban, the reader can

form a more positive, sympathetic view of Caliban. She concludes with her own view that

hes a nice creature that shouldn’t be looked down on (AF6 L5 b3).
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Active Shakespeare: Exploring viewpoint in The Tempest

STAGE 2
@ Reflection opportunity 3: The relationship between Prospero and Caliban

Things | have learned about how Shakespeare presents the relationship between
Prospero and Caliban.

You might like to write about some or all of the following:

o words and images that stood out

o the effect on you of hearing these words

o how these words and images link with the rest of the play

o Shakespeare’s purpose in presenting Prospero and Caliban like this.

Comments on
structural
choices show
some general
awareness of
writer's craft
AF4 L5b1
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AF6 L4 bl

The pupil clearly identifies the growing hatred between Prospero and Caliban and
comments on the structural implications, This effects the rest of the play by Caliban

rebelling against Prospero which brings more tension between them (AF4 L5 bl).

She also makes a generalised comment about how this shows the writer's purpose as
being to create depth and interest (AF6 L4 bl).
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STAGE 2

@ Reflection opportunity 4: Caliban

Things | have learned about Shakespeare’s use of language in presenting the character

of Caliban.
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The pupil shows some awareness of how the writer's choice of language can affect the

mood, for example The sounds of Calibans mood take you straight to the point, they are

[...] sometimes harsh and powerful. She understands how this can create sympathy for a

character, the impact on the reader is that we get to see what he’s been through (AF5 L5

b2). This leads to a general awareness of the effect on a reader who may be led to
consider that the island is right fully Caliban’s (AF6 L5 b3).
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STAGE 2

N4

Reflection opportunity 6: Prospero’s language

Things | have learned about Prospero’s language.

You might like to write about some or all of the following:

Comments
make
inferences
and
deductions
based on
textual
evidence,
AF3 L5b2

Here the pupil makes several inferences based on textual evidence, particularly that

the effect of the words from the second extract
how you feel about Prospero in the first and second extracts
the effect of the last word being ‘book’

Shakespeare’s purpose in giving Prospero these speeches.
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—

Prospero's attitude changes in the course of the play, In the first extract Prospero use his

magic in a bad way to get his revenge. In the second extract he realises that he doesn’t

need his power anymore (AF3 L5 b2). There is some consideration given to the effect of
the word “book” (AF5 L5 b2).
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By SYNOPTIC TASK: Views of Prospero / Caliban
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textual
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Ideas or
argument
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SYNOPTIC TASK: Views of Prospero / Caliban (continued)
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The pupil selects apt references to support her ideas and comments on Prospero: for
example choosing Prospero’s words to Caliban ‘thou poisonous slave”to illustrate her
point that Prospero has made an unwilling slave of Caliban, Caliban is the slave of what
he believes is his own island (AF2 L6 b2).

The pupil selects appropriate quotations to illustrate contrasting aspects to Prospero: his
horrible side, shown by his maltreatment of Caliban and his nice but guilty side, shown by
his relinquishing of magic. These choices and subsequent comments show awareness of

the writer’'s use of language (AF5 L5 b2).

The pupil clearly identifies Shakespeare’s purpose in portraying different views of
Prospero and illustrates this with a simple comparison between Prospero’s treatment of
Ariel and Caliban (AF6 L5 b1l).

The pupil reaches a clear conclusion, identifying the most relevant points drawn from
across the text that Prospero has motivation in hating Caliban because he has tried to
rape Miranda and that this makes his use of his power understandable if flawed, he may
use his power for the wrong reasons (AF2 L5 b1). She ends with a strong personal
statement, showing that she has considered carefully the different views of both Prospero
and Caliban given in the play and Shakespeare's purpose in presenting them (AF6 L5
bl).

The Qualifications and Curriculum Development Agency is the non-regulatory part of the 10
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Assessment Summary

Overall the selection of evidence shows that the pupil has taken every opportunity to
engage at a straightforward level with issues and characters in the play and their effect on
the audience. The evidence of understanding accumulates through the reflection log and
the synoptic task, showing sound understanding. The range of work included in this
sample of evidence shows the pupil to be consistently fulfilling the criteria for level 5 for
AF5 and AF6, the two AFs targeted specifically in this assessment unit.

In addition, there is evidence for assessing AF2 and AF3.

AF5: This pupil has made many comments which show a sensitive awareness of the
effect of Shakespeare’s use of language. Her comments often show a clear
understanding but are sometimes underdeveloped: for example, in Reflection opportunity
4, she expresses sympathy for Caliban as a result of his harsh and powerful words but
does not explain how the words are harsh and powerful. Her comments place her

securely at level 5.

AF6: The pupil has shown a clear understanding that different views of Prospero, Caliban
and the Island are shown by the writer and how these have different effects on the reader.
Although her analysis often remains general, she has considered the different views and
formed her own opinions. Throughout the unit, she uses phrases such as to make the
reader feel sorry for him (Task 1) and Shakespeare’s purpose is to create a bigger
atmosphere and depth to the play (Reflection opportunity 3). There is clear progression in
her understanding of the complexity of both Prospero and Caliban and why they speak to
and of each other as they do, culminating in her conclusion in the synoptic task that | think
Prospero is a good man, but the island is right fully Caliban’s. Her comments place her in
level 5.

For AF2, the pupil has made relevant points throughout the assessment unit and has
supported her points with apt textual evidence; for example, her comments on Prospero in
the synoptic task. This puts her securely in level 5, reaching level 6 for b2. For AF3, the
pupil has consistently made sensitive inferences based on textual evidence, placing her

securely in level 5 for AF3.
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