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Abstract 
 

This thesis examines silence as attributed to and performed by Japanese students in 
Australian university classrooms. It aims to elucidate processes in which silence can be 
used and created in intercultural communication in the classroom. The phenomenon of 
silence is approached from multiple perspectives. The data include interviews, a 
questionnaire and survey data, classroom observation and video-recorded classroom 
interactions. The data was collected in Australia and Japan. The Japanese data was 
included as part of sociocultural contexts where the Japanese students studying in Australia 
bring with them. The analysis draws on the frameworks of the ethnography of 
communication and conversation analysis. Micro- and macro- perspectives are combined 
to investigate how perceptions and performances interact to construct silence in the 
cross-cultural encounters in these classrooms. 

The thesis consists of four parts. The first part, Chapters 1-3, sets the theoretical 
background to the research. Chapter 1 describes how the research was conceived, and 
states the aims of the research. Chapter 2 reviews literature on silence, with specific 
attention to silence in Japanese communication and in classroom contexts. In Chapter 3 the 
methodological framework and design of this research is described. 

The second part, Chapter 4, examines how Japanese students’ silence is perceived, both 
by themselves and their Australian teachers. The chapter is based on interviews with 
Japanese students in Australia, as well as findings from a questionnaire distributed to their 
lecturers. Japanese classroom practices as an aspect of the sociocultural background of 
Japanese students are also described.  

Finally, the third part, Chapters 5, 6, 7, compares actual silence and performance in the 
classroom with perceived silence. There are three case studies which make up a substantial 
part of the thesis and provide detailed analyses of classroom interactions, based on 
video-recordings, observations, and follow-up interviews with key participants.  

Chapter 8 synthesises the findings discussed in Chapters 4-7, and concludes with 
implications for teaching and learning in the multicultural university classroom.  
 
 
 
 
 
 



 vii

List of Tables  
 
Table 1.1 
 
Table 1.2 
Table 3.1 
Table 3.2 
Table 3.3 
Table 3.4 
Table 3.5 
Table 3.6 
Table 3.7 
Table 4.1 
 
Table 4.2 
 
Table 4.3 
 
Table 4.4 
Table 4.5 
Table 4.6 
Table 4.7 
Table 4.8 
Table 4.9 
Table 4.10 
 
Table 4.11 
Table 4.12 
Table 5.1 
Table 5.2 
Table 5.3 
Table 5.4 
Table 5.5 
Table 5.6 
Table 5.7 
 
Table 5.8 
 
Table 5.9 
 
Table 5.10 
 
 

Top 10 student numbers for source countries of overseas students 
in Australia in 1999……………………………………………………………... 
Number of students from East Asia in higher education in Australia…………... 
Description of the Japanese participants in the interviews (male)……………… 
Description of the Japanese participants in the interviews (female)……………. 
Participants in focus group interviews………………………………………….. 
Japanese participants in classroom case studies………………………………... 
Participants in the observed classes in the case studies………………………… 
Classes observed at JPR High School…………………………………………... 
Classes observed at JPC High School…………………………………………... 
Preference for asking questions after lectures to asking questions 
during lectures…………………………………………………………………... 
Number of Students who spend a lot of time with their Anglo- 
Australian friends……………………………………………………………….. 
Number of Students who have more friends of own nationality than  
Australian friends……………………………………………………………….. 
Staff impressions of international students’ socialising behaviour……………... 
Staff perceptions of international students during lecture or tutorial time……... 
Staff impressions of the level of English of students from AP region………….. 
Teaching staff perceptions of international students’ politeness………………... 
Student desires to develop critical thinking skills whilst reading………………. 
Student attitudes toward developing own ideas as opposing to reciting………... 
International student learning styles differ from that of Anglo- 
Australian students……………………………………………………………… 
International students should modify their methods of learning………………... 
Types of activity in Japanese/Australian classrooms…………………………… 
Japanese participants in classroom case studies…………………………………
Number and length of turns in Teaching as a Profession (Total)……………….. 
Number and length of turns in Curriculum and Examinations (Total)…………. 
Number and length of self-selected turns in Teaching as a Profession…………. 
Number and length of other-selected turns in Teaching as a Profession.............. 
Number and length of self-selected turns in Curriculum and Examinations…….
Number and length of turns through bidding in Curriculum and  
Examinations……………………………………………………………………. 
Number and length of turns in open floor situations in Curriculum  
and Examinations……………………………………………………………….. 
Number and length of turns through individual nomination in  
Curriculum and Examinations……………………………………………………
Formal vs. informal language………………………………………....................
 
 

   
  5 
  6 
 59 
 60 
 61 
 64 
 67 
 73 
 73 
 
 90 
 
 95 
 
 95 
 95 
114 
117 
121 
123 
123 
 
124 
124 
135 
167 
170 
172 
175 
175 
176 
 
176 
 
176 
 
176 
197 
 
 



 viii

Table 6.1 
 
Table 6.2 
 
Table 6.3 
 
Table 6.4 
 
Table 6.5 
 
Table 6.6 
 
Table 7.1 
 
Table 7.2 
 
Table 7.3 
 
Table 7.4 
 
Table 7.5 
 
Table 8.1 
Table 8.2 

Number and length of turns in Intercultural Communication 
 (Regular Discussion: Total)…………………………………………………… 
Number and total lengths of turns in Intercultural Communication 
(Presentation Discussion:Total)………………………………………………… 
Number and length of self-selected turns in Intercultural  
Communication (Regular Discussion)………………………………………….. 
Number and length of other-selected turns in Intercultural  
Communication (Regular Discussion)………………………………………….. 
Ratio of participants' self-selected turns in total turns in Intercultural 
Communication (Regular Discussion)………………………………………….. 
Number and length of turns in open floor situations in Intercultural  
Communication (Regular Discussion)………………………………………….. 
Number and length of turns in History of Secondary Education  
(Regular Discussion: Total)…………………………………………………….. 
Number and length of turns through bidding in History of Secondary  
Education (Regular Discussion)……………………………………………… 
Number and length of self-selected turns in History of Secondary  
Education (Presentation Discussion)…………………………………………… 
Number and length of turns in open floor situations in History of  
Secondary Education (Regular Discussion)…………………………………….. 
Number and length of other-selected turns in History of Secondary  
Education (Regular Discussion)………………………………………………... 
Overall distribution of turn types in the case studies…………………………… 
Japanese students' distribution of turn types in the case studies……………… 

 
217 
 
218 
 
220 
 
220 
 
220 
 
229 
 
261 
 
262 
 
262 
 
263 
 
265 
304 
304 

 
 
List of Figures 
 
Figure 2.1 
Figure 3.1 
Figure 4.1 
 
Figure 6.1 
Figure 8.1 

Strategies for doing FTAs………………………………………………………. 
Distribution of data in two dimensional model………………………………… 
Model of silence in the classroom derived from Japanese students’  
comments.............................................................................................................. 
Configuration of the Intercultural Communication class……………………….. 
Model of Silence in Japanese-Australian classroom interaction……………….. 

 17 
 76 
 
110 
238 
321 

 
 
 
 
 

  
 


