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ABSTRACT

ERROR ANALYSIS IN USING SIMPLE PRESENT TENSE IN THE STUDENTS’
DESCRIPTIVE PARAGRAPH IN THE TENTH GRADE STUDENTS OF
SMKN 4 BANDAR AMPUNG IN THE ACADEMIC YEAR OF
2019/2020

By:
Zenika lyang Sari

This research aims to analyze the errors and to provide description of error
analysis in using simple present tense. Mastering grammar and simple present
tense are not easy to do for students who learning English because they face
different conditions, moreover in Indonesia. For this reason, the objective of this
research is to find out the error that students make in using simple present tense
based on surface strategy taxonomy and to find out the sources of error at the first
semester of tenth grade studenis at SMK N 4 Bandar Lampung.

This research used descriptive qualitative research in collecting and analyzing the
daia. The date gathered from the students then it was analyzed in order.io draw a
conelusion. The subject of thgwreseaich was tenth grade AKL 6. This research
used documentation as a tool to analyzé theierror. The researcher fook the task
that theyshave made then arnalyze, classify, and percentage those.€rrers based on
surface strategy, taxonomy. Afterwards, the researcher analyzed ine sources of
error.
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In conclusion, based on the result of the research, the researcher found 258 items
of students’ errors. It consists of 37 items or 14.3% of addition error, 126 items or
48.8% of omission error, 82 items or 31.7% of misformation error and 13 items or
5.03% of misordering error. Those errors were indicating students’ grammar
ability and the application of grammar in using simple present tense is still low.
Based on the data, the researcher concluded the sources of students’error were

interference errors, and intralingual errors and developmental errors.

Keywords: grammar, error analysis, simple present tense.



- . AL SITAS ISLAM

O INMAODEN i ‘ NG \‘\‘ 8

AT § S Y WERSITAS ISLAM Npg INTAN LAMPY o (TAS ISLAM

ADF . |16 R q 1%
o a y D Y INT AN LAMPL NG AN ¥ ‘Ul N INT MPL Wi ‘\\ ¥
WERSITASISLAM NpGpp, EN P VERSITAS IBLAM NEG Ry Dy N LAME GV ERSITAS ISLAM
~A Y - ‘ . i I“@' Al PN =\ :‘.[ 'Ig i v N A
CERSITAS ISLAM NG DEN g AV G VT GERSITAS ISLAM Npcip RERAppn, AN LAMPUNG (o ¢RSITAS ISLAM

N TAS ISLAM Ngoox VIAN LAMPUNG ¥ ISLAN PEN INTAN 1 AMPUNG

RS i vf'l'_l“l s SITAS INEq ER o 1TAS ISLAM

~SivE _ . ‘ INT AN LAMPUNG “VE L I'Rap YEN INTAN pUNG \\v\..ll.‘v
\\;\I,\ls'“‘\‘\l'\l‘\\' NJ (,'-R’ RA o . / Al G \ \‘KQ\\'L\HI\I” M NE GF RII" ‘“l AN LAM = W "\lg‘l'l"\?\ls'--\l‘l"l

N , ; . IA PUNG vt o ‘ NG
b W gRSITAS ISLAM NEGER) | ADEN 1y WLAMI NG JERSITAS ISLAM N ERT R EN VINTAN LAMPA G Y gRSITAS ISLAM
) ‘ ! AMPLIN : I NG IV E

N ERSITAS ISLAM Ny . TAN LAMY oo REITAS ISLAM \u,,,,(,, Y INTAN | AMPA U CGITAS ISLAM

ol R s ISLAM N MEN IN TAN | U\“:\-’Nk‘ \\‘ AD) N IN TAN |, ‘\]l’l\\" \\\

RSITAS ISLAM NEG R, o v SITAS ISLAM \H ¥ LA - {TAS ISLAM
ybe - r INTAN L AMPU \“ VERS AEAMA/B\I, NG \ RS

ERSITAS ISLAM NEg ) - ISH:MENM Awﬁf‘ U SITAS ISLAM

niY TAS ISLAN NINT, y \\‘ A M WMN NI 3W) \(‘ \\\R
VERSITAS ISLAM N \ﬁﬁm ] ISLAMNEG DANKEGURUA! RSITAS ISLAM

ERSITAS ISLAM Np AN N #‘m%\ﬁ\r Mm; He ANLAMPUNG Ve SITAS ISLAM
A\ N A & MIRT A ng x AL | NG Vi _ Hm

N RSIT AS ISLAM NG p 2 hAE \l\.w AMI o —RGEEAS l\.l,A‘L,_"» 7 }bgmm AR
\\\ ‘ - 11)] A — N 1}”1 ﬁ o o I Wﬁgﬁlﬁ. {B
\\‘\{\H AS ISLAM N ER Jin: Letkol H. Enllro Sura tmin 7“3'7 iy i - G O ERSITAS ISLAM

o ——-‘:I_——,--" ; CINTAN 1 TN N
VE wSITAS ISLAM NEGT --"" NG ¥ \‘“\H AS ISLAM Ng GER; R, “” . INTAN | AMPU . w\ \\{\\‘ AS ISLAM
ey NTA] UNE oGy "1 NG N ,
WERSITAS ISLAM ,\mr.‘ml ADEN 1 ANLAMI \h \\Rs\AP*BRQVAaLJ.”u RA VTAN LAMPU o A ERSITAS ISLAM
iy 'ASISLAM NECE TAN LAMPU! )\ ISLANM '\[\\l AMPUNG

g RSITAS ‘GERy ‘ RSITAS 1 NE¢ s '!" SQITAS ISLAM
IV EN INTan NG N Im; SJQN[P RE R

¢RSITAS ISLAM Ng o “RlBany TAN LAME E@ R ANALYSIS, ]1}11:?% LER RSTTAS ISLAM
S TARTRLAN NEGE L) RDEN InyAN 1o MPURS VIN 'STHE. ;. ST H\DEWII\YE IS ATy

VS AS ISLAM Npey ’R'“)’ VINTAN L AMPUNG \LN Bes N HGRA\DE‘SEEDEMSR\”

S WERSIT EGERy p, \P}\\RA@RK‘PH'IN‘WE{I ) RSITAS ISLAM

~y RSITAS ISLAM N ERI INTAN LAMPUN Sm \4 {\BNN;DM I UNG +IN" N [H] ITAS ISLAN

£ ’ AL ERS

~IV N INT 4 wlw\‘O\E\\ A NG \\\

. TAS ISLAM NE NLAM AN 0\2()“\!\‘\"‘ ™ ITAS ISLAD
£RSI “ERI R4 YE F 2019 (ERSITASISLAM
\\\R‘s\i \SISLAM NEGy, INTAN L ““"‘“’\GMEW:QN f;uk\?(““i 4% TAN LAMPUNG . \L\:q'\'w ISLAM
AN N - D aNG Yl S ISLA]
GVERSITAS ISLAM g 'Smdq t sN‘iﬁﬂé AMPU M@‘&%‘Sﬂ?“' NEGER Dl».\ INTAN LAMPUN < \\‘K\“ AS ISLAM
™ : y ]

ERSITAS ISLANM \fﬁstudf;;)t sﬁﬁﬁﬁlﬂe‘r\“’l 1IR30 tsLan VEGER] gy, INTAN LAMPUNG N RSITAS ISLAM
W AS ISLAM N rograth | AMVPL \(E{ISWIE ; Rang AN LAMPUNG _(VE 1
GVERSIT: EG !Study)Pm g s &Pl&fprmng clﬂft& U™ RSITAS ISLAM

ERSITAS ISLAM Np Eag Ey\f ‘TAN LAMPUN 'l'@:.b INTAN LAMPU \0\\\\‘ ITAS ISLAM
S N IN UNG RApgy NG (WERS
‘\\\un AS ISLAM NEq "ERF R4 ‘ TAN LAMY ) INTAN LAMPU . o GRSITAS ISLAM

. \ » ‘ -

. \\R\\T AS ISLAM \L(,“\, : e INTAN LAMPU . R\ U{\'I'l-\-‘* ISLAM

\ g 0" LY oy TN y RAS: .

\\‘ R\n AS ISLAM \u ,R, ADEN : $sion. \\ul\( ) \\-y\l-“'“’\s ISLAM
~ ~l IT'A nt NG %

~ ) NG GVERSTIAS ™

. - Rqr AS ISLAM \1 GERy RADy LAMPU - o 2 R“T:\S ISLAM
AMPUNG

WERSITAS BLAM NEGER, o ADEN '““"\\C N RSITAS ISLAM

\ N ApLiNG \

» ERSITAS ISLAM Np( ERI R v i AN LAMPU T onN ITAS ISLAM
N ISLAM *DEN ;U INTAN [ AMPUNG Ve -
\\\u\ll\‘ 'NEGER; . DEN, LA 8 AM

ERSITAS ISLAM N GER] oy INTAN paMPUN dvisory |,y punG
< ,

q - ERSITAS ISLAM \,('R“’:fli\l\l.\_\ I_,‘.\,\H’L\(.; .
v t\“{\” AS ISLAM N !Ru \Iw L\\wu:(‘ ; :\\{\n AS ISLAM N GER; - ”j"-- INTAN | ,.\_\'|P\'7~:-" ™
\Hp.n AS ISLAM Ngg "ERIRopy, ,: L ﬂw: NG : ,‘\sz\usISI AM N uulu ) ‘\,"\'_:ff\.\flh\mpl :L
L \\\u\ﬂ ASISE AMNEGER, RAD wl\':::[ \:::L\b \\h\Th‘e\ChéiWe\'mlRH ADJ M‘\l \mm\(’
N AS SLAM N RADEY e .L-\wmli'ngmﬁ‘l‘lﬂﬁwﬁﬂﬂ‘%dml’ RER TN e
L\,“\' \A_R&‘l-‘b‘\b l-‘ﬁ.'-f\‘\’ :\.l'.(;l'_'R]] "\‘T\"\ l A . <G o ‘u\{s\'\ | ISLAM \r(:f’ RI R ADp N IN r‘\‘ B \\ll,\ ~G
L.\'\\YRS(\}\? ISLAM \.l:r;:‘_-m " :\-,:A“,\ I“N NG U ERSTH ; “’"’R‘tnr Hl AN \\II) o

W \u\:::: :::::: :f;clfru \D ;\'r.ﬁ“\ :H:!\m:\(‘ WERSTT ERI Rapy, 1‘\ : ::: ::::: NG
Y ERSITAS ISL EGE AN LAL _ A d - ]
‘\\\‘ :‘:;,n,\“ ISLAM \".‘(.‘h::: \m‘ INTAN [,.\Mvujg ‘ "“‘{;1\‘918005152 3&7’2’2664”:» N ,M\\' AMPUNG
o \:’u,\“-;‘\s !Hl.\\l.\‘l;(.‘l'}(“ ‘DPf\ 1‘\'11,\NrunwlaN\' -mi‘snnm AMNEGER, . (\TAN LAMPUN®
: \:"Rﬁnuxs ISLAM NEGEp, 131, \c‘:,\'\' l.,\_\II’L::: \\: RSITAS ISLAM NEGppe 2’ ) EN INTAN | AMPUNG
" GWERSITAS BLAMNpGpp. VIAN LAMPU! G \m\n AS ISLAM N JER] . ENINTAN |, mnw'\"
i \\«,RS“ ASISLAM NEGER; “,',:\"""\’“P‘jl\(‘ | \‘u\n AS ISLAM Np SERI RA e VINTAN [ AMPUNG
“\\\; gRSITAS ISLAM NEGER, ’\,“N '”\MN“\(’ ) \\\R\w\\ ISLAM NEGR RI R \“M INTAN . AMPUNG
:\.E_Rs.\'r,\s ISLAM NEGERy !\’}m l,x;\u'\l‘:(; \\\w.u'\\l%' AM NEGy . DEN INTAN LAMP \:'
T WERSITAS ISLAM NpGp ) :‘\v::w‘:,‘ml'l ~ ‘:\ RSVIAS ISLAM NEGrpr oV INTAN [ AMPUNG
L:\\ ERSITAS ISLAM NgGpp. NTAN LAMPUNG iy

\\\Rsn AS ISL; \\l\;([A
\\us‘i\‘s ISLAM Ng; EGER

\\‘R\H AS ISL AM NEG ’RI
\Yusﬂ AS ISLAM Ngg JERy

R,
\\Rsn AS ISLAM Npe JER
i\

o
Rs,n AS ISLAM NEG E H
':

- kRs]] AS ISLAM NEGE]
ol

TRA;
ERSITAS ISL, AM NEGER) o

GVE x :
N:\_v ERSITAS ISL.
\\\, ERSITAS ISL
Ny

ERSITAS ISI
(ERSITAS ISL
AV R
‘\; ‘:‘\15“\5 c

GWERSITAS ISLAM NG
~\

NEGER) &
AM N

ECER; R4

AM \I(I RI

AM Ng GER
RI R

U)p N l\]

AN LAMPUNG

"’\‘Mw \’\H’l\(‘

EN I\] AN L AMPU NG

\\
~VE

,,_,,_,(

CERSITAS ISL
)

- GERSITAS ISLAM
\

- rSIT AS ISL
T_ﬁ QSITAS ISLAM

RSITAS ISLAM

v E

VE gSIT AS ISL

13 wqilgw}ﬁqalﬂ 4 ERSITAS ISL,

o \“J‘Rgll AS ISL,
Rt /ERSITAS ISL,
) REITAS ISL,
GRSITAS ISL,

AN

' N cRSITAS ISL,
B ERSITAS ISL
o ASITAS ISL
2SITAS ISL
_SITAS ISLA
Y LRSI TAS ISL
\\‘ e RSITAS ISL
W ‘,-(R_\'\'l‘:\S ISI.
R RSITAS ISL
EREITAS ISLA

SIVEF
\\\ A%
\\' | ¥

\\‘
~\WY

v ERSITAS ISL,
\\,‘;.RS\L\N ISL..
WV % REITAS ISL.
\\‘Rsn AS ISLA

AM

AM
M
AM
AM
AM
AM
AM
AM
AM

AM

M
AM

AM

AM
AM
M
AM
AM
AM
AM



KEMENTRIAN AGAMA RI
‘"“?J UNIVERSITAS ISLAM NEGERI RADEN INTAN LAMPUNG
FAKULTAS TARBIYAH DAN KEGURUAN

Jin. Letkol H. Endro Suratmin Sukarame Bandarlampung Telp. (0721) 703260 Kode pos 35131

ADMISSION

A thesis entitled: ERROR ANALYSIS IN USING SIMPLE PRESENT
TENSE IN THE STUDENTS’ DESCRIPTIVE PARAGRAPH IN
THE TENTH GRADE STUDENTS OF SMKN 4 BANDAR

LAMPUNG IN THE ACADEMIC YEAR OF 2019/2020, By: ZENIKA
IYANG SARI, NPM: 1511040367, Study Program: English Education, was
tested and defended in final examination session held on : Thursday, December 10™
2020.

Board of Examiner:

Moderator : Meisuri, M.Pd

Secretary : Sri Suci Suryawati, M.Pd
Primary Examiner : Rohmatillah, M.Pd
Co-Examiner . Iwan Klinﬁawan,l\;.Pd
Advisor ;M. Ridho Kholid, M.Pd

: :}‘R}"-\ The Dea-[l Of ’
A ?{eacher Training Faculty

g
Sy

\




MOTTO

-, ‘ P ,{/‘ :, -- /g,;'
\
a’,Lw' < L‘ﬁ-" = A
(8) “O you who have believed, be persistently standing firm for Allah, witnesses
in justice, and do not let the hatred of a people prevent you from being just. Be

just; that is nearer to righteousness. And fear Allah; indeed, Allah is [fully] Aware
of what you do.” [Al-Ma’idah:8]




DECLARATION

I hereby declare this thesis entitled “Error analysis in using simple present tense in
students’ descriptive paragraph in the tenth grade students of SMKN 4 Bandar
Lampung in the academic year of 2019/2020” is completely my own work. I am
fully aware that | have quoted some statements and theories from various sources

and they are properly acknowledgement in the next.

Bandar Lampung, 21 October 2020
Declared by,

Zenika lyang Sari
NPM.1511040367




DEDICATION

This thesis is dedicated to everyone who cares and loves me. | would like to

dedicate this thesis to:

1.

2.

The Almighty Allah who always love me and by my side no matter what.
The prophet Muhammad as my guide.

My beloved parents, Mr. Ali Barji and Ms. Ruslaini who always support and
keep praying for my life and success, give me strength to finish this thesis.
My beloved sister, Alindia Desi Rani and my beloved brother Shah Raja
Abdullah Alturtusi who always support.and motivate me.

My late brother Muhammad Rizki Ramadhan, | love you.

.| Mysbeloved niece Azizah Azzahara Khairunnisa, and my brotfiisin law Ditta

| ‘Aryodha Putra.

My belovetatmamater, UIN Raden Intan Larfipung—=="" '

All of my fami‘l%‘nemb'g%‘?; G



CURRICULUM VITAE

The researcher’s name is Zenika lyang Sari, she was born on October 23" 1997,
in Tangerang. She is the second child of four siblings from Mr. Ali Barji and Ms.
Ruslaini. She has an older sister that is Alindia Desi Rani and two younger
brothers, there are Shah Raja Abdullah Alturtusi and the late Muhammad Rizki
Ramadhan. The researcher started her study at RA. Arrofrof Tangerang in 2002.
Then, she continued her study at SDI Al Husna Tangerang in 2003 and finished in
2009. In the same year, she continued her study to SMP Gajah Mada Bandar
Lampung and graduated in 2012. Afterwards, she studied in SMK Gajah Mada
Bandar Lampung and graduated in 2015. In 2015, she continued her study in UIN
quen- hiitan Lampung as a student of English Educational Stugy=Prfogram of

Tafbiyah and Teacher Training Faculty.

Vi



ACKNOWLEDGEMENT

Alhamdulillah, all praises to the almighty Allah for this merciful and beneficent,

for blessing me with his mercies and guidance to finish this thesis. The peace and

salutation always be given to our prophet Muhammad peace be upon him, with his

family and followers. This thesis entitled “Error Analysis in Using Simple Present

Tense in the Students’ Descriptive Paragraph in the Tenth Grade Students of

SMKN 4 Bandar Lampung in the Academic Year of 2019/2020” is submitted as

compulsory fulfillment of the requirements for S1 degree of English Education

Program at Tabiyah and Teacher Tiaining Faculty of State Islamic University of

Raden Intan Lampung. Therefore, the researcher would like to express his

gratitude and appreciation, especiallyito:,

1.

Prof.oRr. H. Chairul Anwar,' MPd the dean-of Tarbiyah- and Teacher

e,
-

Training Faculty JdiN Radentintan Lampung. .

Meisuri, M.Pd, the é;]-;.i}ﬁefgon of Enal‘ié'ﬁfE-c]ucation Study Program of UIN
Raden Intan Lampung.

Iwan Kurniawan, M.Pd, the advisor, who spent her time in order to helps,
gives advise and supports the researcher in finishing this thesis.

M. Ridho Kholid, M.Pd, the co Advisor who helps, guides and supports the
researcher in finishing her thesis.

All lecturers of English Education Study Program in UIN Raden Intan

Lampung, who have taught the researcher since year of her study.

vii



Dra. Helmiyati, M.M the headmaster of SMK N 4 Bandar Lampung for
allowing her to conduct the research at the school, Sukma, S.Pd, as the
English teacher of tenth grade students for giving the contribution while she
was conducting the research at the school. All students of the second semester
of the tenth grade of SMK N 4 Bandar Lampung in the academic Year of
2019/2020, for giving a nice participation while the researcher conduct the
research.
My beloved best friend Hasanah Wulandari who always beside me in every
situation and condition.
All of my friends in English Education-2015, especially Jihan Annisa, Diah
Safitri, and Desy Rahayu Lestart.
| Aii of my friends Desti Nurhayati, Ria Andriani, Zulfa NursFatmawati,
| Winda- Sabrina, Tiia Diaﬁha; Yoga Rakasiwi, and Rangga N.lugrc-)_ho -Aji. who
always give'support and motivation in compfeting-his th'es;is.' |

Ao P )
Finally, the researcﬁeris—ﬂdl&dw;are that thgrqgre;sﬂﬂﬁféve a lot of weaknesses in

this thesis. For this, the researcher sincerely welcomes critics and suggestion from

the readers to enhance the quality of this thesis.

Bandar Lampung, 21 October 2020
The Researcher,

Zenika lyang Sari
NPM.1511040367

viii



CONTENTS

COVER ...ttt b et re et i
LIST OF TABLES ..ottt ii
CHAPTER L. INTRODUCTION.....cccii e 1
A. Background of Problem ... 1

B. Identification of Problem ..., 5

C. Limitation of Problem ..o 5

D. Formulation of Problem ... 6

E. The objectives of the Research.........ccocvvveveiieiccn e, 6

F. Significance of the Research............c.ccooiiiiiiiiiicce, 7

G. Scope of the RESEAICH .......oov it 8
CHAPTER II. THEORITICAL FRAMEWORK ......cic oo 9
A Error ANAIYSIS .........ocooiibidtan e aesnaannnsnaes ceeeesesdhn e 9

1. Definition of Error ANalysis.........covve e veiiiiiis e e 9

\2RETor AQA Mistakiy ..on .. gl ......... &0F....... 00 e 10

3. Solrces OF Errdr M. ... | A Y .. 10
AnConduCting AN EITOr.........ovvvcet @i 16

5. Types /@f—Eucr.._l ..................... .’;.}“_ﬂ—.r._.”\.;; ............................ 20

B. The Concept oTchfaée SHAEGTTAXONOMY .o 23

1. OMUSSION Lttt 23

2. AUAITION Lo 24

3. MISTOrMALION.....cveicieciiee e e 24

4. IMISOTAEIING ..ttt 24

ORI TV 1 (] oo PP USOPRURPRS 25

1. Definition of Writing........c.coooviiiiiiciece e 25

2. WIIHING PrOCESS ....cvveieciieiieeie et 26

D. PAragraph .....cc.ooiiiiiiieieieie e 28

1. Definition of Paragraph........cccceeeieiiiccie e 28

2. Types of Paragraph .........ccceevieiieieiie e 31

3. DesCriptive WILING ......ccveiiiieiecie e 32



4. Definition of DesCriptive TeXt ......ccoovvereieniienineeeeeeeee 33

5. Generic Structure of Descriptive TeXt .........ccocvvvverereneneniennn 34

6. Language Features of Descriptive TeXt ........cccccecevivevveiineenen. 34

7. The Example of Descriptive TeXt.......cccvvvveviieiiieiieciie e 35

E. GramMMar.......oooiiiiiiieee e 36

1. The Concept of Grammar..........ccocevvriniieienenee s 36

2. Definition of Grammar...........ccccovveieiieniie e 37

Fo TENSES e 39

1. Definition Of TENSES......ccovvieiiieiere e 39

2. Classification Of TENSES w.....ccviiiieieieee s 39

G. SImple PreSent TENSE ..ot 40

1. Definition of Simple Present TENSe ......ocevvveereereniiesieesenins 40

2. Form . of SImple Present TeNSE aiti e it veere e seesa e sneas 41

3. Example of Simple Present Tense.. ocoviveitcceeveeceeveeeniene, 42

CHAPTER . METHODOLOGY ...ooiiiiiiiiecies b et 44

A Research'Design... M .....om ... oo b dn e, _.; ..... .. 44

B. Subject.of Researdhinl. .. ....... 45

C-Teghnique SAMPling........ccoovevvvvnrecisrion, SRS < -l 45

D. Data Collceiiiig Technigue... ... (. s 46

E. Researcér;_ln_s_t_r'ﬁ'rﬁeﬁt_‘;"f .............. 'f‘;.\-:,.f:-:.‘ e __\L ............................ 47

F. Research ProCedure..........ccooiieiiiii i 48

G. Trustworthiness of The Data..........ccccveeerereieniseneeeeee e, 49

H. Data Analysis TEChNIQUE ........ccooviiiiiiiece e 52

CHAPTER 1V. RESULT AND DISCUSSION

AL RESUIL. . s 54

B. DISCUSSION ...ttt sttt sttt 62
CHAPTER V. CONCLUSION AND SUGGESTION

N O o] o] 013 (o] o OSSOSO 66

B. SUQOESTION ...t 67

REFERENCQCES. ...ttt 69

APPENDICES. ..ottt 72



CHAPTER |
INTRODUCTION

A. Background of Problem

In the age of globalization, world development is increasingly dynamic,
ranging from the rise of free trade, until the more corporate estabilishment in
Indonesia. English is the most commonly spoken language of the world, and it is
also the mother tongue spoken by over four hundred million people scratted
throughout the world, which makes English as an International language more
important for us to master.

Mastering English is‘also important in Indonesia, even tough English is a
foreign language 'in Indonesia. It is taught in all levels of education such as:
elementary ‘school, junior higiisschoei, _senior high school, and dniversity level.

Some“peeple choose to enier Englisii Language Education progidm: in learning

e -

English, there -aré fo_tir_ I_agg_gage skills that.need to @_\I'earried. They are listening,
speaking, reading,rglrrl_(j_“viiﬁ'ti'ng:kll those s'Tzij.ls’a'r'é__\}ér;xihmportant and supporting
each other. However, this research gives more emphasis on writing skill.

Williams argues, Writing is difficult, and being a good writer involves
countless skill.* In addition, Norrish define writing as the language skill with
which the native speaker has more problems, and one which is not mastered at all

by some of them.? Those statements show that making a good writing is difficult.

That is why many students made some errors in their writing.

! Heidi Williams, Plagiarism, (New York: GreenHaven Press, 2008), p. 5
2 John Norrish, Language Learners and Their Errors, (London: The MacMillan Press
Limited, 1983), p. 63



Students in their writing often make some errors, including when they
have to write about descriptive composition. It could happen because the students
do not give attention to the writing elements. They are grammar (in this case only
focus on tenses) and composition itself; it includes the content, organization,
vocabulary, language, and mechanics. Those two elements are not only important
and exist in descriptive that we usually use in our daily lives, but also in every
kind of writing.

In using simple present tense, there are some differences between Indonesian and

English. In Indonesian:

1. Saya suka memasak:./Saya sangat cantik.
2. Dia suka memasak /Dia sangat cantik.

3. Mereka suka memasakiMereka sahgat cantik:

Meanwhilgyin Engiish:

1. 1love cookjﬁéjl_.éifﬁ_"ébbgautifuI. P N

T
-

2. She loves cooking./She is so beautiful.

3. They love cooking./They are so beautiful.

Based on those sentences above, it can be concluded that Bahasa Indonesia
does not change the verb, and the subject does not change the verb too.
Meanwhile in English that English tenses can change the verb based on the
subjects. This problem is, as John Norrish points out, it is common for students as

human beings to make errors, even many native speakers make a lot of mistakes,



and they will be unaware of it.2 There are many types of taxonomy to know the
students’ error, one of them is Surface Strategy Taxonomy.

Surface strategy taxonomy by Dulay, Burt, and Krashen highlights the
way surface structures change. The common errors in surface strategy taxonomy
are omission, addition, misformation, and misordering. Which means that surface
strategy taxonomy highlights the way surface structure are altered. Students may
miss morpheme or necessary word or add unnecessary particle, and so on. This
study is actually not a new study. There are so many researchers who have
conducted study for the similar topic, which is about the grammatical errors in
using tense.

Therefore, the researcher wants to do a literature review in order to know
hqw thegother researchers analyze the topic, so the researcheigeantavoid the
possibility -of plagiarisn, and. thie reseafcher. is also ablesto kndw the d.ifference
between this researeh and the previous research. The researeher présented some of
the previous studies’*'geja_ﬁg_g.;.;yj_”t“r},grammatlgai]’:éﬁ;-a_ﬁ;r\f?sis.

The first previous research comes from Emmaryan, entitled “An Analysis
on The Grammatical Errors in The Students’ Writing”. She classified error into
grammatical errors included sentence pattern, tense, pronoun, preposition, spelling
and punctuation.” The difference between previous study and current study is the

researcher only focuses on the tense, which means the researcher does not discuss

the other things around it.

* ibid.

* Fajariani Emmaryana, Published Undergraduate’s Thesis: “An  Analysis on
Grammatical Errors in The Students’ Writing” (Jakarta: UIN Syarif Hidayatullah, 2010).
Accessed on http://repository.uinjkt.ac.id/dspace/bitstream/123456789/3508/1/FAJARIANI%
20EMMARY ANA-%20FITK.pdf


http://repository.uinjkt.ac.id/dspace/bitstream/123456789/3508/1/FAJARIANI%25

The second previous research comes from Alfiyani, entitled “An Analysis
of Grammatical Errors in Writing Among The Second Semester Students of
English Department of Yogyakarta State University in The Academic Year of
2011/2012”.° Unlike the current study, the researcher only addresses grammatical
errors based on four forms of error in surface strategy taxonomy. The researcher
will not clarify all kinds of taxonomy.

The third previous study comes from Wennyta, entitled “An Analysis of
Grammatical Errors Present in Final Project Proposal Made by English Study
Program Students of Batanghari University Jambi”.® The contrast with the
previous research is that it used linguistic caiegory taxonomy not surface strategy
taxonomy toevaluate the errors created by students.

e researcher did preliminary research in SMKN 4 Bandajzisampling, and
on the baéis ofhan interviglumwith thé =nolish™ teacher of SMKN 4 Bandar
Lampung, the researcher Tound that the students seemee=t6-1aCk of vocabulary in
English, and becal’]"'sfl—:r_-éf:.thﬁiéf‘;issue, thesfu&,er;ts_ars& had trouble forming a
sentence. The teacher said that the students did not know how to construct a

sentence based on grammar (espescially tenses), that is why they make mistakes.

For the example, they forgot to put -s or -es on the verb (except verb to be), for

% Lulu Meiliani Alfiyani, Published Undergraduate’s Thesis: “An Analisys on
Grammatical Errors in Writing Among The Second Semester Students of English Department of
Yogyakarta State University in The Academic Year of 2011/2012.” (Yogyakarta: UNY, 2013).
Accessed on https://eprints.uny.ac.id/view/doctype/thesis/2013.html

® Wennyta, Published Undergraduate’s Thesis: “An Analysis of Grammatical Errors
Present in Final Project Proposal Made by English Study Program Students of Batanghari
University ~ Jambi), (Jambi: Universitas Batanghari, 2011). Accessed on
https://media.neliti.com/media/publications/81639-EN-an-analysis-of-grammatical-errors-
presen.pdf


https://eprints.uny.ac.id/view/doctype/thesis/2013.html
https://media.neliti.com/media/publications/81639-EN-an-analysis-of-grammatical-errors-presen.pdf
https://media.neliti.com/media/publications/81639-EN-an-analysis-of-grammatical-errors-presen.pdf

singular noun subject (Jeje, book, etc) or third person singular pronoun (she, he,
it).

Thus, on the basis of the above problem description, the researcher is
interested in investigating the students ' errors in the use of simple present tense in
the student descriptive paragraph in the tenth grade of SMKN 4 Bandar Lampung
in the academic year 2019/2020. The researcher prefers to examine grammatical
errors by using simple present tense, because the researcher needs to know how
much of the total errors that students have made, and how much of any aspect of
surface strategy taxonomy, such as omission, misformation, and misordering, and,
of course, why those students have made_errors. So this research can help the
teacher to know the students’ problem in learning English cspecially in writing

skill:

B. ldentifieation of Preblem

Linked to the,.tii]_é,___fﬁ?“‘-r-esgarcher V\{E.I.I---'ﬁ'ﬁ__a_“_iﬂémlIowing problem to be
addressed in this researchﬂ:m.u( .

1. The lack of vocabulary among students.

2. Students have trouble constructing a sentence.

3. Students have trouble using tense in their writing.

C. Limitation of Problem
Considering the limitation of time and resource, the researcher focused on
the the students’ errors in using simple present tense (in this case, the researcher

focused on two kinds of sentences in English, there are nominal sentence and



verbal sentence) based on the theory of surface strategy taxonomy by Dulay, Burt

and Krashen. Of course not only that, the researcher also find out the causes of

students making errors based on the real condition of the students at that time.

That is to know that the causes of the students making errors because of factors

from inside of the students or outside. Which mean, the researcher does not

explain any further analysis on the other issues.

D. Formulation of Problem

Previously, on the basis of the context of the problem, some issues are

formulated as follows:

1.

7

What kinds of errors are made by students using simple present tense?
What is the most common error.made by students imwa descriptive
paragraph? |

What ai€ the causes.of the errors thai-students~ave made in writing a

descriptive paragraph? - o

E. Objective of the Research

The objectives of this research will be accomplished, as follows:

1.

2.

Define the type of errors made by students by using simple present tense.
To know the kind of error that students usually create in their descriptive
paragraph writing.

To know the causes of the descriptive paragraph error in writing that

occurs in the student's writing.



F. Significance of the Research
1. Theoretically

Theoretically, the outcome of this research is intended to help the
other researcher gain more knowledge on the theories used by the
researcher, and maybe be they can adopt the theories that used as a
guide for those who want to carry out research in the same area. | also
hope that this research can produce a new theory regarding the analysis
of student errors in using simple present tense and the causes of

students making these errors.

2. Practically
a. Teacher
Hopefu_lfy this| r'esea_trch would be useful<fer. teachers by
understanding- the students' grémmatical errorsq«in-using simple

presentgtense. Teachers wiil then Coigentrate more on the subject

S e

that students sorfetimes make errors. The researcher hopes that this
research can help the teachers in teaching, so the students can more
understand the use of tense, and they can fix the errors made in

order to have better English.

b. Student
Since this research focuses on analyzing the errors of
simple present tense usage, this research is supposed to improve
students ' knowledge. The researcher hopes that this research can

increase their writing abilities in English. So they can minimize the



errors they made, and they can write fluently and naturally as the

native speakers do.

G. Scope of the Research

1. Subject of the Research

The subject of the research is all students of class X Akuntansi

Lembaga dan Keuangan (AKL) 6 in SMKN 4 Bandar Lampung.
2. Object of the Research

The focus of the research is the students 'errors in making the
descriptive paragraph writing simple preseni tense, and the causes of the
students' errors (interlingual and intralingual). The researcher would like
to. focus on grammatical,errors infthe simple present tehse.désgribed by

Bulay, Burt, and Krashen 's theory, namely suiface strategy taxonomy.

3. Place of theResearei B

= R o
T :"/1 o
w

Research performed at SMKN 4 Bandar Lampung.
4. Time of the Research

Research undertaken in the first semester of students in the

academic year 2019/2020.



CHAPTER I
THEORETICAL FRAMEWORK

A. Error Analysis
1. Definition of Error Analysis

Error analysis is a movement to uncover the learning results accomplished
by students in creating interlanguage framework recorded as a speaking and
writing which is comprise of correlation between the errors made in target
language and that target language itself. Errors found recorded as speaking and
writing. Taylor as referred to Fang and Xue-Mei, they express error analysis as
study and assessment of uncertainly and-measurement® It infers that errors has a
positive impact in language learning since the sign a language student do not gain
proficiency with the principles of the-obj_ective language adequately.

Erdogan characterizéd that 'e‘rrdrs' analysis< manages< the students'
presentation as fér as the j_r_1_t_e||ectual procedureg dt_he_xl_l\jtiliz-e perceiving or coding

'f . il .
= i me P

the info they get frFoTn_fHém'fa‘rgef’language'."':?,IFHéFéfdre, an essential focal point of

error analysis is on the proof that students' error furnish with a comprehension of
the basic procedure of second language procurement.

Error analysis stresses the essentialness of errors in students’ interlanguage
framework. error analysis is a kind of semantic investigation that centers around

the error students make. As the process to observe, analyze, and classify the

! Xie Fang and Jiang Xue-Mei, “Error Analysis and the EFL Classroom Teaching”,
College of Foreign Languages, Liaoning Normal University, Dalian Liaoning, China, Vol. 4 No.
9, (September 2007). Accessed on http://www.cje.ids.czest.pl/biblioteka/9195542-Error-analysis-
and-the-EFL-classroom-teaching.pdf

2 Erdogan, “Contribution of Error Analysis to Foreign Language Teaching, Mesin
University Journal of the Faculty of Education, Vol. 1, Issue 2, (December 2005). Accessed on
http://research.iaun.ac.ir/pd/shafiee-nahrkhalajiold/pdfs’fHomeWork_5173.pdf


http://www.cje.ids.czest.pl/biblioteka/9195542-Error-analysis-and-the-EFL-classroom-teaching.pdf
http://www.cje.ids.czest.pl/biblioteka/9195542-Error-analysis-and-the-EFL-classroom-teaching.pdf
http://research.iaun.ac.ir/pd/shafiee-nahrkhalajiold/pdfs/HomeWork_5173.pdf
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deviations of the guidelines of the subsequent language and afterward to uncover
the frameworks worked by student. From the three definitions above, it tends to
be explained that error analysis is an activity to identify, classify and describe the
errors made by students in speaking or writing and it is done to get data on basic

challenges looked by somebody in talking or composing English sentences.

2. Error and Mistake
Dulay said that errors are imperfect side of the students’ writing or
speaking. They are those parts of discussion or composition that goes astray from
a few chosen shapes of develop language performance.® Meanwhile, Corder states
that error [shows gaps of student’s knowledge.” It could happen because the
stqdents gannot apply what them known. An error cannot be seli-corfected, but
students cah rectify their misiakes Dy thémSélve_s. iy 4

Mistakes=ean be distinguished into two Categeries: '-They' are systematic

and non-systemat'réf—/Mis?ékéé_"";@re classitip‘%ﬁ&gs—-as:n\bn-precise errors out of
chance conditions, such as slips of the tongue, while errors allude to efficient
errors which regularly happen in second language learning. In process of evolving
of goal mastery language, the student cannot learn without getting their first errors

learning process.

® Heidi Dulay dan Marina Burt dan Stephen Krashen, Language Two (New York: Oxford
University Press, 1982), p. 138

* Corder, Pit. The significance of learner's errors. (International Review of Applied
Linguistics, 1967), p. 161
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Corder explained that errors as branches of the code as a lack of
knowledge of the arrangement rules of the language being learned and thus the
meaning of state or sentences delivered in unsatisfactory.”

Based on the definition above, we can conclude that error and mistake
have different meaning. In error, the learners do not have known about the pattern,
so they cannot repair it soon. While in mistake, the learners have known the
pattern, so they can correct it. In this research, the researcher focused on the

learners’ error in using tenses.

Tabel. 1
The Distinction between Error and Mistake®

Mistake Error
Associated with the pupils™ quality Related to the pupils’ deficiency
performance competence
Can be self-corrected when the pupils | Cannot be self-corrected because the
pay attention. 2 | pupils do not know the correct of the

\ : &7 I Al nules.

Inconsisient deviation. A0 IConsistent deviation.
Caused hyiseme factors such as Caused by pupils whofiave not
exhausion lack ofattention, masteied vet theTL rules.
carelessness, etc. — o
Reflected the pupils’ t tempﬁragl 4 Reéfleeted the pupils’ understanding or
impediment or imperfection when competency in the TL.
utilizing the TL.

3. Sources of Error
Richards classified sources of errors into two categories. They are
interlingual errors caused by the mother tongue interference, and intralingual and

developmental errors occurring during the learning process of the second

® “The significance of ........ " p. 164
® bid
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language at arrange when they have not truly procured the information. So it can
be categorized within two domains as follows:
a. Interlingual Transfer

Interlingual transfer is noteworthy hotspot for language students. Word
reference of Language Educating and Applied Etymology characterizes
interlingual blunders just like the consequence of language move, which is
brought about by the student's first language.” Be that as it may, this ought not be
mistaken for behaviouristic approach of language transfer. Error analysis does not
see them as the diligence of old propensities, yet rather as signs that the student is
disguising and exploring the arrangement of the new language. Interlingual errors
may happen-at various levels such as transfer.of phonological, morphological,
syntactic ¢nd [exica-semantic components of the local language iniesthe objective
language. We can_infer that these sort of ‘enrors are impacted hy _the. primary
language which™mesdle with target language learning. H-eaf sce by a procedure in
which understudieéfuti_liﬁz_ctﬂ?éjp insight tn’to’,tae;’ro%al language in learning
objective language. The understudies will decipher word by word colloquial

articulations, jargon and even the syntactic standards of the students' first

language into the second language.

b. Intralingual Transfer and Developmental Errors
Obstructions from the understudies' own language is not the main purpose
behind submitting blunders. As Ellis expresses, a few errors appear to be general,

mirroring students' endeavors to make the undertaking of learning and utilizing

" Erdogan, “Contribution of Error Analysis.............. ” p. 265
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the objective language simpler.? Utilization of past tense suffix ‘-ed’ for all verbs
is an example of rearrangements and over generalization. These errors are normal
in the discourse of second language students, independent of their native language.

Intralingual errors result from defective or halfway learning of the target
language instead of language transfer. They might be brought about by the impact
of one target language thing upon another. For example, students endeavor to
utilize two tense markers simultaneously in one sentence since they have not aced
the language yet. At the point when they state, “He is comes here”, it is on the
grounds that the peculiarity of the third individual requires “is” in present constant,
and “- s” toward the finish of a verb in stmple present tense. To put it plainly,
intralingual ‘errors happen because of students' endeavor to.develop ideas and
theories ahout the objective language from their constrained inyelvement in it.
Students rﬁay submit errors decause (of fhis explanation from anero_us boints of

view as in e feHewing examples; He play_footbal-every Suhday, You looks

—— b

e -

e
handsome today, Sh@go-to,g@“ool everyday.‘g_fr_,....-—---- =

We can presume that these kinds of error are brought about by the target
language (TL) itself. The understudies in numbness of a target language structure
on any level and any class can do both of two things: possibly they can start
learning the required thing, connecting with their learning procedures, or they can
attempt to fill the hole by falling back on correspondence methodologies.

Learning methodologies are utilized for code breaking while correspondence

¢ Ibid, p. 266
° Ibid,
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systems are encoding and interpreting techniques. Both types of strategy can be
the source of error.

Richard suggested four types and causes of intralingual and developmental
error made by second language learner as follows:
a. Over-generalization of rules

At the point when the students make a freak structure based on their
experience of another structure in the target language is called over generalization.
For example, He can sings, He is walks, it is occurs, etc. Over generalization is
related with repetition decrease, it might happen. For example, with thing which
are differentiated in the syntax of the language however which don't convey
noteworthy and clear difference for the students. The — ed maiker, in narrative or
in_the-past context, frequently seems to _convey no importancessince past is
typically Iéxically speculatio_n'é and.comfnunicated similarly m thé présenf. For the

example : | goteruniversity.and | meet my new. professor-y(es't'erday.

o — — N

.,—""——_ B =2 == LN

= o _
-—

=N £ —
b. Ignorance of rule restriction

This identified with the speculation of freak structure that is alludes to the
inability to merit the limitation of existing structures, that is the use of rules to the
unique situations, where they do not have any significant bearing.™
For example:

1) The man who | saw him, violets the limitation on subjects in structure with
who.

2) | made him to do it, ignores restriction on the distribution of make.

19Carl James, Error in Language and Use (New York: Longman,1998), p. 74
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c. Incomplete application of rule

The statement form may be use as a question one of the transformations in
series may be omitted, or a question word may be added to the statement form.**
The student basically in correspondence doesn't requirement for acing more that
rudimentary standards of inquiry utilization. Inspiration to get better
correspondence may surpass inspiration itself to make right syntactic sentences.
The utilization of inquiry is a typical showing gadget regularly they are use not to
discover something however as methods for choosing question trough a change
work out. In light of homeroom perception recommend that of utilization of
inquiry might be disconnected of ability, it isintended to build up. In this class we
may take note of the event of structure whose deviancy speaks to the level of

improveiient of the guidelines required to create adequate articulagions:

d. Fcalse concept hypothe3|zed

False concepgs—hypothesued are the brokeneegmzance of qualification in
el

e s

the target language can make errors For eXampIes the form of was might be
deciphered as a marker of past tense, one day it was happened and is might be

deciphered as a marker of present tense; he is speak French.

4. Social Factors
The social factors which give these highlights noteworthiness can likewise

influence the students creating errors. Richards in this book thinks about that age

" Ibid, p 177
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and inspiration are associated with social factor. How about we see the two pieces
of those.
a. Age

Age of the student is one of the most significant variables impacting their
prosperity or disappointment in learning limits change as he becomes more
seasoned and this may influence learning. Richards depicts that the part of
children’s language to confinement of the length of articulations forced by the
kids’ powerlessness to design a head increasingly a couple words.™ In some ways
adults are better prepared for language learning than children. The adult’s memory
is better and has a.more noteworthy capacity to for new idea. Be that as it may,

the youngsters are better imitator of a discourse sounds.

b. |\ Motivation
Thought of Social factors additidnélly drives incorporation of the general

motivation verbal Whmh |mpacts Ianguage leammg That is instrumental

e .

inspiration which is deplct as {hat persuadmg a student to read a language for
generally utilitarian reason, and not as means for reconciliation with individuals

from other social phonetic gathering.

5. Conducting An Error Analysis
Following Corder as in Ellis and Barkhuizen’s book, we can distinguish
the following steps in conducting an error analysis:

a. Collecting a sample of learner language.

b. ldentification of errors.

2 Ibid, p. 9
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c. Description of errors.
d. Explanation of errors.
e. Evaluation of errors.”

The procedures and problems are associated with each of these steps are
considered below.
a. Collecting a sample of learner language

Collecting a sample of student language gives the information to the error
analysis. The specialist should know that the idea of the example that is gathered

may impact the nature and circulation of the errors observed.™

b. lIdentification of errors

Identification of error includes the examination betweern what the student
has, created and what a Iocal_speaker partner would deliver in the eguivalent
context. ™ The basic procedurg is.as e

1) Picpare,a reproduction of the example as this'would Liave been created by

the student’;ﬁlf\_{é:s'pealg_e_r partuer, _ouli,

=

.
-

2) Assume that each articulation or ;;ntence created by the student is
erroneous and sistematically eliminate those that underlying correlation
with the native speaker test shows to be well-formed. Those expression or
sentences remaining contain errors.

3) Distinguish which parts of every student articulation or sentence varies

from the recreated form.*®

B Rod Ellis, Gary Barkhuizen, Analyzing Learner Language, (New York: Oxford
University Press, 2005), p. 57
{4 |h:
Ibid.
> 1bid, p. 58



18

c. Description of errors

Corder as in Ellis and Barkhuizen’s book, composes that the depiction of
error is basically a near procedure, the information being the original erroneous
expressions and reproduced articulation. Subsequently, depiction of student errors
includes determining how the structures created by the student contrast from the
delivered by the student's native speaker partners. It centers around the surface
properties of student utterances.'” There are two steps:

1) The improvement of the arrangement of elucidating classes for coding the
errors that have been recognized.
2) Recording the recurrence of the errors in every classification.

James as in Ellis and Barkhuizen's book clarified that two standards for the
adwvancement of tllustrative cle_lssifications can be built up. The arrangement of
clésses (referred. to as a taxonomy)”n.lust.be ‘well-developed’ and/‘elaborated’,
and thus capaile of describing errors with maximtm delicacy, it'rhust also be

simple and self-explafatofyaivo Sorts of taxenomy Rave been utilized; linguistic
T /\, ._?\_’\ -—-___.-"_

. \
= "

taxonomy, and surface structure taxonomy. It is likewise conceivable to

consolidate these.*®

d. Explanation of errors
Explaining errors includes deciding their sources so as to represent why
they were made. From the perspective of SLA research, this is the most

significant stage in an error analysis. One evident motivation behind why students

% Ibid.
7 bid, p. 60
8 Ibid.
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make errors is the trouble they involvement with getting to their L2 information
when conveying. On the off chance that L2 structures have not yet been
automatized, they require controlled preparing. The outcome is that they resort to
the utilization of non-standard structures that have been gained before and are

automatized.*®

e. Evaluation of errors

Error evaluation is not so much a phase in the investigation of student
errors as a strengthening method for applying the aftereffect of error analysis. It
includes deciding of gravity of various errors with the end goal of choosing which
ones ought to get guidance. Making arrangemients for an error evaluation study
includes the accompanying advances:
1) Sé|ect-the errors to he asgéssed (these could be all the mistakes recognized in

theerrer analysis.or more prob'ablé,-a subset of them). the egOrs are generally

introduced eitheLgii complete sentences or_hieie and there in a ceaseless

— e —

.
o

content.
2) Decide to basis on which the errors are to be judged. The most generally
picked rule is ’gravity’ (i.e ‘seriousnes’) however other standards are feasible
(for example, ‘intelligibity’ or ‘irritability”).
3) Set up the error evaluation instrument. This will comprise of a lot of
instructions, the erroneous sentences or text, and a strategy for evaluating the

errors.

9 Ibid, p. 62
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4) Choose the appointed authorities. It is ideal to have in any event two. The
more adjudicators, the better, as this builds the unwavering quality and
generalizability of the outcome. In the event that native speaker and non-
native speakers are picked it is attractive to dissect their decisions
independently as exploration demonstrates they vary extensively.

5) Error evaluation studies were well known during the 1970s and 1980s, yet
have evaporated totally, partially in light of uncertain outcome that made it
difficult to build up an unequivocal scale for foreseeing error gravity.
Neverthless, teachers do need to take choices about which errors to address

and hence have a reasonable need to embrace some sort of error evaluation.?

6. Typesof Error
Aceording to Dulay, Birt jand KzdShen in “Language Two”, there are four

types 0FErior Analysis as follows:

r e

a. Linguistiq— ,Gate.gQ[X‘Taxonomy g

A lot oé-;-gf'é?“'tz’i-;onomies\:ha'\'/'gﬂt-)éen based on the linguistic item

which is influenced by an error. These linguistic category taxonomies

categorize errors by either or both the language component or the
particular linguistic constituent the error influences.

Language components incorporate phonology (articulation),

syntax (structure) and morphology (punctuation), semantics and lexicon

(meaning and vocabulary), and discourse (style). The constituents are

incorporated into the components that involve all languages. for instance,

2 |bid, p. 67
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inside grammar one may ask whether the error is in the fundamental or
subordinate provision, and within a clause, which constituent is affected,
e.g. the noun phrase, the auxiliary phrase, the verb phrase, the

preposition, the adverb, the adjectives, and so on.?

b. Surface Strategy Taxonomy

A surface strategy taxonomy highlights the way surface
structures are changed. Students may omit necessary items or add
unnecessary ones, they may misform items or misorder them.
Researchers have noted, however that the surface elements of the
language are modified in specific and sysiematic ways.

Analyzing errors from a surface strategy perspective hecomes
auite encouraging fof researChers eoncerned with identifying cognitive
processes that underlie the Iearnlng process of reconstructmg of a new
language. Tj}e—students are not the Iazmess—er sloppy thinking, but use of

.

interim principles by students 0 produce a new language.?

c. Comparative Taxonomy
The classification of errors in a comparative taxonomy is based
on comparisons between the structure of L2 errors and certain the shorts
of developments. For illustration, in case one were to utilize a
comparative taxonomy to classify the errors of Korean understudy

learning English, one might compare the structure of the student’s errors

2! Dulay et al, Language............ ,p. 146
22 |bid, p. 150
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to that of errors informed for children obtaining English as a first
language.

In the research literature, L2 errors were most commonly
compared to errors made by children learning the target language as their
first languages and to equivalent phrases or sentences in the mother
tongue of the students. These comparisons resulted in the two major
error categories in this taxonomy: developmental errors and interlingual
errors. Two other categories that have been used in comparative analysis
taxonomies are derived from the first two: ambiguous errors, which can
be classified as either developmental and interlingual, and, of course, in

category of catch bags, others, which are neither of them.?

d-€ommunicative Effect Tax0nomy
Whlle the surface strategy taxonomy and the comparative

taxonomy jecus on the aspects ~of ke errors themselves, the
“L

e _—

communicative effe\'t ’classmcatlon deals with errors from the the point
of view of their impact on the listener or reader. It focuses on
distinguishing between errors that appear to cause miscommunication
and those that do not. Researcher has shown that certain kinds of errors
make a critical difference as to whether or not the listener or reader
understand intended message of the speaker. Errors that affect the overall

organization of the sentence hinder successful communication, while

% |bid, p. 163
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error that usually affects a single element of the sentence usually does

not hinder communication.?*

B. The Concept of Surface Strategy Taxonomy

The surface strategy taxonomy highlights the ways surface structures are
changed. Analyzing errors from a surface strategy point of becomes quite
encouraging for researchers concerned with identifying cognitive processes that
underlie the learning process of reconstructing of a new language. Dulay, Burt,
and Krashen as cited in Ellis and Barkhuizen argue that surface strategy taxonomy
is based on ‘the way surface structures are altered’ in incorrect statements or
sentences.? There are four types of errors which are described as follows:

1. Omission

Errors of omi§§ion afe déntified by the absence”ef an' item or
morpheme thai must éppear' in a well-formed expressionawher the learners

are consideredgie-grammatical coiréct.”® Ediihe example, the omission of

e =3 . e
— - —

auxialary verb (be),Hfﬁ'e"}(m)mission”\'&f""\'/réﬂrrb inflections (-s/-es), and other
omission errors.
E.g. Incorrect : He play football every Sunday.
Correct : He plays football every Sunday.
2. Addition
According to Dulay, Burt, and Krashen, errors of addition are the

opposite of omission. These kinds of errors are identified by the presence

2% |bid, p. 189
%5 Rod Ellis, Gary Barkhuizen, Analyzing Learner............. , p. 150
%8 Dulay et al, “Language........ 7, p- 154
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of an item that is unnecessary or, in most cases, does not appear in well-
formed sentences.”” In addition , learners add phrases that are not required
in a sentence, or learners add some unnecessary element.

E.g. Incorrect : You looks so handsome today.

Correct  :You look so handsome today.

3. Misformation

Errors of misformation are identified by the use of incorrect
morphology or structure.®® Distinct from omission where the items are
supplied at all, in misformation, the learners deliver something even if it is
incorrect.
_ lE.g. Incorrect : She looked pretty today.

Carrect ' She Ioo-ks prétty today,

4. Wisordering

e oy
Since accordi ':;Dulay et al;j:ﬂers"ofﬁﬁorder are categorized by
the incorrect placement of a morpheme or a group of morphemes in a
utterance.”

E.g. Incorrect : They are team a great.

Correct  : They are a great team.

" 1bid. h. 156
28 1bid. h. 158
2 ibid.. p. 162
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Based on the concept above, the analysis could be represented grammatically:

Surface
Strategy
Taxonomy

Omission Addition Misformation Misordering

Figure 1. The concept of Surface Strategy Taxonomy

C. Writing
1. Definition of Writing

There-are four skills that need to be mastered in learning English: listening
: slpe”a'king,__, reading, and writing. Between all skills, writing/is te mOSf difficult
skill“tohlearn. This statemontWwas -suppérted- by Richards. Renan_dy'said that
writing is a coimptex skill-for second-language learners {0 master.™® The The

o ot : . e f_f__ﬁl\ . .

complexity is not oniy in"generating and afgamizing ideas, but also in translating
ideas into readable texts. In addition, Axelrod and Coopers already said writing is

a complex process and includes an element of mystery and amaze. But we fully

understand that writing is a skill that everybody can learn to manage.™

%0 Jack C. Richards and Willy A. Renandya, Methodology in Language Teaching: An
Antholog%/ of Current Practice, (Cambridge University Press, 2002), p. 303

! Rise B. Axelrod and Charles R. Chooper, The St. Martin’s Guide to Writing, (New
York: St Martin’s Press, Inc, 1985), p. 3
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On the other hand, Sumarno, as in Riadi 's article, points out that writing
sets out graphic symbols that represent a language that others understood.*? In
addition, there is Tarigan, as in Riadi 's article, which says that writing expresses
ideas , opinions, or thoughts and feelings.**

So based on the definitions above, we can conclude that writing is an
activity to expressing the idea, opinions, thoughts, or feelings with the tools,
symbols, painting, sentences or anything else in written, that represent language
and people understood of it. On the other hand, We can say that writing can be
interpreted from other skills as being the most complicated one. Even though
writing is more than a communication tool. it is a way of memorising and a way
of thinking. it is not easy to write because of that. It's going.to need a hard job.
W_e havei0 create words , phrages , sentences and paragraph in wriingrat the same
time, It.is -a way to learn. Nbbody can: write.a 4ot of interest Witho_ut fhinking,

investigating, oBserving, asking questions, exploring, and-reading first.

,.f__ o ,,—-‘"_— i Fom,
re -
e . o i,

e 5 G

2. Writing Process v

Throughout teaching writing, we should focus on the product of writing or
on the writing process itself. We could concentrate on the product that is only
interested in the goal of the task and the end product. Those who advocate a
process approach to writing, even so, pay attention to the different stages that each

piece of writing is going through.

%2 Muchlisin Riadi, “Pengertian, Tujuan, dan Tahapan Menulis”, (On-line) available at:
https://www.kajianpustaka.com/2013/07/pengertian-tujuan-dan-tahapan-menulis.html, (July 9,
2013).

* ibid.


https://www.kajianpustaka.com/2013/07/pengertian-tujuan-dan-tahapan-menulis.html
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In reality, the writing process is more complicated than this, and the
different stages of drafting, reviewing, redrafting and writing, etc. are done in a
recursive manner as Tribble states in Harmer 's book, we move backwards and
forward between these different stages.>* Therefore, in the editing process, we
may feel the need to go back to the pre-writing phase and think again; we may
edit some of our writing as we draft it.

White and Arndt, as in Harmer's book says, “writing is re-writing; that
revision-seeing with new eyes-has a central role to play in the act of text
creation.” In their concept, the writing process is an interrelated series of recursive
phases that contain: drawing up, structuring (ordering information, experimenting
with arrangements, etc.), reviewing (checking context, connections, assessing
impact, edliting), focusing (assuring you get the message across yeuswant to get
across), ge-nerating ideas-and eval_uating (assessing the draft ahd/dr_ subsequent
drafts).*> White=and Ariidi’s model as in Hariner’s—be6k c.an-ble represented

diagramatically, as*‘frrFiguLexg:':”“f;\ g

[

l > Drafting < l

Structuring «— Reviewing Focusing

N

Generating Ideas > Evaluating <

—

Figure 2. White and Arndt’s process writing model

%% Jeremy Harmer, The Practice of English Language Teaching 3rd ed., (London:
Longman, 2002), p. 257
% |bid, p. 258
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D. Paragraph
1. Definition of Paragraph
There are some definitions of paragraph based on the some experts.
Sanggam said that paragraph is a product of written language skill to express the
topic in a piece of writing. Syamsuri as cited in Yuniati states that paragraph is a
unity of mind, a unity which is more expensive than the sentence.® On the other
side, Oshima and Hogue in their book “Introduction to Academic Writing”, said
that The paragraph is a group of related sentences which discuss one (and usually
only one) main idea. A paragraph may be as short as one sentence or as long as
ten sentences.®” The number of sentences is-insignificaht: however, the paragraph
should be long enough to make the main idea clear.
mAgparagraph may stand on its own. In academic writing, yeusoften write a
paragragh fo answer a test ql'jestion, suéh ast¥'Define objective .mariager.nent and
give one exampte—of it from the reading you have—eefe 'for' tlhis class.” A
paragraph may also%?_paa;éf;é“'jpnger pieag’?f@&i?é}?uch as an essay or a book.
Though a paragraph is a group of sentences that gives rise to a single idea,
the writer must arrange sentence by sentence to describe the whole point of mind
easily, so that the author can organise the paragraphs systematically and logically.
In order to be effective, a paragraph must begin with a sentence on the subject,

have sentences that support the main idea of that paragraph and maintain a

% Dwi Yuniati, (On-line) available at
http://repository.ump.ac.id/1256/3/Dwi%20Y uniati_ CHAPTER%20I1.pdf (2015)

37 Alice Oshima & Ann Hogue, Introduction to Academic Writing (2" Edition). New
York: Addison Wesley Longman, Inc. 1997. p. 2


http://repository.ump.ac.id/1256/3/Dwi%20Yuniati_CHAPTER%20II.pdf
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consistent flow.*® Noah Lukeman in his book “Dash and Style” as cited in Ricard
describes the paragraph break as one of the most crucial marks in the punctuation
world.*® The objective of a paragraph is to express the views of the speaker on a
particular point in a clear manner that is specific and unique to that paragraph. In
other words, paragraphs should not be a mix of thoughts or ideas. In general, a
new paragraph will be introduced by the writer when a new idea is introduced.
There are three main parts of a paragraph:
a. Topic sentence

The main idea of the paragraph is laid down in the topic sentence. Not
only does it mention the subject of the paragraph, but it also limits the subject to a
specific area.which can be fully discussed within the scope of.a single paragraph.
The pait-Of the topic sentence that declares the particular arga fo-beseXplored is
caliad the Control Idea.” | |
b. Supportingenience

e .

The top”rcsentenpg_‘i{s-)developed: by supporting sentences. Specifically,
they describe or prove the sentence of the subject by offering more
information about it.** Supporting Sentences are details that relate to and
support the sentence on the subject. It is composed of the body of the
paragraph. This component should consist of specific information which is

directly relevant to and further develops the central argument presented in the

%8 MonMouth University, “Paragraphs”, (On-line) available at
https://www.monmouth.edu/resources-for-writers/documents/paragraphs.pdf/

%9 Richard Nordquist, “Known The Best Practices for The Most Effective Use of
Paragraphs”, (On-line) available at https://www.thoughtco.com/paragraph-composition-term-
1691565

3 Alice Oshima & Ann Hogue, Introduction to......., p. 3

* 1bid, p. 3


https://www.thoughtco.com/what-is-a-paragraph-break-1691480
https://www.monmouth.edu/resources-for-writers/documents/paragraphs.pdf/
https://www.thoughtco.com/paragraph-composition-term-1691565
https://www.thoughtco.com/paragraph-composition-term-1691565
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sentence on the subject. It is common to have two to five concise sentences in
supporting sentence, which is generally sufficient to develop the main point
and keep the paragraph focused.

It is also important to undergo in mind that a paragraph may
additionally show up to be disjointed (with no clear or logical development of
thought) when the conceptual connections within the paragraph are missing
or poorly developed. This issue can be resolved by using adding a sentence to
the following announcement or with the aid of revising the existing sentences
in such a way that they lead from one sentence to the next. Appropriate use of
introductory words and-phrases may also help to clarify conceptual
connections within a paragraphn. Readers appreciate the fact that writers make
these conceptual connections clear rather than relying on thegieader to make

these connections on'their own “2

e

Concluding sentence —

The concll-J-(‘:I}“r.iE;xée’;tence indxi'C'a't'ég{t;e end of the paragraph and puts

important points to the reader to be remembered. Concluding sentences are

usual to stand-alone paragraphs. Even so, paragraphs that are part of an
overall piece of writing usually do not require the conclusion of sentences.*®

Concluding sentence could be a brief reflection or explanation on

the main idea. The conclusion or closing of the sentence basically rehashes

the most thought of the passage within the setting of the supporting evidence.

2 |pid.
3 Ibid,
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Be that as it may, it is imperative to note that the concluding statement ought
to not basically rehash the sentence on the topic sentence; care ought to be
taken to play down excess between the two. The concluding statement can
also be used to transition into the main idea of the next paragraph, which

improves the overall flow of the paper.**

2. Types of Paragraph

There are four types of paragraphs that you need to know

about: descriptive, narrative, expository, and persuasive. A quick search around

the internet will yield other types, but to keep this simple, it's a good idea to

cons

ider just these four.

a. The descriptive paragraph. This sort of paragraph depicts something and

shovus the reader how ,a thing| Or_an individual is. The words picked in the

portrayal frequently offer to the five senses of touch smeII vision, sound

.

and taste. De§c++puve paragraphs mlght be maglnatlve and may go astray

=

from syntactic standafda

b. The narrative paragraph. This sort of paragraph recounts to a story.

C.

There's a sequence of action or there's an unmistakable start, center, and
end to the paragraph.

The expository paragraph. This kind of paragraph clarifies something or
gives guidance. It could likewise portray a procedure and move the reader

bit by bit through a strategy. This kind of section frequently requires

* Ibid.
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research, yet it's conceivable that the author can depend on their own
insight and aptitude.

d. The persuasive paragraph. This kind of paragraph attempts to get the
reader to acknowledge a specific perspective or comprehend the author's
position. This is the sort of section that numerous instructors center around
on the grounds that it's valuable when constructing a contention. It

frequently requires the assortment of realities and exploration.*

E. Descriptive Writing
1. Definition of Descriptive Text
Descriptive writing is characteristic features of a particular thing. Since
according Oshima and Hogue, descriptive writing refers to the senses, so it
informs-hew. something Iook_s-, fiee!§) spélls , tastes, or sounds™*In additon, a
good deseription 1s like a “wbrd piéturé’;; the.réader caf imagingdhe Object, place,

or person in his or hegdiind A wiiter of-@ good deseription is like an artist who

- == o’ S
S =

paints a picture that can be ‘.‘xské““'cﬁ-’/’\ clearly 1n tﬁéflr-lﬂl-ind of the reader.

Descriptive text is one of the types of texts that students learn in school.
Students should also be taught how to make descriptive text well. Here, experts
have some definition of the descriptive text. Said by Tompkins, as described in
the Asriel descriptive text, painting pictures with words. The meaning is that

students describe something like a picture, a person, a thing, an animal, and

*® Richard Nordquist, “Known The Best Practices........... 7
*® Oshima and Hogue, Introduction to........, p. 4
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place.*’ In the descriptive text, students have to describe what the details of the
object look like. As a result, readers can clearly obtain information about the
object or the image.

The purpose of writing a description is to describe a person, place, or thing
in such vivid detail that it is easy for the reader to form a precise mental picture of
what is being written about, or to feel that it is part of the experience. Stanley as in
Teaching English 4 all’s article asserts that the aim of description is to convey to
the reader what something looks like.*® Furthermore, Johnston & Morrow states
that the purpose of descriptive text is to describe objects or persons in which the
writer is interested:*’ Therefore, The writer-should know well what he wants to
describe, begin by carefully observing the objects in order to take the important

details:aiic give the reader a clear picture and avoid ambiguity.

2. “Generic Striicture of Descripti\)e Text

RS - p——

Students algg_a,.-leam__gggut the gene_[i__g__strue{u.[‘(_a in fhe descriptive text.
Besides students who kr;-(;w'mébrfst the def.i\'rﬁliﬁé’hﬂ-b—f descriptive text, students also
know about the general structure of descriptive text. Without a generic structure,
students can not write correctly about the descriptive paragraph. The taking after
generic structure of the descriptive text by a few experts. According to Wardiman,

et all as in Teaching English 4 All’s article, specifying the generic structure of the

descriptive text into two parts, the introduction is the part of the paragraph that

*" Rini Asrial, Teaching Writing Descriptive Text By Combining Brainstrorming and
Chart Strategies at Junior High School, (On-line) available at https://jim.stkip-pgri-
bumbar.ac.id/jurnal, p. 3
“8 Teaching English 4 All, “Descriptive Text in Teaching English”, (On-line) available at
https://teighingengIish4a|I.wordpress.com/2010/06/28/descriptive—text/
Ibid.


https://jim.stkip-pgri-bumbar.ac.id/jurnal
https://jim.stkip-pgri-bumbar.ac.id/jurnal
https://teachingenglish4all.wordpress.com/2010/06/28/descriptive-text/
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introduces the character and the description is the part of the paragraph that
extends the character. This indicates that the descriptive text contains two
elements for the identification of a phenomenon (identification) and another
(description) for the representation of parts, qualities or characteristics.® This
means that students make a descriptive text based on the parts and rules of the
framework. The descriptive text consists of two parts. First, students need to find
basic information. Second , students should find specific information, such as the
characteristics of the students. On the basis of two parts of the descriptive text,
students must be able to decide which one is the general information and the

specific information.

3. Language Features of Descriptive Text
Wardiman states that t_hére aré soafe main language featurés of descriptive:
a. Spec_ific participént o
Descripj[j_y'f’r-text...,q§scribes abogft___,spec'rﬁ_cigbjec. it, is unusual and
unique (only‘h--c;r;é)’.(' jfor exa.rxﬁp"lfé:fﬂl_;,andengan beach, my house,
Borobudur temple.
b. The use of the adjective
The function is to explain the noun, for example: a pretty woman, a
handsome guy, etc.
c. The use of simple present tense

The sentence pattern used is simple present because it tells the fact of

the object described.

*0 Rini Asrial, “Teaching Writing Descriptive........ ”op.3
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d. Action verb

The verb that shows an activity. for example, sleep, wash, talk etc
4. The Example of Descriptive Text

Descriptive text is a text that describes as detailed as possible about
something, someone, place or anything else. In the syllabus of vocational high
school, two descriptive texts are devoid of material. There are a description of
your family, and a description of historic places. This is an example of the

descriptive text that is appropriate for the syllabus.

My Family
I live with. my little/ family. It consists of four members, there are my
father, my mether, my older brotiier, and of course | as.the youngest family
memberaivly mother is middle-aged womap, now she is about 43uwyears old. Her
nanie is Mfs. Khomariyah: Sh'e has.beaufifUi faceand black Iong.straight hair. Her

eyes just like ordinary Asiai.woman, black..She is abitfal because she rarely

ST

. PSR - /__,»-‘ __‘-_\\__
does exercise as a busy otsewife. Howevef, she'caii manage her dress well, so he

can keep looking good on all her dress.

My father is Mr. Jono, he is about 51 years old. Although now he isn’t
young anymore but his hair still looks pretty good in black with few grey hairs.
His eyes are black like most Asian, especially Indonesian people. He is relatively
tall compared to all the family members, about 168cm. He is working on local
wood manufacture as the manager. He works hard for his family. Sometimes he
also makes tasty meal when my mother isn’t home. I love his cooking, especially

the fried rice, it’s just like the yummiest fried rice I have ever tasted.
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Then the next family member is my older brother, he is Wahyu Budi. Now,
he is 23 years old. Just like my parent, my brother also has black eyes and black
straight hair. He is taller than me, he is as tall as my father. He is quite smart,
diligent, and helpful person. Now he continues his study in learning English and
he hope someday can be a good teacher. All of my family, but me, can speak both
Javanese and Sundanese fluently. We had been lived in Bandung, precisely in
Leuwiliang for about 6 years. Unfortunately, we had to move to Surabaya for
some reasons when I was 2 years old. So, if they’re talking in Sundanese, | have
no idea what they are talking about. Now, we have to live our life in here, my
beloved city Surabaya.>

Figure 2. The example of descriptive text
F._ Graiiimar
1. Thé Concept of Grammar

Grammar=ef-language is a description. i how-words can change their
forms and can be c&rfr;’c_)-i_ﬁgdiiﬁtfq—;phrases mthaL I;ngagé If the rules of grammar
are violated with too little care, commuﬁication may suffer. It is extremely
difficult to create a 'good' rule of grammar. Over the years, linguists probing
native-speaker speech and writing have devised a variety of systems to describe
how language works. > A classic tree diagram will show us one of those

descriptions and show how the grammatical rule provides the scaffolding on

which we can produce any variety of distinct sentences. If we take simple

*! Gould Brown. “The Grammar of English Grammars”. (On-line), available at:
http://www.gutenberg.net (March 17, 2004).

52 Jeremy Harmer, The Practice of English Language Teaching (3" Edition). London:
Longman, 2002, p. 12


http://www.gutenberg.net/
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sentence like The mongoose bit the snack, we can represent it in the following

way:

—
/NP\ / \NP
D N V D/ \N
| S

The mongoose bit the snack

Figure 3. A grammar tree diagram®

. yinis formulation tells ug that the senfence (S) contains a noun"phfase (NP)
and'a verb- phrase.(VP). Theﬁ:nc:JUr.li ph.rése’.l('lgl'l?) contains<the defe_rm_i_ne? (D) and
noun (N) whilsEthe-verb phiase (VP) contains.a-verb (V)'ahd"éhc')thélr noun phrase
(NP). *‘“/—/-m:::;-x ¥ ”’:—\—“u

What is necessary here is not so much the particular way in which
grammar is defined, but the fact that representation shows us how this simple
sentence is structured. It allows us to replace different words while maintaining

the same structure, so that The boy kicked the dog or The teacher praised the

student would also qualify as sentences with the same grammatical structure.

% bid.
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2. Definition of Grammar

Grammar is more than just a set of laws. It is the ever-evolving nature of
language, a area that demands research, encourages examination and guarantees
curiosity. James E. Purpura stated in his book Assessing Grammar: Grammar is
described as a systematic way to predict an ideal speaker or listener's knowledge
of the language. This is done by a set of rules or principles that can be used to
generate all well-formed or grammatical expressions in the language.

Penny as in Emmaryana’s thesis said that grammar is often described as
the way words are placed together to make appropriate phrases. It is, as we will
see at the moment, an oversimplification, buiit is a decent starting point. Thus in
English “I'am a student” is grammatical; “I a student” and “l-are a student” are
nat. . Grammatical errors could happen because of compsience” error or
performanée error. Compete_r'ice error |s developed from s Isck.of knoWIedge or

ability. MeamWhite— performance error is developed—a Mistake in language

— .

. . .-'/ e _ﬂ”".r"’ s
processing in the hEHd'.‘F@L.ﬂ}f example, a;:ror'_;n-meg\‘the word, “the” becomes

“teh”.

According to Woods and Friedman, grammar is a study of language,
specifically, how words are put together.>®> Somehow, Grammar also means a set
of principles that you must meet in order to talk and write better. There are two

types of grammar described by Woods and Friedman, descriptive grammar and

> Fajariani Emmaryana, Published Udergraduate’s Thesis: “An Analysis on Grammatical
Errors in The Students’ Writing” (Jakarta: UIN Syarif Hidayatullah, 2010), p.17 Accessed on
http://repository.uinjkt.ac.id/dspace/bitstream/123456789/3508/1/FAJARIANI%20EMMARY AN
A-%20FITK.pdf

*® Geraldine Woods and Joan Friedman, Grammar Essentials for Dummies, Canada:
Wiley Publishing, 2010, p. 6


http://repository.uinjkt.ac.id/dspace/bitstream/123456789/3508/1/FAJARIANI%20EMMARYANA-%20FITK.pdf
http://repository.uinjkt.ac.id/dspace/bitstream/123456789/3508/1/FAJARIANI%20EMMARYANA-%20FITK.pdf
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functional grammar. Descriptive grammar is when learners understand what each
word is (its part of the speech) and what each word does (its role in the sentence).
Meanwhile, functional grammar shows the learners how words behave when they
are going their jobs properly.®® Woods and Friedman argue that the study of
grammar is the study of three main issues: selecting the correct words, placing
certain words in the correct order, and adding the correct punctuation marks in the
correct position..

Besides, Thornbury states that grammar is part of the study of what forms
(structures) are appropriate in a language. >’ He adds that grammar is a
representation of how the rules govern the formation of sentences in a language.
In the senterice Ve is not at homme right now shows unacceptable words order.
Thornburry states, The system of rule that cover the order of worgs-in7 sentence

is called, syntax.

G. Tense P — e

= . - e

- R

1. Definition of Tense
Swan as in Ilham’s thesis states that The verb forms that show differences

in time are called tenses. Tenses are formed either by changing the verb (e.g.
know, work) or by adding an auxiliary verb (will know, will work).*® Tenses
typically reflects the duration of the situation in relation to the condition of the

argument or at the duration of the expression. The most common tenses found in

56 i
Ibid. p. 7
> Scott Thornbury, How To Teach Grammar. Cambridge: Pearson Education, 1999, p. 16
%8 Muhammad Ilham, Unpublished Undergraduate’s Thesis: Grammatical Error Analysis
in Using Tense, (Bandar Lampung: Teknokrat University, 2017), p. 11



40

languages are basic, present and continuous tense. For the example, She goes to

school everyday (simple present tense).

2. Classification of Tenses
Frank said there are several ways to classify a few tenses in English. It
definitely depends on our understanding of the tenses. Generally, the classification
of the tenses is based on the semantic meaning and the form of the verb.
According to Azar in her book “Understanding and Using English Grammar
Fourth Edition”, tenses is devided into three.® They are past, present, and future.
Each tenses has four forms are shown at the table below:

Table. 2

Classification of Tense

| | WPast Tense " aPresent Tense Future Tense
1. Siiple Past Tense . | 1. Simpie Presentirense | 1. Simple Futlre Tense
2. Past.Progressive 2 PrasentProgressive \ 2. Future Progressive
Tensel Tense " Tense: '

3. Past Perfect Tense _,8sPresent PerfectTense | 3. Fuiure Perfect Tense
4. Past Perfect “[-A.H.E[esent Perfect a4, Future Perfect

-

Progressive Tense | Progressive Tense~ |  Progressive Tense

H. Simple Present Tense
1. Definition of Simple Present Tense
Murphy as in Scott’s book said that we use the simple present to discuss
about matters in general. We use it to say that some thing occurs all the time or

repeatedly, or that some thing is proper in standard. Whereas according to Swan

% Marcella Frank, Modern English: A Practical Reference Guide, New Jersey: Prentice-
Hall, 1972, p. 52

80 Betty S Azar, Understanding and Using English Grammar (3" Edition), New York:
Longman, 2002, p. 2
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as in Scott’s book, When we talk about everlasting situations, or matters that
appear regularly or all the time (not just round now), we typically use the simple
present tense.®* More clearly an explanation of simple present tense from Betty
Schrampfer Azar that said in general, the simple present expresses events or
situations that always exist, usually, habitually; they exist now, have existed in the

past, and are likely to exist in the future.®?

2. Formulation of Simple Present Tense
a. Verb Tense (Verbal)
o (+)S+V1(-s/-es)+ 0O
e (-) S+ do/does + V1
e (?)Do/Does + S +V1
b. Non-\erb Tense (Nominal)
e (+) S+ 1o be (am/is/are) + Adj/Adv/IN
. ():S + to be +Mnotet Adj/Aav/N,
*.(?) TG bet S + Adj/Adv/N

Caonaerea_ds,x N 7
> S - Subject
> V1 = First form verb
» (-s/-es) = Adding suffix to the verb appropriate to the subject
> O = Object
» Tobe = Linking verb
» Adj = Adjective
> Adve = Adverb
> N = Noun
®. Thornbury, Scott. “How To Teach...... ....”, p. 20

%2 Betty S Azar, “Understanding and Using.................. " p. 4
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Both the verbal and nominal sentences, there are change in the verb that
are affected by numbers and people. For the verbal sentence, if the subject of the
sentence is (she/he/it/single third person), then the verb should be added -s or -es.
The meaning of the third person is the person that we are talking about. Whereas
the first person is us as someone who is talking. And the second person is the
person to whom we speak. For the example, we are talking about Jeje. Then, the
one who is talking is me, the one who is listening is you, and the person that we
are talking about is Jeje.

The verb ending with -s, -sh, -ch, -x, -z, or -0 added suffix -es. The verb
ending with -y that preceded by consonant, added suffix -es by changing the last
character from -y into i. But, to the verb ending with -y which was preceded by
vowel,- agided suffix -s by not modifying the last character from -y-intori. Besides
those critefion, the verb is ad'ding sufﬁ.xi =§. EXceptions to‘have énd Has. They are
do not need to"asded by suffix -s or -es. To_the form of'n'e'géti\'/el sentence, the
verb does not needfro_-agdéa:b} suffix &ﬁr:eg_Becﬁuse the suffix moved to
‘does’. So, the verb has no more suffix.

For the nominal sentence, if the subject of the sentence is “I”, we have to
use “am” as linking verb of the sentence. If the subject of the sentence is
(she/he/it/single third person), we should use “is” as linking verb of the sentence.

But, if teh subject of the sentence is (they/we/you/plural), we have to use “are” as

linking verb of the sentence.



3. Example of Simple Present Tense

a. Verbal

Table. 3
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The Example of Simple Present Tense (Verbal)

Possitive

Negative

Introgative

| eat breakfast every
morning.

| do not eat breakfast
every morning.

Do | eat breakfast every
morning?

We sleep every night.

We do not sleep every

Do we sleep every

night. night?
The earth goes around The earth does not Does the earth around
the sun. around the sun. the sun?

Rini always reads
grammar books in the
library.

Rini does not always
read grammar books in
the library.

Iniesta passes to Messi,
Messi shoots, and it's
goal!

Does Rini always read
grammar books in the
library?

Iniesta-does net pass to
Messi, Messi does not
shoot, and 1t’s not goal!

Does Iniesta pass to
Messi? Does Messi
shoot? And does it goal?

| b. Nominal

P

The I_Exampll__e of-Simple Pie

T

Table. 4

-
e

sent Tense (Nominal)
e __‘_\,_L

Possitive

—

I 4 R
-

Negafive

Introgative

I am Sarah Stone.

| am not Sarah Stone.

Am | Sarah Stone?

I‘m from Canada

I am not from Canada.

Am | from Canada?

They are students at a
scientific school.

They are not students at a
scientific school.

Avre they students at a
scientific school?

The umbrella is under the
table.

The umbrella is not under
the table.

1s the umbrella under the
bed?

I am good at memorizing
people’s names.

I am not good at
memorizing people’s
name.

Am | good at memorizing
people’s names?
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