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Keeping Kids on the Edge 
of Their Seats during Book Club 
BY LAURA PARDO, HEATHER FIELD & GINA GuzDZIOL 

Beginning teacher, Brandon, had one clear goal for his first year: to engage his fourth graders in reading 
authentic texts that promoted substantive discussion and critical thinking. He wanted his students to love 
books and to learn how to talk about them in thoughtful and genuine ways-the way adults do. In this article 
we describe Book Club, the instructional model that Brandon implemented in his classroom. We also explore 
how his students interpreted their experiences in Book Club and how they came to feel that Book Club "kept 
[them] on the edge of[their] seats." 

Theoretical Framework 
Book Club is a reading model based on social con­
structivism (Piaget, 1969), sociolinguistic theory 
(Vygotsky, 1986) and reader response theories 
(Rosenblatt, 1983). In the Book Club model, students 
read, write, and talk about texts within a structure 
that supports the social construction of meaning 
from reading authentic texts. They write responses 
that are personal, critical or creative, and then they 
share these with their classmates. The small group 
discussions support students' comprehension of the 
text because students are free to ask clarifying ques­
tions and to learn from each other's perspectives. 
This program emerged in the early 1990s (McMahon, 
1994) and offered teachers and students an alterna­
tive to thematic novel units. McMahon, the origina­
tor of the Book Club concept asked the question, 
"If adults enjoy talking about books, why wouldn't 
children?" In many classrooms and much research 
that followed, the answer was an emphatic "yes, they 
would enjoy talking about books too" (McMahon et 
al, 1997; Salna, 2001; Young, 2001). 

Book Club is an instructional model because teach­
ers provide instruction to students in the areas of 
reading, response writing, and discussion skills. 
However, the best part of the model is the small, 
student-led discussion groups where students 
explore the issues and themes presented in the books 
they read. Because the teacher is merely an observer, 
facilitator, and evaluator, students are free to delve 

into ideas that are typically off limits in schools. 
McMahon (1994) found that students loved to talk 
about real issues and ideas in the authentic texts. 
Since McMahon's initial study, numerous classroom 
teachers concur (Raphael et al, 2002; Stalions, B., 
2001; Stalions K., 2001). 

A Typical Book Club Lesson 
Book Club lessons usually begin with a mini-lesson 
where the teacher provides direct, explicit instruc­
tion, in reading, response writing, or discussion 
skills. These are pulled from the school's or state's 
content standards and often involve the teacher mod­
eling so that students can easily see how they should 
apply the skill or strategy being taught. Following 
the mini-lesson, students read the book. The books 
are usually full-length novels, high quality litera­
ture, and contain interesting or controversial topics 
and themes. Students read in a variety of ways such 
as in partners, in small groups, or by themselves. 
Sometimes the teacher reads aloud to model fluent 
reading or to introduce the book to the class. 

After students complete the assigned reading, 
usually the next chapter in the book, they write 
responses in reading logs. Sometimes the teacher 
allows the students to self-select what they write 
about, sometimes the teacher provides a prompt, and 
sometimes it's a combination of both of these. The 
goal in the reading logs is for the students to prepare 
mentally for the upcoming conversation. 

Laura Pardo is an associate professor of education at Hope 
College where she teaches literacy methods courses. Heather 
Field is a senior at Hope College and is currently student 
teaching in Philadelphia. Gina Guzdziol is a recent Hope 
graduate and a high school English teacher in Zeeland. 
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The fourth part of the lesson is the book clubs-the 
small, student-led discussion groups. In groups of 
4 or 5, students usually begin by sharing the ideas 
they wrote in their reading logs. They then move 
into an authentic exploration of the ideas presented 
in the book and the connections they made to these 
ideas. During book clubs, the teacher monitors, 
facilitates as needed, and evaluates the students' 
discussion abilities. 

Finally, the teacher leads a whole class community 
share where the ideas from each group are synthe­
sized into larger topics or themes that the whole 
group then discusses. Because this model draws 
from so many of the language arts (reading, writing, 
speaking, listening, and graphically representing), 
teachers have found they can teach many of their 
content standards through this model. 

Next, we briefly discuss who the researchers are. 
Then we move into who Brandon is, provide details 
of his school and students, and describe his imple­
mentation of Book Club. Finally, we share the voices 
of his students through their reading logs, a set of 
pen pal letters between Brandon's students and the 
researcher, and their responses to this question on 
pre- and post-inventories-"What makes someone a 
good reader?" 

The Researchers 
The researchers are one professor (Pardo) and two 
students (Field and Guzdziol) from a small college 
in western Michigan. Brandon was a former student 
of Pardo's, and the research project emerged during 
his senior year. The data reported here were drawn 
from artifacts of classroom practice from Brandon's 
first year of teaching. This includes pen pal letters 
written between Pardo and Brandon's students, the 
students' Book Club reading logs, and a set of pre­
and post-interest inventories that Brandon gave his 
students. Field and Guzdziol, both undergraduate 
education students, worked with Pardo across two 
school years, analyzing and compiling the data. 

Brandon's Teaching Context 
Brandon graduated from an elementary education 
teaching program in 2008. He is a typical begin­
ning teacher, in that he is Caucasian and from the 
middle class. He described his journey from college 
to his first teaching job as being "guided by God." 
Like many new teachers, Brandon visited a job fair 
to begin his job search for his new career. While 
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attending an out-of-state job fair during his student 
teaching semester, Brandon received several job 
offers. After visiting several of the schools in North 
Carolina during his spring break, he decided on one 
particular school that took pride in its collaborative 
atmosphere and whose principal respected Brandon's 
innovative outlook on literacy in the classroom. 

Brandon's school offered a neighborhood feel for 
both the students and the faculty. The colored play 
structures and open classrooms provided an inviting 
circle of communication. Brandon's principal also 
expressed her optimistic view and confidence in 
Brandon's decision to use Book Club. When Brandon 
received his class list, he was happy to see that it 
was a small, diverse group of 17 fourth-grade stu­
dents. This was an ideal place for Brandon to begin 
his teaching career. 

Since Brandon's school was a year-round school, his 
planning began in June, almost immediately after 
being hired. Brandon was faced for the first time 
with challenging content standards and a paced 
curriculum that had to be strictly adhered to in his 
classroom. The week before school officially began, 
Brandon faced an abrupt change in his school's 
atmosphere; a new principal was hired to replace 
the current one. Unfortunately, this meant that the 
initial support Brandon had felt in regards to his 
Book Club curriculum was removed, and he began 
the year feeling less confident than he had hoped. 

The concept of the open classrooms had appealed 
to Brandon and had indeed, influenced his decision 
to work at this particular school. His fourth-grade 
teaching colleagues were experienced teachers ( 6 
and 11 years) and had appeared quite positive when 
e-mailing with Brandon throughout the summer. 
This led him to believe that he would have support­
ive colleagues on his fourth-grade team. However, 
because the three colleagues shared an open class­
room pod, they needed to create a schedule for the 
academic day where all three classes had quiet and 
noisy times concurrently. Brandon's decision to use 
Book Club, created a need for a longer amount of 
time than the schedule allowed for reading and also 
overlapped into some of the quiet times. Because 
Book Club is comprised of read aloud, discussion as a 
whole group and in smaller groups, at times his stu­
dents would become too loud. However, he persisted 
in implementing the Book Club model because he 
believed it would best fit the needs of his students. 
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Brandon's 17 fourth graders were diverse in terms 
ofrace and academic ability. Brandon did his best to 
accommodate all of his students' needs and interests 
in the best way possible. Book Club helped Brandon 
achieve this on many levels. Book Club offered a 
non-traditional, enjoyable reading experience that 
kept the students engaged in conversations that they 
had not experienced before. Brandon was able to 
use a wide variety of literature and teach a range of 
literacy skills through his mini-lessons and reading 
log responses. Throughout the year, Brandon gave 
his students detailed comments on their writing to 
scaffold them to the next level. 

Like many other first-year teachers, Brandon wor­
ried that he had not done enough throughout the 
year for his students. However, the district's end­
of-grade assessments showed otherwise. Brandon's 
unique way of teaching along with his scaffolding 
had in fact been a success. All of his students showed 
at least a year's worth of growth academically on the 
school's end-of-grade level testing. 

Book Club 
in Brandon's Classroom 
Because of the fourth-grade team schedule, Brandon 
began Book Club before lunch and concluded it after 
lunch. He decided to use the 45 minutes before lunch 
for instruction, reading, and writing of Book Club. 
The instructional part of Brandon's Book Club began 
with mini-lessons. Brandon's mini-lessons taught 
specific skills that were required by his state's cur­
riculum to help the students become better readers. 
After teaching a specific content standard through 
the mini-lessons, he connected these mini-lessons 
to the text by giving the students time to read and 
write in groups or individually. Using the knowledge 
of the mini-lesson through writing in their reading 
logs, the students slowly became better readers 
and writers. After writing in their reading logs, the 
students went to lunch. 

The 45 minutes after lunch were used for book 
club discussions and community share. Brandon's 
students discussed what they learned and shared 
their responses to the novels that were written in 
their reading logs. The time after lunch was the 
most exciting time of Book Club because at this time 
Brandon saw his students actively engaged and 
talking knowledgeably about their reading. Brandon 

was surprised by the authentic conversations that 
his students had and often found that it was hard 
to move on from Book Club because the students 
wanted to keep going: "The kids are doing a fantastic 
job with book club. Today was a great day. They 
did their book club chat for 15 minutes and when I 
interrupted they all wanted to talk more" (E-mail 
Correspondence, 9.3.08). 

The books that Brandon selected for Book Club were 
suggested by his fourth-grade teaching colleagues 
and included Frindle (Clements, 1998), Emma and 
the Civil Warrior (Dahl, 2001), Pale as the Moon 
(Smith, 2006), The City of Ember (DuPrau, 2004) and 
Sounder (Armstrong, 1972). He spent 4 to 5 weeks 
working with his students on each book and discuss­
ing them through Book Club. Having set the context 
of Book Club from Brandon's perspective, we now 
present Book Club through the voices of his students. 

Brandon's Students Talk 
About Book Club 
Brandon's students engaged in authentic conversa­
tions throughout the school year. They wrote in 
reading logs daily after they finished reading. They 
also wrote pen pal letters with Pardo eight times 
during the school year. Brandon gave the students 
inventories at the beginning and end of the year to 
find out some of their interests. It is from this data, 
that the researchers determined that Brandon's 
students not only loved Book Club, but they also 
improved in particular literacy skills. 

Brandon's students were provided with multiple 
opportunities to improve in reading and writing 
because they did Book Club daily and Brandon 
was intentional in his instruction, modeling, and 
feedback. As we'll discuss later in the paper, Bran­
don diligently focused his students on the content 
standards identified by his state for reading and 
comprehension. With these tools in his repertoire 
and his passion for helping his students be the best 
they could be, Brandon delivered not only effective, 
but innovative instructional practices through Book 
Club. We now share the students' voices in two areas 
where Brandon's students showed growth. First, we 
noticed that the students' language and vocabulary 
improved across the school year. Second, their ideas 
about books and characters became more sophisti­
cated. 

44 MICHIGAN READING JOURNAL 



Language and Vocabulary 
Brandon chose to have his students exchange let­
ters with Pardo for several reasons. First, he had 
learned about Book Club in the college course he 
took from her and he knew she had used Book Club 
as an elementary teacher. Brandon had talked about 
his professor to his students and wanted them to 
get a chance to know her. His second reason for the 
pen pal letters was that he wanted his students to 
experience writing a friendly letter for an authentic 
audience. Finally, the researcher hoped that the 
letters would serve as a data source for the research 
project. After the researchers reviewed and analyzed 
the content of the pen pal letters, it was apparent 
that the language and vocabulary that the students 
were learning from Book Club transferred into their 
writing. 

In a pen pal letter about midway through the school 
year, Katie (all children's names are pseudonyms) 
commented on the book her class was currently 
reading (City of Ember). She said she was enjoying 
the book because "there is a lot of four shadowing!!! 
[sic]" and "That makes it good!" While foreshadowing 
was a focus skill in Brandon's content standards, it 
is a term that fourth graders do not typically know 
without an adult introducing and explaining it. Even 
when fourth graders are introduced to the word in 
school, it is uncommon that one might use this word 
when writing a friendly letter. It is also important to 
note that this student used the term in the correct 
context showing that she not only remembered the 
vocabulary word, but she also understood it. Katie 
had become so accustomed to using professional 
language to describe the author's crafts in the books 
she was reading, that it was second nature for her to 
use the term when writing a letter to Pardo. 

Another student, Erin, when responding to a ques­
tion from Pardo asking if she read a lot in her free 
time, showed a similar understanding for the word 
inferring. She said, "I read slowly because so I could 
find inferences." Erin made a connection between 
her own personal experiences with reading and the 
language she had learned in class. She wanted Pardo 
to know that she does read in her free time, but that 
she reads slowly. Because they conversed about a 
number of books across the year-each recommend­
ing their favorites to the other-Erin was com­
municating to Pardo that she needed to read slowly 
so that she could catch the author's clues and more 
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fully understand the books she was reading. This 
showed evidence that the language and instruction 
of Book Club influenced Brandon's students' written 
language and vocabulary in a variety of settings. 

The researchers also saw Brandon's students grow in 
their language and vocabulary when analyzing pre­
and post-interest inventories. Brandon administered 
these inventories at the beginning of the year in July 
and at the end of the year in May. A common ques­
tion in both inventories was "What makes someone 
a good reader?" The students' responses changed 
dramatically across the year, and the researchers 
attributed part of this to students' work with Book 
Club and the professional language used in the 
classroom. 

In examining Kyle's response to Brandon's question, 
a significant change in his language was noted. At 
the beginning of the year, Kyle defined reading using 
only one word "understand." However, after working 
with Brandon and using the Book Club model on a 
daily basis, Kyle's vocabulary and language grew 
an impressive amount. From analyzing his second 
inventory response, it was clear that Kyle had an 
understanding of the process of reading and he was 
able to use the appropriate language to support 
his understanding. In his post-inventory response, 
Kyle defined a good reader as, "If they know how to 
identify connections and find main idea, summary, 
predict." It is evident that he used the language 
and vocabulary taught within the Book Club mini­
lessons in Brandon's classroom to answer the simple 
question "What makes a good reader?" Using the 
language of Book Club outside of a Book Club lesson 
showed that Kyle had transferred his knowledge and 
applied it appropriately in new situations. 

Another instance in which the researchers noted 
Brandon's students showed improvement in lan­
guage and vocabulary emerged when analyzing 
Tony's response to the inventory question "What 
makes a good reader?" When asked to define a good 
reader at the beginning of the year, Tony gave this 
response: "read about 100 books." However, after 
working daily during Book Club, Tony's language 
and vocabulary improved greatly as evidenced by 
this response at the end of the year. ''What makes 
someone a good reader is that they predict what is 
going to happen and infere [sic] during before and 
after the book. That is what makes someone a good 
reader." Because of the informal, conversational tone 
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of the inventories it is evident that Tony had trans­
ferred knowledge learned from the Book Club model 
to other aspects of his life. As opposed to simply 
using literary vocabulary when discussing novels in 
Book Club, Tony took the classroom vocabulary and 
applied it to his every day definition of a good reader. 
Because Tony transferred this knowledge to writing 
outside of Book Club, the researchers hypothesized 
that Brandon's constant modeling, feedback, and 
opportunities to use literary vocabulary helped his 
students connect their classroom vocabulary to their 
everyday lives. 

Chrissy demonstrated a strong use of language and 
vocabulary in her reading log entries, particularly 
when she was providing evidence for her opinions. 
While reading City of Ember, in response to Bran­
don's prompt that students give an example of 
foreshadowing, Chrissy wrote: 

I think that Jeanne Duparu forshadowed 
[sic] on page 53 by saying that Doon had 
to find a way to help Ember. I think this 
because someone has to find the box. I 
think that since Lina's great grandfather 
was the seventh mayor (pg. 53). I think 
she will find the box and her and Doon will 
save Ember together. I think this because 
in the book it seems like Lina and Doon 
are the main characters and the box had 
it's [sic] own chapter. 

Notice how Chrissy provides a page number to sup­
port her claim, and the words "I think this because." 
Chrissy was clearly signaling to the reader that 
she understood foreshadowing and she wanted her 
reader to be able to construct that meaning from the 
response she had written. Being able to use precise 
language in writing supports the likelihood that 
readers will connect more readily with the author. 
Chrissy's response was purposeful in her attempt to 
communicate her understanding of foreshadowing to 
her readers (i.e., her classmates and Brandon). 

Sophisticated Ideas 
In the reading logs, Brandon provided prompts for 
his students so that they would focus on the skills 
and strategies of his state's learning objectives. He 
worked with many of the same skills and strategies 
across the school year, so the researchers were able 
to examine growth across the year. One of the strate­
gies Brandon taught his students was to make text 
connections. He wanted his students to connect what 

they were reading to their own lives (text to self), to 
other books and movies they had read or viewed ( text 
to text), and to the larger world and its issues (text to 
world) . The following example shows how Chrissy's 
ideas became more sophisticated as she wrote text 
connections with the first book, Frindle in July, and 
then again with City of Ember in February. 

In the second reading log prompt for Frindle, Bran­
don asked his students to make two of each kind 
of connection; text to text, text to self, and text to 
world. In her log, Chrissy wrote fairly simple ideas 
(See Figure 1 on page 4 7) like her class doesn't go out 
for recess like in the book, and that she saw a movie 
where a character had x-ray vision like the teacher 
in Frindle. Compare those ideas to the ones she 
made during City of Ember, a few months later and 
after Brandon's regular instruction in these areas. In 
her text-to-text connection, she mentions a specific 
book Chasing Vermeer and talks about similar char­
acters. Further, rather than just comparing them, 
like she did in July, she also contrasts them, suggest­
ing why Lina and Calder both acted the ways that 
they did. This clearly represents more sophisticated 
ideas, as Brandon continually pushed his students to 
be more detailed and thoughtful in their reading log 
responses. 

Book Club not only affected the students' class work, 
but also their pen pal letters to Pardo. As the year 
progressed, the ideas expressed in their conversa­
tions, developed into more sophisticated and full 
thoughts. In a series of letters with Pardo, Desmond, 
in the beginning of the year, stated that he did not 
like reading or writing very much because they 
were too hard for him. Mid-year, after being asked if 
Desmond enjoyed The City of Ember, he wrote back 
saying, "I do think it was a good book. We are fin­
ished with it." He does not reveal any feelings about 
the book or back up his statement with an explana­
tion. However, in May, Desmond reflected back on 
The City of Ember through a personal connection 
with one of the characters. He said: 

I know what you mean about when you 
expect one thing and you get something 
else. There were a lot of books we read in 
which someone expected something and 
got something else in return. Like when 
Lina wanted colored pencils for a price 
but the seller gave her a different price 
and they weren't what she expected. One 
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time I signed up for a science class but the 
woman who taught us hated science. 

It is important to also note, that Pardo did not ask 
him to make a personal connection with Lina, he was 
simply using a book they were both familiar with to 
make a point. This example supports the claim that 
Brandon's students became more sophisticated in 
their thoughts and ideas. 

Further evidence of Brandon's students expressing 
sophisticated ideas was evident in their answers 
to the question of "What makes a good reader?" in 
the pre- and post-inventories. When Brandon asked 
Rachel at the beginning of the year, "What makes a 
good reader?" Rachel gave a very brief response "not 
skipping page's and paragraph's [sic]." However, at 
the end of the year when asked the same question, 
she showed that she had developed higher level 
thinking through her answer: "If you can infer and 
make lots of connections. If you can understand the 
book/ passage. If you know how to break up words to 
understand or how to use prior knowledge." Rachel 
not only remembered several key concepts taught in 
Book Club, she used them correctly in context when 
applying these ideas to the question on the inven­
tory. It was also impressive that she realized how 
breaking up words and engaging prior knowledge 
would improve comprehension of a text. Rachel had a 
deeper intellectual understanding of approaches that 
good readers take when analyzing a text and she 
articulated that. 

Discussion 
Brandon did several things as a Book Club teacher 
that supported the growth in his students as 
described above. The researchers' field notes, the 
transcripts of weekly phone conversations with Bran­
don, his lesson plans, and curriculum documents 
provided evidence that he engaged in regular, consis­
tent, and conscientious pedagogical decision-making. 
These decisions and practices included modeling, 
engaging in Book Club every day, monitoring, pro­
viding regular and immediate feedback, and staying 
focused on his state's grade level expectations for 
reading. 

Brandon's main method of instruction was model­
ing. He paired this with short, direct instruction, 
but the bulk of his mini-lessons focused on helping 
students see how good readers use various skills and 
strategies. For example, when teaching students to 
summarize, Brandon quickly defined what a sum-

mary was, and then he moved into reading one that 
he had written prior to class from a story the class 
had read aloud earlier in the year. Then, he created 
another summary of a story they were all familiar 
with, while the students watched, so they could see 
how a good reader thinks about and creates a sum­
mary. He broke the process into steps so his students 
could see how to write a summary of their own. After 
the students had read the day's assigned chapter, 
he asked them to work in groups to identify the key 
events that occurred in that chapter and then asked 
them to work on writing summaries on their own, 
thus mirroring the process he had just modeled for 
them. He successfully paired modeling with scaf­
folded instruction to ensure that his students were 
able to use the skills and strategies identified by his 
state. 

Brandon's students experienced Book Club every 
day. Therefore, they had multiple opportunities to 
practice these skills and strategies. He was diligent 
about this and would work his schedule around the 
district required testing to make sure that students 
did not lose their Book Club time. Because he valued 
this time, his students grew to value it as well. 
Brandon monitored his students with frequency and 
detail. Due to Brandon's small class size, he talked to 
all of his students regularly, and he became an excel­
lent observer. He used the information he gleaned 
from observation and informal conversations to focus 
students on their own learning. 

One way he focused his students on learning was 
by providing immediate and thoughtful feedback 
to his students so that they knew not only what 
they were doing well, but also what they needed to 
do to improve. He did this through writing on the 
margins of their reading logs, by telling them during 
class when they were talking about the books, and 
through written comments about their performances 
during the book clubs (he observed one group per day 
and took anecdotal notes). 

Pardo also observed Brandon providing immediate 
feedback to his students throughout the day, when 
they would raise their hands to answer a question. 
He would use the language of good readers and he 
would compliment students who also did this. One 
example of this occurred on the first day of Pardo's 
visit when Brandon, after introducing her, recounted 
the story of how he got lost picking her up from the 
airport. He then asked for a student volunteer to 
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summarize the story. When he called on Kyle, Bran­
don reminded him to be concise and include only the 
important details. When Kyle completed his sum­
mary, Brandon complimented Kyle, and pointed out 
to the class that a good reader picks out important 
details when writing a summary. It was this kind 
of regular and intentional feedback that supported 
and encouraged his students to understand, absorb, 
and apply the strategies that good readers use. More 
than just regular feedback, Brandon made connec­
tions to content in his feedback; helping his students 
see how to write or speak a summary. This ability 
to kill two birds with one stone and to hit multiple 
content standards in one setting is a characteristic of 
effective teaching. 

Finally, Brandon knew his state's standards for 
reading and he used them to plan his mini-lessons. 
Because his district gave grade level tests at the end 
of each school year and these tests carried a lot of 
weight, Brandon knew that he would have to prepare 
his students for these tests. Additionally, because he 
was not using the basal series that his fourth-grade 
colleagues were, he knew his students would have to 
perform well on the state tests, or he would no longer 
be allowed to use Book Club as his instructional 
model. As the year progressed and Brandon became 
more familiar and comfortable with both Book 
Club and the state standards, he was able to plan 
curriculum, design lessons, and provide engaging 
mini-lessons that supported his students' growth in 
reading skills through the Book Club model. 

Conclusion 
Not only did Brandon's students improve in 
language and vocabulary use and sophisticated 
ideas, his students also loved Book Club. Through 
the pen pal letters that students wrote to Pardo, 
students described Book Club as "joyful," "awesome," 
"amazing," and "fun." They said "I like sharing my 
thoughts through the logs," "it's easy to visualize 
when I read aloud," and "I like the small groups and 
talking to my friends." These comments were com­
mon across the entire year and when Pardo visited 
Brandon's classroom in April of the school year, 
many students shared their excitement about Book 
Club. In an interview with Pardo during this visit, 
Katie claimed: 

Well I think Book Club is really fun 
because we get to talk about the books. 
Like I start then somebody else goes, then 
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somebody else, then somebody else. And 
like everybody gets it. Everybody can talk. 
You know what I mean? 

It was clear to Pardo, from her classroom conversa­
tions with students and through the pen pal letters 
that Brandon's students had fallen in love with Book 
Club. It was just as clear that Brandon was excited 
about how successful he was at his first attempt at 
implementing Book Club. 

At the conclusion of Brandon's first Book Club unit, 
Pardo asked him to reflect on his first Book Club 
experience. His response was: 

I'm really excited about Book Club. I 
think it's the best thing that I'm doing. 
I think that the kids really have a bet-
ter understanding of the books and the 
best part is that they're excited about 
the books. They have feelings for these 
characters. They've grown to love the 
characters; they've grown to hate the 
characters. Just like, in a movie, it almost 
seems like, they are on the edge of their 
seats as they're reading. I think that 
that will only help their comprehension 
because they're getting into the book 
more and more. I think that's kind of 
the biggest thing that I've seen. (Phone 
Interview, September 1, 2008). 

Like Brandon's students, your students can also be 
on their edge of their seats during reading instruc­
tion through the Book Club model. Brandon's stu­
dents' successes certainly came from reading authen­
tic books, using comprehension skills and strategies 
in context, and engaging in thoughtful, student-led 
conversations. However, Brandon's role was crucial 
because he wove multiple content standards into 
instruction; provided regular feedback, scaffolding, 
and support; and thoughtfully considered his stu­
dents individually and collectively as he moved them 
from book to book and higher-level concepts. For 
experienced teachers, this is business as usual, but 
for a beginning teacher, it's especially noteworthy. 
And, we think his experiences can provide food for 
thought for all classroom teachers as they think 
about using the Book Club model, engaging students 
in reading authentic books, and asking them to talk 
about the books with their peers. We can imagine 
excited classrooms of children on their edge of their 
seats in classrooms, like yours, all across the coun­
try. 
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One-Day "Research to Practice Institute" 
Common Core State Standards 

Getting to the Core of the Common Core: 
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