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Abstract

It is widely known that students’ performance varies from one another and depends on
many factors: the individual, the context of the class, teachers and classmates, the
personal situation outside the classroom and motivation amongst other things. This
Master’s Degree dissertation propounds an investigation proposal focused on the
educational potential of comics —as a medium— for grammar explanation due to their
entertaining nature and the usage of pictorial, textual and otherelements in order to
deliver messages as multimodal texts. Firstly, terms are defined so as to be able to
deploy them in the analysis. Afterwards, the working hypotheses are proposed: comics
(focusing on comic strips) can facilitate the students’ understanding, learning and
performance of English grammar. Consequently, and as a result, a second hypothesis is
considered: comics may also increase students’ motivation during English lessons. In
order to do so, I will be using triangulated data collection instruments for the purpose of
adding extra validity to this research. The theoretical framework collects different
educational aspects and theories to use in the analysis and conclusions. However, due to
the present national Covid-19 health situation, this research proposal has not been
implemented; therefore, real data have not been collected. Nevertheless, there is a
hypothetical analysis—using the theoretical framework to discuss the potential of

comics— and a proposal to undertake the research and gather results in the future.

Keywords: Comics, Grammar, Motivation, Didactic Resources, ESL Classroom

Es un hecho que el rendimiento de los alumnos varia de uno a otro. Esto depende de
muchos factores: el sujeto, el ambiente aulico, profesores/as y compafieros/as, la
situacion personal fuera del aula y la motivacion del alumno/a entre otras razones. Este
trabajo de fin de master es un proyecto que propone una investigacion centrada en el
potencial educativo de los comics —como medio—en la explicacion de la gramatica
por su naturaleza entretenida y el uso de diferentes elementos pictéricos, textuales entre
otros con el fin de trasmitir mensajes en forma de textos multimodales. En primer lugar,
se definen los terminos para poder llevarlos a la practica en el analisis. Despues se
proponen las hipétesis de trabajo: que los comics (tiras de comic especialmente) pueden
facilitar la comprensién, el aprendizaje y el uso de la gramaética inglesa y, como

resultado y segunda hipotesis, incrementar la motivacion de los estudiantes durante las



clases de inglés. Para ello utilizaré instrumentos de recoleccion de datos triangulados
para afadir validez a la presente investigacion. EI marco tedrico recoge diversos
aspectos y teorias educativas en el analisis y las conclusiones. Sin embargo, debido a la
presente situacion de emergencia nacional de Covid-19, la investigacion no se ha puesto
en préactica y no recoge resultados propios. A pesar de ello, se propone un analisis
hipotético —utilizando el marco tedrico para considerar las posibilidades de los

codmics— y una propuesta para realizar la investigacion y reunir resultados en el futuro.

Palabras Clave: Coémics, motivacion, gramatica, recursos didacticos, ILE.



1. Introduction

In the past, the main pillars in education have been placed on the figure of the teacher
who has been regarded as a key variable in the learning process. S/he was supposed to
explain and transmit knowledge to the student. If the learner seemed incapable of
understanding after a few opportunities of participation, the student was deemed
incompetent and unable to learn appropriately; hence, s/he was not worth much
attention. Many of these “worthless students” were discouraged and abandoned school,
or their academic studies, and focused, instead, on getting a job and earning a living.
Who knows if one of those students would have ever found the cure for cancer or, else,
if s/he could have made a great discovery in any area of expertise? Might s/he have
written, say, a bestseller? It will remain unknown because they were regarded below the
required standards. However, some teachers have shown a real vocation and have
evinced an interest on teaching, helping students who did not understand some aspects

of a subject.

In this research dissertation, I will concentrate on the practice of grammar in
connection to the use of comics as a resource for teachers in the ESL classroom and its
possibilities for motivating students. However, | have not been able to conduct the
research in a real classroom and, thus, there are no data collected results. Hence, | will
speculate on the results, hypothesizing on the possible outcomes and the reasons behind
them, taking into account several theories and research already carried out in the field.
The ultimate objective is to provide a research design that can be undertaken

successfully in the future.

The gap found that leads to the hypotheses in this study is that grammar is
sometimes difficult for students, even more so for students with lower performance on
English subject. The problem is, thus, how to introduce comics as an educational
resource. Previous research has been mainly focused on English learning through
comics in terms of general language competence acquisition, the use of graphic novels
for literature teaching in English, or the use of comics for motivating students in the
ESL classroom. However, | could not find any research studies oriented to the use of
comics in the ESL classroom focused on grammar consciousness raising explanations
and learning. Therefore, there seems to be a common gap for both variables pursued by

the working hypotheses of this investigation; that is, English grammar teaching and the



use of comics during English lessons. Consequently, | have proposed the following

guiding questions:

Could comics make grammar understanding easier for students?

Would comics help students to acquire, in this particular instance, Present

Simple and Present Continuous tenses of English more successfully?

Could the use of comics evince an improvement in the students’ marks

regarding these grammar items?

Could that improvement have a positive impact in the students’” communicative

competence fluency and accuracy?
Would comics be a useful scaffolding tool?

Could comics, in turn, be a motivating resource in the EFL class?

If 1 could find answers to these questions, I might find another use for comics as a

language teaching resource. These questions led me to the formulation of two

hypotheses: a main hypothesis and a subordinated one:

1.

Comics —as a medium— can be a remarkable tool for the ESL classroom in
order to improve the students’ understanding of specific grammar items, and

thus, upgrade learners’ academic results in a positive manner.

As a consequence, the use of comics can transform grammatical lessons into

more enticing sessions for the students and, therefore, improve their motivation.

This idea is based on Stephen Krashen’s “Comprehensible Input” hypothesis tenet

which claims that linguistic input could be easier for students if it contains visual aids

due to the difficulty of the abstract nature of grammar (1988).

The purpose is to offer an aid for students who might have difficulties in

comprehending and acquiring grammatical rules of English and benefit the rest of the

class.

Although | want to foster English learning for as many students as possible since

its level in Spanish schools seems to be improving of late and numerous families have

difficulties to help their children with English due to the high linguistic competence

level.

Thus, our intention is to provide further resources that can be used in several

contexts and facilitate English learning as a second language. Therefore, comics could



help the teacher to explain grammar deductively and to give the students a resource as

an aid for doing exercises and preparing their tests on their own.

2. Justification, Purpose and Objectives
2.1 Justification

Currently, there are several methodologies to teach English. The Education Corner
webpage, the “The Learning Pyramid” is shown (see Appendix 2, figure 4) —adapted
from the NTL Institute of Applied Behavioral Science Learning Pyramid— theorizes on
the amount of information that students could be able to remember from different
learning methodologies. An ordinary class delivering new content in our context starts
with some presentation of new content by resorting to explanation from which students
will be likely to remember a 5% of the information. Afterwards, they will have to
practice what they have “learnt” because, with practice, an average student will be able
to remember a 75% of the information s/he has been exposed to. Many textbooks have a
brief explanation as an aid to perform practice exercises. Students will allegedly
remember a 10% of what they read. These percentages do not equal 100%, each method
has a degree of accuracy in helping the student to retain the information and; therefore,
these percentages are individual, not cumulative. However, the question at this juncture
is what would happen if different methodologies are combined during the explanation
of content and grammar? Comics could be a meaningful manner of combining theory

and visuals to help the students learning.

One of the reasons that inspired this approach is a TED talk by Gene Luen Yang,
a cartoonist and high school teacher in Bishop O’Dowd High School in Oakland,
California, which is named “Comics belong in the classroom” (2016). This appealed to
me sufficiently so as to examine the video when thinking of an approach for this
Master’s Dissertation. The American teacher explains how his students in the subject
algebra considered him tedious. He was oftentimes compelled to assist other teachers;
thus, he would record a video explaining the lesson, resulting in a yet more tedious task.
He eventually could envision the solution by resorting to explanations through the
aforementioned medium: comics. The students were delighted and improved
significantly their understanding on algebra. Presently, this high school employs comics

in different areas. For instance, he claims that one of his former colleagues, uses Scott



McCloud’s ‘Understanding Comics’ in his literature and film class, since it gives his
students the language to discuss the relationship between words and images (TED,
2016).

After identifying the gap on the use of comics focusing on grammar, | considered
motivation as a feature widely studied by researchers and experts in the field in order to
improve students’ learning. However, my dissertation was not intended to focus on
motivation itself but as a consequence of improving the teaching of grammar through a
more appealing resource. Therefore, the gap found focuses on making a theoretical
aspect of English—as it is grammar— more enticing and observing if a linguistic
improvement in this aspect could have a result on the students’ motivation towards

English learning.

Regarding the educational law in Spain, this research proposal is in tune with the
national legal requirements for several reasons. In the national curriculum (LOMCE,
Orden ECD/489/2016), within the foreign languages section, English; one can find
some methodology orientations. The first is methodological principle (section e) related
to motivation development and creativity, which states that a variation of resources, the
inclusion of sociocultural knowledge, contact with native speakers and the design of
creative activities, can lead to positive attitudes that favor new learning and acquisition.
In connection to grammar and vocabulary issues, the curriculum states that grammar
represents knowledge of the language functioning. The teacher must introduce the
grammatical rules explicitly with illustrated examples that help the students to
comprehend syntactic and discursive contents. Finally, regarding educational attention
to diversity, the curriculum points out that learning depends on several factors such as
age, cognitive ability or the students’ interest. In addition, it mentions scaffolding as
general strategy to be used in the classroom —by recourse to tables, images, concept
maps, models, language simplification and the like. Therefore, the use of comics as it is
suggested in this investigation —and will be analysed in the following sections— is
entirely compatible with motivation, grammatical content explanation and attention to

diversity, allowing the use of scaffolding as well.



2.2 Purpose

The main purpose of this research is to observe if the hypotheses | seek to validate
could be true in a real practical research with its own results based on previous research
undertaken within the field —since | have not had the opportunity of gathering data
with the students of my Practicum Il teaching placement period. With this research
study, the aim is to improve the students’ learning on ESL and facilitate English
comprehension and use, especially for the learners that struggle to acquire this language
and perceive it as a burden —instead, this new knowledge can bring new opportunities
to them. By the same token, it could facilitate teachers’ tasks when it comes to
explaining grammar and expose the students to grammar practice. In addition, | seek to
support the divulgation of comics as source for ESL teaching and whether this
multimodal textual medium could be a useful tool regarding comprehension —
especially on grammatical structures— since it may contribute to a better understanding
through the use of visuals. Moreover, I want to test if comics and can improve students’
motivation in class to create an environment favorable to learning. Nevertheless, |
intend this research to be theoretical proposal which could be widened in scope and in
the future with a practical data collection research and suitable results that could be
further analyzed and discussed on.

2.3 Objectives

As objectives for the accomplishment of my purpose | have to find evidence that comics
are useful and stimulating for the students, find other research articles that test comics
as a resource for English teaching, and analyze their results. In addition, | need to
investigate theories on language learning to determine if comics can be in tune with
current approaches on language teaching and learning. Eventually, if comics are
validated as an ESL teaching resource and they conform to the theories of language
acquisition, the objective is to analyze other research items, their results in order to
theorize on my own and decide whether comics could facilitate grammatical
understanding for students, teaching for teachers and if, as a result, they could create an

enjoyable and more appealing environment for learning.



3. Theoretical Framework

3.1 Previous Related Research

I have deliberately chosen some research studies, essays and articles conducted in
Spanish contexts as far as this endeavor was possible. Since the context in which | want
to conduct my research in is the Spanish secondary school, the most significant previous
experiences on the topic are studies undertaken in Spanish speaking classrooms learning
English as a second language. Nevertheless, there seems to be a gap in the perspective |
intend to tackle: comic strips applied to grammar explanations and its impact on
motivation. One of the main research articles I will be focusing on will be Sara Paola
Lengua Salinas’ findings in “El comic: una oportunidad de motivacion y aprendizaje en
las clases de inglés como L2” (2015). The reason behind this choice is that Lengua
Salinas’ exploration is the only research that could be traced in a similar Spanish
speaking context and that involves the impact of comics on the students’ motivation as
an important part of the investigation. She undertakes the research in Colombia. Her
main objective was to evaluate the effect that the use of comics had as a motivational
tool on students’ learning. Thus, she designed educational interventions in the
classroom in order to gather relevant data. Her methodology aimed at modifying the
existing input by adapting it to comics, to implement two tests —one at the beginning,
and another at the end of the process so as to compare both in terms of the improvement
of English use and accuracy. Additionally, two questionnaires were used, together with
a field journal in which she recorded relevant observations on the classroom dynamics
and the students’ performance—such as participation, accuracy, and confidence. The
results she eventually obtained were positive in terms of motivation and language
learning, since the students believed they were more engaged and, in addition, their
participation in the classroom and their written production increased, showing a

progress during the research.

In addition, there are several didactic proposals that have shown an interest on
comics which have proved to be quite valuable for this research, mostly in terms of
theories and experiences about the use of comics in the classroom and their implications
for motivation. One of them is an article by Ricardo San Martin—teacher on 1.B.
Alfonso Xl in Alcala de la Real— about the use of comics in the ESL classroom and

some proposed activities. There are also some Master’s dissertations on the topic: “Las



posibilidades didacticas del comic a través de su uso en manuales de educacion
secundaria” by Nerea Ruiz Arnau (2018) and “El comic como recurso didactico en el
aula de lenguas extranjeras” by Isabel Garcia Martinez (2013). Ruiz Arnau focuses her
dissertation on the analysis of different panels from textbooks used in secondary school
by analyzing their linguistic and pragmatic use and functions in order to emphasize
comics’ versatility as an educational resource and to analyze its educational
possibilities. She undertakes a deep analysis on: pragmatics, spelling, artistic and
paralinguistic elements; and different levels of language—phonetic and phonological,
morphosyntactic and lexico-semantic. Subsequently, she explains her results on each
aspect of language and how comics affect them. She states that it is an excellent tool in
a communicative context and that more studies have to be undertaken on the topic from
different perspectives. Meanwhile, Garcia Martinez analyzes course books in English,
French and Spanish —providing a definition for this term—, comparing them before
presenting a didactic proposal using comics as a resource based on the previous
analysis. Her conclusion, after gathering opinions from teachers (they believe that
comics help to motivate the students) and scrutinizing the textbooks, is that comics are a
beneficial resource if it is used correctly as a complement. She also claims that this tool
is quite meaningful to reflect on the target culture, since comics usually mirror cultural
issues. However, this also depends on the importance that comics have in the culture of
the target language. | have also focused on an enlightening conference by Manuel
Barrero (2002) on comics as pedagogical tools in the classroom, in which he presents
the current condition of Spanish education and the importance of the image in learning,
he also discusses the history of image in schools and provides extensive documentation
on the topic. Accordingly, he shares successful experiences in schools and different
perspectives about the use of comics, providing a range of activities to use in the
classroom. His conclusion examines the different utilities of comics as educational tools
—such as fostering abstraction ability, producing reading habits, acquiring new
concepts among the most salient. Although | have not used any of his activities due to
the nature of this study, the advantages of comics in his conclusion and some of his
documentation have been useful for the rest of this research, shedding light on the

possible results I could reach in more convenient circumstances.

I have also concentrated on an essay by Enrique del Rey Cabero “El comic como

material en el aula de E/LE: justificacion de su uso y recomendaciones para una correcta



explotacion” (2013) which—despite being focused on the teaching of Spanish— has
valuable information on the characteristics of comics, some of them duly cited in my
dissertation. He gives evidence of the validity of comics as a resource and some advice
for its appropriate application. There is also an undergraduate dissertation by Eduardo
Rosales Fernandez, “La narracion grafica como recurso educativo a potenciar en la
ensefianza de idiomas: el cémic en el aula de inglés como lengua extranjera (ILE)”
(2016), which was of much help for the purpose of contextualizing an overview of the
topic. Rosales Fernandez has as objectives: investigating the most relevant bibliography
on the use of comics in education, analyzing and drawing conclusions that can lead to
the application of techniques already seen in class, discovering if future teachers in
Sevilla are familiar with graphic narration and to foster the use of comics in the
classroom due to its motivational and divergent nature. His conclusions contend that
using this resource in the classroom allows teachers to transmit an extensive variety of
content, facilitating the students’ learning. The mentioned thesis was mainly focused on
graphic novels and primary education, and thus, not perfectly in tune with this
dissertation. However, his theoretical framework and his conclusions add up

information to this study and provide a different perspective.

Eventually, there is another proposal, although focused on Spanish as a second
language. Marina Alonso Abal’s “El cdmic en la clase de ELE: una propuesta didactica”
(2010) gives a different perspective on the use of comics in the classroom, since she
discusses different variables to practice with comics that are not necessarily focused on
learning content, but competences. Her objective is to make use of comics for ability
developing and integration, curricular material development, the student’s autonomy
and learning strategies, text sequences and the cultural component variable. Her
conclusion is that the value of comics as educational resource comes from its potential
as medium and as a cultural product —reflecting in this case the Hispanic society and
values—, allowing students to appreciate the target language culture. In addition, from a
theoretical perspective, comics are authentic material, reflecting orality that becomes
easier to comprehend for the student. Therefore, apart from acquiring lexico-
grammatical and cultural contents, comics add an affective component, due to being
quotidian and known outside the classroom, and thus, introducing it to the classroom
can offer a good starting and motivational point to acquire contents on language.

Furthermore, comics are ludic and humorous; hence, helping to acquire the previous



components. As a consequence of analyzing in detail the aforementioned publications, |
realized that no dissertation or research is focused on the use of grammar, which
motivates the main focus of study of this dissertation. However, they have been helpful
to use some terms and variables for analysis as the starting point for this study and to
offer different perspectives, experiences and conclusions, in order to develop the current
research. In addition, | have considered several English theorists and authors’ ideas—
some found in the literary review’s works— for the theoretical framework of this

dissertation.

3.2 Towards a Definition of Comics

To start with, we need to rigorously define comics. The Oxford Learner’s Dictionary
defines comic as “a magazine, usually for children, that tells stories through pictures”
(Oxford Learner’s Dictionary, 2020).On the other hand, the Cambridge Dictionary
provides a more accurate definition: “a magazine or book that contains a set of stories
told in pictures with a small amount of writing” (Cambridge Dictionary, 2020). Scott
McCloud, a comic theorist and author, claims that this kind of denotation is elusive and
that comics need a wider meaning distinction. Despite the difficulty to give a clear-cut
delineation of comics, Scott McCloud has taken that risk in his book Understanding
Comics: the Invisible Art (1994). He claims that the term “comic” is worth defining
because it is the medium, not the object per se—which would be the comic books or
comic strips. He cites Will Eisner (1992) —a renown comic illustrator—, who uses the
term “sequential art” when addressing this multimodal format since for him the
individual pictures could only be understood dialectically on the page. In other words, it
is, rather, when they are part of a sequence that they transform into something
altogether different. However, Eisner’s definition does not take into account style,
quality or subject matter. Therefore, McCloud ponders a new interpretation of comics:
they are “juxtaposed pictorial and other images in deliberate sequence, intended to
convey information and/or to produce an aesthetic response in the viewer” (1993, 9).
This sequential art has been present throughout history. Egyptian hieroglyphs could be
said to have already involved some traits of this art, so did Native Americans’ codices,
and even French weaver artists evinced such aesthetic pieces as shown, for example, in

the Bayeux Tapestry.



3.3 Comics: Useful Terms

In his work “El cémic como material en el aula de E/LE: justificacion de su uso y
recomendaciones para una correcta explotacion” (2013), Enrique del Rey Cabero
thoroughly defines comics and their characteristics. Taking Will Eisner and Scott
McCloud into account, he introduces the main elements of comics. For the record, | am
using here the elements that del Rey Cabero explains in his essay (appendix 1, figure 1).
Firstly, one should consider the term panels that —according to Eisner— are “the
individual frames or segments that capture or encapsulate the events in the text” (2002:
40). There is also the gutter or space between the panels that can be real or imaginary.
These panels are placed in pages in which the reading direction is the same as that of
common books, from left to right. Then he introduces speech bubbles/balloons from
Gasca and Gubern which are “symbolic recipients or containers for the speaking
characters’ utterances” (1998:422). There are also captions which are boxes inside the
panels which explain what is happening or provide the context. Del Rey Cabero states
that these are the main concepts —although the enumeration is not conclusive and
extensive. Other variables are equally important such as the expression of time and
rhythm, onomatopoeias, signs, perspective and framing, visual metaphors, movement,
gestures and expressions according to Gasca and Gubern (1998, 2008), Eisner (2002),
McCloud (2007, 2008) and Varillas (2009).

The reason for explaining these key terms of comics is to demonstrate the
considerable amount of information that can be transmitted in a single panel using the
mutual semantic interaction between text and images. The medium of comics has had
negative reputation throughout its history. Del Rey Cabero argues that—according to
Gravett—even in the present, there are “teachers, librarians and other ‘cheerleaders for
the cause’” (2005:11)that perceive and utilize comics and graphic novels as “useful
primers, stepping stones to literacy, but not worth reading in their own right as ‘real
books’ themselves” (del Rey Cabero 2013:184). He claims that “this dominant culture
of the written against the visual has accused comics of being simple readings, deprived
of imagination in comparison to literature” (del Rey Cabero 2013:184). However, he
also mentions McCloud’s term closure—that is, the “phenomenon of observing the
parts but perceiving the whole” (McCloud 2007:63) for disproving this belief. This
effect is evinced in the gutter—the space between panels—as the reader has to complete

with his/her imagination what happens between panels. There are different types of

10



closure according to McCloud (appendix 1, figure 2): moment-to-moment (single action
in several panels, requiring little closure), action-to-action (a single subject in a
progression of actions), subject-to-subject which entails the changing subjects within a
scene, which requires the reader’s involvement, scene-to-scene used to signal the
transitions across significant distances of time and space, requiring deductive reasoning,
aspect-to-aspect; that is, the transitions between different aspects of a place, idea or
tone and non-sequitur which makes reference to no logical relationship between panels.
McCloud also identifies a number of categories for word and image combinations (see
appendix 1, figure 3) such as: word specific combinations (pictures illustrate but do not
add to a complete text), picture specific combinations (words do little but soundtrack
the images), duo-specific panels (words and images send the same message), additive
combinations in which words amplify an image or vice versa), parallel combinations
(words and images follow different courses without intersecting), montage (words are
integral parts of the picture); and inter-independent —where words and pictures go hand
in hand. Del Rey Cabero collects these explanations with the objective of demonstrating
the vast manners by means of which comics can deliver information, written or non-
verbal, developing visual and reading comprehension and being stimulating for the

student’s brain.

Another characteristic to consider—previously mentioned already—is the
meaningful term: multimodality. The Center for Socio-Cognitive Discourse Studies at
Moscow State Linguistic University has published an article about multimodality and
defines it as the “human ability to combine several modes of world cognition and
communication —verbal, visual, kinetic (with the help of gestures) and some others...”
(SCoDis, 2016, online). Comics are a combination of text and illustrations; thus, they
seem to embody the very concept of multimodality. However, if we delve on texts and
visuals regarding comics, one can find further aspects for consideration. Regarding text,
comics offer different options, there can be narrative text and there can be dialogue. We
cannot find many instances of colloquial oral register in school textbooks. Hence,
comics can offer the students the possibility of receiving oral input in a written form

through the characters and formal explanations through the captions.

11



3.4 Comics in the Classroom

In addition to the characteristics of comics and the fact that they can transmit a lot of
information in an entertaining manner, Isabel Garcia Martinez in her Master’s
Dissertation “El comic como recurso didactico en el aula de lenguas extranjeras” (2013)
devotes part of her proposal to explain why comics are as relevant for teaching as many
seek to demonstrate. In the present dissertation, some of them from Brines Gandia
(2012) and Manuel Barrero (2002) will be considered. Garcia Martinez states the

advantages of comics which, according to Brines Gandia (2012), are:
- Itisan accessible, brief and linguistically rich material, with simple syntax.
- Most comic topics are contemporary and if they are not, they are still valid for the classroom.
- Its format is graphical, allowing the student to read gestures, movement, images, etc.

- It facilitates the development of several abilities, such as: comprehension, interpretation,

synthesizing, sense of time and space, investigation...
- It provides an enjoyable environment
- It motivates the students due to its simplicity and humor.

Subsequently, Garcia Martinez further introduces the different utilities of comics by
Manuel Barrero (2002):

- Fostering abstraction and imagination.

- Generating reading habits following the occidental order.

- Cultivating a compositional ability.

- Stimulating abstract imagination.

- Acquiring knowledge and concepts such as voice-over, off-field scene, perspective
- Fostering of reading apart from literature, not instead.

- Enabling interest for different graphemes and typographies, games with texts, etc.
- Learning light, color and space management.

- Understanding different narrative models.

-  Differentiating audiovisual narration from grapho-visual narration.

Although Garcia Martinez mentions more authors and their ideas supporting the use of
comics, these aforementioned advantages for using comics should be taken into account

as a resource for English teaching, since they do not only help the understanding of

12



ideas and text with the aid of images, but also images are part of the medium to transmit
ideas. In addition, they induce the target reader—through different stimuli— to become

involved in cerebral activity consciously and unconsciously while reading.

3.5 EFL Theories: Relevant Considerations

Regarding EFL theories, methods and approaches, | find interesting Lengua Salinas’
(2015) perspective on the use of comics and how they conform to education studies. She
considers constructivism, Vygotsky’s zone of proximal development, scaffolding and
motivation. Ricardo San Martin (1992) also examines Ausubel’s meaningful learning on
the topic of comics. Nevertheless, | want to reflect on Lengua Salinas’ perspective of
constructivism, scaffolding and motivation since | gather considerations are more in
tune with my idea on using comics for grammar teaching and motivating students.
However, | also want to take into account Krashen’s idea of comprehensible input and
affective filter which is also present in Marina Alonso Abal’s teaching proposal (2010).

Constructivism

The University of Buffalo’s webpage provides a definition for the term
constructivism: “Constructivism is the theory that says learners construct knowledge
rather than just passively take in information” (“Constructivism,” n.d.). They also take
into account the processes of assimilation—that is, taking new information and adding it
up into existing schemata—and accommodation—using newly acquired information to
revise and redevelop an existing schema. Therefore, the theory considers that a learner
stores his/her knowledge in his/her own manner, building schemata by assimilation and
rearranging it by accommodation. Lengua Salinas points out that this learning theory
offers new learning opportunities. She cites Gonzalez (2012) that constructivism takes
the student into consideration as a rational being who is able to construct his/her own
knowledge. However, this learning is always contextualized—it considers some factors
as prejudices or fears that the student may have regarding his/her own learning. She also
argues that there is evidence that when teachers use their students’ knowledge as the
starting point and they monitor their changes during the learning process, learning
improves in a great manner (National Research Council, 2000). Therefore, the teacher is
a guide that establishes some limits and helps the students if necessary. Comics here
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could be a tool for students to consult on their own and the teacher could explain
grammar and be the facilitator of this medium at the same time. Hence, giving the
students enough space to reconstruct learning or help them if the need arises.

Scaffolding

Karen Sue Bradley and Jack Alden Bradley discuss scaffolding in their essay
“Scaffolding Academic Learning for Second Language Learners” (2004). They cite
Ovando, Collier and Combs, who argue that “scaffolding refers to providing contextual
supports for meaning through the use of simplified language, teacher modeling, visuals
and graphics, cooperative learning and hands-on learning” (2003:345). They also cite
Diaz-Rico and Weed who assert that “as students become more proficient, the scaffold
is gradually removed” (2002:85). Therefore, they identify and explain three types of
scaffolding as especially effective for second language learners: simplifying the
language, asking for completion rather than generation and using visuals. Simplifying
the language refers to shortening selections, speaking in present tense and avoiding
idioms; asking for completion focuses on asking students to choose answers from a list
or complete a line or paragraph; and using visuals is presenting information and asking
the students to respond through the use of graphic organizers, tables, charts, outlines
and graphs. In this case, comics could not only be used for explaining grammar but to
practice it. Comics could introduce simple language for the students to understand, as
well as partially completed sentences they need to complete, and despite of the fact that
they are not the same type of visuals, comics are a visual medium which could be
somehow adapted for using scaffolding, since it is proven to have a positive impact on
students learning.

Stephen Krashen’s Hypotheses

I deem it interesting to dedicate a part of this dissertation to linguist Stephen Krashen
and some of his hypotheses about language acquisition and learning, taken from Schiitz
(1998). Krashen stated five hypotheses: the Acquisition-Learning hypothesis, the
Monitor hypothesis, the Input hypothesis, the Affective Filter hypothesis, and the
Natural Order hypothesis. The Acquisition-Learning hypothesis asserts that there is a

distinction between learning (conscious process) and acquiring (unconscious process),
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which requires natural communication—focusing in the act of communication rather
than the form of the utterances. The Monitor hypothesis explains the previous
hypothesis in terms of the relation between the two concepts and the effect one has on
the other. This hypothesis explains that when the learner has sufficient time, focuses on
form and knows the rule, their learning (conscious process) will supervise their
acquisition in a communicative act; that is, learners’ conscious knowledge will monitor
their unconscious knowledge. The Natural Order hypothesis is based on research from
different researchers cited in Krashen (1987) and states that acquiring grammatical
structures follows a “natural order” that is predictable, although some structures tend to
be acquired later than others. However, the ones | want to take into account, are the
remaining hypotheses. The Input hypothesis, according to Krashen, leads the the learner
to improve and progress along the “natural order” when he/she receives an input that is
a step beyond his/her stage of linguistic competence. This is concerned with acquisition
and asserts that for acquiring knowledge of the target language, the input must be
understandable for the student using what he/she already knows to comprehend what
he/she does not. If there is no possibility for the student to understand on his/her own

using what they already know, there will not be acquisition of the language.

The next hypothesis is the Affective Filter hypothesis, which states that a number
of “affective variables” play a facilitative, but non-causal, role in second language
acquisition. Such variables are: motivation, self-confidence, anxiety and personal traits.
When these variables are positive—high motivation, self-confidence, good self-image,
low levels of anxiety and extroversion— the student is better equipped for being
successful in language learning. On the contrary, when these variables are negative, the
student raises this affective filter and a “mental block” may impede using

comprehensible input to acquire language.

A final remark is worth pointing out, although it is not a concept developed within
his hypotheses, the role of grammar in the learning process, according to Krashen,
results in language acquisition when the students are interested and the target language
used as a medium of instruction. Therefore, the students’ progress is likely to arise from
the medium not the message of grammar itself (Krashen, 1987). To put is simply,
considering Krashen’s hypotheses and assumptions on grammar, comics can be a very
meaningful source of comprehensible input if used appropriately, with a difficulty that

goes a step further —the i+1 or learner’s interlanguage plus the next stage in language
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acquisition— beyond the students’ knowledge. Furthermore, it can also improve the
classroom environment by raising the students’ motivation and, at the same time, it can
be an alternative and novel medium for students to get exposed to grammar, rather than

the traditional and textbook communicative oral or written input.

3.6 Motivation

In relation to Krashen’s affective filter notion, it seems relevant to delve on the variable
of motivation since it is a key concept in his hypothesis. In “The Impact of Motivation
on English Language Learning,” Mitra Alizadeh asserts that “motivation is a key factor
for explaining the success or failure of any difficult activity” (Alizadeh, 2016). Alizadeh
states that motivation can make a difference between failure and success; that is to say,
if someone is motivated enough while involved in a task, success is certainly bound to
be achieved. Motivation, thus, provides students with a goal, a direction they have to
follow. Therefore, if this key concept is missing and students do not have a desire for
learning, it will be difficult for them to process knowledge and store they are supposed
to internalize. Alizadeh examines different definitions from professionals in the field
such as: Crookes and Schmidt (1991), Elliot and Covington (2001), Pardee (1990),
Gardner (1985), Oxford and Shearin (1994) among the most prominent. Yet, and in
order to summarize, they all seem to agree on the concept of action and the concept of
reason or aim. Therefore, motivation could be defined as the desire to attain an

objective or the reason behind one’s actions.

There are different types of motivation taken from different authors. Alizadeh
states that according to Brown (2000) and Gardner (1985) there are two basic types:
integrative and instrumental motivation. Integrative motivation involves language
learning for personal growth and cultural enrichment, while instrumental motivation
considers language learning for functional or external reasons. Doérnyei has defined the
terms intrinsic and extrinsic motivation. Intrinsic motivation engages learners in an
activity because it is enjoyable as a task. Meanwhile, extrinsic motivation involves
actions performed to get instrumental aims, such as earning a reward or avoiding a
punishment. Accordingly, we can distinguish four types of motivation: integrative,
intrinsic, extrinsic and instrumental motivation. As conclusion, Alizadeh explains that
the study examines the role of motivation by reviewing research on the field. There is

the conviction that motivation plays a key role in the development of language skills,
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that it is an important factor in learning—which is influenced by other variables— and
that teachers should encourage students to get involved in unexpected areas and carry

out research for their own motivational processes.

Elisabet Tort Calvo in her “Language Learning Motivation: The L2 Motivational
Self System and its Relationship with Learning Achievement” (2015) studies the L2
Motivational Self System by the expert on motivation Zoltdn Doérnyei (2009). She
explains the three dimensions it is made of: the Ideal L2 self, the Ought-to self, and the
L2 Learning experience. The Ideal L2 self is the “L2-specific facet of one’s ‘ideal self””
(Dornyei, 2009: 29). This is the image the learner would like to have in the future. For
example, if a learner wants to become an L2 teacher who is fluent in English, this image
can be a motivational factor for the learner. Tort Calvo states that this dimension is in
relation to integrative and instrumental motivation. This Ideal L2 self is a “vivid and
real image: one can see, hear and feel one’s ideal self” (D6rnyei et. al., 2006: 92). She
explains that “the ultimate ideal self is the native speaker of the L2” (Tort Calvo 2015:
6) and, therefore, the more positive the attitude towards these speakers, the broader the

idealization of the L2 self.

The Ought-to self dimension “concerns the attributes that one believes one ought
to possess to meet expectations and to avoid possible negative outcomes” (Dornyei,
2009: 29). Tort Calvo affirms that obligations, responsibilities and perceived duties are
the factors that have an influence on this dimension. Therefore, if a learner wants to
please an external person with his/her fluency, the Ought-to self is the main motivator,
which is also related to extrinsic motivational factors —as defined by Dornyei— such
as the wish of being praised by others or getting a reward. The L2 Learning experience
refers to “situated, executive motives related to the immediate learning environment and
experience” (Dornyei, 2009: 29). Tort Calvo also explains the features of this dimension
as situation-specific motives such as the curriculum, the L2 teacher, the peer group and
the teaching materials can have a strong influence on motivated behavior (Papi, 2010).
This dimension is focused on the learning process, since some learners find motivation
on “the enjoyment of the learning environment” (Tort Calvo, 2015:6). She states that
this dimension is related to intrinsic motivation due to the suitable environment being
able to improve the students’ attitude or study. Tort Calvo then asserts that the
combination of these dimensions is supposed to motivate to learn an L2. They can be

summarized as “the learners’ vision of themselves as L2 speakers, the social pressures
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from the outside and a positive environment” (Tort Calvo, 2015:7). This system
proposed by Ddornyei sheds light on the factors that can motivate learners and can help
to analyze the possible results of this research.

4. Methodology

In general terms, the methodology | have used to design this research is inspired by the
previously mentioned research in the field. In order to conduct this investigation without
the possibility of collecting data of my own, | will seek to resort, as far as | am able to,
to the concept of triangulation when it comes to considering the data collection
instruments. Thus, the data gathering sources | will use will be a final test for the
students, two questionnaires (one for students and another for teachers) and a field
journal with a table (appendix 2, figure 6) to grade a number of variables, opened as
well to written observations as in appendix 2, figure 7.

4.1 Type of research

The research | will presently seek to devise is a secondary research, since—as |
mentioned before—I have not had the opportunity to attempt a primary research
collecting results and evidences on my own. Therefore, | have read research on the field
of education to gather information that can shed light to the two hypotheses I
mentioned—whether comics applied to grammar explanations can improve the students
understanding and results and, as a possible consequence, if it enhances learners’
motivation. ldeally, to undertake this research as a primary research, it could be a
longitudinal study on the use of comics to compare the results of the students over a
long period of time, such as a whole course, although the minimum I would choose
would a didactic unit, in order to analyze whether there has been an improvement in the
students linguistic (and grammatical) competence or not. Nonetheless, the variables to
analyze remain the same in a primary or a secondary research. The independent
variable—the cause— are comics, or more accurately, the use of comics while
explaining grammar; and the dependent variable is the students’ results —and expected
language improvement— through the use of comics. However, there would be an
additional dependent variable derived from the original dependent variable, which is the

possible impact that this utilization of comics in the classroom and—in case of— the
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improvement of their results can enhance their motivation as well. This research will be
focused on collecting mainly quantitative results which can be measured and
compared—although some qualitative data will be also recorded. For this purpose—and

using triangulation—I have designed:

- A test the students will need to do to assess their familiarity and understanding on

Present Continuous

- Two questionnaires—for students and teachers— that will provide quantitative

results from two different participants (the experimental group B and the teacher/s).

- Afield journal with which I will collect qualitative results in order to add a different

perspective to the research.

4.2 Context and participants

The specific context will be two classrooms (A and B) from first course of the
secondary school CPI La Jota and ages between 11 and 12. The manner in which I will
mention methodology in this dissertation is theoretical; in other words, my suggestions
on the criteria that should be. Regarding participants, the minimum should be two
classrooms in order to be able to compare the results between both classrooms after
teaching a grammatical item during a didactic unit. In Spain, each classroom has an
average of twenty-five students, which would be make a total number of fifty
participants. Although, it is widely acknowledged that the ideal research should be
undertaken on the biggest sampling possible, the optimum sampling which can be
measured and compared two classrooms from each course, in order to collect as much
results as possible to give validity to the research. Nevertheless, the opportunity of
having two classrooms for the research, could be an excellent starting point, since it is
difficult to have access to that number of classes and a school to do so. In this case, |
will choose—as if | was doing the actual investigation—two classes from first grade
ESO, approximately fifty participants between ages 11 and 12. Both classrooms will be
non-bilingual and with a level of English that is alike. The control group will be
classroom A and the experimental group will be classroom B. The present research
should be conducted with two homogeneous groups and the same teacher in charge of
English with both groups. The participants’ classes have been described hypothetically
from a school in which I have had the chance to observe classes during Practicum II.
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Hence, Classroom A is composed by 25 students, 12 males and 13 females. There are 4
so-called “problematic students” (3 males and 1 female) in terms of behavior; that is,
they do not pay attention and seem unmotivated to learn English; while another 7 (4
females and 3 males) seem to be oftentimes bored in class. Classroom B is a group of
10 males and 15 females. The participants usually show predisposition to work in the
subject, although there is some lack of interest in 8 students (5 males and 3 females).
The students ‘level of English evinces no significant disparity in both groups. At the
beginning of the course, the students of first grade of secondary school in Spain take an
initial evaluation test that reflects their level of English and their linguistic competence.
With this test being conducted by schools, the researcher has to ask the school for the
level of both classrooms that the school has already tested. The group itself does not
matter at all in terms of components, although there are some requisites such as: there
have to be students that seem bored in the classroom, do not pay attention, are
unmotivated, or do not behave; in order to observe if there is an improvement in the
groups ‘performance, behavior and attitude—especially, with the aforementioned

students.

4.3 Instruments

The material needed for my research will be a students’ book for the English subject—I
will use New English in Use for first grade ESO by Burlington Books— and a comic
strip created to fulfill the linguistic and grammatical learning objectives of the unit. The
book will be used in both classrooms, while the comic strips (appendix 2, figures 1 and
2) will be used only in classroom B (the experimental group) in order to be able to
compare the results. However, the book activities implemented in classroom B will be
adapted to maintain similarity between groups, but depriving group B from the use of
the book format. In other words, the experimental group will be exposed to a similar
content with a different medium —comic multimodality of text/image. This adaptation
will simply be the transcribed exercises from the book into a document. Two examples

can be seen in appendix 4.

Since our main goal is grammar explanation and understanding, the comic strip
will be used in the explanation of grammar as a complement instead of using the book

to explain it, so the students will have the comic strip to help them comprehend the
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Present Continuous tense. Each new unit would need a new comic strip introducing a
new grammar item. The rest of the material is the students’ course book, Unit 4, focused
on Present Continuous as well. Therefore, our material would only be an aid in order to
discover if the use of comic strips as a complement for grammar explanation during

their common lessons has an impact and whether it is positive or negative.

From then on, the rest of the materials would be the ones helping to collect
results. The first instrument for data collection will be a short test (appendix 2, figure
3)—focused on Present Continuous and Present Simple—with a reading exercise, two
exercises focused on the use of grammar and a writing exercise, all of them using
Present Continuous. Although there are three skills in the test, the main objective is to
evaluate learners’ grammatical accuracy by identifying, understanding and using the
Present Continuous tense. This test will be undertaken during the fifth session in both
classrooms with the purpose of comparing the results between them afterwards. Another
instrument will be a survey with two questionnaires—one for students and one for other
teachers (appendix 2, figures 4 and 5)— which would be subsequently analyzed for
discussing the results. These questionnaires would be for the experimental students on

classroom B and for their teachers.

For the field journal (e.g. in appendix 2, figure 6 and 7), | will prioritize
qualitative results, since there is already enough qualitative result gathering for the
investigation. Its focus will be the students’ attitude towards the explanation of

grammar. The variables that the researcher has to observe in both classrooms will be:

If the students have many or a few doubts after the grammar explanation.

If the students seem attentive or distracted during the explanation.

Their participation in class.

Their attitude towards the test. Do they seem nervous or confident?

The reason for these variables is that the student’s attitude in this environment can be
valuable data according to Krashen’s Affective Filter hypothesis in terms of students’
confidence and motivation towards the language, variables that could ease the students

learning and acquisition. These variables will be categorized in three groups:

- Variable number 1: it is connected to their grammar comprehension (main

hypothesis on the research),
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- Variables number 2 and 3: they will deal with the students’ motivation (secondary

hypothesis),

- Variable number 4: it will gather information about the students’ self confidence,
that is related the Affective Filter hypothesis as a consequence, which can

eventually result on higher learners’ motivation.

The main objective of the field journal is to collect results focusing on the
variables related to the hypotheses in my investigation from a different perspective from
the previous results. The example in appendix 2 is a possible entry for the journal, with
a suggested example which is not real, but altogether possible. It considers three of the
four variables for that hypothetical lesson to depict how it could be accomplished.

The obtained results will be the qualitative marks from the students’ test, the
gradable qualitative results from the students’ and teachers’ opinions and the qualitative
observations from the researcher that could support the other results or not. The basis
for these instruments for gathering data is triangulation, in order to collect results from

different perspectives as a way of giving extra validation to the investigation.

4.4 Procedures

Regarding procedures, | will explain the supposed process that should take place since a
unit usually demands time. The objective of the research is collecting results; therefore,
I only mention the fewer number of sessions that could possibly allow me to collect
data. In addition, this unit is focused on grammar in order to get results, not grading the
students for their actual course. Having these caveats, the process would be, in general

terms, as follows.

Both groups will be taught four lessons on a specific grammatical content —
Simple Present tense and Present Continuous tense. There will be one more session for
both groups in order to take the test on grammar. Group B will have an extra session—
or part of it at least—to complete the questionnaire required as part of the results. The
unit in the book would be started in the accustomed manner; that is, using a lesson for
the introduction to the content and grammar items (appendix 3, figures 1 and 2), which
is a listening with vocabulary the students would practice by doing the exercises. The

field journal will be started during the first lesson in order to observe the students
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performance in the classroom and will continue in every lesson, recording the variables

previously mentioned in order to compare them at the end.

During the second lesson, classroom A will receive an explanation on Present
Continuous with the aid of the students’ book, page 51 (appendix 3, figure 3).
Meanwhile classroom B will receive an explanation using a comic strip (appendix 2,
figure 1). Classroom A will use the students’ book to practice and do exercises from
student’s book page 51. Meanwhile, classroom B will do the same exercises transcribed

from the book (e.g. appendix 4, figure 1).

In the third lesson, both groups will do the reading on page 52 of the students’
book (appendix 3, figure 4)—classroom A directly from the book and classroom B
transcribed from it (appendix 4, figure 2). Later on, they will receive the explanation on
the second part of grammar. Classroom A will have an explanation following the
textbook on page 53 (Present Simple—Present Continuous) and do some exercises
practicing the tenses. Meanwhile, classroom B will be explained Present Simple —
Present Continuous with the second comic strip (appendix 2, figure 2). Afterwards,

classroom B will practice transcribed exercises as well from page 53.

The fourth session will be used to practice with pages 54 to 56 of the students’
book (appendix 3, figures 5 to 7 respectively)—transcribed for classroom B— and make
a revision, in order to solve any remaining doubts. Then, the fifth session will be
devoted to take the test on grammar (appendix 2, figure 3) in order to collect the
quantitative results. These tests would be separated into group A and group B. After
properly correcting and grading them—according to the accuracy of their answers—, |

would create a bar graph in order to compare the students’ marks.

Thereafter—during the sixth session—the students will be given their marks and
the questionnaire (appendix 2, figure 4) they will have to complete. Additionally, the
second questionnaire (appendix 2, figure 5) will be given to the teacher of English.
After collecting the questionnaires, all the results will have been obtained. The results
gathered from the two (A and B) classrooms will be the marks of the test and the field
journal. The questionnaires will be only implemented with classroom B and the teacher
of English. Nevertheless, these will be helpful at the time of knowing the students’
opinions and experience on the topic towards drawing conclusions about the research.
After collecting the results of the linguistic competence test, and in order to contrast if

there is a statistical significant difference between the marks from the control group and
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the experimental group, the test results would be submitted to a Student’s T-test since
the sampling group is small (50 participants). The main reason to do so will be to
determine if the difference between the test results in the two groups is due to the use of

comics or to random causes.

4.5 Analysis of Possible Results (due to COVID-19 circumstances)

Since my practice period is over, the national circumstances are unexpected and, at
times, dire and the period of time dedicated to the design of this investigation in is a
holiday period, | have not been able to actually undertake the research and collect
results. Hence, the analysis of the possible results will be speculative, although

supported by the information gathered beforehand to conduct this study.

First of all, regarding the possible results, I truly believe that there would be
positive results towards the use of comics for grammar explanations. In other words, the
experimental group would show an improvement in their accuracy when constructing
grammar with Present Continuous, and they would generally have better marks than the
control group on the test. These results might certainly depend on the teacher—
collecting the results and using the comic strips— or the researcher’s ability to explain
theoretical content and to monitor the group’s production findings. Simply put, if the
content and instruments are original and attractive for students, but the teacher is boring
and strict, students will not find the same pleasure they would should a more interactive
and flexible teacher introduce the intended grammar structure. That being said, the
extent to which comics can improve students’ grammatical performance may be
affected by the group itself and the context of the school. However, generally speaking,
I still think that aside from these other incidental variables, the results will still be
significant if the research is undertaken with groups to observe and work with. What
justifies my belief is the amount of data found and mentioned before in this study that
supports or can support the use of comics in the ESL classroom. In order to uphold my
position, | will take into account part of the theory seen before in the theoretical

framework.

In regard to constructivism, | have previously mentioned that learners store and
organize knowledge rather than reproduce information. Two terms arose in connection

to this theory: assimilation—in which information fits the schema— and
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accommodation—in which the schema accommodates to information—. With Present
Continuous tense introduced for the first time, the schema would accommodate to the
new information in both classrooms regardless of the use of comics. At the same time,
the students will be exposed to the information—on when they are supposed to use
Present Continuous or Present Simple— they would also be assimilating the
information, since there would already exist a schema for Present Simple and for
Present Continuous respectively. The fact here is not that comics would be successfully
used for assimilation or accommodation regarding grammar information, but the extent
to which students would do it. This is the reason why both classes would receive new
information to construct, but the question is: is it easier to construct knowledge when
you understand the information? Moreover, is it easier to remember when one has a
whole system of image/language (multimodality) at their disposal to anchor new
knowledge? Affirming that knowledge is better constructed when it is understood seems
logical. Hence, if comics can facilitate grammar understanding by recourse to a more

mnemonic picture/text interaction, they would be helping the learners to build schemas.

Concerning scaffolding, this term meant providing contextual and well as textual
support. It has been previously stated that there are three aspects which are especially
useful for scaffolding: simplifying language, asking students for completion and
presenting information through visuals. In this case, the grammatical explanation given
to the experimental group and its examples are intended to contain simple language for
the students to understand. Although there is no completion available during the
explanation, the students will be later provided with the test —whose results will accrue
figures for this research. Thus, learners will be exposed to many scaffolding examples
regarding completion, since completion is more suitable for practice and English
production by the students. However, visuals are present in the experimental
explanation on grammar. Scaffolding visuals are often provided to the student to
express him/herself, despite this, if used by the teacher, the students have an aid (the
comic) that helps them to understand the process/dynamics involved throughout the
explanation when using the comic strips. These aspects can be useful when students

have to practice after the explanation.

As far as Krashen’s hypotheses are concerned, the ones I mentioned previously,
they can fit adequately at this juncture. Talking about the Comprehensible Input

hypothesis, Krashen shows the Comprehensible Input process in a conference in the
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80s. Part of this conference is recorded and available in YouTube (Hamza, 2016). From
minute 2:00, Krashen starts explaining this hypothesis by talking in German. After it, he
talks in German and supports his monologue with drawings. It is at this moment when
people understand the message—or the overall idea— that was being transmitted in
German. This hypothesis states that there is acquisition when the message can be
understood. In relation to comics, the provided comic strips have a combination of
images and text that can help to understand the message as stated by Krashen. In
addition, there should be a consequence in the understanding that leads us to the
lowering of Affective Filter. If a student is in a situation in which s/he does not
understand any information, stress is bound to be experienced. Human beings are
usually afraid of the unknown. When a subject is in a situation in which nothing is
understood due to what is being said in a different language, the subject feels vulnerable
and distressed. It is a well-known and typical situation when a student has not
understood something in the classroom and hopes the teacher does not ask him/her
anything related to it, undergoing anxiety if the question ever arrives. Therefore, if the
message is somehow understood, nervousness lowers and the student can feel, at least
minimally, more confident. This self-confidence can potentially lead to be more
motivated, since the student understands and is aware of his/her capacity. The Natural
Order hypothesis here can be related to constructivism. Krashen claims that English
acquisition follows a natural order, while constructivism propounds that knowledge is
built upon knowledge. The difference between Present Continuous and Present Simple
comes after being able to identify both of them separately. When a schema is built up
for each tense, new information regarding both can be assimilated, in order. The use of
comics, in this case, would be supporting —or scaffolding— the construction of

knowledge and the outflow of this natural order.

Concerning motivation, the four types and Dornyei’s system have been expanded
in previous titles. The use of comics in this context of grammar identification and use
could help intrinsic motivation, since the student could be engaged due to the enjoyable
and humorous nature of comics. Thus, students could be motivated simply by faced
with an amusing resource in the English classroom. Regarding Doérnyei’s motivation
categories, comics seem to be useful for the L2 learning experience dimension, in which
the L2 teacher, the peer group and the teaching materials—among other variables—

play a paramount role in motivating the student. If the materials are enticing and
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humorous, the students have more probabilities to be engaged in the task. If they are
attentive and have the help of visuals, they are more likely to remember a more
substantial amount of information and use it accordingly. This, in turn, can lead to
improving their English level and, thus, their marks, which will become a reward to be
proud of—extrinsic motivation. Along these lines, the improvement of the learners’
accuracy and their motivation has the potential to become an ongoing circle that can

increment each variable.

In addition, the terms of comics that | mentioned taken from del Rey Cabero
(2013) can be valuable data here. As | have mentioned before, “closure” could be of
some benefit, as it is imagination and abstraction ability. In relation to the comic strips
used in this study, the closure is oftentimes “moment-to-moment” or “action-to-action,”
but there are times when there is a “scene-to-scene” closure in which the students have
to think—unconsciously— the process or plot unfolding through the strip. This fact may
keep the students attentive to what they are seeing, as the human brain has a need to
complete texts, messages, sentences, figures, objects and the like which are incomplete
and offer a plausible interpretation or meaning for them. One can also discuss on the
word-image combinations which are—as a last resort— what allows students to
understand the aforementioned “comprehensible input.” The designed comics consider
the word specific and the additive combinations. The word specific combination is
encouraged when pictures illustrate what it is being said, while additive combination
entails images enhancing the textual meaning or vice versa. Thus, these combinations
transmit a message that is more complete or more understandable as far as information

is concerned.

4.6 Suggestions for improvement

Despite the fact that this investigation has been conducted with scanty available
resources and options, as suggestions for improvement, the first option is to be able to
collect real data results, since this study is merely hypothetical. The data collection
instruments might be further developed or, at least, more instruments could be devised
so as to gather more data in order to give statistical and scientific validity to this
research study. By the same token, this investigation proposal would also be far more
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accurate and impactful if it could be undertaken with more than two classrooms or

during a more extended period of time.

5. Conclusions

To conclude, this research could not be conducted due to the current Covid-19
circumstances and, thus, there are no operational results. However, the theories about
language considered in this study are not against one another, but can be used in
harmony in order to achieve the objective of learning a L2. These theories and terms
have been used to discuss the possible results that could have been collected if this
investigation had been undertaken. If this theoretical premises previously analyzed are
accurate and they have been properly considered —when this proposal is put into
practice in an appropriate context—they should prove to be in tune with a sound
analysis of real data. These have been the theory arguments to reach the belief that the
use of comic strips for grammar explanations can help the students to understand
English grammar in a more meaningful manner than if they were not used. As a
consequence, taking into account different perspectives on motivation, there is a high
probability of increasing students’ motivation towards English if they realize that they
are learning and that they understand messages with comics to a grater extent.
Motivation itself would then be an important factor for the students in the process of
learning. In other words, grammar understanding would have a positive impact on
motivation, which would have a favorable influence as well on English learning,

creating a successful dynamics.

Another fact that helped to reach this conclusion is Lengua Salinas’ (2015) results
in her research. She observed that by using comics in the classroom, the students
seemed more participative, which indicated that they were more confident than before,
their spelling and grammatical accuracy improved significantly in the available time,
and in spite of their several mistakes, learners showed the required level of English,
their self-confidence and self-image substantially improved. With the available theories,
data and results, 1 would affirm that the stated hypotheses are most likely to be validated
if the research was conducted with two groups from which data could be collected and
results drawn. In other words, comic strips could be a very useful complement for

grammar explanations which could, in turn, lead to an improvement English
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understanding and learning. At the same time, the use of comics could also have a
beneficial effect on the students’ motivation. The reason for this statement is the use of
the triangulation, a strategy that allows considerable research validity by taking different
perspectives regarding information and results—collecting results with several and
diverse instruments— and that could prove extremely helpful whenever this research

could be actually conducted.
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Appendices
Appendix 1

Figure 1: Elements of comics according to del Rey Cabero (2013).

My translation from del Rey Cabero (2013): In this fragment from Blacksad: Alma Roja
(Diaz Canales & Guarnido 2005:48) the main characteristic elements of comics can be
seen: panels (1), gutter (2), speech bubbles/balloons (3) and capture (4). Other
secondary elements can also be appreciated, such as: onomatopoeias (“craash”) or

kinetic lines.

Figure 2: Types of closure from McCloud (1994:74).
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Figure 3: Word and image combinations from McCloud (1994:153-155).
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MEANWHILE ...
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Figure 4: “The Learning Pyramid” adapted from the NTL Institute of Applied

Behavioral Science Learning Pyramid.
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Appendix 2

Figure 1: Comic strip about Present Continuous created using “StoryboardThat”

Hi! Today we will talk
about...

Present
Continuous!

We use Present
Continuous to talk about
things happening now.

For example:
Balder is warming
up by the fire
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Erika is right! We make
Present Continuous with
verh fo be + a verh ending
in -ing

am watching the fox
sleep!

What
are you
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That bear is not
chasing us

But it
might!
Just run
Erika!

Youarea
scaredy-cat
Balder

%&M
DOOK
OO
0’0‘0.#'
DOO()

Come on Erika, we
are having supper

HAHAHA okay, okay
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Figure 2: Comic strip on Present Simple — Present Continuous using “StoryboardThat”
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And we use Present
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about activities being
done at the moment!
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trick!

If a sentence says: 'now’,
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moment'you have to use
Present Continuous!
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Look! They are
crossing the bridge
right now.

Lory and Erie talk by
the fire every night
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Liam is going to the
city at the moment

And Mitchell
cleans up the
barrels twice a
week.
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Figure 3: test for the students’ knowledge on Present Continuous.

Test

Name:

Date: Classroom:A B

READING

1. Read the text and answer the questions (3 points)

“Hi Rob. I'm Ben. I'm in Niagara Falls with Sarah and Kathy. I'm sitting next to
the Skylon Tower at the moment. Guess where Sarah and Kathy are? They're
taking the Maid of the Mist tour on a boat by the Horseshoe Falls! I'm waiting
for them here with our bags, but it's my turn next. The Maid of the Mist has
toursevery 30 minutes, but the tours also depend on the weather. It's amazing.
I'm having a Tim Horton’s coffee and a doughnut while | wait for the girls. it's
delicious! Many people came here every year to visit Niagara Falls, and you can
even take a “Journey Behind the Falls”. I'm reading about it right now. You can
also visit the amusement area in Niagara and see the Upside Down House,
Ripley’s Believe It or Not!, the Wax Museum and much more. Oh! Here come
the girls, I'm taking the ride on the boat now. Bye Rob!”

1. WhereisBen at the moment?

2. What are Sarah and Kathy doing?

3. Whyisn't Ben with Sarah and Kathy?

4.What is Ben doing while he waits for the girls?

5. Why does Ben say goodbye to Rob?

GRAMMAR

2. Complete the sentences with the words below. Use the correct form of the Present
Continuous. (2 points)

walk * play * watch e drive * wake up * listen
Sam_is listening to music right now.

1.Kim her dogtothe park now.

2.1 can't talk right now. | tennis.

3. you TV atthe moment?

4 Whyis Dad angry? He to work, because the caris broken.
5. It is Saturday. Why Andrew so early?
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3. Complete the sentences with the verbs in brackets. Use the Present Simple or Present
Continuous. (2 points)

Liam__plays (play) basketball on Mondays.

1.Cocoa (grow) in Mexico.
2. What Jessica usually (eat) for breakfast?
3.Mark is at school. He (notshop) now.
4_Anna (notunderstand) the exercise because it's very difficult.
5. you (read) a book at the moment?

WRITING

4. Write a little composition (about 40— 50 words). Don’t forget to use Present Continuous!
Imagine that you are in another country. Tell a friend what you are doing there. (3 points)
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Figure 4: Questionnaire for students.

Name

Questionnaire for students
Answer the questions knowing that 10 = a lot/ strongly agree and 0 = little/strongly disagree
1. Were comicstrips interesting for grammar explanation?

No [J Notatall [J Neutral [ Somewhat [] Absolutely [

2. How useful were they for your learning?

1020304050607 0%80 90 100

3. Doyou think thatyou understood grammar better with comics?

1020304050607 080 90 100

4. Didyour marks improve in this unit?

1020304050607 00 90 100

5. Dovyou prefer English lessons with comics or normal lessons?
Comics [ Normal lessons []

6. Doyou find grammar easier with comics?

10 2 B3300 @4ct) 5 0607 3080 96 10:0)

7. What doyou remember most about the comics?

Pictures [] Dialogues [] Soundeffects [J Other [J

8. What has been most useful for you to remember the Present Continuous and Simple
Present Tenses?

Theteacher's explanation [] Thecomicstrip [ Practiceactivities [J Other [

S. Wouldyou like to keep using comicstrips inthe classroom?

Yes [] No [

10. Are you more motivated towards English now? Why? Yes [ No O
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Figure 5: Questionnaire for teachers.

Questionnaire for teachers

1. Haveyou perceived animprovementin your students in terms of...?
a. linguistic performance?
yes O No O
b. behaviourin class?
ves O No O

C. attitude tothe subject?
Yes [ No O
2. Ifthe attitude is different, is it more positive or negative?
Positive [ [J Negative
3. Havethey mentioned any change intheir English lessons?
Yes [J No [J
4. Dothey seem more motivated towards English?

Yes [ No [J

Figure 6: table for the field journal.

Daily observation Lesson 1 Lesson 2 Lesson 3

Lesson 4

The students are attentive

during the explanation

The students have many

doubts after the explanation

Students participate more in

class

Shy students answer
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spontaneously

The students seem nervous

when asked to participate

The students’ production is

accurate

The students attitude

towards the test is confident

Figure 7: Field journal: an example of a possible entry, apart from the table.

Entry 4: Date X. Student’s book page 52.
Classroom A.
During grammar practice together, there have been:

- 10 participations in the reading exercise.
- 10 participations in exercise 2.

- 8 participations in exercise 3.

The students were somewhat accurate in their answers regarding the use of grammar,
but the participants were mostly from the same students during the lesson. When several
mistakes appeared, they were asked if there were any doubts about Present Continuous.

A few replied they had, but some more seemed to have doubts as well.
Classroom B.
During grammar practice there have been:

- 8 participations in the reading exercise.
- 13 participations in exercise 2.

- 15 participations in exercise 3.

The students were mostly accurate in their answers regarding the use of grammar. The
participants were diverse and they still had doubts regarding Present Continuous.

However, most of the students seemed to have understood the basics.
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Appendix 3

Figure 1: page 49 from the student’s book. Opening.

t Holidays
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Figure 2: page 50 from the student’s book. Vocabulary.

Vocabulary ceographical features
(IC] vocasuiary presentaTION )

&b 1 Listen and repeat the geographical features in
colour in the photo captions (1-8). Are there any
similar geographical features near your home?

JACK: Here | am — next to a cave in <
2 Which geographical feature is it? ‘ the mountains in Bulgaria.
L. It is a tropical area with many trees. 3

2. It’s similar to a mountain, but it’s small,
3. It's an area of water with land around it.
4. It is between mountains.

5. It has got water all around it,

3 write definitions for at least two other
geographical features from Exercise 1.

4 There are eight countries in the holiday photos,
Find them on the map on pages 140-141.

5 With your partner, copy the chart below and
complete it with the names of real places.
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Figure 3: page 51 from the student’s book. Present Continuous

1 '@uvn ANIMATION )

Do exercises 1 - 6, page 148 | © Write questions with the words below. Use the

4 Present Continuous. answer the questions
rdeznhm-hhnm m..m.:au.
) ‘m""""‘m“:“""“hh'”'"'“"“” b 1. Where / Tim and Anine / hike
2. Claire / sit / on the beach

3. Mark / climb / a mountain
4. Who / walk / with Harry / in the forest
5. Ellen and Bill / camp / on an island

2. Sue and Linda  (climb) Mount Fuji.
3.1 (take) photos in the Mojave Desert.
4. We _ (sit) in a Bedouin tent at the moment.

' B 1 Dans . (hike) in Sherwood Forest now.

5. Jake _ (visit) the Parthenon right now, —
6. Mr and Mrs O'Connor  (swim) in Lake Como. E@m
aEgypt  cEngland e USA Lis A phone conversation
b. ltaly d. Japan f. Greece m
& {2110 Listen to Dan describing his family holiday in the UK.
b # Listen and check your answers to Exercise 6. Who is using each item below? Match the people to
X the items.
Write as many sentences as you can about the people in
the pictures in Exercise 1. Use the words below and the /!
affirmative or negative form of the Present Continuous. Q
r t‘
“Tim and Anne fish | bikes T B €
m : in the v AF ‘1 Dan's mother and father 3. Dan's sister

-utl! bags .M~ =" 2 Dan's brother 4. Dan
ra and her family |ride  |ina kayak
sit  fonanisland ﬂll Listen again and answer the questions.
¥ T , 1. Which part of the UK is Dan's family visiting?

2. Where is Dan’s family sleeping?

3, Is Dan enjoying his holiday?

4. Who hates fishing? '

5. Is Emily a good '
football player?
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Figure 4: page 52 from the student’s book. Reading.

Reading A travel brochure

45D 1 Read the travel brochure. Which geographical features can people
see on this holiday in Mexico?
-

5 : - =2 A
2 ! i} A
| ’ 7?,
| "l -
)

La Venta

This giant Olmec head is in La

Venta Park. There are 17 of these

heads in Mexico. They are 3,000

years old. The heads are 1.47-34

metres tall and they weigh up to
The Zone of Silence is in the Chihuahuan 45 tonnes. Each head is from one
Desert. People call it the Zone of Silence big stone. The stones come from
because there aren’t any television, radio, the mountains — 80 kilometres
microwave or satellite signals there. That's [l from La Venta. How can you
right — people in the Zone of Silence can't [Jl§ move a 45-tonne stone over hills
watch TV, listen to the radio or talk on and rivers without lorries and
mobile phones! Scientists are studying machines? This is still 2 mystery
this unusual area, but they haven't gotan [l today.
explanation for it yet.

Did You Know?

a colony of Spain. In 1810, Mexico

declared its independence. @
&-‘a‘
2 Are the sentences true or faise or doesn't the travel brochure say? 4 Find words in the text
1. You can phone your friends from the Zone of Silence. to match the definitions below.
2. The Chihuahuan Desert is in the north of Mexico. 1. the opposite of noise (lines 1-6)
3. The Olmec heads are very old and very big. 2. very big (lines 14-19)
4. The mountains with the stones are in La Venta. 3. large vehicles (lines 20-25) I
5. Guanajuato has got a Spanish history. 4, the opposite of far from (lines 27-300
6. It isn't very hot in Guanajuato in summer. 5. the temperature or conditions

outside (lines 30-35)

Englisch in U e

In adverts and brochures, we often
shorten the Prasant Continuous and
say Planning a holiday? instead of
Are you Planning a hoiiday?

3 Answer the questions.
1. Why aren't there any TVsin the Zone of Silence?
2. How many Olmec heads are there in Mexico?
3, How much do they weigh?
4. What is difficult to understand about the Olmec heads?
5. How does the dry weather in Guanajuato affect
dead people?
6. What is unusual about the mummies in the museum?
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Figure 5: page 53 from the student’s book. Present Simple - Present Continuous.

Grammar Present Simple /
Present Continuous

© Look at the pictures. Write sentences comparing
mwmwmlmmummm
are doing on holiday now,

(IC] cervunn ANINATION )

Paul usually plays computer games at
weekends. Now, he is climbing a mountain,

nocx«dm'l-w.muﬂ

5 Mmmmmmmmuum
correct of the Present Simple or the Present
Continuous.

Giant Radishes

‘-—-M-W)Miﬂ\s’l»okltﬂmpim
No, you* __ (not dream). These statues are from
an rldilhs!'l'hey‘_(wdgh)uptos 2

Are you swimming
n alake?
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Figure 6: page 54 from the student’s book.

Vocabulary Cothing
(IC] vocasuiany PRESENTATION

o,mmmmmmw"
the items In colour in the lists
ml Listen and repeat Mbmwmm

-m -,h“ .mhn in the plural form.

coat sandals Jeans trousers
socks T-shirts w which of the words below are always in the
sweater swimsuit
trousers “‘

jacket

shoes

e —

Alr Ticket

2 Match the items of clothing in Exercise 1 to the
1. You put them on your feet before you put on
2. It protects your head from the sun.
3. You wear them on your feet in cold weather.
4. You wear it to go into the ocean.
5. You wear them on your feet during sports lessons.
6. You wear it around your neck to keep warm.

£3 3 Do you remember the months and seasons in English?
Make a list matching the months to the seasons.
Which clothes do you typically wear in each season?

Listening conversations about a holiday

44 b4 Listen to Ofiver and Janet's conversation.
Which of the items below is Janet packing?

trousers « swimsuit « shorts « coat « T-shirts
trainers « sandals « jeans + hat + gloves

45b'S A month tater, Janet and Oliver are looking at pictures
from Janet's holiday in Australia. Listen to their conversation.
How does Janet feel when she's with her grandfather?

471® Listen again and answer the questions.
1. Who is Bob?
2. How old is he?
3. How many crocodiles has he got?
4. What is he doing in the second picture? ‘
5. When does he get up in the morning? ‘ s
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Figure 7: page 55 from the student’s book.

|

Pronunciation
/b/, /v/,~ing endings Enghrk i U re ;

m"‘*-m Tongus twisters are popular
L boots « black /1,/ in ovary language. Try to say
2 valley « gloves /v/ iy s b

‘ By Vant brings a very byg

r‘. Listen and L Pay 1o botte to the valloy
of the -ing endings, - "
L He is wearing boots.
2.'!'heym\vnktnghlfnnllq.
3. Lisa Is riding a big camel. l
1Immmwah’mmh‘;
> Promumciaston Aopemdis. age 180 ‘ y
Focus on Functional Language

: Enalirk in U re

What are you wearing? « Who's with you? o)
mmmmmr-m:mmmz m;m"g;-‘
Where are you? Who is - Who's
A: Look, John. Here's a photo of my holiday in the US. o
B: Oh, that's a nice picture. ' ll:;;'-mrmu

A: I'm in Lake George, in New York.
_‘ ‘-
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Figure 8: page 56 from the student’s book.

Writing A pnoto description
@) Getting Ready to Write

Content

In a photo description, we usually include a
description of the place and information about
the people in the photo.

1 Copy the chart below. Then read the model and
tind the information to complete the chart.

Language

When writing a photo description, we often use
to be and have got to describe the place and the
Present Continuous to talk about the people.
We also use linking words to connect ideas. We
use and to connect similar ideas, but to contrast
ideas and because 1o give a reason.

Susan is at the beach and her friends are with her.
Bob has got a jacket, but he hasn't got a hat,
The children aren't swimming because it's cold.

2 Find the following in the model.
1. a sentence with o be / have got
2. a sentence with the Present Continuous
3. a sentence with each of the linking words

3 Copy and complete the sentences with the
correct linking words.
1. I'm wearing a sweater  I'm also wearing a coat.
2. We aren't having a picnic  the weather is bad,
3. I like swimming in lakes, | hate the ocean,
4. They are smiling _ they are happy,
5. She is at the football game,  she isn't playing,

{
\//

—

My Holiday in Switzerland

This is a photo from my holiday in
Switzerland. It's beautiful there.
Switzerland has got many high mountains,
My family is skiing in the mountains,
Those are my sisters in the photo. K
is 15 and she'si'_ég'egf\ellem skier. §
teaching Holly because it’s Holly
time skiing. I am taking photos.
the mountains, but we aren’t cold.
wearing & ski jacket, ski
Holly is wearing a ski suit.
We're having a great time.

Check Yourself J L

Content ~ T included

+ a description of the place

* information about the people
Langnage =T used

* the verbs to be and have got
correctly

* the Present Cop
' llnklng words ¢

tinuous correctly
orrectly
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Appendix 4
Figure 1: transcribed example from exercise 6, page 51, New English in Use 1.

6. Copy and complete the sentences with the verbs in brackets. Use the Present
Continuous affirmative. Then match the people to the countries they are in.

1. Dan (hike) in Sherwood Forest now.

2. Sue and Linda (climb) Mount Fuiji.

3.1 (take) photos in the Mojave Desert.

4. We (sit) in a Bedouin tent at the moment.

5. Jake (visit) the Parthenon right now.

6. Mr and Mrs O’Connor (swim) in Lake Como.

a) Egypt c) England e) USA

b) Italy d) Japan f) Greece
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Figure 2: transcribed example from reading exercise 1, page 52, New English in Use 1.

READING:

1. Read the travel brochure. Which geographical features can people see on
this holiday in Mexico?

MYSTERIOUS MEXICO

Planning a holiday? Looking for an unusual place with many exciting things to

see and do? Then come to Mexico. We are organising a group trip now.
Zone of Silence

The Zone of Silence is in the Chihuahuan Desert. People call it Zone of Silence
because there aren’t any television, radio, microwave or satellite signals there.
That’s right - people in the Zone of Sience can’t watch TV, listen to the radio or
talk on mobile phones! Scientists are studying this unusual area, but they haven’t

got an explanation for it yet.
La Venta

This giant Olmec head is in La Venta Park. There are 17 of these heads in
Mexico, They are 3,000 years old. The heads are 1.47-3.4 metres tall and they
weigh up to 45 tonnes. Each head is from one big stone. The stones come from the
mountains - 80 kilometres from La Venta. How can you move a 45-tonne stone

over hills and rivers without lorries and machines? This is still a mystery today.
Guanajuato

Originally a Spanish city, Guanajuato is in a valley near the Sierra the
Guanajuato mountains. It is a beautiful city with an unusual secret. Dead bodies
become mummies because the weather is very dry. You can see some of these
mummies in the Guanajuato Mummy Museum. Some of them are still wearing

clothes!

Did you know? For almost 300 years, Mexico was a colony of Spain. In 1810,

Mexico declared its independence.
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