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15 International Political Socialization Through an

International Joint Study Program

15.1 Abstract

International joint study programs (I1JSP) will be an increasing part of the
future political education curriculum. The question is whether or not 1JSPs
have their intended impacts on participants international political compe-
tence levels. In this chapter, a Dutch/US IJSP is the object of study. This
IJSP included a group of 26 students from the University of Groningen in
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the Netherlands (14 students) and from Harvard University in the United
States (12 students). The effects were measured through two types of analy-
sis. test questions and questions about perceptions of influence. The pre-
and post-test indicated that this [JSP had a considerable impact on the in-
tended effects in the cognitive domain for both groups. The most obvious
unintended effect was a weakened nationalism level among US students
and a strengthened nationalism level among Dutch students. The percep-
tions of both the Dutch and US student participants indicated that the pro-
gram's impact on cognitions was even greater than that "proved” by the
knowledge "tests' results.

15.2 International Political Socialization

The aim of international political socialization research isto find an answer
to the questions: when, how, and as a result of what do which people ac-
quire what international political knowledge/beliefs, opinions, attitudes,
values, behavioral intentions and behavioral patterns, and what is the rela-
tionship of these cognitions, etc., to (inter)nationa political systems? At-
tention is often focused on political socialization with respect to one for-
eign country; to a group, community, or commonwealth of countries; to or-
ganizations for international political cooperation; and/or to relations be-
tween countries.

"Popular" topics in international political socialization research are images
of foreign countries and peoples, including national stereotypes and preju-
dices (for example, what do Netherlanders know, think, and feel about the
US and Americans?) and attitudes toward international cooperation (for ex-
ample, what value do Europeans attach to the European Community, and
when, how, and under what influences have they developed these values?).

Several publications have claimed that studying, living, and having con-
tacts abroad are potentially strong influential factors for international politi-
cal socialization because the individual learns through direct experience. In
this chapter, we present a study of the effects of just such an organized in-
ternational joint study program (1JSP). The question is whether or not such
a program has an actual impact on participants international political com-
petence.

An answer to this question is relevant for policy-making in this field. Many
countries offer financial support to encourage students to participate in an
IJSP or another type of study abroad program (SAP). Examples are the "In-
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tegrated Study Abroad Program” (German Academic Exchange Service),
the "STIR-program” (Dutch Ministry of Education and Sciences), and the
Swedish "Internationalizing Higher Education Scheme." The European
Community intends to promote the "European dimension in education”
through student study visits as well. Four such "action-programs’ are
"Comett", "Erasmus’, "Lingua’, and "Youth for Europe." Examples from
the US are the "President's International Youth Exchange Initiative" and
the" Samantha Smith Program.” An important policy question is. Do these
programs have the desired results?

Secondly, such an answer is relevant for refining interactive political so-
cialization theory (Dekker, 1991). The central components of this theory
are theindividuals being socialized, the agencies of socialization (including
various socializers), and the dominant and peripheral sub-systems of the so-
ciety. Relationships among these components influence one another. It isan
interactive theory because political socialization is seen as a process of in-
teraction between the individual and hig’her particular situation. Individuals
are not seen as passive "victims' but rather as active subjects who can in-
fluence the situation and/or its impact on him/herself objectively and/or
subjectively. Until now, using IJSPs as an international political socializer
received very little research attention.

15.3 Study Abroad Programs

Before preparing our research design, we asked ourselves in which ways
previous study abroad programs (SAPs) and/or international joint study pro-
grams (1JSPs) tested their effects or results. We consulted a wide variety of
sources for answers to this question. Roger Meyer's, who assisted us, find-
ings were reported separately (Meyer, masters thesis, University of Gro-
ningen, 1989).

The results of this literature survey are presented in this section. In the first
five sections, we presented some findings about SAPs as such (types, mo-
tives, goals, ways of organizing, participation). The sixth and seventh sec-
tions deal with the effects of such programs.

1531 Types

There are two basic types of SAPs. organized programs and independent or
"wild" programs, whereby a student goes to study in another country on a
completely individualized basis. There is no organizational preparation or
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connection with a school or university. An organized SAP is an arrange-
ment negotiated between individual schools or universities (or specific de-
partments therein), whereby students are given an opportunity to spend part
of their educational time at an educational institution abroad (see Baron
and Smith, eds., 1987, p. 1).

Despite the great variety of such programs, according to Opper (1986), or-
ganized SAPs share certain characteristics. They use negotiated arrange-
ments between a "sending” or "home" ingtitution and a "receiving" or
"host" institution. These arrangements make some provision for organiza-
tional infrastructures. These can be orientation sessions on prospective host
cultures, intensive foreign language training, or academic advisory ser-
vices.

They ensure integration of periods abroad within a participant's "overall ed-
ucational program” (athough the degree and manner in which this is ac-
complished may vary from one program to the next). They facilitate regular
and recurrent movements of students abroad, in contrast to one-time events.

15.3.2 Motives

Motives for study reported in the literature (for example, Meijerink, 1984)
for internationalization of education are also quite varied.

For example, there is the economic motivation. Since transnational corpo-
rations and international institutions need an internationally oriented staff,
they prefer school or university training instead of having to organize
and/or to pay for such training themselves.

Secondly, there is improvement of students' career prospects. The expecta-
tion is that international students have a better chance for appropriate em-
ployment than students without such experience. Employers often consider
international education as a mark of an excellent education.

In the third place, organized study abroad is socially and politically moti-
vated. More favorable opinions and attitudes with respect to international
cooperation (e.g., European integration) can develop. Strong nationalistic
feelings, ethnocentrism, and prejudices about other peoples and countries
are factors that work in opposition to such cooperation. The expectation is
that international experiences will decrease uncooperative attitudes. SAPs
may contribute to better communication between peoples, resulting in mu-
tual understanding, peace and security, and economic growth and prosperi-
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ty. More favorable opinions and attitudes toward the host countries are in-
tended and expected as well. In the report of the Commission on Interna
tional Education of the American Council on Education (1986), the follow-
ing comment in 1982 from the editor of Science, appears:
"I have repeatedly encountered scientists who have spent a year or
more in the United States. Their friendliness has been most heart-
warming. These people have often been successful in science and, in
addition, have reached important positions in their homelands. All
too fregquently, around the world the United States is lied about or
criticized unfairly. Our scientist friends quietly help to limit the
damage from such propaganda. They are some of the best ambassa-
dors of goodwill for this country" (Abelson, ed., November 19,
1982).

Fourth, there is a pedagogic motivation. In some publications, a SAP is
considered helpful for individual development and "personal maturity."

And, finaly, there is the didactic motivation. An expected benefit is that a
person who knows something about another country from having studied
there and who has become "cross-culturally aware" is a valuable resource
for educating others. For example, exchange students can play arolein en-
riching the school's or university's curriculum. These students can contrib-
ute to discussions about the host country, assist foreign students in school, a

15.3.3 Goals

Some goals for organized study abroad, taken from the relevant literature,
include the following; knowledge and insight into international dimensions
of subject areas; understanding of other countries' scientific theories and re-
search; and familiarity with the social, political, and cultural systems of
other countries.

In the domain of attitudes, the following effects are intended: openness to-
ward foreign countries and foreigners; adaptation to cultural differences;
overcoming parochialism; interest in international cultural, social, econom-
ic, and political developments and global affairs; tolerance toward people
in other countries as well as minorities in one's own country; cross-cultural
awareness; and willingness to seek ajob in another country.

Cross-cultural awareness is mentioned frequently. Hanvey (cited by Wil-
son, 1985, p. 6) distinguished four levels. The first level isareadinessto re-
spect and to accept others and the capacity to participate. He said:
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"A two-week trip to Europe as atourist [from the US| rarely leads to
real cross-cultural awareness, but rather is a tasting party of a smor-
gasbord of delights and irritations, because of missing respect and
participation” (Ibid.).

The second level is awareness of significant and subtle cultural traits that
contrast markedly with one's own. Level three is a new awareness which,
through intellectual analysis, becomes believable. Through their immersion
in another culture, some exchange students may have begun to understand
how another culture feels from the viewpoint of an insider. This is level
four of cross-cultural awareness.

"So the exchange student living in a midwestern town [in the US]
finds the lack of public transportation frustrating and the dependence
on fast food irritating at first, but eventually accepts the American
love affair with automobiles and McDonald's french fries as al right
for Americans. At level four, he may get hooked on the french fries,
but even so, is glad to buy real French bread back home in Paris"
(Ibid.).

Some specific skills are also expected to develop; for example, an enhance-
ment of foreign language proficiency, a sharpening of intercultural commu-
nicative abilitiesin general, and travel skills.

The most important goals (in the view of SAP directors) are enhancing for-
eign language proficiency, training students to function in an internation-
al/European environment, developing the individual's personality, increas-
ing the likelihood of a better position in the professional sector, and learn-
ing facts about other cultures and countries. Studying academic content not
available at home institutions and raising students general academic level
were not at the highest priority level (Baron and Smith, 1987).

Prior to their departure, two important goals for students going abroad are
improving knowledge of a foreign language and making acquaintances in
another country (Ibid.). Dutch graduate university students, interviewed
after a SAP, agreed with the following goals related to their field of study:
more knowledge about theories (45%); more knowledge about practice
(39%) and research experiences (28%); and more knowledge about research
methods (36%) and experience in research practice (26%). The other goals
named were: understanding the culture of a host country (46%), living in
another country (26%), meeting people in the host country (26%), growing
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personally (23%), increased language proficiency (22%) and learning more
about the host country (19%) (Meijer, 1989).

15.3.4  Ways of Organizing Study Abroad Programs;

The following differences in the way SAPs are organized appear in the lit-
erature. In the first place, there are differences in the respective preparation
level of individual students. Some sending institutions offer no preparation.
Others offer their students foreign language courses; introductions to cultu-
ral, social, economic, and political developments in the host countries;
and/or introductions in European, international, and/or global studies.
Courses of study organized for individuals or for groups also differ. Some
educational institutions send (or host) individual students to (or from) other
ingtitutions; others send (or host) groups of students.

There are aso differences in the curricula of host institutions. Some offer
students regular courses; others offer special courses (in combination with
regular courses) for foreign students.

The composition of the participant group also varies. Some programs are
for foreign students alone; others are for foreign and one's own students, in
one group (e.g., an 1JSP). Some ingtitutions offer students housing and oth-
ers ahomestay, living with aforeign student and his’her family.

Some programs have or lack an organized follow up. Wilson (1985) ob-
serves that students who lived overseas often have difficulties in "passing
on" the experience. Students who had spent the summer in Japan were
asked to list examples of what they considered silly questions and stereo-
typic comments about their exchange experience and to describe their re-
sponses to these questions and comments. Analysis of the questionnaires
led to the development of four categories of questions and comments. con-
fusion between the Chinese-Japanese; generally neutral questions; stereo-
typic questions;, and anti-Japanese comments. The categories which
emerged from the responses were: telling the facts; speaking positively; us-
ing humor; feeling angry/frustrated; and recognizing cultural relativism.
More than half of the questions and comments which students listed were in
the first mode, telling the facts. Exchange students have "role involvement"
in the subject (i.e., they know from first-hand experience). In the study, the
mode of response with the most potential for helping exchange students act
as "bridges between cultures’ and for encouraging "cross-cultural aware-
ness' was "recognizing cultural relativism." In answer to the question "Do
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Japanese wear normal clothes?', an American exchange student gave the

following answer:
"They wear a lot of the same clothes Americans wear. Sometimes
people, especially older people, wear Japanese kimonos, but mostly
just for festivals. Our clothes are not right or correct or normal. You
were just raised differently and not knowing any other way makes
you think you're normal. What if you were born in Japan or else-
where?"

An 1JSP is a specia kind of SAP. Such a program is organized by two (or
more) institutions for a group of students from both institutions for a certain
period of time.

15.3.5 Participation

Up to now, only a limited number of European students have participated
in a SAP. Estimates vary from 2-5% of university students. Many European
students who did study abroad took a course in the US instead of a course
in another European country. Obstacles for student participation in a SAP
include: high costs, language barriers, and housing difficulties; a maximum
of allowed years for study at one's own university; differencesin objectives
and contents of the same academic program in different countries; no aca-
demic recognition for diplomas and study periods in a foreign country; in-
ternational differences in course/program titles; and no academic assistance
or support.

There are relationships between interest in a SAP, social economic back-
ground, and prior international experiences (Bundesministerium, 1985).
Klineberg (1976) reported that 55% of his respondents spent at least a
month abroad prior to the period they participated in the SAP under study.
Baron and Smith (1987) found that 71% of their respondents spent at least a
month abroad before the SAP; 25% of the students lived or worked abroad;
and 27% studied abroad. Meijer (1989) found that one third of Dutch grad-
uate university students participating in a SAP in 1986/1987 were repeaters.

15.3.6 Effectiveness Resear ch

Most of the research on effects of SAPs was done in the US (e.g., Smith,
1955; McGuigan, 1958; Leonard, 1964; Bicknese, 1974; Nash, 1976;
James, 1976; Hendey and Sell, 1979; Marion, 1980; Hansel, 1986; and
Murray, 1988). Only a few studies were done in Europe (e.g., Rahn, 1980;
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Baron and Smith, 1987; Dekker and Oostindie, 1987 and 1988; and Meijer,
1989).

Research projects into the effects of SAPs can be divided in two categories.
The first consists of studies in which the effects of the SAP are the depen-
dent variable in the research design. In the second category, the SAP is
(one of) the independent variable(s).

In studies of the first category, the basic research question is which type of
SAP is most effective in reaching one's educational goals. One or more of
the following elements are used as independent variables: the participants
themselves; their motives and goals for travelling abroad (Klineberg, 1976;
Koester, 1985; James, 1976; Baron and Smith, 1987; and Meijer, 1989);
their prior international experiences (Klineberg, 1976; Baron and Smith,
1987; Hansel, 1986; and Meijer, 1989); their personal and socia variables
(such as age, gender, nationality, and personal relationships); their knowl-
edge, opinions, and attitudes prior to the program (Smith, 1955; Leonard,
1964; Hendey and Sell, 1979; James, 1976); and their foreign language
proficiency. In the next case, we find the preparation program (Morgan,
1975; Klineberg and Hull, 1979; Grove and Torbidrn, 1988; Bachner and
Blohm, 1988; Dekker and Oostindie, 1988; Meijer, 1989) and the SAP it-
self, such as its goas, content, strategies for teaching and learning, struc-
ture, staff, and duration (Bicknese, 1974; Hansel, 1986); housing (Kline-
berg, 1976; Marion, 1980); host country (Klineberg, 1976; Marion, 1980);
interaction with people from the host country (Klineberg, 1976; Hofman
and Zak, 1969; James, 1976; Meijer, 1989); and the presence, absence, or
content of afollow up program. These findings hope to give empirical sup-
port to the development of a theory of learning through international edu-
cational experiences and to the development of curriculain thisfield.

In studies of the second category, in which SAPs are (one of) the indepen-
dent variable(s), the influence of the SAP on other, dependent variables
(such as students' careers and students' international political competence)
are investigated. The ultimate goal for this category of studies is contribut-
ing to the development of atheory (for example, in the field of the sociolo-
gy of work) or, in our case, to refining a theory of political socialization
(Dekker, 1991).
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1537  Effects

Some of the research findings on SAPs in genera and [JSPs in particular
are asfollows:

- Effects on international political knowledge

Meulema (1991) found that pupils in the Netherlands who have had con-
tacts with other Europeans have more knowledge about politics in the
EC. In earlier studies (Dekker and Oostindie, 1986, 1987, 1988, 1989,
and 1990), we found an increase in knowledge of palitics of the US
among Dutch pupils after a Netherlands/US JSP. Nine out of ten Dutch
graduate university students in Meijer's study (1989) reported that their
knowledge about the host country increased "much" or "very much"
through study abroad. They learned most about others' "way of living"
and the "language.”

- Effects on international political attitudes

Dekker and Oostindie (1987, 1988, 1990) found an increasing interest in
US politics among Dutch secondary school pupils after a Nether-
lands/US JSP. Meijer (1989) found great attitudinal changes with respect
to the host country and to people from other countries (among more than
a third of the respondents). There are publications which advocate trav-
elling abroad as an effective way to diminish stereotypes and prejudices
with respect to foreign countries and peoples. However, findings from
several studies show that making observations about and having contacts
with people in the foreign country are not in themselves enough to
change existing stereotypes and prejudices (Allport, 1979; Vassiliou, et
al., 1972; Amir, 1976; Schéfer and Six, 1978; Hagendoorn, 1992). Since
selective perceptions may stem from having a preconceived negative at-
titude, quite the opposite can result. Also, one's observations about an-
other country can be emotionally unpleasant because the traveller is of-
ten confronted with the unknown or with information that fails to tally
with knowledge/beliefs acquired earlier. The result can be a defensive
reaction against this threat, ending in a strengthening of one's own be-
liefs (Neubauer, 1981).

The most positive effects are expected to result from cooperative inter-
national contacts between individuals (with equal status) to reach com-
mon goals. In such forms of contact, participants are forced to discuss
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different points of view and to work and enjoy free time in new cross-na-
tional subgroups. Especially in the case of competition between cross-
nationally contrived groups, the chance for overcoming national differ-
ences, rivaries, and/or stereotypes is estimated to be high. In education,
groups can be cross-nationally composed through organized SAPs, in
general, and organized 1JSPs, in particular. McCrady and McCrady
(21976) found changes in American students descriptive stereotypes
through classroom study supplemented with direct exposure to national
groups living in their own environment.

Another expectation is that travelling abroad will diminish extreme na-
tionalism. However, Armitage (1987, p. 95) found no verification for
this hypothesis: "the more often a student has been to foreign countries,
the weaker his nationalism will be." The majority of the 14-16-year-old
respondents in the UK and the FRG made frequent visits to foreign
countries "because tourism is now more or less institutionalized in Euro-
pe, foreign travel does not congtitute a differentiating element for ex-
plaining the strength of an individual's nationalism vis-&vis internation-
alism" (Ibid.). Wilson concluded that:

". .. awareness and appreciation of host country and culture charac-

teristics, foreign language appreciation and ability, understanding

other cultures, and international awareness are the characteristics in

which exchange students show the most growth as compared to non-
traveled students" (1985, p. 5).

"Understanding another culture" is defined as "interest in learning about
other people and cultures and the ability to accept and to appreciate their
differences." "International awareness' means "an understanding that the
world is one community; a capacity to empathize with people in other
countries; an appreciation of the common needs and concerns of people
of different cultures." The average increase on "understanding other cul-
tures' and "international awareness' was less than half that of "aware-
ness and appreciation of host country and culture characteristics." This
finding was significant when compared to effects on non-traveled stu-
dents.

Effects on international political behavior or intentions

Meulema (1991) found that pupils in the Netherlands who have had con-
tacts with other Europeans are more willing to vote for the European
Parliament.
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154 Research Design

The object of the study presented here is an |JSP offered to a group of 26
students from the University of Groningen in the Netherlands (14 students)
and from Harvard University in the US (12 students). The program con-
sisted of three parts. a preparation program at the students' home university;
a political science course about the EC political system and the Dutch na-
tional, provincial, and local political system (organized by the University of
Groningen for three weeks); and a political science course about the feder-
a, state, and local political system of the US (organized by the Close Up
Foundation in Washington, DC, and Harvard University in Cambridge/Bos-
ton, MA, for three weeks).

The ultimate goal of the program was directed at "comparative politics"
(i.e., participants should be able to find for themselves an answer, based on
empirical data, to two questions; What are the similarities and differences
between the political system of the US, the European Community, and the
Netherlands? and What is the democratic level of development in these
three political systems? The criteria for democratic development were free-
dom of speech, press and assembly; equality of distribution of power; dis-
tribution of [im]material values; and popular political involvement and par-
ticipation.) To reach this goal, the program had the following specific ob-
jectives (regarding the US, EC, and NL):

1. Knowledge and insight into:
- Political structures and processes
- Foreign policies
- Political socialization, structures, processes and effects

2. A well-founded opinion about:
- Political structures and processes
- Foreign policies
- Political socialization

3. Attitudes:
- Interest in political systems and foreign policy

The European part of the program took place from June 17 to July 7, 1988.
The American part started on July 23 and ended on August 13, 1988. Pro-
gram activities included on-site seminars, lectures, workshops, excursions,
guided tours, and homestays.



243

Our research problem asked whether or not this 1JSP was an influential in-
ternational political socializer. The answer to this problem was sought indi-
rectly through a pre- and post-test of the students' knowledge, opinions, and
interests and through participants themselves estimating the role of the pro-
gram in their own international political socialization. Participants filled
out three, partially identical questionnaires. one before the program (but
after initial preparation), one at the end of the European part, and one at the
end of the American program. The questionnaire was developed in the fol-
lowing way:

1. The goals of the program were identified through analysis of organiza-
tional documents and interviews with program administrators. The
goals thus obtained were then ordered into three categories: knowledge,
opinions, and attitudes.

2. A sdection was made from the goals on the basis of interviews with
program administrators and their priorities.

3. Thethree categories of goals were operationalized, using questions pre-
viously tested for reliability.

The goals selected were already presented above. Besides the questions de-
rived from program goals, the questionnaire asked about other, unintended
(though expected) effects (political attitudes), persona data, and the stu-
dents own political socialization processes and agencies. In sum, respon-
dents answered 131 questions.

The data obtained were processed and indices made for each of the studied
effects. For example, knowledge of federal political structures in the US
had four questions to test any change in this knowledge. A respondent
could score 10 points (= the maximum score for each index). The weight
given to the correct answers to the different questions varied according to
the program administrators priorities. To avoid mistakes, each question-
naire was processed twice with two researchers working independently.
After results of both researchers were compared, different results required
reprocessing and agreement.

All 14 NL and 12 US students were asked to participate in the research.
The number of US students who were willing to fill out the complete ques-
tionnaires decreased, however, from 12 (at the beginning of the program) to
9 students (at the end of the European part).
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Since all the data obtained are quantitative in nature, a quantitative criteri-
onisalogical choice for their assessment. This criterion comprises a mini-
mum boundary. The knowledge level, presence of opinions, and attitude
levels are judged to be changed if the number of answers lies above this
boundary. There are two minimum boundaries. The first one is an absolute
minimum boundary, indicating a sufficient level of knowledge, presence of
opinions, and level of attitudes. Thisindicates clear attainment of the goals.
The second one is a relative minimum boundary, indicating significant
changes in the level of knowledge, presence or absence of opinions, and
level of attitudes. This means attaining the goals only relatively.

The absolute minimum boundary is a score of 6; agoa is seen asrealized if
the index score is 6 or more. The relative minimum boundary for a
"change" ("more knowledge") is a change in the index score of at least 0.5
to 1.5. Thereisa"great change" ("much more" knowledge) if the change in
the index scoreis at least 1.6 to 2.5. For a "remarkably great change" ("re-
markably much more" knowledge), the change in the index score should be
2.6 or more.

15.5 Effects
155.1 Effects on US Students

Which objectives of the |JSP were realized and which were not? And which
of the other expected changes in attitudes occurred? (Table 1, S. 243)

First, we present data relating to US students. None of the ten knowledge goals of the NL/Euro-
pean part of the program were realized before the program began (but after the preparation pro-
gram at the home university). After the program, two goals were accomplished. Although not
reaching a satisfactory level, thereis a change in knowledge with respect to two other goals, a
great change with respect to three goals, and aremarkably great change with respect to three
other goals (Table 1). Four of the five opinion goals were realized before the program. After the
pro-
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Table 1: US students' knowledge of political structures, processes and foreign policy of the
NL and the EC (before, |, and &fter, |1, the European part of the 1JSP).

Scores | 1

N =12 N=9 Change

Goals: Knowledge of:

NL political structures
bstate level 3.17 6.26 +3.09
provincial level 0.75 2.56 +1.81
local level 0.42 3.50 +3.08

NL political processes
state level 0.98 450 +3.52
provincial level 1.67 222 +0.55
local level 0.00 222 +222
NL foreign policy 0.33 1.33 +1.00
EC political structures 224 6.43 +4.19
EC political processes 1.48 5.57 +4.09
EC foreign policy 0.92 2.78 +1.86

Table2: US students' opinions on political structures, processes and foreign policy of the
NL and EC (before and after the European part of the 1JSP).

Scores | I

N=12 N=9 Change
Goals: An opinion on:
NL political structures 7.50 9.44 +1.94
NL political processes 1.67 7.78 +6.11
NL foreign policy 7.13 8.22 +1.09
EC political system 8.33 10.00 +1.67
EC foreign policy 7.29 8.61 +1.32

Table 3: US students' interest in politics, in general, and foreign policy, in particular, of the
NL and EC (before and after the European part of the 1JSP).

Scores | 1
N=12 N=9 Change
Goals: Interestin:
NL politics 6.87 6.16 -0.71
NL foreign policy 8.06 7.89 -0.17
EC politics 7.13 8.19 +1.06

EC foreign policy 7.51 8.12 +0.61
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Table 4: US students' other political attitudes (before and after the European part of the

1JSP).
Scores | I
N =12 N=9 Change
Goals:
Positive NL attitude 5.88 6.22 +0.34
Nationalism 9.17 7.78 -1.39
Internationalism 4.58 4.44 -0.14

gram, all opinion goals were realized (Table 2). All four interest goals were
realized before the program (Table 3). Positive attitudes toward the Nether-
lands reached a satisfactory level after the program. Only one of the other
attitudes changed, namely, alower level of nationalism (Table 4).

Table5: NL students' knowledge of political structures, processes, and foreign policy of the
EC and US (before, |, and after, 11/111, the [JSP).

Scores | I or Il

N=14 N =13/14 Change

Goals: Knowledge of:
EC political structures 4.82 6.77 +1.95
EC political processes 1.96 5.46 +3.50
EC foreign policy 1.96 281 +0.85

US political structures
federal level 2.87 4,59 +1.72
state level 4.32 6.73 +241
local level 157 4.29 +2.72

US political processes
federal level 1.55 371 +2.16
state level 0.71 0.00 -0.71
local level 0.64 0.36 -0.28
USforeign policy 521 6.39 +1.18

15.5.2 Effects on the NL Students

Before the start of the program (but after the preparation program at the
home university), none of the ten program knowledge goals were realized.
After the program, three goals were realized. Although not reaching a satis-
factory level, there was a growth in knowledge with respect to one other
goal, a great change with respect to two goals, and a remarkably great
change with respect to two other goals (Table 5). All five opinion goals
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were realized before the start of the program (Table 6). Two out of four in-
terest goals were in place before the program. After the program, all four
interest goals were realized (Table 7). After the program, changes in two
other political attitudes included in the study were observed: a higher level
of internationalism, and a much higher level of nationalism (Table 8).

Table6: Presence of NL students' opinions on political structures, processes, and foreign
policy of the EC and the US (before and after the 1JSP).

Scores | I or Il

N=14 N =13/14 Change
Goals: An opinion on:
EC political system 8.57 10.00 +1.43
EC foreign policy 8.79 8.71 -0.08
US political structures 7.86 10.00 +2.14
US political processes 10.00 9.29 -0.71
USforeign policy 8.71 8.94 +0.23

Table7: NL students' interest in EC and US politics, in general, and foreign policy, in par-
ticular (before and after the 1JSP).

Scores | Il orlll
N=14 N =13/14 Change
Goals: Interestin:
EC politics 524 6.59 +1.35
EC foreign policy 4.89 6.18 +1.29
US politics 6.99 7.19 +0.20
USforeign policy 8.31 7.95 -0.36

Table8: NL students' other political attitudes (before and after the [ JSP).

Scores | I or 11
N=14 N =13/14 Change
Attitudes:
Positive US attitude 3.00 251 -0.49
Nationalism 3.85 5.83 +1.98

Internationalism 7.12 7.92 +0.80
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15.6 Per ceptions

The answer to the question whether or not the studied 1JSP was successful
in improving participants knowledge was found in a more direct way when
we asked participants to indicate the role of the program in their interna-
tional political socialization process. Two questions were asked, namely:

"Everyone obtains information about political events and topics in the
European Community [NL or US] via different channels (persons,
groups, media, experiences). Via what channels have you obtained your
knowledge and insight in political events and topics in the European
Community [NL or US] up to now? You may fill in more than one cir-
cle" and

- "Which five channels (persons, groups, media, experiences) have con-
tributed in your opinion the most to your knowledge and insight into po-
litical events and topics in the European Community [NL or US] up to
now? You may fill infive circles.

Table9: Most influential socialization agents with respect to knowledge/insight into politi-
cal eventsand topicsin the NL, EC, and US (NL and US participants).

Politicsin the: NL EC us
Students from the: us NL us NL
I N= 9 9
111 N= 14 14
Program parts
Preparation - - - -
NL program 1
EC program 2 1
Washington, DC, program 2
Cambridge, MA, program -
Direct contacts with NL students 2 2
Direct contacts with
US students ?3) -
Other:
travel experiences ?3)
national newspaper 3 ) 3
sophisticated magazines ®3)
television 1 1
radio 3

Key:  1=first position; 2 = second position; 3 = third position; ( ) = shared with
other socialization agents
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In combination with all these questions, alist of 35 possible channels (i.e.,
"socializers') was offered, including "television, national newspaper, state
or local newspaper, friends, father, mother, travel experiences, preparation
for this program, this program in Europe, this program in Washington, DC,
this program in Cambridge, MA, direct contacts with Dutch studentsin this
program, direct contacts with American students in this program.” (See Ta-
ble9.)

With respect to knowledge/insight into politics in the NL, the US students
considered the program in the Netherlands as the most influential channel.
Direct program contacts with Dutch students took up the second position.
In third position were travel experiences and the national newspaper.

With respect to palitics in the EC, the Dutch students considered the Euro-
pean part of the program as the second-most-influential socialization agent
(together with the national newspaper). Television was in first position and
radio in third. The US students considered the European part of the pro-
gram to be the most influential channel. The direct contacts with Dutch stu-
dents in this program took second place. In the third position were direct
program contacts with US students and sophisticated magazines.

With respect to knowledge/insight into politics in the US, the Dutch stu-
dents considered the Washington, DC, part of the 1JSP as the second-most-
important socialization agent. Television was in the first place and national
newspaper in third.

15.7 Conclusion

The conclusion of this research (see Table 10) is that this IJSP had a con-
siderable impact on intended effects (in the cognitive domain) for both US
and NL participants. After the program, US students attained two goals and
NL students three out of ten. Although not reaching a satisfactory level,
there is a (large) growth in knowledge with respect to eight and five other
goals respectively. The most obvious change in the domain of attitudes is a
weakened nationalism among US students and a strengthened nationalism
among NL students.
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Table 10:

Overview of 1JSP effects on NL and US students.

Scores

Effects

Knowledge:

NL state structures:
provincial structures
local structures

NL state processes
provincial processes
local processes

NL foreign policy

EC political structures

EC political processes

EC foreign policy

USfederal structures
state structures
local structures

USfederal processes
state processes

Table 10 (cont.)

local processes

USforeign policy

An opinion about:

NL political system

NL political processes

NL foreign policy

EC political system

EC foreign policy

US political structures

US political processes

USforeign policy

Interestin:

NL politics

NL foreign policy

EC politics

EC foreign policy

US politics

USforeign policy

Other attitudes:

Positive NL attitude

Positive US attitude

Nationalism

Internationalism

NL students

N=14

+ + 4+ + +

+

11
N=13/14

+ + 4+ + +

+ + + +

US students

N=12

++ 4+ 0+

+ + + +

11
N=9

+ + 4+ + +

+ + + +

Key: | =beforethe program; Il = after the European part; and |11 = after the whole

program.

Index scoreis lower than 6 (-) or 6 or more (+).
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The perceptions of both the NL and US student participants indicate that
program influence on cognitions is even greater than that which was
"proved” in these knowledge "tests." Dutch participants thought that the
European and Washington, DC, parts of the program had a very strong im-
pact on their knowledge and insights. US students said that the NL and Eu-
ropean program were the two channels which contributed most to their
knowledge and insight into NL and EC politics.

These two ways of measurement have resulted in two different, although
both positive, conclusions. One of the explanations for differences in find-
ings could be that the test questions do refer to objects other than those in
the perception questions: "political structures, processes, and foreign poli-
cy" versus "political events and topics." Another explanation is that these
guestions do not refer to the same type of knowledge. The test questions re-
late to factual knowledge, while the perception questions offer the opportu-
nity to include other, higher types of cognitions, as well. A fina explana-
tion is that respondents were inclined to give socially desirable answers to
the perception question because they appreciated the work of the ISP ad-
ministrators.
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