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Introduction

The paradigm in higher education changes from exileg to open learning.
Open learning is centred on open educational ress{OER). Open educational
resources (OER) ensure educational environmenigimeh education for closer
inter-connections between students, educatorsanesars and other participants.
Open educational resources (OER) have attracteat aflresearch interest.
Advantages and disadvantages of open educatios@lnees (OER) are widely
discussed. On the one hand, Open Educational Reso(fDER) are the right way
which enables free and accessible education tyewerand access to knowledge
as public good via cherishing the culture of pgraton, collaboration and
sharing and with an open access to scientific médron it brings a notable
contribution in knowledge society development (Hovec, 2016). On the other
hand, small countries which use a non-English lagguhave limited resources
and support to customize and create Open Educhfitesources (OER), their
educational practice is founded on traditional rag methods with occasional
use of digital contents and ICT (Kurelovic, 201dpwever, little attention has
been paid to a comparative study of educators’ si@n open educational
resources (OER). Such a lacuna in higher educdiamnto be filled in. The
research question is as follows: What are advastagd disadvantages of open
educational resources (OER) in higher educatior® dim of the research is to
analyze advantages and disadvantages of open mshatatsources (OER) in
higher education underpinning elaboration of a nesearch question on use of
open educational resources (OER) in higher edutafitie present research
involves a process of analysing the meaning of skeh concepts aspen
educational resource@OER) andview. Moreover, the study demonstrates how
the key concepts are related to the idehigher educationThe study presents
how the steps of the process are related: opera@dnal resources (OER)
empirical study within multicultural environments»> conclusions. The
methodological foundation of the present reseascifiormed by the System-
Constructivist Theory. The System-Constructivistedty and, consequently,
System-Constructivist Approach to learning introetidy Reich (Reich, 2005)
emphasizes that human being’s point of view depemdthe subjective aspect
(Maslo, 2007) as experience plays the centralirotee knowledge construction
process (Maslo, 2007). Therein, the subjective @spehuman being’s point of
view is applicable to the present research. Expdoyaesearch was employed in
the present research (Phillips, 2006). Exploratesgarch is aimed at developing
hypotheses, which can be tested for generalityollowing empirical studies
(Mayring, 2007). The exploratory methodology pratedrom exploration in
Phase 1 through analysis in Phase 2 to hypothesaapment in Phase 3.
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Conceptual Framework

The present part of the contribution provides aceptual framework on
advantages and disadvantages of open educatis@iroes (OER) in higher
education. A framework means the specific viewpd@#tirens & Zaserinska,
2014) on a phenomenon. In research, frameworks dédferentiated into
theoretical and conceptual. A theoretical framewnodtudes the combination of
concepts together with their definitions as welleassting theory applied to a
particular study. A concept is defined to be a akiibstraction drawn from
observation of a number of specific cases (Watt& gen Berg, 2002). Hence, a
conceptual framework means the unity of concesdhe used for a particular
study (Ahrens & Za%rinska, 2014). Concepts can be expressed in atyari
forms such as a term, image, etc. In the presaritibation,term means a word
or a combination of words used to describe a phemom Further on, the term
definitionis considered as the statement of the phenomest@mnnelements and
process (Ahrens, Z&drinska, & Andreeva, 2013).

By open educational resources (OER), ,teachinginieg and research
materials in any medium, digital or otherwise, tlestide in the public domain or
have been released under an open license thattpenmicost access, use,
adaptation and redistribution by others with ndimited restrictions” (United
Nations Educational, Scientific and Cultural Orgation (UNESCO), 2002) is
meant. Advantages are identified as any trait,ufeabr aspect that gives an
individual, entity or any other thing a more favae opportunity for success
(Business Dictionary, 2016a). In contrast, disatlkges are identified as any trait,
feature or aspect that does not give an individertity or any other thing a more
favorable opportunity for success (Business Dicrgn 2016b). Open
Educational Resources (OER) are favourable foreducing the gap between
different strata of society and between countimprove the quality of education,
accelerate the knowledge flow and increase the ruwipeople involved in the
educational process (mostly informal and lifelon®) Open Educational
Resources (OER) using, reusing, editing, remixing ee-purposing without
restrictions, C) personalised learning, D) prongptaquity by increasing the
availability of knowledge as individuals may leamytime, anywhere, with the
support of anyone, using any device, E) individzeadi learning in accordance
with learners’ learning style, F) learners’ moréaeparticipation in educational
process through a collaboration in virtual commesiof learning, G) teachers’
comparison of their own teaching materials witheotteachers all around the
world, they can learn how to release their workaman open license and to
improve quality of teaching practice and encourggelagogical innovation
(Kurelovic, 2016), and H) reducing the cost of asteg educational materials
(McGreal, Kinuthia, & Marshall, 2013). Open Eduocatl Resources (OER)
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require such more efforts in (Kurelovic, 2016) eamse of recognisability of the
Open Educational Resources (OER) repositories ragsguality of content and
development of online collaborative communitiese wé suitable licences for
teaching materials exchange at the global leveltaraigh formal channels, an
uncertainty regarding the copyright on educatia@waitent and sharing of Open
Educational Resources (OER) across languages #ndesu

Individual’'s view is based on awareness and aggu(Béickis, Bluma,
Koke, Markus, Skujia, & Salme, 2000). Analysis of this definition aii®
identifying such a new definition of view as indivial’'s view on a phenomenon
Is based on his/her knowledge, skills and attitud@&brens, Za&erinska,
Hariharan, & Andreeva, 2016). As educators’ viewb&sed on educators’
knowledge, skills and attitudes, educators’ compegteserves as an indicator of
educators’ view on open educational resources (OBERRhigher education.
Competence consists of knowledge, skills and diégu The elements of
competence, namely knowledge, skills and attitade,inter-related (Ahrens &
Za&erinska, 2015). Educators’ negative attitude failpromote the increase in
the level of learners’ knowledge and skills as vasl competence, in general
(Ahrens & Zasgerinska, 2015). In contrast, educators’ positivéuate ensures the
enrichment of the level of learners’ knowledge ahills as well as competence
(Ahrens & Zasgerinska, 2015). It should be noted that knowledgarésented by
concepts (Zogla, 2001). Skill is an ability to acticcordance with the required
quality and volume (Bkis, Blima, Kde, Markus, Skujia, & Salme, 2000).
Attitude is defined as an individual combinationesfiluative judgments about a
phenomenon (Ahrens & Zé&&inska, 2015). In pedagogy, the tercosnpetence
and experienceare used synonymously (Ahrens & #Zasnska, 2015). As
experience plays the central role in a knowledggstaction process on open
educational resources (OER) in higher educatianstibjective aspect of human
being’s point of view highlighted by the System-Gtyoctivist Theory is
considered within the present research.

Empirical Results

The present part of the contribution demonstrdtesiesign of the empirical
study, results of the empirical study and findiofithe study.

The design of the empirical study comprises thep@gse and question,
sample and methodology of the present empiricalystiihe guiding research
question is as follows: what are educators’ viewpen educational resources
(OER)? The purpose of the empirical study is tdyaeeeducators’ views on open
educational resources (OER). The sample of theeptesmpirical study carried
out in February 2016 was composed of seven educétom seven different
countries, namely Lithuania, Latvia, Germany, IndRkomania, Poland and
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Russian Federation. All the respondents are ediscatalifferent sciences such
as philology, sociology, pedagogy, management andineering. As the
respondents with different cultural backgrounds adlislerse educational
approaches were chosen, the sample was multidultdcucators’ different
cultural backgrounds and diverse educational amghesm emphasize the
significance of each educator’s contribution to #&malysis (Luka, Ludborza, &
Maslo, 2009) of open educational resources (OERijigher education. All the
seven participants had received extensive teachimptraining experience in
higher education. Thus, the group (age, field nflgtand work, mother tongue,
etc.) is heterogeneous.

The sample of seven respondents involved one emiuicain Lithuania, one
educator from Latvia, one educator from Germany, educator from India, one
educator from Romania, one educator from Poland, @me educator from
Russian Federation. In order to save the informatb the present research
confidential, the respondents’ names and surnanege woded as follows: the
educator from Lithuania was given the code R1 (Bedpnt 1), the educator from
Latvia was pointed as R2 (Respondent 2), the edufraim Germany was coded
as R3 (Respondent 3), the educator from India destified as R4 (Respondent
4), the educator from Romania was shown as R5 @Relgmt 5), the educator
from Poland had the code R6 (Respondent 6), aneédibeator from Russian
Federation was indicated as R7 (Respondent 7).

The interpretive paradigm was used in the empistaadly. The interpretive
paradigm aims to understand other cultures, fromnirtside through the use of
ethnographic methods such as informal intervievaing participant observation,
and establishment of ethically sound relationsi{ipsylor & Medina, 2013).
Interpretative paradigm is characterized by theaesher’s practical interest in
the research question (Cohen, Manion, & Morris@97). The researcher is the
interpreter.

Comparative study as a qualitative research delkap been employed
(Flick, 2004). The exploratory type of the compaeatstudy has been applied
(Phillips, 2006). The exploratory type of the comgiave study aims to generate
new hypotheses and questions (Phillips, 2006). &t@oratory methodology
proceeds as follows (Phillips, 2006): ‘conceptwalmn’ in Phase 1, detailed
description of educational phenomena in the coesito be investigated, with full
attention paid to the local context in terms ohitstorical, geographical, cultural,
political, religious, and linguistic (etc.) featsran Phase 2, the data collection in
Phase 3, explanation through the development obthgses in Phase 4, re-
consideration of the initial questions and appiaatof the findings to other
situations in Phase 5. The qualitatively orientedpkical study allows the
construction of only few cases (Mayring, 2004). Btwrer, the cases themselves
are not of interest, only the conclusions and feasswe can draw from these
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respondents (Flyvbjerg, 2006). Selecting the césethe case study comprises
use of information-oriented sampling, as opposeadridom sampling (Flyvbjerg,
2006). This is because an average case is ofteth@oichest in information. In
addition, it is often more important to clarify tkdeeper causes behind a given
problem and its consequences than to describeythptsms of the problem and
how frequently they occur (Flyvbjerg, 2006). Randsamples emphasizing
representativeness will seldom be able to prodoisekind of insight; it is more
appropriate to select some few cases chosen forwvakdity. Semi-structured
interviews served as a means of data collectiomi-S&uctured interviews were
used as the researchers had obtained the initiaVlkdge on the research field
(Kroplijs & Ra&evka, 2004). The semi-structured interviews implignak
following question: What are advantages and disatdwges of open educational
resources (OER) in higher education? The colledi&idh were processed via
structuring content analysis focused on identifyadgantages and disadvantages
of open educational resources (OER). Table 1 sumasathe results of the semi-
structured interviews.

Table 1Summary of the semi-structured interviews

Respon-| Advantages of open educational | Disadvantages of open educational

dent resources (OER) resources (OER)
1 - OERs — OER does not
— Opportunity for educators to get— Provide tools for users’
concentrated information, communication on various topics;
relevant materials, methodic |- Ensure possibility to vote for best
support etc. materials;
— Opportunity to share the — Create users’ friendly

knowledge and expertise on local, environment and technical tools.
national and international level;

— Opportunity to develop
professional competences, self
education;

— Opportunity to disseminate
information;

— Opportunity to collaborate with
partners.

2 — OER ensures a variety of teachjrg No a possibility of immediate
and learning materials discussion on the OER

— Teacher can re-use OER for other interpretation with other
groups of learners participants (peers and teacher) of

— Learners can access OER any the educational process
time and any location where the— Mostly learner’ self-interpretatio
Internet is available of OER that can differ from the

=]
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others' interpretation that, in tur
sometimes delays the
implementation of a task.
Learners’ time management

Reusable materials,

Access anytime from anywhere
Possibility to combine studies
with other activities

No direct access to the tutor,
No direct access to other studer
in order to share their experieng
Time Management

Providing learning materials for
professional programmes such
Bachelor's and Master's degree
programmes in library and
information sciences,
Production of a portal for the
educational community to share
information, course content, ang
make accessible quality distanc
education learning products ang
services,

Using existing resources, devel
reusable learning objects as
~cognitive Bricks between the
institutions”,

Developing collections of scieng

experiments and processes, an
the resources of art galleries an
historical archives,

Developing the international
intellectual resource that is
constituted by scientists and
professors who are currently
under-used in their present
national infrastructure,
Developing courses in the field
continuing education,
Collaborating with other countrig
in the development of case stug
in international business
(including health education), for
example in the transition from
traditional to modern business
structures,

Provide a test/evaluation

as

)

Dp

environment for open courseware

Not surprisingly, the access
limitations most commonly
reported are lack of adequate
bandwidth, a shortage of
computers, and the need for
training in ICT. Inadequate loca
telecommunication infrastructur
sometimes including regulatory
policy that has the effect of
keeping costs high and access

limited, is also a recurring issue|

In some institutions computer
access is limited to faculty and
graduate students, and often it i
inadequate even for this relative
small group of users.
Language can also be a
constraint. Sometimes the
language of instruction is not th
language of the Web.
Multilingualism: It functions as 3
limiting factor [since] institutions
feel that it is inappropriate and
improper to be present on the w
only in Tamil or Telugu, so they
spend a lot of energy and
resources trying to have the

materials in their mother tongue.

For some, there is a reported
,non-readiness” to use resource
like Open Educational Resource
(OER).

1,

nts
€,

||y

D
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S
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programmes,

— Publish links to pages created hy
faculty worldwide who are using
the Web to deliver course
materials in different languages

5 — Learners and teachers can access is not a direct & affective
e-tools in any location and communication,
conditions, — planning a time slot for learning
— Teachers can use and re-use all is difficult,
materials from time to time, — has no an affective feed-back in

— Possible to use for team-teaching real time.
and team-learners

6 a) we can learn from everybody alla) quality - in open resources,
over the world, especially international - we

b) we can find even every needed sometimes know nothing about
information just from a computer  quality, authors' experience;
via a web site without guide/leader it is very

c) teacher can offer students much  difficult to work with OER,
more materials, books, video etth) wi-fi and other technical

=

d) it can help in learning and difficulties,
teaching c) too much data causes
discouragement and decline in
motivation,

d) problem of copyright - authors
sometimes do not want ,to open
his work, book, etc. People
working not at university or
school in fact do not want to
show even presentations or
articles because of copyright

7 — Easy access to varied on-line |- Questionable reliability of sourc]
data; and materials at times;
— Latest developments in medical—- The issue of copyright;
sciences and research results |- Poor guidance through some

available on-line help in training  resources
better specialists for the sphere|of
public health;

— Accessibility of research results
on-line can promote professiona
collaboration among students,
thus contributing to better
gualification.
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The collected data were processed via structumaigsammarizing content
analysis. The structuring content analysis (MayrirRP04) of the data
demonstrates that the educators’ views on advamige disadvantages of open
educational resources (OER) have similarities. Téspondents outlined the
advantages of open educational resources (OER) saschie-use of open
educational resources (OER), use of open educatrtesaurces (OER) at any
time and use of open educational resources (OERhwtlocation where the
Internet is available. The respondents identifiedhsdisadvantages of open
educational resources (OER) as technical diffiealtto reach OER due to
limitations of open educational resources (OER)essc Internet access and
computer access; limited open educational resof2ER) interpretation, open
educational resources (OER) availability in a ratanguage as well as quality
of open educational resources (OER). Summarizimjeo» analysis (Mayring,
2004) of the data reveals that the respondentsisvzien open educational
resources (OER) are homogeneous.

Conclusions

The empirical findings of the research allow dragvthe conclusions on
educators’ homogeneous view on open educationalress (OER) in higher
education. A new research question has been fotethl&Vhat are criteria of
qualitative open educational resources (OER) ihdriggducation?

The present research hlawmitations The inter-connections between open
education resources (OER), advantages and disadyemtview, educators and
higher education have been set. Another limitatisnthe empirical study
conducted by involving educators only.

Further research tends to focus on empirical ssuthecompare teacher
trainers’ and educators’ views on open educatiogsburces (OER). The search
for relevant methods for evaluation of advantages disadvantages of open
educational resources (OER) in higher educatigraeposed. Empirical studies
to compare students and educators’ opinions onatidnal resources (OER) in
higher education are emphasized. And a comparegsearch of more countries
could be carried out, too.
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