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INTRODUCTION
The Problem

Importsnce of the Froblam

In a recent Guarterly Journal of Speech articls, Wayne Thompson

pays, in cosménting on present methods of teachimg spesch, '"The impact
of experimental studies . « « has been llight."l One of the reasons
is that "results gained through investigations, because of decentrallzed
publication; have rsmained uncollated."2

Donald K. Bmith also calla for organization of existing knowledge
bacause "we mre encountering on# of those pariodic crises in educatiomal
history where tha amount of krowledge accumulated has bagum to challenge
the validity of the way in which we mow orgmmize our courses of study
and our intsllectual dinciplines."3

Tha basic spasech course is one of the more impartant speech
courses., 1t ism = terminal course and is oiten the only course in speech
that a student takes. Therefore, it should be @s usaful as possible to
the average college student. To make it @s usuful ams posmible, the

procedures used in the basic course should bs critically re-examimed

lwlrne Thompson, "A Conservative View of & Progressiva Rhatoric,"
The GQuarterly Journal of Spe#ech, XLIX, Ko. 1 (Fsbrusry, 1%63), l.

2

Ibide, 4

3Dimlld Ke Smith, "What Are tha Contemporary fTrends in Teaching
Speech?" The #pesch Teacher, X, Mo. 2 (March, 1961), 93.




pariodically in the light of current ressarch. &ince such of this
research is gcattered throughout the journals of speech and related
fields, it im difficult to make use of pew developments. Thus teaching
tenda to follow clamsicul methods aa kmyna Thompson says sbove. This
astudy is an attenpt to draw together recemt resaarch relewvant to tha
bemic sp@ech course into a bibliography that cam be used as a resmearch

tool for pomsible gourse modification.

Gearch for Similar Studies

A review of melected speech literature has been made for similar
studies. In 1952, Hugo Dmvid completed a study entitled "Some Implica-
tions of Experimsmtaliss for Temching Public Spl.lnlz:i.ng."l'r Becuuse of
the inclusive dateas of David's work, ths datem chosea for this study
are from 1951 to mid-1963, One other similar work was discovered, an
article entitled "A Selected Bibliography on the "Firamt Course'' by
Donald E. legilos Hargis indexed 50 articles, 14 published before
1930, eight descriptive of specific courses mt given institutions, 20
dealisng with svaluation of th# course, and 10 with limited mspectm of
teaching methods. Cnly four ware dated 1951 or later. Threes wers dated

195l. One was an srticle in The Western Speech Journzl, and two were

hﬂugp Oavid, "Some Implications of Expsrimentaliam for Teaching
Public Speskdng,” (unpublished Ed.D. thesis, Dept. of Spsech, Michigan
State University, 1952.)

Donald E. Hargis, "A Selected Bibliegraphy on the 'First Course,'"
The Speech Teacher, III, No, 4 (November, 1954), 252-5Sh.




master's thesem. The 1952 listing was a Ph.D. thesis. These three
theses are included in the bibliography that follows. The article was

#liminated by the limitations noted below.

Statement of the Froblem
The primary purpose of this astudy im to prepare a bibliography
of material pertaining to the teaching of the basic college speach
course. The smcondary purpose is to annotate the material pertaining

to the evaluation of student mpeeches.

Definitions g£ Termas

l. Matsrial. This term refers to master's mamd doctoral thases

listed in Speech Momographs, and articles found in Speech

Monographs, Tha Speech Teacher, and The ‘uartarly Journal

9_{ aEeeho
2. Recent. This term refers to the period 1951 to mid=1963.

3« ©Evaluation, This term refers to determination of worth
in terms of predetermim#d crite#ria, and includes the

offering of remedial sugeestions.

Further Limitations

Because of the limitations of time only one mection of the bib-
liography has been annotsted. The annotating of the section entitled
"Evaluation of Stufdlent Speeches" was chosen bacause classroom criticism
is one of the significant functions of the teacher of speech. Weaver,

Borchérs, and Smith observa that nons of the functions of tha teacher



of speech "im mores crucial to tha success of his speach instruction
than his mctivity ms a critic of speech, and as a stimulator amnd a
leader of helpful criticilu.ﬁﬁ
This job is not an #asy one, as indicated by Robert T. Oliv¥er,

who says,

When we turn our attention specifically to the grading of stu-

dents in public spemlting, we ars keenly mwara of thes problems.

The judgment on emch spmech is mecessarily largely subjectivej

it varies from teacher to teacher, and any one teacher may
judge differently mt different times.?

The Procedure

Source of Titles
In order to find articles pertaining to the basic course, tha

tables of contents of Speech Momographs, The Speech Teacher, and The
Quarterly Journal of Speech were examined, In cases whers the title

did not clearly indicate the subject matter, the article was read to
see if it pertained to the basic course. Thases titlea wers found in
No. 3 of each volume of Speech Monographs, in Franklin H. Knower's

"Graduate Thesmg~-An Indax af Graduste Work in E‘»peulvch.“8 Thome titles

6Andr-w T. Weaver, Gladys L. Borchars, and Donald K. Smith, The

Teaching of Speech (Englewond Cliffs, New Jersey: Prantice-Hall, Inc.,
19 9 Po 990

7Robert T. @livar, "The Eternal (and Infernal) Problem of Grades,"
The Spesech Teacher, IX, Mo. 1 (January, 1960), 9.

8Franklin H. Knower, '"Graduate Theses--An Index of Graduate

Work in Speech," Speasch Honographs, EVIII - XXX, No. 3.




indexed under "Fundamentals of Speech" and "Speech Education” were

examined, and those partaining to the basic course are listed.
Classification of Titles

Kathod of Classifying

The organizstional patternm of various texts on the temching of
speech were #xaminad. For the purposes of this study, the organiza-

tion of Karl Fobinson's Tmmnhing Speech in the Secondary School9 vas

followed with the applicamtion being made to the college situation.
However, the materiml under "The Speech" wms orgmsmized according to the

classical divisions of rhetoric presented in the Rhetorica ad Herennium,

as reported inm Thonssen and Baird's Spsech Criticégg,lo a classic work

in the field of =peech criticimm. "Listening" mmnd "Communication
Theory" are classifications that were added to the five classical

divisions of rhetoric.

The Classifications

The classifications chosen for this bibliography are as follows:
I. The Speech
A. Invention

B. Disposition

9Kar1 Robinson, Teaching Speech in the Secondary School, (Few
York: Longmans, Green amd Company, 1954)s

loLester Thonssen; and As Craig Baird, Speech Criticism, (New
York: The Ronald Press Company, 1948), p. ?28=81,




C. Style
D. Kemory
E. Dalivery
F. listening
G. Communication Theory
II. The Personnsl
Ao The Teamcher
B. The College Student
III. The Courss
#is Teaching Methods
B. Surveym of Teamching Kethods
C. Evaluation of Student Speeches
D. Testing, Criticism, snd Course Evalumtion
E. Textbooks mnd Temching iids
F, Motivation
G, Spscial Problems

H. Other

Becuring the Hateriml
Copies of the necessary journals were obtained from the South
Dnkota State College library. HMaater's thesem were mscured through

interlibrary lean. One Ph.D. thesis was examined on a trip to



ﬂllifomin.u The annotations of the other two were made from Dow's
| "Abstracts of Theses im the Field of Spnch,ﬂu as Ph,D, theses were
on microfilm and acecording to Mrs, Harlan Klug, South Dakota State
College reference assistant librarian, must be purchased. It was the
opinion of members of the graduate faculty of tha mpassh department
that the purchnse of the migrofilm was not necessary for the purposes
of this thealss

There was no sbstract for Sehmidt's thllilu in either Dow's
compilation or in the microfilmed abstracts available at the South

Dakota State College librawy.

Reparting the Material
This bibliography contains a list of 390 articles, and master's
acd doctoral theses perteining te the mnlleage basic speech goursa.
The material is presented in alphabetical order under the classification
headings. The material under sach classification im divided betwesn

“irticlea" amd "Thosas."

qua Harvey Jackson, "An Experimental Study of listeners'

Evaluation of Speech Content as Compared with Speech Delivery," (un-
published Fh.D. thesis, Dept. of Speech, University of Southern
California, 1957).

lzmyﬁ We Dow, eds, "Abstracts of Theses in the Field of
Speech," Speech Momographs, XXI, No., 2 and XXII, No. 3.

ululph N. Sohmidt, "Tke Comparative Effectiveness of Audience
Versus Instructor Grading om the Development of Proficiency in Publie
Spea.‘z.‘..aﬁ.")(unpubl:l.ﬂnﬂ Fh.D. thesis, Dept. of Speech, Syracuse Univer-
sity, 1950).



Twenty-seven theses and articles were mnnotated according to

the following method of reporting:

1.

e

b

5.

The material im listed in = separate chapter in alphabetical
ordar by the name of the author.

Following the amuthor's nama, the resiaining biblisgraphical
material im given.

in mnnotation of the material is premsnted. In mnnotating,
al attempt wes mades to answer the following quamtions:

a. What was the purpose of the article or study?

b. What procedures wia#re followed?

c. What conclusions ware drawn?

The annotutions include direct guotations from the author,
and in some# cases, paraphrassd itess.

Following each annotation, a summary statement of thes mate-
rial ie presented. This statement im a brief presentation
of the work.

After annotating the material in the section &ntitled
"Evynlustion of Student Speeches," an attempt was made to
draw soms conclusions from the waterial that might be of
use to a tmacher of speech who is evaluating tha methods he

use# for oral criticimsm of student mpeeches.

The Remaidning Chapters of the Thesis

The three remaining chapters of this study are as follows: In

"4 Bibliography of Materizl on tha College Basic Speech Courass," a




bibliography of 390 articles and theses pertaining to the college basic
spe#ech course im presentiéd. In "Annotations of Material on Ewvaluation
of Student Zpeeches," 27 articles and thesms partaining to the evalua-
tion of student speeches are annotated. In "Conclusions," the writer
has attempted to draw mome conclumions concerning the evaluation of

student speeches based on the matarial amnotated.
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A BIBLIOGRAPHY OF MATERIAL OK THE COLLEGE

BASIC SPEECH CUURSE

Tha matarial in this bibliography is listed alphabetically by
author'a name under the elassification headingm. BEach classification
is divided into two parts, "Artieles" and "Theses." B8ix articles or
theses have been listed under two or more headingm. In the came of a
sacond listing only the autkor's name is given, with a notation to see

the classification contsining the first liating.

223 Speech

Invention

Articles

Berlo, David K,, and Gulley, Halbert E. "Some Determinants of the
Effect of Cral Cosmunieation in Preoducing Attitude Change and
Lsarning," Spsech Memographs, XXIV, No. 1 (Msrech 1957), 10-20.

Bitzer, Lloyd F. "Aristotls's Emthymemas Revisited,” The juarterly
Journal nf Spesch, ILV, Fo. 4 (December, 1959), 399-40C.

Brandes, Paul Ds "Evidence in iAristotle's Hhatoric," Speech Monographs,
IXVIII, No. 1 (March, 1961), 21-28.

Erockhaus, Herman H,, and Irwin, John V. "The Wisconsin Sequential
Sampling Audience Analyzer," Speech Momographs, XXV, Ho. 1 (March,
19%’ [ 1"13.

Bryart, Donald G. "Rhetoric: Its Functions and Its Scope," The
juarterly Jourmal of Speech, INXIX, No. 4 (December, 1953),
§01-2h.

Cathcart, Robert Stephen. "an Experimental Study of the Helative
Effsctivenems of Selected Means of Handling Evidence in ZSpseches
of Advocacy," Spemmch Monographs, XXII, No. 3 (August, 1955),
227-33.
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Cromwell, Harvey. "The Persistemcy of the Effect of nrgwtaz.ivo
Speeches," The guarterly Journal of Speech, XLI, No, 2 (April,
1955), 154=58, :

Day, Dennis Gs '"Persuasion and the Concept of Identification," The
E‘uarter;x Journal of Speech, XLVI, Ne. 3 (Uctober, 1960},
73

Eubaniks, Ralph T.,, and Bnkor. Virgil L. '"Toward an Axiology of
Rhetoric,” The Quarterly Journal of Speech, XLVIII, No. 2 (april,
1962), 157-68,

Flynn, Lawrence J. "The Aristotelian Basis for the Sthics of Speaking,"
The Speech Teacher, ¥I, lo., 3 (September, 1957), 179-87.

Gflkinson, Howard, Paulson, Stanley F., and Sikkink, Donald E. "Effects
of Order and Authorit.y in an Argumentative Speech," The Guarterly
Journal 9_{ S hy IL, Nos 2 (Apr:l.l. 195“')' 183-92

Grimes, Wilma H. "i Theory of Humor for Fublic Address," Spesch
Monographs, AKII, Mo. 3 (August, 1955), 217-26.

CGrimes, Wilma H. "The Wirth Experience in Public Address," Speech
Monographs, IXII, Wo. 5 (November, 1955), 243=55.

Gunderson, Robert G. '"Teaching Critical Thinking," The Speech Teacher,
X, No, 2 (March, 1961), 100-104,

Harms, Leroy Stanley. "Social Judgments of Status Cues im Language,"
The &2 terly Journal of Speech, XLVII, Ne. 2 (April, 1961),

Harrington, Elbert W. "A Modern Approach to Inventiom," The %__g
Journal of Speech, XLVIII, No. 4 (December, 1962), 37

Hellman, Hugo E. "The Man With the arq Flannel Mouth," The Guarterly
Journal of Speech, XLIV, No. 1 (February, 1958), 53:50.

Howell, William 5., "Tralning the Speaker: Deductive Logic," The
Speech Teacher, V1, Ko, 2 (March, 1957), 106-104.

Jeneen, J« Vernon. "An Analysis of Recent Literature on Teaching
Ethics in Fublie Address," The Spesch Teacher, VIII, No. 3
(September, 1959), 21

Ludlum, Thomas Spsncer. "A Study af Techniyuea for Incraasing the
Credibility of a Communication," Spsech Monographs, XXV, No. 4
(NOVI'mhIr. 1958)’ 2?84’*.
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Theses

Anderson, Uelmar Carl. "The &ifect of Varioum Umas of Authoritative
Tostimony in Persuasive Speaking." Unpublished Kaster's theamis,
Dept. of E&pewch, Ohio State University, 1958.

Benedict, Ted. W. ™Am Experimental Study of Social Ltatus ss &
Pimasicion of Ethoa." VUnpublished Ph.D. thesis, Dept. of Speech,
University of Sowthern Californim, 1958.

Benjamin, Robert L. "Definitiom: Its Nature and Function in Argumen-
tative Discourses™ Unpublished Fh.D. thesis, lept., of Speech,
University of Wisconamin, 1951.

Boyd, Ermest Lee. "A Critical Study of the loctrines of Fersussion in
3peech and in Advertiming, 1900-1953." Unpubklished Ph.D. thesis,
Dept. of Epeech, Northwestern University, 1954.

Bryson, Kenmeth., "An fxperimental Study of the Effectiveness of the
'Denotative' Speech in Fersuasion." Unpublishad Ph.D. thesis,
Dept. of Speech, Northwasterm University, 1952.

Carter, Hobert M. "An Experimeatal Study of the Effectivenwss of
Emotional and Cbjective Speeches.” Unpublished Master's thesis,
Dept. of Speech, University of Mishigan, 1551.

Collina, Barry ¥. "The Interaction of Status and Communication: Some
Hypothases and an Hmpirical Test.' Unpublishad Master's thesis,
fept. of Speech, Northweatern University, 1960.

Comtley,; Umn Lanier. "Am Experimental Study eof the Eifectiveness of
wuantitative Evidence in Jpeeches of idvocacy."” Unpublished
Maater's thesis, Dept. of Speegh, University of Gklahoma, 1958.

Cronkhites, Gary Lynn. '"The Relation of Scholastic iAptitude to Logical
end Emotienal Fersuasiom." Unpublished Master's thesis, Cept.
of Spesch, Illinois Gtate Normal University, 1961.

Cullen, Jack Buehl. '"A Study of the Relative Effpgtivanmsm of the Use
of Fraise mnd Reproof im Informative Speaking upon Audisnce
Comprehension and fGetemtion." Unpublished Fh,D. thesis, Dapt.
of &Speechy Chig State University, 1955.

Culton, Gerald. "The Effects of Spsech Structurs and Argument Strength
on Audience# attitude and Hetention."” [npublished Haster's
thesis, Dept. of Gpesch, Kansas &tate University, 196l.

204420 = - |
eOUTH DAKOTA STATZ UNIVERSITY LIBRARY
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Pmy, Dennis Gene. "An Exploratiom of the Theory of ldentification,
with an Experimental Invaestigation of Its Operation in Oral
Communication."” Unpublished Ph.D. thesis, Lept. of Speech,
University of Illinois, 1961,

lmy, Dennis Gene. "The Trestment of Ethos im Twentieth-Uentury College
Textbooks on Fublic Speaking." Unpublished Master's thesis,
Dept. of Spesch, Umiversity of Illinois, 1960.

DaMougeot, William Kobert. "Modern Conceptions of Invention mnd
Disposition.” Unpublished Maater's thesim, Dapt. of Hpmech,
Cornell University, 1950.

Grashem, John Arthur. "in Experimental Study to Determine tha Relative
Bffectiveness of Various 'Forms of Support.'" Unpublished Ph.D.
thesis, Dept. of dpeasch, Umiversity of Southern California, 1950.

Henderhan, Robert Cecil. "The Dwwelopment of a Measure of Self-Estesem
in the PFublic Speaking Situntion.™ Unpublished Master's thesis,
Dept. of Epsech, Ohio &tats University, 1959.

Holton, Robert F. "An Examination of Contemporary Conzepts of Ethics
in Persuasion.” Unpublished Master's thesis, Dept. of Speech,
Southern Illinois Umiversity, 1960,

Jones, Elbert Winston. "4 Study of 'Interest Factors' mmnd 'Motive
Appeals' in Rhetorical Theory with Zpecial Reference to Inven-
tion, Style, end irrangement." (Onpublished Ph.D. thesis, Dept.
of Speech, Northwestern University, 1950,

Kersten, Barbara. "Experimental Study to Determine tha Effect of a
Speech of Imtroduction upon the Persuasive Speech that Followed,"
Unpublished Master's thesis, Dapt. ol Epkech, Ssuth Dakota
State College, 1958.

Marsh, Patrick O "An Empirical 8tudy of the Effescts of Two Types of
Conflict~irousing Arguments upon Ret#ntion and Attitude Change."
Unpublished Fh.D. thesis, Dept. of Hpeech, University of
sashington, 1961,

Mays, Theo Hillyer. "The Liffersntial Effect of = Stimulus EBpeech
Upon High and low Critical Thinkers." Unpublished Maater's
thesis, Dept. of Spmech, University of Washington, 1956.

McConkey, Donald LeMoyne. ‘'Modern Concepts of Pathes as Found in
Selacted Fublic Speaking Textbooks.'" Unpublished Haster's
themis, Dept. of Spmech, Ohio Htata University, 1952.
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Murray, Thomas James. '"The Speaker's Unconamcious Adaptation to Audience
Attitude Toward His Subject Which im Emxpressed Non-Verbally
During His Spamech." Unpublimhed Faster's thesims, Dept. of
dpeech, University of Michigan, 1955.

Neher, Nancy. "An Experimental Study of lethods for Selecting Topics
for Speech Makimg." Unpublished Master's thesis, Dept. of
Speech, State University of Iowa, 195d.

Rea, Richard Gail. "in Experimental Jtudy of Source Credibility and
Crder of Presentation in Persuasion.” Unpublished Mastar's
thesis, Dept. of Speech, University of Arkamsas, 1961.

Samples, Eual Esary. 'An Experimental Study of the Eiffectiveness of
Scripture in Persuasive Speeches Upon Attitudes of the# iudience."
Unpublished Master's thesie, Dept. &f Speech, Mississippi
Southern College, 1956.

Ekalbeck, Gretchen Ann. "An Experimentml Study of Several Factors in
Bpeaker Recognition." Unpublished Master's thesis, Dapt. of
Spsech, University of Washington; 1955.

Stovall, John A. "The Position of Aristotle'sms Pathos in Selectad
Public Speaking Textbooks.'" Unpublished iMasmter'sm themis, Dept.
of Speech, Mississippi Southern College, 1956,

Strother, Edward Spencar. "aim Experimemtal Study of Ethos m@m Related
to the Introduction in the Persussivi Speaking Situation."
Unpublished Ph.D. thassis, Dept. of Speech, Northwestern
University, 1951.

Taylor, Vernon Lyle. '"The Concept of Illustration in Rhetorical Theory."
Unpublished Ph.lis thesis, Dept. of Spwech, Harthwestern
University, 1959.

fagnar, Gerald Alvin. "An Experimantal Study of the Relative Effective-
ness of Varying Amounts of Evidence in a Persuasive Communica-
tion." Unpublishad Master's thesis, D#pt. of Speech, Mississippi
Southern College, 1953,

Walwik, Theodore J. "Audience Adaptation Concepts in British Rhetoric."
Unpublished Master's thesis, Dept. of Spmech, Ohio University,
1961.

Welden, Terry A "The Effect on Attitudes and Eetention of Message
Order in Controvérsial Material." Unpublished Ph.D. thesis,
Dept. of Speech, Michigan State Univermity, 1961.
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Williams; E. Eugena, "4 Study of the Treatment of Hationalizmtion in
Four Selected Fersuasive Speech Textbooks Published Gince 1950."
Inpublished Master's thesis, Dept. of Spemch, Michigun State
University, 1961.

Young, Paul E.,, Jr. "The Preparation of the Informative Speech."
Unpublished Master's thesis, Dept. of Speech, Wayne University,

1950.

Disposition

Articles

Battinghauas, irwin F. "The Oparationm of Congruity in an Oral Communi=
cation Gituation," Spesch Monographs, XXVIII, Mo. 3 (August,
1961), 131-h2,

@ilkinsom, Howard. (See Invention)
Gulley, Halbert E., and Berlo, David K. "Effect of Intercellular and

Intracellular Gpeech Structur# on Attitude Change amd Learning,"
Speech Momographs, XXIII, Nos 4 (November, 1956), 2ii~97.

Schmidt, Ralph H. "The Teaching of Outlining," The Speech Temcher,
I1I, Ho. 1 (January, 1954), 33-35.

Smith, Raymond G. "An Exparimental Study of the Effects af Speech
Crganization Upon Attitudem of College Students," Speech Mono=-
graphs, XVIII, No. 4 (November, 1951), 292-30l.

Gtevens, Walter W. "Th# Speech-building Conference," The Spmech
Teacher, XII, Wo. 1 (January, 1963), 27-29.

Theses

Culton, Germld. (Bee Invention)

DeMougeot, William Hobert. (See Invention)

Dudgeon, Thomas Henry. "A Study amd Analysis of Some Problema of Tasach-

ing Cutlining in the Beginning College Speech Courses"
Unpublished Haster'’s theais, Dept. of Spew#ch, Uhio State Univer-

sity 9 195‘1 °
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Goyer, Hobert Stamton. "A Study of Individuml [dffersnces in Ability
and Achievem&nt of College Studénts in the Organization of
Ideas." Unpublished Ph.D. thesis, Dept. of Speech, Ohio htate
University, 1955.

Jones, Elbert winston. (See Invention)

Kulgien, Jamice A, "The Effects of Organicatisam upon the Comprahiension
of & Fersuasive-Type Spsech." Uapublished Manter's thesis,
Dept. of Speech, Fresno State Collsga, 19G0.

Patterson, Robert Ellis. "A Study of the Antecedents and Origim of the
Speegh Cutline as Found im Twentieth Cemtury Textbooks."
Unpublished Master'as themis, Dept. of Speech, Ohic State Univer-
Bity W 1951"0

lea, Richard Gail. (See Invention)
|
-8ilverman, fSarah Libbys "A Study of Outlining in Relation to Spesch."
Unpublished Master's thesim, Dept. of Spesch, Emerson College,
1952,

Thompson, Ernest C, "im Experimantal Investigation of the Relative
Effectivéness of Organizational Structure in Oral Comiiunication."
Gnprblished Ph.[s thesis, Dept. of Speech, University of
Winnesota, 1959.

Style

Articles

Blankenship, Jane. "A Linguistic Analysis of Oral and wWrittsm Style,"
The Quarterly Journal of Speech, XLVIII, Mo. & (Decewber, 1962),
§ig-22,

Davidsom, Donald. "“Grammar and Rhetorie: The Teacher's Froblem,"
The Juarterly Journal of Speech, XXXIX, Wo. 4 (December, 1953),

135-%,

Mahaffey, Joseph H. "The Oral Mode,”" The Speech Teacher, V, No. 3
(September, 1956), 194-97.

Martin, Howard He "'Style®' in the Golden Age,™ The § erly Journal
of Speech, XLII1, No. 4 (December, 1957), jaifﬁgf



18

Hebergall, Eoger E. "An Experimental Investigation of Ehetorical
Clarity," Speech Monographs, XXV, No. 4 (Navember, 1958), 243-
54,

Osborn, Michael M., and Ehmimger, Douglas. "The Metaphor in Fublic
Address," Speech Monographs, XXIX, Mo. 3 (August, 1962), 223-
34,

Thomas, Gordon L. "Effect of Oral Style on Intelligibility of Speech,"
Speech Monographs, XXIII, No. 1 (March, 1956), 46-=Sk,

walter, Otim M. '"Creativity: A Feglected Factor in Fublic Speaking,"
The Speech Teacher, III, No. 3 (September, 1954), 159-68.

Theses

Bergman, Lucy Mas Erickson. "A Study of the Relationahip betwssn
Selected Language Varimbles in Extemporaneous Speech and Critical
Thinking Ability."™ Unpublished Ph.D. thesis, Dept. of Spwech,
University of Kimnesota, 1%60.

Jones, Elbert Winston. (See Inventiom)

Mitchell, Reta H. ™A Critical Study of &tyle in Persussive Bpeaking.”
Unpublished Master's thesis, Uept. of Speech, University of
Oklahoma, 1956.

Hunro, Hugh Pettis. "Suggestions im Langusge Style: A Permissive
Mesins of Parsuasion." Unpublished Master's themis, Dept. of
Speech, University of Almbama, 1959.

Roughton, Ronald Dean. "The Study of 3entence Structurs as a Method
of Improving Eeaiding and listaning Comprehension.'' Unpublished
Master's thesis, Dept. of Speech, Ohio State University, 1958.

Sanghi, Smmuel S, "Experimental Study of the Influence of Personality
Characteristics on the Communication Function of Three Communi-
cation Media." Unpublished Master'®s thesis, Dept. of Speech,
Boston University, 1956.

Femory
irticles

Hoogestraat, Wayne E. "Hemory: Th# Lost Canon?" The Quartesrl
Journal of Spesch, XLVI, No. 2 (april, 1960), 1 7




19

Theses

Bright, Fhilip Lewim. "A Progressive Synthamsis of the Comeepts of
Hemory in the Writings of Aslentad Ancient Rhatoriciamns."
Unpublished Master's thesis, Dept. of Speech, University of
Washington, 1961,

Delivery
Articles

inderson, Virgil A. "A Hodern View of Voice and Dictiom," The Quarterly
Journal of Speech, XXXIX, Wo. 1 (February, 1953), 25-32.

Black, John W, and Tomlinson, Walther B., M.D, "lLoud Voice: Immediate
Effects Upom the Spsaker," Speech Monographs, XIX, fo. &
(November, 1552), 299-3032.

Cobin, Martin. '"Response to Eye-Contact," The .LE;:"%E*'_‘I Journal of
Speech, MLVIII, Nos 4 (December, 1962), ¥l5-18,

Dishl, Uharles P., White, Richard C., and Burk, Kenneth ¥. "Rate und
Communication," Speech Momographs, XXVi, No. 3 (August, 1959),
229=32,

Diehl, Charlems F., White, Richard C., and Satz, Faul H. "Fitch Change
and Comprehension," Speech Monographs, LIVIII, No. 1 (March,
1961), 65-68.

Kelly, J« Ce, and lteer, M« D¢ "The Retention of Improved Intelligi-
bility in Voice Communication," The Quarterly Jourmal of Speech,
IXXVIII, No. 2 (hpril, 1952), 167-70.

Kretsinger, Elwood Arthur, "An Experimental Study of Gross Bodily
Movement as An Index to Audience Interest," Speech Monographs,
XIX, No. & (November, 1952), 244=48, _

Marsh, Gerald E. "An Interpretative Approach To Speech," The Juarterly
Journal of Speech, AL, Ho. 3 (Oatober, 1954), 269-71,

Martin, Albert T. "adolphe Honod on the Distrusted Camon,™ The
quarterly Journal of Speech, XLVII, Mo. 1 (February, 1961), 19-
26,




20

Parrish, W, M. "The Concept of 'Naturalness,'" The erly Journal
of Speech, XXXVII, No. & (December, 1951), .

Thomas, Gordon L., and Ralph, David C, "A Study of the Effect of
Audience FProximity on Persuasion,"” Speech Mo aphs, XXVI,
No. 4 (November, 1959), 300-307.

Tiffany, william R, "Slurvian Translation s a Speech Research Tool,"
SE.CII Honoenghl!. M| No. y 1 (H“ﬂh’ 1963)' 23-300

Zalke, Hareld Pe "Is Oratory a Lost Art?" The terly Journal of
Spesch, XLI, Nos« 1 (February, 1955), 58-?5.

Thegel

Attenhofer, Norman Joseph, "The Developmemt of tha Theory of the
Conversational Made ef Speech." Unpublished Master's thesis,
Dept. of Speech, Loulpiamma State University, 1951.

Bcyer, Ernest L. "iAn Experimental Study of Speech Fluency under Stress
as a Function of the Hnotiondity of Speech Centent." Unpublished
Ph.D. thesis, Dept. of Speech, Univermity of Southera California,

1957+

Corbett, Helem, Doe, Marjorie; Fortunati, Thelma L., Lynauch, Kae Alice,
and Sprague, Teresa Christina. "A Manual for Tesshing Consonants
and Vowels in Speech amd Reuding."” Unpublished Mastar's thesis,
Dept. of Speech, Bostonm Umiversmity, 1953,

Dederichs, &r. Joseph Alphonsus. ™A Handbook for a Course im Voice and
Diction.” Unpublished Mamter'®m thaeism, Dapt. of Speech, Baint
Louis Uniwersity, 1960.

Furbay, #Albert. "A Descriptive Study of the Influence of the Physical
Arrangement of the Audience upon Responses to a Speechy" Unpub-
lighed Master's thesis, Dept. of Speech, Weynas University, 1959.

Furgnone, Charles. "Am Exploratory Study: The Relative Effects of the
Disruption of Auditory amd Tactile *Feedback' upon Speech Per-
formance." Unpublished Master's thesis, Dept. of Speech, Indiana
University, 1958,

Gillen, Robert Woolard. "Effects of an Audience on Serial Associatiom."
Unpublished Ph.D. thesis, Dept. of Speech, University of Ssuthern
Celifornim, 1959.



a1

Gonzalez, Frank 5. He "The Effect of Delivery in the Tranmmission of
Information.™ Unpublished Master’s thesis, Dapt. of Spesch,
Montana State University, 1958.

Hayes, Harold Lee. "Methodology in Audience Hesponse#.” Unpublished
PheD. khesis, Dept. of Speech, State Umiversity of Iowa, 1950.

Hilliard, Lucille Klvidge. "The iArt of Gesture (am it has besn
taught)." Unpublished Haster's thesis, Dept. of Speech,
Emerson Collage, 1950.

Jolnson, Derothy Margerete Campiom. "Voice and Diction Trainimg in
American lniversities and Collegezs.™ Unpublishad Master's
thesin, Dept. of LUpeech, Stanford University, 1951.

Krug, Bichard F. "Effects and Interactions of Visual and Auditory
Cues in Oral Communication." Unpublished Fh.D. thesis, Depte.
of Speach, Uniwarsity of Oklahoma, 1960.

Rasmus, wWard. 'Voice and Diction: Historical Perspective.”" Unpub-
lished Ph.D. themis, Dept. of Sp#ech; Stanford University, 1955.

Rhode, Alice M. "Backgrounds for a New Approach to Teaching Bodily
Action to Adolescents.!" Unpublished Master's thesis, Dept. of
Spesch, University of Wisconsin, 1957.

Stebbins, Gene R. '"Am Amalysis of the Difference in tha Dagree of
Persuasion of Four Speakers Using the Sama Speach."™ Unpublished
Haster's thesis, Dept. of Speech, Bowling Green State University,
1961,

Voha, Joha Ls "Délivery and Attention: Am Experimentsl Investiga-
tion." Unpublished Haster's thesis, Dept. of Spsech, Hantana
State University, 196l.

watt, FElaine Harris. "A Study of Kansas Speech and Information and
Exercises for lts Improvement." Unpublished Haster's thesis,
Dept. of Speech, Kansmam State College, 1951.

Wentworth, Elise Hughea. "A Study of Transfer of Trainimg in Use of
Voice.'" Unpublishad Master'sm thesis, Dept. of Speech, Floridm
State University, 1954.

Wesley, Robert, "iAm Evmluation of Existing Practices im Teaclhing Voice
Improvement Found im Textbmoks Published betwsen 1940-1960,"
Unpublished Master's thesim, Dept. of Speech, Wayne Htate
University, 196l.




Listening

Articles

Beighley, Kenneth Clare. "in Experimental Study of the Effect of Four
Speech Variables on Listener Comprehension," Speech Monographs,

Beighley, Kenneth Clare, "An Ixperisental Study of the Effect of
Three Speech Varisbles on Listener Comprehension,” Speech lono-
Eazhﬁ' m‘ NO. [“ (m' 195’“’), 2‘.8-530

Biggs, Bernice Prince. "Comstruction, Vmlidation, and Evaluation of

a Diagmostic Test of liatening Effectiveness," Spesch Monographs,
XXIII, No. 1 (March, 1956), 9-13.

Erown, Charles T. '"Introductory Study of Breathing As an Index of
Iistening," Speech Fonographs, XXIX, No. 2 (Juam, 1962), 79=03.

Brown, Charles T. "Studies in Listening Compreshension," Spssch Mono-
graphs, XXVI, No. 4 (November, 1959), 288-9.4,

Brown, Charles T., and Keller, Fmul W. "4 Modeat Propomsl for Listes-
ing Training," The juarterly Journal of Speech, XLVIII, Mo. &
(December, 1962), 395-99. :

Dow, Clyde We ™"Testing Listening Comprehension of High School Seniors
and College Freshmen," The Speech Teacher, IV, No. 4 (Noveaber,
1955), 239-46.

Heilman, Arthur William. "an Investigation in Measuring and Improving
Ligtening Ability of Cellege Freshmen," Speech Monographs,

Kelly, Charles . "Mental Ability and Personality Factors in Listen-
ing," The guarterly Jowrnal of Speech, XLIX, No. 2 (April, 1963),
152"56 .

McClendon, Paul Irving. "An Experimeatal Study of the EKelationship
Betwesen the Note-Taking Practices and listening Comprehension
of College Fresbmen During Expository Lecturss,” Spsech Hono-
graphs, XXV, No. 3 (august, 1958), 2:&2-28,

Micholmy Ralph G. "Do We Know How to Listen? Practical Helps in a
Modern Age," The Speech Teacher, X, lio. 2 (March, 1961), 118-24,



£3

Wiles, Doris. '"Teaching Listening in the Fundamentals Course," The
Speech Teacher, VI, No. & (November, 1957), 300-30k.

Robingon, Ksrl ¥, "lesaching lListening Through Evaluation mmnd Criti-
cigmy" The Speech Teagher, I1I, Wo. 3 (Septamber, 1953), 178-80.

Theses

Brewster, Lawrence Walter. "im HExplormtory Study of Some Aspects of
Critical Listening Among College Freshmen." Unpublished Ph.D.
thesiz, Dept. of Speech, State University of Iowa, 1956.

Harrison, Cmrrecll F., Jr., "A Study of the Relationship between Speak-
ing Effectivensss and Listening Comprehension in the f£ingle
Individual." Unpublished Master'm thesis, Dept. of Epeech,
Montana State University, 1958.

flowe, Doris L. "Anm Exploratory Study comcerning Listening Comprelsn-
sion and fSpeniing Effactivenems." Unpublished Mamter's thesis,
Dept. of 3Speech, University of Arizona, 1960,

Irvin, Charles. "An Analysis of Certmin Aspects of a listeming Train-
ing Pregram Among Collesge Freshmen at Michigan State College."
Unpublished Ed.D. thesis, Dept. of Speech, Michigan State
College, 1952.

Jensen, Jay Eobert. "A Survey of listening Abilities of a Group in
Adolescents." Unpublished Master's thesis, Dept. of Speech,
University of Utah, 1957.

Krusger, Davide "A Study of the Results of Teaching Factors of liaten-
ing Comprahension to College Fresimem in the Basic Communica-
tions II Course.' Umpublished Master's thesis, Dept. of Spemch,
wWhittier College, 1950.

Lantz, William Carson. "in Experimental Jtudy of Listenar's Percep-
tions of Speech Content as Compured with Delivery." Unpublished
Ph.D. thesis, Dept. of Spesch, Univarsity of Southern Cmlifornisa,

1955.

Linsley, william 4. "An Experimental Study to Examine the Effect of
Mote Taking on Listening Efficiency im the Clamsroom.'" Unpub-
lished Haster's theais, Dapt. of Spemch, Bradley University,
1961.

Malamuth, Leo (oodman, II. "An Experimental Study of the Effects of
Speaking Rate Upon lLiamtenability." Unpublished Ph.D. thesis,
Dept. of Bpeech, University of Southern California, 1956.



2k

Petrim, Charles Robert, Jr, "An Experimental Evaluation of Two Methods
for Improving lListening Comprehension Abilities." Unpublished
Ph.D, thesis, Dept, of Speech, Purdue University, 1961,

Badloff, Mras. Marge. "An Experimental Study in Instructiom in Listen-
ing." Unpublished Master's thesis, Dept. of Speech, Northern
Illinois State University, 1957.

Richard, Cagllm. "A Comparison of HGllent Reading Comprehension and
Listening Comprehension by Means of Standardized Tests." Un-
published Master's thesis, Dept. of Speech, Boston University,
1955,

Stark, Joel, "An Investigmtion of the Relationship of the Vocal and
Linguistic Aspects of Speech Competency with lListening Compre-
hension." Unpubliched PheD. thesis, Dept. of Speech, New York
University School of Education, 1956.

Stesg, Jacqueline, "An Exploratory Study of the Relationship between
listening Skills and Scholastic Achievement." Unpublished Master's
thesis, Pept. of Speech, Unio Umiversity, 1960,

West, Dorathy. "Report of Progress Towsrd the Experimental Development
of sn Elsmentary Evalustive lListening Test." Unpublished

Master's thesis, Dept. of Speech, South Dakota State Collegs,
1958.

Commumication Thaory
Articles

DPrum, Dsle D; "What is Information?" The ELpesch Teacher, V, Hoe. 3
(8eptember, 1956), 174-78.

Hefferline, Ralph Franklin, "Comsunication Theoryr I. Integrator of
the Arts and Sciences,”" The Luarterly Journsl of Speach, XLI,
No. 3 (Cctober, 1955), 225=33.

Hefferline, Halph Franklin., "Communieatiom Theory: II. Extension to
Intrapnrional Bahavior," The Luarterly Journal of Speach, XLI,
No. 4 (Dacember, 1955), 3B65=7hs

Langer, Susanne K. "The Urigins of Spsech and Its Communicative
Function," ;he Quarterly Journal of Speech, XLVI, Mo. 2 (April,




8mith, Reymond G. "Validation of & Semantic Differential," Speech
Monographs, XXX, No. 1 (March, 1963), 50=55.

Theiies

Adler; &Hol. "4 Study of Number-Telling Methods in Communication."
Unpublished Ph.D. thesis, Dept. of Gpsmech, Ohio State University,
1956.

Brimsey, Forrest Les:. '"Tha Factor of Relevance in th& Serial Reproduc-
tion of Information." Unpublished Ph.D. thesis, Dept. of Speech,
State University of Iowa, 1955.

Carroll, Fhilip S« "A Comparison of Rhetorical, Psychological and
Mathematical Studies on the Nature and Use of Information."
Unpublished Haster's thesis, Dept. of Speech, Uniwersity of
Denvar, 1956.

Colsman, Cecil J. "A Survey of the Fresent Status of G. S. In Higher
Education in the Continentel United States.”" Unpublishad
Master's thesis, Dept. of Speech, University of Kansas, 1960.

Kent, George. '"Graphic Conceptual Models and Communication Theory."
Unpublished Master's thesis, Dept. of Speech, Boston University,
1961.

Palzer, Edward. "A Survey, Analysis and Suggested #Application of the
Creations, Principles and Practices of Loszlo Moholy-Nagy to the
Field of Speech Communication and Its Supporting Methodologies."
Unpublished Ph.D. thesis, Dept. of Speech, University of Denver,

1956.

Stewart, Joseph L. "An Experimental Study of the Intensional Agreement
of Multiordianal Terms and Propositional Function& in Persuasive
Speech." Unpublishad Master's thesis, Dept. of Specech; Univer-
sity of Denver, 1950.

The Personnel

The Teacher

Articles

Becker, Samuel L., and Dallinger, Carl iA. "The Effect of Instructional
Methods Upon kAchievement and Attitudes in Communication Skills,"
Speech Monographs, XXVII, No. 1 (March, 1960), 70~76.




26

Clark, Ruth M, "Talking Talkkes Tmaching," The Speech Teacher, I, Ho. 3
(September, 1952), 193-96.

Clevenger,; Theodore, Jr. "The Teacher of Spsech and Freedom of Speech,"
The Speech Taacher, V, Ho. 2 (March, 1956), $1-101.

Crocker; lienels "Truth Through Fer=onality," The terly Journal
of Speech, XXXIX, No. 1 (February, 1953), 1—§.‘

Crowell, Laura, "Attitudes are Contagious," The Speech Teacher, II,
No. & (Novomber, 1953)| 2’?"‘60.

Erickson, Marceline., "The Requirgd Spesch Course and th®# Speech Pro-
fession,"” The Speech Teacher, XII, No. 1 (January, 1963),
26‘27 Y

laberman, Frederick W. '"Toward the Ideal Teacher of Speech,”" The
Speech Teacher, X, No. 1 (Janumary, 1961), 1-9,

Renning, Jameas M. "Current Credit-Hour Teaching Load Folicies and
Fractices in felaected americam Collsgea and Universities,"
The Speech Teacher, VIII, No. 3 (September, 1959), 237-41.

Herrick, Marvin T. "The Teacher as Reader and Interpreter of Litera=
ture," The Quarterly Journal of Speech, XLI, No. 2 (April, 1955),
110-13,

Hltchcock, Orvilles A. "How to Gat a Job as a Teachar of Speech," Tha
Speech Teacher, IV, No. 4 (Novamber, 1955), 225-30.

Keltner, John . "“Salary and Employment Trends in Sslected College and
University Speech Departments in the United States,” Ths Speech
Tlacher, IX. Ho. 1 (J“uary' 1960)’ I+9"6Oo

Keltner, John W., and Henning, James H. "Ths Unique Function of i
Department of &peech in tha Ge;lige and University,'" The Speech
Teacher, XII, No. 2 (March, 1963), 131-35.

Laase, Leroy T. "aA survey of Instrustional loads im University Speach
Departments," The “pesch leagher, VIII, No. 4 (November, 1959),
304=309,

Laase, Leroy T. '"The Heasurement of Imstruction in Speech,'" The Speach
Teacher, VII, No. 1 (Jsmuary, 1958), 47-53,

Rhaa, Jassph C. "Intermship in the Training of Collesge Teachers of
Spsech," The Speech Teachgr, IX, No. 4 (Novembsr, 1960), 304=307.




Schmidt, Ralph N. "A Philosophy to Giuide us in Tesuching Fublic Speak=
ing," The Speech Teacher, V, No. 1 (Jamuary, 1956), 1-7.

Simon, Clarence T« "The Tsacher and his Graduate Work," The Speech
Teacher, I, Mo. 4 (Hovembar, 1952), 231-36.

Tarver, Jerry L., and Peterson, Owen, "Specializmtion in Collsge Speech
Teacking,” The Speech Teacher, X, No: 4 (November, 19£1), 30Ok
308.

Thowpson, Wayne N. "A Conservative View of A Progressive Rhetoric,"
%Eg Quarterly Journal of Speech, XLIX, No. 1 (February, 1963),
-7

Weaver, Carl H. "Semantic Distance Between Students and Teachers and

Its Effect Upon Learning," Speech Momographs, XXVI, Ne. &4
(November, 1959), 273-281.

Theses

Bravin, Danita. "An Assasmment of Effective mmd Ineffective Teaching
Behaviors of Instructors of Public Speaking.'" Unpublishad
Master's thesis, Despt. of Spmech, University of Fittsburgh, 1959.

Carlile, Sen# Russell, "A Study of Classroom Annoyances Related to
the Teacher's Speech." Unpublished Ph.D., thesis, Dept. of Speech,
University of Wiscomsin, 1951.

Graunk®, Dean. '"'The Use of Student Opinion in the Improvement of
Instruction in Spsesch Fundamentsle." Unpublished Master's thesis,
Dept. of Speech, University of Nabraska, 19S51.

Lengfeld, Lorna S. "Tha Relationship of the Eatings of Bodily Action
of Prospective Teuchers to Heasures of Tesching Efficisncy."
Unpublished Ph.D. thesis, Dept. of Speech, University of
Wisconsin, 1953.

MacPherson, Bernadette M. "Speech a& &n Instrument in the Teacher's
Personal and Fedagogical Development." Unpublished Master's
thesis, Dept. of Speech, Emerson College, 1961.

Miller, George H. "A Study of Selection and Freparation of Educational
Personnel in the Field of Spsech." Unpublished Master's thesis,
Dept. of S8peech, Syracuse University, 1951.



28

Scheff, Edward A« "A Survey to Ascertain the Standards Hmployed by
Department Chairman when Selecting Full-Time Teachera of Spaessh.”
Unpublished Master's thesis, Dept. of Speech, University of
Kansas, 1960.

Tiempo, Julita E: ™A Study of the imownt and Kind of Interaction
between Studemt and Teacher in Hepresentative University Courses."
Unpublished Muster's thesmis, Dept. of Speech, University of
Oregon, 1960,

Torrence, Franklin Albert, Jr. "A Froposed Teacher-Training Program for
Teachers of Bagic Commumiestion." Unpublished Master's thesis,
Dept. of Speech, University of Denver, 1952,

Wmlker, Jack He "An Investigation of the Speech Factoram Influencing
the Effectiveness of the College Tesacher." Unpublished Ph.D,.
thesis, Dapt. of Speech, University of Denver, 1951.

The College iGtudent

Articles

Ball, Joe M, "The Helationship Between tha Ability to Speak Effectively
and ths Primary Hental Abilities, Verbal Comprehensmion and Gen-
aral Reasoning," Speech Monographs, XXV, No. 4 (November, 1958),
285"900

Heinberg, Paul, "Factors Helated to an Individual's Ability to Perceiwse
Implications of Dialogues," Speech Monographs, XXVIII, No. &
(Movember, 1961), 274.81.

Keller, Paul W., Jeifrit, ¥illie=, Jr., and Baldwin, John., "A Survey
of the Use of Proficiency Emaminmtions in &Speech in Fifty Colleges
and Univermities,” The Spsech Teacher, VIII, Ho. 3 (September,
195%9), 2u2<45,

Miyamote, 8y Franmk; Crowell, Laura, and Katcher, Allan. "Self-Concepts
of Communicative Skill among Beginning Speech Etudents," Speech
Monographs, XXIII, Fo. 1 (March, 1956), 66-74.

O'Neill, John J. ™The Fumction of Spsech Education in the Development
of Emotionaml Maturity.™ The Speech Teacher, II, Ho. 3 (Septamber,
1953), 196-200.




29

Streetar, Don. "Speech and the Buperior Ztudent," The Speech Teacher,
IX, No. 3 (September, 1960), 223=26.

Weniger, Charles E., "What the Seminariea Expect of Undergraduate
Speech Departments,"” The Speech Teacher, VI, Mo. 2 (March, 1957),
103-105.

Theses

Barger, Mary Janst Need. "i Comparative Study of the Relation of Speech
Proficiency to Academic Success." Unpublished Mamter's thesis,
Dept. of Speech, University of Nebruska, 1956.

Boras, Vilma. "An Amalysism of tha Information Reported on the felf-
Annlyeis Blanks by the Stuients in Speech I at Ohio Univeraity."
Unpublished Master'sm thesis, Dept. of Spesch, Ohio University,

1954,

Campbell, John Alton. "An Experimental &Study of Individusl Variatioms
in Extemporaneous Oral Style." Unpublished Master's thesis,
Dept. of Speech, University of Florida, 195%.

Cole, Rodney. '"Attitudes and Needs as Expressed by Various Groups of
Oral Communications I Students." Unpublished Master's thesis,
Dept. of Gpesch, Kansasg State University, 1959.

Cronkhite, Gary lLynn. (3es Invention)

Dickisony Virginia Ann. "An Amalysis of Factors in the Background and
Status at the Time of Emrollment of Students in the Principles
of Spesch Course at the Gtate University of lowa durimg 1949-50."
Unpublished Master's thesim, Dept. of Spsach, State University
of Iowsm, 1950C.

Dimmick, Keneth D. "An Expleratory Study of the Minnesota Counseling
Inver.tory (Social Relationships Gcale) as an Index of Cral
Cwamunication Ability Based on Relationships with Other Measure-
ments."” Unpublished Master's thesis, Dept. of Speech, Ohio
University, 1957.

Duns, Donald Frederick. '"A Study of the Relationship batween Dogmatiem
mnd Spe#ch Bahavior."™ Unpublished Ph.D. thesis, De#pt. of Spaw#ch,
Horthwestern University, 1961.

Ferullo, Robert. "A Q Technique Study of thes Self-Concepts of Two
Groups of Collage Students Varying in Degree of Speaking Ability."
Unpublished Ph.D. thesis, Dept. of Spesak, Boaton University,
1961.




Geddes, Roger C. "Imagery Diiferences batwsen Superior and Average
Speakers among College Students."” Unpublished kKaster's thesis,
Dept, of Spesch, University of Wyoming, 1959.

Gillespie, James Duff. "A Survey of Speech Testing of College Fresh-
man." Unpublished Master's thesis, Dept. of Speech, Bradley
University, 1950.

Glover, Frank. "an Experimental Study of the Effects of a Documentary
Method of Teaching on the Fersomality Davelopmeat of a (roup of
Freshmin st whittier College.” Unpublished Master's thesis,
Dept. of Gpeech, Whittier College, 1957,

Grover, David H. "The Helsticaship of Imtramse Examination Scores to
Grades in the Beginnlng Speech Course at the University of
Colorade During Year 1949=50," Umpublished Master's theais,
Dapt. of Lpeech, University of Colorado, 1951.

fall, Ernest Eugene., "A Comparisomn of College Grades in &peech amd in
Other Courses." Unpublished Master's thesis, Uept. of Speach,
Louigiana State University, 1959.

Highland, Mariom ¥, "An Experimental LStudy of the Effects of a Required
Course in Basic Speech on dcholastic Achievememt im Gther Sub-
jects." Unpublished Master's thesis, Dept. of Spesch,

University of Michigam, 1954,

Howe, Elizambeth Shafere. "An Analysis of the Results of the Freshman
Speech Test from September 1947 to February 1951." Unpublished
Master's thesis, Dept. of Spesch, Ohio University, 1951,

Kramer, Edward John Joseph, "Th# Relationships of th@ Wechslar-Ballswvue
and A, C. E. Intelligence Tests With Ferformance Scores in
Speaking and the Brown-Carlsen listeming Comprehension Test."
Unpublished Ph.D. thesis, Dept. of Spesch, Florida State
University, 1955.

Marsh, Patrick O. "An Experimental HStudy of Certain Factors Hesulting
' in Individual Differences in Susceptibility tc Persuasion.”
Uapublished Kaster's thesim, Dept. of Speech, University of
Washington, 1956.

McCroskey, James C. '"The Effect of Speech Training on Academic Marks."
Unpublished Muster's thesis, Dept. of Lpeech, Uniwversity of
South Dakota, 1959.



Pascoe, Kenneth John. "An Experimental Study of the Measurement of
Personality and Adjustment of Freshmen in the Basic Communicae-
tion Course at Whittier College." Unpublished Master's thesis,
Dept. of Speech, Whittier College, 195l.

Sarracino, louie R. "An Experimental Study to Determine Effects of a
Beginning College Speech Course Upon Personality Test Scores and
Speech Proficiency Ratings of Twenty Mexican-Americans." Un-
published PheD. thesis, Dept. of Speech, University of Southern
California, 1954.

Shanahan, Micktael F. "A Study of Student Training and Experiemce and
Student Achievement in Speechs" Unpublished Master's thesis,
Dept. of Speech, University of Nebraska, 1954,

Sikkink, Donald E, "Relationship Between T-S-E Scores and Speech
Improvement." Unpublished Master's thesis, Dept. of Speech,
University of Mimmesota, 1951.

Smith, Patricia Jean. "The Relationship between Grades in a Speech
Performance Course and Other Indications of Educational Attaim=
ment." Unpublished Master's thesis, Dept. of Speech, State
University of Iowa, 1953.

Btitem, William, "A Study of Some Factors Relating to Speaking
Effectiveness of the Basic Communication Students of the Univer-
sity of Denver." Unpublished Ph.D. thesis, Dept. of Speech,
University of Denver, 1954.

Wagener, Billy Bruce. "The Effects of Varying Conditioms of Conferemce
Upon Students' Ixpesotations and Spesch Performancas.” Unpube
lished Master's thesis, Dapt. of Speech, Chic State University,
1957,

Williams, Kenneth, Jre. "Ths Relationship of General Fersuasibility to
Critical Thinking Ability amd to Selected Fersomzlity Faators."
Unpublished Master's thesis, Dept. of Speech, Penansylvania
State University, 1961.

Wills, Johm William. "An Empirical Study of the Behavior Characterise
tica of Sincere and Insincere Speakers." Unpublished Ph.D,
thesis,; Dept. of EBpeach, University of Southern California,
1960

Yoo, Hichard F. "An Investigation of the Relationship of Speech
Froficiency to General Intelligence on the Freshman Level."
Uspublished Haster's thesls, Dept. of Speech, Ohio University,
1950,



The Courss
Taaching Mathods

Articles

anderson, John O, "Marine Corps Technigues for Teaching Effective
Speaking," The Speech Teacher, III, No. 3 (September, 1954),
193-98.

Barnes, Harry G. "Basic Concepts of Speech Education," The Speech
Teacher, I, Ho. 1 (January, 1952), 14-19.

Barnes, Harry G. '"Teaching the Fundamentals of Speech at the College
Level," The sSpssch Teacher, III, No. 4 (Nevember, 1954), 239=51.

Brembeck, Winston L. "Ieaching the Course in Férsua:ion," The Speech
Teacher, IX, Mo. 3 (Ssptember, 1960), 2l6-=22.

Buehler, E. Ci '"The First Seven Days of the College Beginning Speech
Clasa," The Speech Teacher, VII, No. 4 (November, 1958), 302-30E&.

Byers, Burton H. '"Speech and the Principles of Learning,"” The Speech
Teacher, XII, No. 2 (March, 1963), 176-40.

Contest Committee of the North Central Associmtion with Hespect to
Speech. "i Program of Speech Education," The yuarterly Journal
of Speech, XLAXVII, Wo, 3 (October, 1951), 346-53.

Dowling, Fred. ‘"Temching Impromptu Speakding," The Speech Teacher, VI,
Ho. 3 (deptember, 1957), 205-208.

Hance, Kenneth fi. '"The Character of the Baginning Course: Skills and/
or Content," The Bpeech Teachsr, X, Ho. 3 (September, 1961), 220-
24,

Hargis, Donald E. "& OGelected Hibliography on the 'First Courae,'"
The Speech Teacher, II1I, No. 4 (November, 1954), 252-5k.

Hargis, Donald E. '"The First Course in Speech,” The Speech Teacher,
V, No. 1 (Jamuary, 1956), 26=33.

Henderlider, Clair R., and white, Eugene E. '"i Hew Emphasmis in Teaching
Public Speaking," The Speech Teacher, I, Mo. 4 (November, 1952),
265=70.,




33

Hostettler, Gordon F. "Rising College knrollmants amd Teaching Methods:
A Survey," The Speech Teagcher, VII, No. 2 (Harch, 1954), 94-103.

Lennon, E., James. "More Eifective Illustrations of Speech Technigues,™
The Speech Teacher, II, Ho., 1 (Jumuary, 1953), 52-5k,

Marsbran, John T. "Trends im fSpeech Education in the Last Half
Century," The Gpesch Teacher, IV, No. 2 (March, 1955), 79=d6.

fieps, Urdean U, "The Valug of Ural Interpretation to the Student in
General Speech,"” The Speech Teacher, V, Ho. 3 (3eptamber, 1956),
209=13,.

Flatt, James H., and Jenkins, Russell L. "4 Class Froject in Comsuni-
cation," Tha Speech Teacher, II, No. 2 (March, 1953), 97-100.

Feid, Loren D. "Cn First Teaching Epeech," The Speech Teacher, I, No.
1 (Janwvary, 1952), 1-8.

Seith, Donald K. "What ars the Contemporary Trends im Teaching Zpeech?"
The Speseh Teacher, X, No. 2 (March, 1961), &7-94.

Smith, Raymond G. "Development of A Semantic Diffaremtial for Uss with
Speech Related Concepts," Speech Monographs, XXVI, Ho. 4
(November, 1959), 263-72.

Tade, George T. "Meeting Rlsing Enrcllments in &peech in the Small
Liberal arts College," The &peech Teacher, VII, WHo. 2 (March,
1958), 110-13.

Verderber, Rudolph F. "“The Cne-Foint Debate: An Addition to the
Beginning dpeech Courss," The Speech Teacher, LII, No. 2 (March,
1963), 125=26.

White, Eugene E. "iAssembly Line Techniques: Teaching the Large Clams
in Speech Fundamentals," The $peech Teacher, Il1, No. 4 (Hovember,
1953), 24?7-56.

Theses

Althoff, Rev., arthur Josmeph. '"Beginnimg Speech for Freshmen--Their
Needs and the Neesds of the Course." Unpublished Haster's
thesis, Dept. of Speech, Saint Louis Umiversity, 1960.

Baker, E£ldon Emerson. "An Experimental Study of the Felative Effective-
ness of Famal Discussion mmd Symposium in Presenting Information."
Unpublished Master'= thesis, Dept. of fpeach, iurdua Univarsity,
1961.




34

Baker, James Warren. "A Report on an Experimental Course in Speech.™
Unpublish#d Master's thesis, Dept. of dpesech, Ssint Louis
University, 19&61.

Blood, Honmld E., "An ixperimental Study of BSelected Speech Improvement
Techniques." Unpublighed Master's themis, Dept. of Speech, San
Joee State College, 1961.

Conboy, Willimm A« "A Preliminary Investigatiom Inte the Applicability
of the Case Method to the Teaching of Fundamentals of Speech.”
Unpublished Master's thesis, Dept. of Speech, University of
Kancan, 1951,

Costello, Mariclare. '"The Tutoriml Method of Teaching tha Communicative
Arte," Unpublished Master's thesis, Dept. of Speech, Catholic
University of America, 1960.

Dmvid, Hilda Blmck. "A Course of Study in Speech: i Content Cutline
for a College Courmé in Fundamentals of Spwech.” Unpublished
Master's themim, Dept. of Speech, Cornsll University, 1956.

David, Hugo. "Som& Implications of Experimentalism for Teamching Fublic
Spmsking." Unpublished Ed.D. thesis, [apt. of Spmech, Michigmm
State College, 1952,

DeMars, Robert A. "Group Discussion vermus Lecture in Tesmching Factual
Content."” Unpublish&d Master's thesis, Dept. of Spwech,
University of Michigan, 1954.

Frueh, Anna. "The Scientific Trend in &dpeech Education.” Unpublished
Master's thesis, [Dept. of Speech, Bradley University, 1951.

Fuller, Max Edmond, ™A Study of the Effectiveness of a Cours# in Bamic
Communicmtion.® Unpublished Ph.D. themis, Dept. of Spmech,
Northwestern University, 1950.

Gardner, Wofford Gorden. "The Felative Frequency of Collegs Clasaroom
Speeches in Developing £kill in Public &peaking.'" Unpublished
Ph.Ds thesim, Dept. of Speech, Northwestern University, 1352,

Goldberg, Alvin. "Effectiveness of Distributed Scheduling in a Speech
Improvement Course at the University of Hawaii." Unpublished
Master's thesis, Dept. of Speech, University of Hawaii, 1955.

l#lgesen, Charles. "im Evaluation of Spee&ch Fundawentals I st Colorado
Women's College." Unpublished Master's thesis, Dept. of Speach,
University of Denver, 1951,



35

Jonss, Andrew Melvin., "A Course in Communication and Its Evaluation."
Unpublished Master's thesis, Dept. of Speech, Mississippi
Southern College, 1954.

Esapschroer, Roger A. "Background Research on the Freshmen Communica-
tion Course in the Americam College and University." Umpub-
lished Master's thesis, Dept. of Speech, University of Wiseconsin,
1956.

Kirksey, Alice Aleeyne. "A Study of Effective Technijues, Methods and
Devices in the Teaching of Oral English." Unpublished Master's
thesis, Dept. of Speech, West Texas State College, 1953.

Laine, Joseph Brannom. "“Ehetorical Theory im imericam Colleges and
Universities, 1915-1954," Unpubliched FheD. themis, Dept. of
Speech, Northwestern Univermity, 1958,

Helson, Foy C. "in Zxperimesntal Study af Four Methods of Teaching
Beginning Speech in College." Unpublished Ph.D. thesis, Dept.
of Speech, Univarsity of Winnesota, 1954.

Rora, Barbara J. "The Contributiem of Dramatics to the Speech
Curriculum.” Umpublished Master's thesis, Dept. of Speech,
University of wWiseonsin, 1960,

Palmquist, Dan As ™A Survey of Techniques Employed in Teaching the
Beginning Speech Course im Fifty State-Supported and Mumicipml
Colleges and Universlties.™ Unpublished Master's thesis, Dept.
of Epemech, Umiwversity of Kamsas, 1950,

Simonson, Wmlter E. "i Freliminary Experimentml Study of the Eifect
of Spesech Amsigmments on the Spesch Faar Reported by Studente
in Begipning Speech Classes." Unpublished Fh.D's thesis, Dept.
of Spsech, University of Minmesota, 1958.

Sommers, Elaine Horner. "Syllabus for Basic Communication at Geshen
College." Unpublimhed Masmter's thesis, Dept. of Speech,
Michigan State College, 1950.

Sprague, Duncans "4 Fundamentals of Speech Gourse for the University
of Redlamds.” Umpublished Master's thesis, Dept. of &p=ech,
University eof Hedlands, 1953.

Stout, Junstte. '"i Program in Communication Skills at State Teachers
College, Troy, Alabama.' Unpublished D.Ed. thesim, Dept. of
Epeech, Columbia University Teachsrs College, 1953.




37

Jones, Horace Hodmsn, "The Development and Preseat Status of Beginning
Speech Courses in the Colleges and Universitiea in the United
Statea." Unpublished Ph.D. thesis, Dept. of Hpsech, Northwestern
University, 1952.

Post, Robert. "A Surviéy of the Advantages and Disadvantages of Basic
Communication Courses in Hepressntative Colleges and Univer-
sities." Unpublished Kaster's thesis; Dept. of Speeck, Chio
Univer=ity, 1958.

Fullig, Franklin Maurice. "A Survey and Analysis of Reguired Speech
in Colleges and Universities of the South." Unpublished Master's
thesis, Dept. of Speech, Baylor Umiversity, 1957.

Ziewann, Norman C. "i Study of the Communication Sourse in Selected

Colleges and Umiversities in the United 5States." Unpublishad
Master's thesis, Dept. of 3peech, Northwesterm University, 1960.

Evaluation of Student Speeches
Articles

Becker, Samuel L. "The Rating of 8peeches: Scale Independence,"
Speech Honographs, XXIX, No. 1 (March, 1962), 38-ki,

Brooks, Ksith. "The Vonstruction and Testing of a Forced Choice Scale
for Heasuring Speaking Achievement," Lpeech Fonographs, XAKIV,
No. 1 (March, 1957), 65=73.

Dawvis, Frank B. '"Spesch and Grades: A Request for Further Research,"
The Speech Teacher, III, Mo. 4 (November, 1954}, 255-58.

Douglas, Jack. '"The Measurament of Speech in the Classroom," The
Spesch Teacher, VII, Ho. 4 (November, 1958), 309-19.

Fotheringham, Wallace Ci "A Technigue for Measuring Spesch Eifective-
ness in Public Speaking Classes," Hpaech Monographs, XiIII, No.

Hildebrasndt, Herbert W., zmi Htevens, Walter Ww. "Blue Book Criticisms
at Michigan," The Speech Tesgher, IX, Wo. 1 (January, 1960),
20=22.

Holtzman, Faul D. "Speech Criticism and Bvaluastion as Communication,"
The Speech Teachar, IX, Mos 1 (January, 196C), l-7.




38

lioogestraat, Wayne E. "“letters of Evaluation--an kitercise in fpeech
Criticiss," The Speech Temcher, XII, Ho. 1 (January, 1963),
29-~30.

Hontgomery, K. E. "How to Uriticize Ztudent Speeches," The Epeech
Teacher, VI, Ho. 3 (September, 1957), 200-204,

Oliver, Robert T. "The Lternal (and Infernal) Froblem of Grades,"
The Speech Teacher, IX, No. 1 (January, 13960), 8-11.

Kuechelle, Rundall C. "im Experimental Study of iudience Recogmition
of fmotional mmnd Intellectual Appeals in Persuaeion," Speech
Monographs, XXV, No. 1 (March, 1958), 49-SE.

Sawyar, Thomas M., Jr. "A Orading fystem for Speech Classes," The
Speech Tescher, IX, No. 1 (January, 1960), 12-15.

Seiger, karvin L. "The Speech Tsacher: listener amd Critic," The
Lpeech Teacher, V, No. 4 (Nowember, 1956), 259=61.

Smith, Reymond G. "The Criticismm of Spseches: A Dial#ctical Approach,"
The Speech Teacher, X, No. 1 (January, 1961), 59-62.

Wiksell, Wesley. "New Methods of Evaluating Instruction amd Student
Achievement in a JSpeech Class," The Speech Teucher, IX, No. 1
(January, 1960), 16-19.

Theses

Baier, George. "A Preliminary Investigation of the Inter-igreement
Zetwesn Spesch Temchers mmd Laymen in Bvaluating Fublic Speak-
ing Performance." Unpublished Haster's thesis, Dept. of
Speech, University af Kansas, 1%55.

Bowers, John Waite. "A Comparison Hetween Speech Evalustions by Groupa
of 8peech Teachers and by Groups of Student Judgem.' Unpub-
lished Master's thesis, [ept. of Speech, Univermity of Kansas,
1959.

Buell, Arthur L. "A Study of the Basic Principlesm and Methods of Oral
Criticiem in the Spesch Classroom." Unpublished Master's
thesis, Dept. of Spmech, Kent State University, 1959.

Dunham, Robert Eugene. "A Study of Certain Problems in the Use of
Rating Scales in Ewaluating Spsech Performance." Unpublished
Master's thesis, Iept. of Speech, Chio State University, 1957.



39

Tinney, Robert George. "The Design of & Measurs of Ability to Judge
- the Relative Effectivensss of Clasaroom 3peeches." linpublished
Master's thesis, Dept. of Speech, Uhio Htate University, 1957.

Freymen, Leonard. "A Survey to Discover Instructional Procedures in
Use Following Student Speech Performmnce and a Weport on a Study
of Two Contrasting Frocsdures." Unpublished Ph.D. thesis,

Dept. of Speech, Western Reserve lUniversity, 1955.

Harms, Leroy Stamlay. "iome Evalumtion of Student Achisvement in &
Beginning Speech Course." Unpublished Master's thesis, Dept.
of Speech, Ohio State University, 1957.

Hildrath, Elghard A: "An Experimental Study of Audiences' Ability to
istinguish between Sincere and Insincere Speechas." Unpublished
Fh.D's thesis, Dept. of Speech, Uniwersity of Southerm Califernia,
1953.

Jackson, James Harvey. '"An Experimental Study of Listeners’® Evaluation
of Spesch Content as Compared with Spesch Delivery." Umpublimhed
Ph.D. thesis, Dept. of fLpeech, Univaersity of Southsrn Califormia,
1957.

Merfeld, Arthur J. "k Review of Studies of Ratimg Scales for Fublic
Speaking." Unpublished Mastér's thaesis, Dept. of Speé#ch, Emerson
College, 1958.

8abah, Franklin David. "Some Effects of Student Judgment and Criticism
of Undergraduate Classroom Spesches.'" Unpullished Haater's
thesis, Dept. of Speech, Chio State University, 1956.

Schmidt, Ralph N. "The Comparative Effsctiveness of Audience Versus
Instructor Grading on the Development of Proficiency in Fublic
Speairing." Unpublished Ph.D. thesis, Dept. of Speech, Syracuse
University, 1950,

Walker, Anna Clara. "“Audience Rating and Recognition of Reml and

Sirulsted imotional Expressions." Unpublished Hastar's thesis,
Dept. of Speech, Gtate Univeramity of Iows, 1958.

Testing,; Criticism, and Course EHvaluation
Articles

Baskerville, Barnet. "The Dramatic Criticimm of Uratory," The juarterly
Journal of Spesch, XLV, lNo. 1 (February, 1959), 38-45.




Clark, W. K. "A Survey of Certain iudience Attitudes Toward Commonly

Taught Standarda af Public Spenking," Speech Momographs,
XVIII, Nos 1 (March, 1951), 62-69.

Freidson, Eliot. "The Vmriatieas of Individual Speech," The Quarterl
Journal of Speech, XLI1I, No. 4 (December, 1%56), 355-25.

Holland, Virginia. "Rhetorical Criticimm: A Burkeianm Method." The
Euarterlx Journal of Speech, ZXXIX, No. 4 (pecember, 19537:-
L]

Iinkugel, Wilmer A. '"Etudent Evaluation of Asmigmmentas in a Course in
Fundamentals of Speech," The Spesgh Teacher, VII, Ho. 2 (Karch,

1558), 154-56.

Miller, Gerald R., 2Zavos, Harry, Vlandis, John W., and Rosenbaum,
Milton E, '™he Effect of Differential Neward om Zpe#ch Fatterna,"
Speech Monographs, XXVIII, Wo. 1 (Msrch, 1%61), 9-15.

Faulson, Stsmnleys "Changes in Confidence During a Period of Speech
Traiming: Transfer of Trainimg and Comparison of Improved and
Non-Improved Groups on the Bell Adjustment Inventory," Speech
Honographs, XVIII, No. 4 (Nevember, 1951), 260<65.

Wenver, Carl H. "The Construction and inalyais of an Objective
Examination in the Fundamentels Course," The Speech Teacher, X,
No. 2 (March, 1961). 112-170

Thes#s

Baker, Dam F. ™"The [Development of a Method for Ewaluating & Speakér's
Furpome in Humor and itm Application to a Gmlected 5peech by
Mark Twain." Unpublished Master's thesis, Dept. of Speech,
Indiana University, 1956.

Barnes, Teddy John. "A Study of the Reliability and Validity of a
'Guiz-Out' Testing Frocedurs for the Basic Speech Ferformance
Course." [npublished Master's thesis, Dapt. of Spesech, Univer-
sity of Kamsms, 1957.

Baawen, Bruce, ammd Cummings, Shirley. "Am Emplanatory Study of the
Fossibility that Levels of Communication Froficiency Gccur in
Observable Fatterns." Unpublished Master's thesis, Dept. of
Speech, University of Danver, 1951.




bl

Blucky A« Duanms "in Inveatigation of Judgments of Intelligence and
Personality Based on Voice, Appearance, amnd Bpeaking Before a
Group." Unpublished Master's thesis, Dept. of Speech, Univer-
sity of Hawaii, 1958,

Cashman, Faul Harrison. "A Preliminary Study of the Evaluative Acts
of Fundamantals of Speegh Students." Unpublished Fh.D. thesim,
Dept. of Speech, University of Minnesota, 1957.

Hunker, Harold Yewell. "Changes im Performanmce of Speech Students ae
a Functiph of Constuney or Chamge im Audience." Unpublished
Master's thesis, Dept. of Speech, lUniversity of Danver, 196l.

King, Blcharde ™An Attitude Scale for Audience Research Developed by
Oral Presentation." Unpublished Master's themis, Dept. of
Speach, University of Washington, 1958.

Mendiols, John inthony. ™"in Amalysis of Technigques of Student Evalua-
tion of a Firsmt Course Program in Speech." Unpublished Master's
thesis, Dept. of 3psmech, Chio State Univerasity, 1955.

Oshrine, Marsha. "An Analysis of Relationships Batween Measurement of
Reading Skills, Jpeech Ferformamces, Gpesch Attitudes and
Measurements of Cral Keading Hate Under Conditions of Pelsyed
Side~Tone." WUnpubliahed Master's thesis, Dept., of Speech,
University of Marylamd, 1956.

Price, William X. "A Written Speech Attainment Test for the Purpose
of Determining Superior Ability in Spmech.”™ Unpublished Master's
theeis, Dept. of Speech, Univarsity of wisconsin, 1960,

Bmith, Paul W. "An Experimental Study of Three Screening Tests for
Spsech Flmcemant.'" Unpublished Ph.D. thesis, Dept. of Speech,
University of Southern California, 1954

Textbooks amd Teaching Aids

Articles

Clevengar, Thagdgre, Jr. "Ths Rhetorical Jigsaw Puzzlm: A Devica for
Teaching Certain aispecta of Speech Compositiom," The Speech
Teacher, XII, No. 2 (Karch, 1563), 1l41-U46.

Fidler, William P. "BEducational Television: A Faculty Point of View,"
%_-_ Quarterly Journal of Speech, XLV, No. 2 (ipril, 1959), 1l21-
L




b2

Grimes, Wilma H. "Paperbacks: The Teacher's Friend, I. ' Backgrounds
for Teaching," The Speech Teacher, IV, Wo. 1 (Jamuary, 1955),
16-21,

Harms, L. S« "Programmed Learning for tha Field of Speech," The Speech
Teacher, X, No, 3 {September, 1961), 21%-1%.

HEildebrandt, Herbert W., and Sattler, William H. "The Usa of Common
Hateriale in the Basic College Spesch Course," The Speech
Teacher, XII, Ne. 1 (January, 1963), 18«25,

LaRusso, Dominic A. ™Paperbacks: The Teacher's Friend, II. General
Speech," The Speech Teacher, IV, Ho. 3 (September, 1955), 165-
66

Helson, Harcld. "The Use of Closed-Circuit Television in Teaching the
Basic Speech Course," The Speech Teacher, VII, No., 1 (January,
1958), 1-5.

Wiles, Doris. "Notebooks for Neophytes," The Opesch Teacher, VIII, No.
2 (March, 1959), 129-33,

Schusler, Herbert. '"Audio-lingual Aids to lLanguage Traiming--Uses =and
Limitations,"” The juarterly Journal of Epesch, XLVII, No. 3
(October, 1961), 288-92.

Tolch, Charles John. '"Methods of Programming Teaching Machines for
Spewch," The Speech Teacher, XI, Wo. 3 (Septamber, 1962), 233-
38,

Thesas

hmeto, Philip F. "Potential Utility of Automated Instruction; Feedback,
and Awdliary Feedback Devices in Speech Education." Unpublished
Master's thesis, Dept. of Speech, Emerson College, 1961.

Archer, Husmsell B. "A (uantitstive and Statistical Ammlysis of Sslacted
Bamic Collegs Spesmch Textbooks, 1915-~1951." Unpublished D.Ed.
thesis, Dlept. of Speech, Pennsylvania State University, 1953.

Barry, Jane Leedm. ™A Critical Amalysis of Certsin Drills and Exmrcises
for the Improvement of Voice." Unpublished Master's thesis,
Dept. of Speech, State University of Iowa, 1955.

Broadus, Robert Nawton. "An Amalysis of Reseamrch Literature Used by
Aserican Writers in the Field of Spewch."™ Unpublished Ph.D.
thesis, Dept. of Speech, University of Southsrn Cslifornia, 1952.




&3

Gottahsll, Kathérine. "Recorded Samples of Speech, Togetheér with a
Freliminary Study of their Use in the Teaching of Basic
Courses."” Unpublished Master's thesis, Dept. of Speech, Chio
University, 1§52,

Heard, Betty Ruth. "A Ztudy of the Use of Spmech Models in Teaching
Fublic Speakinge" Unpublished Haster's thesis, Dept. of Speech,
Louisians Stete University, 1959.

Pelmer, Charles. "The Use of Sound Motion Pictures in the Measurement
of Spes#ch Skills." Unpublished Ph.D. thesis, Dept. of Spemch,
University of Wisconsin, 1955.

Homenfeld, Lenore. "American fpeeches in College Texts." Unpublished
Master's theais, Dept. of Speech, Stanford University, 1953.

Verderber, Hudolph Francis. "Aim Amalysis and Comparison of Thrae
Lesading Collage Textbooks in Beginning Platform Speaking, Based
Upon aristotelian Concepts of Rhetoric." Unpublished Master's
thesis, Dept. of Speech, Bowling Green State University, 1956.

White, Warren Travis. "Suggested Criteria for Use in State-Wide Text-
book Adoptions.'" Unpublished Master's thesis, Dept. of Speech,
University of Texas, 1955.

Wiley, Foger . "The First Course in Speech: A Survey of Twenty-five

#odern Textbooks." Unpublished Master's thesis, Dept. of Speech,
Louisiama State University, 1959.

Motivation

Articles

Baker, Wirgil L., snd Eubanks, Ralph T. "Dsmocracy: Challengs to
Rhetorical Education," The g%lrterlz Journsl of Speech, XLVI,
Ho. 1 (February, 1960), 72-76.

Ewbank, Henry L. "Teaching Speech for Humen Relamtions,' The Spe#ch
Tgachgr, I, No. 1 (January, 1952), 9-13.
Harrington, Elbert We "Th& Role of Spesch in Liberal Education,"
g%Q uarterly Journal of Speech, XLI, No. 3 (October, 1955),
9=22,

Horn, Francis H. "Oral Communications in & Technological World,"
The Speech Teacher, VIII, No. 3 (Ssptember, 1959), 197-203.




L

‘Johmson, Wendell. "The Gpoken Word and the Great Unsaid," The Guarterly
Joursnasl of Spsech, XXXVII, No. 4 (December, 1951), 419-29.

Klotsche, J. Martin. "The Importance of Communication in Today's
World,"™ The Spesah Tescher, XI, No. 4 (Novamber, 1962), 322-26.

Hileen, Thomas B, "Frae Speech, Fersuasion, and the Democratic
Proc#ss," The Quarterly Journal of Spesch, LXIV, Ne. 3 (October,
1958), 235-43.

Smith, Donald K. "Teaching Spesch to Faucilitate Understanding," The
Zpsech Teacher, XI, No. 2 (March, 1962), 91-100,

Thomas, Maermsn. "Random Reflections on Fublie Speaking," The Quarterly
Jowrnal pf Speech, XL, No. 2 (april, 1954), 145-51.

Tompkins, G. Dmvide "The Great Historicsl Spesch, The Speech Student,
and The Speech Classs," The Speech Tsacher, XI, No. 1 (Jamuary,
1%62), LO-43,

Walter, Otis M. '"Toward An Amalysis of Motivation,”" The guarterl
Journal of Speech, XLI, No. 3 (October, 1955), 271=78.

Theses

Butler, Jo imme Sosalla., "Langusge as an Instrument of Goazl-Directed
Activity." Unpublished Fastar'm thesim, D@pt. of Speech,
Florida State University, 1959,

Grosser, Lawrence W. "A Measure of Saliency and Content of Opinion
Toward Fublic Speaking." Unpublished Ph.Ds thesis, Dept. of
Speech, Univarsmity of Michigan, 1952.

Hurst, Charles« "Spsech amd Functiomal Intelligenca: An Experimental
Study of Educational Implications of a Basic Spesech Course."
Unpublished Ph.D, thesls, Dept. of Spesech, Waynme State Univer-
Bity 9 19610

Mayers, Alsa E, "Attitude as a Determinant of [dfferential Learning
when the Conclusions are Stated Implicitly and Emplicitly."”
Unpublishad Mastar's theeis, Depts of Spesch, Boston University,
1959.

Sanborn, George Allen. "The Treatment of Motivation in Speech Text-
books for College Studénts." Unpublishad Master's themis, Dept.
of Speech, Gornell Univermity, 1954.



Special Problems

Articles

Dactor, Fowrle Vaux, 'The Teaching of Spsech to the Deaf," The
uarterly Journsl of Speech, KiXIK, No. 4 (December, 1953),
§33-9a,

Zrvin, Jeam C. "Oral Emglish for Foreigm Students," The fpeech
Teacher, ¥I, No. 2 (March, 1957), 112-16.

Stevens, C,, Broastein, arthur J., =nd kong, Heleme H. "English as a
Second Language--Fractices of Speech Deparimenta," §§!b§==EE!£L[
Journal of Speech, XLVIII, No. 3 (October, 1962), 2 .

Zelko, Harold F. "Adult &peech Training: Challenge to the Spesch

Profession," The juarterly Journsl of Speech, XIXVII, No. 1
(February, 1951), 55-62.

Théses

Stones, Frances. "A Survay of Colleges and Universities in the United
States in Regard to Their Oral Communication Programs for
Foreign Students." Unpublished Master's thesis, Dapt. of
Speech, Brigham Young University, 1960,

Other

Articles

Arnold, Carroll C. "The Case# Against Speech: An Examination of
Critical Viewpoints,' The quarterly Journal of Speech, XL, No.
2 (April 9 1954) ’ 165-690

Dance, Francis E. X. "Speech Education in the University of Utopia,"
The Speech Teacher, VII, Mo. 2 (March, 1958), 151-53.

Ewbank, Henry L., &r., Baird, h. Craig, Brigance, W. Norwood, Parrish,
Wayland M., and Weaver, Andrew T. "wWhat is Speech? @A Symposium,"
The guarterly Journal of Speech, XLI, No. 2 (April, 1955), 145-
53

Eaulhausen, Maris-Hed. "The Importance of 'Sprachwissenschaft' for
Speech Education," The Gpeech Teacher, X, No. 3 (feptember,
1961), 176-83.




Keltner, John. "The Hardest Knife," The Speech Teacher, VI, Ho. 4
(Kovember, 1957), 275-84,

Simon, Clarence T. "Speech as a Science," The Quarterly Journal of
Speech, XXXVII, Ho. 3 (October, 1951‘)'.—231-55.

Youngerman, Henry C. "The Subject is Speech," The Speech Teacher,
IIX, No. 1 (January, 1954), 45-48.

Ihuses

Smith, Mary T. "Public fpeaking for College Students." Unpublished
Hamter's thesis, Dept. of Speech, Stuley University, 1953.




b7

ARNOTATIONS OF MATERIAL ON EVALUATION

OF STUDENT SPEECHES

In this chapter, the writer presents ammotations, or ambstracts,
of 27 articles and thesas listed im the preceding chapter under the
category "Evaluation of 5Gtudent Bpesches." First, the bhibliographical
listing of the article or thesis is pressmted. In the two instances
where an abstract, rather than the original materiaml, wam ussd, &
bibliograrhical notation is made for both the original and the abstract.
Second, & report of the material is presented. This report consists
of a review of the purpess of the article or thesis, the procedurs
used, and the conclusions reached. Whenaver pessible the original
suthor's phrasing ie used, Then a summarized statement of the mainm
idea of the material is given.

In thome articles where the purpome was not specifically atated,
the writer has cheosen that portion of the intrpductory materlal that
seama to best outline what the muthor of the mrticle wished to accom=-
plishs The same method was employed when comclusions were not stated
explicitly.

The material im divided into two mectlioms, "Articles'" and
"Theses."” The material in each section is mrranged in alphabetical

order by authors' nam@s.
“4rticles

Becker, Samuel Ls "The Rating of Speechess Seale Independence,”

Speech Monographs, XXIL, No. 1 (March, 1962), 3E-kk,




Purpose

If one examines the usme made of speech rating scales in
most @xp#riments in speech pedagogy, in diagnostic work, and in
"pass-out" teasts, it is clear that an assumption of independenc#®
of mcal® variance underliss these uses. Ahlmomt invariably, the
ratings on each scal®e are added as though mach contributes some
discrate elezent to the total rating, or the scale ratings are
analyzed or discusaed &s though each indicatas something unigue
about the speech performance or performances ratad. Seldom has

this assumption begen questioned; even less has it been tested.
It ie the purpose of this study to maks such a tast.

Procedura
The scales used in this test sre: subject, amalysis, material,
organization, language, adjustment of speaker, bodily action, woice,
srticulation and pronundation, fluency, and general effactiveness.
Factor analyses were made of three instructors' ratings on these
scales of 442 freshman speeches.

It was found that only 3 factors, rather thamr 11, were
actually being discriminated among by the raters. These weras an
analysis-content factor, a delivery factor, and a langusge
factor. It was also demonmtrated that the variance not attrib-
utable to one of these three factors could be accounted for inm
terms of rating unreliability.

Conclusions

"Perhaps the speech form should bs reduced to threa scales, a

con tent analysis scale, m delivery scale, and a language scale."

Summary
Factor analyses showed that speech rating scales discriminated
only among three scales, a content analysis scale, a delivery scalwm,

and & language scale.
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Brooks, Keith, "The Construction and Testing of & Forced Choice Scale
for Measuring Speaking Achievement," Speech Monographs, XXIV,
No. 1 (H“ch' 195?)’ 65‘730

Furpose

This study is concernad with the construction and testing
of a Forced Choice Scmle for measuring achisvement in mpeaking.
e o« ¢« 1The Forced Choice technique . . « im designed to reduce
the rater's mbility to control the final result of the rating.
The technique used in sccomplishing this #nd involves forcing
the rater to choos& bztween descriptive phramses which appear of
#gual value--efual preference indices--but are different in
validity--discrimination indices. A prefearsnce index is the
mesn of the scale values indicating the degr#e to which thes
criterion label applies to the group concerned. A discrimina-
tion index reprasents the correlation of the criterion label
with an over-all rating. « « «

Tha problem of testing in this study involveés a compar-
ison between the Knower General Speech Performance Scale
(hereafter referred to ms a Simple Numerical Hcale) amd the
Forced Choise Scale developed in this study.

Procedure
The Forced Choice Scale was constructed by taking a list of
effective and ineffective observable spsaking habits from studént-
written essays. This original list of 133 items was pared by warious
methods to 52 items.

The final form included 26 pmirs--13 pairs of effective
speaking habits and 13 pairs of ineffective mpeaking habits.
Thirteen groupe, each including two pair of phlrases describing
effective and ineffective speaking habits, ware formed on &
single sheet of paper.

A training period in the use of the Forced Choice &cale
in the classroom im @msantiale « « &

Tha statistical procedure followed in compmring the
Forced Choice Scale mmd the Simple Num#rical Ecal#® revealed
Z;ha§7 the rank orders of all apeakiérs am dstermined by tha
Forced Choice Scale and by the Simple Numerical Scale were com=-
parable.



Conclusions

(1) In terme of efficiemcy, it was Tound that the Forced
Choice Scale reguired no more tima for student checking than did
the Numerical Somle. Also, the Forced Choiewe Scale can be
scored in approxinstely tem seconds. The NHumerical bGcale is
seli-scoring.

(2) The Forced Choice Scale developed in this study has
particular value as a research instrument where values of
eriteria need not be explained to students who are rated.

(3) This Scale is an excellent predictor of rank order
of mll speakers when group scores are averaged.

(4) The reliability of this scale is largely dependent
on the mbility of the individuals im the group to accurataly
disoriminste among their obmarvations of habits listed in euch
tatrad.

Summary
A Forced Choice Scale for measuring szchievement in speaking waam

developad, and then compared with the Knower General Spesch Performance

Scale.

Davie, Frank B. "Spsech and Grades: A4 Raquest for Further Rasearch,"

The Speech Teacher, III, No. 4 (November, 1954), 255-58.

Purpose

The spssch teacher /on hearing a comment on spesch gradss/
may bristle a bit, . . « but evidantly doem no investigation onm
the matter to determinme if the accusation is true, mnd, if so,
whye This paper i® a result of comsiderable thought mmd some
investigation; its plea is for further research on the problems,.

Procadure

One of the first problems that needs to be considersd in
the research on speech and grades is that of the philosophy
back of the undergraduate courses in a speech department. o+ o«
There aré two basic idems prevalent: to teach ampeech or to
teach students. .« « « Ona# of the first bits of research neeided
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is to dstermine how wall the philomophy is carrisd out within a
given department. At Alabams Folytechmic Institute . . . all
instruetors follow & broad course outline with stated objec-
tives; all uase a grade shest to be handed the student after each
speech #ven though not ull instructors use exactly the same
evaluationg sheet: « « « ¥Yebt, we do not teach exactly the same
course, nor do we grade exactly the same. .. . . Other institu-
tions give departmental tests, have final spsechea graded by all
instructors am means of kesping a consistent standard; other
institutions make no effort to co-ordinate Lmmtruction or in-
structors.

Another area requiring resesrch is that of comparisons of
standards, grades, and methods of imstruction within a given
institution. . . . The statisticien might well spend his tine
more valuably gatharing materiel cceparing the speech grades
with tha other grades of the individual. .+ « « Onm af tha few
instances of rgmearch in this area has been done by Ernestine
Heard Jensen, whose M,A. themig is, "The Gradéa &f Lowisisna
State University dtudents Enrolled in 3Speech, 1947-48." One of
her significant conclusions is the fack that, "The discrepancy
betwsen the grades u student receives in sp#ech and those he
receiviés in other courses appeiars so slight as to be inconse-
quential,”

In addition to mtudying standards snd grades within de-
partments and institutions, there is probably a place for con-
sideration or compsrison of these items batween institutions.

e o« o We have no . « ., evaluating or standardization mgency in
the field of speschs . « . #Also what abosut the grade standards
and curve in the school where @ student took a coursze?

Let us assume for the moment that sound research reveals
that mpeech grades are generslly higher than the imstitutional
average. Then the researchar will want to look into the causes
of that situation. One statememt which will surely be mmde is
e o o that spmech skill has bsen practiced by the student longar
mnd more freguently than ZEAV: other skills, e ¢« o Another
point that ressarch will undoubtedly bear out is that speech
coursas are alscted by a large parcentage of the students. . . «
How about motivation? . . « Speaking is am srt, & skill,
wherein the mtudents are in direct competition not only with the
instructor's idea of perfection but with the other members of the
class,

"The prospective ressarcher should conasider the teaching too."

Soma considerations should ba# exparience, ability to commumicate

material, student-teacher rslationehips, use of visual aids, amd the
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idea that the "mpmech teacher does not . . . hawe the tradition of
failing studentss . . . Howaver, thers sre rsasons for the spesch
grade curve being =s it is--or may be--of which we may not be proud,
which we should consider and perhapas hold in check." These include
personal scjuaintanceship between astudent and teachsr that affects
grading; giving higher gradee than are sarned, mt the beginning of the
courds#, to encourage the mtudent; mnd giving higher grades f[or obvioua
improvement tham an unbiased evaluation would call for.

"Finally, and perhaps even more important, what of our standards?
Aire they too low « ¢« « 7 & &« &« Is it better for the student to have

an idea and say idear, or to ssy idea and not have ona?"

Conclusions
Thus are pom#d soms guestionam in relation to mpesech and
grades. Basically they seem to be lodged in standsrds and com-
parisons betweesn inatitutiona, bastween departments within am
institution, bstwesen instructors within a department, but per-
haps most important is the comparison of grades of the individ-
ual student. Is he getting value, and if so, how mhould it be
rawardad?
Summary
Cuemtions for remearch on the methods mnd standards of grading

speeches are posed.

Douglas, Jacke. "The Measursment of Speech in the Classroom,” The Speech

Tescher, VII, Ko. 4 (November, 1958), 309-19.

Purpoms

The memsurement of learning is of great concern to any
good tmachasr of sp@ech, but it im fortunate, im an important



sense, that standardized tests in smpeech are, by mmd large, not
available. . . .

Sound measurement is the mesns to a firmer grasp of
truth, to a clearer perception of the reality im speech behav-
ior. Careful measurement is the means of knowimg what we are
doing and thereby achieving better results in teachimg. . . .
Today it im clear that there are many important ampects of
speech which we cannot now measure qumntitatively except for
experimental purpokeSe . o o

Our beot hope#, then, lies in the tezcher's understanding
of the nature of measurssent mnd out of that understanding
improving her frail humam judgment. The remainder of this
article is devoted, therefore, to & summmary reminder of some
basic prisciples of measurement and mome suggestions for its
improvement in evaluating speechesa.

Procedure

Nature of measuremsnt. It must be recalled, first, that
all mesguresent 1s a kind of observation. . . . Every obser-
¥ation . » . is tha product of the obsarved and the observer
(including ths observer's methods). Ewary observation, and
therefore ®mvery measurement, has error in it. . . . Ewery
score, or observation, is based on m samples . . « Even with
the soundly drawn sample the&re is error. The advantage of such
a samplas, however, iE that it permita us to eliminata much
error and to sstimate tha siz# of tha remaindesr.

The most important guestion in measurement is that of
validity: . . . a test is never just valid, it must be valid
for some particular thinge . . &

Another eamsential requirement for good testing, which is
seldom mentioned, is that of practicality. The test must be
worth the time, effort, and expense in terms of the data it
provides.

Functions of measurement. . . « The purposes which
measurements may serve in education seem to be these: (1)
disgnosis, (2) estimating achievesent or progress, (3) gulding
and motivating learning, and (4) resesrch. It is not impossible
for a test to serve all four purposes, but unlikely that it will
gerve any two equally well. o o &

Objects of measuremsnt. . « « The teacker's judgments
will bes affacted by whichever of tha four great historical
criteria of rhetorical theory she subscribes to or the relative
weight of mach in har philosophical make-up: the truth, the
results, the ethical, and the artistic (or methods) standards.
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Certainly, spesech messuresent must respond primarily to
the total perforsmnce or total effect ms m unit. . . . The
testing procedurs must mlao provide for each of the major vari-
able components whish influence the total performance. .« o .
They may be listed as spsech attitudes and adjustment, ideas,
supporting materials, organization, mtyle, deliveryj not every-
one will mgres om the exact listing and, what is mere importamt,
the definition af these.

It is generally assumed that the object of msasurement
fn a speech class is a speech. . . . We must also measure Zzhe
atudent'§7 listening ability and development, including his
critlieal and appreciative powers, and his skills in the warious
speech =zctivities, provided, of course, that ws seek to teach
thase.

In summary, we must measure, actually, whatever we seek
t-o tlach. - e e

Iypes of measurement. .+ . « Factual knowladge is prob-
ably best measursd by the traditional "objective" test, better
named by FHobert Heashors ms the "limited-response” test. Under-
Btanding amd insight, however, are better measured by tha so-
called ®mssay test, or mors sxamctly the problem-typs test in
which the student must recall, organize, and apply his knowl-
edge. A gumod mxample of this type of test is on# in which the
student uwrites a critical evaluation of z stimulus speaker or
speech based on a list of principles and techniques whichk the
class has been studying. This type of guestion measures not
only the student's knowledge and his ability to apply it but
also him attitudes and his listening and critical abilities,
which ars impartant objectives of tha speech class. . . « The
teacher should have dafinitely in mind what she is looking for
in grading and may of course award guantitative valuesm for each
item. Perhaps the best written examination is a combination of
limited-rasponse and problem-type questions.

e o o All writers on tha subject sesem to agree that the
trainsd observer is the only practical means to satisfactory
testing of speech skill, mmd that the training of ths observer
is the single most important factor. . & &

If the temcher must do the job, what rating system or
scals shmll she use? . « « Knower commants: Thera is no
evidence that expsrienced observers improva their evalumtion by
use of such scales. They servié such purjposes as & guide for
the training of inexperienced obs&rvers, a convenient form for
racording judgments, and m record of the observational evalua-
tion rendered. .+ . o« Every type of speech performance . . .
calls for = distinctive s#t of criteria inhersnt in that situa-
tion. e o o
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Factors affecting judgment: . s . The most effective
method of improving the judge is through his understanding of
what is involved in judging: o« . . The teacher can . . « bo-
come aware of éﬁifficultiea incident to memsiurement of speech
p.rformanc37 and understand how they influence her judgment so
that she can allow for them and not be left at their mercy be-
cause unrecognized. There are two large factors withim the
judge which are most telling in their effects: (1) his kmowl-
edge of speech behavior, which is determined by the amount and
kind of training and experience he has had; (2) his memtal or
emotional health=={resdom fros smotional compulsiom and irra-
tionsl impulses, swaremess and control ef his mental predilec-
tiong and blases, his objectivity and consistency, his awareness
of th# grounds upon which his decisions rast.

Conclusions

From the foregoing soasideration of the nature of measure-~
ment and what it imvolve=, it is possible now to offer definitm
Sugfelitions which Zan be expected to improve mmasurement mnd,
thersby, our feelings of security mbout it.

(1) Begin with the thing to be measured. Tests, like assign-
ments must be dirsctly relatad to objmctives. Goal,
activity, and avaluation must ba a closely knit unity.

(2) Use tests to generate learning. Keep grading secondary.

(3) Do not be concerned with reliability until you have first
checked validity, o« « »

(4) Make your own tests and rating scalea. No one else can
possibly kmow as wall what you wish to measure.

(5) Use a variety of types of teste « « «

(6) when you have no adequate data, refuse to judges .« o

(?7) Review fundamental statistics, know these basic concepts:
central tandency, dispermion; distribution, normal curve;
sampling, validity, and reliability.

(6) Check periodicmlly on your stamdards and your philosEophy of
epeech sducation. Review the four historical theories of
rhetorical criticism.

(9) Learn to accept, emotionally, the necsssity for using your
own judgment, amd to rely on it humbly., Expect to make wmis-
takss occasionally.

(10) Depend on your trained and sxperiénced cbservation as the
pripary tool of wemsuremént. Continually improve it by:
(2) learning to listen closely, to concentrate, keep men-
tally mlert, extend the attention span--this is done only
through practice; (b) keeping your mind open; (c¢) checldng
your Judgment against others now and then: other teachers,
contest judges, student judges (let the studemts judge mach




other occasionally); (d) formulating the criteria for each
assignment clearly, both for yourself and the studentas==what is
crucial varies from speech to speech; (e) not letting grading
interfere with criticism; (f) beware of concentrating on the
easily observed mnd the easily quantified at the expense of
more significant and fundamsntal matters; (g) remember that the
whole need not squal the sum of the parts--the whole exceeds
the sum,.

Summary

A summary of bamic principles of measurement and some suggea-
tions for improvement im evaluating speeches is made. A minimum list
of mources to read and a bibliography of published speech tests which
includes (1) testsm of spsech attitudes, adjustment, permonality; (2)
testas of problem-solving mnd critical thinking; and (3) rating scales

are presented at the end of the article.

Fotheringham, Wallace C: "A Technique for Memsuring Gpeech Effective-
nass in Fublic Bpeaking Classes," Speech Monographs, XXII, No.

1 (March, 1956), 31«37,

Purfpose

Numerous technigues employing a sample of audience reaction
to a speech have been described for measuring speech effective-
ness. Why mmother one? In the first place, the conasiderable
writing on thias problem may indicate dissatisfaction with existe
ing measuring techniqgues. Gecond, this pmper describes a tech-
niqua that repreésents a departurs from existing rating practices
and contains measursment characteristics that mesm desirabla.

The purposes of this paper are to outline the mathematical
development of the proposed technique, to illustrate its use in
measuring spsech effectiveness in public speaking classes, and
to deacribe the characteristics of the maasuremsnts which result
from the use of the method.
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Frocedurs

The inltial departure in thes proposed technique is to
employ ranks to supplement any ratings used. Assume that ten
Judges have listened to five gpgeghes and have rated them for
effectiveness. The next step requires the judges to rank these
speeches, allowing themselves no tie ranks. + « « The vanks
received by each speech are summed (S_)s Table II (Stamdard
Scores from Sums of Ramks) is then and the sum of ranks for
each speech is translated into standard scores of speech effec-
tiveness, The process takes five minutes or less: .« « «

The standard scores have a midpoint of 50 and s range of
roughly 1-99, This characteristic makes the use of these as
numerical grades easily understood by the studemt, . . .

Another advantagé of this method is in ita elimination
of the regression error in ratingss . . « The gemerosity error
in rating, the tendency to give the benefit of the doubt or to
help someone out by giving a preferrsd judgment, is also elimi-
nated as far as the group of speskers is cancerneds .+ « o A
similar reduction occuras for goeisl pressure as a source of
error in measurement. .+ & o

In spite of its advantage, objsctions have been made
against the use of ranks., For example, the intervals or dif-
ferences between thimgs ranksd are often not #qual as the numer-
icel ranks indicate.

Howsver, after statistical treatment,/ twe more charac-
teristics of the mesasurements which result from the mse of this
method may be stated. First, the single judge im assumed to
provide only ordinal data. Second, a group of judges provide
data which can be treaated to yield an essentially interval
mcali. g Ve

The assumption of competent judgss is open to guestion:
in the classroom situwation this ordinarily means the use of stu-
dent judges. . . o It is still pomsible . . . for a judge
intentionally or unintentionally te bias the runks hs aesigns
speeches. When this happéns, it tends to expose itself as the
instructor tmbulates ranks . . « h# can not# which judge is most
deviate from the compogite judgment. . . .

Th# method thus far described &till has one character-
istic typically not desired by tha speech instructor. The
avernge of standard scores developed from ranks is 50 for any
groupe o« o o This characteristic can be mltered in such a way
that the average standard score for any group equuls the
instructor's judgment mbout the speech effectivenass of that
Eroup.

Three aspecta of thls adjustnent for group lavel of
offectiveness should be noted.  First, differences between




speeches remain the same « . . « Second, one can reasonably
hypathesize that two instructors can agres on the level of
effectiveness of a group of speeches with less differemce than
they can agree on m series of individusml spseches. + o o
Third, this procedurs permits the use of a combined amudience-
instructor score.

e « « This measure of speech effectiveness could have&
seviiral undesirable characteristics é;hic§7 are: the method of
ranks could permit considerable indirect measurement or infer-
ence about spe#ech effectiveness; it could permit logical errors
or Bpecisl interpretations of what constitutes speech sffective-
ness; it tends to stress evaluation rather than description of
the spmech to be judged; it could permit the halo effect to
oparate, the tendency to generalize from a few mspects of speech
behavior sbout the total speech; and it could permit response
to ineignificant behavior.

These sources of error . . . #re slso found in rating.
We mttempt to reduce them by instruction on what the instructor
consideéra the mignificamt factors of spet#ch affectivensass,

« « o« To the extent that we mre succeassful in altering judging
behavigr in desired dirsctions we reduce these& erroras in
ratings, or in ramkings developed from ratings.

Conclusions

For more than six yemrs, the technique described in this
paper has besn under development and use in the introductory
public speaking classes at The Ohio Stats University. During
this time, it has been widely adopted by members of the teach=-
ing staff with what appears to be satisfaction to both student
and instructor.

Summary

This mrticle describes the development of a ranking method for

judging speaking, and discuseses the use of the msthod develop#d.



H)deprandt, Herbert W., and Stevens, Walter W.

at Kichigan," The Speech Teacher, IX, Ho. 1 (January, 1960),

20-22,

Purposs

"Blusbook Criticisms™ . . . are written spesch evalua-
tions by students for other members of the same classe « o« o
Their value » + « has been fourfold: They serve in many in-
stances as an adjunct to the daily oral and written criticisms
of thé inatructer and the class; they serve to reinforce, pri-
marily through repetition, areas wheres the individual student is
especially weak; they mserve um a circumspect exercise in listen-
iﬁg; and_they serve as exoellent summary critigues which the
studonﬁ? can analyze in conjunctian with kis instructor.

Procedura

ftudents are sncouraged to make written observations in
a speech notebook concerning sach class member svery time that
member presents a spemech. s . + These notebook comments are
then assimilated into a written sssay of from one to three pages
in length for each member of the ¢lass. The pasrsonal "letters"
are handed in to the inmtructor who grades and collocates them
before returning to eacit student . « « all those criticisms
addressed to hime +« « « The mtudent is asked to summazize in
simple chart form the critiques which he has received. « o o
In confersnce . « « the instructor and student discuss the stu-
dent's speaking in termm of comments made by the class members.
In order to guerantee criticisms of quality  » « thas
class is given the following instructions:
Employ established criteria for your evaluation. For
exampla, usa headinga consistent with material learned
in the coursa:
l. Platform Delivery
a. Vocal
b. Physical
2« 3Speech Organization
B, Types of idea movement
b Clarity of movament
3+ ELvidence
ne Variety of support smployed
bs Fallicies in umage

b

"Blua Book Criticisms



4. Reasoning
as Variety of reasoning employad
b. Fallacies in usage
S5« Language
a. Vocabulary
bs Grammar
ce Clarity
de Interestingness
6. Style
a. Formal or iaformal
b. Appropriatenggs to gpeech topica

7. Ethical Appeals

8. BEmotional Appeals

9« Audience Adaptation

Provide specific examples to support your statements

beneath the above headings.

Because a great amount of work is involvad in writing
eritical essays for every member of the class, the student ought
not to be expected to hand all of them in at once. .« . « By
scheduling the due date of the eritiques over a wesk or a tem
day period, only a limited number are writtem at a time.

Conclusions
dtudent opinion tends to mupyort the mignifieance of the
BBC mssignment. .« « « It enables them to receive in detail an
objeective, personal appraisal of their speaking from every

other class member., And the written critiques serve as a basis
for m valuable gonferance between themsalviés and the instructor.

Sunmary

Criticimms written by atudemnts to other students can be &

valuable part of a basic course.

Holtzmun; Faul D, "Epsech Criticism and Evaluation ma Communication,"

The Speech Teacher, IK, Mo. 1 (January, 1960), 1-7.

Purposs

The behavior of & spesch temche#r in the basic course is
e o« o« communicativa beshavior. . It must, therefore, have a




Specific desired response (purpose) amd everything else (at
l#ust!) that is required of the studamt in his sPeaking. W¥ith
this in mind it is interesting to consider the specific re-
sjollses dedired by the Leacher in two of him several roles:
those of critic and evaluator,

Frocedure

The critic of a speech has one primary guastion to
answert ''What can I say (or write or do) that will result in
this student's improving his communicative ability?"

e o o If the teacher is not guided by primary consid-
eration of the (expacted) response of the student, how can he
expect his student to be guided primarily by consideration of
the (expected) respones of his audience?

s« + o The "demired responss," then, is the primary
guide for the critic im this (as in all) communication. « « «
Criticimn, « . « besides having a specific desired response,
miist have a focus on ong main idea.

e « o A third principle « « &« im that criticism should
be progreasive., That is, its desired response must be the
development by the &tudent apeaker of a single, significant
concept which is the next logical step in his improvament as a
gommunicative speaker,

# » « A few commentsm on varying technigues or procedures
may shed smom# further light on the application of the prims
principlen éﬁf criticism;7

One tescher may offer spoken criticism after each speech.
o+ o « He must motivate the atudent (praise?) to respond in his
next talk to the criticism., This means it must be concrate,
singular (though supported by numerous examples), and the most
important next concept of behavior for th# individual student
to master,

« « =« Another teacher may offer spaken criticimm after
the meveral tmlks scheduled for on# occmsion. He will adapt his
responses to these talks as noted above and may also draw from
the tetal experience--from the several talks--a single, signifi-
cant idea to which he will seek a response from the whole class.

e ¢« o 2till another teacher will elicit mpoken criti-
cises from ona or more students. « « ¢« In any cmse tha "pre-
aiding critie” (instructor) must adapt the student commemts by
way of further exmmpla, erphasis and adited summary to the aimm
of the critic cited above.

e o o Another tachnigue is the writing of the critique.
This takes varying forms--from m prepublished check-list to a
serigs of commenta on a blank sheet of pamper.
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e o o More important than the form, howsver, im the con-
tent uid use. The written criticism may also tempt the critic
to weaken his communication by listing rather than focusing amd/
or by describing rather than suggesting. But assuming the
Written critieism to have aim and focusm, it has the amdvantage
of reiidy refeériénce for the student who may not remember the next
da) what_th® professor said after the talk.

Thg7 saudience . « « can be of great assistanse in teach-

ing the Epeaker . . «+ his next area of focus if there is a

Queation period. Listemers' guestions can sometimes best point

up critical errorz of the speaka@r: arrors of motive, of mmbi-

guity, of orpanizmtional confusion, etc,

e« ¢ o« Thare are two important facts « « « that must he
consider#d in dealing with speech evaluation in the basic course.
On® is that the two criteria--sffectiveness and artfulness--
ar® insepsrable in the dynamics of human communication. The
other is that /most teachers never get a student that can be
Jjudged entirasly on one criterion or the other:7

e « ¢ If the teacher is going to narrow to mamageabls
concepta « « o« § if he is going to achieve from him students a
concentration on gamining audienc# rasponses rather than on their
own behavior as "performances" . . o §} and if the teacher be-
lisves that his "art" generally contributeam to the effectiveness
of the hon#st, mincers speaker, then may he not safely conceén-
trate his evaluation on how succassfully the student focuses on
aund achieves desired results?

In short: the fundmmantal concept of communication is,
in itself, enough to hope to achisve--with all of the behavior
which stem= from its adoption--in the fundamental course.

e o o How can one judge #ffectivensas Zﬁﬂat the mudience
di§7 Es B letter grade, a percentage, or on a rating scale of
any numbar? . « o It is a necessarily complex and many-sided
answer. Here are some specificg--certainly not an exhaustive
list=-=in which the evaluator:

l. Watches the audience during the talk generally for overt
slgns of interest, concern, Egreement, etc.

2e¢ Observes various members of the audience at specific times
during the speech « « o for overt signs of response.

3« Is alert to clue= particularly mt the time that the speech
ends and again at the time the question-period (if any) is
OVErs o+ o o

h, Listens and watches for clues during the gusstion-answer
_piriod. o B &

5« Through brief quizzes, shift-of-opinion ballots and other
such devices, tests knowledg# or fealings or beliefs of the
audienca.

6. Combines criticism with a discussion of what the speech "did
to" members of the audience.
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7+ HNotes whethor or not a desmired action (if any) resslly results.
- & @&

8. bound® out knowledge, feélings or beliefs of memberm of the
class during regular student confereaces.

9. If his concentration is not entirely on the behavior of his
student speaker, can rely to a large extent upon his own
response to the speaker and his communication. . . .

10. Over the years, tests some of thase means against each other
and develops gradually a dynamic, sensitiva "gestalt" of
smpathy with the studsnt audiences.

dome of these means of developing sensitivity to the
effectivenes® of student @peakers require a delay in announce-
ment of the evaluation (grade). This may be mildly frustrating
to the studient but at the same time a most potent meansm of

changing the student's concept of communication from one of a

stream of utterances to am understanding of the goal of achieving

a specific audience response.

Conclusions

In criticism and evaluation, then, the speech teacher as
a communicator in the basic course must rely heavily upon his
own primery concepts:
le Effective communication is that which focuses on achieving

a desired response. {
£s The sffective "piece" of communication has a narrowed focus
on a single, significant idea.

Criticism must be a "piece” of communication aimed at
ensouraging the student to take the next important step in his
improvement--and no more.

Evaluation must be a measure of the student's concept of
communication in practice.

Summary
when evaluating speech effectiveness, the instructor should

detarmine whether the speaker achieved the goal of communication with

his audience.
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Foogestraat, «ayne t. '"Letters of Ewalustion--in lxercise in Speech
Criticism," The Speech Teacher, XII, Mo. 1 (Jamumry, 1963),

29-30.

Furpose

e » o The svaluation by ths student speaker's classmates
ghould cunstitute mome of the most valumble criticism he re-
ceives in terms of improvement based on audience reaction. o+ o o
In many cases there simply isn't amy time for oral student
#valustion; the alternatives are, of course, in the realm of
written criticiam,

The writer has employed & specific techmigue of student
written criticism during the past two years Z;hic57 involves the
writing by students of letters of evalumtion.

Froceiiure

At the beginning of the courss, am explanation of tha
assignmwent is given. Each class member, sbout mid-way in the
course, is to write m detailed letter of criticism to every
other member of the clams. These ares Lo ba based upon the
critic's obmervation of the individual spsakers over a period
of time, including sevaral oral performancelSe . o o

The letters nre to b# based upon an #stablished critical
standsrd. One lecture period is devoted to the pr#sentation of
n suggested standard of criticism. Material for thies lecturas
im drawn primarily {rom Thonssen and Basird's Speech Criticism
and is supplemsnted with subseguent reading assignments in
Bugene E. White's Fractical Zpeech Fundamentalis. The latters
ora turned in to the imstructor before tley are distributed to
thes recipients.

Conclusions

after completion of this assigument, one group of the
writer's students was asked to fill out a brief anonymous ques-
tionnaire, evalumting the project. While most found tha letters
"helpful" in recognizing their strengths and weaknesses in
apeaking, mnd while many found them "very helpful," lesma than
half of tha total group was sure that the value of the aasign-
ment wam eufficient to justify the effort it involved., One
gtudent mdded the notation, which werits som& consideration:



"A lesser sample--say eight or less (sic) arbitrary individuals,
or assigned individuals."

T“his writer believes that the writing by studeants of
letters of ®valuation can prove to be u highly worth-while
assigament. , , , Its essential value, the employment of stu-
dent writtem criticisa, has been demonstrated . « «

Summary
Letter® of criticism, written by student speamkers to emch other,

can be & vialumblé part of bmsic speech training.

Montgomery, K. &« "How to Uriticize Student Speseches," Ths Speech

Teacher, VI, No. 3 (September, 1957), 200-20L4,

Purpose

The studént . . . speaks himself for one hour, but lim-
tens to other speskers for ninetean hours! é;f every thirty
houra of class timg? The instructor's difficult task thus be-
comge how to mmke all these hours a meaningful educational ax-

perience for the student.

Procedure

« « ¢« The teacher can make the students' class time
educmtionally profitable by utilizing a method of criticism
which is given (1) orally immedimtely after each spmech, (2)
with the participation of the student audience, and (3) sccord-
ing to an assigned plan embodying selected rhetorical princi-
ples.

e o o Oral criticism eliminates the nscessity of writing
during the delivery of a spmech, o that students can concen-
trate on what the speaker is sayings . . « The primary merit
of an immediate criticism lies in the eas® of recall of what tha
speiker saide .« o+ o

imy student in a public speaking class has at least two
responsibilitiss: to prepars amd deliver speeches and to listen
to the spmeches his clasamates deliver. . « « If the studant
listena carefully to the othars' spesches in order to partici-
pate in the subsequent criticism, he will be learning while he

listens. e o o
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The succens of the method /fof eriticism based on selected
rhetorical principles/ depends on mssigmments designed to
accomplish only a few objectives. The peints of the eriticiso
are them simply reiteratioms of the pointe of the aasignment.
Moreover, the instructor meed mdd only a few aiws at any one
time, if the aspvels of un assignment are partially repetitive
of those of the preceding gne, in a cumulative fashion. ¢ « &

Certain difficulties may arise in the use of this method.
Instructors should be aware of them and guard against them.

(1) The patterns of criticism should be flexible. If a student
raises a point of criticism that happens not to be one of the
criteria, the instructer should be pleased and consider the in-
cident as a sign of progresss (2) The rhetorical points the
instructor selects as basic eriteria should be neither too
simple nor beyond a beginner's comprehension. . « o (3) The
instructor must carefully regulate the extent of class partici-
pation.

Conclusions

o o« « The plan has defimite values:

l. It provides purposive criticism. Each point tests
the practical application of som# significant aspect of spe&ch-
making.

2. It is both cumulative and repetitive, thus aiding
thé learning processs « = =

3. It is instructive criticiem  « « « & &budent
attempts to demonstrate the eritical points in his owm mpeech,
and judges others on the safie basls. . « «

L, It is satisfying to students, because they are not
only aware of what principles each oral assignment strsases,
but also know the bases of their gradess . « »

S5¢ o+ ¢« ¢« The method is comducive to mmalytical listen-

in;.

Summary

i plan is outlined for a method of criticism which is given
orslly after each speech, wikh the participation of the student
audience, mnd mccording to an assigned plan emboidying selmcted rhatoricml

principlese.
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Oliver, Hobert T. "The Eternsl (and Infernal) Problem of Gradas,"

The Speech Teacher, IX, WMo, 1 (January, 1960), 8-11.

Furpose

e « o« One of our responsibilities as teachers is to pass
Judgment upon what im beimg learned and to make dimtinctions
among the learners, the psrt learnera, smd the non-lsarners in
the form of grade.

ihen we turn our attention specifieally to the grading
of stude&nt2 in public speaking, we are keenly awers of the prob-
lems, The judgment on #ach speech ia necessarily largesly sub-
jective; it wvaries from teamgher to teacher, snd mny one teachér
may judge differently at different times.

e « o« To provide mome guidance for our own staff . . .

I worked out = met of "muggested criteria for eveluating
spe#echei."

Procadura

The criteria are aa fellows:?
I. Normally, an “awverage mpeech" (C) should mesat the
following standards:

A. Conform to type assigmed (expository, per=-
suasive, =tc.)

Bs Conform reasonably to the time limit.

C. Exhibit sound organization: a clear purpose
sdequately supported by main ideas that are
sapily idemtifiad.

D Fulfill any special requirements of the
agsignment--such as, to use three illustra-
tisnm, or mtatimtics, or muthority, mtc.

E. Be intellectumlly sound in developing a topic
of worth with adequate and dependable evidence.

F. Exhibit reasonable directness mmd communica-
tiveness in delivery.

G. Bs cerrect grammatically amd in pronunciztion
and articulation.

H. Be rendy for premsmtation on date asmigned.

II. The "batter than average" (E) spe#ch should maset tha
foregoing te#ts and alsos

A. Contain smlement= of vividness and sp&cial in-
terest in its styls.



Bs Be of more than average stimulative quality
in challenging the audismce to think er in
asrousing depth of response.

Ce Demonsitrate akill in winning understmnding of
unusivally difficult concepts or processmes:
or in winning agresment from auditors imi-
tinlly inclined to dimagree with the apeaker's
PUrpose.

D, Establish rapport of a high order through
style and delivery which achieve a genuinely
comrunicative circular response.

I11. The "mupsrior apesch" (A) mot only me#ets the fore-
going standards but alsos

Ao Constitutes m genuinely individual contribu-
tion by the speamker to the thinkimg of the
nudience,

Bes Achieves m variety amd flexibility of mood
and manner suited to the multiple differen-
tiation of thinking snd feeling demanded by
the subject matter and by tha speaker-auidisnce
relations.

C. Achieves a demonstrable progres=mion from the
initial uncertainty (of knowledge or belief)
held by the audisnce toward the subject, by
ordarly processes, toward a final rasolution
of the uncertainty in a conclusicn that
#volves naturally from the materials used by
the speaker,

De Illustrates skillful mastery of internal
transitions and of emphasis in presentation
of the speaker's ideas.

IV. Speschas which muat be classified "below averages"
(P or F) are deficient in some er several of the
factors required for the "C" speech,
e o o Une serious problem is to devise a method by which
& glven grade by one instructor will mean approximately the same
thing as the grade symbol given by another. One molution im to
use such a guide =s has beem suggested. MAnother necessity im to
hold resgular staff conferences to discuss the problems. Still
another method i= to have sample speeches analyzed by the entire
ntaff, with grades compared and discussed. . + o &till another
problem of import is how the grading in Speech compares with
that given in other departments of the universitye

Conclusions

Our presumption, from & study aof these records, ZE}ades
assigned in the different collsges and departments at Penn,
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State/ is that the work a studsnt does in his beginning course
in public speaidng is a fairly sound basis for a prognosis of
his Success in all his college wori.

Summary

Tha problems of grading are explained. A guide, taken from the

book, Effective Speech Notebook, {&yracuse Universmity Press, 1958) is

given for grading. An analysis of grades given for 1954=5L with those

given in other sreas at Fennsylvania Gtate is summariged.

Ruechelles, Randall C. '"in Expsrimental Study of Audience Recognition
of Emotional mnd Intellsectual Appemls in Persuasion,” Speech

Monographs, IXV, No. 1 (March, 1958), 49-58.

Purpome

This investigation sought to examine the patterns of
sudience recognition of persussive appealk. It held to the
hypathesis that if persuasive app#als can be categorically
clasgified ms emotional or intellectmal, the source for much
classification might be found in recognition by the observers of
these appeals, Therefore, if the patterns of recognition were
such that a definite distinction were discernible, a basis for
clapeification could bs establimhieds « « « The problem under
investigantion wam whether p#rsuasive sppeals c¢ould be classi-
fied catagoricslly aa to amounts of emtétional and intellsmctual
content,

Procedure
Twenty-one adult males gave #dhort persuamive speeches which wers
filmed with sound. The sound track was ra-rscorded on tape. The
speeches wer® mlso put in written form.

College undergraduates were ussd as audisnces for the filmed and

taped mpassches. Thirty "lay" raters (those having no training in
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spe®ch) and thirty "expert" raters (those having a maamter's degree or

doctorite and two or more yeiars of teaching speech) evaluated the

Fanuseripts,

1.

2e

Je

Se

Be
7.

9.

10,

1l.

The ratings weére statistically treatad.

Conclusions

The series of unclassified persuasive materials prasented in
the tests could not be dichotomized or classified by the
obsérvers as emotional or intellectusl in content.

There wa® no apparent consistency in classifying like mate-
rials within any one# group tested in a mingle test, or be-
twesn groups in the sepurate tests.

Individual auditors and readers reacted differently te like
miiterials under like circumsatances.

There was generally cnly imsignificant gg;eemlnt of the
raters with the speakers' self-ratings /of their intent made
immadiately after the persuasive spesch was given,

Raters in each group in #ach test tended to base Judgmentc
mainly on general impression, less on content, still less on
delivery or wording; very few were undecided.

Over three-fourths of the raters did not consider the tests
to be difficult.

There was no apparent consistency in influence of ratings
according to disagreement with the spesakeri' points of view,
although a tendency to rate lower on intellectual content
if the raters were in disagreement was noted.

There was no apparent consistency in evident differences of
rating patterns according to the main bas#s of juidgment.

Use of the different media of presentation to diffarent
groups made little difference in the ratlng patterns.
"Expert" raters were little better able to determine the
nature of the mppeals than "lay™" raters chosen at random.
Heither group had significant agreement.

It appearad that the hypothesis of the mtudy was negated
since the source for classification of materials could not
be found in the recognition of appeals by auditors or rsad-
ers. Therefore, the assumption of a clear-cut classifica~
tion of emotional and intellectual appeals in persuasion had
no discernible basis insofar ms the examination undertaken
in this study was conecerned.
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Summary
Auditor® or readers could not relimbly recogmizs the differencs

bétween emotional and intellectual appeals im persuasive speeches.

Scwyer, Thomas M., Jr. "A Grading System for Speech Classes," The

Speech Teacher, IX, No. 1 (Jamuary, 1960), 12-15,

Purpose

Uncertainty in grading speech class#s . . « has led me
to experiment with & system . . . . I offer this description
and explanatien of that system in the hope of stimulating
critieal diseussion of it and of other grading systems.

Yroc#dure

The symtem . « o+ i8 based on the assumption that a grade
indicatem thea rank order of excellence of a student in a clasame.
e o« o« The problem is to determine where each student fits . .
¥ .

After many years of attempting to make on# or the othar
+ o o grading systems mdd up to the finml course grads that I
felt that the student really deserved, I finmlly discoversd that
I was Bimply comparing sach student in the class #with each other
student im an attempt to define which student was the best in
the class « « « « I had mentally arranged ths students in a
partiamlly-ordered scale of quality--partially-ordered in the
sense that some of them ware of equal quality. « . .

Ky system merely provides for an arrangement of assign-
ments im such a way that at least once in the semester @ach stu-
dent in the class has performed on the same day as each other
student. « o o

This is only & cmrefully arranged system of paired com-
parisons. At the end of the semester I have a series of 1l's,
2's, 3'ms, and so forth recorded for each students I can now
show the student the total of these scores which indicates how
h# ranked in thes entire class after comparimon with #ach of his
fellowWse o « o

The scheduling of speakers is based on the principle of
cyclical rearrangement of & 4 x 4 or of a 5 x 5 orthogonal
square,



Concluaions

This Bystem &rTanges the students logicmlly along a
peErtially-ordered scale of excellencs. It does not relieve the
instructor of ths final decizion of the allocation of coursa
grades,; but 1t do#s help him to determine in which order these
grades should be given,

Swnmary

A ranldng procedurs ms the basis for gradas is suggested,

Seiger, Marvin L. "The Spesch Teacher: Listener and Critic," The

Speech Teacher, V, No. 4 (November, 1956), 259-61,

Purpase

ZEhe analyst and the speech temcher are botﬁ? ob jec-
tively concerned with an individual's progress in his work and
pereonality, and, at the same time,; both must react subjectivel
to what that individual says or does. To remain aloof, to pro-
nounce judgments without responsing as a human being, is to lose
effectiveness as an analyst and as a teacher of speech. .« + &

e hear more than we listen., With our criteria for good
public spi#taking before us, we &valuate a speakar by fitting his
spzech alongside our mythical yardsticke . ¢« « We go ¢ +
from speech to speech, seldom listening, but hearing and criti-
cizing.

How can we truly understand a speaker!s problems? How
can we distinguish the individual as a separata personality,
distinct from his clasemates? . . . When he has helped a stu-
denk conquer all his technical faults, what more can the teacher
do? How can ha undeérstand the minute, imperceptible problims
that are closely allied with his attitudes and persomality?

Procedure

It is this latter aspect ef criticism which we as teach-
ers of public speaking meet inadequatelys In diagnosing a
gtudent's abilities and deficiencies as a public speaker; we
fail to realize that understanding them depends upon our asbility
to project ourselves into the speaker'm places o « o Criticism
based on understanding the individual is the kéy to the teach-
er's approachs « « o It is the function of a tsacher of speech
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to make a student understand by means of that student's unique
path of comprenension.

Pefhaps the program I outline below will provide a start-
ing point for the truiping of a listepmesr-critic.

l. The teacher of public spesking should regularly aub-
Jeot himself to an smalysis of his twn abilities (and disabil-
itienl] am a spmakar hefore o committee of his colleagues. After
a series of speeches, the members of the committee should acquaint
him with their evaluation of his limitations, needs, mssets, and
potentialities.

2. lia should folleow a strict program of attempted im-
provement am & public spesksr., In doing mo, he should work to
understand his oun capaeities and, sven mere important, strive
to gain insight into the problems of the speaker attempting to
develop his askill.

3« The teagher of public speaking should discard our
conventicnal terminclogy as a means of helping students to under-
stand themselves and thelr difficulties and get rid of the
latters Instead; he should be asble to communieante with the stu-
dent vis hism owm individual pathway ©f comprehension.

Lot us bear these main points in mind: The teacher must
be an active listener with kis studenta. He sbould strive to
attsin the highest poscible dagree of empathy ms he listens.

To be objective is an admirehle quality im = eritic, but the
conclusions he reaches are worthless unléss he bases them on
the subjective understanding of individual needae.

Conclusions

Remombering the twofold function of the psychomnalyst

and hig ducl role of listener and coritic, we, as teachers of

speecl, should strive to become listeners and critics, with
professional teaching, rather than amateur mmalysis, our goal.

Summary
Mr, Selger asks that the speech teacher listen to student
speeches in such a way that the teacher can help the students with their

underlying problems. He suggests a program for training the "listenar-

critic.®
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Smith, Raymond Gs nine Criticism of Gpeeches: A Dialactical Approach,™

The Speech Teacher, X, Nos 1 (January, 1961), 59=62.

Purpose

The #pproach herz « . « will be purely pragmatic, with
the objective of setting forth in languags as clgar and gimpla
B8 possible, desirmble and undesirabla methods of criticizing
stuflent mpeeches mlong with suggestions for enriching and
vitalizing such criticiame.

Procedura

An instructor's reasons for giving criticism ares, among
othars,; a) to stimulate creative thinking, b) to atimulate in-
terest in and respect for speechmaking, c¢) to call attention to
the speaker's special strengths and weaknesses, d) to give
specific instructions for practice leading to improvement, and
#) to motivate both speaker and class.

Cne method of encouraging perceptive student criticism
is to use dirscted, leading questionse « « « Thers are, of
course, considerations which condition the amount of class dis-
cussion that can ba allotted to any principle or concept, not
the lesast of which is the amount of time availables ¢ o o
A second factor in planning critical discussionas is to respect
the limited ability of the student mind to absorb and remember
criticisms + » ¢« The dialectical approach involving the use of
directed, lmading questions seems to present an admirable avenue
for achieving the desired objectivese ¢ o« o

Juestions of this type serve three functions. They
serve first to focus attention upon the desired rhatorical
principle or point. Second, they force the respondent to commit
himself, thus setting the stage for the follow=up gquestion.
Third, if they should evoke incorrect responses, thiéy enable the
ingtructor to change respondents merely by asking, '"Does anyone
disagree?" . « . The subquestions in each dialectice#l chair de-
mand ever inereasing specificity from the student, reguiriag ast
only that he state him position, but that ha give remsons and
evidence supporting it.
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Conclusions

B order to help establish an intellectual classroom
climate conducive to achieving the best results from the
dialectical approach, the following four general suggestions
are offered,

1. The instructor should make his assignments specific
and clear and should plan each day's work at least two weeks
in advance of the due date with early preparation and daily
practice made mandatorye o « o

2. The instructor should be capable of offering
criticism by example. + « o Criticism should be positive, con-
structive, and incisive even though it may be necessary to
admit of exceptions to general rules.

3¢« All student contributions should in some manner be
acknowledged., Tacit, if not overt, approval should be given
for a desirable attitude or exceptional industry even when
these are not reflected in the grades assigned to the
speechess « « o

4, The instructor should avoid lengthy discussion of
moot or controversial questions.

Summary
The dialectical approach involving the use of directed, lead-
ing questions can b# a valuable way «f invelving studamts in speech

criticiem,

Wikaell, Wesley. . "New Methods of Evaluating Instruction smd Student
Achievement in a Speech Class," The Speech Teacher, IX, Ne. 1
(Japuary, 1960), 16-19.

Furpoaws

The wise instructor in Speech uses a variety of methods
to evaluate the work his students are doing. + « « He often
wonders why the work is not as good as he expects it to bes + « »
So he asks his students to answer a questionnaire or check a
rating scale about the course.




The jnatructor needs to know the reasoms for the ex-
pressed attitudes on these surveys. Furthermere, he wants tha
evaluation progesa to be educational rathsr than judicimle e o
Positive attitudes towsrd the class may be developed along with
an improvement in achieving the goals im the classe

Proceidure

To accomplish these sbjectives, thes following methods may
be used:

The Class Qbserver, , , , He notes the other students'
understanding of the assignment, how wall they carry out the
assignment, the amount and guality of clams participation and
the accomplishment of tha groupe < o « In reporting his obser-
vations at the end of the period his mamner is factual, objec-
tive, and unesotional. '

Advantages to this subjective approach: First, the stu-
dent# are trainéd in observation, sensitivity to feelings, and
in reporting whit they hava ssen. Second, sinc# each student
has at least on# opportunity to be an observer, all of them be-
come involved in the evaluatiom and assume some responsibility
in the class improving itself. Third, the instructor catches
problema at ths time they occure « s« o

Same obstmcles: First, some inatructors objsct to the
sub jective naturs of the observer's reports. . « « Second, stu-
dents find it difficult to develop enough courage to be frank,

e s ¢« Third, the students nsed sor# training on how to observe.
e o« o« #nd fourth, the use of obmerver is time consuming. « « «
i Panel of Observers. « « « Ench member obsérves a

specific aspect of the class procedure such ms the assignment,
criticism, student participation, and othe#ras: « « « The instruc-
tor can involve even more students than are used in the panel
wvhan he uses the entire class as observars from time to time
with a 10 sdnute non-structured discussion at the end of the
period.

These procedures have the advamtage of involving many
studants éﬁht they are generally more time consuminge . «

Rating Objectives: « . « The students rante themselves
at regular intervals on a mimeograghed form. « « « These indi=-
vidual ratings are collected and averageds s « « The sheets are
returned at the beginning of the class period and the students
copy on their own mheeta the claas averages from the master
chart. After this procedure the class discusses each item: and
agks, "Why did we or did we mot improwe?"

Advantages « + « First, the mtudent sees the objectivas
of the class spelled out for hime « . o Second, the individual
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and the Eroup take pride in improving. . « « Third, responsibil=-
ity for improvem®nt is placed, to a great extent, on tha stu-
dent. = . « Fourth, the instructor obtains a rmcord of tha
BEttitudes of the Btudents toward tha various objectives of tha
COUrSiEte o o« o

OUn® problem ie that the student is likely to rate him-
g8lf too high at the outset of the course so that improvement
on th® record i® not easily achieved. A second problam is thes
omount of pipel work necessamry to average the ratings.

Exit Interviews. Thim type of fact finding is taken
mfter a student has dropped & course. Here one is looking for
gpeécific rmsigons for his leaving. . « « This interview is best
done by a cfilleague o o o o

Post-Training Lvaluation Conference. The testimeony of
the stud®=nts who have completed the course successfully is
#specially valuabl@é. « o« « By meeting with small groups of 3 or
4 pérsons the instructor . « « cam draw out significant impres-
#ion& that provide a more msarchin g insight of the objectives
and me#thods af the courss,

Conclusions

Evaluation should be considersd a normal, yet important

part of the clams procedure. FPlenty of time should be given to

~ the reports and the discussions at the end of the class periods

e # « s« Then, the class and the instructor should take proper
action as m result of the observations.

Summary
A description of, and an evaluation of, five methods of evalua-
tion are given. The five methods are the class observer, a panel of

observers, rating objectives, mxit interviews, and post-training

evaluation conferences.
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Ihgoes

Balepr, Goorge W. "A Preliminary Investigation of the Inter-igreement
Between Speech Teachers and Laymen in Evaluating Public Spesk-
ing Performances." Unpublished Master's thesis, Dept. of

Spewchy University of Eansas, 1955.

Furponw

The major purpose of this study was to determine the de-
gree to which certain speech teachers agreed with a number of
laymen in the evaluation of public speaking performances « « «
The evaluations given for the student speakers were focused
upon the general effectiveness of each miudsnt mpeaker -- mot
upon comparative rankings in a competitive sense.

Procedurs

The writer sat up thres public speaking @itumtions for
judging the general effectiveness of student speakers and used
three sets of ratings. GEach ocet contalned speech=temcher
ratings, layman ratings, and student-apeaker ratings.

The data obtained were processed statistically.

Conclusions

Upon the basis of ths forsgoing analysis of the three
sets of ratimgm the writer has concluded that a sigmificant
amount of inter-sgreement existed among all the participating
groups (the spesch teachers, the laymen, and the student speak-
ers) in the evaluations of the public speaking performances
observad and mudited. Furthermors, he his concluded that his
educational orientation prior to this experimentation (assuming
his agreemeat with en concerning the @valuation of public
speaking performances) was realistic, amd that the attitudes and
techmiques which ha has taught his students have been based
upon a resalistic and practical foundation.
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Summary
Speech teachers and laymen had a statistically significant
amount of inter-agreement in judging student speakers' general gffec-

tiveness.

Bowars, John Waite., "A Comparison Between Speech Ewaluations by Groups
of Speech Teachers and by Groups of Student Judges." [Unpublished

Master's thesis, Dept. of Speech, University of Kansds, 1958+

Purposme

This study is intended to be descriptive. 1Its objectiva
is to discover whather or not statistically significant dif-
ferences or agresments sxist between the verdicts of panels of
speech teachars and those of panels of mtudent judgess

Procedure
A "General Effactiveness" judging scale was used by both a
panel of three speech teachers and a panel of seven student judges.
Speeches mt the beginning and at the end of fall semester 1958=59 and

spring semester 1959 were judged. The material obtained was statis=

tically processed.

Conclusions

The results of this study appear to justify the following
conclusicns: (1) that positive correlations exist between the
mean judgmants of panels of three speech tsachers and the mean
judgments of panels of seven students at the beginning and &t the
end of the memester during which the students are taking the be-
ginning speech course; and (2) that statistically significant
differences exdst « « « at the beginning of the semester « « « «
The evidence does not indicate that statistically significant
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diffeéreénc®s in judgment #xist et the end of the sammester during
which the Students are# taking the beginning speech courss.

It should be fointed out hare that, whare significant
differences ar# found to exist, the atudent ratings are without
exception higher than the teacher ratings. « « 5 In view of
these findings, risearchers should hessitate bafore using stu=~
dént panels a& judges in pre- and post-tast situations. « o »
If student ratings are to ba used in pre-tests, the researcher
should realize that these ratings are significantly higher than
would be tescher ratings for the same speeches. In the post-
test situation, Btudent and teacher ratings may or may not dif-
fer sigmificantly. Apparently, changes in judgment stamdards
occur dfong Students in some classes during the beginning spesch
coures s

Summary
A mtatistisally significant diffarance exista between thie judg=-
ments of a panel of thrme speech teachers and a panel of seven student
Judges at the beginning of the beginning apesch course, with the stu-
dent judgmesnts being higher on a "General Effectiveness" scal®. The
evidence in this study does not indicata a statistically significant

difference at the end of the mamester.

Buell, Arthur L. "i Study of BHamic Frinciples and Methods of Oral
Criticism in a Beginning Speesh Classroom." Unpublished

Master's thesis, Kent State University; 1959.

Purpose
"The purpose of this study was to determine the importance of
oral criticiam ms a teachimg devicé in the beginning spe@ch class-

rooi,"



of

Procedure

¢ » + A survey was conducted to determine the extent of
the material avallable for research. Most ¢« + « were found im
the Speech Teacher, the quarterly Journal of Speech, Dale
Carnegie teaching materials, the available Lextbooks « « «, and
related books, bulletins, and periodicals.

The material to be used was melected, Interviews with teachers

speech were conducted,

Goncliuzlonn

Classroom criticism differs from all other types of crit-
icism because it is an on-the-spot evaluation of a student's
speaking performance in the light of the student's potential and
his goals. Also, it differs from other types because classroom
criticiam's chief aim is to motivate the speaker toward future
improvement and development,
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o o« o Nine tenets represent a varied and epmplate limting
of the basic primeiples of orel criticism; aand they frame a
philosophy to guide the instructor in his use of oral criticism
in the apeech classroom: + + »

l. Praise is more effismoious than blame bpomuse praise
will motivate the student to groater lmproverent while blame
will only causs him toc become diseouraged,

2+ Oritlielism phould mot csuse the student to feel he
has besen a cosplaete failure besause such m feeling will not pro-
vide ths motiwation needed for improvement.

3. Oriticiem should contain both praise and suggestions
for improvement. Fralse causes the student to be im m more
recaptive mood while the suggestions for improvemant mre given
by tha eritic., Without suggestions for improvement the mtudent
does not have anything comcrete for which to werk teward the
naxt psrformance.,

4. Be student should be given more suggestions than he
can handle becuume additionsl suggeations for improvement will
only cause him to become discouraged. . . .

5. It iz more important to study the psrson basing crit-
icized then it is his performance becauss the student's perform-
ance must be evaluated in the light of his potential.

6e Criticiam should be based on the student's athaiament
of the goals previounly set up ms essential. Amy criticlism
about aspects ¢f the performance which have not bean covered in




lecture or text assignments should not be commented upan besause
the student should not be held responsible for thess aspects.

7+ Caution must be shown about pointing sut problems for
which the teacher has no camarsts suggestions for improvement
because no real value will result. Faults must be corrected by
suggesting substitute procedures,

8+ The instructor should avoid sweeping or vague state~
ments which are of no help to a student because such comments
carry no real criticism. The instructor must be specific in hig
criticisms if real value is to be derived from the comments.

9+ Trivia should not be treated in isolation because
such comments strike the symptoms of the problem only amd leave
the underlying cause umnmolested.
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le A listing of objects for criticimm which will be
acceptable to all speech teachers cannot be established.

2. The teacher must base his critisiam on sbjects which
have been detormined am sasentizl for the particular performance.

5+« The following eleven general categoriecm of objects
may be used as objects for criticism: 1) subjeet, 2) purpose,
3) content, 4) ideas, 5) organization, 6) language, 7) voice
control, 8) bodily mction, 9) perscnality, 10) delivery aspects,
snd 11) audience responsa.
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Variouas facters determining rapport in the spsech clusa—
room have been sxamined and discussed « « « » The factors con=
sidered im this chapter ars given speciml attention by speech
instructors. Theme factors are: 1) the teachar's attitudes,

2) ths teachar's ego, 3) variety in sessions, 4) an understand-
ing of the individual student, 5) the interview, 6) written
criticism, 7) criticism by students, 8) melf-evalumtiom, 9)
starting individual criticism, 19) aspects which should not ba
criticized, and 11) language.

l. Attitudem play an important part in dirscting the
oral criticism in a a@pesch classroom. uarm,; sincére, firiendly,
and enthusissatic attitudes are indispensable, mid théir con-
tagious ampect is mil-important in building rapport.

2. The instructor must, in order to criticiza affectively,
usé & variety of methods of @ral criticimm. .« + &

3« The instructor must always kesp in mind the nesds of
the individusl wstudent when criticizing speeches. The tsacher
can, « o o provide motivation for improvemant.

b, Criticiem by students provides a situation whers the
clags members may participate in a lemrning procesms &Huch a
procedurs is sducationally amdvisable, for m studemt should
learn to evaluatm the spemch performances of othar people.




5+ Self-evaluation by students should be kept to a minie
mum because most students cannot adequately judge their own per-
formances,

6« Individual criticism of student performances should
not begin until the instructor has established with his class a
feeling of mutual understanding which will be conducive to the
most candid appraisal of speech performances. The students will
believe that they are being criticized before thay have had a
chance to improve. Such a feeling, if allowed to exist, will
cause the students to be apprehensive and rapport will be lost.

7. Any aspects of the speaking performance, such as
fidgeting, wringing of hands, or shifting of position, should be
ignored., If the instructor calls attention to such aspects, he
will be pointing out items which will ultimately correct them-
selvess Any persomal qualities which would tend to esherrass
the speaker should not be commented upom.

8« The exact connotation of the language used in eriti-
ciem should be understoocd by all members of the class. A common
descriptive language should be mastered by all studenta and
frequent checks should be made by the teacher to determine
whether the students understand the terms which &are used in
ceriticism.
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The chapter does contain « « « a listing of many af the
techniques available for the classroom critic. Thase techniques
were discovered by a asystematic reading of all mwvailable material
and by a number of interviews with teachers of spewsch.

The following technigues have been discuswed in this
chapter: 1) patterns for conducting oral criticism, 2) student
participation in criticism, 3) drilling, 4) interrupting, 5) the
question=snswer technique, 6) self-criticism techmigue, 7) the
"bicycle" comment, 8) languages techniques; %) the “promise" com-
ment, 10) the indirect teaching technique, 11) the "riflas"
technique, 12) mimiery, 13) phyeical positioning of the critic.

le The instructor should establish a pattern for his
critical remarks which will provide gompliment, suggestions for
igprovamsnt, and motivation.

2e Criticism by students, if well suparvised, can ba
aeffective beoause 1t provides variety mnd because it cem be usad
te supplement the remarks by the instructor.

Summary
This study is a summary of the basic principles and methods of

oral criticiss in & beginning apeach slassroom, containing chapters
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on types of criticism, the principles of oral criticism, objeets for
eriticiem, buildimg rappert in the classroom, and thes technigues of
oral criticimm. Because this study is a summary of much of the avail-
able literature on oral criticism, it could be & valuable starting
plece for a teacher of speech to begln research into methods he might

wish to use for oral criticism in his own clasarooms.

Dunham, Hobert Eugene. "A Study of Certain Preblems in the Use of
Rating S¢ales in Evaluating Speech Performance.'" Unpublished

Master's thesis, Dept. of Zpeech, Ohlo State Univeraity, 1957.

Purpose

It is the purpose of this writer to make an examination
of the rating scale currently being used at Tha Chio State
University, to analyze its usefulness, its shortcamings, and its
possibilities as an effective way of evaluating speech performe-
ance in the baginning course,

Frocedure

e « o« The following material was collected: a complated
rating sheet for each student spealer in all twelve sections
from each of the two instructors, and am average rating total
for each student speaksr in all twelve mactions derived from ten
student judges. The student judges were picked at random each
day of mpeaking.

e o o Tha treatment of data wasm concérsed with four dif-
fergnt facets of the rating scale: (1) rating totals, (2)
individeal criterion rating points, (3) written criticism, and
(4) weakness check markse

Comiclusions
(1) Hating mcales tend to unite the# instructers of pub-

lic speaking toward one goal, but still allow for certaim indi-
viduali t-.r 0
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(2) CGtudent raters render a reliable judgment whem takem
as a group of tem.

(3) Instructors have a temdency to be lenient whem thay
rate and not to make full use of the range on the ratimg scale.

(4) There is general agreement among instructors as to
the weak points and strong points of speaking, as demonstrated
in the point indexes, the written comments, and the weaknmess
check marks.

Summary
This study is an examination of the rating scale used at Ohio

State University.

Finney, Robert George. "The Uesign of a Measurs of Ability to Judge
the Relative Effectiveness of Classroom Speeches." Unpublished

Master's thesis, Dept. of Spesch, Uklio State University, 1957.

Purposs

Student judging in the slassroom . . . may serve at least
three purposes: (1) It may mske mors effective uses of class
time. (2) It may traim studemts to listen purposefully amd
efaluata mpessh performance. (3) It may maks mtudents mors
aware of the criteria for effasctive apeaking and judging.

Assuming that the use of studemt judges does provide
learning, ome problem arises. It is necessary to have a method
of maasurement by which the judgments can be graded. This must
ba accomplished in ordar to obtaim an expression of how awere
the judge im of the criteria for effective spsaling and judging.
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If a measurs of judglng effectivemess iz to be pracise
and accurutg, it should possess certmim desiresble characteris-
tics. It should be (1) I"ll.'l.nhle. e o o (2) Valid. e o o (3)
objectivey « « o and (4) standardimeds It should (5) rest upon
the assumption that judging sidll is normally distributed, amd
yield gradss which are consistent with this assumpticm. It
should (6) bs samy for the instructor t¢ use without requiring
him to have mpecialized traiming, or to devote excessive time to
paper work.




The purpose of this study was /to/ develop a method of
rating the judge which would possess those desirable charactar-
istics of an effective measurement method.

Pracadura

The rank-order method was the basie judging procedure
used in developing = measure of judging affectiveness in this
stud;[.
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The selection of the criterion for ths judgs wes & mathod
developed from the composite standard approagh im paychoplysleal
methods. The group judgment as a whole becomes the criterion
for the individual's judgment. Thus each judge is one portion
of the criterion. The actual method for computing the judging
scores using this composite standard approach was developed by
Franklin Sabah,

droups of 10 judges ramked the speakera in each day's judging
exercise. The students wers members of the beginning speech classea
during the autumn, winter and spring quarters of 1956-57.

Through statistical treatment of the data obtained, the author
turned the crude =cores obtained through tha EZabah method into &

"refined score."

Conclusions
The author concludes that the table of refined scores that he
has preparsd is a "more mccurate mesasure than previeus measures" be-
cause it possesses the desirable characteristics detailed in "Purpess"
above, and "it is standardized in that it permita the performance of
one judge to be compared with the performance of another judge, even

though the stimuluas may be differsnt."
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Summary
Through statistical meams, the author ham constructed a table
for obtainming refined ascorea that are more accurate tham previous
means of grading the relative effectiveness of studsnts who mre judging

the spenking of other studenta.

Freyman, Leonard. "A Survey to [Discever Instructional Frosedurss in
Use Following Student Speech Performance, and a Report on a
Study of Two Contrasting Procedures." Uapublished Fh.D. thesis,
Dept. of Sp#ech, \estérs Reserve University, 1955. ITmksn from
an abstract by the author in Speech Monographs, IXII, Ne. 3
(August, 1955), 212-13,

Purpose

The purposes of this mtudy were: (1) to explore the
various instructional prucedures employed by instructors in the
sacondary mchools snd collsges of Ohio, discovear which proce-~
durgs have worksd momt satisfactorily for them, mmd learn how
meny employ similar procedurss; (2) to review and digest the
surveys and studies that have been made on instructional pro-
cedures and to extract and analyze partineat findings; and
(3) to initiate m prelimimary study into the relative affec-
tiveness of two of the recommen dd procedures.

Frocedura

Data for these investigations were gathered from: (1) a
questionnaire sent to the 425 secon dary schools and 47 colleges
in Ohio; (2) an examin astion of all articles pertaining to in-
struction al procedures in the volumes of The Quarterly Journal
of %geuh end Speech Monogrmphs, the Instructor's Manual amd
bulletins of the Dale Carnegie Institute, and related volumes
in the spsech smd sducational fields; mnd (3) a statistical

study of four baginn ing sp#ech clesses at Cleveland Heights High
&chool, Clevalan d Heights, Ohio.




The data were treated as follows: (1) instructional pro-
cetdures used in the secondary schools and collegss in (hio wers
tavulated and compered; (2) articles and books gtudied were
divided imto four froups: thoms dealing with nonacademic adult
courseg, thoss yritten by college mnd university instructors,
those writt®n by secondary school teachers or dsaling with
courses in the ®&condary school, and those psrtaining to related
subjects, all of which were analyzed and pertinent findings ex-
tracted; and (3) statistical amalyess were made of the data
s@cured from tha comparative study,

Conclusiona

Based on Jurationnaire; BHBoth secondary schools and eol-
leges use the method of class-criticism followed by teacher-
commént mor# than amy otheér method and consider it the most
affective method.

Articles and Booke: Dmle Carmegie Course manuals
emphasize that the workoul method is the mosmt effective proce-
dure to utilige the brisf period following studemt speech par-
formance. University course instructors, excluding Frofessor
G. Es Denemore of the University of Michigan, who advocatas a
workout method for teaching delivery, contribute ralatively lit-
tle to this phase of techniguesm or procedures. Secondary school
taachers who have written on ths subject shars Profeasor
Uensmore®'s belisf that the workout method im most eifective for
teaching delivery.

The Comparative Study. Statisticml analyses of data
secured during the comparative atudy indicated that the students
in four beginning @peech classes, two instructed under the® com-
ment method and two under the workout method, were representa-
tive of ths common populstien, mnd the classes did not differ
significantly from sach other in terms of students' I. §.,
English ability, or personality. Ammlyses of thrse ssparate
ratings on beginning and final spseches revemlad that mach group
improved significantly, the improvement was not dus to chance,
and thare wus no eignificant difference in improvemant because
of mzthod ussd, the time the courss was taken, or the iater-
action of theme factorm. Further analysess dimclomed thak a stu-
dent’s I. Q., English ability, or personality did not mignifi-
cantly affect kis rate or degree of improvement,




Summary
This study revealsd no signifisant difference in the speech

improvement when either the comment method or the workout method are

employed after a mtudent speech performances

Harms, Lerey Stanley. "Scme Evaluations of Studamt Aghievement in a
Beginning Speech Courae." Unpublished Master's thesim, Dept.

of Speech, Ohdo Etate Univermity, 1957,

Purpose

+ « « These statements of specific purpose may be madet

1) to evaluate the degree of achievement in performance
skill u student makes between his first and final speeches of
the quarter,

2) to compare student achievement im regular and jumbo
size sections on the basis of skill, umbo - 50-60 studen

3) to determine a student's attitude toward the
class in the different size sections on the basisc of an attitude
inventory administered at the end of the quarter.

Procedure

In this study, student achievement will be measured in
two different ways. First, a recorded speech will be evaluated
by three instructor raters. Second, attitude development will
be measured by an attitude inventory test. These two measure-
ments provide an index of student achievement in the begimning
course.
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A tape recording was made of the first and final speeches.
e A mmngs ¢ o o WEre colleeted and structured on a
series of eight tape mpools « « « « The speeches were so
arranged that it wam not poassible to determine whether a partic-
ular speech was first or finsl, or vwhether any two speeches
were made by the same spesker. These . « « Speeches were then
rated by three instructor raters.




Conclusions

1) Rating of high reliability was obtained for the
speeches rated in thie study,

2) In none of the four experimental sections was the
gain between first and final speeches statistically signifi-
cants Some improvement was rated for each of the four sece
tions, however. When all sections were combined a statisticmlly
significant gain is recorded.

3) In the measursment of performsnce skiil, no statis-
tically significant difference was found between the final speech
ratings of students in the regular and jumbo size sections.

4) Students in jumbo mize sectioms were found to
develop significantly more favorable attitudes toward the study
of Speech in a class than did the students in the regulsr size
sections. .
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Within the framework of thim study, this diffarsnce can bost be
attributed to the greater experience of the instructors teach~
ing the jumbo sections.

Summary
&tudents do not make a statistically significant gain in speak-
ing akility from firet to final speach in either regular or jumbo
(50-60 students) size classes. Studenta in the jumbo elasses develop
a more favorable attitude toward speech, possibly because thelr in-

gtructors have more teaching experience.

Hildreth, Richard & "An Experimental Study of Audiences' Ability to
Distinguigh Between Sincers and Insincere Spaeches." Unpub-
lished Ph.D. theeis, Dept. of Speech, University of Southern

Califorpia, 1953. Taken from an abstract by Milton Dickens in

Speech Monographs, XXI, No. 2 (Jume, 1954), 146-47,




Purpose
"The objective of the study was to investigate an audience's
ability to identify sincerity and the correlation between this ability
and actual sincerity, audience attitude toward the topic, and effec-

tive speaking."

Procedure

In preparation for the experiment, thirty-one experienced
public sp@akers were asked to deliver two 2=miinute speecha#s on a
topiec in which they were vitally interssted. On the firat speech,
they ware instructed to take the mide of the topic in which they
eincerely believed. For the second spaech, the spsakers were
forcad to take exactly the opposite side of the same topice.

Both mpeeches by each speaker ware filmed by sound motion pice
ture cameras. Films of twenty-four speakers were selactad and
divided into two groups by random selection.

The experiment was conducted in two parts. Films of both
speeches by the first group of twelve speakers were shown bafore
lay organizations. Before seeing the motion pictures thess
audiences were asked to rate their attitudes toward the speakers'
topics. Immediately following mach talk they were asked to rate
gach speaker as to his sincerity and effectiveness.

Sincerity was operationally defined as: VWhen an indiv-
idual is given a list of controversial topics and freely chooses
the one in which he 'believes most sincerely," his resulting
speech on that topic may be described as sinceree « « o

In the second part of the experiment, the second group
of twelve speakers was shown before similar mudiences under the
same experimental conditions. Statistical procedures were then
applied to the several sets of resulting data.

Conclusions

(1) when a speaker took two opposing stands on a topic,
lay audiencem were unable to distinguish between the sincera
and insincers speeches. (2) There were no significant dif-
ferences bstween the sexes in their ability to identify sin-
cerity. (3) Audiences showed a significant tendency to rate a
speaker as sincere when they rated him as effective. (4) No
significant relationship was found between actual sincerity and



effectiveness ratings. (5) The attitudg of a judge on the topie
of a speaker had no significant influence on the Judge's identi-
fication of sincerity, (6) Effectiveness ratings were not

significantly influenced by a judge's attitude toward a speaker's

topic.
Summaxy
Audiences in this study were not able to dimtinguish betwesen
sincere and immincere speechea, but squatsd sincerity with effective-
ness. The judgea' attitudes om the speaker's topic had no sigmificant

influence on the judgments of mincerity or of effectiveness.

Jackson, James Hervey. "An Experiments]l Study of Listeners' Evaluation
of Speech Content asm Compared with Bpessch Delivery." Unpublished

Ph.D., dissertation, The University of Southern Califormiz, 1957.

Furpose

The problem of the investigation was to test whether or
not professional speech teachers who listen to a speech and are
instructed to concentrate upon both content and delivery, will
evaluate content as efficiently as listeners who are instructed
to concentrate upon content, and whether or not these profes-
sional speech teachers will evaluate delivery as efficiently as
listeners instructed to concentrate upon delivery.

The purpose of the study was to investigate the differ-
ences or similarities in efficiency in certain methods of lis-
tening to evaluate speech content and delivery.

Frocedurs
For the experiment, 48 high schecl and college teachers were
glven instruction sheets which divided them isto four groups. Four

different sets of instructiona were givem--to concentrate om both con-

tent mnd delivery, to concentrats on content only, to concantrate on



delivery only, and a comtrol group wma told to slaply listen and
evaluates

The sxperimental deeijm consisted of: (1) filming a speech by
s beglaning college student, and (2) establishing standards by which
to judge the differences in the efficiency of the evaluations of the
subject "prepared by a panel of ‘sxpert judgea.'"

After the film, the subjects indicated their lVllu-tionl on a

true~-false test. The resulis wers statistically analyzed,

Conclusions
"Apparently content was observed and evaluated to a higher dee
gree by all subjects than delivery. The possibility was indicated
that content of a talk may ba masier to evaluate."
The letter grade given the speech by the experimental group was
slightly higher tham that given By the panel of "expert judges."

e « o It may be predicted that the teacher who is good at
the evaluation of content iz not necessarily good at the evalua~-
tion of delivery.

The hypothesis which apparently proved valid asuggested
that the process af svaluamting ths contamt amnd delivery of a
public spesgh im such that there is no significamnt difference
if the evaluation is mccomplimhed by a separate juilgment of con-
tent and delivery or if contemt and delivery are judgsd to-
gethar as a whole.

Iwr. Jackson nlso stated ms implications of the study that "it
would ba just as efficient to judge m speech by observing both content
aind delivery at the sama time as to judge such factors separately," and

that it is "just as effective to have ons individual svaluate beth con-

tent and delivary."



Summary
This study found no statistically slgnificant difference in
effectiveness of judging whem content and delivery are svalusted
separately or judged togethar,

Merfeld, Arthur Jamea, M. M. "A Roviow of Studies of Rating Scales
for Fublie EZpeaking.” Unpublishsd Master's thesis, Dapt. of

Speech, Hmerson College, 1957.

Purpose
"The primary purpose of this study . . . L= to raview all the
spesch literature dealing with rating scales, to trace im chronological

order their development as well as the experiments goncerned with tham."

Procedure
The author searched "the Education Index, the Encyclopedia of

Educational Research, the Bibliography of Research Studies in Education,

the Journal of Educational Research, the Bibliography of Speech Educa-

tion, the Quarterly Journal of Public Speaking, the Quarterly Journal
of Speech, Speech Monographs, and the Speech Teacher." He located 24

units of research on the rating scale, [Ee summarizes the findings of
the studies in two chapters entitled "Historical Review" and "Findings

of Gtudies and Experiments.”

Conclusions
After a discussion of the difficulty of judging the speech per-

formanca hmcause of the complexity of the spe#sch mct, the muthor goes



on to say:

Testing can, however, be dome on the basis of 'general effece
tiveness' of the total effect of the performance, The reliabile
ity and validity of such evaluation has been found to increase
when it is based upon the summation of measurements of separate
traitss The determining of appropriate weights for the varia-
bles in the process of summation is o o « difficulte o «
Weightings of this sort, + . « while they can be completely
determined for group measurements, may be quite false when
applied to individual speakers.

Other difficulties that add to the complexity of judging
speeches are the audience, the physical conditions under which the
speech is given, and the procedure of testing, which makes the speak=
ing situation somewhat artificial for both speaker and audiences
Gther factors that can effect the judgment of the listener are:

(1) sensory capacities; (2) alertness; (3) concemtration; (4)
knowing what to look for; (5) lack of bias and pngmm (6)
freedom from fatigue; (7) ability to interpret; (8) the ability
to record observations quickly,
® % & & % 5 & % 8 % 8 8% 8 YL YEOEE RS

This enumeration of the problems in rating speech per-
formance is intended to acquaint. the prospective teacher with
the difficulties in this field so that he may proceed with ine
formed caution in testings « « « The speech teacher must always
face the problem of the complex act of speech performance it-
self, which takes place before an audience of unpredictable
human beings, and is judged by still another person with varia-
tions in training and ability.

e « « The rating scale is perhaps the most frequently
used testing devicej but its frequency of use does not guarantee
its mccuracy.

® % & & % & 8 % 8 B 8 B B & % 8 8 8 8 8 8 s s E s

As a rule, rating scales are not used at every talkj in
fact it is this reviewer's personal conviction that they should
not be used at every talk. . . « Their chief value is to sur-
vey needs at the start of a course, at a mid-point to check im-
provement, and at the end.

. 4 % e % % & 2 B s 8 8 B E WS SRR e Y

The high degree of reliability found to exist in the stu~
dents' judgments of the effectiveness of public speeches provides




the investigator or teacher of speech with a simple, practical
tools The time required to mark the simple "Gemeral Effective~
ness" scaley, + « o is 50 little that no interruption of class-
room procedure is occasioned, The fact that this measure can
be used with any type of public speech . . « provides a flexi-
bility that exceeds that of other types of measure.

Sunmary
Twenty-four units of research on rating scales are reviewed

and the findings are summarized. Because this study is a review of
much of the available literature on rating scales, it eculd be a
valuable starting place for a teacher of speech to begin research for

scales he might wish to use for evaluatiom in his own elassrooms.

Sabah, Franklin David. "Some Effects of Student Judgment amd Criticiem
of Undergraduate Classroom Speeches." Unpublished Haster's
thesis, Dspt. of Spsech, Ohio State University, 1956.

Purpose
"The principal purpose of this study was to determine some

effects of student judgment and criticiem of undergrsduate classroom

“eh“o "

Procadure

The procedural steps are:
1. the selection of instruments for measuring speaking, judging,
and critieizing;
2, the salection of a sample;
3¢« the administration of the msasures;
Lk, the compilatiem, organization, mmd preparation af data for
statistical trsatment.
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Mr. Sabah chose the techmique of ramking spesskers allowing no
tie ranks for the instrument for messuring speaking effectivencas, the
technique of composite standard for the instrument for measuring judg-
ing effectiveness, and the technique of content amalysis for seasur-

ing student judgeas' criticimms.

Conelugiona
Hr. Sebah placed as limltations on his conclusians, the problams
of selecting suitable instruments for measuring speaking effectiveness,
Judging effectiveness, mnd critic behaviorj the instructor sample
used; and the limited number of situations used. His conclusions are:

(1) There exists a correlation between speaking ability and
Judging ability in the undergraduate classroom situation
significantly greater than zero.

(2) Judging criticisms can be consistently categorized as
either pro, con, or neutral comments.

(3) There is a significant relatiomnship between the percentage
of favorable comments a speaker receives and his final ramk
among a group of speakers.

(4) Incidences of instructor stressed eriteria for speech eval-
uation do appear in student criticisms.

(5) The appearance of incidences of instructor stressed
eriteris inereases as the speaking project grogresses but
not significantly so.

(6) Thame atudsnts who criticimed and ranked speakers were more
apt to agree on speakers' ranks than those students who
merely ranked speakers, but this tee is not significant,

Summary
Student criticimsa of othar students' speeches are valusble

both te the spwakers and to the student judges.




Walker, Anna Clarm. "Audience Rating and Recognition of Real and

Simulated Emotional Ixpressions." Unpublished Master's thesis,

Dept. of Speech, 3tate University of Iowm, 1958.

Purpose
"The purpose of this study was to investigate audience recognie-

tion and rating of real and eimulated emotionnl expressions of contempt,

indifference and amusement,"

Procedure

Twelve persons, experienced in theatre, were individually
recorded and interviewed under false pretenses, so that real, un-
biased emotional expressions might be obtained for the experi=-
ment. The experimenter selected and edited 64 responses by nine
of the subjectss « « ¢« To test the validity of the emotions
these 64 selections were played before an audience of six grad=
uate students for specific identification of emotion. + «
Twenty-two of the 64 were selected for the final recordings.

The subjects were then told the purpose of the study and asked to record

the same material after a one and one~half hour rehearsal of the mater-

ial.

The two sets of tapes were edited and randomly
for final evaluation and recognition. An audience of twenty-one
regular theatre attenders was used for this evaluation and rec-
ognition, The audience rated the selections without knowledge
that 22 were real and 22 were simulated. After the ratings were
made, an exact explanation of the purpose was given to the
audience. By using a second set of blanks they rated a differ-
ent tape, of the same selections in different order, for the
"real” and "simulated" identifications.

The results were statistically treated.




Conclusions
Audiences do not rate simulated, emotional selections

nigher than real selections or vice versa., However, they can
tell the difference. This indicates there are physical differ-

ences in the two presentations.

Summary
Audiences used in this study were able to recognize the dife

ference between real and simulated expressions of emotions




CONCLUSIONS

L1

A survey was made of the titles of articles in The Quarterly

Journal of Speech, Speech Monographs, and The Speech Teacher for the
years 1951 through mid-1963. Those titles pertaining to the college

basic speech course were selected for inclusion in this bibliography.
Theses listed in Nos, 3 of each volume of Speech Momographs were also
surveyed for those that pertained to the college basic speech course.

From these sources, a bibliography of 390 articles and theses
was constructeds The material is organized under 17 headings. Tha
basis of the orgamizatiom, for the most part; was the title of the
article or thesis.

innotations of 27 mrticlea and theses listed under the clmssi-
figation "Evaluation of Student Speeches™ are preasented. The phrasing
of the ariginal authors is used as much ms poamsible to give the answers
to the guestions: what wes the purpose of the article or study? what
procedures were followed? and what conclusions were drowm?

Conclusions

The following conclusions vere drawn from the study:
(1) In the sources surveyed, a substantial body of previously
uncollected information is available which relates to the teaching of

tha collages basic spesch goursa.




101

(2) In the scurces surveyed, 28 different works are available
which deal dlrsctly with evaluation of student speeches.

(3} Host of the material smmotsted falls into ocme er more of
four major areas of concern. Eleven adveeate using students for
making either written or oral evaluations of their classmates., HNine
are concerned with the development of or improvement of rating scales
for use in evaluating student speakers, &ix desoribe techmigues for
ornl evaluations made by the instructor. Five describe audience
evaluation of differemt typea of speeches: In mddition, one calls for
more researth in the area of evaluation and another describes a method
of measuring achievement [rom the begianing of = courss to the end.

(%) The Buell and Merfeld studies, because they are summaries
of much of the avallsble materisl on oral evaluation and rating scales,
were judged to be the most valuable starting plages fer an instructor
interested in evaluating his methods of classroom #valuation.

Recommendations for Further Study

In the procesa of completing this study several areas for fur-
ther study have emerged.

First, additional bibliographies are needed for tha various
speech emphasis areas--theater, speech correction, ets: Also special-
izad bibliographies regarding single courses within the seven interest
areas should be umeful to both rescarchers and instructorms im the

speech field.




Second, further annotations of the materials collected in this
writer's study should be made to provide ready refeorence for thooe
interested in the specific areas cligssified.
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AFPENDIX
Theses Examined But Not Included in Annotation

Luzier, William Harvey. "An Hxperimental Study to Determine the Length
of Speech Sample Necessary to Judge Whether Speech im 'Normal'
or 'Defactive' as Recorded by a Group of 'Speech Specialista’
and by a Group of 'Laymen.' Umpublished Msster's thesis, West

Virginia University, 1958.

The title of this theeis was listed in Speech Monographs and on
the cover of the thesis as "A Study of ths Length of Sample Heceasary
to Judge Speech." The longer titls and an examination of the thesis

showed it to be in the area of diagnosim, not evaluation of mtudent

Bpeech,

Neal, Maryella. "The Study of Spmech in Interpersonal Helatiomships:
Teshniques of Analyeim fcr Measurement of Certain Vimible
Aspacts of Speach. Unpublished Master's themis, ¥niversity of
Alabama, 1956.

von Redlich, Mark H. "The Study of Spsech in Interpersomal Relation-
shipa: A Technique for ths Analysia of Visible #spects of
Speech.” Unpublished Master's thesis, University of Alabams,
1956.

Dearstons, Mary Violstte. "The Study of Spéech in Interpersonal Rela=

tionships: CObserver Agreement in Measuring Visible Aspects of
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fpee®h." Unpublishad Master's thesis, Uniyersity of Alabama,
1956,

Thee® thres studies, and three others listed below are part of
@ coitinuing study. These three are designed to determins accuracy of
measurenent on the basis of preseant technigues of filming and frame-
by-frame anilymis. Since this process is not one that the classroom
teacher would use, further annotation was not made; The other thrae

studies in this s#riems, listed and summarized by Demrstone ares

Cox, Barbara Eames. ''The Study of Speech in Interpersonal Reslation-
ships: 22. Techniques for Analyzing Visible and Audible Aspectas
of Behavior.'" Unpublished Master's thesis, University of
Alabama, 1954,

McEachern, Carleton Clark. "The Study of Spesch in Interpersonal Rela-
tionships: 3. Technigues for Recording and Analyzing Speech
Behavior by Means of Sound Motion Picture." Unpublished Master's
thesis, University of Alabama; 1951l.

Webstar, Elizabeth Jane., "The Study of Speech in Interpeérsonal Rela=-
ticnships: 5. Techniques for Amalyzing Vislbla Aspects of
Spesech." Unpublished Master's thasis, University of Alabama,

1951.
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