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INTRODUCTICN

Every teacher faces the problem of disclipline;
every teacher attempts some kind of discipline, but not
every teacher achleves desirable results.

Constructive classroom discipline is a very im=-
portant part of the educative process. It provides chil-
dren with the opportunity to experience the satisfaction
of fitting into a social group in an atmosphere which is
conducive to lesrning and which promotes healthy emotional
controls Academlic learning and disciplined behavior are
Iinseparable., If the lastter bresks down, the former is
impaired. Good teaching is made possible only by good
discipline. | |

The Problem

The writer of thls paper is ettempting to learn,
by means of research, what is conslidered good discipline
in the classroome. Just what are.the faétors in construce
.tive classroom discipline? What is the long=-term gosl that
becomes a gulding factor? What are the successful methods
of classrdom procedure that lead to the accomplishment of
the goel? What special consideratlon is due individual
members of the cless with respect to varying sbllities and

backgrounds ?



The Limitations

The subject of classroom discipline 1s so broad
that this paper will be conflned to cleassroom discipline,

adaptable in the upper elementary or mlddle grades.

The Definition

One can find e veriety of meanings attached to the

word discipline. For the purpose of this paper, the word

discipline 1is used with the brosd concept: & process of

treining and learning which molds, strengthens, and cor-
rects. In thils process the child 1s‘1ed to independent
self-discipline and the Inner security thet is character=~
istic 6f'a wholesome, well=integrated personalitye. Disci-
pline in the classroom concerns itself with educstion,
training, and control=--all of which 1s an outgrowth of a
well=organized educstlonal program under the guidance of

2 competent teacher.

Discipline, then, 1s not an end in itself, but it
1s a means of helping pupils develop intellectually end
achleve the best possible mentel health, fitting them for
efficient service in later 1ife as well as in the society

of the classroome

‘Method of Study

The writer is using the research method of study,
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obtaining information from books, magazines, and pemphlets

on the subject of classroom discipline.



I, THE TEACHER IN THE SETTING

The teacher is the first qualifying factor in the
classroom setting. Her educational qualification, her
cultural background, her understanding of children, and her
respect and love for them become her equipment in providing
the setting. The teacher who would be a successful guide
for chlldren should have a broad cultural béckground based
upon a good general education, including a good historicsal
understanding of our democratic Americen heritage and a
practical knowledge of democracy in action.1 She should
have & detalled knowledge of child development for her own
age=group that helps her to understand the needs of chill-
dren as human beings and tordetermine normal behavior
patterns that have a direct relationship to growth and
“development. She should have & sound educational philos-
ophy and & good command of modern teeching methods, with a
realization that she does not know éverything and that
there 1s need for her to malntain a consistent program of

self =improvement both culturally and professionally.2 The

teacher who has real love for the chlildren who are in her

1 a
Ruth Amsterdam, Constructive Classroom Discipline
and Practice (New York: Comet Press Books, 1957), De 20

2
Ibid.
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charge is more likely to create & warm, friendly, co-oper-
ative emotional climate for optimum response from her pupilse.
It is true thet children react differently to different
teachers, depending upon the degree of regard in which they
are held. If they know they are loved by their teacher
and are expected to be on their good behavior and to do
their best at &ll times, it 1s easy for themrto come to
their best in the presence of that teacher. On the other
hand, if they find themselves in the presence of a2 teacher
who is Indifferent toward them or even dislikes them, it
is hard for them to b¢ at ease. This type of teachey tends
to bring out the worst that is 1in children. The children
are likely to become apprehensive, nervous, and unsure.
Their resction may be an unnatural type behavior which seems
uncontrollable., "Thet is why a child cen be a devil with

one teacher and on engel with another."°

If love cennot be stimulated, its concomltants,
regerd, consideration and respect can. These
cen often be dellberately engendered in & tescher
who devotes herself to acquiring a detailed knowl-
edge of her children's abilities, achievement, needs,
physicel status, home background, and previous
history.4

3
Ibido, Pe 19.

4
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The teacher must remember that 1t is she who crestes
the stmosphere that exists in her classroom. If she is
friendly, sincere, and considerate, she will develop a
classroom stmosphere in which the shy will be.léss sensi-
tive, the weak will feel more sble, and the sirong will
grow more wholesome.5 Children'are concerned about their
relationship with their teacher; she cen do much for the
emotional health of her pupils.

The teacher's job 1is two-fold. She must teach
subjects, but she must also teach children. It is possible
for her to become so absorbed with the desire to teach
subject matter that she 1s not awere of what she and her
me thods ere doing for the feelings and attitudes of the
children. The poor teacher neither teaches the children
nor the subject matter well. As & result the children are
confused, dissatlisfied, and upset and are more likely to

respond with undesirable behawvior,

Work Plans

One of the first reéponsibilities of the teacher of
a new clasg is to acquaint herself with the achievement
level and ebility of the individual members of her class,

This will eneble her to plan the work program in relation

5
Herbert Sorenson, Psychology in Educetion, 3rd ed.
(New York: McGraw=Hill Book Coe., 1904 ),pe 162,
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to the individuel needs and abilitles as far as~i£ is
possible. When the school program holds challenge for the
gifted, the superior, the average, and the slow learner,
misbehavior will be minimized. Some misbehsvior comes when
school work is too easy; some comes when 1t is tco hard.6
Too often ﬁork programs are geered to one, two, or three
groups in the class to the neglect of others. When
individual differences are recognized &nd provided for in
the work plans, children are mede to feel more comfortable.
Bach child will be helped to develop his full potentiality,.

Differences in cepacity should be recognized and
valued in the clessroom activities, just as our expénding
industrial soclety utilizes én ever-wider variety of
abilities. As children are led to éccepﬁ their own abil=
ities, they are better able to work together toward group.
purposes and common problems.

The teacher whose educétional philosophy 1s
permeated with democratic ideals will encourage the degree
of democratic pupill participaiion in group planning that is
consistent with the degree of m&turity of her pupilse. ‘Nheﬁ

the planning opportunities provided for pupils are nelther

z 4
James L. Hymes, Jr., Behavior and Misbehavior (New
York: Prentice-Hall Inc., 1955), pe 57.
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too hard nor too easy, children cen be expected to co=

operate fullye.

Orderliness

The teacher who sets & healthy climate for orderly
classroom behavior presents a desirable model in her own
example of orderliness. The arrangemeﬁt of the room, the
daily routine of the program of activities, and the organi-
zation of group work will speak for itself. When the
teacher has made clear by her own manner of procedure that
& certain orderliness of action will preveil in the roon,
the children will respect her for it. Orderliness and
precision give children a sense of securlty thet is impor-
tant to thom.. Lack of orgenization leads to confusion and
insecurity. We must remember, however, that orderliness
is instrumental; it is a means for achievement of purposes
and not an end in itself.8

Related to orderliness 1s promptnéss. The teacher's
example will not go unnoticed by her class. She should
always be on the job at the proper tlme in the mornings

and afternoons. ©She should make.a habit of being at the

7
Ams terdam, Constructive Classroom Discipline, p. 48.

8
Robert W. Edgar, "Discipline and Purpose," Teacher's
College Record, LVII (1955), Be —
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door when the children arrive from any outside activity.
This not only reflects an alertness.on her part, but it
gives a chance to set the proper tone before permitting

the children to enter the classroome.

Goals

All classroom activities should be purposeful and
goal-directed. The teacher, knowlng her own goels, will
likely be able to guide children towsrd worthy gosls which
will become their own. Self discipline can best be nour=
ished in & goal=directed program of activities. The teacher
will be influential in shaping pupil goals in thet children's
gonls are soclally derived.

The school's task in the murture of self-discipline
is to invent, adapt, borrow and discover purposeful
activities, < The adequacy of these activities will
be tested by the response of the children, If thelr
thoughts and actions are suffused with purpose, it

indicotes that they understand and accegt as guldes
the goals 1mplicit in these activities.

9
Ibido, Po 14,



II. PREVENTING DISCIPLINE PROBLENS

It 1s mach easier to prevent disorder and misbe-
havior than to correct it after it occurs. Prevention of
classroom discipline begins before the first day of school.
The alert teacher will see in advance that her classroom is
clean and that books, furniture, and materials are in order.
 Some attractive pictures on the pulletin boardé will add to
the setting. -Pictures of summer travel and current events
are always appropriate for the middle grades. The library
corner can be made inviting by setting out some attractive
new books and magazines or making en arrangemeht of attrac-
tive book covers that have been kept. Library books, arranged
orderly and consplcuously, invite children to return to the
business of schools A few growing plants or flower arrange=
ments add to the beauty of the room and help create a
pleasant satmosphere.

Agelin 1t mist be remembered that the teacher is an
important part of this setting. The first requisite for
the teacher 1n preventatlve discipline ig self-confidence,
The tescher who has made adequate preparation for the
first day of school and planned shead for succeeding days,
who knows the characteristics of her age-group; who 1is

possessed with a sympathetlic understanding of children,

10
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can face her class with the confidence that has a compelling
force upon the interest and conduct of the children. Chil-
dren in the middle grades have already made 2 general adjust=
mentAto achool life and routine, ahd if former school exper-
iences have proved satisfying, they ordinarily return to
school eager to fall in line. The teacher, becomingly dressed,
should meet her children with & smile that makes them feel
she isbglad to be a part of this speclial occasion and happy
to have them under her chérge.

Successful teachers proceed in different ways at
the very beginning of a new school year, but 81l such
teachers have much the seme goal in mind. The business of
becoming acquainted, of setting up group stendards, and of
making a wholesome start in the program of the school year
is foremost in the plans of the teacher who aims at pre-
venting discipline problems and of gulding children toward
the goal of self=direction.

Meny elementary school systems form, new class groups
at the close of a school year. In this way the teacher has
the advantage of having the names end brief records of her
new class members which will help to acquéint her with any
physical handicaps, such a8 weak eyeslight or poor hearing.

Ruth Amsterdam in her book, Constructive Classroom

Discipline and Practlice, tells of one teacher who, having
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pre=arranged class organization, prepares large name cards
of 21l children who are to be in her class and places them
on the individuel desks before the chlildren arrive. She
arranges for children who have poor eyesight or loss of
hearing to have front seats while others are seated in
relationship to height. BEach child upon arriving finds his
own seat, and this becomes a tentative seating arrangement.
In this way the teacher is able to call eaéﬁ chlld by name
from the beginning, which eliminates stumbling end confusion
on the part of the teacher in giving directlons and calling

for individual response.

Norma Cutts™® relates the practlice of one fifth grade

teacher who allows her children to come in &and select their
own seats, and for their first assignment of the day,.she
starts them writing ebout their vacations. Whlle they are
writing, she walks around in the room and fills in hewr
seating chaprt from the names on their papers. These are
tested méthodé of helping the teacher learn quickly, and in

a systematic way, the names of the chlldren she 1s to teach.

Fdrmulating standards

Children 1like to know what 1is expected of them. On

this first day, the teacher should tslk with them and meke

10 |
Norme E. Cutts, Practlcal School Discipline and
Mentel Hyglene (Atlanta: Houghton MITTIIn Co., 1941,), pedTe
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clear her expectations, In this talk she should lead them
t0o see the necessity of formlating some general standards
of conduct for the benefit of the group. Then they will co=
operatively form some group standards of conduct and safety.
They may also declde on & class motto to help them remember
the decisions of the class. When this has been done, & child
who violates a8 rule thereafter is violating a rule that both
he and the cless decided was for the best interest of evefy-
one. In this way the teacher can more esslly bring' the
violator to conform to the standards of the class and she fod
will not be identified personally with the wrong doing.

In a democratic classroom the majority of the chil-
dren can be depended upon to prectice self=-discipline if the
rules or standards are reasonable and understood. This will
be‘particularly true when they feel they have had & direct
part in determining the standards. Chilldren feel more com~
fortable with standards énd limitetions. They provide the [@:
security that children must havé in the process of growth | :

in self=control.

Flexible Program

The teacher should havé planned a full day's worke.
"he day-by-dey work should be sufficient to £ill the working
periods. It should be intéresting and planned to meet the

nll

needs of all pupils. Busy interested chlldren are not

TT
Tbid., pe 29.
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likely to create trouble if the schedule is flexible. Chil-
dren»should not be expected to sit quietly for long periods
~ of time after coming in from a three monthg! vacation. A
’few brief perlceds should be provided for informal activity
in the classroom. Sometimes these breaks ére provided for
getting water, going to the restroom, trimming pencils,
browsing in the library corner, examining shell or rock
collections, or getting information from the bulletin
board displays. Such perliods provide a vhysicel and mental
change necessary for growing youngsters. Following these
periods, children can return io directed activities with
renewed interest.

There may be a child thet will show signs of rest-
lessness more often than the other children. 1In such ceses,
the teacher could give this chlld some obligation that pro=-
vides a chence for him to move gbout, such as to go on an
errand, to pass out materials, or to do some cleening jobs.

Uncomfortable seats, poor ventllation, and overheated
air are other poasible causes of restlessness, irritablility,
and inattentlon. Preventive attention should be giﬁén to

these causes 2180,

The Tescher's Voilce

The teacher's volice can also play an important part

in the conditioning of children's behavior. A good conver-
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sational tone 1is best for'the classroom. Her voice should
be clesr and free from harshnesg. She should avoid multi-
plying commands and reminders. The teacher will do well
to llasten to herself once in a while. If she hears too much
of her own volece, it is one. indicetion that her disciplinery

P

plans need overhaulingold "Talk is cheap; and too much talk

offers little guide.nce."l6

It may be that children have been conditioned to
teachers using thelr voices %00 loudly or too muche. To over=
come this, the teacher will need to use herAvbice in another
menner to claim their attention. Most 6h11dren will respond
to & firm, soft voice; but a few who sre conditioned to
hearing every order more than once in a shrill volce may
not respond. The teacher should be cautious not to misuse
her voice or expressions at such 8 time. It is éood for
the teacher to stand quietly in front of the room and wait
for‘a moment and then, in & voice just loud enough for
every child to hear, call the names of those who falled to
respond and repeat the order. The children will respond
more favorably to the teacher who uses her volce correctly

than to the teacher who abuses her volces

12
Ruth W, Waghburn, "Discipline for Self Reliance,"
Childersft, Vole XIT (1960), pe 110,

13
E., L. Phillips and Others, Discipline Achlevement
and Mentzl Health (Englewood Cliffs; “Prentice-Hall, Inc.
10607, pPe 3be
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The teacher should remember to use her voice also
to praise children for their worthy effort and desirable
response. Children should know when they have pleased their
teacher. She should look for oprortunities to praise them,
A word of praise or a smile of approvel cen do much to con-

dition the emotional astmosphere in the classroome.



111, EFFECTIVE GROUP DISCIPLINE

In spite of a wholesome classroom climate as created
by the teacher with the best in preventive measures, s ome
friction is bound to arise as wants and needs of the indi-
viduel personslities are fitted together, Some conflict is
normal., School situations that allow room for children to
make mistakes and to experience results and outcomes gilve
children the opportunity of testing themselves. Such experi-
ences promote growth toward self-control.

Almost every child 1s at times aggressive or

destructive, A teacher must recognize this snd deal
with each incident honestly in a way that helps @

child to face the facts and realize that while the

teacher stlll accepts him as a person she disapproves
of what has been done.i?

The teacher must use care not to manifest an authoritarien,
arbitrary way of classroom living. However, obedience to
authority is an important function in a highly organized
society, and the teacher should help children sccept author-
ity as friendly end reasonable.

The most successful disciplinarians make it clear

that the law is universal. s..Teachers are there to

Antroduce children to.the responsibilities afg restrice=
tlons that are so 1lnevitebly a part of 1life.

14

Victoria Wagner, "Self=-Discivline is the Best Dis~
cipline," Nationel Education Associstion Journasl, XLVIII
{(October 1959), 42.

15Washburn, Childeraft, XII, 108.

17



18

Menipulating Behavior

The two-fold purpose in any disciplinary measure
includes (1) the technigue of influencing surface behavior
then and there and (2) the technique of influencing basic
attitudes. Both techniques sre imbortnnt. In most in-
stances both technlques are employed. Certainly if the
long=-term goal is before the teacher, she does not aim at
manipulating surface behavior only. Surface behavior cen
be changed quilckly, but-basié attitude changes must be
brought about over a longer period of time. A teacher is
to help children see outcomes, to help them search for

reasons, to help them make good choices.16

In the democratic classroom where children have
helped to set thelr standards of conduct and where they
know and understand the limitations, the teocher can do
mich in maintaining optimum behavior through simple control
measures. OSimple control of developing behavior problems
may follow these progressive steps by the teacher:

l. Ignore’'the behavior
2% Direct a look, smile, or & word to the transgressor
3. Glve a simple positive command to the erring one

4, Hagve a conference With the group or the individual
5 Require rectification or repasration

16
Hymes, Behavlor and Mlsbehavior, p. 21,
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It is bettef to ignore some minor problems and give
children a chance to iron out some difficulties of thelr
owne If the teacher corrects every mistake in behavior there
will be 1little chance for constructive independent growth
toward self-discipline.

Often a look, a smlle, or the simple speaking of a
name 1s reminder enough to reclaim a diverging one. The
smile is.most effective in that it shows the child that the
teacher 1s aware of his temptation and while he knows'she
disapproves of his ylelding, he feels sure of her sympathy
and friendship.17

When the matter has advanced to where the teacher
mist use 2 stronger technique, a siﬁple vostive command
has the merit 6onffering a desirable substitute for the
child's undesirsble behaviory for example, "John, go on
with your story." In this way there is no reference to the
misdeed itself.

The next step in simple control is the individual
or group conference. The group conference will be neces=.
sary when there is a question, misunderstanding, or general
misteke involving the group. In the properly conducted

conference, the child will have a chance to explain wheat

i
Cutts, Practical School Dlscipline and Mental Hygiene,

Pe 41,
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he was doing and whye. The teacher will give her reasons
for disapproval and try to get some evidence of the child?s
agreeing with her. The immediate conference has the advan=
tage of having the.detalls freshlin the minds of the conferees;
the after-school conference has the merit of allowing vent-up
emotions to cool off in case such a stage has been reached.
Removal from the situation may be necessarye. It
mey mean changing a child's seﬁt, having him sit apart from
the group for a while or giving him a seat in the hall where
he cannot disturb others.
| Most children dislike being separated from thelr
fellows, but they can easily understand that sepa-
ration is a natural consequence of disturbing be=-

havior. Thus removal fulfils the criterila of being
effective, immediate, and logicel.l8

Isolation of the child from the group should .
follow immediately after the misconduct. He should always
be given work to do. Perlods of 1solation should be short,
and it 1ls often good to allow the child to voluntarily
return when he feels he can fall back in line with group
standards. When he returns, the incident should be con-
sidered 6losed.

Rectifilcation and reparation include cleaning up

after accldents, doing over something that has been done

18
Tbide, p. 46,
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wrong, and repeiring or paying for something that has been

destroyed or demaged.

Discipline of Well-Adjusted Children

. When behavior seems bad, the teacher does not just
-act; she first considers the child, what the couse must be,
and what steps she should tonke 2s a corrective measure.
This involves knowing children as developing human beings
and knowing something about them s individuals. Profes-
sionally, the teacher knows the facts of child growth, and
this enables her to recognize behavior that is related to
the process of child growth and development. OShe also
. knows that at every age all children do things which are
troublesome or which would be bad if they continued forevere.
Good discipline has nothing to do with eraéing child-like
qualities or taking children to task for being themselves.

Most children in a class come from stable homes.,

‘They heve known the love of two protecting parents, both
gecure in their parental roles. TE§§3“§§1ldren are reason-
ably stable and ressonably sturdy. These children usually
do the wrong thing when they do not understand the right
thing. They want to please; they want to do the right
thing; but they have not yet mastered the appropriate
actions. 1In such ceses thsre is need to talk things over
again. A teacher should never allow mlistakes to repeat

themselves agalin and ageine Errors creeping into the
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operation should not be allowed to stond and become re=
confirmed-19 The teacher must teach. |

Ignorance is not always to blame for misbehavior
nor is reason always the remedy, but behavior 1s always
causeds It is the role of the teacher to declide on the
cause of the behavior. Whatever action follows should be
based on the ceuse of the behavior. The teacher must
decide whether talking will help most, whether the behavior
should be ignored, or whether the situation should be al-
£ered.

The wise teacher in her decislions will always take
into account that children have feelings, and feelings and
attitudes are as important as conduct. These children
have a claim to respect, decency, gentleness, and consider-
aiion. Her action must be designed to help them, not to

hurt theme.

Discipling of the Wounded-Aggressive Child

Unfortunately, 2ll children do not have a stable

home background. There are disturbed children in every class.

There may be children from homes broken by death or divorce;

there may be those who are nagged by parents who hatve set

unattainable goals for them; there may be adopted children

19
Tbid., pe. 19.
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who have spent part of their lives in an institution and
now have foster pasrents; there may be jealous, frightened
children who were unprepared for the new brother or sister
in the home; there may be those who have & history of
serious 1llness behind them. The causes may be many, but
the reality is that these are troubled children. They have
missed something vitally important for them as human beings
end they méke themselves known by thelr behavior. "One way
or another, sooner or later, the human must get in with

people and mist have some attention."?0 nese wounded chil-

dren have faced obstacles and they are unhappy and over=
whelmed, but they are fighting'for their basic satisfections=-~
love, attention, understanding=--the csuse of their mis-
behavior.

Problems for the teacher? Yes. The wounds of
these chlldren mske them aggressive, They may talk too
much, telk back, interrupt, boast, bully, éhove, steal,
or lie. Thelr need for acceptance, belonging, and security
80 compels them that they cannot seekA?n nice ways. This
compulsion for the immediate satlsfaction of their needé is
their great block to good discipline.

The teacher is faced wlith what to do with these

children - with disrupted lives and disrupted behavior.

20 | -
Hymes, Behavior and Misbehavior, p. 91.
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The teacher must stop this behavior, to be sure. The class
must be protected, the teacher must be protected, and these
struggling children rmst be protected. Like other children,
they find comfort in limits, and-thcy will respect the
teacher for her firm, sensible, reasonable 1limits.

The way the teachef stops the undesirable behavior
of these hurt children can deepen the bleeding wounds of
their lives, or it can begin to heal the wounds that are -
elready there. The teacher can be firm without being hersh
or irritable. If the teacher feels anger, the children will
know because she will be unable to hide her feelings. The
good teacher will have & deep sincere consideration for these
children as humen beings as she copes wilth the undesirable
behavior. She should 'stop them quietly but firmly, with
sympathetic understanding, trying to see their side of life.

To & misunderstood child understsnding can be

the biggest blessing of his life. It is & healing

thingé It makes people grow and 1t makes people
well,=1

If the tescher lacks understending, she will do
well to visit the homes of wounded=-aggressive children.
After learning first-hand some of the background of these
children, the teacher may have reason to wonder how bthey

are as good as they are, Understanding is the first step

21
Ibido, Poe 100=10C1.
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toward the disciplining of these children. With this as a
starting point, the teacher can use the classroom program,
the curriculum, herself, and her relationship to give these
empty children what they are seeking; love, achlevement,
" belonging, praise, acceptence, and independence. I1If through
- the gentle effort of the'teacher their needs can begin to
be satisfiled, the& can begin to settle down end the com=
pulsion cen begin to subside.

Helping these wounded children is & slow processe.
They were not hurt in a day nor a year. Ususlly these
pressures, tenslons, and strains began long before the child
sterted to school. The teacher needs confidence'as a shield
vagainst despair, and restraint to ward off impatience; but
through diligent effort she can start these children on the

way to a better life.

Discipline of Quiet Children

It 18 not easy to recognize the guiet children as
presenting discipline problems or needing help. These
children do not fight, push, run in the halls, tattle,
interrupt, or talk too much. They are conspicuous only
by their excessive goodness. They may never volunteer, may
hesitate to ask for help, or may wiﬁhdraw into happy day~-

dresms. They are not causing trouble, but they are in
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trouble, consequently they present s discipline problem.
The teacher must be aware that they are uncomfortable,
probably unheppy, and certalinly carrying all the pressure
they need.

The thing to remember about mouse-like children is
that they have pressure inside, that this bottled-up pres-
sure mist somewey be released. Children cennot stay quiet
alwayse The pressure can resch a point beyond their con-
trol, end vlolence be the result. Not all theée emotionally
repressed children end in vlolence, but they have the
violence thential. %

The school's job in teaching discipline is not
to get children through graduation without mis-
hap, but to produce peogle who can live with
themselves and others.e

The teacher then will not try to caplitalize on
thelr goodness, but will allow her good will, her interest,
and her concern to reach the person of these too=quiet
children. A talk with their parents cen be quite revealing.
The teacher may find that Johmny has always been good,
shared his toys, loved his brothers and sisters, and has
always been obedient. In some cases she may find that in
early childhood these children were made to feel strange,
bad, ashemed, or unloved when they were merely being child-

likeo

Almost 211 children have uncivilized behavior in the

22
Ibid., p. 122.
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process of growing upe. They hate their pareﬁts momenterily.
They bite or kick them. Normal, healthy youngsters have
their wild moments. "The veneer of society must be put on
slowly; 1if it 1s clamped on, emotions are clamped in."zs
These chlldren may have been mede to feel that they sre
different, mean, or unworthy when in reallty they were like
every other child in the world.

One tesk of the teacher is that of exerting remedial
influence. The homebinfluence experienced by some children
will probably remain the same, making the job for the teacher
even harder. The teacher should try to establish friendly
relationships with the child and his family and begin to |
build the child's self-confidence little-by=-little, so that -
eventually the child develops a more wholesome attitude
towerd himself.

The tea¢her should avold scolding or anything harsh
or embarrassing. She should try to discover the child's
interests and speclal abilities and develop them tactfully.
Many withdrawing children have real talents, and if these
ere cultivated, the results will show them that they can
accomplish something in the world and will give them some

needed recognition. These sccomplishments, duly pfaised,

23 |
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promote growth in self-confidence.

- The school program cen sfford opportunities for the
release of some pen{ﬁﬁp emotions. In the mlddle grades,
children's original stories, essays, poems, and plays cen
provide avemues for release of feelings, as can dramstics
in which these children mey play the part of bossiness,
spitefulness or hate.24 The withdrawing child often finds
satisfaction of seeing things grow under his own hands.
This is & veluable therapeutic aid to the withdrawing child.

Allowing too quiet children to work with others in
small groups provides a small social world where they can
begin to come out of their shells with more ease than they
feel in wholégélass participations A smert child can even-
tually begin to assume sone responsible role of leadership
in group work when properly gulded.

The ettltude of the teacher should be that of a
physician; she is trying to help people and meke them well,
The work is not easy. Progress will be slcwe But the
teacher who will be patient and preserve an experimental

attitude can accomplish much with some children.

24
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IV. THE EFFECTIVE USE OF PUNISHMENT

The need for some form of punishment in the classe.
room cannot be denied. The classroom is & small soclety
in which group staﬁdards are formilated for the good of alle.
The soclal énvironment of the classroom has some relation=
ship to the standards of the soclety in which the child will
spend his adult life. Every social group must have recourse
to some form of pressure in order to preserve itself., The
gsoclety in which the child lives outside the classroom
punishes, There are policemen in every town. The difference
between échool punishment and soclety punishment is that
soclety punishes the wrongdoer to "get even" with him, and
the school punishes to prevent future anti-soclal conduct .29
The purpose of punishment 1is the protection of others and
of the wrongdoer himself.

It must be remembered that punishment is not the
approach to 2 problem of disofder, but rather a last resort.
It should be used sparinglj. Whenever punishment is neces-
sary, it should be sulted to the individuel and the behavior.
Fairness, consistency, and understanding should be character=-

istic of the teacher in any act of punishment,

25
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Children expect correction. They exbect to be
punished when they transgress, Jjust as they expect to be
praised when they please, and taught when they do not know.
If the form of punishment used is looked upon by thelr peers
as undesirable but fair, they will not resent 1t.

Corporal punishment, once considered a "cure 211"
has been frowned upon and banned in many states, Much
could be sald os to why it is not & desirable form of pun=
ishment. First of all, it does ﬁot solve the problems It
quickly reaches the point of diminishing :t*eturns.g6 To whip
a boy for lying, for swearing; or for stealing will not
likely reform him. "Reformation in these deeply moral lines
mst arise from inner impulses, stlmilated and encouraged
through the wise tact and appeal of the teacher."2’ Most
writers on the subject advise thet a teacher should never.
approach a child physically except for the protection of
herself or another persone »Other writers, including
Paul S. Anderson, sgree that in some communities and with
some children corporal pﬁnishment consistently used can be

| 28

very effective. It should be usé:bnly as a result of a
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study of both the commnity end the child. The real effec~
tilveness of any punishment depends upon the attitude of the
child towerd it.

The form of punishment children dread most is
segregation or isolatione. The trouble maker does not like
to live alone. When he is removed from contact with his
gang, group, friend, or just others, he socon longs to be
backe. Most dreadedAis that in which the wrongdoer is not
allowed to eat lunch with others,

By all means the teacher must avold putting punish-
ment on & personal basis. She should act in keeping with
the dignity of her position. She should keep herself calm
aﬁd stand outside the problem. She should consider the
cause, the behavior, and the child before she sacts,

The teacher should avoid sarcasm, ridicule, scolding,
nagging, and threats. Threats that cannot be cerriled out
should never be made. If & threat seems necessary, the
teacher should use one that can be carried out, and then she
should carry it oute A threat that weakens the teacher in
the eyes of her class is that of sending the child to the
offices "The teacher should never even hint that she is not

the ultimete guiding spirit within her own four walls . "%
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Some Types of Misbehavior and Appropriste Actlions

There sre no set forms of punishment that always
get results with ell children. But successful teachers
have found that with many children certain methods of pro-
cedure have proved very successful with specific behavior-
isms or misdemeanors.

Talking is one type of behavior thast 1is not con-
sidered serious, but when 1t 1s distﬁrbing, some action
needs to be taken. The elementary forms of simple control
will usuelly get the desired results. But when these fall,
removal from the group becomes an sutomstic block for
talking. After a ressonable length of time, the child who
has beén removed should be brought back to the group and
given s chence to adjust himself, When he returns, the
teacher should occasionally ask him & direct question so

- that he will not feel shut out becsuse of his transgressioneso

One sixtfi-grade teacher finds it desirsble to allow
8 chlld who disturbs others by talking to write her & note

explaining why he te¢tlked. This glves the child a chance
for self-anslysis. Other teachers gllow children at times
to write down what they said when they transgressed. This
helps them to see how triviasl s seemingly urgent commnice=-

tion was,

30
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Undue activity, such as running in the hell, skipping
stairs, and sliding down bennisters, must be controlled for

the sake of safety if none other. The child should under-

stand the reasons for controlling this type of behavior. This

will have been discussed when safety rules for the group
were set up in the beglinning. The teacher may then ask Qim
to return to the stsrting point and walk to ihe room.31

The teacher should avoid punishing the whole class for the
offence of one, two, or three members. She should have
only the offenders to perform this remedisl sct. Student
monitors as an outgrowth on the work of safety are some-
times used effectively in helping control overactivity out-

side the classroom.32

Over sctivity inside the classroom that has a phys-
ical ceuse resulting from soqg_}ype illness or sbnormel
growth pattern should be handled with respect to the cause.
The teacher certsinly should be informed through parent-
teacher conferences, and in extreme cases the teacher may
need to confer with the doctor also. It is not the teacher's
Job to punish the child for bshavior that is beyond his
controls But she mey be able to help him learn to live with

8 condition that is his. The tescher ceén do much in sdjusting

31
Ibid., Pe 86.
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Ibid.
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the curriculum to the needs of these speclial chlldren so
as to provide some needed activity. A rocking chair brought
into the room for certain problem cases resulting from
gbnormal growth has been successfully used to relieve mus-
cular tensione.

An accldent by definition is not intentional. All
children should be instructed in the proper handling of
paints and other materials. When an aceident occurs, the
teacher may see that further instruction on how to be more
careful is necessary. The punishment that naturally grows
out of the problem is to require the chlld to restore order
and in some cases pay for the wasted material,

Pushing and shoving 1in line 1is a vliolation that

some children find hard to overcome. When this occurs, the
tea cher might have the wrongdoer step out of line and tell
her what standard he forgot to follow. When the line forms
the next time, she might ask him why he was told to wait.
If he persists 1in pushing, after these measures have been
used, the teacher might allow him to remain seated for the
length of time 1t takes for the class to move to the play-
ground.

It should be remembered that some'tagging or punching
is normal behavior for mlddle graders. By so doing they sre
indicating friendships. Such normal behavior should be rec-

ognlized as such and ignored.

* Instructional Materials Centar
“Jacksonville State College
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Physical attack, such as fighting, usually takes
place on the playground or after school. While 1t does not
occur in the classroom, the problem is brought into the
classroom and must be reckoned with. PFilghting usually
happens as & result of disputes over gomes or irritations
due to difficulties out of schoole Rémoval or separation
puts an immediate stop to violence and gives a chance for
the offenders to calm down and consider ceuses. (A private
conference with both parties gives eachba chance to tell
his side of the story. The teacher.then has the opvoortunity
of pointing out the need for peace and self-control. The
physical danger involved in fighting should also be polnted
oute The Golden Rule mey be emphasised to good effect in
many instences. I£ should not be necessary‘to send these
children to the principal except when 1t involves family
feuds or when two grades are involved.55 |

Cheating may be an individual problem or it may be
a group problems. But in elther case it will do little
good to punish the cheater without trying to discover the
ceuses The teachef who glves.a zero on the test possibly
helps the child'very 11ttle'by so doing. A conference with
the thld will help to revesl the ceuse. It 1s usually en

effort to get a passing grade or a higher merke 1In the

35 .
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conference, the teacher has a chance to poin£ out the wrong
involved and help the child to see the need for honestye
The teacher may find that the child needs special help.
Supplylng of needed help ls often the answer to the problem
of cheating. Thls also has the added adventege of showing

sympathetic interest in the child, which has a healing

effects Many children have reported that speciasl help has
cured them of cheating.34

Stesling is a relative of cheating. The motive for
stealing 1s vsuslly an effort to obtain money when a family
has limited means or the child is denied an sllowance. It
will do little good to administer severe punishment, even
though the ae¢t 1s a serious one, By no means should it be
regarded as trivial. The school's job is to help builld
character. 8Stealing 1s evldence that the home has failed
in its teaching duty, and the school's job becomes a bigger
one.

The Indivlidual conference can be 8 source of help
in the changing of attltudes 1f the teacher moakes a gerilous
approach to the problem of stealing. Children mmst be
taught the moral involved. The Golden Kule cen help the

child to see how he has wronged the other versone. To ask

the child tc return the stolen property will be punishment

54
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for him. Sometimes & teacher 1s able to assist a child in
finding weys to earn pocket money of his own so that he

mey more eesily rehabilitate himself.



SUMMARY

In this paper constructive classroom discipline has
been discussed as an educative process in which children
learn to live together as & social group-under:the-adult
guidance of the classroom teacher within s democratic organ-
ization, the ultimate goal being that of self-direction of
the individual for wholesome 1living in soclety as an adult
a8 well as in the society of the school. Importsnt in the
pursuing of this goal are the educationsl qualifications,
personslity, and self-confidence of the teacher. Better
control can result from preventive measures involved in
teacher personality and classroom management than through
remedial action. Self=discipline con best grow in a friendly
co-operetive climate that is rooted in mitual respect.

Punishment, though necessery, should be considered
as & last resort and never as the approach to the problem.
Milder forms of punishment are usually more corrective than
the more severe formsg, including corporal punishments The
one constant rule is that the teacher determine the cause
of bad behavior and that she be consistent in her attion=-

the child is & human being.

38
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