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Problematics

Professional activity gives a person an
opportunity to realize his/her potential, feel his/
her importance, understand life. To have a career
means not only to be able to do something but
also be included in the system of interpersonal
interactions, feel a part of the professional
community. It is well known that those who
consider their work interesting and valuable for
themselves are less subject to negative emotions
and fell psychologically protected.

Recently the issues of a teacher’s
professional development, his/her professional
identity formation are topical in the discussions
of changes in the education system (V.A. Bolotov,

A.G. Kasprzhak, K.G. Mitrofanov, et al.).
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Identity and development in the course of
professionalization are closely and complexly
interwoven: on the one hand, professional
identity is formed in the process of professional
development; on the other hand, it is one
of the important indicators of an individual
professional’s formation. “To survive in new
dynamic socio-economic conditions, meet the
competition, ensure prosperity and stability for
the future the professional must be capable of
constant development and analysis of his/her
place in social and professional environment”
(Ivanova 2008, p. 90).

Changes in Russian education result in a
situation of instability. Teacher’s career, his/

her mission, functions and ways of working are
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cardinally changing. The teacher is no longer the
main source of knowledge and should become
an information flows coordinator, motivator and
expert. He/she should cope with a child’s (family’s)
educational needs providing an individual
trajectory (programme) of development. This
means that the teacher needs several scenarios
of each class (lesson) development. The teacher’s
work should be focused on his/her students ability
to apply knowledge in practice, to be not afraid to
take responsibility, make decisions, evaluate their
resources and look for the missing ones, learn
new things and a lot more that is required by the
Federal state educational standard. The difficulty
of today’s practice is that the existing system of
pedagogical education does not prepare for it.

To describe a specific character of changes
in the system of education it is worth while
considering multi-professionalism, a tendency
existingintheworld(A.P.Beliaecva,A.N.Leibovich,
L.M. Mitina, A.Ia. Nain, P.G. Shchedrovitskii, et
al.). This tendency is currently observed in the field
of education. Whereas before now “the teacher”
was the only qualification, modern teacher
demonstrates “a diverse set of work types from
a tutor to an education manager and a specialist
in education law, from a new educational content
developer to a specialist in educational projects
implementation, from an educational tests
developer and technologist to a specialist in the
implementation of individual programs targeted
at a child’s special abilities” (K.G. Mitrofanov,
P.A. Sergomanov, B.I. Hasan, et al., p. 142).

Thus, changes in the system of education are
accompanied by changes of a person’s views on
him/herself, his/her place in the professional and
social world. And this results in the difficulties of
professional identity formation.

The scope of the article also comprises two
problems, Krasnoyarsk Krai faces. These are 1)
the problem of employment of graduates with

pedagogical profession who got their degrees

at the universities and colleges in Krasnoyarsk
Krai; 2) the problem of keeping young teachers
at school. On the average, the annual number
of graduates with pedagogical education,
who get in teaching at school, is only 35-40 %
(Makovskaia). According to statistics, about 50 %
of young teachers leave the school after the first
year of their work there (Mitrofanov 2012). This
suggests that the existing forms of work with
young teachers provide neither adaptation nor
consolidation in the profession nor professional
identity formation.

Thus, the problem of teachers’ professional
identity formation in general and young teachers’
professional identity formation in particular is
very urgent and raises the issue of how it should
be achieved, that is what conditions should be
created, what mechanisms should be activated,

etc.

Professional identity

Professional identity is an autonomous
concept with its own content. It is formed in the
process of professional development and serves
an indicator of the formation of a professional
personality and his / her professionalization (Iu.P.
Povarenkov, T.V. Mishchenko, et al.).

There are two points of view on the issue of
place of professional identity in the structure of
identity in general. The specificity of both points
of view is reflected in Table 1.

According to the first point of view,
professional identity is understood as a subspecies
of social identity, awareness of self as a member of
professional community, understanding of one’s
own place in it, acceptance of the professional
goals, and values, a

community’s norms

professional’s relevance to social demands,
possibility to cope with challenges of life by
means of a career (N.L. Ivanova, E.V. Koneva,
E.P. Ermolaeva, D.N. Zavalishina, et al.). At that

professional identity serves an internal schema
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Table 1. Approaches to the definitions of professional identity

Professional identity
as a part of social identity

Professional identity
as a part of personal identity

« awareness of being a member of the professional
community, having one’s own place in it

* acceptance of goals, norms and values of the
professional community

* aprofessional’s relevance to social demands

« solving vital tasks by means of a profession

* professional events

* responsibilities

* object of labor

evaluation of oneself as a professional

feeling of being a professional

evaluation and being aware of one’s professional
activity

possibility of self-expression in the profession
acceptance of values and norms characteristic of a
certain professional community

unique (distinctive) characteristic features

reflecting a person’s ideas of what personality
he / she should be, what he / she should be able
to do and how he / she should behave in the
professional community for their successful
self-realization and relevance in professional
community (Kasprzhak 2013).

Cognitiveandvaluecomponentsareimportant
at this approach. They reflect professionalism,
views on one’s own professionalism, possibility
of one’s change in a career, relevance to social
order and expectations from a career (“Myself as
a professional”, “My place in a career”, “I can”,
etc.).

Awareness of one’s place in the professional
community as a part of professional environment
takes place along with the awareness of oneself
as a professional. Awareness of oneself as a
professional is thinking of oneself inside a
certain circle of people, objects, events, and
obligations. It is awareness of being a member
of professional community, acceptance of its
goals and values, relevance to social demands
(Leibovich 1994).

According to the second point of view,
professional identity is a component of personal
identity  development (M.M. Abdullaeva,
T.M. Buiakas, M.V. Zakovorotnaia, E.F. Zeer, Tu.P.
Povarenkov, L.B. Shneider, B. Abrahao, et al.). In
this case professional identity is associated with

axiological and conceptual attitudes. It makes it

possible for a person to feel his / her identity as
a professional, be aware of subjective attitude to
his / her own professional activity, and realize
his / her own uniqueness and opportunities for
professional self-expression.

L.B. defines
identity as a psychological category which

Schneider professional
refers to the awareness of one’s belonging to a
particular profession and a specific professional
community. It is not only the awareness of
identity with the professional community, but
also its evaluation, psychological significance of
being its member, shared professional feelings,
specific mentality, feeling of one’s professional
competence, independence and self-efficacy, i.e.
the experience of one’s professional integrity and
certainty (Shneider 2004).

According to Tu.P. Povarenkov, professional
identity as a criterion of professional development
indicates qualitative and quantitative features
of a person’s awareness of a) him/herself as a
professional; b) a specific professional activity as
ameans of self-realization and meeting the needs;
¢) a system of values and norms characteristic of
a certain professional community (Povarenkov
2006).

We believe that acceptance of one or another
point of view confines a holistic consideration
of the

Therefore, we suggest considering professional

“professional identity” phenomenon.
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identity as integration of personal and social
identity in professional reality.

Professional identity is therefore proposed
to be considered as a systemic, dynamic
phenomenon forming a person’s view on him/
herself as a professional (capable and solving a
particular type of professional tasks), on goals
and values shared by a professional group. It
is accompanied with the feeling of belonging
to a professional community, a professional
community’s recognition of a person as a
professional, feeling of consistency of a
professional community’s ideas with current
trends in professional activities that favour a
personality’s professional development (making
plans regarding one’s own career).

Despite a large number of works on the issue
of professional identity the following questions
remain unanswered. These are “how effective are
the existing forms of work with young teachers
for their professional identity formation?”, “Is it
possible to manage the process of young teachers’
professional identity formation?”

This work is an attempt to answer the

questions raised.

The idea of research

The basis for work was the research carried
within the framework of the All-Russian research
of effectiveness of the existing conditions of
adaptation, consolidation and professional
development of young teachers of the Russian
Federation (State contract 08.N81.12.0088 dated
October 24, 2014). Young teachers with teaching
experience up to 3 years, school and municipal
managers from all subjects of the Russian
Federation took part in the research. Our research
was based only on the data of young teachers
of Krasnoyarsk Krai. We believe that due to
the implementation of the “Youth professional
educational games” project, which started in

Krasnoyarsk Krai in 2011, the conditions for

young teachers’ consolidation and professional

development are created.

Youth professional educational games
(YPEQ) is a system of professional competitions
aimed at building a network of professional
communities and young teachers’ professional
development in the krai. The content core of
the games is mastering professional meta-
subject competencies by young teachers, the
competencies being project thinking, critical
thinking, research thinking, organizing the
reflection, ability to work in team, leadership,
effective communication, etc. that are specified
in the new federal standards. YPEG participants
make use of cases from their teaching practice
in game. They give them as examples, cases for
training. This allows regarding difficult practical
situations as patterns, from different sides,
playing them through, tackling them once again,
and, thus, coping with the feelings that arose then,
in class. It is worth while adding that all this takes
place in the youth environment with its attractive
aspects.

We assume that the formation of young
teachers’ professional identity will be more
successful if:

* the activity is specially organized in the
format of young teachers’ professional
competitions in the field of meta-subject
competences;

« thereflection on own deficits, that become
evident in the game, as well as their filling
are organized;

+ the informal space of professional and
interpersonal communication of the

participants and gaming professional
movement is organized;

+ the multi-level professional community
included in the gaming professional
movement is formed.

The research involved 236 persons: 135

young teachers of the krai, who took part in
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the All-Russian research but were not YPEG
members, and 101 young teachers from among
YPEG participants.

The method of research was questionnaire
survey. The questionnaire contained questions of
mostly closed type. Young teachers were asked
to answer the questions about characteristic
features of professional identity. These are
the area of interest in working with children
in their pedagogical activity, evaluation of
professional well-being regarding various
fields of pedagogical activity, recognition of
their own professional deficiencies, description
of the ability to work within the frames of
basic curriculum, recognition of professional
prospects for 3 years, views on professional

development, etc.

Some of the results

Analyzing the respondents’ answers, we
have received a lot of interesting data. They
cannot be presented in full and discussed in one
article. Therefore, we suggest discussing the most
interesting part of the research, from our point
of view. The data will be presented and analyzed
through the comparison of two groups of the
respondents with and without YPEG participation
experience.

Participation in YPEG allows young
teachers to work at their professional skills,
and namely to detect deficiencies and overcome
skills,

analyze and work through the difficult cases

them, develop certain professional

they had while teaching, etc. Therefore, we
expected that YPEG participants would feel
more confident, be aware of their professional
deficiencies, be more equipped in their
work with basic curriculum, and associate
their future life with their career and their
professional development with the development
of their professional skills in various fields of

pedagogical activity.

Professional well-being

Professional well-being was evaluated on the
basis of the semantic differential principle, when
the respondents are asked to rank their well-being
in a polar set characteristic. The indicators of
professional well-being were the following ones:

1 -

professionally competent;

a respondent’s feeling of being

2 —arespondent’s grounds of regarding him/
herself to be a teacher;

3 — the respondents’ satisfaction with their
pedagogical activity;

4 — a respondent’s ability to cope with
professional challenges;

5 — identity of the respondents’ personal
beliefs and values with a professional activity;

6 — a respondent’s feeling of his/her own
relevance in teaching community;

7 — a respondent’s feeling of his/her
colleagues’ support;

8 —arespondent’s feeling of being valued by
the teaching staff;

9 — taking a respondent’s opinion into
consideration in making decisions in the teaching
staff.

It turned out that young teachers who
participated in YPEG positively evaluated their
professional well-being according to all the
characteristics while young teachers who did
not participate in YPEG were significantly more
negative in evaluation of their professional well-
being according to all the characteristics. The
significance of the differences was estimated
through Fisher angular transformation (Fisher’s
ratio test @*). In the estimates of positive well-
being the values of Fisher’s ratio test ¢* are
4,773 — 8,874. They indicate the significance of
differences at p=0.01. In the estimates of negative
well-being the values of Fisher’s ratio test ¢*
are 3, 373 — 8,888, suggesting the significance
of differences at p = 0.01. These results are

graphically presented in Fig. 1 and Fig. 2.
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Fig. 2. Young teachers’ negative evaluations of professional well-being

Thus, evaluating their professional well-
being, young teachers with YPEG experience
estimate all the parameters higher than young

teachers without such an experience.

Professional deficiencies

The respondents were asked to choose three
professional deficiencies they consider peculiar to
them from the list of the given ones. Statistically
significant differences between the groups of the
respondents with and without YPEG experience
were obtained regarding such deficiencies as
the deficiency of meta-subject competencies
and the deficiency of subject knowledge. The

significance of the differences was estimated

with Fisher angular transformation (Fisher’s ratio
test @*). The values of Fisher’s ratio test ¢* are
2,652 and 2,461, suggesting the significance of
the differences at p = 0.01. Thus, young teachers
with YPEG experience much more often mention
the deficiencies associated with subject and meta-
subject training, keeping them from effective
solution of their tasks.

Despite statistical non-significance in
selecting other professional deficiencies, the rank
of priorities in defining professional deficiencies
by both respondent groups (as per the number of
choices) is a matter of interest. The respondents
with YPEG experience rank the deficiency of

meta-subject competencies to be the first (20.1
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5 %), time constraints — the second (14.8 %),
the deficiency of ability to plan one’s activities
and allocate resources — the third (12,1 %). The
respondents without YPEG experience rank
time constraints to be the first (25.3 %), lack of
experience in working with children — the second
(13 %), and lack of parents’ understanding — the
third (10 %).

Thus, YPEG participants mostly refer to
the deficiencies of professional skills while
the second group of the respondents refers to
“external” things — lack of experience and parents’
understanding, etc. This makes it possible to
say that YPEG participants can define THEIR
professional deficiencies whereas the respondents
without such experience have difficulty with
this.

Interest in working with children

Descriptions of a professional interest in
working with children by the respondents of
two groups do not differ significantly in statistic
data. The respondents’ answers distribution
seems interesting regarding the choice of one or
another option. The respondents of both groups
rank the maintenance of children’s initiative to be
the first (22.6 % of YPEG participants’ choices
and 19.5 % of non-participants’ choices). In other
cases the respondents’ priorities disagree: YPEG
participants consider working with children’s
issues (21.4 %) and setting educational objectives
to the students and heart-to-heart talks (14.9 %)
to be their professional interests. Young teachers
with no experience of YPEG participation choose
setting educational objectives to the students
(18.4 %), too.
together in the process of education (excursions,

They also chose spending time

walking tours, participation in cultural events)
(13.4 %).

These data give grounds to assume that
YPEG participants are more focused on the

development of the students’ meta-subject skills.

Interaction with colleagues

There are no statistically significant
differences in the responses about the directions of
cooperation with colleagues. However, priorities
in the responses of both groups are of the research
interest. All the respondents rank business
relationships in discussing problematic issues,
etc. with the colleagues to be the first (80.7 %
of non-participants’ responses, 75 % of YPEG
participants’ responses). The rest responses differ.
Young teachers, who are YPEG participants, first
mention collaborative project activities with the
colleagues (14.3 %) and only after that they refer to
common leisure activities (7 %). The respondents
without YPEG participation experience first
mention common leisure activities (11 %) and
then refer to collaborative projects (8 %). It is also
worth mentioning that clubs and interpersonal
friendship were dwelt upon only by YPEG
participants.

This results in the conclusion that YPEG
participants are more focused on productive
collaboration with colleagues. They also have
such a vital resource for well-being as friendly
interpersonal relations with colleagues, helping
them cope with all sorts of difficulties, recuperate,

etc.

Working with basic curriculum

The analysis of the responses on the ability
to work with basic curriculum has shown
statistically significant differences: in contrast
to the respondents with YPEG participation

young
experience mention the ability to conduct a

experience teachers without such
lesson on a particular topic in accordance with
basic curriculum more often (62 % vs 38 %). The
value of Fisher’s ratio test ¢* is 3,38, suggesting
the significance of differences at p = 0.01. Young
teachers with YPEG participation experience
much more often mention the ability to modify

basic curriculum taking into account their
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Fig. 3. Young teachers’ ability to work with basic curriculum

students’ age and personal characteristics (50 %
vs 31 %). The value of the Fisher’s ratio test ¢* is
2,793, suggesting the significance of differences
at p = 0.01. These data are presented in Fig. 3.
Thus,

curriculum into a tool of solving THEIR

YPEG nparticipants turn basic
pedagogical problems in working with children
whereas young teachers without such experience
work basing on the curriculum worked out
FROM THE OUTSIDE.

Understanding of prospects

for the nearest three years

Fig. 4 presents the data under the analysis.
Statistical analysis of the responses on the
prospects for the next 3 years has revealed the
difference in their understanding. Young teachers
with YPEG participation experience dominate in
choosing implementation of their own pedagogical
projects, the value of the Fisher’s ratio test ¢*
being 2,475 (the significance of differences
is suggested at p = 0.01). As for statistically
significant differences in the responses on the
directions of professional prospects, they were
not revealed.

However, there is some specificity in the
responses of both groups as per the number of

choices of one or another option. The maximum

number of choices by both responding groups
refers to the improvement of professional
skills in their field (24.5 % of non-participants’
choices and 26 % of participants’ choices).
After that YPEG participants mention the
implementation of their own pedagogical
projects (13.7 %) and mastering new skills
and becoming good at new pedagogical
activities (12.3 %). Young teachers without
such experience rank studying at a higher level
(higher education institutions, master courses)
to be the second (11.5 %), mastering new
skills and becoming good at new pedagogical
activities (similar to YPEG participants) to be
the third (10.8 %). Thus, participants with no
YPEG experience focus on a “formal” aspect
of their development (getting higher education)
along with substantial profound progress in
their professional development.

It is noteworthy that the respondents with
YPEG experience do not view getting out of a
career as their professional prospect whereas
this response is given by young teachers without
such experience (2.6 %). Young teachers without
YPEG experience also mention the lack of plans,
prospects (2.9 %).

These data suggest that YPEG participants

mostly associate their professional prospects
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Fig. 4. Young teachers’ views on their prospects for the nearest three years

Fig. 5. Young teachers’ views on their prospects for the nearest three years

with substantial profound progress, professional
development.

Views on professional development

Fig. 5 presents the respondents’ views
on professional development. The diagrams

make it clear that young teachers with YPEG
experience consider professional development
to be primarily the mastering meta-subject
(19. 6

activities through participation in projects,

competencies %), mastering new

research groups, etc. (17 %), and achieving
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excellence in the subject area (15 %). Young
teachers with no YPEG experience consider
professional development to be primarily
the excellence in the subject area (25 %),
mastering meta-subject competencies
(13.8 %), and improvement of qualification
grade (certification) (11.2 %).

Thus, we notice formal characteristics in
non-participants’ description of professional
development. As for YPEG members, they
consider only substantial characteristics related

to professional excellence.

Preliminary conclusions

The
assumption that young teachers with YPEG

mentioned above leads to the

participation experience feel more confident

in their career than young teachers who are

not involved in professional games movement.
This means that young teachers’ participation in
youth professional educational games affects the
success of young teachers’ professional identity
formation.

YPEG today is a number of events that
are not particularly related to young teachers’
practice at their school. There are precedents
when this connection — of games and work — is
built when a young teacher’s participation in
games significantly changes his / her teaching
practice. This becomes the focus of school
administration’s attention but it is not a designed
and formal practice.

The currently relevant task is to work out
a system of work with young teachers, youth
professional pedagogical games being its central

element.
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