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CHAPTER I 

Introduction 

The Common European Framework of Reference for Languages CEFR, (2002) provides a 

common basis for the development of language programs, curriculum guidelines, 

examinations, textbooks and so on, throughout Europe. It also describes a comprehensive 

way of what language students have to learn to use a language for communication, and the 

knowledge and skills they need to develop in order to act effectively. The CEFR helps 

evaluate a good quality of education in higher language education. In addition, this 

framework provides levels in which it is possible to classify to the language learners 

according to the fluency and language domain that they possess. These levels are from the 

basic level “A1” to the advanced level “C2”, in which are located those who dominate the 

language.  

          At Benemérita Universidad Autónoma de Puebla (BUAP), the Modelo Universitario 

Minerva (MUM) is in force, which is characterized by its constructivist approach. MUM 

(2007) establishes that the teacher will have the role of a mediator inside the classroom, 

also, it establishes the competencies the students will have so that he/she could apply for an 

academic exchange to national and international institutions after his /her integral formation 

in his/her major. The main purpose of the MUM is to get good students through a 

constructivist approach. Based on this, it is important to take into account inside the 

classroom the conditions that contribute to reach this objective. 
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          At Facultad de Lenguas (BUAP) in the Licenciatura en la Enseñanza del Inglés, the 

Common European Framework of Reference for Languages (CEFR) is considered as the 

local framework to follow. Moreover, in theory, at the end of their target language 5 course, 

students will be able to accredit the language with at least a B2 level in reference to this 

framework. Additionally, the student will be able to develop communicative competences, 

a cooperative work speed and a critical thinking to express his/her ideas fluently and 

naturally. Communicative competences are important in order to reach the objective of 

Target Language 5. 

       Unfortunately, it has been observed that this objective has not been reached well 

because there is a special difficulty in the fluency and oral domain of the language among 

many students of the major that finish this subject. These weaknesses in language are 

usually related to the listening comprehension of the language that is being learnt by 

students and the pragmatic competence or sense that the words have according to the 

context. As follows, given the case that the levels of language proficiency given by this 

framework are focused on the real and effective communication that a person has in a real 

communicative context, it can be seen that there are many factors to consider about the 

communicative competence in order to this level to be reached, such as a discursive and 

strategic competence of the language, which not only involves a good listening 

comprehension, but also an at least basic knowledge about the culture that is being learnt.  

       In this way, it is the ability of expressing oneself by oral fluency and language domain 

“speaking”, which involves a pragmatic knowledge of a language in order to give a 

response to the speaker, as well as the listening comprehension and pragmatic competence 

to verify if the message was understood or misunderstood. In addition, as future English 
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teachers it is essential to have a good communicative competence by including the 

pragmatic aspects that it involves. Therefore, when the speaker is exposed to certain 

situations involving a specific interaction with a native speaker and requiring certain 

knowledge about the culture and the use of pragmatic competence, he/she has the 

competencies that are needed for establishing effective communication. 

       One of the aspects that involve communicative pragmatic competence is sarcasm, 

which is related to the meaning that utterances may have by taking into account a set of 

complex conditions as body language, intonation, context and so on, that contributes for the 

utterance to change its literal meaning to another different or opposite one. So, these 

aspects are which also have to be taken into account in the classroom to assists students 

(Ss) to increase their communicative competence. 
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1.1 STATEMENT OF THE TOPIC 

           It is important to reach a good English level to pass the CEFR not only because of 

the Target Language 5 final requirements, which are focused on the communicative 

competence in order to see the students ability to express them fluently and naturally, but 

also because of the professional degree that students need at the end of their major. So, they 

will need to be competent as professionals too. Additionally, one of the aspects that they 

need is to have a good proficiency. Therefore, there are a lot of steps and aspects to 

consider before this objective can be reached.  

       It has been found by means of the author’s observations through the years studying the 

major at LEI that upon completion of the target language level 5,  students are able to 

perform an intermediate formal English conversation. However, many of them are unable 

to perform an informal conversation by the language domain or be aware of general basic 

knowledge or expressions to start using language for specific situations/purposes and its 

different characteristics of communicative competence according to the use of pragmatics 

terms to be able to communicate with others. One of those situations has been the 

comprehension of language in the use of sarcasm in the classroom. According to the 

observations mentioned before, the author has noticed that in a class with a native speaker 

teacher the students seem to not understand the employment of this communicative 

resource, which may be because of many reasons that are related to pragmatic competence. 

Then, the study of the communicative environment about what is the way that sarcasm can 

be employed by the teacher and the students’ perceptions that it may have on them could 

provide data that helps students improve their pragmatic competence as part of their 

communicative competence. 
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       As a result, it is necessary to identify the different ways sarcasm is used by teachers in 

a classroom to see what the positive or negative consequences that it may be having in Ss’ 

perceptions are, so that they can collaborate in the Ss’ improvement of pragmatic 

competence for their English language learning. That is why this research has been focused 

on trying to identify how the employment of sarcasm by a native speaker teacher is used 

and its relation with the Ss’ perceptions of it.  

1.2 RESEARCH SETTING  

This investigation took place in the city of Puebla, Mexico at Facultad the Lenguas 

BUAP. In the “Enseñanza del Inglés” major. The data was taken from students of 

History of the Evolution of the English Language.  

1.3 PURPOSE OF THE STUDY  

       To explain how the use of sarcasm by a native speaker teacher in a LEI class may 

contribute to the development and improvement of students’ pragmatic competence.  

This purpose will be developed by: 

1. Identifying the main characteristics of the use of sarcasm as a communicative 

resource by a native speaker teacher in a classroom. 

2. To describe students perceptions about how the use of sarcasm can be interpreted 

and misinterpreted in collaboration with their pragmatic competence development. 
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1.4  RESEARCH QUESTIONS  

 What communicative resources are used by the teacher when using sarcasm? 

 How may sarcasm be used into pedagogical strategies during the class?  

 What felicity conditions shall be satisfied in order for sarcasm to have its desired 

perlocutionary effect? 

 In which way may sarcasm collaborate to the development of pragmatic 

competence in students? 

 What positive and negative consequences the employment of sarcasm in the context 

would have? 

1.5 SIGNIFICANCE OF THE STUDY  

Through the passing of the years studying at LEI there have been certain subjects studied 

during the major that have been of more interest for the author of this work. These subjects 

are related to the linguistic area, and these are pragmatics, discourse analysis, phonetics and 

phonology. 

      In addition, there are other subjects such as Literature 1 and 2, which have inspired the 

author in a sense of analysis of the language by taking into account the analysis of the 

context in which it is spoken, the culture and history of the context are important in order to 

understand and communicate effectively.  

      Furthermore, it has being found by means of observations of the author of this work 

that there are certain characteristics of communicative competence and the use of 

pragmatics terms that seem to be missed by students in order to be able to communicate 

with others in a real language context. Moreover, during the course of those subjects the 

author of this work has had interaction with many people who in the classroom have been 
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exposed to a context of communication with native speakers of the language they are 

supposed to talk.  

       Similarly, it has been possible to notice some specific situations in which there are 

deficiencies in understanding language as well as misinterpretations among speakers’ 

communication. One of those situations has been the comprehension of language in the use 

of sarcasm in the classroom where by having a class with a native speaker for example; 

there can be many reasons why students did not understand the class besides the contents of 

the subject. If the teacher uses sarcasm in the classroom and students do not understand, it 

may be possible that they misinterpreted something. Consequently, there may be a problem 

that involves not only a linguistic competence, but also the use of a discursive competence. 

So, by noticing that problem there may be some actions that can be studied and applied in 

order to help students to enhance their communicative competence from the classrooms. 

      It is necessary to analyze the different problems students have in understanding 

language in a determined context into the classroom to help them to improve their 

communicative competence and to analyze some of them to see in what way they can be 

helpful or not in enhancing them if necessary. In addition, the development of this topic 

may help the area to understand some possible phenomena that affect communication in a 

classroom. It would be useful not only for students, but also for teachers. It may improve 

communication between both parts in order to reach the objectives of the subject. As 

people, communication is important not only in the classroom, but also in society. These 

communication aspects can help people in general to understand other cultures better and to 

consider some basic pragmatic concepts when they are facing certain speech acts that are 

important for their communication needs.    
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       The thesis is helping students and teachers to understand a little bit more the aspects 

that involve communication in order to cover their communication needs. Specifically, it 

would help students of English of different levels of the major to know more about an 

important aspect of American culture that is sarcasm, because of its extensive use in daily 

life, TV shows and general contexts among native speakers. Moreover, it would help 

teachers and native speakers to understand the phenomena that may be taking place when 

they are using their language as natural as always with foreign language learners and the 

effect that their performance may be causing in them to have a more successful 

communication. In general, because of the impact that American culture and the close 

contact that it has to Mexicans, it would help to any other people to know more about the 

culture which we are near to. As it helps teachers and students to develop their pragmatic 

and communicative competence, it is helping the school to increase its quality of education 

by sending competent professionals to face the real world context.  

 

1.6 CONTEXT OF THE RESEARCH  

       Timal in 2000 developed a project called “A study to LEMO students’ pragmatic 

competence through a determined speech Act: Refusals”, this study was focused on the 

description of eighth semester students’ pragmatic competence in LEMO. Its objective was 

to describe if the pragmatic competence of LEMO students was enough and similar to the 

pragmatic competence of native speakers. So, this thesis consisted in the application of a 

Discourse-Completion Task (DCT) with the description of 12 situations, which had to be 

answered with refusals by a group of 10 native speakers from USA and 10 advanced 

English LEMO students. Based on this, the results of both groups were compared and 



9 
 

analyzed by the author in order to see to what extent the way both groups performed 

refusals was similar based on their pragmatic competence.  

       This investigation certainly concluded with knowing that those advanced language 

learners had considerable level of pragmatic competence because their use of vocabulary 

and expressions to perform refusals were very similar to the way that native speakers 

performed. This thesis is similar to the current project because it is focused on the 

pragmatic competence of the highest level of students, but in these case LEI students in the 

current curriculum instead of students from previous curricula. Then, the author of the 

aforementioned thesis and I agree in the fact that there are certain aspects, such as a 

pragmatic competence, which depend on the cultural background that people possess to be 

able to communicate effectively.  

      However, the main purpose of it was to measure the Ss’ communicative competence by 

a comparison of the way the participants perform and show their pragmatic competence by 

the use of “refusals”. That is why this project differs from the current investigation, because 

his observation of pragmatic competence was analyzed by the use of refusals. In contrast, 

this investigation will describe Ss’ perceptions about the use of sarcasm through 

observations in a determinate setting (case study) to see in what way it might collaborate to 

their pragmatic competence development, which will also depend on their cultural 

background, since sarcasm is a very important part of American cultural pragmatic 

competence.  

      Similarly, Hernandez in 2010 developed a project called “Language Proficiency and 

Competence present in Lemo students at advanced level” in which she focused on the 
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progress that Students felt they had in their proficiency and competence of the language. 

The justification of this work was similar to the mine in the fact that students are going to 

be English teachers, so they need a higher language domain. So, this investigation is 

focused on students of advance levels who are supposed to have a better proficiency. In 

contrast to my investigation, in this project there is a particular worry about the proficiency 

and competence of the language that Ss need to have in a particular context, that is the 

classroom, and a particular purpose that is to become English teachers. Additionally, it is 

oriented to the proficiency and competence in a specific context. That is being an English 

teacher. Consequently, pragmatic competence is not mentioned as an important aspect to 

get a good proficiency, but only to improve the English professional degree as teachers. 

       Additionally, in international contexts Mounts (2012) in his article “A history of 

Sarcasm: Effects of Balanced use of Sarcasm in a relationship” states that “Sarcasm has 

been shown to be victimizing, offensive and anger- provoking to its targets” and that 

regardless of that, it can changed its meaning to be more appropriate and understandable if 

the two people who are talking share some common ground. In the same way, Mounts 

(2012) affirms that “given the differences in understanding sarcasm, it seems reasonable 

that it can be used positively in some contexts”. In addition, he argues that “Sarcasm has 

also been found to stimulate creative thinking and the solving of complex problems in real 

life situations”, which is related to this topic because of the good implications or benefits 

that the use of sarcasm may have when it is used in a determinate context. Furthermore,       

Mount’s investigation is focused on studying the way that the common ground speakers 

share can reduce the sarcasm’s negative impressions because he thinks that giving the case 

that when using sarcasm the speaker’s intention is the opposite of what was said, there can 



11 
 

be many reasons why the message can have different impacts according to the common 

ground. In contrast to the current project, this is not been focused on how the sarcasm’s 

negative impressions can have a less negative use among speakers to improve their 

relationships by avoiding negative misunderstandings , but in its impact while being used 

as a tool for pragmatic competence development  itself in oral communication into the 

classroom.  

       Finally, Tepperman, Traum, and Narayanan (2006) in their article “ “yeah right”: 

sarcasm recognition for spoken dialogue systems” there are some aspects to be considered 

in order for sarcasm to be understood in a real spoken dialogue system “ the robust 

understanding of sarcasm in a spoken dialogue system requires a formulation of the 

dialogue manager’s basic assumptions behind, for example, user behavior and grounding 

strategies” Tepperman, Traum, and Narayanan (2006) which is referent to the current topic 

in the importance of felicity conditions in order to sarcasm to be understood. Then, this 

article is developed by the analysis of the expression “yeah right” and its different 

meanings depending on the context, the type of sarcasm that is being used and the 

determine “cues” that the speaker gives to the listener when perform the utterance. This 

makes a difference to the current project in the fact that only one expression is being 

analyzed, and in this project they are going to be checked more than one expression or 

utterances in communicative language. 
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1.7 DEFINITION OF KEY TERMS  

Pragmatics: it is the study of how language is interpreted by its users in its linguistic and 

non-linguistic context. The non-linguistic context considered may include relationships 

between participants, their attitudes and emotions, their inferencing procedures, their 

cultural and world knowledge, their perception of the situation and their paralanguage. 

(Johnson, & Johnson, 1999 P. 249) 

Pragmatic competence: it is an aspect of communicative competence and refers to the 

ability to communicate appropriately in particular contexts of use. It contrasts with 

linguistic competence which refers to the mastery of the general rules of language 

abstracted from its use. (Johnson & Johnson, 1999, Pg. 249). It involves the ability to 

understand the illocutionary force of an utterance, that is, what a speaker intends by making 

it. (McKay, S., 2002) 

Communicative competence (CC):  is the knowledge which enables someone to use 

language effectively and their ability actually to use this knowledge for communication. 

The term is most usually attributed to Dell Hyme’s paper “On communicative competence” 

(Hymes, 1970). Hymes distinguishes four sectors of CC: knowledge of what is possible, 

feasible, appropriate and actually done. In an important reinterpretation, (Canal and Swain 

1980) alternatively propose three sub—competences: grammatical, sociolinguistic 

(comprising sociocultural and discourse competence), and strategic competence. Since 

Hymes, the term “communicative competence” (Johnson & Johnson 1999 P. 62) 

Speech act theory: is a part of pragmatics explaining how utterances affect social action, 

and how people realize and infer the intended function of an utterance when it is not 
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explicitly stated. The theory posits necessary conditions for particular acts. In an order, for 

example, the speaker must refer to a possible future action by the addressee and must have 

the right to give orders; the addressee must have the obligation and ability to do the action. 

(Johnson & Johnson 1999 P.301) 

Discourse intonation: is the study of intonation in relation to its contribution to those areas 

of language use associated with discourse analysis. Discourse intonation is concerned with 

topics such as the contribution of intonation to the expression of speech acts: the 

relationship between units of discourse and intonation patterns; how, in general, intonation 

plays a part in the expression of use rather that usage. (Johnson & Johnson 1999 P.102) 

Illocutionary force: the communicative value assigned to an utterance as the performance 

of an illocutionary act. (Widdowson1996 P. 128) 

Perlocutionary force: that a part of speech act which has to do with the effect that it has on 

the receiver, e.g. an utterance with the illocutionary force of promise could, as 

perlocutionary effect, persuade, mislead, console, etc…, (Widdowson 1996 P. 129) 

Sarcasm: also called verbal irony, is the name given to speech bearing a semantic 

interpretation exactly opposite to its literal meaning. (Tepperman, J., Traum, D & 

Narayanan S. 2006 P.1 ) 

Felicity conditions: the appropriate conditions for a speech act to be recognized as 

intended. (Yule 1996 P. 139 
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CHAPTER II 

Literature review 

 In this chapter it will be mentioned the definitions, components and point of view of the 

terms of communicative competence and performance, pragmatics’ teaching in the 

classroom and sarcasm. Furthermore, the main aspects with which they are related to and 

their importance for the understanding and development of this research will be mentioned. 

However, in first place, as language learning is being discussed, it is important to make a 

reflection about what language is.  

          Language is present among every single human being in the daily life. Through 

language, it is possible to communicate with others, and thorough communication it is 

possible to make big things in a society but, what is language in fact? There are a lot of 

different definitions about what language is, but the most known and general definition is 

that it is “a rule- based system of signs” through which people communicates to each other 

(Kasher, 1998). But for Richard and Rogers (as cited in Helen, 2009:40) the definition of 

language is implemented as “a system for the expression of meaning”. Additionally, they 

stated that the primary function of language is for interaction and communication. 

Similarly, Saussure, (2005) defines language as a system of signs that expresses ideas. That 

is, through the system it is given a meaning that will help to have communication.  

      Furthermore, this sign system and the meaning of it will depend on the culture in which 

it is used. That is why each culture will have a particular meaning for the sign system, what 

will be denominated a language. Consequently, the learning process of a language becomes 
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more difficult because it depends on many aspects to take into account to consider 

ourselves as competent in a language.  

      In the next section, the different views about what communicative competence involves 

and the different aspects in which it has been considered by different authors will be 

explained in order to have a bigger framework for the understanding of this research. 

2.1 COMPETENCE AND PERFORMANCE 

The term communicative competence has been discussed by many authors worldwide for 

many years. Given the case that communication involves much more than just talking, but 

also other aspects to consider in order to communication to be effective (Buerkel-Rothfuss 

& Gray 1997), it is necessary to look at this term of competence in order to understand 

better how language is developed among humans and the factors that affect in their 

relations as speakers and learners of other languages. In this way, Chomsky (1965) holds 

the view that there are two important concepts to consider in second language learning, 

these are “competence” and “performance”. Chomsky wants to explain with these concepts 

that we need rules (grammar) to be able to use language and we have to improve new 

grammar and lexical knowledge while we grow, but we have to be able to speak the 

language too, and that is what he called performance.  

       Based on this distinction made by Chomsky, posteriorly there are other authors who 

start to analyze the concept. That is how, similarly, Johnson & Morrow, (1992:11 )  state 

“apart from being grammatical, the utterance must also be appropriate on many levels at the 

same time; it must conform to the speaker’s aim, to the role relationships between the 

interactants, to the setting, topic, linguistic context,”. However, Brown, Malmkjaer & 
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Williams, (1996:17) preferred to restrict the reference of the term “performance” explicitly 

and deliberately to the productions and understanding of utterances on particular occasions.  

      From all the definitions of these two concepts, I agree the most with the last one 

because it explains better the distinction about what does language refer to performance. 

That is, it is possible to have a very good preparation in the knowledge of a language, but 

depending on the effectiveness that we have when we perform an utterance, we will have a 

determinate grade of what will be call such as “communicative competence”.  

 

 

 

 

 

 

 

 

 

 

 



17 
 

2.1.2 COMPONENTS OF COMMUNICATIVE COMPETENCE 

Based on the information above, Dell Hymes (1972) developed a term called 

“communicative competence” (CC) a term in linguistics which refers to a language user’s 

grammatical knowledge of syntax, morphology, phonology and the like, as well as social 

knowledge about how to use utterances appropriately. In addition, he states that CC 

includes 4 areas, which are shown in the following figure: 

Figure 1: Oliver, 2013 ( based on Hymes’ classification) 

 

 

      Therefore, the use of these four areas well developed and united will provide the 

communicative competence. Nevertheless, the development of a language will depend on 

many factors because the theoretical knowledge of a language (grammar and syntax) does 

not imply having a good performance and proficiency. Then, according to Riley, (cited in 

Brown, et al., (1996: 115) “communicative competence is what enables a person to perform 
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How to use and 
respond to language 

appropriately 

Strategic Competence 

How to interpret the 
larger context and how 

to construct longer 
stretches 

Discursive 
Competence 

How to recognize and 
repair communication 
breakdowns and how 

to work around gaps in 
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appropriately in speech events”. According to these definitions of communicative 

competence it can be seen that it involves a set of aspects or competences inside it to be 

able to communicate with other effectively in the process of second language learning.  

       The next section will be focused on the main competence that this investigation is 

about, which is pragmatic competence. It also will be focused on the main aspects that will 

be taken into a count to do this research. 

2.2 PRAGMATICS  

 In this section, it is going to be discussed the main aspects that compound the pragmatic 

competence according to the view of some authors. As it was seen before, in order to 

communicate effectively with others it is necessary to have certain grade of communicative 

competence, which involve other competences. One of those competences is related to 

pragmatics, which is the main topic of this project.  

      The term of pragmatics has been discussed for many authors, through the study of 

communicative competence. Before going to the different definitions from different 

authors, firstly, it is necessary to talk about pragmatics and its relations or differences with 

other areas in order to understand better this concept. The first difference that will be made 

is about the use of pragmatics and semantics.  

      According to Brown, et al., (1996) in contrast to semantics that dealt with the “inherent 

meaning, or signification, of signs, pragmatics dealt with “the use of signs on particular 

occasions. So, it can be seen that although both, pragmatics and semantics may be referred 

to the appropriate use of the language, pragmatics is more linked to the situations and 
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semantics to the signs that are used to communicate. One definition of pragmatics is given 

by Leech (cited in Martinez, Usó & Fernández, 2003:9) who defines general pragmatics as 

“the study of linguistic communication in terms of conversational principles”. Another 

definition of pragmatics is given by Yule (1996: 3), who divided the definition of 

pragmatics in 4 main aspects which involve its study; those are pragmatics such as the 

study of the speaker and contextual meaning, the study of how more gets communicated 

than is said and the study of expression of relative distance.  

      Another concept of pragmatics is given by Brown, et al., (1996: 22) such as “the 

distinction between the kind of meaning that is conventionalized, or encoded (i.e. 

grammaticalized or lexicalized) , in particular language-systems and other kinds of meaning 

that are conveyed in performance or text, but are not encoded as part of semantic structure 

of languages”. For this research, the last definition describes what had been said about the 

study of what has not been said in semantic language, but the study of what is meant.  

2.2.1 PRAGMATIC COMPETENCE 

 According to these definitions, in general, it can be appreciated the concept and in what 

consists the study of pragmatics. Now, it is time to look at the concept of pragmatic 

competence because that is what this research is about. As it has been seen, the study of 

pragmatics implies the study of the context and incorporates other aspects and competences 

such as the discursive and sociocultural competences: the knowledge of rules of appropriate 

speech behavior, turn taking and such conversational phenomena as interrupting (Martinez, 

et al., 2003), all this to be able to interpret the meaning and intentions of the utterances. 

Therefore, the study of the pragmatic competence is related to the same.  
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      According to Celce-Murcia, Dornyei and Thurrel (1995: 11) pragmatic competence can 

be seen as an actional competence, “since this involves the understanding of the speakers’ 

communicative intent by performing and interpreting speech act sets.” In addition, they 

think that its domain can be divided into two main constituents, the knowledge of language 

functions and the knowledge of speech acts sets. In order to this competence to be applied, 

Yule (1996:3-4) defined a concept called “pragmatic ability” which is the ability of dealt 

with the meaning expressed by the speaker and interpreted by the listener as well as the 

ability to interpret people’s intended meanings, their assumptions, their purposes or goals, 

and the kind of actions that they are performing at the moment of the speech.  

         There have been seen some of the different perspectives of the pragmatic competence 

and its relation to the understanding of communication. Due to its function, it is important 

to the study of sarcasm in the classroom because it is based on the way students interpret 

utterances in a real context. So, in the next section the aspects of the teaching of pragmatics 

in the classroom are going to be regarded. 

2.2.2 TEACHEABILITY OF PRAGMATICS IN FOREIGN LANGUAGE 

CLASSROOMS 

This research is focused on the pragmatic competence of students. So, it is important to 

recognize the way that pragmatics is being taught in the foreign language classroom in 

order to help students to enhance their pragmatic competence. It will be necessary to regard 

to concepts and points of view of the teaching and learning of this area according to some 

authors. For instance, in the area of pragmatics learning study Martinez’s, et al., (2003) 

found that learners may acquire the pragmatic aspects of the target language without any 
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kind of exposure to instructional treatments. Similarly, Kasper and Schmidt, (1996) state 

that  there is a need for instruction in foreign language (FL) pragmatics when learners are 

not dealing with positive aspects that may help them to develop their pragmatic competence 

or when they are underusing universal pragmatic knowledge or they are having a bad 

acquisition of exposure to that aspect. 

       In addition, there are some factors that may narrow the learner’s chances of developing 

their pragmatic competence such as the monotony of being exposed to a specific teacher-

fronted classroom pattern that do not allow them to interact in a collaborative way and  of  

realia materials they are exposed to  (Kasper, 1996).  Similarly with this idea of the use of 

materials, Martinez, et al., (2003 P.50) states the fact that “the teachability of pragmatic 

competence in FL contexts, it is focusing on the opportunities learners have to acquire 

pragmatic competence in the FL classroom, and the effects of its instruction”. He also 

argues that “only through materials that reflect how we really speak, rather than how we 

think we speak, will language learners receive an accurate account of the rules of speaking 

in a second or foreign language” So, according to the authors’ views of the teaching-

learning process of pragmatics competence, it can be seen that there are certain inclinations 

to the fact that communicative classes are better in order to increase the communicative 

competence in the classroom as well as the use and good exposure to Realia material that 

allows them to have a closer contact to the real context of the cultural aspect of the 

language they are studying to increase their competences.  

      After having reflecting a little bit about the teacheability of pragmatics in the classroom, 

it has been very emphatic the fact that the use of real communication in the classroom is 

very important, but what is that really makes a communicative class according to the use of 
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utterances and so on? The next section will define what a speech act is in order to 

understand better what is meant about communication among people and its use and 

application in a determined context.  

2.2.3 SPEECH ACTS 

Speech acts are a very important concept in the study of pragmatic competence. They are 

defined by Kecskes & Horn (2007) such as “an extension of the more biologically 

fundamental forms of intentionality that we get in belief”. In another point of view, 

Martinez, et al., (2003) a speech act is an utterance which serves as a functional unit in 

communication. A third definition of speech act is given by Yule (1996) such as the 

“actions performed via utterances”. In addition, it is important to mention that when the 

circumstances around the utterance help to the process of interpretation of the utterance, to 

all those circumstances plus the utterances in the act of communication are called the 

speech event. For this research, it is going to be taken into account the third definition 

because of the closer proximity to what a speech act involves.  

      Because of all the characteristics mentioned above, it can be seen that the study of a 

speech act may only refer to the physic characteristics of the context and the literal meaning 

of the words. However, there is something else called “indirect speech act” in which the 

analysis must be more carefully detailed because the meaning of the utterance is the 

opposite of what was said. Here it is where the analysis of the role of sarcastic speech acts 

is taken into account.  

      This use of indirect speech is very usual among people, “compliments, apologies, and 

yes, indirect complaints are more often than not solidarity- establishing speech acts that 
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have the ability to be used as openers, or initial steps in negotiating relationships” 

(Martinez, et al., 2003:26). In the same way, Brown, et al., (1996: 122) states “most acts are 

indirect and their identification and categorization is a matter of negotiation and 

interpretation. (…) the idea of the “indirect act” is really just a subterfuge for saving 

appearances in a theory which does not allow for intersubjectivity and situated 

hermeneutics”.  

       This distinction between direct and indirect speech acts give a larger idea of what kind 

of concepts involve a real communicative event depending on the circumstances 

accompanying. According to Moeschler, (2001) conversation is made of sequences of 

speech acts. Conversations are the unique way of oral communication, so in this case study 

it is necessary to look at different chunks of communication made by conversation, these 

speech acts, which are the utterances that might appear as direct or indirect and will be 

analyzed. Moreover, there are other aspects that constitute a speech act in order to have its 

expected communicative effect; these aspects will be described in the next section. 

2.2.3.1 ILLOCUTIONARY AND PERLOCUTIONARY FORCE 

According to the definition of speech act mentioned before and for the speech act to have 

the effective reaction on a person, there are some aspects to take into account. Firstly, it is 

necessary to go back to the term utterance and classify it. According to Martinez, et al., 

(2003) “Utterances have two kinds of meaning: propositional meaning (the literal meaning 

of the utterance) and illocutionary or functional meaning (the effect that the utterance or 

written text has on the reader or listener)”. In addition, a speech act set refers to the “set of 

realization patterns typically used by native speakers of the target language, any one of 
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which might be recognized as the speech act in question, depending on the context for a 

given language and cultural group” (Martinez et al.., 2003:94)  

      Based on this, Cohen (1996) establishes that to be able to recognize the proper intention 

of the speech acts, it is necessary to have a determined sociocultural ability that determine 

to the speaker whether it is acceptable to perform the speech act at all in the given situation 

and, if so, to select one or more semantic formulas that would be appropriate in the 

realization of the given speech act (1996:254)”. This ability of knowing how and when to 

use speech acts is related to others areas that study the behavior of the human being such as 

a  sociolinguistic ability that consists of speakers’ control over their selection of language 

forms used to realize a speech act.               

      We have mentioned the speech acts and how their components are taken into account 

for effective communication. In the following section, other points that are linked to the 

communicative context such as the felicity conditions are explained.    

2.2.3.2 FELICITY CONDITIONS 

This term is related to the different factors or requirements that must be presented in the 

context in order to the communicative utterances to be understood successfully (Yule, 

1996). In communication, it is important to look at these aspects in order to cover the gaps 

that may make possible that our messages were not well understood. In this way, speakers 

and hearers use the same set of felicity conditions for actions as a device for decoding the 

speakers’ actions from the linguistic structure of the sentences the speaker might produce 

during a determined speech act (Turnbull, 2003).  
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       Consequently, it might be inferred that depending on the speech act, the felicity 

conditions required are going to be varied. Furthermore, Searle began by arguing that “each 

type of speech act has a unique set of felicity conditions that specify the preconditions that 

must hold in order for the action in question to be produced” (as cited in Turnbull, 2003, 

48). However, even though these conditions will depend on the situation, there are some 

authors that have tried to classify and give a general description of the felicity conditions 

that must be accomplished for communication to be effective.  

      One of the pioneers in the study of felicity conditions was Austin, who highlighted 

three main general felicity conditions to be considered (as cited in Anonymous, (2015)) 

these felicity conditions are:  

1- An essential condition (whether a speaker intends that an utterance be acted upon 

by the addressee)  

2- A sincerity condition ( whether the speech act is being performed seriously 

sincerely) 

3- A preparatory condition (whether the authority of the speaker and the 

circumstances of the speech act are appropriate to its being performed successfully)  

Briefly, the first condition makes allusion to the fact that in the first place, there must exist 

a desire of emitting an utterance from the speaker to another and a desire for this hearer to 

react or do something. The second condition refers to the intention the speaker has when 

he/she makes the utterance and how it is related to the desired effect that has to be 

accomplished, to accomplish the objective these must be correlative to each other. Finally, 
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the third condition refers to the sociocultural context, which involves the role of speaker 

and hearer. It has to do with the rights that they might have, so that they behave properly 

and accordingly to their role in a determined context. For example: a teacher has the 

authority to give an order to a student, but if the student would give an order to a teacher 

the most probable would be; the desired effect from student fails giving the case that the 

student do not have any authority over the teacher. In general, in can be concluded that a 

desired perlocutionary effect tend to fail when not all the felicity conditions are completely 

covered. 

       In other words, the speaker must carry out a conventional procedure with a 

conventional effect in the appropriate speech situation of people and circumstances. Lately, 

the speaker must carry out the procedure in correctly and completely. Then the speaker 

must have certain thoughts and intentions, as specified in the procedure, and if certain 

conduct is specified, the hearer and speaker must act accordingly as a result of 

successfulness. (Turnbull, 2003)  

      In relevance to the last point, Cohen (1996) establishes that “to be able to recognize the 

proper intention of the speech acts, it is necessary to have a determined sociocultural ability 

that determine to the speaker whether it is acceptable to perform the speech act at all in the 

given situation and, if so, to select one or more semantic formulas that would be 

appropriate in the realization of the given speech act (1996:254)”. In addition, the context 

must be taken into account because it involves many aspects that must be considered. With 

this in mind,  Martinez, et al., (2003:135) mentions what might be considered as the 

specific felicity conditions to be taken into account for the context  “context is dynamically 

construed in the act of speaking and comprising at the very least factors such as speakers’ 
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attitudes, speaker hearer’s relationship, purpose or intent of the utterance, institutional 

setting, events in the surrounding world, position in the surrounding co-text and ongoing 

discourse, mutual knowledge assumptions of interacts, etc..”.  

       Roughly, it has been described what the felicity conditions are and the general points 

that can be related to its study and the relation with the current topic. Also, it has been seen 

that the every single speech act will have its own felicity conditions. Thus, to continue, the 

specific conditions for sarcasm to be understood according to some authors are going to be 

presented.  

        First, it is good to remember that sarcasm is more an indirect form of speech so that it 

is not possible to get to know the specific and real intention of the person using sarcasm. 

However, it is possible to reach a closed idea by taking into account certain general 

statements from sarcasm study thorough the years.  In the first place, according to 

McDonald (1999) sarcasm’s general desired effect might be the production of a particular 

dramatic effect on the listener. Then, this condition cover the first general established by 

Austin as mentioned before (as cited in Anonymous, (2015)), this might be known as the 

“essential condition” because that is the reason of the intended utterance from the speaker.  

      In second place, Kremmer, (2008) announce the two most important rules for being 

sarcastic and understood, these are; the fact that the person using sarcasm must say the 

contrary of what he/she feels and that lately he/she must make sure that the listener knows 

that he/she is being sarcastic. Then, this might be taken as the second general condition 

mentioned for Austin; the “sincerity condition” because it involves the sincerity of the 

speaker and seriousness for the speech act that eventually includes the previous 



28 
 

requirements of making sure it is used a double sense and corroborate it was caught. In 

reference to this, Mounts (2012:5) argues that some researches about sarcastic utterances by 

native speakers indicate that “they reliably use acoustic cues or voice inflections to 

distinguish sarcasm from neutrality and sincerity” and that these cues go from the 

increment of the vocal range and pitch to the lengthening of syllables. 

        In addition, he states that there are many ways that a speaker can ensure that his/her 

sarcastic utterance has been properly understood and that can be through the use of cues, 

which can be verbal, nonverbal, contextual and finally “through the sharing of common 

ground to the listener” (Mounts, 2012:5). Similarly, Dauphin, (n.d:1) describes that to 

recognize sarcasm it is necessary to use a different intonation of voice as well as physical 

gestures. He specifies that the person using sarcasm must have a special vocal emphasis on 

the words in which he/ she is using sarcasm and that this emphasis must be often 

accompanied by “facial gestures such as smirk, shaking of the head, or rolling of the eyes” 

to give the impression that what he/she is saying must not be interpreted literally. 

      In the third place, Austin mentions a third condition known as a “preparatory 

condition”, which involves the context and appropriate circumstances for the 

successfulness of the speech act. In relevance to this, Clark and Marshal (cited in Mounts 

(2012)) state about sarcasm, that it appears to be especially accepted and understood when 

the speaker and listener “have some rapport – that is, shared experiences, perceptions and 

knowledge- referred to a common ground”. So, it seems to be absolutely important to take 

into account the setting, the background and atmosphere in which the speakers are 

communicating to be able to succeed in the speech act.   
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       In summary, it has been reviewed the meaning of felicity conditions and its role in the 

recognition of sarcasm. The next section will provide some more  information about what is 

sarcasm and how it can be interpreted or understood depending on the conditions in which 

it is used and its classification to have a bigger idea about its communicative role in the 

development of pragmatic competence. 

2.3 SARCASM AND IRONY 

 In this section it is going to be discussed the difference between sarcasm and irony, if there 

is a difference between irony and sarcasm or not. This is important to be mentioned because 

the definition of both use to be very similar and sometimes they are taken as the same. Due 

to for this investigation it is important to have the concept of sarcasm clear. Then, the 

different definitions of sarcasm are going to be discussed to clarify this concept.  

       The term of sarcasm and irony have been discussed for many authors, what’s more, 

they have been linked to each other taking the intensity as the only difference between 

them. The Webster-Merriam Dictionary (2015) defines irony such as “the use of words that 

mean the opposite of what you really think especially in order to be funny”. Similarly, it 

also defines sarcasm such as “the use of words that mean the opposite of what you really 

want to say especially in order to insult someone, to show irritation, or to be funny”. Taking 

those definitions into account it is possible to see that they are very similar, however, the 

main difference among them is the purpose for which they are used. Where, while irony is 

only used to make fun of something, sarcasm possesses more functions than only being 

funny. Similarly, in Sarcasm Society (n.d) sarcasm is defined as a form of irony that “uses 

sharp wit to highlight the obviousness, stupidity, or annoyance-factor of a situation”. 
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Whereas that, it also says that the main difference between them is that irony is observed 

while sarcasm is created.  

         In the same way, there are other authors who make a difference between these two 

concepts such as Haiman (1998), who states that not only people can be ironic, but also the 

situations, which differs from sarcasm in which only people can be sarcastic but the 

situations cannot. He also affirms that the main difference between the use of irony and 

sarcasm is that irony may be used unintentionally and unconsciously, while sarcasm must 

be intentional and conscious. Most recently, Mounts, (2012: 4) mentions that “while irony 

is simply language meant to be understood differently than what is literally said, sarcasm is 

a specific form of irony meant to be sharp, biting and pain- inflicting”.   

       From all the last concepts that contrast the differences between irony and sarcasm, I 

agree the most with Haiman because he makes a more specific distinction among them by 

specifying that while both are similar in the use of a different semantic meaning from what 

they literally say, the main point to be sarcastic is to be conscious of the intention and the 

victim to whom they are referring to by using sarcasm. In addition, McDonald, (1999: 

486,87) point out this definition such as “ a form of ironic speech commonly used to 

convey implicit criticism with a particular victim as its target”.  So, as a conclusion about 

the difference between these two concepts could be that while sarcasm can be described as 

a kind of irony, it is better described as verbal irony because of its intentional purpose and 

use at the moment of the speech, where more than the aspects of a circumstance and 

semantic meaning of an utterance there is a victim as its target.   
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      Another definition that describes the specific purposes for which sarcasm is used by 

people is giving by Kremer, (2008) who states that it is called sarcasm when it is said the 

opposite of the truth or the opposite of our true feelings to be funny or to make a point. In 

other words “sarcasm is actually a way of showing your true feelings about something” 

(Kremer, 2008:2). Seen from this perspective, sarcasm’s purpose is shown as a way of 

expressing the true feelings of someone without having to say it literally. Additionally, 

Quinn, (n.d) stated about the intentions of sarcastic expressions that “sarcasm tends to be a 

negatively nasty rather than positively funny. It is a cheap shot at someone else’s expense”, 

which gives an idea about the negative role that sarcasm may have as a communicative 

resource in a context among all the objectives for which sarcasm is used. 

       To try to give a conclusion of the definition of sarcasm and the purposes for which it is 

used, it is important to point out that from the perspectives that different authors may have 

about sarcasm, the majority of the ones that have analyzed this communicative source 

conclude that it is a complex term to be defined because they cannot always be sure in a 

100% of what was the real intention of the speaker. However, for this investigation, the 

point is not to try to find if the speaker can understand the real intention among all the types 

of sarcasm, but fundamentally, if they can identify when it is being employed in 

communication. That is, when someone is being sarcastic. 

 In the following section, some types of sarcasm are going to be described in order to have 

a more complete idea about this concept.  
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2.3.2 TYPES OF SARCASM   

 In this section it is going to be discussed what are the different types of sarcasm that can be 

found in the speech according to the intensity or real intention that the speaker has towards 

his/her receptor. As it was mentioned before, there are many purposes for which sarcasm 

can be used in a conversation and depending on them it is classified into different 

subspecies by different authors. One of these authors is Lori Ducharme, cited in (Dauphin, 

n.d), who states that sarcastic transactions can be presented in 6 different forms according 

to their purpose. Those 6 forms are social control, declaration of allegiance, establishment 

of solidarity and social distance, venting frustration and humorous aggression, and their 

purposes are exposed in the next figure: 

Figure 2 (Oliver, 2014 based on Ducharme’s classification) 

 

Sarcasm  Social control  Sarcasm is used as a control mechanism 
to reprimand members of a particular 
group when inappropriate or undesired 
behavior is displayed  

Declaration of allegiance Sarcasm can be self-directed, a person 
reprimands him-/herself for 
unacceptable behavior.  

Establisment of  Solidarity 
and social distance 

Sarcasm is directed at outsiders of a 
particular group. It takes place when 
others do not fit a group's expectations 
of what is acceptable 

Venting frustration sarcasm can express disapproval with a 
situation or object that does not uphold 
the standards of an individual 

Humorous aggression Sarcasm can be used to be funny and 
expresses wit by stating the opposite of a 
fact or belief shared by grouns members. 
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       According to this classification of the forms in which sarcasm can be presented in 

social speech, sarcasm seems to have a strong impression in any of its presentation. It has a 

role of “ruler” or commander in which the sarcastic has the last word. Because of the 

complexity and abstractness of the study of sarcasm, there is not a specific classification for 

it. That is why the classification is varied depending on the author. For instance, another 

author that gives a different classification for sarcasm is Camp, (2011) who suggests that 

sarcasm involves a variety of meaning inversions, which are presented in 4 different 

subspecies. These subspecies are propositional sarcasm, lexical sarcasm, like-prefixed 

sarcasm and illocutionary sarcasm, which’s purposes are explained in the figure below.   

Figure 3 (Camp, 2011) 

 

Types of Sarcasm  

PROPOSITIONAL SARCASM 

Delivers an implicature that 
is the contrary of a 

proposition that would have 
been expressed by a sincere 

utterance. 

LEXICAL SARCASM 
Delivers an inverted 

compositional value for a 
single expression or phrase. 

LIKE-PREFIXED SARCASM 

Commits the speaker to the 
emphatic epistemic denial of 

a declarative utterance's 
focal content 

ILLOCUTIONARY SARCASM 

Expresses an attitude which 
is the opposite of one that a 

sincere utterance would 
have expressed. 
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       As it can be seen, this classification is different from the last one given by Ducharme 

because of many reasons. At first sight, this classification is shorter because it is divided in 

4 subspecies and not 6, then its purposes are more related to the relation between the 

semantic meaning of an utterance and its literal meaning and finally, it is not expressed the 

social role that they present according to its classification.  

       As a conclusion of these different classifications of sarcasm, as it was mentioned 

before, because of the abstractness of sarcasm and its study, depending on the authors and 

the perspective with which they classify and study this topic, sarcasm will be classified into 

different forms. For the analysis of utterances in this investigation it is going to be taken 

into account only the first classification, because although they complement each other; one 

specifying how is the sarcasm structure according to the speech in a dialog and its receptor 

and the other specifying which is the classification according to its purpose in relationships, 

the current project is more related to the purpose of utterances than to the structure of them.  

      In the next section, the role of sarcasm and its implication as a communicative resource 

is going to be described in order to know about the interaction among speakers and how 

they use their pragmatic competence to understand it and use it.  

2.3.3 SARCASM AS A COMMUNICATIVE RESOURCE  

      Sarcasm has been considered as part of the pragmatic competence so that it and joking 

are described as the most difficult items to acquire in second languages (Nelms, 2001). That 

is because it involves a set of communicative abilities to be employed to understand it. In 

addition, there are cultures in which they do not have sarcasm and always say what they 

mean (Kremer, 2008).  So, taking into account the fact that the pragmatic knowledge of the 
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mother tongue used to be transferred to the learning of a foreign language pragmatic 

competence, the ability of understanding or learn to use sarcasm will increase or decrease 

depending on the exposure to it. Additionally, sarcasm appears to be especially accepted 

and understood when the speaker and listener “have some rapport – that is, shared 

experiences, perceptions and knowledge- referred to a common ground”  according to 

Clark and Marshal cited in Mounts (2012). This is important to be taken into account for 

the study of the pragmatic competence of a speaker because it certainly has an effect on 

how does he /she it interpret sarcasm and what the special felicity conditions are in which 

the speaker has to be focused at the moment of speech to produce it or understand it.         

      On the other hand, the differences in culture about the use of sarcasm or not among the 

speakers are not clear. The reasons of why speakers use it or not can be varied. In this way, 

people can use sarcasm to demonstrate a sense of humor as means of “breaking the ice” in 

their groups of friends for the purpose of being funny (Dauphin, n.d). However, there are 

also chances that “they have developed sarcasm in response to some bitterness, jealousy, 

frustration or dissatisfaction” (Quinn, n.d). In any of the cases and intentions for which 

people use any type of sarcasm, something sure is that sarcasm is intentionally used as an 

indirect form of speech “to produce a particular dramatic effect on the listener” (McDonald, 

1999:486).  Then, according to Mounts (2012) it is the counterfactual nature of sarcasm 

which brings out a problem with decoding it such that it is often misunderstood. That is 

why it is necessary to know about some specific characteristic that determine when it is 

being employed and how to employ it.  

       There are some authors that talk about how to be sarcastic and recognize sarcasm at the 

moment of speech. For instance, Tepperman, (2006) argues that for the detection of 



36 
 

sarcasm in a spoken dialog it is required the use of a special change of behavior and 

grounding strategies from the speaker apart from saying just the opposite of what he/she 

really thinks. He also mentions that, the use of those aspects as complement is because 

sometimes even the automatic detection of a sarcastic tone of voice is not simple to 

differentiate. So, there are other aspects to take into account at the moment of speech. 

Moreover, Dauphin, (n.d:) describes that to recognize sarcasm it is necessary to use a 

different intonation of voice as well as physical gestures. He specifies that the sarcaster 

must have an special vocal emphasis on the words in which he/ she is using sarcasm and 

that this emphasis must be often accompanied by “facial gestures such as smirk, shaking of 

the head, or rolling of the eyes” to give the impression that what he/she is saying must not 

be interpreted literally.  

      Additionally, Mounts (2012:5) argues that some researches about sarcastic utterances 

by native speakers indicate that “they reliably use acoustic cues or voice inflections to 

distinguish sarcasm from neutrality and sincerity” and that these cues go from the 

increment of the vocal range and pitch to the lengthening of syllables. That is why he also 

states that there are many ways that a speaker can ensure that his/her sarcastic utterance has 

been properly understood and that can be through the use of cues, which can be verbal, 

nonverbal, contextual and finally and related to what was mentioned before “through the 

sharing of common ground to the listener” (Mounts, 2012:5) . So, there are many ways in 

which sarcasm can be interpreted and used. The two most important rules to be sarcastic 

and that it could be understood are: first of all that the speaker must say the contrary of 

what he/she feels; and second the speaker must make sure that the listener knows that he is 

being sarcastic (Kremer, 2008).  
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        On the whole, it is important to pay attention on the different characteristics that the 

employment of sarcasm must have in order to be understood. These reasons are essential in 

order to have the desired perlocutionary effect whatever it was because it does not matter if 

the listener perceives well or bad the utterance of the speaker, if he/she understands the 

opposite of what the speaker really wanted to mean, sarcasm will be inefficient (Dauphin, 

n.d).  

       In the next section they are going to be analyzed the different advantages and 

disadvantages that the understanding or misunderstanding of sarcasm may have as a 

communicative resource in order to understand better their effects in communication and 

the role of pragmatic competence. 

2.3.3.1 ADVANTAGES AND DISADVANTAGES OF SARCASM AS A 

COMMUNICATIVE RESOURCE  

Sarcasm used to be taken in different ways depending on the person who uses and receive 

it. So, the opinions about how good or bad is to use it in a community are varied. There are 

authors such as Quinn, (n.d:1) who gives his opinion about the use of sarcasm and states 

that because sarcasm is almost always uttered with some degree of scorn or contempt, “it 

may appear “witty” but it is the lowest form of wit because it is a laugh at someone else’s 

expense”. That opinion is very directed to the fact that there are certain manners that are 

essential in communication to have a good coexistence and that the way of ridicule 

someone is not very kind. Similarly, Haiman, (1999) states that what is an essential point 

about sarcasm is that it is intentionally used as a form of verbal aggression. Another author 

who points out this disadvantage of sarcasm is Kremmer, (2008) who states about the use 
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of sarcasm in coexistence “it’s sometimes not very nice to be sarcastic to a person. You’re 

turning another person’s words or actions into a joke… so you should think, carefully, 

about when to be sarcastic and with whom to be sarcastic”, which also gives a bigger idea 

about why it is important to consider the use of sarcasm as a communicative resource.  

       In contrast to the comments above, there are other authors that consider the use of 

sarcasm to be useful for the communicative coexistence among groups. One of these 

authors is McDonald, (1999: 487) who states that sarcasm has been found to be 

“morphologically simpler and more flexible to use than direct forms”. Similarly, Dayphin’s 

, (n.d) view about the benefits of using sarcasm as a communicative resource is that one of 

the advantages of it is that giving the case that in sarcasm there is an opportunity to be 

dramatic and use wordplay, it makes more interesting the chat than when there are only 

used straightforward remarks.  

       Most recently, Mounts, (2012:5) affirms that according to different investigations in 

the area “sarcasm has also be found to stimulate creative thinking and the solving of 

complex problems in real-life situations”, which is a very positive aspect in the 

development of communicative competence. Additionally, Mounts states that the same 

differences in understanding sarcasm are the ones that make reasonable the fact of use it 

positively in some contexts. This point of view shows that even though the disadvantages 

of the use of sarcasm might seem to be drastic and rude, it is precisely from them that it is 

possible to take another advantage of its use. Then, from the view that sarcasm is an 

indirect speech in which what you say is the opposite of what you mean, there are certain 

patterns to be considered for its use. Therefore, they are these patterns which depending on 
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how much they are known for the speakers during the communicative act, will affect in the 

purpose of sarcasm.  

      As a conclusion, sarcasm use and its advantages or disadvantages according to the 

effect that the speaker wants to project in the context in which it is being employed will not 

depend more on the purpose for which it is being used than on the patterns or felicity 

conditions required to have its perlocutionary effect. Then, “there is no written code stating 

whether sarcasm is a positive or negative thing” (Dayphin, n.d) it will depend more on the 

felicity conditions that are employed, the context and knowledge about sarcasm. 
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CHAPTER III 

Methodology 

In this chapter some relevant information about the subjects and the instrument for this 

investigation are presented. The issues discussed in this study are detailing information 

about the researching method of investigation, how the data was collected and specific 

information about participants. This research is conceiving the use of sarcasm as part of a 

whole discourse (that is the lecture in the classroom), that at the same time is compound by 

a set of speech acts, which are considered units of communication. Additionally, it checks 

out the felicity conditions for sarcastic speech acts to be understood to see how its use may 

contribute to the students’ pragmatic competence development. In this way, it analyzes and 

describes the language use in the classroom and the way that sarcasm is presented among 

teacher and students. For this purpose, observations and an open questioner of the class of 

History of Evolution of English language are used in order to analyze the context in which 

students are involved. 

     Observations are a kind of qualitative instrument used for the data collection of specific 

contexts that need to be analyzed. One of its characteristics is that the observer does not 

actively interact with the respondents. Another particularity is that recordings can be used 

as a tool for data collection. For this investigation the use of recordings is considered and 

the instrument is divided into two observation checklist. Then, a final open questionnaire is 

applied to the students to collect qualitative formative information about the student’s 

perceptions during their experience in the sessions and to corroborate data from the 

observations mentioned before.   
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3.1 CONTEXT 

     This investigation took place in the Language School which is located in the 24 Norte 

#2003. Humboldt, Puebla, Pue. This Language School has as its main objective to form to 

future teachers of English and French who are capable of being competent teachers with an 

special dominion of the language at a minimum B2 level, as well as an important 

knowledge about the culture they are studying. The academic plan of this institution 

consists on the study of the target language in a division of five target language courses and 

5 workshops in which they are imparted linguistic knowledge about the language as well as 

the practice of the four skills (listening, speaking, writing and reading) for the better 

development of the language. 

      In addition, there are also given some subjects that transmit deeper knowledge about the 

culture of the language that is being learnt. These subjects are Spoken English, Pragmatics, 

Discourse analysis, Literature 1 and 2 and the History of the Evolution of the English 

Language. In summary, with the set of all these subjects it is intended to get a proficient 

degree of English as a foreign language in their communicative competence components by 

the practice and learning of the language and the culture in which it is spoken.  

3.1.1 PARTICIPANTS 

     The participants for this investigation were 12 students of the English teaching major, 6 

men and 6 female, who were advanced students that had finished all their target languages. 

Their ages were varied. There were 4 students with 20 years old and the others were 19, 21, 

22, 24, 25, 26, 28 and 45. These were students from the class of History of English 

Language Evolution as it was mentioned before. One characteristic about this subject is that 
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it is imparted to students who are at their 70 percent of their major minimal which means 

that they have more preparation because of the level of difficulty that this subject demands 

because of its deep knowledge about English. So, in this subject, the students study and 

analyze the English language from the beginning of the time until the modern English era. 

So, it is necessary to know how the language has been changing through the time as well as 

cultural knowledge of social aspects of the country in which English is been referred.  

      Moreover, taking into account the level and the flexibility of students to the knowledge 

of the English language because of the subject, there are some aspects about culture that 

may be taken into account. These aspects refer to the use of the language according to 

different purposes that involve the use of literal or non-literal language.  

      Another participant in this investigation was the teacher of the subject, who is an 

English native speaker who has been working as a teacher in the Language Faculty of 

BUAP for more than 10 years given the case that she resides here in Mexico with her 

family since a long time ago. She is specialized in the translation area and is very 

accustomed to the use of sarcasm as part of her culture, so that it is spontaneous, natural 

and fluent. In addition, she also speaks Spanish and possesses an extensive knowledge 

about Mexican culture and Spanish language. The subjects that the teacher has given since 

she works in language faculty are varied. They go from the target language classes in any 

of their levels and the translation area to the cultural teaching in subjects such as Culture of 

English-speaking peoples and in this case the subject of  History of the Evolution of the 

English Language.  
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3.2METHOD 

This research was a qualitative, ethnographic case study, which means that it was focused 

on a determined sector to study the phenomena. As this research was based in subjective 

results this was the most appropriate method for it because sarcasm cannot be quantified 

and there are many aspects to consider for describing its use and its effects on students, 

which were found through observations of the real context. Then, this qualitative method 

claimed advocacy/participatory assumptions that collected qualitative data that was 

analyzed according to the different interpretations of the phenomena depending on the 

views that were studied about the use of sarcasm as a tool, how to identify it in the 

classroom and its possible effect on students while it is used as a tool for the development 

of their pragmatic competence.  

3.2.1 DESIGN 

As this was an ethnographic investigation, the design of this research was a case study 

because it was focused on a special group of determines participants with specific 

characteristics. Then, this study focused on the setting and context of specific students 

exposed to the use of sarcasm in order to see how the teacher used sarcasm in the classes by 

identifying the felicity conditions used or missed for sarcasm to be understood, as well as 

the gathering of perceptions and opinions from students about the use of it for their 

pragmatic improvement. 
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3.2.2 TECHNIQUE 

The techniques used for this investigation were observations and interviews carried out by 

an open questionnaire to the participants. First of all, the observations provided information 

about the real life setting in which the participants were involved during the procedure of 

the investigation in order to identify how the T was using sarcasm and for what. It was 

necessary this technique because in that way it could be descripted and analyzed the 

phenomena in a more specific way. Secondly, they were necessary the interviews to the 

participants to complement and corroborate the results of the interpretation and analysis of 

the setting or context about their perception. The tools that were used for this research were 

video- recordings. So, that they were favored to the practicality of the data collection for its 

analysis. 
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3.2.3 INSTRUMENT  

The instrument for collecting the data was divided into two observation checklists, one for 

the present observation at the moment of the class and another for the more detailed 

analysis of the recording of the class, and a final post- open questionnaire for the students. 

The purpose of this instrument was to collect data for the analysis of the different ways in 

which sarcasm could be used by the teacher. All this to recognize what are the factors that 

are being taken into account or missed in communication according to the previous 

information about the characteristics of sarcasm and the felicity conditions for its 

identification. The instrument for this research is described as follows:  

     The first part of the instrument was an observation checklist; this first checklist was 

simpler than the second. It was divided in 5 sections in which the first one refers to the 

“time”, this section marked more or less the hour in which the sarcastic utterance was 

coded. This section was important for the future easiness of the analysis of sarcasm 

examples in the recording of the class. The second section of the worksheet referred to the 

“example of sarcasm” in which it was described the sarcastic speech act and its properties. 

There was a third section in this sheet called “students reaction” that attended to the 

immediate reaction of students at the moment of the sarcastic speech act and the included 

options were silence, laughter, surprise, confusion and “other”, which was an open option 

for any other reaction that may be. These reactions were selected based on the more usual 

reactions that according to different authors such as Mounts (2012), Kremmer (2008) and 

others the victims of sarcasm might have.  
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     Later, in a fourth section it was considered the possible intention of the speaker who 

used sarcasm. The intentions were classified in joking, serious, attacking, and supportive. 

These were also related to the possible intentions that sarcastic people may have according 

to the different types of sarcasm described by Lori Ducharme cited in (Dayphin, n.d). The 

use of these two sections was important because through them the immediate reaction of 

the students could be recognized and compared with the possible and immediate desired 

perlocutionary effect of the teacher according to the physical characteristics of her 

elocution. Finally, the last section was called “observation” and consisted on an open 

section for any comment about the speech act. 

 

      

 

(For the complete instrument go to appendix A) 

      The second part of the instrument consisted on a second observation checklist, which 

was for a deeper observation of the class, this time analyzed by the recording. First of all, 

this checklist was divided in 8 sections, where the first two sections corresponded to the 

first two sections of the checklist number 1, which were time and example of sarcasm. 

These sections were made to create a more organized relation between the analyses of the 

examples of sarcasm. Immediately, there were 5 more sections categorized by letters from 

A to F. These sections were Speaker’s (teacher) attitudes while using sarcasm and its 

communicative resources, the purpose or intent of the utterance, the speaker’s hearer’s 
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relationship, the mutual knowledge and assumptions of interacts and finally the ongoing 

discourse. These sections were based on the description of different factors that the study of 

felicity conditions of the context of a speech act involves according to Martinez, et al., 

(2003). Finally, it could be found the last section called “notes” which was for any other 

observation or note at the moment of the analysis. 

 

 

 (For the complete instrument go to appendix B) 

        Then, the sections marked from A-F were divided each one into a number of specific 

considerations or subsections that cover the factor of the general felicity conditions to be 

considered in the observation of the context. These subsections had a vertical line on the 

left that contains 4 letters from A to D that determined the grade of evidence with which the 

felicity condition was presented. This follows the next criteria where A means clear 

evident, B means evident, C, some evident and D, little or no evidence. These grades were 

necessary to be taken into account because they marked the reasons why the interpretation 

of sarcasm could be understood, misunderstood or not understood. 

 

 

 

(For the complete instrument go to appendix B) 
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      Finally, the third section of the whole instrument was a final post-observations open 

questionnaire focused on the student’s perceptions during the sessions. This was because 

the participants (students) did not know during the sessions that their pragmatic competence 

about sarcasm was being observed. This was to maintain the spontaneity and reliability 

during the observations. 

     The questionnaire was compound by 11 questions where the first 3 questions were 

related to the personal information of the participants such as age, level of English and 

years studying English. These questions were to have a bigger idea about the relation 

between their proficiency and the hope results from them according to their level. Then, the 

next questions from 4 to 6 were related to the familiarity and contact that they had to 

sarcasm from a cultural view. These questions helped to know the impact that this 

communicative resource might have in students. Finally the questions from 7 to 8 were 

directly related with the students’ perception and opinion about the use of sarcasm as a 

communicative resource for developing their pragmatic competence. (For the complete 

instruments see the appendix C)  

3.3 DATA GATHERING COLLECTION AND PROCESS.  

In this section it is going to be explained the data gathering collection and process of this 

project. It was done in a period of three months. During that time there were some 

disadvantages such as the fact that there were many holidays and those were in the days 

that there were class; Monday and Wednesday from 9:00am to 10:30am. For this reason it 

was possible to observe only 8 classes. 
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      During the observation process, all the data was collected by the observation checklists 

described before, at the moment of the observations it was necessary to pay attention to 

every single detail of body language as well as to the ongoing discourse and intonation of 

the sentences. As consequence, during the personal observations, many quick notes were 

made, mostly about the body language in T’s utterances and Ss’ interactions. Then, from 

the recordings; conclusions and assumptions were taken out. The information for the 

analysis of the examples of sarcasm utterances was classified according to the general 

classification of the felicity conditions of Austin (as cited in Anonymous, (2015)), within 

the classifications of the general felicity conditions are included the corresponding general 

felicity conditions for the analysis of the context mentioned by Martinez, et al., (2003). The 

sample of how the information was classified is shown below:  

Day: TITLE 

Preparatory conditions: 

Setting:  

Ongoing discourse:  

Mutual knowledge and 

assumptions: 

Essential condition: 

Purpose:  

 

 

 

Sincerity condition:  

Example:  

Ss’s reaction:  

Analysis:  

Conclusion: 

      Finally, the last step for the gathering of information was the collection of responses of 

the open questionnaire. The questions of the questionnaire were divided into 5 categories; 

Age and English level, Sarcasm from me and others, Sarcasm and culture, Advantages and 

disadvantages of sarcasm and students resources to identify sarcasm. In those sections the 

most relevant perceptions and opinions from students are quoted. For that process it was 

necessary to make a kind of summary of the repetitive answers of the Ss and to point out 
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the most unusual too. All this, by respecting the singularity of each student; the age and 

nationality. Then, it was necessary to respect the information mentioned before to obtain 

the most reliable information, as this is a qualitative investigation.  

      In addition, for a better organization of the participants’ opinions, it was used an “S” to 

refer to “Student” to simplify the spelling. Also, after the “S” it was added a number, which 

was the number to which the participant were numbered in the first place. Finally, next to 

this previous number it was added the age of the participant to be able to understand better 

Ss’ opinions by relating their age to their level or experience, example; S8/24 (Student 

number 8, 24 years old). This was important to take into account because from the 12 

participants, their ages went from the 19 years old to the 45 years old, which is a huge 

difference. However, it is relevant to clarify that these differences related to the age were 

not analyzed deeply in this research because the current project is not focused on Ss’ 

perceptions according to their ages, but they were mentioned as a way of a better 

organization and validation for this project.  

      Concluding, data collection resulted in the accumulation of an amount of data, primarily 

qualitative. This data was organized, analyzed and compared for its best use in this 

investigation. In the next section, findings of this investigation are found.  
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CHAPTER IV 

Findings 

In this chapter, the results of the observations of the classes and the questionnaires to the 

students are presented and discussed.  The results are divided in two parts, in the first part, 

they are presented and analyzed the observational data in which some examples of sarcasm 

in the classroom are described and analyzed in order to see how the teacher employs 

sarcasm in the classroom with the students and its function as a communicative resource. 

Immediately, in the second part, there are presented the results from the questionnaires 

applied to the students about their perceptions in the use of sarcasm in the classroom. 

4.1 CLASS OBSERVATIONS 

The main instruments for this research were the classroom observations. In this section, the 

observations will be seen, looking specifically at the general felicity conditions of the 

context given that they are the most important feature of sarcasm. 

4.1.1 General felicity conditions 

For the analysis of the data, a general classification for the felicity conditions in which are 

include the essential, sincerity and preparatory conditions for sarcasm to be understood was 

considered. These were classified and analyzed according to the characteristics of the 

context in reference to Martinez, et al., (2003), which for its part, are related to the different 

uses and classifications of sarcasm. 

 To continue, the analysis of the observations is shown below. 
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a) Day 1: The day sarcasm comes out 

Preparatory Condition 

Setting: In this class, the students seemed to be very attentive; they were talking about 

the differences between the conjugations of the verbs in different languages. They 

referred to Old English, Modern English and Middle English. Then, talking about the 

difficulties that the study of these facets of English represents for English learners, they 

compared English to other languages, such as their modern tongue.  

     Ongoing discourse: there was being a debate among the members of the group.  

     Mutual knowledge and assumptions: The Ss’ and T seem to share perceptions about 

some difficulties during the language learning process.  

Essential Condition 

Purpose: establishment of solidarity/ joking. 

Sincerity Condition: 

Example: “and this is why… English is easy” 

Ss’ reaction: laughter 

By this example it is necessary to say that at the moment T expressed this utterance, the 

vocal emphasis of the sentence, especially in the word “easy” was clearly evident. Then, 

because of this increment of vocal range in the pronunciation of this word, it could be 

clearly appreciated that T was using acoustic cues of voice inflection that helped Ss to 
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recognize that what she was saying did not have to be interpreted literally as Dayphin (n.d) 

mentioned before (see section 2.2).  In the same way, the teacher used physical gestures to 

help to support her utterance with the purpose of joking, to the extent that she got laughter 

as Ss’ reaction, it could be inferred the perlocutionary force was successful. 

      In other words, going through the proper use of sarcasm and its meaning in the 

sentence, it could be appreciated the fact that while the literal meaning of the utterance was 

“English is easy”, the double meaning of the sentence was “English is not easy either”, 

because although talking about a comparison with the conjugation of other languages, it 

could seem easier and its literal meaning could be real, talking with English learners who 

were having troubles in dominating the language and understanding its origins, they could 

not share the same perceptions from the view that if their mother tongue is easy, that is not 

what they are having troubles with in that specific moment. However, during this 

determinate moment in which sarcasm is used, it is being played as a way to establish 

solidarity to maintain participation among students as well as to promote the reflection 

about the topic, so Ss were very quiet and were not participating very much as also could be 

showed in the next example: 

Preparatory Condition: 

Ongoing discourse: participation and sharing of opinions.  

Mutual knowledge and assumptions: The Ss’ and T seem to share perceptions of 

empathy.  
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Essential Condition: 

Purpose: Establishment of solidarity 

Sincerity Condition:  

 Example: T: How easy was it to read? (Old English) 

Ss: (silence) …. Ahmmmm…, not much (someone says very quiet)  

                  T: really? 

Ss: hahahahaha, (laugh) 

Ss’ reaction: Laughter 

By this example it could be noticed that at the moment of this utterance there seemed to be 

a special connection between T and Ss because of the fact that old English is difficult to 

read and to understand.  However, there seemed to be some confusion from students when 

the T asked their opinion because they did not say a word, but some of them moved their 

heads like saying “nahh more or less” but saying “ahmmm… yes” while most of them did 

not do anything or say a word, in sign of waiting for others to respond. Then, the teacher 

said sarcastically “really” as a sign of meaning that “ok, don’t be shy, I know it wasn’t easy 

because I know it is difficult”. Suddenly, after that assumption the atmosphere changed and 

there was more confidence of saying the truth and Ss laughed as a sign of “well now we 

know that you know the real answer, it is difficult for us”.  

        So, in this case sarcasm was used as a kind of “ice breaker” as Dauphin (n.d) 

mentioned; sarcasm could be used to demonstrate a sense of humor as means of “breaking 

the ice” in groups of friends for the purpose of being funny (Dauphin, n.d). Of course, this 
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was not a group of friends, but students, and the main consequence from being funny was 

to establish solidarity with Ss, who did not seem to be very confident to participate; now 

they feel more comfortable and communication flows again. This was very convenient 

because this class seemed to be much focused on Ss’ opinion, feedback and recapitalization 

of what was read, which demanded more attention from students as well as their 

participation and opinions.  

b) Day 2: When sarcasm is in action 

Preparatory Condition 

Setting: In this class, the students and teacher were looking at an article and they were 

talking about the changes of the language through time, focusing more in the use of 

vocabulary and how the meaning of some words had changed making communication more 

difficult for people who are not in contact with the same group of people in which the 

meaning of words have changed. Then, this topic went to the role of manners in language 

nowadays, giving the next data as a result.  

Ongoing discourse: The teacher was giving a lecture and telling an anecdote as an 

example.  

Mutual knowledge and assumptions: The Ss’ and T seem to share knowledge about what 

was being talked about (background). 

Essential Condition 

Purpose: Serious- to make a point/ however for the victim (her daughter) the purpose of 

the sarcastic utterance was social control. 
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Sincerity Condition 

 Example: T: then I said, “I send you to school to learn that, that’s wonderful” 

Ss’ reaction: silence/ after some seconds few laugh with a “huh” 

In this example, it can be noticed a distinction between using sarcasm in a real situation in 

the classroom and using it as a reference of what was said in a determined context to make 

a point (Kremer, 2008). So, it is important to consider that during this utterance, sarcasm 

was not directed to Ss, it was a narration of the sarcasm T used once in a determined 

communicative event with her daughter. Then, what made it possible for Ss to identify the 

point she wanted them to see in relation to what they were talking about is that she also 

gave the description needed of the context, so they shared common ground. Therefore, this 

is what Mounts (2012) makes reference to when he states that the meaning of sarcasm can 

be changed to be more appropriate and understandable if the two people who are talking 

share some common ground.  

      Consequently, the fact that it was an intense situation “daughter and mom” at the 

moment of the utterance, it could be inferred that the real meaning of what T said was 

“that’s not what you are supposed to learn at school, I don’t agree, I don’t like it!”, which 

could be part of the reason why Ss stayed serious and only few of them laughed a little bit, 

although the T laughed too at the end of the utterance to indicate that she was not being 

very serious about it, it was just an example.  

       Some observations that can be made from this example are that sarcasm here had an 

important role in “daily language use” because we see that the teacher here was not exactly 
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‘on the topic’ of the course subject, which could distract students’ attention. However, the 

anecdote was meant to provide an example of a phenomenon related to the course subject. 

Ss did not necessarily have the obligation to listen to the teacher’s anecdote. The teacher 

had changed roles from ‘teacher’ to ‘story teller’ and the students might pay attention or 

ignore it. Nevertheless, the teacher used strategies that assist the students in establishing 

common ground with the teacher, giving the story relevance.  

Another example of real sarcasm in face to face conversations is below.  

Preparatory Condition 

Ongoing discourse: participations, a student was telling an experience. 

Mutual knowledge and assumptions: The Ss’ and T share experiences. 

Essential Condition 

Purpose: Joking “humorous aggression” 

Sincerity Condition 

 Example: S: Yesterday I said “shall I read it?” and then I had the feeling I said it 

wrong, but then, I think oh it was Ok! (laugh) 

                 T: no, no, you said it perfectly correct, perfectly correct… for about 30 

years ago (laugh) 

Ss: laugh  
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Ss’ reaction: For the student who was the victim there was a reaction of surprise and then 

confusion until T completed her sentence, for  the others students in the classroom, their 

reaction was laughter.  

In this example it can be clearly identified the use of sarcasm for humor aggression with a 

victim as its target or “laugh at someone else expense” (Quinn, n.d:1). So, in this example 

the victim was a student who seemed to be very self-assured of that what he was saying 

was correct. Then, at the beginning T seemed to be giving a kind of positive reinforce, 

when at the end it resulted to be a sarcastic utterance which produced a reaction of laughter 

from the students except from the one who in this case was the victim. It was important to 

talk about the reaction of this student, who at the beginning did not laugh and seemed to 

have a feeling of surprise and confusion about what the T had said. He also seemed to be 

concerned about if he used “shall” right or wrong then. So, he seemed to be quickly trying 

to understand and after the teacher and everyone else laugh, T reaffirmed that he was 

correct and let see that she was just kidding.  

      In this utterance and the use of sarcasm, it could be appreciated that it was directly used 

to a student and with the single purpose of humor. Then, it could also be appreciated the 

reaction of a student involved in a specific communicative moment with a native speaker.  

      During this class there were shown two examples of sarcasm used as a natural way of 

spontaneously language in which what was “tasked” the most, it was the understanding of 

language from Ss in a natural communicative context with a native speaker and their 

reaction to it, which depended in a big part of their pragmatic competence (Kasper and 

Schmidt, (1996)).   
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c) Day 3: When sarcasm means…  

Preparatory Condition 

Setting: In this class they were organizing a project for American culture. It seemed to be a 

project in which they had to perform a video about an American English song. They were 

looking for options for this project. Later, they started to talk about the kind of vocabulary 

and the number of words that one use in his/her daily language. T asked Ss for participation 

and what happened is explained below.  

Ongoing discourse: Lecture  

Mutual knowledge and assumptions: The Ss’ and T seem to share perceptions of 

background. 

Essential Condition 

Purpose: serious/ venting frustration to express disapproval  

Sincerity Condition 

 Example: T- How many words do you have in your daily language, after this, 

sometimes people have like 10 words in their daily language.  

Ss’ reaction: ironical laugh/ “huh” (confused sound).  

During this example the teacher was serious, she did not laugh as in the other utterances to 

give a sign that she was joking, which showed her irritation about the fact that some people 

really do not have a very extensive vocabulary. So, the purpose of the use of sarcasm in this 
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case could be “venting frustration” to give or express an opinion or a way of “showing true 

feelings about something” (Kremer, 2008:2), which in this case was not a positive criticism 

given the case that the teacher was serious. In the other hand, the reaction of the Ss was a 

little strange from the view that at the beginning they seemed to be  confused, they thought 

that utterance was a joke, but immediately after the T’s utterance and silence they stopped 

laughing and changed laugh for a “huh” which also seemed to be ironic.  

      Furthermore, it is important to mention the fact that although the utterance was very 

ironic it was a sarcastic expression giving the case that first of all it was false someone has 

10 words in their daily language, then, apart from the irony, there existed a kind of reproach 

about it, which gave us a victim and a double sense utterance. That means that it could not 

be taken as literal. Another example is shown below.  

Preparatory Condition 

Ongoing discourse: there was being an introduction to the lecture 

Mutual knowledge and assumptions: The Ss’ and T seem to share perceptions.  

Essential Condition 

Purpose: establishment of solidarity/ joking. 

Sincerity Condition 

 Example: T- And what do you do when you forget words? , you… apply your 

strategy!  

Ss: amm well (cheerful laughs)…   
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T-…And you… yeah (ironic) ... no! , then you turn to another person and you say 

“how do you say this?” 

Ss’ reaction: laughter 

At the moment of the T’s utterance in this example, they were referring to “vocabulary” as 

the key element to language learning. Firstly, the teacher made an allusion to the times that 

one learner used to forget vocabulary when he/she is trying to communicate. T and Ss 

agreed that it happens “all the time”. Then, they seemed to share a background of empathy.  

That was the reason why teacher, confident enough to keep flourishing the atmosphere, 

asked “what do you do when you forget words?” and immediately gave the answer “you… 

apply your strategy!..”.  

      During this last utterance teacher used acoustic cues of voice inflection that helped Ss to 

recognize that she was being sarcastic, these technique was mentioned by Mounts (2012) in 

the previous information. However, because of the atmosphere of empathy they shared, 

they also seemed to take it as literal. As a result, Ss’ reaction seemed to be mixed between 

an objective answer to T’s question and “a going with the flow”, trying to keep the ongoing 

atmosphere with the teacher. After that, T seemed to keep going with the flow for seconds, 

then she decided to break the ongoing atmosphere by standing out the real meaning of the 

sarcastic utterance “you apply your strategy!” with the real thing Ss’ used to do when they 

forget words. So, she said “no!, then you turn to another person and you say “how do you 

say this?”, to which the Ss react with laughs and assertions.  

      As a conclusion of this example, it can be seen that the main purpose of the teacher by 

using this sarcastic utterance was as a way of joking after having prepared the atmosphere 
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with an amount of empathy and solidarity with the Ss. Then, Ss seemed to play along with 

the teacher and the participation came out and flows with real sincerity after the unmasked 

sarcastic utterance.   

      In these examples, it was well appreciated the use of sarcasm as a “double meaning 

utterance” and the way its intention can be misinterpreted by the deceitful literal meaning 

depending on the background Ss and T share. If the ongoing atmosphere were being 

serious, then, sarcasm might be interpreted as literal unless the sarcastic utterance was 

obviously ironic and impossible as in the first example. However, if sarcasm were mixed 

with joking in a trustful empathy atmosphere, it might be accepted as a way of joking and 

probably followed in use by the Ss. Then sarcasm appears to be specially accepted and 

understood when the speaker and listener “ have some rapport- that is, shared experiences, 

perception and knowledge- referred to a common ground” according to Clark and Marshal 

cited in Mounts (2012) 

d) Day 4: What about sarcasm?  

Preparatory Condition 

Setting: In this class they were checking the homework. Nevertheless, the atmosphere did 

not seem to be very cheerful or kind. Actually, Ss seemed to be kind of worry and quiet 

because it looked like they did not do their homework, which was the reason why T seemed 

to be very distant and the communication T-Ss seamed distant too as a consequence. There 

was no participation from Ss. 

Ongoing discourse: Lecture  
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Mutual knowledge and assumptions: The Ss’ and T seem to share perceptions.  

Essential Condition 

Purpose: serious/ social control to reprimand when inappropriate or undesired behavior is 

displayed.  

Sincerity Condition 

 Example: “Now, speaking about executions, well now you can see what my mind 

is thinking about”  

Ss’ reaction: silence/ they seem to be serious.  

In this example they were talking about the differences between the uses of the word 

“terminated” for saying that someone will be “executed” and other words. So, as some 

minutes before the relation between teacher and Ss was very intense because they were not 

working well and T quarreled with them, Ss seemed to have a sense of being kind of 

worried and serious. Then, with this utterance from the teacher, T made allusion to her real 

feelings in relation to Ss’ behavior because of what they had just passed before about the 

homework. So, given the case that sarcasm is intentionally used as an indirect form of 

speech “to produce a particular dramatic effect on the listener” (McDonald, 1999:486), in 

order to Ss to understand what she said and the purpose for which she used that expression,  

the events in the surrounding world, the mutual knowledge, assumptions of interacts and 

the ongoing discourse had to be carefully considered. So that Ss did not take literally what 

she said but just get the point that they must be careful with their discipline.  
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      Then, according to Mounts (2012) it is the counterfactual nature of sarcasm which 

brings out a problem with decoding it such that it is often misunderstood. That is, in this 

case, if the teacher’s utterance were misunderstood or literally understood it could be taken 

as a menace, which would not be convenient because that would make a sense of life or 

death. The danger that the sarcastic utterance was misunderstood existed, that’s why; 

because of the intensity of this expression, this was a little bit complex because it had two 

senses, one literal that carried Ss to a double meaning, but that at the same time, the 

common ground showed them the reason why that double meaning did not have to be taken 

as literal neither, unless they continue with their behavior of course. However, the real 

meaning for the verb “to die” would be “to fail”, then, that was the double meaning to be 

understood. Another example in which the atmosphere had to be carefully considered is 

shown below. 

Preparatory Condition 

Ongoing discourse: Lecture 

Mutual knowledge and assumptions: The Ss’ and T seem to share perceptions of what is 

acceptable.  

Essential Condition 

Purpose: social control 

Sincerity Condition 

      Example: “This was homework, isn’t it?” 
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Ss’ reaction: silence 

This was a singular example because it could be found a different linguistic resource, the 

use of “isn’t it?” which is a question tag. One important point to consider while using 

question tags is that depending on the tone of voice that is used, it will mean something 

completely different. The reason is that question tags are not “real” questions indeed, in 

spoken English they are usually used to ask for agreement about something with someone 

when the answer is already known, and then in this case a falling intonation is used. 

However, if someone really wants to know the answer about something, he/she might use a 

rising intonation.  

      Furthermore, we need to consider these characteristics about the use of question tags to 

understand the T’s intention. Then, it is necessary to go back to the setting that was 

described in the previous example. So, the T was annoyed because of Ss’ inappropriate 

behavior and tried to control the situation. Correspondingly, it could be inferred by her 

ironic high tone of voice, that when she said “that was homework, isn’t it?” she was being 

naturally sarcastic. Also, her utterance might be understood as a rhetoric question since the 

fact that she already knew “that was homework”, so that she could be looking for a 

confirmation with a low tone. However, she raised the tone as if she were expecting a real 

answer because maybe she “might be wrong”, but she already knew she was not and what 

she might be expecting was an answer for agreement. That is, the opposite of what she was 

pretending to want, then, that is the moment she was being sarcastic. As a consequence, she 

did not receive an answer, Ss just kept silence and were attentive, which might be 

interpreted as that they understood the message’s intention of the teacher. In relevance to 

this, it is important to remember that one of the main requirements to be sarcastic is that the 
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listener understands that sarcasm is being employed because it does not matter if the 

listener perceives well or bad the utterance of the speaker, if he/she understands the 

opposite of what the speaker really wanted to mean, sarcasm will be inefficient (Dauphin, 

n.d). So, it might be concluded that after all, the perlocutionary force for this utterance was 

successful.  

      As a conclusion, it can be said that in order to understand what sarcasm really means it 

is necessary to share more than just the common ground but also to have reference to what 

happen when a person is angry and how the mind works in that state to get the point of 

what was said. Mostly, because it creates a particular atmosphere, giving the case that many 

feelings and perceptions are involved. In this case, the use of sarcasm goes farther that a 

way of expressing real feelings to a way of reaffirms a point of reprimand when undesired 

behavior of others is played as Lori Ducharme, cited in (Dauphin, n.d) states.  

f) Day 5: Sarcastic expressions for a sarcastic day 

Preparatory Condition 

Setting: At the beginning of this class Ss were very sleepy and indifferent. The interaction 

between T and Ss was not reciprocal as usual. The T started the class with a kind of “ice 

breaker” in which they were talking about “The Oscars”. Then, some minutes later and 

having finished that topic, they started to talk about some words that come from another 

cultures into English.  During this class, the next utterances were emerged.  

Ongoing discourse: Ice breaker  
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Mutual knowledge and assumptions: The Ss’ and T do not seem to share perceptions.  T 

makes the assumption Ss watched “The Oscars” and that they might be interested in talking 

about it. Most of Ss do not seem to be interested in talking although some of them watched 

and few give opinions.  

Essential Condition 

Purpose: Establishment of solidarity  

Sincerity Condition 

 Example: T- "I probably should have watched it in case there happen to be any 

questions, but I did not. I watched (laughter) I watched (laughter) I won't even tell 

you what I watched... (serious)I worked… I worked, and I worked and I worked. 

(ironic tone)… Don't tell me I didn't…   

Ss’ reaction: laughter/Indifference  

For the understanding of this utterance it was necessary to describe the background T and 

Ss were shearing. At the beginning of the class Ss seemed to be very distracted and passive. 

So, the T decided to “break the ice” by talking about “The Oscars” (The Academy 

Awards), which were transmitted a day before. However, Ss did not seem to be interested 

in reviewing the program. Few of them gave opinions; most of them ignored the talking 

and were writing on their notebooks or looking to another place, keeping silence. 

Consequently, it seemed like T, at seeing their attitudes, decided to change the topic, but 

she made a parenthesis before. She tried to encourage Ss to talk by saying “I probably 
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should have watched it in case there happen to be any questions, but I did not…I watched” 

so that they feel confident to talk more about it. 

      Given the case that Ss and T did not seem to share perceptions and the “ice breaker” did 

not have the desired perlocutionary effect, that is, the act which has to do with the effect 

that it has on the receiver, e.g. an utterance with the illocutionary force of promise could, as 

perlocutionary effect, persuade, mislead, console, etc… Widdowson, (1996 P. 129). In this 

example, the desired effect by using an ice breaker might be laughter, distention of the 

atmosphere or in relation to the types of sarcasm, establishment of solidarity. As follows, it 

could be appreciated the use of sarcasm as a failed attempt of establishment of solidarity. 

That is, by saying “I won’t even say what I watched… I worked”, It seemed like T assumed 

from Ss’ behavior that somehow she did not fit the group’s expectations of what was 

acceptable for them in that moment, or at least T was afraid of not to fit with what could be 

acceptable. So, T emphasized the utterance “I worked… I worked, and I worked and I 

worked” by an amount of repetitions and a mix of tones, that go from seriousness to irony 

until finishing with a smirk. These resources corroborate Dauphin’s statement (n.d:1) about 

the use of clues for understanding sarcasm, truly, they are necessary to understand and they 

might be tried to be more evident as far as the speaker might find her/his utterance is being 

understood or not in order to modulate the perlocutionary force of it.  

     In this way, by that last utterance, it could be seen the insistence to establish solidarity 

and encourage participation as well as T’s exaggeration to make a point of what could fit Ss 

expectations, but meaning the opposite of what she said. Nevertheless, because of the Ss 

reaction, the same utterance gave rising to the ending of the ice breaker. It worked like a 

full stop.   
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From the analysis of this example it is important to point out the Ss’ reaction to this T 

attempted to break the ice because although basically the entire chat was in a polite literal 

way, even at the last sarcastic utterance, which was more in a sense of humor, most of Ss 

maintained their initial attitudes. That is, the communication process in this case might be 

affected by other external factors such as the loss of attention since the beginning. It is also 

possible that the topic had not signified for most of the students. After that, Ss and T started 

the class as normal. The atmosphere of the class seemed to be neutral. The lecture started 

and the next utterance came out and is explained below.  

Preparatory Condition 

Ongoing discourse: Asking for opinions 

Mutual knowledge and assumptions: The Ss’ and T seem to share knowledge and 

background. 

Essential Condition 

Purpose: venting frustration/ to make a point and humorous aggression. 

Sincerity Condition 

 Example: This is the problem with society; nobody’s telling people where they 

come from. 

Ss’ reaction: laughter 

During the part of the class in which this utterance was expressed, they were talking about 

the differences between the vocabulary that a more educated and a non-very educated 
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person may use. So she asked Ss to imagine that they had to talk with a 7 years old child 

about sex and to try to explain where children come from. As response to this event, Ss 

kept silence, so T responded that if they are not able to explain something as easy as that, 

they will be bad parents. In addition, in response to their silence, she says” well, this is the 

problem with society, nobody’s telling people where they come from”. In that way, T is 

making allusion to the fact that as Ss do not know how to explain that topic to children, 

then children will grow up without knowing what happen with sex and then they will have 

consequences. So, from that point, it can be concluded that one of the purposes of her ironic 

utterance is for “venting frustration”, to make a point about certain social problem with 

population (Lori Ducharme, cited in (Dauphin, n.d)).  

       However, making a more detailed analysis it can be noticed there is a simultaneous 

purpose for what she said that, this is because she wants to be humorous, this can be 

noticed because of the change of tone and the way she laughs after her own utterance. In 

the same way, the reaction from the group is positive to her perlocutionary effect, which in 

this case might be laughter. 

      In this class, it was possible to observe one more time the role of sarcasm as a way of 

venting frustration. We can understand the frustration more than for what is literal. So, the 

double meaning expresses more about the way in which through the use of the sarcasm can 

make Ss to get involved in the class by humor as well as to make a point to make them 

reflect as Mounts (2012:5) states “sarcasm has also be found to stimulate creative thinking 

and the solving of complex problems in real-life situations”.  
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g) Day 6: Knowing more and more? 

Preparatory Condition 

Setting: During this class there was a student presentation about the way of living in his 

country. So, during that time the student was talking and only the teacher used to make 

questions about the ongoing presentation. Then, the next examples of sarcasm were gotten.  

Ongoing discourse: interview  

Mutual knowledge and assumptions: The Ss’ and T do not seem to share the same 

perceptions.  

Essential Condition 

Purpose: Humorous aggression /Joking  

Sincerity Condition 

 Example: T: what’s your most important product? 

                      It’s people, right?  

Ss’ reaction: In this case there is a victim, then, he doesn’t laugh but just smile.  

By this example it could be noticed that sarcasm used as a way of humor cannot always be 

taken good for the victim or even the people around “it’s sometimes not very nice to be 

sarcastic to a person, you are turning another person’s words or actions into a joke…” 

(Kremmer, 2008). Talking a bit more about the setting in which this utterance took place, it 

is important to mention something more about what the student had said during his 
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presentation. The student was talking about the fact that the population index in his country 

had decreased. That is why, when the teacher said “it’s people, right?” She was only 

making reference to that point in a humorous way. Now, the way in which this expression 

could be taken has a lot of possibilities because it could be taken as irony or as an offense, 

but also meaning that the word “important” gives another sense of “importance” to the 

people because population is important for a short country, this could reduce the level of 

offense in case this happen.  

      Then, the student reaction to this utterance was not clear because he did not laugh and 

any other student in the classroom neither, but his reaction was not anger, he just smiled 

discreetly which could mean that  he understood that she was kidding, but that was not that 

fun. In addition, there is also a possibility that there would not have been the enough 

attention and Ss did not hear or understand the utterance. 

      As a conclusion of this example and in reference to this assumption, Quinn (n.d) states 

that this is why “sarcasm tends to be negatively nasty rather than positively funny”  and 

even though the intention and the Ss’ perception about if they understood or 

misunderstood, reactions to sarcasm will always be relative, depending on many factors. 

Another example is shown below: 

Preparatory Condition 

Ongoing discourse: A discussion involving opposing points; an argument. 

Mutual knowledge and assumptions: The Ss’ and T seem to share the same perceptions.  
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Essential Condition 

Purpose: venting frustration 

Sincerity Condition 

 Example: T: why are there so many population in other countries, it’s like, don’t 

you have television?  

Ss’ reaction: there is not a direct victim for this utterance/ ironic laughing.  

In this example, T and Ss are contrasting the difference in population index among 

countries. There are countries that have too much of population, but others very few. So, 

they discussed about the ironic that this real world situation seemed. T made an allusion to 

the activity of watching television as a way of looking for a reason to having so many 

babies because it was well known that television is a high popular hobby. So, instead of 

wasting the time making babies, people might watch television, then their country would 

thank for that. In order to this utterance to be understood it was necessary to share the 

background that in this case includes the role of television in daily life.  

      This utterance was naturally ironic because the situation made it to be ironic, in allusion 

to Haiman, (1998), who states that not only people can be ironic, but also the situations, 

which differs from sarcasm in which only people can be sarcastic but the situations cannot. 

However, apart from the ironic situation, the utterance was not a literal question itself, but it 

was used as a sarcastic expression of venting frustration, that is, to express disapproval with 

a situation, according to Lori Ducharme (cited in Dauphin (n.d).. Then, the expected 

response to “don’t you have television?” would not be a literal “yes, I do or no, I don’t” to 
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give an answer to “how many televisions do you have?”. Actually, the real meaning of 

“don’t you have television” would be “don’t you have anything else for entertainment than 

just that?” which also ridicules people. Then, Ss’ react with an ironic laughing, which could 

be interpreted as a signal that they got the meaning.  

      Although this way of using sarcasm was kind of humorous too, the Ss reaction was not 

the same because the T’s intention was different. When frustration was shown, the sense of 

humor became denser and it did not attract the same confidence as with the establishment 

of solidarity intention. Concluding, in the last two examples it was possible to see the thick 

side of humorous sarcasm when there is a direct victim as its target and it is expressed to 

show disapproval to someone else behavior.    

h) Day 7:  Applying sarcasm 

Preparatory Condition 

Setting: This was a very interesting class because the Ss were talking about the differences 

in English accents. So, during this class, they watched some videos in which not only 

accents were involved, but also the use of sarcasm. Then there was a moment in the class in 

which students were getting more participative and there was a parenthesis during the class 

in which they started to talk about culture and the way life is in some places. Lately, the 

teacher talked about the place where she comes from, which was very arid, and how it has 

changed.  

Ongoing discourse: Lecture 

Mutual knowledge and assumptions: The T and students share experiences.  
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Essential Condition 

Purpose: venting frustration/ humor  

Sincerity Condition 

 Example: T: In my town, you know what we have? , Now, we have a supermarket,                                                                           

“supermarket” (signing as if it was very little), it’s a, it’s a, it’s a “bodega 

express”…, you know…, we have a gas station, we have a dentist! We have a caries 

doctor, we didn’t have that when I was a child…  

Ss’ reaction: silence  

In this example it can be appreciated the fact that, if utterances were understood as literal as 

they can be read (talking about the emphasis, given with the exclamation marks), there 

would not be a problem with the size of the T’s town. However, in relevance to 

Mounts´(2012:5) argument about intonation, native speakers, “they reliably use acoustic 

cues or voice inflections to distinguish sarcasm from neutrality and sincerity” and these 

cues go from the increment of the vocal range and pitch to the lengthening of syllables. It 

can be noticed that she was being sarcastic and that the real purpose for which she gives an 

especial emphasis to the last sentences is to simulate a kind of feeling of “wow it is 

amazing our prosperity, things have changed a lot and very conveniently” but meaning 

exactly the opposite “no, actually, they have not change very much”. 

       In response to this utterance, Ss did not seem to have understood what the teacher said, 

it seemed like they took the literal meaning of the “We have a caries doctor; we didn’t have 

that when I was a child… “ because they do not reacted to this expression as seemed to be 
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expected. In addition, T’s intonation and facial expressions were clearly evident to be taken 

as cues for sarcasm understanding in which sarcasm has the purpose partly for kidding, 

partly for showing real feelings or venting frustration.  

        In the other hand, there was a response to the last utterance from one of the Ss in 

which there seemed to be a disagreement to the utterance explained before. This example is 

explained immediately.  

Preparatory Condition 

Ongoing discourse: Lecture 

Mutual knowledge and assumptions: The T and students share experiences.  

Essential Condition 

Purpose: declaration of allegiance/ humor/  

Sincerity Condition 

 Example: (In response to the last example)  

                S: Oh but that’s interesting, I had a friend living in a village, there was 20 

hours, there’s no supermarket, there are no bars, there is just a fountain in the 

middle of the road and that’s all! 

                T: yeah, oh yeah and just houses, yeah, oh I’m lucky then!   

Ss’ reaction: silence from the S victim and some laughter from the others students (few). 



77 
 

During this example it can be appreciated the reaction of a student to the previous utterance 

from the teacher through an opinion that seems to contradict the irony with which the 

prosperity of T’s town was described. It is important to mention that the student stayed 

serious every time and which may means that his view was more inclined to avoiding the 

frustration from T. Then, the response that the student gets from the teacher is sarcastic too, 

although this time it was used as a declaration of allegiance, which was self-directed. So, 

T’s purpose was to reprimand herself for unacceptable behavior (Lori Ducharme as cited in 

Dauphin (n.d)), in this case, for the last utterance through which she expressed venting 

frustration. However, that was just a superficial purpose because in fact, that is what 

sarcasm is for, to express the opposite of what is thought by meaning what is thought. Or in 

words of Kremer, (2008:2) “sarcasm is actually a way of showing your true feelings about 

something”. That is, teacher did not really change her mind, she was not already convinced 

she was lucky, but it was just a continuation of the sarcastic view expressed before in the 

first example.  

      On the other hand, what can be said about the reaction of the victim of this utterance is 

that the S did not seem to be satisfied with the T reaction; a reason for this could be 

explained better by Kremmer, (2008:4) who states that “it’s sometimes not very nice to be 

sarcastic to a person. You’re turning another person’s words or action into a joke”. Taking 

into account this point of view, it can be inferred that this might be a justification for the S 

reaction, which did not seem to have been the desired one.  

       As a conclusion of what could be noticed in this class about the use of sarcasm, it can 

be seen that the way in which the use of sarcasm predominated the most was as a tool for 

humor and venting frustration, which is important to consider because that is part of 
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communication. So, here it was appreciated the way that communication might work 

among speakers (T and S) in a spontaneous way, and their possible reactions.  

i) Day 8: What about sarcasm once more? 

Preparatory Condition 

Setting: During this class Ss were comparing opinions about how they learnt English and 

so on, almost all the class was literal, and there was no evidence of the use of sarcasm 

utterances, only the following example. 

Ongoing discourse: Lecture 

Mutual knowledge and assumptions: The T and students do not share experiences, but 

partly share perceptions.  

Essential Condition 

Purpose: declaration of allegiance/ self-directed to reprimand  

Sincerity Condition 

 Example: T: anybody watching omhh.., I just felt wicked for watching this, and 

again…  

                    Vampire diaries? 

              ------- Silence---------- 

                    No?, good, oh good…  

              ---------Laughter------ 
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Ss’ reaction: Laughter  

This is a very interesting example because the victim of her own sarcastic utterance this 

time was the teacher, which in terms of types of sarcasm and its purposes is known as a 

self-directed reprimand according to Lori Ducharme (cited in Dauphin (n.d)) because when 

this happens is because a person auto-quarrel his/her self when they do not say something 

they think they should have said. So, when the teacher said “good, oh good”, the meaning 

was totally the opposite, which could be a “wrong, you shouldn’t have said that”. Again, 

the change of the intonation and facial expressions gives the sign that she was regretting 

something and the Ss laughed in response to that.  

     As a summary of this class, it can be concluded that the whole class was full of literal 

meaning utterances. So, there were not many examples of sarcasm to be analyzed. Also, the 

way that sarcasm is presented here is as a way of tool for communication, that seems to be 

very spontaneous and natural, which largest demands Ss’ pragmatic competence from to 

follows its course in the ongoing discourse.  

      Now that there have been described the different ways that sarcasm can be presented in 

the classroom by a native speaker and their determine purposes for communication, it is 

necessary to look at the Ss’ perceptions about the use of sarcasm. So, the next section will 

make reference to Ss’ opinions and perceptions about this communicative resource.   
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4.2 STUDENTS’ PERCEPTION ABOUT TEACHER’S SARCASM  

In this section they are going to be discussed the students perceptions about how sarcasm is 

being perceived in the classroom. The following opinions were taken from the open 

questionnaire, which is included in the appendix of this project. The comments are divided 

in sections in reference to the applied questionnaire. The sections are: Age and English 

level, Sarcasm from me and others, Sarcasm and culture, advantages and disadvantages of 

sarcasm and student’s resources to identify sarcasm. These findings are shown below.    

a) AGE AND ENGLISH LEVEL  

The students of this research were from the 19 years old to the 45 years old. They were 12 

students of the Licenciatura en la Enseñanza del Inglés of the class of History of English 

language evolution as it is described in chapter 3. Most of the students are in ages from 19 

years old to  22 years old, the others vary in ages of 24, 25, 26, 28 and 45 years old. All the 

Students have a minimal of 5 years studying the English language.  

      The majority of the Ss considered their-selves to have a B2 level in English because 

they can understand English and communicate with others although not as they would like 

“I’m good at writing and listening, but not at speaking as I wish.”(S8/24). In addition, they 

affirmed that there are certain details like vocabulary and oral expressions that still limit 

them, “I consider I have a B2 because I can express myself, but I don’t know many words 

yet” (S2/20). In the other hand, there were 3 students who considered their selves to have a 

B1 because they are not in deep relation with the language, “I consider I have a B1 because 

I’m missing a lot of involvement in English” (S1/19). Then, there were only 2 students who 
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considered having a higher level than B1 and affirmed that it is because they have been in 

contact with the language since they were children.  

       This information was important to point out because this research was focused in 

abilities of language that are gotten from students that are not at a basic level. So, it could 

be proved that any of the students was a beginner at this point of the major.  

b) Sarcasm from me and others  

At this point talking about themselves, the majority of the students did not consider to be 

sarcastic people, although they recognized that they could use it in some situations. From 

all the students there were only 2 people who recognized they used to use sarcasm in a 

considerable and high way “In a scale from 0 to 10, 8.” (S8/24), “I am highly, I use it in 

daily life in my writing particularly (through it could relate the age)” (S12/45). In the same 

way, according to their opinion about how much they encountered sarcasm from their 

classmates they said that it was not very often, not much, and that only in certain situations 

but not in the classroom, “Just outside the classroom with close friends” (S7/22).  

      In contrast, about the use of sarcasm from their native speakers teachers, they said that 

it is more frequent to listen to them using sarcastic expressions, but it also depends “it 

depends on the teacher, but in the majority of them they use it a lot” (S7/22), “it depends, 

some teachers use it more than others, but all of them have used it at least one time” 

(S11/28). In relation to this, it is important to mention that the opinion about the frequency 

for the sarcasm use could also depend on a weakness to detect sarcasm as one of the 

students mentioned “Just a little bit I am able to understand” (S4/20). 
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c) Sarcasm and culture  

The students’ perception about if they think that sarcasm could help them to increase their 

knowledge about the culture of other countries in which English is spoken were positive, all 

of them answered “yes” and the most frequent reasons were that because with sarcasm they 

can learn more about the culture and the way that people interact in daily life in a determine 

country, “Sure, sarcasm is one of those items that helps you understand the daily-used 

language” (S8/ 24), also they think it helped them to know the language deeply by 

considering other aspects of it, “yes, because it involves a context that requires cognitive 

information that extends beyond just structural learning of a language” (S12/45). 

Additionally, some of them accepted the complexity of the learning of sarcasm “yes, 

because jokes and humor are of the complicated things to understand for a non-native 

speaker” (S5/20).  

       In addition, Ss’ perceptions about how effective a class where sarcasm is employed 

would be, they agreed with the idea of getting into sarcasm in the classroom because it 

would help them a lot to improve their language skills, giving the case that language 

involves many aspects “Language is mainly practice, so being able to practice all language 

features is better than restrict language” (S11/28). So, they think that the pragmatic role in 

their English learning process would help them to communicate better in real life situations 

abroad “ It would help a lot because so many times when you go abroad they use sarcasm 

and you are not able to understand” (S4/20).  

      However, they also thought that in order for it to be useful the teacher who uses it 

would have to explain when he/she uses it, so that they can learn and get it “I think if we 
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are able to understand sarcasm in another language or if the teacher is kind enough to 

explain it, we are starting to acquire a good competence of this language.” (S5/20), “It 

would be very useful if it is explained.” (S9/25) 

d) Advantages and disadvantages of Sarcasm  

According to this point, Ss agreed with the fact that the use of sarcasm in the classroom as a 

communicative resource has positive advantages, but that it may also have very negative 

disadvantages if it is not used with care. Firstly, they thought that the advantages of using 

sarcasm are that they can know more about the use of the language and so “it may increase 

the knowledge and understanding of the culture” (S9/25). They also shared the opinion that 

it would make classes more entertaining, which can helps them to learn better in their 

classes “An advantage can be that with sarcasm the environment of the classroom is less 

stressful because sarcasm is funny sometimes” (S7/22), “It would be advantageous because 

it keeps to student alert and the humor makes for an interesting, non-boring class” (S12/45), 

“I think it can be a kind of bothering sometimes, but it helps to remember teacher’s jokes 

are easier to learn than classes.” (S5/20).  

       In the other hand, the disadvantages that Ss seemed to perceive from the use of sarcasm 

in the classroom were related to the misunderstanding of it and what this can implies. They 

thought about the possible reaction of students facing this communicative resource, “Some 

students will feel intimidated or even offended. Some of them will feel more capable to 

speak in a different way.”(S1/19). They thought that this may depend on the intention or 

purpose of the teacher using sarcasm “it can have disadvantages when it involves offensive 

behavior” (S12/45), and the level of English that the student may have in order for sarcasm 
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to have its desired perlocutionary effect, “a disadvantage can be that for a student with a 

low level of English, the sarcasm can be misunderstood” (S7/22), “The use of sarcasm has 

to be proportionally equal to the level of the language.” (S8, 24). 

e) Students resources to identify sarcasm  

At this point, they are going to be discussed the different resources that the Ss used to 

identify that sarcasm was being employed in their class. So, according to the Ss’ 

perceptions they said that understanding sarcasm is not very difficult because there are 

certain signs that help people to know that sarcasm is being used such as the tone of voice 

and body language, “We can identify it thanks to the change in the tone of voice and the 

expressions of the face.” (S5/20),“the gestures, body language and the accent or stress in 

her way of speaking” (S7/22).  

      Furthermore, they also pointed out that there is not only a change in the stress of words 

but sometimes also a change in the coherence of the ongoing discourse and that there may 

be kind of signal or cue as laughter after a sarcastic utterance, “when the teacher uses 

sarcasm, we can find it strange, not proper for the situation. Signs can be the tone, slowing 

down and laughter after few seconds of silence” (S10/26). Additionally, they supposed that 

the pragmatic knowledge of your mother tongue in the matter may determine your 

proficiency in other language, “the thing is that if you are able to identify sarcasm in your 

own language, identifying it in another language shouldn’t be too hard.”(S8/24) and that is 

one of the reasons why they could understand sarcasm from the native speaker teacher, “I 

identify it because it is more or less with Spanish. She uses gestures as well, and the 

context” (S2/20). 
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       As a conclusion, it can be noticed through the perceptions of students according to their 

experiences in the class that sarcasm is an important aspect for them to consider because it 

helps them to get a better level of the language and its use. They share the perception that 

there might be advantages and disadvantages which are going to be more dependent on the 

way that sarcasm was used and purpose of it as well as the level of the students. 
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CHAPTER V 

Conclusions  

This chapter presents the conclusions obtained about this work and answers the research 

questions developed in chapter 1. It also contains the point of view of the person who 

developed this search and the findings in this work.  

5.1 Conclusions 

In general, the purpose of this research, first of all, was to identify the way T used sarcasm 

in order to help students to improve their communicative pragmatic competence. That is 

why in chapter 2, there is a section about sarcasm which specifies clearer; what are the 

characteristics of these sarcastic utterances and their classification according to their 

purpose. In the same way, they are dedicated 2 observation checklists for the observation of 

the classes from which different points and classifications of the sarcasm could be 

analyzed. Based on these observations, there were pointed out some examples of sarcasm 

utterances that the teacher used during her classes. From those examples they could be 

noticed the different communicative resources that the T employed while using sarcasm.  

       The way teacher used sarcasm was varied because it depended on the ongoing 

discourse, it is interesting to point out that there was a mixture of sarcasm with different 

pedagogical strategies used by the teacher. An example of it might be at the moment of the 

“ice breaker” traditionally used by teachers as a pedagogical resource to start the class with 

certain grade of motivation or simply to “break the ice”.  Then, this resource plus a few of 

sarcasm was frequently used not only at the beginning of the class but also in moments in 
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which the participation was not very active among students and most of the times it resulted 

to be positive.  

      Then, there were other moments of the class in which sarcasm was frequently used; 

these were at the moment of a debate, interview, lecture and sharement of opinions. 

Depending on the seriousness of the moment, which was directly linked to the pedagogical 

purpose for the situation, the purposes of sarcasm where varying too into its different uses 

and classifications. That is, it did not matter if the teacher was serious or trying to be funny, 

sarcasm may appear in any of its modalities with a determinate pedagogical purpose, which 

shows that the use of sarcasm from the teacher in the classroom is directly linked to 

spontaneity of the ongoing discourse. For this, the different communicative resources T 

tried were verbal and non-verbal. These went from body language and silence to acoustic 

cues and voice inflections, which were in harmony with T’s determined purpose of 

sarcasm. 

      Alike, in relation to the felicity conditions in order for sarcasm to have its 

perlocutionary force, it was discovered that, since the beginning, when we looked at the 3 

main general felicity conditions for speakers to have while performing. The essential, 

sincerity and preparatory conditions were considered, giving a whole for which, depending 

on the preparatory condition to the most,  sarcasm had its desired effect on the student or 

not. This depended more from the preparatory condition, because it was directly linked to 

the context and appropriate circumstances for the successfulness of the speech act. So that, 

the whole speech act might be performed correctly and completely in relation to the reason 

(essential condition), purpose (sincerity condition) and coherent behavior and resources 
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(preparatory condition) that in harmony were used to have the desired perlocutionary effect 

on the listener.  

     Regarding that the utterance’s success depended the most from the preparatory condition 

of it, as a general conclusion of the observation and analysis of this aspect through the 

sarcastic examples in the research, it could be noticed that; the use of a change of intonation 

as well as physical gestures to support the sarcastic utterances were highly necessary so that 

Ss identified sarcasm was being employed. Correspondingly, the sharement of a common 

ground, which includes experiences, perceptions and knowledge; it was absolutely 

necessary to be able to identify the specific purpose for which sarcasm was being used. On 

top of that, the most common purposes for which sarcasm was used were for establishment 

of solidarity, venting frustration and social control in the first place. In second place, and 

not very often, the purpose was for declaration of allegiance and humorous aggression. 

       About the first three purposes more frequently used by the teacher, it was discovered 

that the most common was frequently used as a strategy also. This was, “establishment of 

solidarity”, from this purpose it was found that most of the time, it was used to “joke”, and 

while joking, it was implicit the purpose of establishment of solidarity to inspire 

confidence. Then, this is important to mention because, while joking is related to humor, it 

might be confusing with the “humorous aggression” purpose, which is a different thing. 

      In the other hand, another purpose commonly used was for “venting frustration”, in 

which the T used to express disapproval to certain attitudes of students. This purpose could 

also be confused with humorous aggression because they both express disapproval at 

certain point as well as irony might be found to be funny. However, the difference is that 
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with the purpose of “venting frustration” there was not a direct victim in most of the cases. 

But, when sarcasm had the purpose of “humorous aggression”, which was only a couple of 

times, there was a victim inside the classroom, who acted as participant of the speech event.   

      The third purpose most commonly used was for social control, and as its name says, it 

was to reprimand or to make a point during different parts of the class. The use of this type 

of sarcasm was effective to maintain the control of the group as to make a point to reflect 

about something depending on the case. Actually, most of the purposes in determinate 

moment where well accomplished. Then, the felicity conditions to be considered were as 

varied as the purposes that were being employed, as it was analyzed in chapter 4. But in 

general, the sharement of background, body language and change of intonation were 

essential for sarcasm to have its perlocutionary force.  

      Talking about the way that sarcasm may contribute to the development of pragmatic 

competence in classes, it can be concluded that the possibility of its profitable used is good. 

One reason for it is that as communicative classes are better to increase communicative 

skills in Ss because of the real context interaction that they stimulate, there are created more 

opportunities for learners to acquire a pragmatic competence in such contexts. Besides, the 

fact that sarcasm can help to develop Ss’ pragmatic competence could be positive because 

they are being exposed to real communication in a natural spontaneous environment. Then, 

based on observations of the current case study, it could be appreciated that little by little Ss 

were responding to T’s sarcasm and giving a reaction accordingly with the implicit purpose 

most of the time, which could be taken as advantage. In the same way, using sarcasm as a 

tool for pedagogical purposes of getting attention from students and playing with 

communication was effective.  
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      Nevertheless, according to the Ss’ opinions and some authors’ opinions cited in chapter 

2, there are certain aspects to be considered for sarcasm to have its desired effect in 

pragmatic competence development. Most of the students agreed with the fact that sarcasm 

can be useful, however, it must be treated with care because the misunderstanding from it 

tends to be highly probable. Another important point about the perceptions of the students 

is that meanwhile sarcasm could be used as a tool, in order for sarcasm to be effective in 

relation to the pragmatic development, there must be consider the fact that it must be 

explained.  

      In conclusion, the use of sarcasm as a tool of communicative resources in oral 

communication into the classroom might have different effects on students’ perceptions, 

which will depends on the purpose of its use. It has advantages and disadvantages because 

of his complexity of meaning. However, these also make possible that its use could be 

smartly exploited for pragmatic competence. The way this could be done is by taking into 

account the different felicity conditions needed for each intended perlocutionary force at 

the moment of the utterances accordingly to the purpose for using sarcasm. Then, there 

shall be always consider the “why” for which it is being employed and act coherently and 

completely once it has been pilot in order to avoid misunderstandings. Plus, the T shall 

ensure Ss identified and understood the sarcastic utterance, and if not, explain the meaning 

so that there could be a development of the pragmatic competence. 
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5.2 Limitations 

This work faced some limitations; first of all, because this was a qualitative research, the 

hardest part was the analysis of the sarcastic utterances which in some cases were not clear 

enough. In those cases it was necessary to go back to the recording, but giving the case that 

the space in which the class was given was small, there were moments in which it was not 

possible to appreciate a complete panorama from Ss and T in the recording, which was not 

convenient for the observation of Ss reactions. I would have liked to have a larger space to 

get a better view from teacher and Ss in the recordings.   

5.3 Recommendations 

Now that there is some evidence about the use of sarcasm utterances and their classification 

according to their purpose, it can be appreciated a deeper view about the language in daily 

use, mostly as a tool to be used in the classroom. In this way, native speaker’s teachers 

should take into account these aspects of language and to practice them or try to make them 

conscious so that they can use this information or tools to their own advantage and 

advantage for their students.  

5.3.1 Further research 

There are many aspects to consider about communication. For example, in this 

investigation there were only taken into account the utterances from the T, but what 

happens when students start to become sarcastic too? Then, there are other aspects that can 

be taking into account such as what happen when there are foreign language students in the 
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classroom, a combination of different cultures and so on. Other classifications of sarcasm 

and their impact in society through other media can also be analyzed.  

5.3.2 Pedagogical Implications  

This investigation gives many things to study and reflect about in different areas not only 

pragmatics or linguistics, but also the English teaching and learning as well as society 

because as future teachers it is important to know more about the culture and consider 

many different aspects that can help us to understand better how to use and improve 

language skills in order to communicate better.  

5.4 Personal experiences 

In my personal opinion by doing this research, I had many satisfactions as well as senses of 

limitations. First of all because at the beginning of the investigation when I was looking for 

an interesting topic I noticed that I was thinking in a very idealistic way and I wanted to do 

something bigger and complex than what I could do not only because of the lack of 

experience, but also the time for doing the research. Then, as I was going deeper through 

the investigation I realized that it was not possible to investigate everything or even obtain 

the idealized data for a qualitative research. So, I learnt a lot about the careful usage of 

investigation and interpretation of the findings. It was complex. However, I enjoyed a lot in 

doing this research and I feel satisfied with my first investigation project and the results. 

One of the reasons is that for a moment I thought I was not going to obtain good data, but 

on the contrary I think the data that I obtained was better than what I expected. I am very 

thankful with all the people who advised me 
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Appendix A 

BENEMÉRITA UNIVERSIDAD AUTÓNOMA DE PUEBLA 

FACULTAD DE LENGUAS 

LICENCIATURA EN LA ENSEÑANZA DEL INGLÉS 

Observation format for felicity conditions of sarcasm in the classroom of the history of 

English language evolution class taught by Marsha Way Souder on Monday and 

Wednesday from 9:00am to 11:00am at Language Faculty of BUAP 

Number of students in this session: _______  

Female: ____Male____ Schedule: __________ Date: __________ Session: _________  

Time Example of 

sarcasm 

Student’s 

reaction 

Purpose: 

Is the 

teacher- 

Observations:  

  Silence 

Laughter 

Surprise 

Confusion 

Other 

________

_ 

Joking 

 serious  

attacking 

supportive 

 

 

 

 

  Silence 

Laughter 

Surprise 

Confusion 

Other 

________ 

Joking 

 serious  

attacking 

supportive 

 

 

 

 

  Silence 

Laughter 

Surprise 

Confusion 

Other 

________ 

Joking 

 serious  

attacking 

supportive 

 

 

 

 

 



Appendix B 

BENEMÉRITA UNIVERSIDAD AUTÓNOMA DE PUEBLA 

FACULTAD DE LENGUAS 

LICENCIATURA EN LA ENSEÑANZA DEL INGLÉS 

Observation format for felicity conditions of sarcasm in the classroom 

Teacher’s name: ___________________________________   School:_______________________________Subject:________________________Observer’s 

name:____________________________________________ 

Level/ Grade/ Group: ____________Number of students in the session: _______ Female______ Male_______   Schedule: __________ Date: _____________ 

Session: _________ 

INSTRUCTIONS: Check the statement that you consider has been employed by the teacher according to your criteria and quantify the intensity of it considering 

the following letters: 

Clearly evident (A)   Evident (B)    Some evident (C)     Little or no evidence (D) 

TIME Example 

of 

sarcasm 

number. 

A. Speakers’ (teacher) attitudes 

while using 

sarcasm(communication 

resources) 

B. Purpose or intent of the 

utterance, it is for: 

c. Speaker’s hearer’s 

relationship 

D. Mutual knowledge 

and assumptions of 

interacts 

F. Ongoing 

discourse 

Notes 

  o The teacher uses a vocal 

emphasis on the words 

in which he/she is using 

sarcasm 

A 

B 

C 

D 

o Social control: To 

reprimand when 

inappropriate or 

undesired behavior 

is displayed  

A 

B 

C 

D 

o There is 

verbal or 

nonverbal 

communicati

on among 

teacher and 

students 

while 

sarcasm is 

played, so 

that there 

are cues that 

sarcasm was 

A 

B 

C 

D 

o The Ss and 

teacher 

share 

experienc

es. 

A 

B 

C 

D 

The 

teacher 

was giving 

a lecture. 

A 

B 

C 

D 

 

o Declaration of 

allegiance: Self-

directed to 

reprimand 

A 

B 

C 

D 

o The Ss and 

T seem to 

share 

perception

A 

B 

There was 

being a 

debate 

among 

A 

B o Use of acoustic cues or 

voice inflections 

A 



B 

C 

D 

o Establishment of 

solidarity and social 

distance: To 

outsiders of a 

particular group 

A 

B 

C 

D 

used. s. C 

D 

the 

member 

of the 

group 

C 

D 

o The teacher uses 

physical gestures such as 

smirk, shaking of the 

head or rolling of the 

eyes to support his/her 

utterance 

A 

B 

C 

D 

o The Ss and 

T share 

knowledge 

about 

what it 

was been 

talked.   

A 

B 

C 

D 

Other: 

 

A 

B 

C 

D 

o Venting frustration: 

Express disapproval 

A 

B 

C 

D 

o Humorous 

Aggression: to be 

funny. 

 

A 

B 

C 

D 

  

    

o Increment of vocal 

range  

 

A 

B 

C 

D 

 



 

Appendix C 

Questionnaire  

Q1. How old are you?  

                           Age 

Q2. How many years of learning English do you have?  

                        Learning     

Q3. Which level do you consider you have according to the Common European Framework 

of reference for Languages? Why?  

Q4. How much of sarcastic person do you consider yourself?  

 

Q5. To what extent do you encounter sarcasm from your classmates? 

 

Q6. To what extent do you encounter sarcasm from your native speaker teachers?  

 

Q7. Do you think sarcasm helps to increase your knowledge about the culture of other 

countries in which English is spoken? Why? 

 

Q8. What do you think that would be the advantages and disadvantages of using sarcasm in 

the classroom as a communicative resource? 

 

Q9. How did you identify the moments in which the teacher was using sarcasm during the 

sessions? Which were the signs to identify it? 

 

Q10. Based on your experience, how effective for the development of your pragmatic 

knowledge do you think a lesson in which sarcasm is employed would be? 
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