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Abstract. Self-confidence is an important aspect in dealing with learning 

processes at the university level. The current study aimed to qualitatively 

investigate the contributions of learning model namely “Everyone is a 

Teacher Here” (EITH) toward the improvement of tertiary students’ self-
confidence in learning. 30 students from Islamic Education Department at 

IAIN Curup were purposively engaged as the participants. Their self-

confidence improvement was examined using observation and in-depth 
interviews. The data revealed that EITH model positively contributed to the 

improvement of students’ self-confidence in learning. In this respect, the 

students experienced improvements in terms of their courage to argue, ask, 
and answer questions. They also experienced improvements in terms of 

abilities to elaborate learning materials resting upon their confidence. The 

improvements of their confidence were also associated with the increases in 

learning responsibility and achievements. 

Keywords: Learning, model of everyone is a teacher here, self-confidence, 

 

Abstrak. Rasa percaya diri adalah aspek penting dalam menghadapi proses 

pembelajaran di tingkat universitas. Penelitian saat ini bertujuan untuk 

menginvestigasi secara kualitatif kontribusi model pembelajaran "Everyone 

is a Teacher Here” (EITH) terhadap peningkatan kepercayaan diri 
mahasiswa dalam belajar. 30 orang mahasiswa dari Program Studi 

Pendidikan Agama Islam di IAIN Curup dilibatkan sebagai partisipan. 

Peningkatan kepercayaan diri mereka diteliti dengan menggunakan 
observasi dan wawancara mendalam. Data mengungkapkan bahwa model 

EITH memberikan kontribusi positif terhadap peningkatan kepercayaan diri 

mahasiswa dalam belajar. Dalam hal ini, para mahasiswa mengalami 

peningkatan dalam hal keberanian mereka untuk berargumen, bertanya, dan 
menjawab pertanyaan. Mereka juga mengalami peningkatan dalam hal 

kemampuan dalam menguraikan materi pembelajaran yang didasarkan pada 

kepercayaan diri mereka. Peningkatan kepercayaan diri mereka juga 
berasosiasi dengan peningkatan tanggung jawab dalam belajar dan hasil 

belajar mereka. 

Kata kunci: Pembelajaran, model pembelajaran everyone is a teacher here, 

kepercayaan diri 
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Anchored in Article 3 of the National 

Education System Law concerning the goals 

of national education, it was stated that 

national education functions to develop 

capabilities and shape the character as well 

as civilization of a dignified nation in an 

effort to educate the life of the nation, 

aiming at developing students’ potential to 

become human beings who believe and fear 

the Almighty God, to become noble, 

healthy, knowledgeable, capable, creative, 

and independent, and to become democratic 

as well as responsible citizens (UUD 2003). 

Education contributes to achieve the goals of 

this nation. The most important thing on the 

attainment of national education goals is the 

competencies possessed by human 

resources. Based on the aforesaid national 

education goals, teachers become the first 

component demanded to help students 

develop their expected abilities. For 

students, the indicator of success in learning 

is demonstrated by the final results of their 

ability improvement. Those ultimate results 

can be identified from the entirety of their 

behavioral processes alongside their 

interactive competences both with peers and 

with those of their surrounding environment. 

As educators, teachers become the 

determinant factors affecting the entire 

continuum of students’ learning processes. 

Hence, before becoming professional 

teachers, tertiary students or the so-called 

prospective teachers must be equipped with 

adequate pedagogical understanding and 

concepts (Abery & Harutyunyan, 2018: 166; 

Rickinson, Lundholm, & Hopwood, 2009; 

Tichá et al., 2018: 105-123). The 

understanding of preparing and helping 

students acquire certain abilities becomes 

teachers’ primary task, where within the 

pedagogical competence, there are a number 

of aspects needed to be mastered for 

instance, to name a few, educating, 

monitoring, and evaluating students 

(Altınay, 2017: 312-320; Arnesson & 

Albinsson, 2017: 202-217; Hadwin, Järvelä, 

& Miller, 2018: 83-106; Kaendler, 

Wiedmann, Rummel, & Spada, 2015: 505-

536; Lynch & Rata, 2018: 1-18; Nind & 

Lewthwaite, 2018: 1-13; Player-koro & 

Sjöberg, 2018: 78-91). Prospective teachers 

should have sufficient self-confidence in 

their teaching competences because such 

competences are motorized by the extent of 

self-confidence (Averill & Mcrae, 2019: 

294-308; Capp, 2018: 1-15; Cooper & Yan, 

2015: 156-170; Willis, Weiser, & Smith, 

2016: 1-15; Wong, Lee, Chan, & Kennedy, 

2018: 1-19). Self-confidence can be built up 

by the presence of internal motivation. It has 

been explained by National Education 
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Department (2009) that self-confidence is an 

individual attitude which exhibits that one 

understands one’s own abilities and 

prestigious values.  

Self-confidence in undertaking 

learning activities was one of the factors 

supporting the extent to which an individual 

can be successful in learning (Cooper & 

Yan, 2015 156-170; Willis et al., 2016: 1-

15). Sudjana in Yuniarti, Hidayat and 

Maspupah (2015) explained that self-

confidence as an indicator in this way can be 

identified from to what extent students’ 

learning and behavioral changes are 

developed. This case at some point means 

that the evaluation of students’ self-

confidence will lead to the evaluation of 

students’ behavioral changes. The foregoing 

makes a convincing case that without self-

confidence students tend to be confronted 

with problems during learning such as 

getting nervous and getting passively 

engaged in communications (Ghasemi, 

Ahmadian, Yazdani, & Amerian, 2020: 1-

20; Lu & Hsu, 2008: 75-88). 

Basically, the value of self-

confidence can be instilled from an early 

age, because this will have an effect on the 

future’s life. Ideally, self-confidence has 

been embedded since children particularly in 

their golden age, which is a sensitive period 

for them to build up their self-confidence. 

However, this sensitive period depends on 

the provided environmental stimulus (Turuk, 

2008: 244-265). According to Anggreni 

(2017), not all children have high self-

confidence, and lack of self-confidence is a 

typical symptom that is often experienced by 

children. Particularly in the golden age, they 

are still vulnerable to be fearful, tend to 

willingly be close to their parents, and 

incline to be egocentric. Children’s 

vulnerable behavior as mentioned above will 

affect their potential for developing their 

self-confidence.  

Bandura (1977) asserted that self-

confidence is a belief held by a person so 

that he is able to behave as needed to obtain 

his expected results. In the context of 

learning in higher education, students' self-

confidence in learning activities can be seen 

from their academic communication and the 

way they express their opinions or 

arguments. Syam, Asrullah, and Amri 

(2017) in their study explained that low self-

confidence can be seen while students are 

experiencing obstacles such as nervousness 

and anxiety when they perform 

presentations and interact with their peers or 

audiences. This is sometimes caused by 

feeling ashamed of asking questions and 

feeling doubtful about their abilities. Some 
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students also seem to choose to be silent and 

reluctant to make an effort to revive their 

self-confidence. Being introverted is one of 

the characteristics of those who have low 

self-confidence, whereby they are more 

likely to be quiet, less active, reluctant to 

speak publicly, and hesitant about giving 

their opinions or arguments. The behavioral 

portrayals as such will eventually contribute 

to students’ negative behavior in learning for 

instance cheating in exams and in doing 

assignments. It is clear that self-confidence 

will have an impact on students’ academic 

competence. 

The implementation of ideal methods 

in learning activities also become a factor 

influencing the development of students’ 

self-confidence and becomes a way of 

promoting students’ learning success (Ali, 

2015: 2164; Darasawang & Reinders, 2015; 

Järvenoja, Järvelä, & Malmberg, 2017: 1-11; 

Karami, Pakmehr, & Aghili, 2012: 3266; 

Sansone, Cesareni, Bortolotti, & Buglass, 

2019: 381). Fitriani (2018) explained that 

the role of learning methods cannot be 

separated from the effort to increase the 

quality of education. The application of 

learning methods basically also rests upon 

pedagogical paradigms adhered by the 

teachers (Kramsch, 2013: 57-78; Liddicoat 

& Scarino, 2013: 90). In the field of 

education, teaching paradigms develop in 

line with the development of learning 

theories such as from behaviorism, 

cognitivism, humanism, constructivism, to 

socio-culturalism theories. As the most 

recent teaching paradigm, the socio-

culturalism theory introduced by Vygotsky 

(1978) becomes the umbrella of teaching 

paradigm that is considered still relevant 

today because the teaching orientation in 

this paradigm is central to students, or it is 

often known as student-centered orientation. 

In the socio-culturalism paradigm, students 

will be intervened with three learning 

elements which include object-regulation, 

others-regulation, and self-regulation 

(Lantolf & Thorne, 2006: 179; Turuk, 2008: 

244-262; Vygotsky, 1978) thus that the 

socio-cognitive zone of students’ 

development, or in Vygotsky’s term called 

the zone of proximal development, can be 

cultivated by the learning processes which 

are framed by the aforementioned three 

learning elements. 

There are many learning methods 

which are the products of socio-culturalism 

paradigm. Some of them are such as the 

collaborative learning method that has the 

potential to improve students’ cognitive 

abilities, social competences, emotional 

competences, critical thinking, self-
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confidence, and academic competence 

(Astutik, Mahdiannur, Suliyanah, & Prahani, 

2019; Bakhtiar, Webster, & Hadwin, 2017: 

1-34; de Arriba, 2017: 364-373; Fawcett & 

Garton, 2005: 157-169; Magen-Nagar & 

Shonfeld, 2018: 621-637; Muhisn, Ahmad, 

Omar, & Muhisn, 2019: 137-148; Saiz 

Sanchez, Fernandez Rivas, & Olivares 

Moral, 2015: 10-19), project-based learning 

which has the potential to increase students’ 

academic competences (Hautala & Schmidt, 

2019: 181-200), and blended learning which 

is an integration of learning between face-to-

face and online modes and which 

emphasizes the essence of collaboration 

among students (Cheung & Vogel, 2013: 

160-175). 

With its contribution to increase 

students' self-confidence, the collaborative 

learning method offers one of the learning 

models known as "Everyone is a Teacher 

Here" (hereafter as EITH). As the concept 

revealed by Fitriani (2018), EITH model is 

considered effective in enabling all students 

to actively take part in learning processes. If 

it is brought into the context of learning in 

tertiary institutions, with EITH model, each 

student will get the same opportunity to 

become or play a role as a teacher for other 

students. According to Rahmah (2018: 140), 

EITH model is capable of driving students’ 

potential to cultivate and hone their self-

confidence so that they can explain learning 

materials to their peers. In such a way, each 

individual of tertiary students will be 

encouraged to take an active role in carrying 

out his/her duty as a prospective teacher. 

According to Sari, Khairil and Asiah 

(2017: 106-113), there are some basic stages 

that are commonly applied as the procedure 

of EITH model, namely: First, students are 

given an index card, and they are then asked 

to write questions related to their learning 

material on the index card. Second, all index 

cards that students have are collected by the 

teacher/lecturer, randomized, and then 

distributed to each student in the class, 

wherein each student will get one index 

card. Third, each student is instructed to 

conceptualize and construct his/her answers 

to the questions already written on the index 

card that he/she is holding as previously 

given by the teacher/lecturer. Fourth, all 

students in turn will be appointed to answer 

the questions on their index cards in a way 

as though they are the teachers who 

confidently present the learning materials to 

others. Fifth, other fellow students are 

subsequently also asked to provide 

additional responses or answers. Sixth, the 

processes of presenting answers continue 

until all questions on the index cards held by 
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students are answered and discussed in 

collaborative ways. 

On the context of the presented 

study, based on the preliminary observations 

carried out amid tertiary students of Islamic 

Education Department at State Islamic 

Institute of Curup, the tertiary students that 

were observed seemed less active in 

communicating while undertaking the 

learning processes. This was caused by the 

lack of self-confidence. When students were 

given opportunities to express their opinions 

and to ask some questions about the material 

that were not yet understood, there were 

only few students that seemed willing to 

respond. This phenomenon motivated the 

researcher to conduct a study that applies 

EITH model so that students' self-

confidence arises and they are further able to 

be actively involved in the learning 

processes in Islamic education classrooms. 

Method 

Subject 

This study used qualitative 

descriptive method (Ary, Jacobs, Sorensen, 

Walker, & Razavieh, 2010; Creswell, 2007; 

Fraenkel, Wallen, & Hyun, 2012; Gall, Gall, 

& Borg, 2003) to explored the development 

of students’ self-confidence when they were 

taught by implementing EITH learning 

model. The rationale behind the selection of 

this method was because the presented study 

aimed to investigate the process of students’ 

self-confidence improvement instead of 

merely collecting general numeric data as 

common quantitative studies do. The 

subjects in this study were 6th semester 

students from Islamic Education Department 

at State Islamic Institute (IAIN) of Curup. 

Those who were incorporated as the subjects 

were 30 students, and they were purposively 

involved as the subjects by taking account of 

their low self-confidence as previously 

revealed in the preliminary observation.  

In this study, to see the fluctuation or 

development students’ self-confidence, 

EITH model was applied during a ten-week 

learning period. For each meeting, EITH 

model was implemented by undertaking six 

steps. First, after all students had taken 15 

minutes to read the learning material related 

to Islamic education as instructed by the 

lecturer, each students were given an index 

card, and they were asked to write questions 

related to the learning material on their 

index cards. Second, the index cards were 

collected by the lecturer, randomized, and 

then distributed again to each student in the 

class. Third, the students were asked to 

conceptualize and construct their answers 

based upon the questions already written on 

the index cards handed out to them. Fourth, 
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the students in turn were appointed to 

answer the questions written on the index 

cards they held, wherein the way they 

provided the answers was as though they 

were the teachers for others. Fifth, other 

fellow students were subsequently asked to 

provide additional responses or answers. 

Sixth, the process of presenting answers 

continued until all questions on the index 

cards held by students were answered and 

discussed in collaborative ways 

Collecting Data 

The data vis-a-vis students’ self-

confidence development were collected 

using observation and interviews. Both 

observation and interviews were designed 

based on the paradigm of naturalistic 

philosophy (Merriam, 1998; Stake, 1995; 

Yazan, 2015) whereby the procedures of 

both data collection techniques were applied 

in open ways. Both observation and 

interviews were conducted while the 

students were dealing with their learning 

processes guided by EITH model. 

Observation was done for each meeting, and 

interviews were continuously conducted 

after the meeting was ended. Both 

observation and interviews were deliberately 

carried out in prolonged and gradual ways 

from one meeting to another for the sake of 

garnering detailed data with respect to 

students’ self-confidence development. All 

raw data gained from observation were 

saved in the form of field notes and video 

recorder, and those of interviews were saved 

as audio file by audio recorder. The data 

solicited from interviews and observation 

were then interconnected by undertaking a 

triangulation method thus a credible data 

could be pursued (Guba, 1981).  

Data Analysis Technique 

The data of the presented study was 

analyzed using an interactive model of data 

analysis as suggested by Miles, Huberman 

& Saldana (2014). The researcher analyzed 

the data based on four elements of analysis. 

First, the researcher conducted data 

collection based on observation and open 

interviews. Second, the researcher 

condensed the data or in other words this 

way was also generally known as data 

reduction. In this stage, the researcher read 

the entire data, grouped the data based on 

some meaningful coded themes, looked for 

some probable sub-themes of the data, and 

made the theme-governed data 

interconnected hence they could be 

effectively presented and ideally explained. 

Third, the researcher presented the data in 

the form of adequate explanations, 

interpretations, and scientific discussions. 
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Fourth, the researcher drew a representative 

conclusion of the data. 

Result & Discussion 

Before being taught using the EITH 

model, as illustrated on the preliminary 

study where data was conducted using 

observation, most students seemed to still 

have a low level of self-confidence. They 

were still nervous, doubtful, and unsure 

about what they said when arguing in class 

discussions. Some of other students even 

chose not to take part on classroom 

interactions. This condition strongly 

represented their low self-confidence. 

Furthermore, resting upon the learning 

procedure which was employed in the 

present study, the application of the EITH 

model was carried out regularly for a ten-

week learning period for the sake of helping 

students develop their self-confidence in 

learning. For each meeting, the learning 

procedure included six stages, namely: First, 

after all students had taken 15 minutes to 

read the learning material related to Islamic 

education as instructed by the lecturer, 

students were given an index card each and 

they were asked to write questions related to 

the learning material on their index cards. 

Second, the index cards were collected by 

the lecturer, randomized, and then 

distributed again to each student in the class. 

Third, the students were asked to 

conceptualize and construct their answers 

based upon the questions already written on 

the index cards handed out to them. Fourth, 

the students in turn were appointed to 

answer the questions written on the index 

cards they held, wherein the way they 

provided the answers was as though they 

were the teachers for others. Fifth, other 

fellow students were subsequently asked to 

provide additional responses or answers. 

Sixth, the process of presenting answers 

continued until all questions on the index 

cards held by students were answered and 

discussed in collaborative ways. 

From the observation made 

periodically during the learning processes 

using the EITH model, it was concluded that 

there was an increase in students’ self-

confidence in terms of asking, arguing, 

answering, and explaining the material. The 

following presentation highlights the data of 

the current study. Some descriptions related 

to the data were provided, and some 

interview transcripts were intentionally 

selected to represent students’ voices. 

Confidence in asking questions 

According to the data of observation, 

if compared to the condition of students’ 

self-confidence before they were taught 

using EITH model, students seemed to have 
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experienced good improvement of their self-

confidence in asking questions. In this 

regard, they had also been brave to come up 

with critical questions. For instance, when 

they were learning an Islamic education 

material as regards the Sharia of wedding, 

they could confidently pose critical 

questions to respond to their peer’s 

presentation. As recorded in the field notes 

of observation, the examples of students’ 

critical questions were: “should the sharia of 

wedding in Indonesia be totally grounded in 

the sharia prevailing in Arab?”; “to what 

extent are the scopes of wedding categorized 

as wajib, sunnah, makruh, and haram?”; 

“what are the detailed descriptions of 

livelihood that a husband should share with 

a wife and children?”. Those kinds of 

questions were also positively potential to 

trigger other students to take part in active 

questioning and answering. The increase of 

students’ self-confidence in asking questions 

was also confirmed by the interview data 

exhibiting the participants’ perspectives on 

their self-confidence improvement. In this 

sense, one of the participants said: 

“I feel that I became more confident 

to ask questions during learning 

because the learning model that the 

lecturer provided was different. In 

this new way of learning, the 

lecturer did not directly appoint me 

to say something, but he gave me a 

piece of paper to write out some 

questions that I considered 

important to be asked after I read 

the material instructed. This way 

made me more prepared to 

formulate the questions because I 

was not confronted with stressful 

situation to instantly ask questions. I 

had some time to think and write my 

questions on the paper. This 

learning condition further led me to 

be more confident when I was later 

on demanded to orally speak out my 

questions.”  

The above transcript demonstrated 

that index cards used as the media of EITH 

model could help students become more 

prepared in formulating some questions to 

ask before they later on took part in whole 

class questioning-answering activities.  

Confidence in giving presentation 

As observed, with the application of 

EITH model, students also seemed to have 

gained a sufficient increase in their self-

confidence especially in terms of presenting 

the material. With the unique concept of 

EITH model wherein students in turn had to 

present their conceptualized answers (the 

answers in this sense play a role as the 

material that the students present) as regards 

the questions already written by their friends 

on the index cards, students were eventually 

driven to search more relevant information 

on the internet through their mobile phones 

before presenting the answers or materials. 
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This effort led students to capably showed 

detailed answers with adequate scientific 

resources. Their good preparation in such a 

way also resulted in a good improvement of 

their self-confidence in arguing. For 

instance, as observed, when a student with 

his turn took his role to present his answer to 

the question as regards an effort to de-

radicalize Indonesian Muslim youth, he was 

able to previously search for relevant 

scientific ways of de-radicalization as 

commonly addressed in Islamic moderation 

research papers. After learning from such 

scientific papers, he could finally explain a 

solution to de-radicalize Indonesian Muslim 

youth. In his explanation, he proposed that 

Muslim youth needed to learn Sufism for the 

sake of being more moderate but more 

faithful to Allah in religiosity. Sufism could 

de-radicalize Indonesian Muslim youth. He 

could explain some further details of his 

answer confidently. 

The above portrayal exhibited that 

EITH model was successful in guiding 

students to be more prepared, more diligent 

in finding learning resources, and more 

confident in arguing on account of good 

preparation. The following selected 

interview transcript supported the 

observation data indicating that EITH model 

improved students’ confidence in arguing.  

“Because the lecturer gave me an 

index card containing some 

questions therein after he 

randomized the whole index cards, I 

felt more challenged to read more to 

answer the questions. The questions 

on the index card were various and 

so critical so I could not answer 

those questions without reading 

some papers first. I then made use of 

my mobile phone to identify some 

scientific articles which could help 

me answer the questions. In the end, 

after reading some resources, I also 

found that I became more knowable. 

The insights I acquired from reading 

finally made me more capable and 

confident in presenting the answers 

as well as providing more related 

arguments”. 

Confidence in giving immediate answers to 

questions 

The other benefit students received 

when learning with EITH model was that 

the students found themselves more 

confident in providing immediate answers to 

the questions which was unpredictably 

posed to them during presenting their 

materials. EITH model which led students to 

capably be the teachers for others would 

trigger other students to ask further instant 

questions to those playing a role as teachers 

in the classroom. Such continuous questions 

would at some point be easily answered by 

the material presenters, and to some extent 

would be difficult to answer hence the 

presenters need to read more some resources 



Jurnal Psikologi Integratif 

Vol 8, No 2, 2020 

Halaman 1-17 

Prodi Psikologi UIN Sunan Kalijaga 

11 

 

 

or ask others to help come up with their 

related viewpoints. As the data observed, 

students who took their role as teachers for 

others could adequately control the situation 

when they were posed with critical questions 

from their peers. They could provide 

sufficient answers to some predictable 

questions because they had already read 

some points as regards the answers from the 

internet before they presented their 

materials, and they could also confidently 

ask their audiences to assist in giving some 

answers.  

The foregoing represents students’ 

self-confidence in answering and even in 

controlling the challenging situation when 

they could not instantly provide the answers 

needed during presentation. In line with 

interview data, one of the students said: 

“Before being taught in this way, I 

was not positively challenged to be 

fluid in my classroom presentation, 

but after the teacher had given me 

an index card whose content was 

some predictable questions already 

written in it, I could finally guess 

some probable further questions 

affiliated with those written on the 

card. I could then search for and 

learn more about such predictable 

further questions from the internet 

through my mobile phone. I felt way 

more confident in learning in this 

way”. 

This study showed that EITH model 

contributed to increasing students’ self-

confidence. The improvement of students' 

self-confidence was represented by their 

confidence in asking questions, in arguing, 

and in answering questions. As a discussion, 

if reviewed from the related scientific 

literatures, self-confidence reflects one’s 

trust in oneself, one’s  self-embedded 

enthusiasm, and a sense of responsibility 

towards oneself (Syam et al., 2017). 

Anchored in the Ministry of National 

Education (2009), there are several 

indicators of self-confidence, namely: being 

brave to express opinions and to ask as well 

as to answer questions, being proud of 

oneself, being brave to do something 

without help, being brave to try something 

new, being driven to face challenges and not 

easily giving up, being brave to defend what 

has been understood, being motivated to be 

a champion, and being proud of one’s own 

work. Implicitly, the EITH model has a 

positive association with increasing these 

self-confident indicators. 

This study also demonstrated that 

with their confidence students also seemed 

to have increased their abilities to present 

materials and answer questions posed 

through index cards that were distributed to 

them as well as further related questions 

raised when they presented their materials. 

They looked enthusiastic and could actively 
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participate in learning interactions. This 

condition supported the argument that 

students experienced an increase in the 

aspect of self-confidence when studying 

with EITH model. This would also have a 

positive effect on their learning outcomes. 

Averill dan Mcrae (2019: 294-308) 

supported the aforementioned argument that 

self-confidence contributes to the 

improvement of learning outcomes, and the 

improvement as such represents the degree 

to which students master the learning 

materials. It has been clearly illustrated that 

confidence development can mediate the 

increase in the mastery of learning materials.  

As revealed by Nurmalasari (2015), 

the application of the EITH model can make 

students more active in learning processes, 

thus the students easily understand the 

materials being taught and can improve their 

learning outcomes. In addition, an 

experimental study conducted by Yuniarti, 

Hidayat and Maspupah (2015) also 

demonstrated that there were significant 

changes on students’ learning outcomes 

based on the application of the EITH model. 

Conclusion 

Grounded from the findings and data 

discussion, students’ self-confidence gained 

an adequate increase on account of EITH 

model implementation in Islamic education 

classrooms. In this regard, they have been 

sufficiently brave to express their opinions, 

to ask questions, to answer questions, and to 

explain the learning materials. Students also 

seem to have put more trust on the lecturers 

and other students during learning. EITH 

model also has positive implication in terms 

of students’ attitude which represented their 

sense of responsibility for the learning 

processes they were dealing with. EITH 

model with its potential also supported the 

improvement of students’ learning 

outcomes.   
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