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Abstract. Development of teacher’s creative individuality is a dynamic process of personality
transformation and self-development. Aim of the article is to determine the possibilities to
facilitate students’ self-dependent professional activities as a condition of creativity. Within
the framework of the article, the results of the experts’ judgment method are analyzed using
content analysis. Experts’ assessment confirms the correspondence of the model to the
consummation of student's individual development and learning objectives. Students' creative
professional activity is contributed by facilitation of student-oriented and social-oriented
studies activity, provision of the action approach; ensuring the unity of theory and practice
between the study courses and pedagogical practice as well as in the content of each one.
Keywords: cooperation, creative professional activity, didactical model, professional
practice, reflection, self-dependent activity.

Ievads
Introduction
Latvijas ilgtsp&jigas attistibas stratégiskie principi — jaunrade, tolerance,
sadarbiba un lidzdaliba, norada izglitibas ka cilvéka personibas veidoSanas faktora
attistibas virzibu, ko raksturo konkur€tsp&jiga augstaka izglitiba un zinatne, maciSanas
miZa garuma, radoSuma un uznémejsp&ju izkopSana visos izglitibas limenos (Latvija
2030. Latvijas ilgtsp&jigas attistibas stratégija, 2009).

RadoSas skolotaja individualitates veidoSanas ir dinamisks personibas attistibas
process. Radosa individualitate izpauzas ka profesionala radoSuma augstaka
raksturiezime, kas ietver iniciativu; intelektualas spgjas, zinaSanu plaSumu un dzilumu;
jltigumu pret pretrunam, tieksmi uz rado$ajam Saubam; jauninajumu izjitu problémas,
profesija, izzinas kari.

Pedagogiskas kompetences hierarhijas modelis ietver seSus profesionalas
kompetences paveidus: zinasanu, darbibas, komunikativo, emociondlo, personibas un
radoso kompetenci (Kotountopa, 2001). Saja modeli tiek uzsveérta seciguma principa
nozimiba pedagoga profesionalisma veidoSana studiju procesa. Profesionalo studiju
posma galvenokart uzmaniba tiek pievérsta zinasanu, funkcionalajai un
komunikativajai kompetencei, kas, pilnveidojoties pieredzei, tiek papildinatas ar
emociondlo, personibas un radoso kompetenci. Radosa kompetence raksturo pedagoga
darbu profesionalas meistaribas stadija. Ta saistita ar autonomu skolotaja profesionalo
darbibu, kas ietver augstu paSapzinu, autoritati un prestizu, gatavibu patstavigi pienemt
lémumus un uznpemties attiecigo atbildibu.

Obligats radosas darbibas komponents ir patstaviba, kas veidojas darbiba. Tas
attistiba nav iesp&jama bez prasmes atskirt galveno, operativi orientéties nosacijumos
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un apstaklos, veidot darbibas algoritmus, prognozét rezultatus (Cnmactenun et al.,
2002).

Nemot véra profesionalas attistibas specifiku, kas skaidro radoSuma izpausmju
nosacijumus profesija, patstavibas lomu radosSaja darbiba, rodas objektiva vajadziba
1zpétit patstavigas profesionalas darbibas veidoSanas iesp&jas un [imenus jau sakotngja
profesionalas attistibas stadija, t.i. profesionalo studiju konteksta un it T1paSi
pedagogiskaja prakse, lai nodrosinatu sekmigu personibas profesionalo pasrealizaciju
skolotaja darba.

Patstaviga profesionala darbiba realiz€jama balstoties uz zinasanu, prasmju un
attiecksmju kopumu, kura apguve ir studiju programmas meérkis un rezultats un
izpauzas ka profesionala bakalaura gataviba prakse pieradit profesionalas iemanas —
praktiski veikt profesionalos pienakumus (Rauhvargers, 2005).

Raksta meérkis — noteikt studentu patstavigas profesionalas darbibas ka radoSas
darbibas nosacijuma veicinasanas iesp&jas profesionalaja prakse.

Peétijums ietver teoriju 1zp€ti par p€tijuma priekSmetu — studenta patstavigas
profesionalas darbibas veidoSanos ka radoSas darbibas nosacijuma, studiju procesa
(pedagogiskas prakses) organizatorisko pieeju teoriju analizi, modela izstradi un
empirisko studentu patstavigas profesionalas darbibas izpratnes un tas veidoSanas
nosacijumu izpéti.

Raksta ietvaros, izmantojot kontentanalizi, analizéti ekspertatzinumu metodes
rezultati.

Pedagogiskas prakses modelis studentu patstavigas profesionalas darbibas
veidoSanai
The model of pedagogical practice for development of students’ independent
professional activity

Profesionala prakse studiju procesa ir studiju organizacijas forma — patstaviga
darba veids un studenta profesionalas patstavibas veidoSanas lidzeklis. Atzina, ka
patstavibas un pieredzes veidoSanas noris aktivas darbibas procesa, nosaka darbibas
pieejas noteicoSo lomu patstavigas profesionalas darbibas veidoSanas procesa
pedagogiskaja prakse.

Didaktiskais modelis ir pedagogijas zinatniskas teorijas konstrukcija, kas
visparigi analizé un modelg, t.i. palidz planot didaktiskos procesus skola (augstskola)
(Gudjons, 2007). Didaktiska modela izstrades mérkis ir savienot didaktiska veseluma
atseviSkos studiju satura un procesa elementus, kuru mijsakaribas ietekmé studentu
patstavigas profesionalas darbibas ka pedagogiskas prakses un studiju programmas
rezultata veidoSanos.

Modela izveid€ nemtas véra N.Kuzminas (Ky3emuna, 1990) definétas individa
profesionalas virzibas 3 faktoru grupas, kas raksturo art studenta darbibu ietekmgjoSos
apstaklus profesionalaja prakse:

- objektivie faktori — saistiti ar realajiem darbibas nosacijumiem;

- subjektivie faktori — studenta zinaSanas, prasmes, motivi, virziba, spgjas,
prasmes, apmierinatiba, radoSums;

- objektivi subjektivie faktori — saistiti ar profesionalas vides organizaciju.
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1.att. Studentu patstavigas profesionalas darbibas veidoSanas modelis

Studiju rezultatu sasniegSanas procesa noradita patstavigu profesionalo darbibu
veidojoSo faktoru — funkcionalas, refleksijas un komunikativas darbibas un prasmju
attistibas vieta darbibas pé€tijuma struktira (skat. 1.att.). Profesionalas patstavibas

veidoSanas subjektivo un objektivo komponentu

(Strode, 2010: 57)
Fig. 1. Model for the development of students’ independent professional activity
(Strode, 2010: 57)

process

nevar notikt bez
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mijiedarbibas, kas izpauzas ka organiz€ta ar&jo apstak]u radiSana, to funkcionéSana, lai
nodro$inatu studentu profesionalas patstavibas veidoSanas iesp&jas. Tas atbilst kritiski
konstruktivas pieejas galvenajiem struktirkomponentiem: iepriek$&jas pieredzes
izmantoSanai jaunu zinasanu, prasmju apguve; studiju procesa iesaistito subjektu
sadarbibai un refleksijai par darbibu un tas rezultatiem, ar mérki, noteikt jaunus
individa attistibas uzdevumus.

Pedagogiskas prakses norises atbilstibu darbibas pieejai nosaka prakses
uzdevumi, kuri paredz studenta aktivitati izzinas procesa, profesionalo prasmju
apguve, veicot skolotaja darba funkcijas profesionalaja vide, analiz€jot sasniegtos
rezultatus individuali un sadarbiba ar skolotajiem, docétajiem un citiem studentiem.
Darbibas pétijuma, kas noris profesionalaja darba vide, secigi tiek atkartoti darbibas
cikli problému noteikSanai un risinaSanai. Tos vienkarSoti var aprakstit ka problému
identificéSanu un analizi; darbibas plana izstradi situacijas uzlaboSanai; plana
ievieSanu; darbibas efekta novéroSanu; refleksiju; cikla atkartoSanu turpmakajiem
uzlabojumiem. Katrs cikls var aprakstit atseviska prakses uzdevuma izpildes secibu,
pieméram, macibu stundas sagatavoSanu un vadiSanu, vai ar1 atseviSka prakses posma
norisi.

Humanistiskas pieejas, kritiski konstruktivas pieejas un komunikativas pieejas
mijiedarbiba nodroSina studentu patstavigas profesionalas darbibas veidoSanas
individualo ipatnibu ievéroSanu studiju procesa. Skolotaja individualizacijas process
pedagogiskaja darba var izpausties dazadi: (1) individualas atSkiribas ka fragmentaras
vai epizodiskas atSkiribas profesionalaja darbiba un uzvediba; (2) individualais stils ka
noturigas atSkiribas profesionalaja darbiba, individuala papemienu un uzdevumu
saskanoSana profesionalaja darbiba; (3) individualitate ka neatkartojamibas izpausme,
individuals profesionalais pasaules uzskats (Cnacrenun, IlogeimoBa, 1997).
Pedagogiskas prakses laika veidojas personibas ipaSibas, kas ir radoSa pedagoga
“kodols™: iniciativa, patstaviba, refleksijas prasmes, savu iesp&u adekvats
novertejums, kritiska analize u.c.

Apgitstot skolotaja darba funkcijas pedagogiskaja praks€, nozimigs attistibas
virzitajs ir regulara refleksija praks€ un par praksi, analiz&jot metodisko un pétniecisko
uzdevumu izpildes rezultatus, sadarbiba ar prakses vaditaju, nosakot celus
turpmakajam darbam. Sistematiskas refleksijas veicinasana svariga ir skolotaja prakses
vaditaja, docétaja klatbiitne, atbalsts un kompetence problému izvértéSana. I.Belickis
uzsver, ka ,refleksija, respektivi, pardomas, pratosana u.tml., ir komunikativas
didaktikas augstaka iecere” (Belickis, 2000: 130). Docétaja-studenta-skolotaja prakses
vaditaja sadarbiba izvirzitie uzdevumi, to realizacija kliist par studenta apzinatu
intelektualo TpaSumu tikai tad, kad vin$§ pats, kritiskd un argumentéta maciSanas
procesa uzsveris un izpratis priekSmetu, ir parliecindjies par zinasanu un prasmju
personigo nozimibu un nepiecieSamibu. Mijiedarbiga studiju procesa, janodroSina
pietickami plaSs darbibas konteksts, kura students var paSapliecinaties un giit
parliecibu par ieglistamo zinaSanu un prasmju personisko nozimigumu, parbaudit to
realizaciju profesionalaja darbiba.

Refleksijas nozimibu skolotaju izglitiba pamato tas saistiba ar radoSumu
profesionalaja darbiba, kas izpauzas ka prasme saskatit, realiz€t un analiz&t
pedagogiskos uzdevumus originala veida, saprast un atri reagét pedagogiskajas
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situacijas, paredzet rezultatus. Tas nozimé, ka radoSums pedagogiskaja praksé balstas
uz refleksiju, refleksijas prasmi un praksi.

J.Slobod¢ikovs un V. Isajevs (CnobomunkoB, Ucae, 1995) norada refleksijas
attistibas stadijas, kas raksturigas ar1 studentu darbibai prakse. Tas ir: (1) konstat&josa
refleksija - Saja posma subjekts nav sp&jigs atzit savu dzives strateégiju, tapéc vins
darbojas saskana ar situaciju. RadoSums ka apkart€jas pasaules izzinas forma izpauzas
tieksmé noteikt un parvarét esosas normas; (2) salidzinosa refleksija - galvenais
jédziens ir ,,sociala loma”, ko raksturo tieksme atbilst ienemamajai darbibas pozicijai.
Saja situacija subjekts klist apkartéjas realitates pétnicks, eksperimentgjot un
parveidojot esosas situacijas; (3) sintez€josa refleksija lauj apzinaties sevi ka attistiba
esosSu personibu, savu esibu un potences. Tas ir augstakais radoSuma mehanisms, jo
lauj apzinat ka objektivos, ta subjektivos apkartéjas pasaules un personiskas
individualitates ierobeZojumus un iezimét celus to parvaréSanai.

Motivacijas trukums, bailes riské€t un zinasanu trukums par maciSanu un
refleksiju ir faktori, kas negativi ietekmé produktivu refleksiju (McAlpine & Weston,
2002). V.LaBoskei (LaBoskey, 1995: 26) uzsver, ka studiju kursos jaatbalsta
studentus, topoSos skolotajus, attistot iek$€jos nodomus reflektét un macities uzdot
jautajumus. Lidzas personiskajiem jeb iekS€jiem faktoriem, refleksijas procesu liela
mera ietekme ar1 argjie faktori, kas veidojas prakses vieta. Ta ir maciSanas vide, ko
veido laiks, telpa un atbalsts refleksijai (Colton & Sparks-Langer, 1993; Moon, 2002).
Atbalsts refleksijas procesa, kas prakses modeli ietverts sadarbibas komponenta, ir
1pasi svarigs iesac€jiem, jo viniem ir ierobeZotas zinasanas un pieredze, lai veiktu
atbilstoSu izveli.

Patstavigas profesionalas darbibas veidoSanas modeli toposa skolotaja
(studenta) vieta tiek pienemta ka personiskas un profesionalas attistibas pozicija, kur
areja pedagogiska iedarbiba atbilst personas iek$€jam potencialam. Tas, no vienas
puses, nozimé mérku, motivu un pedagogisko prasibu darbibas veidu atbilstibu, bet, no
otras puses, izieSanu aiz noraditajam robezam. Rezultata studiju procesa tiek veicinata
studentu meklgjumdarbiba un profesionala patstaviba, stimul&jot vinu aktivitati, izveli,
radoSumu. MaciSanas rezultativitate ir atkariga no katra iesaistita subjekta personigas
ieinteres€tibas, vina izzinas procesu un gribas Ipasibam, no vina prasmes sadarboties.
MaciSanas rezultatus ietekme ar1 ar€jie nosacijumi, t.i., studiju procesa organizacija,
fiziska un psihologiska vide.

Pedagogiskas prakses modela ekspertvértéjums
Expert judgement of pedagogical practice model
Izstradata  pedagogiskas  prakses modela  izvértéSanai  izmantota
ekspertatzinumu metode. Ta ir lietpratéja veikta izpete, kada konkréta jautajuma
parbaude, kura nepiecieSamas specialas zinasanas jeb ekspertize. PEtijuma izmantota
individuala, slégta neklatienes aptaujas forma. Individualajas aptaujas eksperti
piedalas neatkarigi viens no otra. Slégta tipa aptaujas ekspertu neinformé par citu
ekspertu atbildem. Neklatienes aptaujas anketas tiek aizpilditas individuali, bez tieSas
ekspertizes organiz€taju palidzibas (Millan, 2004).
Ekspertu izveli noteica atbilstoSo respondentu akadémiska un profesionala
kompetence, pieredze skolotaju sagatavoSana augstskolas un prakses vietas. Petijuma
piedalijas 4 eksperti no 4 Latvijas universitateém. Sazina tika veikta elektroniski.
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Eksperti iepazinas ar izstradato pedagogiskas prakses modeli studentu patstavigas
profesionalas darbibas veidoSanai, ta teorétisko pamatojumu un aprakstosi izteica savu
viedokli, noradot modela piemérotibu studiju organizacija un toposo skolotaju
profesionalitates attistiba.

Pétijjuma rezultati. Eksperti atzinigi noveért€ja modela izstradé izmantotas
teorétiskas un organizatoriskas pamatnostadnes, t.i. kopveseluma un darbibas pieejas
aktualizéSanu; kompetenu pieeju studentu patstavigas profesionalas darbibas
attistiSana; sadarbibas konteksta perspektivu pedagogiskaja procesa; studentcentréta
procesa mérktiecigu planoSanu; orientaciju uz studenta paspieredzes aktualiz€Sanu;
petniecibas aspektu respekt€Sanu patstavigas profesionalas darbibas attistiSana.
Modela shéma tika atzita ka labi izprotama, jo atveidojot kopveselu procesu, ta ir
strukturéta, uzsverot atseviSko komponentu saistibu, ietekmi un virzibu. Modela
realizacijas kvalitati sekmé darbibas cikliskuma ieveéroSana, katra posma ieklaujot
refleksiju, kurai ir liela nozime individualas profesionalas darbibas analizé un katra
posma novérté€Sanu, kas sniedz korekcijas turpmakaja darbiba. Modeli parliecinoS$i
iestradata iespg€ja izmantot studentu iepriek$€jo pieredzi jaunu zinaSanu, prasmju
apguve. Studiju rezultatu sasniegSana nozimiga ir iesaistito subjektu sadarbiba un
refleksija par darbibu un tas rezultatiem, ar mérki novertet paveikto un izvirzit jaunus
individa attistibas uzdevumus.

Kopuma modela realizacija nodroSina teorijas un prakses sasaisti, studenta
individualas attistibas un studiju programmas mérku sasniegSanu.

Eksperti saskata iesp€jas, izmantojot modeli, attistit studentu patstavigas
profesionalas darbibas veidoSanas specifiku atbilsto$i satura dimensijai, t.i.,
konkrétajiem studiju prakses mérkiem un uzdevumiem (studiju gadam — attiecigajam
studiju kursam), pilnveidot kolegialo sadarbibu (students-skolotdjs) sinergijas liment,
bagatinot studenta profesionalo identitati; iesaistito subjektu profesionalitates Itmeni.
Modela cikliska struktiira dod iesp&u to pielagot katra studenta individualitatei
(subjektivie un objektivie faktori), turklat modela shému var radoSi papildinat,
ieveérojot tas biitibu. Izstradata modela shéma dod norades prakses metodisko
materialu pilnveidei (prasibas doc@tajam un skolotajam studentu prakses vadiSanai
u.tml.), kvalitativo atskiribu izstradei katram prakses posmam.

Ekspertu vert§juma bazas rada modeli ieklautas profesionala darba vides
(skola u.tml.) gataviba pilnvertigi nodroSinat nepartrauktu patstavigas profesionalas
darbibas komponentu realizaciju, ko ietekmé ekonomiskas un politiskas parmainas,
apmaksato kontaktstundu limits doc€taju un skolotaju slodzes, kuras atvéletas studentu
pedagogiskajai praksei. Prakses norisi, atbilsto$i modela struktiirai, var apdraudét:
studenta pieredzes un pedagogisko prasmju nepietickamais Iimenis; neadekvats
studenta pasnovertéjums; profesionalas motivacijas trukums; atbalsta un iedrosinajuma
nepietiekamiba praks€; subjektivo vai objektivo faktoru raditas izmainas individualas
attistibas un studiju programmas mérk.

Turpmakajai petijuma attistibai noradita nepiecieSamiba izstradat studentu
pedagogiskas darbibas detalizétus pasrefleksijas kritérijus.

Secinajumi
Conclusions
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Virziba uz radoSu profesionalo darbibu noris saistiba ar profesionalas
patstavibas attistibu. Studentu patstaviga profesionala darbiba — profesionala darbiba
prakse, ko raksturo mérktieciba un atbildiba prakses uzdevumu un skolotaja funkciju
1zpild€, izmantojot profesionalas zinaSanas, prasmes un attieksmes, kas tiek analizetas,
vertétas un attistitas teorijas un prakses vienotiba, sistematiskas refleksijas procesa, ko
nodroSina regulara subjektu (students — skolotajs — docétajs) sadarbiba. Patstaviga
profesionala darbiba ir studiju programmas apguves rezultats.

Izstradata studentu patstavigas profesionalds darbibas veidosanas modela
realizacija iesp&jama, ja tiek ievéroti aksiologiskie (vértibu), ontologiskie (saturiskie),
darbibas un morfologiskie (struktiras) nosacijumi skolotaju profesionalaja
sagatavoSana sekojoSas jomas: studentorient€tas un socialorient€tas studiju darbibas
veicinaSana; darbibas pieejas nodroSinaSana; teorijas un prakses vienotibas
nodro$inasana starp studiju kursiem un pedagogisko praksi, ka ari katra ta satura.

Modela realiz€Sana saistita ar Sadu didaktisko principu TistenoSanu:
personiskaja dimensija — izvéles, radosas aktivitdtes, patstavibas un atbildibas princips;
socialaja dimensija — sadarbibas princips; studiju (pedagogiskas prakses) satura
dimensija — integracijas, refleksijas, sistematiskuma, nepartrauktibas, saprotamibas,
kompensacijas un kontroles princips.

Summary

Introduction. Development of teacher’s creative individuality is a dynamic
process of personality transformation and self-development. Self-dependency is a
compulsory component of creativity and it develops only through activity. Its
development cannot be imagined without the ability to distinguish the essential as well
as to orient oneself in conditions and circumstances operatively; to make algorithms
and to anticipate the results (Cnactenun et al., 2002).

Considering the particularity of professional development, which clarifies the
conditions of expression of creativity within the profession and the role of self-
dependency in creativity, an objective necessity appears to research formation
possibilities and levels of a self-dependent professional activity at the initial stage of
professional development, i.e., within the context of professional studies and
especially in pedagogical practice in order to secure successful professional self-
realization of a personality in teacher’s work.

Aim of the study. Aim is to determine the possibilities to facilitate students’
self-dependant professional activities as a condition of creativity, which occur in
interaction of subjective and objective components and become apparent as an
organized creation of external conditions, their functioning in order to secure the
qualitative changes of students’ subjective components (aim, general skills,
professional knowledge, skills, motives and values) within the process of professional
work.

Materials and methods. The research involves exploration of theories about
the subject of the research — the formation of student’s self-dependent professional
activity as the analysis of the condition of creativity, theories of organizational
approaches to the study process (pedagogical practice), elaboration of a model and
empiric research of students' self-dependent professional work comprehension and its
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formation conditions. Within the framework of the article, the results of the experts’
judgment method are analyzed using content analysis.

Pedagogical practice is a constituent of the study process, which can be
characterized by the holistic and action approaches that justify the subjection of its’
parts, stages, components and functions to a common aim — the development of
student’s individuality, perfection of a self-dependent professional activity and
pedagogical competence as an integrated indicator. The tasks of professional practice
anticipate development of professional research skills and formation of prospective
specialists’ personal qualities. During the practice such personal qualities as initiative,
self-dependency, reflexivity, adequate evaluation of one’s own opportunities, critical
analysis, etc. being the “core” of a creative teacher are developed.

The structure of the pedagogical practice model for students’ self-dependent
professional activity development corresponds to the participatory action research and
1s based on humanistic, critically constructive and communicative approaches ensuring
the student-centred study process. The cycle of the model can be simply described as
identification and analysis of problems; elaboration of an action plan for improvement
of the situation; introduction of the plan; observation of the effects of the actions;
reflexion; repetition of the cycle for further refinements .

The significance of reflection in teacher training is justified by its coherence
with creativity in professional activity, which is expressed as an ability to perceive,
realize and analyze pedagogical tasks in an original way, to comprehend and react fast
in pedagogical situations as well as to anticipate the results. It means that creativity in
pedagogical practice is based on reflection, proficiency and practice of reflection.

Results. For expert judgement the individual, closed form of distance survey
was applied. The evaluation of the model provided by 4 experts was summarized. In
general, experts see possibilities to develop the peculiarities of students’ self-
dependent professional activity formation using the model according to the content
dimension, i.e., particular aims and tasks of the studies’ practice, development of
collegial collaboration (student-teacher) on the synergetic level, as well as enriching
the student’s professional identity on the proficiency level of the subjects engaged.
The cyclic structure of the model provides an opportunity to adjust it to the
individuality of each student (subjective and objective factors), furthermore, the model
scheme can be creatively supplemented considering its essence. The scheme of the
elaborated model provides references for improvement of methodological materials for
practice (requirements for lecturers and teachers regarding supervision of students’
practice, and the like), as well as the development of qualitative differences for each
stage of practice.

Conclusions. Orientation towards professional activity is tightly linked with
the development of professional self-dependency. Students’ self-dependent
professional activity — professional work in practice, which is characterized by
purposefulness and responsibility in execution of the practice tasks and functions of a
teacher using professional knowledge, skills and attitudes which are analyzed, assessed
and developed in the unity of theory and practice; as well as the systematic reflection
process ensured by regular mutual collaboration of the subjects (student — teacher —
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lecturer). Self-dependent professional activity is the result of acquisition of the study
program.

Implementation of the elaborated didactical model in formation of students’
self-dependent professional activity is possible if axiological (values), ontological
(content), action and morphological (structures) conditions of teachers’ professional
training are observed in the fields mentioned below: facilitation of student-oriented
and social-oriented studies activity; provision of the action approach; ensuring the
unity of theory and practice between the study courses and pedagogical practice as
well as in the content of each one.

The didactical principles of model implementation are as follows: in the
personal dimension — the principle of choice, creative activity, self-dependency and
responsibility; in the social dimension — collaboration principle; in the content
(pedagogical practice) dimension - integration, reflection, comsistency, continuity,
comprehensibility, compensation and control principle.

During pedagogical practice students have to have an opportunity to acquire
professional roles and behaviour, which will become determinant in their professional
work; to have an opportunity to self-express, to apply own skills, to experiment, to use
a research approach within own work and personality development, which result in
student's self-dependent professional activity, pedagogical reasoning, pedagogical
reflection and progression towards professional work.
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