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ABSTRACT

The study aimed to investigate the impact of usiMgbQuests on the
Palestinian Seventh graders' English Reading cdmpston skills. The target skills
were prediction, skimming, scanning, guessing theammg through context and
Inference.

For answering the questions of the study,rédsearcher adopted the experimental
approach. The sample of the study consisted o{88gnts distributed into two groups.
One of the groups represented ttwntrol groupof (44) students; and the other
represented thexperimental one of (44) students. The groups wemne€lomly chosen
from a purposive sample froddNRWA Maghazi Prep. Girls School (A) in Gaza Strip
where the researcher works as a teacher of Enghgjuage for the seventh graders.

The WebQuest strategy was used in teaching theriexgaal group while the
traditional method was used with the control onéhim second term of the school year
(2010-2011). An achievement reading comprehensésh of five scopes with (20)
items was designed and validated to be used as angrpost test. In addition, a scale to
measure the students’ attitudes toward the WebQiresacquiring the reading
comprehension skills in the English language far sbventh graders was used; it was
divided into four main scopes:- Scope one was abwi students’ attitudes’ toward
accepting the WebQuest, and it consisted of simsteScope two was about the
students’ attitudes’ toward the teacher’s role #mel classroom management, and it
consisted of six items, scope three was about tidests’ attitudes toward the links
which were used in the WebQuest;. and finally scpe was about the students
attitudes toward learning reading comprehensiolisski the English language through
the WebQuest and it consisted of six items. Thed ttool was an observation card to
observe the students' performance in using WebQarestalso their performance in
practicing the reading comprehension skills throtlgh WebQuest to get data and
information. It is divided into three main scopeScope one was about the students'
mechanisms of dealing with the program, and it isted of five items. Scope two was
about the students' cooperative learning behaviutewusing the WebQuest, and it
consisted of four items; finally, scope three whsw the students’ ability to get the
required informatiorand it consisted of six items. All these tools wemeepared by the

researcher.



The data of the study were analyzed using T-telgandent sample, which was
used to determine significant differences betwéengroups. Effect size technique was
used to measure the effect size of the WebQuegtammone on the experimental group
in each scope of the test.

The results indicated that there were statisticsilipificant differences between
both groups in favour the experimental one, in jotexh, skimming, scanning guessing
the meaning of words through context and inferethee to the WebQuest programme.
Effect size technique indicated a large effechefWebQuest programme on improving
prediction, skimming, scanning, guessing the mep@hwords through context and
had a medium effect on improving the inferencel $&ilthe experimental group.

The results of the questionnaire indicated an divpositive attitude toward the
WebQuest.

The resultsof the observation card indicated that there were stediky
significant differences between the first and thst lobservation in all scopes and the
total score of the observation scope, towardsdkedbservation, which meant that the

WebQuest was effective.

Based on those findings, the study recommendedébessity of implementing
the WebQuest method in teaching English languadw®itey about better outcomes in
students' achievements of English language. Italss suggested that further research
should be conducted on the effect of the WebQueslifferent dimensions of learning

English language and other school subjects.
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Chapter |
Background of the Study

1.1- Introduction

In Fact, nowadays our human communities are wsingsa scientific and
technological revolution. It resulted in a rapidange and development. This led to
problems experienced by individuals in their ddifyes. Consequently, the developing
and developed societies together are making effoqsepare their citizens to be able to
cope with these updating changes and challengésasutechnological progress and the
accumulation of knowledge.

These changes and developments are chaltptige educational curriculum and
program makers. Preparing students to be able e with technology is a necessity
that should be taken into consideration by curdouldesigners. The purpose is to
prepare generations to be independent in gainiogviadge from all available sources
to be long life self learners.

The 21st century is an information agevadl as a knowledge economy age.
The rapid development and wide application of cormasuoffer both great challenges
and opportunities for education. As a communicatiomedia, Internet has become
more and more important in our life and study. Uratedly, the wide spread of the
Internet creates new opportunities for languagenieg and expands possibilities for
using it. Accordingly, it supports English Readi@@mprehension skills. Orozco &
Marin (2011, p. 4) state that “The twenty first ey has brought new challenges and
demands in our society. Every day, these challerga® proven that population

requires a higher level of competitiveness to aqain their goals successfully in this



globalized world. Hence, using technological resesras the internet and computers
has become crucial for the attainment of a comgedeess in education.”

Students search the Internet for inforomabecause they think that it is more
convenient than traditional library searching. &ulet. al. (1999) and Attrose (2001)
stated the need to use e-learning in teaching rakiaa traditional education, where
they note that e-learning enable the learners swrabthe scientific article, also e-

learning contributes to the self-learning.

Internet now is becoming the most importaal in teaching English, in that it
provides us with worldwide language and cultureueses. Teachers also benefit from
Internet sites as they provide support in gainegching techniques and approaches.
Students are beneficiaries from the Internet siieghey facilitate student-centered
learning process and widen their span of knowletige shouldn’t forget the electronic
classes as a distant means of following reguédesses.

In these days and age of MP3s, Ipodsidipiab tops, and | phones the teachers
ought to catch up with technology. With WebQuestsaan do this. We can use our
students' favorite medium, technology, to zoomhentes and issues to connect them to

the world around them through English

WebQuest, originated by Dodge and Marcth985, was considered to be an
effective way to organize chaotic Internet resosireed help learners gain new
knowledge through a guided learning environmertiat been widely used in subjects

such as social science, biology, English and vgitin

The WebQuest is an inquiry-oriented activity which most or all of the
information used by learners is drawn from the Wels. based on constructivism, self-

directed learning, collaborative learning, situaearning and scaffold learning. It can

-3-



be designed for use in either short-term or lomgit@struction. The aim can be either
to integrate knowledge to create new objectivearse information to criticize from
many perspectives. The resources on the Interrmtigtbe carefully selected by the
instructor for both their credibility, and in ord&r include diverse perspectives on the
topic being investigated. WebQuests are basedostages: title, introduction, task,
process, evaluation and conclusion.

More recently many research reportehaoncluded that WebQuest can have a
significant positive effect on the leaning teachprgcess. Web Quests are an Internet-
based technology application in which groups ofistis follow a specific set of steps
toward the completion of a final project on a specsubject or multi-disciplinary
subject (Dodge, 1997; 1998; 2005; 2006). As with many other technologies and
technology applications, there is a void in the lighied research that examines the
effects that WebQuests have on students and stledening. Many educators are using
technologies and technology applications, such ab@dests, that have not been
examined in depth for the effects on student leaxnThere is limited research about

the WebQuest model itself.

Some research papers in the concern wanducted by (Monroe & Orme,
2003; Castronova 2002, Lou & MacGregor, 2001; Milson, 2001; Dutt-Doner, Wilmer,
Stevens, & Hartmann, 2000). They all concluded WabQuest technigque has positive
results on the students’ performance and on thgtudes toward WebQuests. While
other authors suggested that gifted students haek mpositive attitudes than other
learners. Adding to that Milson (2001p. 14) reported that WebQuests have been
recommended for developing higher order thinkindlskTo illustrate, high ordered
thinking skills are represented in analysis, sysihyeevaluation and inference. Williams

& Williams (2003), Castronova (2002) and Milson @29 showed that students
-4-



progressed from easy fact-finding to more concegaaning during the course of a
Web Quest. Monroe and Orme (2003) noted that duaivgebQuest course students

demonstrated use of advanced thinking skills.

Reading is an essential skill for studenk®ware learning English as a foreign
language and the development of good reading iakiltill greatly help them progress
in other academic areas. Mikulecky (1986, p. lfestéReading helps you learn to think
in the new language. Reading helps you build a&beticabulary. Reading makes you

more comfortable with written English.”

The Holy Qur'an is the first and the gretateeference which announced the
importance of reading as a means of learning wieatexan does not know. It is cited in
Surah Al-'Alag (The Clot, Read!) Translated by Pat#l (1981)

Proclaim! (or read!) in the name of thy Lord ande@sher, Who created-
(1) Created man, out of a (mere) clot of congehledd (2) Proclaim! And
thy Lord is Most Bountiful, (3) He Who taught (tbhee of) the pen, (4)

What is meant by reading here is not dexpdetters but the complex
interactive process through which readers can oastsineaning. It begins at the first
step when a human being starts decoding letterseadd with comprehension. To
illustrate, reading comprehension involves two maiocesses. The first is bottom up
process,which refers to the reader's ability toodecletters, recognize words, moves
towards phrases, sentences and paragraphs. reprédseriow cognitive strategies in
use. The second is the top down process, whichsrédethe reader's ability to involve

comprehension strategies represented in predicsikgnming, scanning, building

vocabulary, inference, and monitoring. Cohen (1994213 - 214) states:

bottom—up reading focuses exclusively on what ihetext itself, and
especially on the words and sentences in the Téid. process is also called
text-based or data-driven reading. Top down meppsoaching a text on
the bases of prior content, or textual schematzhiesreader might have
with regard to that particular text.

-5-



Mikulecky and Jeffries (1996, p.293) defimight strategies as the foundation
for reading comprehension; skimming, scanning, ipiewg, predicting, building
vocabulary and identifying topics that are commproag groups of words, identifying
topics for paragraphs, making inferences and utateting paragraph patterns.

The previous studies have shown weakness én rédading skills, so the
researcher found that the solution could lie indke of new technologies such as Web

Quests strategy.

The researcher is convinced that therenisurgent need to shed light on the
effectiveness of using of WebQuest on the sevendldeys' English Comprehension
Skills. This belief resulted from searching thevioesly conducted research in field of

Education in Gaza. She found that very few papave ltome to light.

The researcher has chosen the seventh pesdeise they have reached the age
in which they can benefit from using computer anternet to learn and to gain

information related to their curricula.

1.2- Need to the Study:

This need springs from three resourcesstFifhe researcher, who has been
teaching for seven years in Gaza schools, has\a@ibéne student sever weakness in
reading comprehension skills. Moreover, she ineaved English language teachers and
supervisors who have wide knowledge about studmréld and results, especially in
seventh exams. All agreed on the idea that studsuotfer from weak reading
comprehension skills. Second, through the resedscheading of previous studies in
the target field, she has found that using Web Qises source of motivation for
students to learn, in addition to providing thenthwa wide range of information. Third,

the lack of researches in the field takes our sttedand teacher backward far from
-6-



technology contemporary life. At last, the researdnvestigated the results of grade
seven English final exams (2009¢r focus was on the students’ achievements in the
comprehension question of the exam. It is worth trneimg that grade seven English
exan(2009) is a generaheprepared by specialistéis assists thealidity of the exam's
resultsThat showed that themgas a weakness in the reading comprehension.skills
Finally, after surveying (EFL)studies conducteth Gaza Governorate, the
researcher found that there was no any researtdehbs with the same topic except for

one which was done in Arabic in field of teachirce®ce by Wajdi Goda.

1.3- Statement of the Problem:

The researcher believes that the probdénthe present study springs from
students’ low achievement in reading comprehengiam of English language. Also,
EFL students in grade seven in UNRWA schools |aekstrategies/skills to cope with
reading comprehension. They perform poorly and ivecédow scores at reading
comprehension tests, as a result. This results ftheirr weakness in applying
prediction, skimming, inference, scanning, guessimganing of words in context and

inference.
1.4- Research Question:

1.4.1 The major questions of the study:

The present study proposes the following maj@&stjan:
- To what extent can WebQuest improve the PalestiSeventh Graders' English

Reading Comprehension Skills?



1.4.2- The minor questions of the study:

From the above mentioned question, tHevahg sub-questions were derive:

1) Are there statistically significant differencas( < 0.05) in the level of “prediction
skill” among students who learn English Reading @mhension through using web
quest approach (experimental group) and the cormgroup which are taught
Reading Comprehension through the traditional aggr®

2) Are there statistically significant differencais(@ < 0.05) in the level of “ skimming
skill” among students who learn English Reading @mhension through using
web quest approach (experimental group) and thé&alogroup which are taught
Reading Comprehension through the traditional aggr®

3) Are there statistically significant differencas @ < 0.05) in the level of “scanning
skill" among students who learn English Readingh@®hension through using web
quest approach (experimental group) and the corgroup which are taught
Reading Comprehension through the traditional aggr®

4) Are there statistically significant differencas(@ < 0.05) in the level of' “guessing
the meaning of words in context” among students Wdarn English Reading
Comprehension through using web quest approachefexental group )and the
control group which are taught Reading Comprelmenshrough the traditional
approach ?

5) Are there statistically significant differencass( < 0.05) in the level of “ inference
skill” among students who learn English Reading @mhension through using
web quest approach (experimental group) and thé&alogroup which are taught

Reading Comprehension through the traditional aggr®



6) Are there statistically significant differencas (@ < 0.05) in the level of all skills
between the post test of the experimental group thadother one of the control
group ?

7) Are there statisticallgignificant differences & < 0.05)betweerthe attitudes of the
experimental groupefore and after trexperimenofutilizing WebQuest to develop
comprehension skills ?

8) Are there statistically significant differencas (@ < 0.05) between the level of the
experimental group performance in the beginningtaedend of utilizing WebQuest

to develop reading comprehension skills?

1.4.3- Research hypotheses

Based on the questions, the researcher hypothesszthe following:

1) There are statistically significant differen@go < 0.05) in the level of “prediction
skill” among students who learn English Reading @mhension through using web
quest approach (experimental group )and the corgroup which are taught
Reading Comprehension through the traditional agogro

2) There are statistically significant differen@so < 0.05) in the level of “skimming
skill” among students who learn English Reading @mhension through using
web quest approach (experimental group )and th&aogroup which are taught
Reading Comprehension through the traditional aggro

3) There are statistically significant differencds(a < 0.05) in the level of “scanning
skill” among students who learn English Reading @mhension through using
web quest approach (experimental group )and th&alogroup which are taught

Reading Comprehension through the traditional agugro



4) There are statistically significant differenas( < 0.05) in the level of' “guessing
the meaning of words in context” among students Wdarn English Reading
Comprehension through using web quest approagbefemental group) and the
control group which are taught Reading Comprelmnshrough the traditional
approach.

5) There are statistically significant differenasa < 0.05) in the level of' "Inference
skill” among students who learn English Readingnpcehension through using
web quest approach (experimental group) and théralogroup which are taught
Reading Comprehension through the traditional agugro

6) There are statistically significant differen@so < 0.05) between the results of the
post test of experimental group and those of ths @t of the control group .

7) There are statistically significant att <€ 0.05) between the attitude of the
experimental group before and after the experiroéntilizing WebQuest to develop
comprehension skills.

8) There are statistically significant differencs(@ < 0.05) between the level of the
experimental group performance in the beginning #mel end of utilizing the

WebQuest to develop reading comprehension skills?

1.5- The Purpose of the Study

The study aimed at achieving the following objeesiv

1-Investigating the effectiveness of using WebQuest on developing reading
comprehension skills on seventh graders in (UNR\&&kjools

2-Proposing a WebQuest program for some of theingacbmprehension lessons in
English for Palestine (7) from unit (13) to uniDf2as enrichment material based on

the aims mentioned in English for Palestine.
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1.6- Significance of the study

The significance of this study emerges fribia fact that WebQuest approach has
been newly introduced to the field of education.rétwer, it is the first study, to the best
knowledge of the researcher , conducted in thé 6EEnglish language in Palestine.

For this reason, the study may be highly signifidan

1- The teachers:

The study may attract the attention of Efglianguage teachers to the
importance of implementing the WebQuest approach m®ans of developing reading
comprehension skills which may result in improviegrners' reading comprehension in
general, and getting rid of traditional methodsg &ncouraging the use of new non-

traditional ways.
2 - Decision makers:

The study may help decision makers concernedetoploy the webQuests
strategy in teaching English language and othehiag fields.
3 - Head masters:

They may be convinced of the necessity of jliag school laboratories with
internet and electronic equipment which help emipigynodern technology in teaching
English and other subjects.

4 - The supervisors:
This study stimulates specialists' and supervisatstrest to conduct training

courses for teachers to enhance their skills imguthe WebQuest approach in teaching

English Comprehension Skills and other subjects.
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5- Students:

It may encourage and motivate students to use We$tQo earn knowledge.

1.7- The Population:

Each educational research has its own populatioithwh deals with. The
population of the study is everything we can geimgathe results of the study on
(Helas,2006:P.66).

According to the previous definitiothe population of this study consisted of all
seven female graders enrolled at UNRWA schooleen Middle Area of Gaza strip for
the school year (2010 — 2011). The population efstudy wag4527)students.

1.8 Study Limitations:

The academic limit:

- The study was limited to teaching English langutextbook " English for Palestine 7
"every reading lesson in Unit (15 — 16 — 17 —13)). It's worth mentioning that these
units are related to vital topics related to Paiest life and culture.

- The study was limited to these Reading Comprsio@ skills ( skimming — scanning

- guessing the meaning of words from context -rariee).

The time & place limit:

The study was limited to seventh gradévaghazi Prep. (A) School for Girls
in Middle area in (UNRWA) School. It was implement®a the second semester (2010

—2011).

1.9- Operational definition of terms
The researcher adopted the following cahensive, clear and direct

operational definitions through reviewing relatiégrature and other previous studies.
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1- Impact:

The change in the learners' achievemardl len English language that may

result from implementing the suggested WebQuest..

2- WebQuest

Dodge (1997) defines it as " An inquiry-ottied activity in which most or all of
the information used by learners is drawn fromWeb. WebQuests are designed to use
learners' time well, to focus on using informati@ther than looking for it, and to
support learners' thinking at the levels of analyssynthesis and evaluation.”

A WebQuest typically includes the follogi elements: an introduction, a
presentation of the task, a list of resourcesgp-by-step description of the process, a
form or rubric for evaluation, and a conclusionttsammarizes what students have

learned.

WebQuests were designed to bring togethermost effective instructional
practices into one integrated student activity Wwhiemphasizes critical thinking,
constructivism, cooperative learning, authentieassient, and technology integration.
3- Reading:

Millrood’s (2001:P.117) defines it as“... a w&@ and cognitive process to
extract
meaning from writing by understanding the writtertt processing information, and
relating it to existing experience”.

4- Comprehension:

Bielby (1999, p.146) and Lenz (2005: p.1 pitate that comprehension is the

ability to construct meaning from a text througltat#ing the writers’ words in order to

expand and modify one’s understanding and knowledge
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5- Reading comprehension:

The researcher adopted Badr El-Deen’s (208p,definition which is the
following:

"comprehension is the ability to interadth a text to construct meaning or to
convey the author's message through employing tagrated process that involves
cognitive and metacognitive strategies".

6- Reading skills

Reading skills are specific abilities ig¥h enable a reader to read anything
written with independence, comprehension and flyenthey are represented in
cognitive and metacognitive processes includingdipt®n, skimming, scanning,
guessing meaning of words from context, monitors\gnmarizing and inference.
7- Skimming:

Kiddey, P. (2001) defines skimming as teaching Isupow to gain a general
impression of the main ideas of a text.

The researcher adopted Grellet's, F. (1981,p.Ajchvis “reading material
quickly in order to get the gist of it, to know hatws organized, or to get an idea of the
tone or the intention of the write”.

8- Scanning:

Grellet, F. (1981,p.4) defines scanning as onlyingyto locate specific
information and often we do not even follow theehnity of the passage to do so.

The researcher adopted Kiddey, P. (2001, p.10)wisicteaching pupils how to

find a specific detail quickly such as a name, te da place in the texts.
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9- Guessing meaning of words from context:

It refers to the reader's attempt to predicto assume meaning of unfamiliar
word taking help of clues from the context."
10- Inference:

Jouini (2006, p. 82) reports that Inference is iegdbehind the literal meaning
and the superficial information of the text. lbiased on primary reading processes.
11- Prediction:

According to Grellet (1995, p. 17), prediction msféo “the faculty of predicting

or guessing what is to come next, making use ahgratical, logical and cultural
clues”.
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Chapter I
Theoretical Framework and

Literature Review
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Chapter I

Part one

This part consists of four main domains:
¢ The First domain: Computer
*» The Second domain: E-learning
* The Third domain: WebQuest

¢ The Fourth domain: Reading Comprehension
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Chapter Il

Literature Review

Introduction:

According to the purpose of this study, whagimed at investigating the impact
of usingWebQuests on the Palestinian seventh graders'dbrigeading Comprehension
Skills and their attitudes towards WebQuests, tapter is divided into two main
parts. The first part is a theoretical frameworkiclhincludes four domains: the first
domain is the computer, the second domain is aHieg ,the third domain is the

WebQuest, and the fourth domain is reading

The second part discusses some previous studssother researchers have
conducted in concern with WebQuest approach andirmgacomprehension. Brief
details are given; and suggestions as well as remrdation of their studies are drawn
through the discussion. Then the researcher pre$emtcomments on those previous

studies.
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The First Domain: Computer

Introduction:

Modern technology has provided a lot ofame and tools that have been so
prominent and important in the development of etlanaThese have contributed to the
improvement of the learning process through raisstigdents’ motivation towards
learning and encouraging them. As a result of dolrical revolution computers were
produced.

Computers are used in many ways fomiegrand the benefits in some cases
are very compelling. It can make a rich array drheng experience available to
students in a way that is not otherwise possilileaddition, it provides some students
with new ways to represent and comprehend complek dynamic phenomena.
Moreover, it may encourage the instructor, the tgper and the administrator in the
educational establishment to aid the individuatrieain realizing his full potential, to
take on responsibility for his educational develepin and to become a more
responsible individual in society. Many learnersvraxre learning to become masters of

the machines which pervade nearly every aspeatmoif\es.

2.1.2 The Definition of Computer Science:
Computer science is defined in different waydifferent authors.

The US National coordination Office for Networkingand Information Technology
Research and development (NITRDYlefines computer science as:

“The systematic study of computer system aondhputation. The body of
knowledge resulting from this discipline contaihedries for understanding computing
system and method; design methodology, alogaritlmd tools; method for the testing
of concepts; methods of analysis and verificatimmg knowledge representation and

implementation”.

Meares & Sergent (2000 :p. 4¥ays that “ it is the task of the computer science
to design and develop algorithms to solve arraynpiortant problems”.

Clarke (2000:p.44)defines it as “It is the science of algorithmio@essing,
representation, storage and transmission of infooma
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Hromkovic (2004: p5) & Scheider et al. (2009: P5)lefine Computer Science
as “ the study of algorithms, including:

1- Their formal, and mathematical properties.
2- Their hardware realizations.

3- Their linguistic realizations.

4- Their applications

Jain (2005:p.2) defines it as:* an electronic device capable oécexing
instructions, developed based on algorithms storédd memory, to process data fed to

it and produce the required results faster thanambeing”.

Reynolds & Tymann (2008 :p.1)defines it as:” the collection of a variety of
disciplines related to computing, both theoretaadl practical: theoretical foundations
of information and computation, language theorgoathm analysis and development
implementation of computing systems, computer gaph databases, data

communications, etc”.

Morley & Parker (2009:p.11) saysthat® A computer is a programmable
electronic device that accepts data, performs ¢ipesaon that data, presents the
results, and stores the data or results as ne8aduly programmable, a computer will
do whatever the instructions — called the progratelHt to do. The programs being

used with a computer determine the tasks the ca@nmiable to perform”.

Malik (2011: p.6) defines it as:An electronic device which includes electronic

signals that are used inside it to process infaondt

The researcherthinks that despite many variations, essentidllgefinitions of
computer science emphasize the study of algorithshgorithms, in one form or
another, are central to computer science. Com@gdience is the theoretical concept of
algorithm design and analysis with the practicatstderations of how to implement

algorithms on a computer and solve practical prokle
2.1.2 Computer in Education:

The world is advancing in a rapid rate. Eventgehmoved to the electronic
stage with the computer at the centre. The devetmprinas brought a lot of innovation
and revolution into teaching and learning. In addit modern means have provided a
lot of means and tools that have had an importard prominent role in the
development of education, and contributed to theravement of the education process,
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through raising students' motivation toward leagnand encouraging them, and as a
result of technical revolution computers were pil which caused a shift in the

quality of teaching and learning.

Jain (2005:p.41-42)states that computer is very important in thedfieff
education and it has many advantages. They are:

1- Students have access to an almost limitless anaunmformation compared with the
traditional resource of text books and a few bamks specific topic in the library.

2- While it can take a considerable time to publigioak or even a journal, information
on the Web can be published very quickly and, imesaases, as an event occurs.
Information from the Net can, therefore, be muchrengp to date than that obtained
from printed materials.

3- Using these media, students can gain valuablenrdton processing skills.

®

With the advantages of the Web, Schools can novigiubtudents’ work so that it
can, potentially, be read by anyone in the woffldhé students know that their work
is going to be viewed by such a large audience; thast be motivated to produce
their best work.
5- An additional advantage of students publishing rtheork on the Net is that
increasing large body of child-centered materidl k@come available.
Singh & Sundarshan (2004:p. 6) add that “Compuéer enhance vocabulary and
spelling skills, in other words, the computer pd®s a tool for advancing learning,
and enhance high order thinking skills
Moreover, Parkinson (2002: P. 92) says that “Sttel@vork frequently in groups
around the computer. This situation provides opputies for group discussion
about the material”.

Theresearcher believes that the computer is an effective andffilutool for
education. When it is directed towards achievirgebucational goals which contribute
modifying the behavior and enhancing it. In addifiat develops the mental,
psychological and social aspects in students whielp them to keep up with
technology. Moreover, computer is considered dldéeground to stimulate students’

thinking to search, explore and investigate.
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2.1.3 Justification of the use of computers in education

There are some justifications that called for tise of computer in Education
determined by Almosa (2005: p. 34 - 49), ladat £Qf111), Saada and Al Saratawy
(2003:p.14), Agena (2000:p.18). They are as follow:

1- Increasing knowledge and the flow of information:
This age is called the age of informatiowotetion, especially after the
development of means of transportation which nthkeman look for a way that helps

him to keep up with rapid development.

2 - Allowing to benefit from educational aids:

The computer displays and provides us wifiormation that can allow us to
benefit from a number of teaching aids such aslalsmy images, and laboratory

experiments on the computer screen, as well asaédoal films and slices.

3 - Developing the mental and cognitive skills:

The computer leads to the developmentuafesits’ mental and cognitive skills,

such as: data collection, analysis, installatioth groblem solving.

4 - A suitable tool for all types of learners:

The computer is considered a suitable fimodll types of learners whether they
are talented students, normal students, slow lesrme disabled learners. Each one
according to his level, his abilities, his skillss motivation , his speed to learn, and his

ability to solve problems.

5 - Creating a suitable atmosphere for research ahexploration:

The computer helps students to create @noppate atmosphere for research
and exploration in front of students to choosedhestions that they will answer, and

the educational resources that they will use ing¢hening process.

6- The ability to simulation:
The computer has the ability to simulate #wperiments, especially the
experiments that are dangerous to human life,@e#periments that we don’t have the

suitable tools and materials to implement them.
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7- The ability to direct interaction:
The computer provides the opportunity teeract directly with the students
through the presentation of information by askingsiion to him, and then receive his

answers to evaluate them by the immediate feedback.

8- Saving time and efforts in the performance of@mplex process:
The computer helps students to save thme and effort in the performance of
the long and complex process and activities, wiielp students to concentrate and

solve problems so that they can move on to stuldgrdbpics with more depth.

9- Individualized instruction:

The computer helps in building the educationaterial in detail and works on
the analysis of abstract concepts and informatmrstudents through individualized
instruction that takes into account the time of sitedents, their resources and their
capabilities in order to enable them to controirthearning with a reasonable degree,

better positive moderate results and increase stiemulation to learn better.

10 - Helping the teachers:
The computer provides many services to the teagt@uding the following:

* Getting rid of a large number of routine heawsktathat require efforts, accuracy
and a good memory.
« Drawing pictures and shapes which are necessametmare the lesson.

» Assisting in providing accurate evaluation abibwt students at any time and for
any number of times.

* Providing a great time for the teacher to deal veducation guidance and focus
on social and emotional aspects in the personaflitge students.

» Designing or development of any educational mdteria

* Access to high levels of understanding which mayirbpossible to reach in
traditional methods of teaching.

11 - Improve the results of learning processes arattivities for students:

Computers can improve learning via itdighio store and retrieve information
through the use of simple language in the impleatent of activities, and resolve
guestions which can develop students' abilities thedr knowledge in this regard is

advantage. Also, the computer helps to improvehiegcand learning process.

-23-



12 - The ability to store and retrieve information:
The computer has the ability to store a laageunt of data and information
such as text, images, and video in which it ididift for other aids to store and

retrieve when they are needed.

13 - The ability to display visual information:

Many of the computer programs have théitalid draw pictures, manipulated
and displayed on the screen in a attractive anfulusey.This helps to attract the
students’ attention to the educational materiale Tasearcher believes that it has
become imperative for every society that wantsetepkabreast with the information age
that created generations to learn the computetesithiques, the computer contributes
in finding solutions to some of the problems fackg teachers during the
implementation of teaching-learning process sucthadarge numbers of students and
effective investment of time and efforts. The cotepwalso contributes to change the
role of the teacher as transmitter of knowledge thedonly source of information and
turn it into a role of facilitator and supervisdrlearning.

2.1.4 The Role of Computers in Teaching/ Leaning process

The computer is a technological innovatimler the control of stored program
that can perform some of intellectual roles of reman beyond human capability. It is a
power-driven machine equipped with key boards, tedaeec circuits, storage
compartments, and recording devices for the higledgperformance of mathematical
operation.Singh & Sudarshan (2004: P. 6say that “ Computer enhances vocabulary
and spelling skills. It also provides a tool fovadcing learning”.

Moreover,Jain (2005: p.208)describes the role of the computer in the teac¢hing
leaning process as follows:

1- It improves teaching and learning process.

2- It strengthens teacher professional development.

3- It supports broad educational reform.
4- It enhances school-community partnerships.
5- It improves school management.
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Brock (1994:p.24)incorporates three extra roles which are:

1

2-

7

It adds flexibility to the teaching/ learning prese

It can provide students with cooperative learnimgpartunities via personalized
software programs and group ware programs desigmetiscussion.

Brophy, J. (2010:p. 248)xadds extra points as follows:

It increases motivation in students and helps siisd® learn at their own pace. It
also produces significant time saving over conwarai classroom instruction.

It allows students’ control over the rate and segeas of their learning.

It gives appropriate feedback. It also puts mor®rimation in the hands of
teachers.

It promotes individualized instruction through pmralized responses to learner’s
action to yield a high rate of reinforcement.

It provides a more positive affective climate esac for slower learner.
Moreover, it provides appropriate record-keepindg émereby monitors students’
progress.

It provides reliable instructions from learner &ainer regardless of the teacher/
learner at any time of the day and location.

It directs instruction at comparable expenseslteromedia.

2.1.5 The Benefits of Using Computer for Teacher

It is important to indicate that the computas some benefits for the teacher as

well, where Gary Shelly & et al. (2007:p 339)spell out some of them as follows:

1-

2-

Computer most commonly is used for teacher adinatige use.

It can be used to create letters, worksheets |I@gjzzandouts, lesson planes, tests,
forms, new letters, data collection (i.e., elecitograde book, attendance, student
information, mail merge) and more.

It can be used for record keeping, knowledge aitipm by searching the web and
classroom presentations.

It can be used to allow students to view the priasiems or demonstrations easily
by projecting the monitor's content with a projecnto a projection screen,
classroom wall, or interactive white board.
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2.1.6 The Importance of Utilizing Computer for Students

Tilton (2010:p. 191-192)mentions the importance of utilizing computer $tudents
as follows:

1- Itincreases their communication skills.

2- ltis alearning aid for the students.

3- It attracts their attention.

4- It helps them to grow socially.

5- It motivates them to learn.

6- It increases their organization skills.

7- It helps them to show more independent behaviawisgaeater self- reliance.
8- Students can play different educational games.

9- It helps them explore and problem solve.

10-1t helps them to gather information.

2.1.7 The Characteristic of Computer.

The educational process makes full use of the ctexrsatics of thecomputer
which are the following :

Brock (1994:p. 24)mentions that computers have special charatitsriand
capabilities to educators as following :

1- They can calculate and process data.
2- They can work 24 hours each day at top efficiency.

3- They can store large quantities of data in theimmes for lengthy periods of
time.

Ambrose et al. (2005:p. 9) add extra features of @mputer:

1- Speed: A computer is an electronic device in which eleetrsignals travel at the
speed of light.

2- A accuracy: A computer never makes error normally. But ermesy occur in its
hardware.

3- Storage: A computer’s system unit is capable of storingr@é a mount of data in
its memory.
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4- Tirelessness:A computer never gets tired or bored if it hasdtothe same job
again and again.

5- Automation: Once the instructions have been given, a compaercarry on its
job automatically till it is complete.

6- Versatility: A computer is capable of performing a large nundfedifferent jobs
marking logically step by step.

2.1.8 The Impact of Computer Technology on Education:

We Know that computer technology becomes an easseguart in our life.
Students who have the opportunity to use this telclgy gain a deeper understanding
of complex topics and concepts and are more liteelye able to recall information later
in life and use it to solve problems in non scheiliations. The students who are
familiar with computer technology develop profioignin its us. This opens up an
exciting new world of learning possibilities for etim, and their potential for

achievement key rockets.

Pandey (2003:p. 1 — 2)Jnentioned some impacts for the computer technolmyyhe
following:

» It provides educators with a way to individualesed customize the curriculum to
match learners’ developmental needs.

» It provides a non threatening and motivated envitent for repetitious learning
tasks. By using the computer inside the classra&todents interact more with their
peers and teachers than in traditional classrooms.

» It helps the students to change the manner in wiiielp organize and accomplish
their work, choosing to work collaboratively to e@lcomplex problems.

» It provides powerful tools for organizing and arzahyg information and modeling
concepts and structures.

It positively affects students’ attitudes towardri@ng.

» It offers greater opportunities for learner cohmad greater connection between
class work and the real world.

* It encourages students to take charge of theiragtuc

» It plays a major role in installing in studentsoad of learning that will help them to
reach new height of achievement not only in sclhobithroughout their lives.

* lItis a key to raise students’ achievement by mhog them with a solid foundation
of basic skills and motivating them to learn.
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» It engages the students , fires their imaginatimhienproves their desire to learn.

» It helps teachers stimulate young minds in ways$ thake a profound and lasting
differences.

It helps students to gain new skills that will h@i@pare them for future success in
an increasing technological world.

* It helps young learners become more productive iaadso helps students create
work that looks more professional.

2.1.9 Computer Technology Assisted Teaching:

Computer technology assist teaching in schoolstfétrs students greater access
to information, an eager motivation to learn, a fustart on marketable job skills and
enhances quality of class wo®rtega & Bravo (2000: p. 3)affirm that there has been
a wide spread use of computers everywhere ovelastefew years, together with
reduction in prices and an increase in capacity \ardatility. Pinar (2007:p. 10-11)
mentions that the personal computer are everywbgpecially in educational field for
educators and students. Moreover, he added thaputens permitted the solution of
previously intractable problems and the discovédrthe new phenomena. The merging
of powerful computer with high bandwidth communica network made it possible
through distributed technologies, to allow globatess to knowledge and information

anywhere in the world.

2.1.10 Computer Technology in the Classroom:

Undoubtedly, computer technologies improve thgsaat teaching that better fit
to how students learn.

Computer technology has become a most ubiggitechnological influence on
our lives in the last part of the 20th century. Bl@and more uses of its unique features
are found everyday and it is not surprising tha field of education is also being
strongly affected by this todRrinar (2007: P.13 -15)lists the following advantages of

using computer technologies in the classroom:
1- Interactivity invites students to become more a&ctearners.

2- Interactions are planned, using what is known alstutlents’ misconceptions to
guide students to better models.

3- Computers are infinitely patient and able to regatdractions many times with
many students.
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4- The computer is non-judgmental and interactions lwarkept private giving the
students more freedom to answer honestly withocieboonsequences.

5- Computer can be used in a variety of ways, and datdraction can be
personalized to the user.

6- Computers could allow students to take data moiektyuand with fewer errors.
7- Students obtain better attitude towards the sulojetite laboratory.

Parkinson (2002:P.92)emphasizes that:* Computer can help to simplify
situations or provide support to help pupils’ leatus allowing the pupil to spend more
time on certain key aspects of the material”.

2.1.1% Computer Assisted Instruction:

Nawaf & El Odali (2008: p.88) affirm that it meapeesenting single tutorials
to students directly. In addition, educationalgreoms offered by computer are many

and it can be classified as follows:
1- Drill and Practice:

These programs present training and exerciseshke student based on the
examples, and the teacher ask him to resolve tihédoneover, the key in exercises
based on the reinforcement.

2- Tutorial Programs:

In this type of learning the tutorial takes thegalaf the teacher, all interaction
occurs between the student and the computer.

3- Gaming Programs:

The Gaming programs can be educational orauutational. Teachers should
put in their mind that the ultimate goal of themgag programs is educational. In

addition,teachers can allow their students to use enter@itprograms as a reward for
doing their homework correctly.

4- Simulation Programs:

In these programs the learner is facing sinsitaations to the situations that he
faces in his real life. Also, it provides the learnvith real training without exposing

him to the risk or heavy financial burden.
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5- Problem Solving Programs:

In these program, the learner is identifyihg problem in a logical way, and

then after that he is going to write programs andbmputer to solve this problem.
2.1.12 Forms of Using Computers in Education:

The computer is considered the best invention preduby the modern
technology, so it entered in the various aspecteunflife and it affected directly or

indirectly the lives of people especially in edugatfield.

Nabhan (2008: p. 109-111)eports some forms of using of computers in edocas

follows :

1- Individual education: In this form, the computer does the whole procets

education , training and evaluation instead oftéaeher.

2- Computer Assisted Instruction: In this form the computer is used as an aid to the

teacher.

3- Computer is the Source of Information for Education In this case the

information is stored in the computer to be useémitis needed.
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The Second Domain: E-learning

2.2.2 E- Learning:

It is a matter of fact the aim of this aget just giving the students the
knowledge and facts only, but also the need to teen skills, capabilities and self-
reliance; to be able to interact with the varialdéthe age and to be capable of making
a new life. Therefore a lot of educational instdos focused on taking the initiative,
and employing a lot of methods and new aids in atloic. And then the e-learning
appeared.

Gardner (2006:p.1)asserts that E-learning is unquestionably the migission
critical' in education systems the world over, asdlikely to remain so for the
foreseeable future. There are many reasons fairighso much in vogue, not least the
globalization of commerce and citizenship, and thegeoning of information and

knowledge available on the internet.

2.2.2 Introducing E-learning:

E-learning is just one of the many termsiciwhare used in literature and
business about e-learning. It is a type of distaeeening. E-learning is defined by
many people, in many ways, and as it is most ingpbtio gain a clear understanding of
what e-learning is, we present some definitions egldted terminology of the e-

learning world.

2.2.3 Defining E-learning:

The researcher present here some of thgaitosome understanding.
The Chartered Institute for personnel and Developmet (CIPD) defines e-learning
as “ learning that delivered or mediated by elagtratechnology for the explicit

purpose of training in organization”. (www.cipd.ak/elearning).

Hartley (2001:p.1)defines e-learning as “ Learning enabled by theriwet,
intranets and other electronic networks as wellttes development, delivery and
evaluation of content provided to learners throtigise networks”.

Horton & Horton (2003:p.123)defines it as “ any way of web and Internet

technologies to create learning experiences”.
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Lau (2005:p.397)defines it as “ the use of Internet and Internaesen
communication technologies to deliver education taaiching”.

Smith (2006:P.369)efines it as:“ learning that is enabled by ICT fbe
purposes of enhancing the knowledge and skills baselividuals and the organization
of which they are a part in order that they maysgroblems in more effective ways”.

Nejdl & Tohtermann (2006:p. 273yeports e-learning as:* the convergence of
Internet and learning, or Internet-enabled leamthg use of net work technologies to
create foster, deliver, and facilitate learningtang and anywhere”.

Iskander (2008:p. 526)lefines it as:* E-learning is an educational atioh
that has been jostling for its space in the edanatisystem and is surging to the fore to
be in place of traditional paradigms of training”.

Horton (2011:P.1)defines e-learning as:“ It is the use of Interaet digital
technologies to create learning experience thatadwour fellow human beings”.

After reviewing some of the definitions of someedign scientists to e-learning
the should offer some definitions to our Aralestists:

Al-Mosa (2005:p.219)xefines it as:* It is a way of teaching by using th
mechanics of the modern communication such as tmpuater, networks and
multimedia with its sound, image, graphics, thechamisms of search, and electronic
libraries, as it is also the use of techniqueslidtiads in the delivery of information to

the student in the shortest time, less effort andensefulness”.

The concept of e-learning is stated by Zaitoon §2@® the process of formation which
is in continuous modification because it is relat@e@ducational technology that grows
bit by bit. But the most popular slogan is: At dige, any place, any pace or any path

Zaitoon concludes that e-learning is the proces®psisting two main functions:

1. Pedagogical procedsjsconcerned with the submission of content electidhjic
through several computer multimedia and networkassto allow the learner to
interact effectively.

2. An administrative systematic process related to leyimpy a combination of

educational multimedia and the working team.

Amer (2007:p.21)defines it as:* educational system that uses in&dion

technology and Internet networks to strengtheneapéind the educational process”.
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Agel (2007:p. 20¥efines it as:* the kind of education that applE#®rmation
technology in its operations”.

Domi & Al Shonag (2008:p.171¥efine it as:" the students’ learning through
electronic means such as the Internet, local nésy@Ds and monitor data”.

Abd El Aziz (2008:p.30)defines it as:* It is one form of distance learning
which depends on the computers and the potenfiaimation network (Internet) and
in the study of specific of education content, tlgio continuous interaction with the

teacher/ facilitator, learner and the content”.

The researcherbelieves that e-learning is an important aspeatcfcational
technology, and she can crystallize the definitiohshe Arab and foreign researchers
and educators to e-learning as follows:

1- All of them looked at e-learning as a means to prest information or
curriculum:
This view offers e-learning as a waystyle to present the curriculum
via the Internet or another electronic medium sash DVD, or satellite or other

technologies developed in the e-learning.

2- The perception of e-learning as a way of teaching an@arning:

The proponents of this view see that e-learnirgngethod of teaching in
which the advanced media technology is used swehmaltimedia, the
international information network, where the twatpaof educational process
interactt through the media to achieve specificcational goals.

3- E- learning is a means to facilitate the informatio or curriculum:
E — learning helps the student to deliverittiermation in the shortest

time, less effort and more usefulness.

2.2.4 The Development of the Concept of E-learning:
Alfayomi (2003: P. 10)classifies the stages of the development of ecatthn
into four phases as follows:
1
2- Computer based learning.
3
4

Distance learning.

Education based on Internet technology.

E-learning.
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2.2.5 The Three Components of E-learning:

The E-learning has three components mentionegeley(2009:p.17ps follows:
context, technology and learning design, &eds that® These three components
complement one another and need to be carefullybowd: the design needs to make
the most of the content, and the technology néedsable both the content and the

design, if it is to work”.

technology -,I

?</\

learning
design ;.'

/L{

. content |

/

\ )< 4

o

Figure (1)

The three components of e-learning

2.2.6 Types of E-learning:

Rosen (2009:p.60-62), Amer (2007:p.29), Almosa (Ep.229) differentiate
between two types of e-learning, they are:
2.2.6.1- Synchronous training:

In this kind of e-learning, students anccheas meet at a predetermined time for
an instructor — led session. It is similar to ttiial classroom training. Typically, the
instructor and students are together on a confereall, log onto the same Web page,
or log onto an on- line white board facility. PoWemt is currently the most popular
authoring tool for this kind of session but it regs a delivery mechanism that converts
it into Web- deliverable format. This kind of e-teang has different kinds:

» Education based on the local network.
» Education based on the internet.
* Education based on the Web.
Synchronous training has many advantafjesan provide the two — way

communication between teacher and student thaftes @ssential for proper training
and evaluation. Also, it is very effective when thaterial is rapidly changing because
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instructors can make changes and deepen theimpagis& while delivering the content.
In addition, it helps the students to obtain feettfeom the teacher directly.

2.2.6.2- Asynchronous Training:

In this kind of learning, students use maisrmade available through the Web
that is complete enough to be used any time, afigwtudents to access it as needed.
Moreover, it is a student guided. The context esidn the Internet, available to
students when they are free to be trained — 24shauwlay, seven days a week. The
content must be complete enough in both breadthdepth so that self — study or
referencing is possible. Therefore, presentatiavistsuch as PowerPoint are poor
choices. Without a live presenter, the talking poiact as a week skeleton, and the
context contains only an outline on the topic. Tia&n advantages of asynchronous e-
learning is that the content is delivered whensitconvenient for the student at the

student’s pace. And if done correctly, it is suliéetor the individual's need.

2.2.7 The Five General Principles of E-learning:
Fee (2009:p.114points out five principles of e-learning as follaw
1- It should be a managed program.
2- It should be an effective learning experience.
3- It should be a learning process, not just e-reading
4- It should use technology to enhance learning.

5- It should exploit the strengths of the web.

2.2.8 The Importance of E-learning in the Education:

Abd Elhameed (2008:P. 65pssert that the importance of e-learning appeared
through the recommendation of the scientific reparid the results of research and the
studies that have proven its effectiveness in uaraspects of the educational process.
Many research results have shown that e-learnitps he:

» Provide opportunities for students to learn better.

» Have a positive impact in different learning sitaas.

* Provide opportunities for learning based on thedestt, which is consistent with
modern educational philosophies and the seriouwithgeof learning.

» Develop problem-solving skills.
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Provide a variety of opportunities to achieve theexke goals of education and
learning.
Provide great opportunities to learn about a war@t sources of information in

various forms to meet the individual differencesoamlearners or decrease them.

Amer (2007:P.175-176) adds that:

E-learning is useful in the professional developmeinteachers, especially those
who are working fulltimewhere they find it difficult to attend traditionaburses inside
university.

It is useful in changing the way of collecting $@entific material that students need
to perform their duties.

It helps the learner to learn the foreign language.

It benefits the students who are unable and thage special needs as well as the
students who are unable to travel daily to schoedabse of the high cost of
transportation or the interruption of public traogption.

It helps the learner to self-learn, in which thacteer facilitates to the learner the
access to the information society.

It benefits a large category of workers in diffargrstitutions.

2.2.9 The Characteristics of E-learning:

Isteta and Sarhan (2007:p.285)ecords some of the characteristics of e-

learning as follows:

1-

2-

It provides an interactive learning environmentwestn the learner and the teacher,
and between the learner and his classmates. Iti@ddt provides fun in learning.

It depends on the learner’s efforts in teachingdaiin(self learning). Also he can
learn with his friends in small groups (cooperatigarning) or inside the classroom
in large groups.

It is characterized by flexibility in place and &mnso students can obtain knowledge
from anywhere in the world at any time.

It also provides the learner with teaching andreay environment which is full of
educational experience away from the risks, suatioasy dangerous experiments in
the chemistry lab.

It helps students to learn without the obligatidraspecific age, also it encourages

the learner to lifelong learning.
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2.2.10 The Five Models of E-learning:

See (2009:p. 23nentions five models of e-learning as follows:
* Model (1): Online courses:
It is exclusively online courses, providing leampsolely via the internet.
* Model (2): Integrated online and offline learning:
It is learning programs that integrate online l@agnwith complementary offline
activities.
* Model (3): Self-managed e-learning:
It is the provision of online learning resourcesdelf-managed learning.
* Model (4): Live e-learning:
It is a synchronous online learning events invaiM@arners in multiple locations.
* Model (5): electronic performance support [EPS]:
It is a work-based online learning to support sfpedasks, system or operations

procedures.

2.2.12 Justification of Using E-learning:

The modern technology has facilitated the oppdtieshn of getting the
knowledge by different and new ways. This inforroatis transferred to students in any
place and at any time, instead of going to disfaates to learn. There are some
justification that contributed to the adoption dkarning to the next generation.

Amer (2007:p.24), Almosa (2005:p.223-224), Alheji2003:p.48 — 57),
Alghorab (2003:p.26- 32)state some of them as follows:

1- The increasing growth of knowledge.

2- Increasing and enriching education.

3- The teachers’ need to distinctive teaching mettodisplay the curriculum.

4- Immediate and rapid evaluation.

5- Taking into account individual differences of eatident.

6- There are multiple sources of knowledge as a re$uhe contact with different sites
on the Internet.

7- Strengthening the relationship between school, handeparents.

8- Its flexibility which helps in simplifying the edational content.

9- Providing us with a learning environment which peopriate for the student to

learn and make mistakes in an atmosphere of privacy
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10- Continuity where the means of delivering the edoacais always available without
interruption, and with a high level of quality.

11- Changing the role of the teacher from prompterthedonly source of information to
supervisor and facilitator.

Fee (2009:p.19eclares that “ E-learning is therefore an apgrdadraditional
learning and development activities that embrac@s thinking associated with new
technologies.”

The researcher believes that e-learning supports and improvesnieg
experience. In addition, it helps the teacher fose some fun and positive attitude
toward the subject especially the foreign language.

2.2.12 The Benefits of Using E-learning:

1- It save own tim to the learners..

2- It allows trainers to update content relativelyiklyas

3- It is good for presenting simple facts and concepts

4- 1t can enhance instructor — led training.

5- It enablse scoring of experiences / assessmentsttendappropriate feedbacks
(Mathis & Jackson ,2010:p.274).

6- It offers lower costs, consistency and scalabi(Bjech, 2008:p. 296)

7- It provides the learners with the opportunity df gefining the learning location.

8- It provides the opportunity of determining the ¢imf learning.

9- It offers the opportunity of setting the individyzdce of study, organizing one’s own
learning schedules according to one’s personabfskenowledge and to professional
and personal agenda.

10-1t offers the opportunity of combining text, graphiand multimedia resources to
create a wide range of educational applications.

11-1t provides the opportunity of international, crasdtural, and collaborative

learning.D’atri et al. (2008:p.271)

12-1t helps reaching new students.

13-1t helps developing new researches relationships.

14-1t helps the students to enjoy a new learning egpee (Campbell ,2004:p. 30)

15-1t helps the students to access to differentiatémh® resources.

16-1t offers Learning matches learners’ lifestylé&o & Gelman ,2009:p. 423)
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Andrews & Haythornthwaite (2007: p.359), Meersmaret al. (2006: p. 1976)
Pour (2005: p. 234)add six advantages that:
1- It enhances teaching and learning outcomes, ailddtes student-centered learning.
Moreover, it facilitates any time, any place leagn
2- It facilitates student interaction with course @nitand also facilitates the interaction
between the students and the relative throughigkeof e-mail and discussion forms.
3- It facilitates and promotes communication and dmltation, and it makes course
administration easier.
4- It can reduce the cost of delivering instructiofs@ it adds a worldwide dimension
to courses.
5- It helps students to acquire new skills for impraytheir job qualifications or satisfy
a personal interest.
6- It offers unlimited use of learning materials: exiging allows unlimited access and

retrieval of electronic learning materials.

AbdElhameed (2008: p.116-117), Amer (2007:p. 25-2&Imosa (2005:p. 225-231),
Al Nabaheen (2005:p.22) added these advantages ttearning:

1- Taking into account individual differences: By pming information in various
shapes which suit the students’ capacity, as edleggrprovides it in the form of
verbal , written, audible or visible forms.

2- Ease of communication with the teacher off-duty.

3- The possibility of diversification of teaching metts.

4- Ease of student evaluation methods.

5- Reduce the administrative burden for the teacher.
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The Third Domain: WebQuest

2.3..% Integrating the Web and Curriculum:

In 1995, Bernie Dodge, a professor of atinoal technology at San Diego State
University, developed a model for integrating tlse of web, to teach any subject at any
grade level. He called his work a WebQuest andgagostimmery of his idea on the web.
Since then educators around the world have incatpdrWebQuest into their Curricula
(Schwartz & Willing, 2001:p.104).

In a WebQuest, students are sent teceatdar Knowledge. They are directed to
online resources within the context of specific rmulum mission. Rather than
accessing textbook which may be dated, or filterRXDM. WebQuest exposes students
to a wide range of online resources such as subjgurts, directories of information,
current news, and all manner of interest groupsyTmust critically evaluate and
extract relevant information in order to constmnganing within the context of the goal.
It may be conducted independently or in small gso§ince cooperation is essential in
group setting, Ss gain experience in team work.

Schwartz & Willing (2001:p.105) emphasize that WebQuest is a teaching
process that can be applied to all curricular ar8asbecome confident Web explorers
and begin to make connections between the WebQuesess and broader web

exploration.
2.3.2 Introduction to WebQuest:

Life in the information age has many regmients that are imposed on
educators and learners to work hard on providinglesits with the capacity, the
competencies and the skills that make them unabledet these requirements, on the
top of these requirement is the ability to obtaiformation from several sources in the
age of increasing knowledge, rather than relyinghenteacher only in filling the minds
of students. So we mustn’t teach the students iofdymation, but we must teach them

how to get this information by themselves.
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The traditional activities which are praetl in the classroom focus on keeping
the knowledge and remembering it in order to wiiten the exam paper to get high
marks, while using the teaching methods which ase=8 on the information technology
and group work makes the student the centre foedlueational activity, where there is
an active learning and is more accurate than thditional activities which based on

keeping the educational content that was previoselgcted.

Mitchel (2003:p. 4)mentions that the use of the Internet as a relsdad is
becoming more popular with students. However, feefbudents can perform research
on the Internet, they need a foundation of knowdedgd experience that will guide
them through the millions of websites that are labde to them. Many students now
turn to the Internet as their main, and in somesasly research tools. There is a need
for training. In order to be effective searchetsdsnts need to feel comfortable using
the Internet as a research tool much the same svaypdot has to feel comfortable with
his plane. Mitchell adds that the search for tdata and images ... By search engines,
such as (Google, yahoo, Alta vista... etc.) is onthefmost important activities carried
out by students via the web. Since this activitynissing in most cases to a specific
educational goal because of the number of unlimitetd pages. And based on these
facts and observations, we need to develop eduehtioodels which take into account
the rational use of computer and the period ofisgithe Web. So the Web Quest is one
of the most important modern models or methodgHerintegration of curriculum in
technology because this develops higher-order ithgnkkills. Sandars (2006:p. 97)
declares that Web Quest is usually presented ast@g sheet and given to a group of

learners, with each learner working on a sepateity within the task.

The researcher believes thaWWeb Quests are structured, organized, time-
efficient tools used by educators to make availablstudents a wide array of relevant
Internet information that can inspire critical thimg skills. Web Quests, with the use of
search engines, allow students to explore issured,tieir own answers, and acquire

some of reading comprehension skills.
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2.3.3 The Pioneers of The WebQuests:

Dr. Bernie Dodge:

+* Bernie Joseph Dodge was born on September 5, 1948.

+ He is the creator dhe model of Web Quest in February, 1995 to teagh a
Subject at any grade level.

+** He works at San Diego State University.

% He is a professor of Education Technology at Say®iState University.

% He generalized and published his model of WebQuiektly through his
Presentations and workshops all over the worldtharaligh his web site in

http:// www.webguest.sdsu.edu

Tom March:

% Tom March is the co-developer of the Web Questesgsawith prof. Bernie
Dodge in 1995.

% He works as a professor in the State Universi{sian Diego) in California
in the United State of America.

% He is web developer and designer of web-baseditepattivities.

% He is recognized at country level as teacher of/&a& (San Diego)

% He skilled in teaching at the secondary and aeutls.
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He has a University school of Milwaukee, Wiscondia77.
He has Bachelor of Arts in English, University ofsébnsin, 1981.
He has a Master of Arts in Education Technolog¥983.

He has also many contributions in employing tecbgylin education, and training
the teachers in the schools and the universtiesploy the Web Quest.

2. 3.4 The Definition of WebQuest:

Schwartz & Willing (2001: p. 1) states that:“ It is an inquiry — based activity in

which students are sent on a quest for knowledgey Bre directed to online resources

within the content of a specific curriculum missiaather than accessing textbooks
which may be dated, or filtered CD-ROM".

2.3.5 The Aims of the WebQuests:

Turville (2008:p. 33)affirms that the goal of a WebQuest is:

To provide students with opportunities to explorentent in meaningful and
engaging ways.

To create an activity that will engage studentghantopic and content to be explored
so that they can discover new information and ggobé current knowledge to
develop their own understanding and then presé&nht#w understanding to others in
a meaningful way.

Cohen & Cowen (2008:p. 569)Bonk , Zhang (2008:p. 13)adds extra goals:

To extend and refine knowledge.

To analyze information.

To enhance students’ reading skills.

To recognize and produce basic structures of tealudary.
To learn tenses.

To learn about Internet opportunities for learniagguage.

2.3.6 The Components of a WebQuest:

A WebQuest is composed of six stages which introdueeactivity to students

and familiarize them with the steps of the proceHsese six building blocks are
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common to all WebQuests and serve specific purptsesisure that transformative

learning occurs.
Dodge (1995; 1997:p.2) describes the six basic parts of WebQuest :

1- An introduction provides some background information to prepaee dtudent to
lead the WebQuest program.

2- A task thatis a doable and an interesting activity that allettgdents to learn and
enhance their current knowledge by gathering in&drom through the WebQuest.
Students are exposed to an inquiry-oriented agtivit

3- A set of information sources needed to complete the task. Many (though not
necessarily all) of the resources are embeddetlantebQuest document itself as
anchors pointing to information on the World WidehV Information sources might
include web documents, experts available via e-roailreal time conferencing
searchable databases on the net, and books anddothenents physically available
in the learner’s setting. Because pointers to nessuare included, the learner is not
left to wander through web space completely adrift.

4- A description of theorocess:the learners should go through a detailed desoniif
the steps of the process which leads them to adcgintpe task. The process should
be broken out into clearly described steps.

5- Someguidance [resources] on how to organize the informationuiregl. This can
take the form of guiding questions or directiontsas timelines, concept maps or
cause and effect diagrams...

6- A conclusionlt is the closure of the quest that reminds tlaerlers of what they've
learned, and perhaps encourages them to extercxpleeience into other domains.

Dodge, (2001:P.7-9); Schwartz & WillingO@L:P.104); Chatel & Nodell
(2002:p.410); Macgregor &Lou (2005:p.162); Sandars (2006:p. 97-98); Hassenien
(2006: p.42) All agreed that the components of Wexpare the following:

* Introduction.

» Tasks.

» Process or procedure
* Resources.

» Conclusion

» Teacher page.
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[ WebQuest

[ Introduction ]_
[ Task }____
[ Process ]_
Introduction

[ Evaluation ]_ flows

S throu ohout
[ Conclusion ]_ WebQuest
[ Resources ]
[ Teacher’s Page ]_
[ Credits }_.

Figure (2)
Organization of the WebQuest

Schwartz & Willing, (2001:P.104)incorporates Dodge’s components with two
extra elements which are: advice and evaluation.
Evaluation: informs students how they will be evaluated. Teachay wish to create a
rubric collaboratively with students.

Sandars (2006:p.79-89dds one extra element to what is previously meato
that is,a title which should provide a concise description of\tiebQuest.

To conclude, the total number of the compomenit WebQuest are nine

elements. Let’s talk about these components inldeta

1- The First Element/ The Title:

Sandars (2006: p.79-89larifies that:" It should provide a concise dgston
of the WebQuest.Kassing (2007: p. 276)dds that “you might not have a title
when you begin the WebQuest. If not, type in a wagkKitle or the topic until you
determine a title for your project”.

2- The Second Element/ The Introduction:

Dodge (1995; 1997) states that:" It means to sets the stage for teb@uiest and
stimulates student curiosity. It may be presented eole playing activity”.

In addition, it is to prepare and “hook” the stotke (adapted from).

http://webquest.sdsu.edu/webquest.html
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The purpose of the Introduction section of a WelsDug twofold. It orients the
learners to the task ahead and grabs their intfeh@sting them into the project. A good
introduction makes the topic seem ...

« relevant to the learner's past experience .

+ relevant to the learner's future goals .

. attractive, visually interesting

« important because of its global implications
 urgent, because of the need for a timely solution

« fun, because the learner will be playing a role making something.

http://www.internet4classrooms.com/introduction.htm

Turville (2008: p. 36-37)mentions that the introduction introduces the stido
the activity, It emphatically captures the stutgeattention, it is written from a student
perspective, it should be short in length and iistnbe doable and interesting.
Schweizer & Kossow (2007:p.31adds that it may include photographs of exotic and
interesting places. Besides an intriguing introaugtthe teacher connects WebQuest to
the background knowledge of the student- ideallypeshing recently learned from the
curriculum. Moreover, writing a strong introductisets the stage for a successful and
enjoyable learning experience. Goda (2006:p.42jestahat the introduction of
WebQuest must be:

* related to the prior experience of the students.

» Related to the future goals of the students.

» Visually attractive to the student’s attention.

» Attractive to the students.
The Third Element/ The Task:

It is what the student is going to dbottp://webquest.sdsu.edu/webquest.htril

Dodge (1995;1997 : p 2) states that “it describes the ultimate goal of WebQuest
required by the learners. They may take the formaopresentation, a written

assignment, a series of questions, a summery ¢oelaged or a problem to be solved”.
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In addition,Siko (2008:p. 5)mentions that “ it is a description of the acfvit
that is “doable” for the students. It also ofteantlfies the various roles the learners will
undertake during the course of the quegidssing (2007:p.276)reports that “task
means to determine a central question to answartask that is a achievable within the
time frame allotted for the project. The task skolé interesting, most important and
relevant to the courseWatzel (2005:p.11)declares that the task “ informs students
about what they will need to accomplisfTurville (2008:p.36-37) describes the task
as:

It must be doable and interesting.
It allows students to learn so they will enhana@rthurrent knowledge and gather new
understanding with others.
The big idea question is presented here.
Possible tasks include:
Solving a problem.
Presenting and participating in a debate.
Designing a product or procedure.
Multimedia presentation.
Article to be written.

Types of the Tasks carried out by the students ime WebQuest:

Dodge (2002:p.2) confirms that there arenyngypes and forms of the tasks
which can be performed by the student to achieeeadtbiectives of the WebQuest.
Dodge (2001: P. 9) and Goda (2006:p.42-44) stéedypes of the tasks as follows:

1- Formulating the Material: In this type of task, the students formulate thatenal
on their own language through answering the questwhich were prepared by the
teacher in advance.

2- Collection: It is a process in which the students search fecifip information from
various sources, writing, coordinating, and orgegzhem in a particular picture,
then the students must publish this informationttma internet or present it in the
form of brochures or cards or displaying it in frof their classmates.

3- Verification and tracking: In this type of task, the analysis skill for théormation
from different sources is employed, where after gbarching process the students

have to answer on a working sheet prepared byeteher to check their learning.
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4- Journalistic tasks: WebQuests have also been created based on a jeticnal
approach in which learners take o a persona aradeceenews account or simulated

diary as if they were present at a particular tand place.

(&)
1

Design: In this kind of tasks students are asked to predartd create products or
designs to achieve a set of pre-set targets. Fample, the student design a means a
model for a particular phenomenon such as: earit@pahurricanes, cell division,

the design of house... Etc.

(@)
1

Dialogue and negotiation: Some of the topics have controversial and cordasti
issues, in terms of views and conceptual buildmghe learners according to their
values and traditions, and in these tasks the stadages to know the thought of the
other team and interview them in order to reachomsensus on some issues or
problems in order to solve them. The main objectifehis task is to make the
difference points and views clear and specificsTask is suitable for History topic

and social issues.

\l
1

Persuasion: The aim of this task is to develop the skills ofguasion, in this type

the students shall offer what they have done sukhaapresentation to their
colleagues or a research to gain their opinion,feard here they try to defend their
opinion through giving their evidence.

8- Self-awareness:n this type, the student explores different siieget knowledge

which helps him to know himself and analyze hisatalities, hence the student
answers specific questions which help him in forttinh his aims (self-criticism),

self development and knowing his wishes and ternidenc

(o)
1

Creative Production: In this type, students are asked to transform winey read
into some new creative form. So they can transfibtima story, poetry, or drawing a
painting.

10- Analysis: In this task the students try to understand theM@dge to analyze it in
order to find similarities and differences betwelings.

The researcherbelieves that the diversity of the tasks which barperformed
by the student through the WebQuests play an irapbroble in creating an exciting and
stimulating environment for students and it insemstheir interaction. Moreover, it

improves the students' attitudes toward the matanic increases their achievement.
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The Fourth Elements/ The Process:

Dodge (2001:P.58%tates that process means :“acts as a step byusidp for
completing the WebQuest process includes hintspsrto complete the task, such as
printed instruction, brainstorming with team member creating presentation
materials.”"The Process block in a WebQuest is wiergéeacher suggests steps learners
should go through in completing the task. It magiude strategies for dividing the task
into subtasks, descriptions of roles to be playegearspectives to be taken by each
learner. The instructor can also use this placeprtovide learning advice and
interpersonal process advice, such as how to cordm@instorming session.

The Process description should be relatively stuwdtclear.

(http://www.internet4classrooms.com/process.htirville (2008:p. 36 -44);
Wetzel (2005:p.11)describe the process as:

* It provides specific steps students should takedcomplish and complete the
intended task.

» It gives the students specific details on grouples; resources, and strategies .

» Specific handouts students will use to completehgarocess are made available
here.

» Itis very specific and detailed.

* Instructions are described step-by-step so thdests are able to complete the task
independently. Handouts, checklists, or guidingstjoas may be provided (p.44).

* It guides students in completing the task.

« Tools and resources they will need to gather andarorze information.

(http://webguest.sdsu.edu/webquest.html

The Fifth Element/ Advice:

Schwartz & Willing (2001:P. 104) provides practical hints on how to organize
information. Present it as a checklist or as adfstjuestions. It may also be given as

instructions to complete timelines, maps, or paster
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The Sixth Element/ Resources:

Dodge (2001:P.58)rovides list of appropriate grade-level resources, incigd
web pages that have been previewed by the teaeBewell as traditional offline
materials. They help students complete the WebQ@&=sstdo not necessary need to
access all of the resources list&@ssing (2007:p.276)points out the teacher’s role in
this component that he should list all interne¢ssitbooks, photos, videos, and music
related to his topic, then he selects the mostogpjate resources, also Dodge mentions
some information resources such as : Web sitesi| &ima experts in the field, video
conference, searchable databases on the intepuaks,bdocuments and bibliographies.
Schweize & Kossow (2007:p.313tated that the teacher must choose the resources
carefully to suit the level of students and theiperiences, and also it should be easy

for student access to, and Its language shouldibsh$e for students’ level.

The Seventh Element/ The Evaluation:

Dodge (2001:P. 58mentions that the evaluatidninforms Ss how they will be
evaluated. Teachers may wish to create a rubri@matively with Ss”.Turville
(2008:p. 37)clarifies that “ it is a check sheet and/or rulfaoc students to review and
allows them to determine what is important to agolish and understand in the
WebQuest”.

The Eight Element/ The Conclusion:

Dodge (2001:P.58¢larifies that the conclusion “brings closure te iWebQuest
and encourages Ss to extend the experience in&y atkas of the curriculum. Many
WebQuests conclude by having Ss post their findmys student- created website”.
Turville (2008:p.36) adds that it is “a summary of what students accahed and its
relevancy to their overall learninGchweizer & Kossow (2007:p. 333tates that “In
the conclusion, the teacher states what the studéould have learned and
accomplished and why this task was completed. Adgammclusion will also encourage
the learner to reflect upon the task, including sveywhich the process could have been
completed more smoothly and new ideas the studeatsed during the course of the
WebQuest”.
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The Ninth Element/ Teacher’s page:

Turville (2008:p.37) states that “ this is the only section that istien for the
student. It provides as much detail as possibleutabtandards, objectives, and the
WebQuest itself so another teacher can adopt yoelsQMest or adapt it to his or her
students”.

The researcherbelieves that the task and the resources are tis¢ important
component because if the teacher succeeds in clgotsem carefully it means the

success of the WebQuest.

2.3. 7 The Attributes of WebQuests:

In addition to the basic components, WebQudso has several additional
attributes. One such attribute is that WebQuesuatally a group activity. Individual
WebQuests are not unknown, but not common. AdditignWebQuest usually have
motivational elements added to the basic componaintee WebQuest. Motivational
elements, such as giving specific roles to thenka or providing a situation or
scenario to the learners, enhance WebQuests and thaklearning process more
interesting. (Dodge,1997:p.2).

Solis (2006:p. 145-146)lsoidentifies attributes of WebQuest that he believes

to be important. These are as follows:

1- WebQuest uses a central question that honestlysregtghtion : The central question
is used to motivate learners by asking studentmtizrstand, hypothesize, or solve a
problem that may be confronted in the real world.

2- WebQuests provide learners with real resourcesaii with. This attribute is also
used to motivate learners by utilizing the Worlddé&/iWeb to access individual
experts, searchable databases, and current repantina given topic rather than
relying on dated textbooks, encyclopedias, or magaz

3- Students take on roles within a cooperative grdins attribute of WebQuest gives
learners an opportunity to develop expertise osppestive of a given topic.

4- Feedback and evaluation is given to the studewt® freal people, including the
instructor, when the answer or solution to the r@muestion is presented typically
through a discussion board posting or an e-maibamgs
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5- WebQuests provide questions to learners that pmresoie form of higher-order
thinking. The central question should not be stmexd in a way that a learner can
simply find a website that provides the answerssadution. Rather, learners obtain
information from several sources and transform ihf@rmation into something else
such as a comparison, a hypothesis, a solution, @uster that maps out the main
iIssues.

6- WebQuests utilize the process of scaffolding, aemeint of constructivism, to
promote higher-order thinking. Scaffolding alloweatners to break down a given
task into smaller chunks so that learners can uakieispecific sub-tasks. The use of
specific roles is one way to utilize scaffoldinghin a WebQuest.

7- WebQuests should provide learners with exampletheftopic in order to make a
connection between prior knowledge and to builéwa schema.

In addition to the nine components (titletroduction, task, process, advice,
resources, conclusion, evaluation and teacher'®)patjow for WebQuests to be

written at two levels short- term and long-term.
2.3.8 Two Types of WebQuests

A WebQuest can be an individual assignment or amtearning project. Either
you or your instructor will determine the lengthdathe depth of the WebQuest. It can
be either a short or a long — term proje€assing (2007:p.276)mentions some

determining factors:

« The teachers’ technology capabilities.

% Size of the teacher’s class.

« Expectations of the project within the class sttt

Short-Term WebQuests usually last one to three class pe(iBbatel & Nodell:
2002:p.3). The instructional goals of a short-tefvebQuest typically include
knowledge acquisition and integration. Learnersiligevill deal with a large amount of
information and to be able to make sense of thermmétion (Dodgd995;1997).Also
Solis (2006: p.141)points out that “ at the end of short-term WebQuadearner will

have grappled with a significant amount of new infation and made sense of it”.
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Long- Term WebQuests can last anywhere from one week to ah@atel &
Nodell:2002:p.3). Instructional goals of long-terfvebQuests include knowledge
acquisition and integration, and then require tbarrier to extend and refine the
knowledge. Upon completion of a long-term WebQukestrners not only deal with a
large amount of information but also make senst@finformation by transforming it.
Learners create products that others can learn feond that illustrate their
understandingf the material (Dodge,1995;1997).

The researcher concludes that whether short-terlongrterm, WebQuests are
designed to enable students to acquire knowledddhamn integrate and transform the

acquired knowledge into new knowledge.

Kassing (2007: p. 276 also clarifies that:“ If the WebQuest is a groupject,

there are specific roles within the group: producegator, researcher and reporter.”
The researcherin this study adopts the short-term WebQuest.
2.3.9 Uses of WebQuests:

The purpose of utilizing WebQests in thenasy process is to enable students

to learn in a constructivism manner and to thinkazily.

Kundu and Brain (2006) describe how Wee§)s can be used to facilitate
learning in a constructivist manner. While muchtedching can focus simply on the
transfer of knowledge from teacher to students, \@eksts enable learners to take an
active role in their learning. Constructivist leig method allows for learning to be an
“organic process” in which “meaningful learning acg through reflection and
resolution of cognitive conflict”(Kundu & Bain, Z16:p.10).Additionally, constructivist
methods allow for students to have multiple sohagiothink reflectively, and make
authentic connections between learning and the weald (Kundu & Bain, 2006).
These descriptions of constructivist learning mdghare aligned with the purpose of
WebQuests since “WebQuests themselves are authemtid “participants work
cooperatively and collaboratively to produce Knadge”, (Kundu & Bain, 2006, p.10).

Constructive learning is not the only instructiopatpose that WebQuests can serve.
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Another instructional purpose that WebSfsieallow for is high level, critical
thinking which is defined by Vidoni and Maddux (Z20®.104) as:

Disciplined self-directed thinking which exemplgi¢he perfections of thinking
appropriate to a particular mode or domain of tmgk (2) Thinking that displays
mastery of intellectual skills and abilities. (3h& art of thinking about your thinking
while you are thinking in order to make your thimiibetter: more clear, more accurate,

or more defensible.

2.3.10 The Justification of Using WebQuest:

The improvement of the teaching and learning pacesjuires that teachers
should get rid of the traditional methods which elegh on memorization, preservation
and retrieval of information and concentrate on #ukication which is based on
research, exploration, investigation and analyswsrder to solve problems.

The WebQuest plays an important role in the clasaran developing the educational

performance in school€Goda (2009:p.54-55) Starr (2000:p.22) mention the most

important justification of using the WebQuest inugdtion as follows:

1- Stimulating self-learning.

2- Making the student the center of the educationatgss.

3- Providing the students with various resources geoto search for knowledge by
themselves, rather than relying on the teachertladextbooks only as a source of
knowledge.

4- Allowing the students to deal with the original datents instead of dealing with

secondary sources as books.

Sen & Neufeld (2006:p.4pdd extra justifications:

To increase students’ exposure to English language.

To provide a structured assistance in using intesies as a source of learning.
To improve students’ critical thinking skills.

To provide a medium for cooperative learning.

o k& w0 b

To facilitate students’ learning through the useh&f WebQuest tasks by showing
them how to cope with the Internet.
6. To increase students’ motivation by creating a lekween the department courses

and the use of English
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Benjamins (2006:p. 222adds five justifications of using WebQuestshe t
language classroom as follows:* including requirimay advanced technical knowledge
for both teachers and learners, fostering intewsactamong learners, allowing
interdisciplinary inquiry, encouraging the use ogfter order skills, and motivating

learners through authentic context”.

The researcher believes that WebQuest offers practical solutidos the
success of teaching-learning process, it is likg ather lesson which is planned
thoughtfully and accurately. Moreover, the good Wabst makes the process of
learning enjoyable for students and this leadsé¢kearcher to talk about the advantages

of using the Web Quest in Education.

2.3.11 The Advantages of WebQuest:

The WebQuest is a good teaching method whialsésl by the teacher in the
teaching process and through the researcher’s ierperin (UNRWA) in the Middle
Area, she shared in designing, producing and empujothe WebQuest models. She
found that WebQuest has many advantages which omeatiby many researchers .

The advantages of the WebQuest are:
1. Allowing the student to become a more efficient researchdheo Internet, and
provides them with opportunities for students t@ ws technology tool such as

Internet...

2. Creating a positive attitude towards WebQuestsrasdarching information using
the Internet(Metchill,2003:p.11)

3. Expanding their critical thinking skills and allatwvemselves ownership of their own
learning.(Turville,2008:p.34)

4. WebQuests engage learners in real- world learrstigites.

5. WebQuests increase student motivation. When stadare motivated, they are
likely to put in more effort, and their minds areoma alert and ready to make

connections(Subramaniam,2006:p.368)
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Many WebQuest tasks are designed to address prshie issues that exist in the
real world, which makes the task authentic.

7. In WebQuests, students use real, timely resourstead of dated textbooks and

materials that are only presented from one poinie.

8. Although the textbooks offer valuable informatidghe WebQuests bring it to life
for the students. Most WebQuests are tied to tla@dsirds, and can therefore be
substituted for the textbooks.

9. WebQuests are often cooperative in nature, reguistudents to take on roles
where they are part of a team that must accomftishiask. They have to become
experts on a certain topic and share this inforomatvith their group. They know
their teammates are counting on them to contribaitthe completion of the final
task.(Gaskill & eta I., 2006:p. 234)

10.WebQuest is a deep learning that involves constrgictew knowledge through a

critical thinking process.

11.1t is supported by four underlying constructs: #&mgilon, social skills and

scaffolding.

12.WebQuest learning develops students’ ability tolyapyhat they have learned to
new learning(Ferris& Godar ,2006:p.55- 56)

13.The WebQuest develops exploration skills and sean@tegies through important
guestions, investigation of resourc@®onk & Zhang ,2008:p.13)

14.1t makes language learning come alive so as tavakarners to experience the use
of target language in an authentic and meaningfal.wTurville ,2008:p.34);
Benjamins (2006:p.222)

15.1t develops the capabilities of the talented stislédchweizer&Kossow ,207:p.33)
16.1t makes the students deal with the sources ofimétion efficiently and with high

quality. (Pradeep et al.,2004:p. 35)
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17.1t works on exploiting the new technologies, inchgithe internet, to achieve the

educational goalg¢Hassanien,2006:p.42)

18.1t enhances the communication skills among studéiadinson,2005:p.34)

2.3.12 The Characteristics of the Good WebQuest:

Bets and Paul (2006:P.265nention that the good WebQuest should have

certain characteristics as follows:
1) It represents a guide for the learners about thenah
2) It has many and various sources which enrich tb&ole in a positive way.

3) It enables the students to work independently, aliee role of the teacher changes

from conveyor of knowledge to facilitator .
4) Its links works effectively and the learners canvebetween its links easily.

5) The Introduction in the WebQuest stimulates andtesdhe students and it also

provides basic information.

6) The task of the WebQuest accepts the implementatian specific time and with

pleasure.

7) The process in the WebQuest includes a set okgnés that help in organizing the
steps of the WebQuest and implementing the requasds.

8) Itincludes guidance on how to organize the acqumérmation.
2. 3.13 The Principle for creating a well-Developed WebQust:

Dodge (2001:p.34evises a set of general guiding principles faatng a well-
developed WebQuest.
The following acronym (FOCUS) helps to explain thee principles:
1. Find great sites.
2. Orchestrate learners and resources.
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3. Challenge learners to think.
4. Use the medium.
5. Scaffold high expectations.

2.3.14 The Five-Step Process to Design a WebQuest:

By following the five FOCUS principles, Doeldelieves that new WebQuest
creators can improve both their practice and kndgdethrough previous people’s
experience. He subsequently developed a genedestep process that could be used to
design a WebQuest (Dodge, 2002:p. 9). These stepsste.

a. select a topic appropriate for Web Quests.
b. select a design that would fit the topic.
c. describe how students would be evaluated.

d. design the process by determining how specific mess could be explained

further, and.

€. modify and improve the WebQuest check capitaliratemplate.

2.3.15 The Teacher's role in Designing, Preparing and Imiementing the
WebQuest:

We must keep in our mind that the use of technoltmgs not replace the role of
the teacher in the classroom. But it focuses ohttiebasic role of the teacher in the
age of technology is to be facilitator and direadd the educational procesSoda
(2009:p.63)mentions the role of the teacher in the WebQuefblbows:

1- Surfing the web extensively to identify the mospigpriate and suitable web pages
which suit the subject that will be studied by smis.

2- Classifying the web pages according to their naamd their relationship to the

material and curriculum.
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3- Evaluating the educational quality of the seleciexb pages after determining the

precise criteria for evaluation.

4- The teacher should be careful that the tasks whilttbe assigned to the students in
the WebQuest must suit the individual differencesoag the students and they

shouldn’t take a long time in implementing them.
Sen & Neufeld (2006:p.3ndd an extra one role:

e The teacher must maintain the cooperation betweerstudents through the use of
collaborative work group, so the students can exgbadeas with the other students

in their group.

At last Maestros (2006:p.552)nentions the teacher’s role during the WebQuest
especially in teaching the English language . Sddseribs it with the following:

1- Facilitator: s/he can provide the necessary langitegs.

2- Monitor: s/he always keeps an eye on the developwofahe tasks in general. As to
this role the teacher should always keep a baléeteeen helping students and

letting them learn autonomously.

3- Evaluator: the teacher should evaluate the finsliite as well as the process in the
explanatory phase, it should be clear for the sttede/hat they are expected to do,

and their outcomes should accomplish these guiglin
2.3.16 Steps to Create a WebQuest:
Turville (2008:p.45)points out nine steps to create a WebQuest:

1- Use curriculum documents to determine what you wiet students to know,

understand, and be able to do.

2- Brainstorming a variety of tasks based on what ¥oow about the learning

preferences of your students.

3- Eliminate tasks that will lead students to achithesgoals.
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1

Search for web sites that are of an appropriatgimgdevel and contain information
that students will need.

Design on an introduction or “hook” that will engastudents in the task.
Describe the tasks that the students will complateng the WebQuest.

Write step-by-step instructions for the WebQuescpss and add the links students

will use to find information.
Determine how student’s work will be assessed.

Decide how student’s work will be shared.

2.3.17 Obstacles Associated with the Implementation of WsQuest:

Through the experience of the researchehénapplication of WebQuest, and

her intensive reading about this method, she fdbatlithere are some obstacles facing

the application of Web Quest in the classroom:

The WebQuest isn’t suitable for primary studente;duse they have weak research

skills via the web and also because of their wesge®in the reading skills.
The WebQuest isn't suitable for all subjects in Bmglish material.
Some teachers need a long time in designing theQuest.

The inability of some teachers to have accessaddst web pages to achieve the
goals easily.

The number of computers inside some schools igfinmunt.

The interruption of the internet connection, thealweess of the internet or the

electricity outages.
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2.3.18 Some Suggestions/ recommendations to overcome sorok the

challenges of the WebQuest:

The researcher mentions some of the suggssttbat may help others
overcome some of the challenges of the WebQuest:

1- Use atopic the teachers are very familiar with.

2- Use lesson that the teacher feels comfortableaichiag.

3- Creativity ... think out of the box.

4- Shift in mindset from linear to dynamic creativity.

5- Use small group to discuss.

6- Show examples of quality WebQuests.

7- Use rubric to facilitate development of a WebQuest.

2.3.19 Things to be Considered While Using a WebQuest:

Neufeld (2006:p.3)mentions some certain things to be considered ulfref
during the stages of design, preparation and im@h¢ation of the WebQuest tasks:

1- Before embarking on the design and preparationgphias crucial that teacher have

an in-depth understating for the use of the WebQues

2- Next, teachers may adopt an existing WebQuestttedgkhas a potential to meet the
course objectives. Sometimes it is necessary t ftan scratch. In this design
phase, it is equally important to consider not drdyv the task supports the syllabus,
but also when to introduce the task to the studérite task should be flexible in
order to cater for the differences among learnemglerstanding of the given task and
their ability to reflect on it. So there should ®@ple potential for learners to come
up with creative and diverse solutions and reswltthe given task through active

construction of meaning within the learner’'s owmtext.
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3- Subsequent to this, the primary resources nee@ tound on the Internet that will
be made available for student to refer to in therepriate stages of the given task.
This is necessary in order to maximize the timeeffwt towards the contribution to
students’ critical thinking skills and avoid unnssary and time- consuming

searches.

4- A fundamental features in designing a WebQuett gve enough time for students
to analyze, critically evaluate and assess theectatl information in order to
incorporate all relevant views and perspectives their own unique solution to the
task. It should be designed in such a way to mtailearners how to effectively use
the Web as a source for learning beyond the assigragect.

5- During its implementation the teacher should ach dacilitators and try to shift the
responsibility of learning within the context ofetWebQuest to the students. It is
also important to maintain cooperation among sttglefrough the use of
collaborative group work. Students should not wiarlsolation as it is important that
they share ideas with other in their group. Thdl skid ability to work effectively in
a team is increasingly seen as essential in todagi&place. As many students are
not accustomed to tasks that not only require iedhinking but also team work, it
is important to provide some scaffolding, such asteedule for students to plan their
study in terms of where to work when to work, anhwvhom. WebQuests are
based on the intensive use of technology, so it beayecessary to help students
arrange where and how they will make use of theseurces, such as in a scheduled
lab hour, in class or at periods when studentsiaré class.
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The Fourth Domain: Reading

2.4.2 Reading:

Reading is one of the four language skills : regdjwriting ,listening and
speaking .It is a receptive skill, like listeninthis means responding to the text, rather
than producing it. Moreover, it affects all asgedf people's lives: academically,
socially, economically, and psychologically. Readis a complex cognitive process of
decoding symbols for the intention of constructimgleriving meaning. It is an activity
with a purpose. A person may read in order to gafarmation or verify existing
knowledge, or in order to critique a writer's ideaswriting style. A person may also
read for enjoyment, or to enhance knowledge ofl#émguage being readHaboush
(2010:p. 13)states that “ nothing is called pure readingehstg, speaking or writing.
Such language skills to some extent interweave. \Aéhéesson or an activity is not a

reading one, students still need to read certangs$h with full comprehension”.
2.4.2 The Definition of Reading:

There are many definitions for reading. AccordiagCris Tovani (2000:p.17)

defined reading as:" a complex, recursive thinkingcess”.

Millrood (2001:P.117) defines reading dsa visual and cognitive process to
extract meaning from writing by understanding thriéten text, processing information,
and relating it to existing experienc®&ean (2003:p.29Xxlarifies that “ reading is more
than seeing words clearly, more than pronouncimgtgd words correctly, more than
recognizing the meaning of isolated words. Readgguires you to think, feel, and
imagine”, Farlex (2009:P.3)defines it as “It is a means of language acqoisjtiof
communication, and of sharing information and iddz$ective readers use decoding
skills (to translate printed text into the soundidamguage). They also use morpheme,
semantics, syntax and context cues in order taifgehe meaning of unknown words,
activate prior knowledge (schemata theory), use pzehension, and demonstrate
fluency during reading”. AlsoMacceca (2007: p. 4)lefines it as It is a visual process
that begins with one’s ability to use one’s vistonnterpret graphic symbols. It requires
great visual activity. To read, one must be ableismally distinguish each letter, to
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identify each letter, have a visual memory for eletter, and record those letters so that
one can recreate the letters, pronounce the letiergssociate sound with the letters”.
Pat Johnson & Katie Keier (2010:p.20)state that “ reading is a complex process
involving a network of cognitive actions that wadgether to construct meaningtbu
Shamla (2010:p.12)defines reading as “ the cognitive process of tstdading a
written linguistic message and a mental representaf the meaning”.

From all the above definitions mentionadsiclear that the concept of reading
as a cognitive process of understanding a writtgguistic text is a means of language
acquisition, of communication, and of sharing infiation and ideas. |It is a complex

process which includes many process not only one.

The researcher believes that reading is not a passive process onere
decorating of letters and words; rather it mustlude: visual decoding, mental
processing of what has been decoded, and reldtitay one’s experience. So, when
students read they should not focus on memorizatgems and practicing fluency, they

must think, feel and imagine.
2.4.3 Reading process:

Jo Phenix (2002:p.4)points out that:* The way we teach reading reflemis
understanding of the reading process, and ourfbel®out which skills are important”.
Harmer (2001:p.201-202) mentions that the reades @& variety of clues to understand
what the writer is implying or suggesting, in tway the reader is able to see beyond

the literal meaning of the words”.

According tdPat Johnson & Katie Keier (2010:p.21) The reading processes
are the same for all learners. They state thatré¢hding process goes through these

steps:
1- Recognize words, figure out others.

2- Predict the meaning of certain vocabulary wordssbgrching and gathering

information from context, background knowledge, atfter sources.

3- Keep a constant check to make sure what they adéng makes sense.
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4- Use fix-up strategies when they get confused.

5- Activate prior knowledge and combine that inforroatiwith the words of the

author to derive meaning.
6- Make connections to other books or prior knowledge.
7- Attend to punctuation.
8- Group words into phrases.
9- Think about the (nonfiction).
10-At time, visualize or question what they are regdin

11-Infer the meaning of a word or phases, or infer wwha author meant in a

particular section.
12-Think about what they know about the structurehaf text.

13-Critique and evaluate — decide whether they likedislike the text, agree or

disagree with the information , would recommeni ibthers.

The researcherthinks that all the students should recognize wopdedict the
meaning, use fix-up strategies, activate prior Kiedge, recall the prior knowledge,
understand the reading passage, infer the meanihgritique and evaluate. So if the
reader go through these steps he will be a goadere®o what is the good reader’s

behavior?
2.4.4 The Good Reader behavior:

Joanne Schudt Caldwell (2008:p.8proposes that before, during, and after
reading a good reader should:

Use letter and sound patterns to pronounce unfanwiords.
Pronounce words accurately and automatically.

Read fluently — that is, accurately, quickly, angressively.
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Attach meaning to words.
Learn new words and refine the meaning of knowrsone
Connect what they know with the information in thgt.
Determine what is important in the text and recegrihe structure of the text.
Make inferences and predictions.

Construct visual images and ask questions of theeseand the author, and read to

find answers.

Synthesize information from different sources amwinfand support opinion on

ideas in the text.
Recognize the author’s purpose / point of viewlest
Monitor comprehension and repair comprehensionkoi@ans.

Choose to read for enjoyment and enrichment.
2.4.5 Purposes of Reading:

Before actually beginning to read it is impatteo know the purpose of reading,
i.e. why reading is being done.When the purposeeafling is known, it greatly
enhances the effectiveness of reading. Also, tlsvliedge of the purpose can help one
adopt a style of reading, best suited for that psep There are many reasons for
reading.Harmer (2001:p.200-201),WastorWalch (2003:p.21)divide the reasons into

two main categories, they mentioned them as foligwi

1- Instrumental/ Usefulness motivate It is to read because there is some kind of
usefulness that tells the reader something he medshow. Reading textbooks at
school, instructions on a machine ticket, road signd manuals of machines are

examples of this type.
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2-

Pleasurable/ Intrest motivate It is to read for pleasure, amusement, and the
intellectual prompts and stimuli. Reading a newspapoetry, novels and magazines

are a case in point.

Anjanee Sethi & Bhavana Adhikari (2010:p.72-73pdded extra reasons for reading:

1-

Practical application: Here, the purpose is to gain information that oae apply
or use in a practical situation. Books such as rlooy manuals, computer
manuals, instruction booklets, and recipe booksadlréexts that one refers with

purposes of gaining specific information.

To get an overview: The point here is to get a general feel of theenmlt to
determine it is relevant, useful, up to date, andet a sense of how the topic is
treated be the author. This is likely to be themmirpose behind reading when one
is given an extensive reading list for an assigrtnoerwhen one is conducting an
initial library research for as essay, tutoriakearch report or similar assignment
and need to decide which text are most relevaoseful for the assignment.

To locate specific information: Sometimes we know what we are looking for but
don’'t know exactly where to find it. For exampleneomight be looking for
specific quotation, an evidence to support a palgicargument, details about a
specific person or event, a map, a diagram oble tw@f statistics. To find this sort
of information might mean referring to several bsolr sources. In these
circumstances the reading aim would be zeroedeaninformation one is looking

for.

To identify the central idea or theme:The purpose here is to extract the essence
of what the written material is trying to conveyrFexample, one might want to
identify the major finding in an experimental al¢iin a journal, or the core issue of

a discussion paper.

To develop a detailed and critical understandingOn many occasions, one may
need to master fully the material in a book, jolragicle or manual to evaluate its

arguments, perspective, and/ or evidence. This wduire reading the material
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thoroughly, making effective and relevant notes &edping an open mind by
being aware of one’s own ideas and opinion reggrthie issues involved.

The researcher believes that if the students determine the pwpofk his
reading before he reads, this can be beneficiatudents at school. This is because
reading provides fun and amusement, which grea&tijuce boredom, and increases

academic achievement.
2.4.6 Reading in Islam:

The need to be literate and cultivated hesnbemphasized in Islam. Florian
Pohl (2010:p. 89) states that Islam is founded ducation especially in reading and it
is also founded on recognition of the importanceaofiuiring wisdom in all areas,
practical as well as intellectual and spiritual.cAaing to Koran (sura 96), the first
revelation made by Allah (God) to the prophet Mohsed (peace and blessings of
Allah be upon him) began with the command “ IqréRead!). This has been widely
interpreted to mean that Islam places the impogaiaeading above ever prayer and

worship.

Allah the Almighty says in the verse which ghly means “ Read! In the name
of the Lord and Cherisher, Who created . Created, mat of A leech-like clot. Read!
(Proclaim!) And thy Lord Is Most Bountiful. He Whiaught (The use of) the Pen.
Taught man Which he Knew not”( Holy Quran, Part S0rat Al-Alaq, Verses 1-5

The strongest interest, motivation and esittam toward reading and education
are not a mere theoretical in Islam. Rather, @nsaction and behavior. It is not a slogan
Islam adopts, but a practice. This was observedgiier the battle of Bader, the first
battle imposed on Muslims, in which Muslims deféatge Quraysh army, an Arab tribe
used to torture Muslims. After the battle, prophMethammed offered the prisoners of
Quraysh a great deal by which they can get ridafesy and prison. The deal pointed
out that each prisoner had to teach ten Muslims tworead and write; upon doing so,
they would be free. Soon, the illiterate Muslimioatbecame an educated and civilized
one (Al — Mubarakfouri, 2005:p.210-211).
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Moreover, Prophet Mohammed (peace and blessiglah be upon him), 14
centuries ago, used lots of teaching aids beind ursenodern schools nowadays. This
was to convey his message to his followers andrstinethe most productive way. For

instance, he:

« Give a live model to be imitated how to pray (Sahih Al-Bukhari 3, p.685,
Hadith No0.6008) and how to perform pilgrimage (Sunan-Nasa'i,p.342,
Hadith N0.3062).

X/

« Asked direct question “ Do you know who the bankrupt is ?” ( Sahih Mas|
p. 1040 , Hadith No. 2581).

+ Used drawing he drew a straight line and other zigzag onesxemplify the
path of Allah leading to paradise versus the depkths pushing and dragging
people to Hill (Musnad Al-Imam, p. 436 , Hadith NL37).

« Told stories.

« Gave real life examples He employed palm trees to show and demonstnate t
a Muslim should treat others kindly though they nti@at him badly or throw
him with stones as people do with palm trees talgat fruit (Sahih Al-Bukhari
1, p. 60, Hadith No. 61).

+ Used hand movementsHe said:“ | and orphan guardian are as closeatd e
other in paradise as those fingers : the indexthedniddle fingers” (Sahih Al-
Bukhari 2, p. 618 , Hadith No. 5304).

To conclude, Islam suggests reading as dyebly which this world is opened,
prospered and civilized.

2.4.F The Importance of Reading:

Harris (2007:p.1) clarifies that:" in today's world, we receive a |of
information via radio, television, and multimedigperience yet none of these avenues
has the ability to educate as the fundamental siilfeading. Also",Shoebottom
(2007:p.1)states that:" getting students to read theitbmodts is hard. Getting them to
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read books just for the sheer pleasure of readingspecially harder. The fact that
readers reap great benefits from reading can’tdubiéd or questioned. Some of these
benefits are: Educational researchers have fouat ttiere is a strong correlation

between reading and academic success".

That's means, a student who is a good reiadaore likely to do well in school

and pass exams than a student who is a weak reader.

Rabel (2005:p.1)mentions that:" reading develops a person’s orgatiUnlike
movies where everything is determined by the preduwriter and director, books
allow students to create in their minds how a paldr character looks like or imagine
how a scene plays out. Reading a book therefolewsla student to exercise and

cultivate her/his creative thinking skills”.

Abo Shamllah (2009:p.15)mentions that:“ the most essential skill needed to
acquire knowledge. It develops critical thinkingdaimcrease a student’'s ability to
concentrate. It also increases the pleasure aadte#ness”.

The researcherthinks according to her experience in teaching teading can

develop values in students and prepare them faretidevorld.
2.4.8 Types of reading:

There are many types of reading and knowing thgsesthelps the learner to
make better choices with his time. Each type oflirgayou choose will depend on the

purpose of reading which was mentioned before.niim types of reading are:
2.4.8.1 Extensive reading:
Dana R. Ferris & John Hedgcock (2009:p.206)efined it as:

» The teaching through reading.
» ltis rapidly reading book after book.
» These previous definitions focus on quantity ofenats read.

* The development to the point of enjoyment of thiitglio read in the foreign
language.

» This definition focuses on choices and pleasureaaling.
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Mark (2005:p.1-2)points out that:" the main purpose of the extens®agling is
creating enjoyment arréinforcemenof previously learned vocabulary and grammatical
structure.The reading material is usually a group of shodrigs or a novel. A
successful extensive reading program is that staddrould be reading material, which
they can understand. If they are struggling to wtded every word, they can hardly be
reading for pleasure. This type of reading is somet called supplementary reading
because it is supposed to supplement intensivengatihe supplementary material is

usually read at home and covered at a speed Higielintensive material”.

Schorkhuber (2008:p.2) mentions that:* the purpose of extensive readmg i
reading for pleasure, information, and general wstdading; Dana R. Ferris & John
Hedgcock (2009:p.211)st some of the benefits of the extensive reading:

Improves comprehension skills.
* Develops automaticity.
* Enhances background knowledge. ( schemata, botertcend formal )
» Builds vocabulary and grammar knowledge ( i.eguistic schemata )
* Improves production skills ( speaking and especiatiting )
» Promotes confidence and motivation.

2.4.8.2 Intensive reading:

Nation (2008:p.25)eclares that it is a means of increasing learkemvledge
of language features and their control of readimgtegies. It can also improve their
comprehensions’ skills. Moreover, it fits into tlmguage focused learning strand of a
course.Dana R. Ferris & John Hedgcock (2009:p.191jnentioned that:* intensive
reading is the careful, intentional examination aoftext for comprehension’Abu
Shamlah (2009:p.15mentions that: “ Intensive reading involves leasrna detail with
specific learning aims and tasks. It can be contpavith extensive reading, which
involves learners reading texts for enjoyment amrdetbping general reading skills.
Verena Schorkhuber (2008:p.2) states that:* The aim of intensive reading is
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concerned, pupils typically work with short textthwclose guidance from the teacher in
order to obtain detailed meaning from the text emdnhance vocabulary and grammar
knowledge”. He also adds that “ the intensive negdequires, the purpose of extensive

reading is reading :pleasure, information, and ganenderstanding”.

Schorkhuber (2008:p.2) differentiates between théhese two types:

Intensive reading

Extensive reading

Aim Language learming Reading fluency

% of text to be understood | 100 Less than 100

Level of text, relative to 141 i-1

level of learners (*i°)

Speed Slow Relatively fast, at a speed
comlortable to reader

Length of texts Half & page + Up to a hook

Kinds of texts

Vared genres

[sually fiction

Class or individual text(s)

Class

Indrvidual

Task

Exercises on comprehension and
language

Reading

Role of teacher

Leading classroom exercises and
reading

Reading, supporting reading by
students

Reading aloud / silently

Both

Silently

Main classroom activity /
activities

Reading and exercises, discussion

Reading

Figure (3)

Differentiates between Extensive and Intensive Reaw

The researcherthinks that both types have merits and demenitghis case,
sound and reasonable combination of both typesdsmnmend to be implemented in
English for Palestine’ textbooks which include dppee of reading, intensive. Because
extensive reading tends to be at length, slow aritiew at students’ level, it will be of

great benefits as it improves their linguistic catgmces and grants them confidence.
2.4.8.3 Top-down and bottom-up:

Harmer (2001:p.201), Michael Damabacher (2010:p.80) illustrates the

difference between both types using a very cleampte. Top-down reading is much
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similar to looking down on a forest from a plane atookout on a mountain; and
bottom up is much similar to one’s studying indivédl trees within the forest as he is in
the middle of it. For more illustration, bottom- @ipcuses on individual information
such as, words, phrases, and then puts them todetlatain the whole picture, and
top-down focuses on the overall picture. He adde #iat if the students need to look
for details, bottom-up is advisable, but top-dowran appropriate and recommended
type. On the other hand, top-down seems to be wtbgbart reading and bottom-up
seems to be part-to-whole reading. To concludeh bates are very close to skimming

and scanning respectively.
2.4.8.4 Reading aloud:

Reading aloud is the vital part of the studentsucational development,

exploring how and where to read to achieve the &éstts.

Wesley (2001:p.1)states that reading aloud is another type ofingathat is
used at class on the condition that it is emplogadposefully. It is a planned oral
reading of a book or print excerpt, usually relai®d theme or topic of study. It can be
used to engage the student listener while devedopatkground knowledge, increasing
comprehension skills, and fostering critical thimi Moreover, it can be used to model
the use of reading strategies that aid in comprgbenStudent may read aloud to give
the teacher a chance for checking their pronumciatword stress, pauses and

intonation.

Most teachers are already familiar with bemefits of reading to their classes;
however, the benefits are so far reaching that bezy repeatinglodene Lynn Smith

(2004:p.80)mentions the benefits of loud reading as follows:

a. When teachers read aloud, they are exposing thalests to reading materials
usually not yet available to the child, since tiets$ are too difficult for a student
to read independently. A more difficult text alsotroduces students to

vocabulary to which they might otherwise not beasqal.

b. The teacher also models what an effective reades dnd sounds like when
reading.

-73-



c. Reading a loud also models a variety of writterglage.
d. Understanding of the text is built around how trerds are read as well.

e. Children gain an understanding of how the bookdklhthe directionality of
print, the location of the title, author , and sitcator, and even the purpose of the

print itself.
2.4.8.5 Model reading:

Model reading is reading performed by the teach®n plays as an example to
be imitated by students when they read aloud.uallis comes after silent reading and
discussion but before students’ reading aloud.

Model reading may take either these two forms:

1- The teacher reads the whole passage with studetesihg to him without
repetition. This form may be called undivided mocelding.

2- The second form is divided model reading. The teachads a sentence and
students repeat that the sentence after him. Themeticher moves to the next
sentence, with students repeating each sententiee Kentence is rather long,
the teacher has to divide it into meaningful umitel pause after each unit to

give students enough time to repeat the sente(i€ate, Caine, 2010: p.19)
2.4.8.6 Word by word reading:

This type of reading is time consuming and demamadshigh level of
concentration. Some material is not readily undedtand so requires a slow and careful
analytical reading. People use this type of readargunfamiliar words and concepts,
scientific formulae. It can take up to an hour justead a few lines of textMikhailov,
2008:1)
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2.4.8.7 Speed-reading:

Tina Konstant (2003:p.25) states that:

“Speed reading is not just about reading wordsefastan you did before. It's
about being able to read at speed appropriatehtomtaterial you are reading. If you
read too slowly your mind will wander, you may bew bored and you won't
remember anything. If you read too fast you willluee the chances of remembering
what you want to remember, you will become frustlaind stressed and thus even less
likely to remember. The more flexible you are wythur reading, the faster you will be

able read and the more information you will return

Abela (2004:p.12)mentions that:“ Speed-reading is a collection aidieg
method, which attempts to increase rates of readhitpout greatly reducing
comprehension or retentionKonstant (2003:p. 25-26)states that:" if you want to
increase your reading rate and increase your cdrapsgon , then it is important to read
often”, The more you read, the better you will baeaat recognizing when you can read
faster and when to slow down. He adds some faattiish contributing to speed :
clarity of purpose, familiarity with subject- re¢at terminology, difficulty of the text,
urgency and stress levels. He also mentions faetitesting learning to read quickly :
A good attitude towards reading, familiarity withetlanguage related to the subject and

a good vocabulary, good back ground knowledge lojesty and practice.

The researcher comments that speed reading is a very personaitiqea
Everyone reads with different levels of the knowjednd experience. Even if you are

learning with someone else you will probably leatulifferent rates
2.4.8.8 Critical reading:

Harmer (2001:p.118) points out that:* Critical reading is to read faritical
analysis in order to judge the truth of some infation in a text. In other words, it is
not a mere absorbance of what the writer writesieitds a reader to decide whether

what he has read is a fact or opinion and decidestfits his needs and interests”.
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Dianna L. Van Blerkom (2011:p.183)distinguishes between critical reading
and critical thinking . He states that:* criticaading is a technique for discovering
information and ideas within a text and criticainting is a technique for evaluating

that information in order to decide what to accamd believe”.
2.4.8.9 Silent reading:

As the name indicates, it is supposed to be peddrmsilently without lips
movement. This is one of the most important typeseading as most of readers’
reading take place silently whether reading an @tecl book, a magazine, a novel or a
newspaper. Thus and in addition to the importariaeading aloud mentioned above,
teachers are also required to help and train stadmnhow to increase their eye span
which is “the quantity of words a reader's eye catch from a written line at one
glance”.(Abu Shamla, 2009,p.16)

2.4.8.10 SQ3R:

This type of reading aims at helping students teustand a reading material in
some depth. SQ3R stands for Survey, Question , ,Reechll and Review(Mifflin,
2003:p.153-154), (Pound, 2009:p. 1-4) and (SethiAdhikari, 2010:p.76-77)

Survey: This, in fact, is apre-reading step where you syitiie material prior to
your actual reading by scanning the title, headind any summary or abstract that it

might have in order to get the general idea otainget material.

Question: Before reading, put down specific question you ldike to answer.
This not only clarifies your purpose of readingt blso helps you focus and remember

what you have read.

Read: To read the material twice . Read the first timéheaut making notes.
Also, compare the diagrams and illustration with Written text and reread parts that
are unclear. This may reduce your speed of readirmt though. On your second

reading take notes, and look for important detailgporting evidence and examples.
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Recall: Try to recall what you have read by closing thelband making notes
of what you remember. Recalling helps send the maints to long term memory of

the reader. Recall at regular intervals to cheak ymderstanding of the material.

Review: Check to see that you have answered all the gussyiou wrote down
at the beginning. Note down any other points tlat think is important. It is as a kind
of feedback.

2.4.9 Reading Comprehension:

Haboush (2010:p.22)mentions that:* Reading is strongly connected wita
term comprehension since the ultimate goal of afitructional readings, beyond
academic achievement, is to create readers whakdeeto comprehend different sorts

of texts”. So what is comprehension?

Lenz (2005:p.1-5)states that comprehension is the ability to coestmeaning
from a text through decoding the writers’ words arsihg previous knowledge about
the target text in order to expand and modify ongiderstanding and knowledge. So it
is strongly recommended to integrate what studearesiously know about the text at
hand because this is considered the comment ti@s beganize and create cohesion

among the ideas latent in the text.

Gary Woolley (2011:p. 15-17defined reading comprehension as the process of
making meaning from text. The goal, thereforeoigin an overall understanding of
what is described in the text rather than to obtaganing from isolated words or
sentences. In understanding a reading text childfemelop mental models, or
representations of meaning of the text ideas duttvegreading process. He adds that
reading comprehension is a complex interactiveo$aiperations requiring complex
cognitive functioning at a number of levels simnéausly. Moreover, he clarifies that
Reading comprehension (understanding, gaining mgaand interpreting the text )
depends on a variety of reader-related, text-rélad@d situational factor®ader El
Deen (2009 :p. 84efines reading comprehension as “comprehensidmeisbility to
interact with a text to construct meaning or tow@nthe author's message through
employing an integrated process that involves dognand metacognitive strategies.
American Book Works corporation (2010 :p. 42)states that reading comprehension
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depends on understanding of the individual wora@g #ppear in a text, students will
struggle to make sense of texts in which theret@oemany unfamiliar words, or in
which one or more key words are unknown to thenecrdasing student’s reading
vocabulary is essential for preparing them for nveginl engagement with a variety of

written materials.
2.4.10 Factors that affect reading comprehension:

There are different of factors reading comprehensixccording toLenz
(2005,p. 1-5), American Book Works corporation2010:p. 42), these factors are:
Oral language development.
Word analysis.
Prior knowledge.
Language background.
Previous reading experience.
Fluency and vocabulary development.
Ability to monitor understanding.
Characteristics of specific texts.
Reasoning abilities.
Motivation.
Level of engagement.
Lack of ability to decode and recognize words.

The quality of the reading materials in terms afaorizing and the writing
itself.

Lack of language skills and strategies.

The type of instructions.
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2.4.1% Reading comprehension skills:

Reading comprehension skills means interacting thightext versus decoding.
They are used throughout the process of readingpdGeaders apply appropriate
strategies, retell information accurately, makespeal references, use prior knowledge,
identify the main idea and supporting details, gs&stions, make and revise predictions
based on outcomes, evaluate and express opiniaw,abnclusions, visualize and use
sensory information, summarize information, analywey elements, and analyze story
problems and solutions. A strong understanding @sabe of all of these skills allow
readers to connect better with the tékearning Rx, 2009:p.10)

Mcnamara (2007:p. 28)states that it is critical to understand the reatof
young children’s early developing language compmetu skills, how they differ from
other language skill, and how one can stimulatedéne=lopment of these skills so that
children will be better prepared to excel in regditcomprehension when they are

formally learning how to read in school.

Accordingly, in order to achieve comprehension,dieg must employ and
integrate certain sub-skills since a sub-skill doet stand alone, exactly like a
symphony. The importance of each sub-skill logicaprings from their ability to
differentiate between passive unskilled readers atttve ones, and being the bricks
that, combined together, construct beautiful howsesvell. In addition, teaching such
sub-skills requires: suitability to students’ leyjebystematic steps, responsiveness to
students’ needs, authenticity of materials, divgraif materials and otherfL_enz
,2005:p.4-5). The use of these skills depends on what readerseading.Harmer
(2001: p.118), Millrood (2001:p.118), Mifflin (20030.373-374)recorde the following

as reading skills.
2.4.11.% Skimming:

Harmer (2001: p. 202yefines skimming as:“ the ability to take in a atreof
discourse and understand the gist of it withoutrying too much about detailsBarer
El Deen (2009:p. 8) defines it as:Skimming means reading a text quickly in order to

get the "gist". So a reader forms a general iddarbegetting into the details of the
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text”, Fiona Talbot (2009:p. 167)defines it as “ taking the most important inforioat
from the page without reading all the words”.

Types of skimming:
Konstant (2003:p. 35proposes three types of skimming They are:

1- “ Skimming to overview”: The purpose is to identifghat a reading passage is

basically about.

2- “ Skimming to preview”: It is a way of re-readirggypassage in order to gain as

much information as possible.

3- “ Skimming to review”: This is used when a readas lalready finished reading

a text and now he needs to refresh and familidmizeself with its content.

2.4.11.2 Scanning:

Troschitz (2005:p.6)states that:“ scanning is the ability to extrapedfic
information out of a text. In this case the reaaerghly knows what he is looking for.

He searches for details in a text and pays notaiteto any kind of other information”.

Scanning is used to discover required informatmoomplete a given task such
as making a decision about what to watch on TVwbich museum to visit while
visiting a foreign city. Ask students not to reduk texcerpt before they begin the
exercise, but rather, to focus on completing thek thased on what the question
requires(Beare,2009:25)

2.4.11.3 Guessing the meaning of words from context:

Bader ElI Deen (2009:p. Qlefines it as'It refers to the reader's attempt to
predict or to assume meaning of an unfamiliar wiaking help of clues from the
context”, Eumee Kim (2008:p.25)proposes four steps of guessing the meaning of
words from context : “to look at the word itselidaits surrounding to decide on the
part of speech; to look at the immediate grammatexa of the words; to look at wider
context of the words; usually within a clause arteaces and to guess the meaning and

check whether the guess is correct”.
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2.4.11.4 Inference:

Keen and Zimmermann cited in Cunningham and Shag005,p. 96) state
“To infer as we read is to go beyond literal intetption and to open a world of
meaning deeply connected to our lives. We creat@raginal meaning born at the
interaction of our background knowledge (schenie vtords printed on a page and our

mind capacity to merge that combination into somnetliniquely ours”.

Jouini (2006,p. 82)eports that:" inference is reading behind therdt meaning
and the superficial information of the text. lbigsed on primary reading processes”.

Mikulecky & Jeffries (2004:p.65) states that:“ Good reader constantly make
inferences as they read. That means they thinkalidetective and look for clues in the
text. Then they use these clues to guess abotexh@and about the writer's idea. This

is especially important when some ideas are nettly stated”.
2.4.11. 5 Prediction:

According to Grellet (1995,p.17), predictigfers to:“ the faculty of predicting
or guessing what is to come next, making use ommgratical, logical and cultural
clues”. It was also reported that to predict whegxd or a book is about, a reader needs
to identify what kind of a text is this, that is imentify its genre and thus the writer's
purpose can be identified, activate his schemaud,use some key words and phrases
from the body/content of the text; and in a casa bbok, to preview the title, table of
content and the preface (Harmer, 2001, p.200) Seyglér, 1998,p. 26-28).

2.4.11.6 Sequencing:

It is the ability to know in which order cair events happen. Such a skill helps
readers make decisions about relationships in t&a Térerefore, a good reader always

pays attention to how a writer presents his pasaadeavhat clues he uses such as first,

then, next, later and finally (Faust 2002, p.18).
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2.4.11.7 Distinguishing facts from opinion:

Mifflin (2003,p. 379-380) states that facte amformation and data that are often
confirmed and proven true. They might be incorectiwvell. They come as a result of
direct experience and observation often includiagadsuch as numbers, dates, times
and names of places, cities, people and event$ WfGard to opinions, Mifflin (2003,
p.380) outlines that they are sentences expresietings, emotions, attitudes,
judgments and preferences. They can not be cordirmee because they basically

depend on personal understanding and perceptiahg slubject being read. In order to
identify that this is an opinion, for example, ader can get benefit of certain clues. For
instance, he can use adjectives such as more fubaogitter, nicest, most interesting, or
qualifying words such as a lot, most, often, usyaéldom, rarely, or words indicating

possibility such as may be, could be, apparentbssiply, probably and seemingly
Mifflin (2003,p. 380-381).

2.4.11.8 Summarizing:

According to Pearson Education Incorporaf@®09a, p.1 of 2), summarizing
refers to a reader’s ability to put a written oolsgn text in a shortened version using
his own words. To do this, a reader should focuthermain points of the text and
some major supporting details as well. This skdbagives a clear indication that

comprehension exists.

2.4.11.9 Note-taking:

Reading short texts, stories, books, nowts;les or researches is considered a
significant element of one's academic studies. ktpwdifficulty in memorizing and
recalling the main ideas and important detailsdestis should be trained and taught
how to take notes (Hennings 1982, p. 3). The ntate=n from reading texts will have a

key role in making reading comprehension, and oklweguage skills such as writing,

possible. Like any other skill, students need tdaaght how to take notes in order to
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help them focus their reading. According to Miff{2003, p. 237) and Bielby (1999, p.
160), note-taking can be of many benefits to sttglen

- It helps students organize their understanding.

- It assists them in developing their memory.

- It helps them organize new knowledge.

- It helps them select the important and needeutimdtion.

- It saves time and effort.

2.4.11.160 Cohesion:

Bielby (1999,p. 55-57) stresses that cohesifers to students’ ability to weave
and unite different ideas of a text using differemdrkers such as pronoun references

anaphoric and cataphoric references), definitelagj and others.
2.4.11.11 Visualizing:

According to Pearson Education Incorporat@®00,p.1 of 2), visualizing refers
to readers’ ability to produce and generate pistungheir minds based on the text they
read or words they hear. This helps them be marelvad in reading; and thus more
understanding is obtained. Students can put thilsisto practice through writing and
drawing. They can also visualize settings, charaaad actions (McKown and Barnett
2007,p.20).
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Part Two
Previous Studies

Introduction:

This part of chapter two is divided intootdomains. The first tackles studies
that examined the effect of using WebQuest in dgueh English language learning
and the students’ attitudes toward the WebQuedll. the English language skills such
as reading, writing, listening, speaking, vocabuland grammar, since these studies
examined the impact of students development ireifit factors. The second, tackles
studies that examined the effect of using WebQuresteveloping the achievement in

different school subjects.

(2.1) Related studies concerning using WebQuest ideveloping the

achievement in EFL:

2.1.1: Falasca & Altstaedter (2011)

conducted a study titled adJsing WebQuests to Develop Intercultural Competence

in the Foreign Language Classroom”

The purpose of this qualitative study was i@lere students’ perceptions
regarding the effectiveness of WebQuests in devdomtercultural competence. The
study included data collected from (43) student®léed in two intermediate (fourth-
semester) Spanish college classes at a major Maniérican university. Participants
included 30 female students and (13) male studénts.students were Spanish majors
and (29) were Spanish minors. As evidenced by thesponses to the pre-survey
guestionnaire, none of the participants had hademxpce with WebQuests and/or
intercultural training prior to the project. Thaidy tool was a questionnaire including
five Likert-scale close-ended questions aimed atitielg self reported student
perceptions on the following: the stimulating natof the WebQuest task, the impact of
the WebQuest on students’ willingness to take upodpnities to get to know and
socially interact with Chileans, the impact of #webQuest on students’ willingness to
seek out opportunities to further explore Chileatture, the impact of the WebQuest

on helping students reflect on and write aboutrtb@in culture. Overall, the results
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showed that students had significantly positivecggtions of the stimulating nature of
the WebQuest, of the impact of the WebQuest onr thailingness to take up

opportunities to further interact with Chileans,tbé impact of the WebQuest on their
willingness to seek out opportunities to furtheplexe the Chilean culture ,and of the
impact of the WebQuest on helping them reflect ot arite about Chilean culture. In
contrast, students’ perceptions of the impact efMfebQuest in helping them reflect on
and write about their own culture were not sigmifity different than neutral,

indicating that they neither agreed nor disagreitd thie statement.
2.1.2: Tuan (2011)
conducted a case study titled“aBeaching Reading through WebQuest”

The purpose of this experimental study was to erarfithe implementation of
WebQuest helped enhance reading skill, and to exglee students’ attitude towards
WebQuest-based teaching of reading. The particspamtre (44) second-year students
(from among a population of 247 second-year stigje(26) females and (18) males,
who were attending the third course of readingdirep 3) at the Faculty of English
Linguistics and Literature of the University of $cSciences and Humanities in Ho
Chi Minh City (USSH-HCMC) were invited to particiigain this newly-designed
WebQuest-based reading course. The average ag€®Wag) years ranging from (19)
to (25) years old. The reason for this selectiors Weeir extensive history of reading
experience. Freshmen'’s too brief history of readirgerience would probably limit in-
depth exploration. Moreover, freshmen’s readingigince due to their struggle in
dealing with English vocabulary and grammar pattesould be misconstrued as their
poor reading skill. The instruments included pretpesttest, and questionnaire that
helped to collate quantitative data. Each of thiestruments was used at different
phases of the study and for different purposedeptend posttest were taken by (44)
students involved in the study right before aneérafbhe Web-based course in order to
measure the improvement in their reading skill; amel questionnaire was designed
online 10 days after the course to investigatesthdent$ attitudes towards the course.
The findings displayed that the students who rexkithe WebQuest-based program
made considerable improvement in their reading cehemsion skills. The findings
were also enhanced by the positive feedback of stkelents towards the use of
WebQuest through the online survey carried our #fie course.
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2.1.3: Kocoglu (2010)
implemented a study titled &d/ebQuests in EFL reading/ writing classroom”.

The aim of this experimental study was to lesg whether or not using
WebQuests was effective in enhancing writing anddirgg performance of EFL
students. A total of (34) first-year ELT studentsradled in a Turkish university
participated in the study. They ranged in age f(@8) to (19) years old. One class, as
the experimental group (consisted of 13 studentanale and 16 female), used
WebQuest tasks. Other class, as control group i&tedsof 14 students, 2 male, 13
female), received traditional teacher-led readimigifng tasks. The data came from
reading performance test, writing performance &est reading and writing scores. The
reading performance test was given as pre-andtpsisin which students were asked to
read a passage and answer reading comprehensistiogse Another test, which was
on the same topic was given as the post-test aenldeof the semester. The writing
performance test consisted of pre-test and postmas given where students performed
a writing task. The variables WebQuest use, readdegformance and writing
performance were analyzed via descriptive stasigtitd independent sample t-test. The
findings indicated that the experimental group eddnigher on reading scores than did
the control group. On the other hand, both grogpsesl equally on writing scores.

2.1.4: Oliver (2010)

conducted a study titled :4F he Effect and Value of A WebQuest Activity on

Weather in A 5" Grade Classroom”

The goals of this experimental study wernetéadetermine the effect of Web
Quests on elementary students' content area kngwléd EFL.; (b) to investigate
teacher perceptions of students' higher order ihinkskills while engaged in a
WebQuest activity and the value the of the WebQuastperceived by teacher. To
accomplish the above research goals, a quasi-expetal design was used in this
study.The study included only four fifth grade classrocems four teachers in southern
California therefore generalization of findingsaiher populations should be made with
caution. The study tools incorporated a pretespsttpst and a questionnaire for the

teacher and a questionnaire for the students foexperimental group. The results of
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the study showed that the WebQuest increased dohkteswledge in fifth grade
students more than the traditional group. Teactesgonded positively to the value of
the WebQuest in their daily teaching. Teachers atgbcated that their students
engaged in higher level thinking skills while engdgn the WebQuest activity. Also
the students responded positively to the valub®MWebQuest in learning (EFL).

2.1.5: Zlatkovska (2010)

carried out a study titled 43/VebQuests as a Constructivist Tool in the EFL

Teaching Methodology Class in a University in Maceghia”

The purpose of this exploratory case study was reestigate whether
introducing WebQuests as part of the Teacher Thgimiurriculum at the university
level could facilitate the integration of Englislnguage teaching and technology while
simultaneously promoting a more student centeredsteuctivist approach to teaching.
The study was conducted at a large private urbaretsity in Macedonia in early 2010.
The research focused on training the EFL teachimghods instructors in using a
WebQuest as a way to blend teaching English anbdntdogy at the same time
expanding their understanding of social constrigrivas a new paradigm in teaching
through the usage of this constructivist tool. ¢fuligion it intended to demonstrate the
use of WebQuests to the students in the EFL metbggelass as a tool they could use
as part of their future profession. The instrumemé&e interviews, observation, and
note taking. The results indicated that WebQuest &apositive tool in the EFL
teaching methods course. The study indicated disd the students had positive

attitudes toward using the WebQuest in EFL teaching
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2.1.6: Mostafa (2009)

conducted a study titled asintegrating Internet Resources into EFL Curricula,
Using The WebQuest Model, To Enhance Graduate Studés’ Reading And
Writing Skills For Research Purposes”

The purpose of this experimental study was to itgate the effectiveness of
integrating internet resources into EFL curriculssing the WebQuest model, to
enhance graduate students' reading and writinds skil research purposes in the
Faculty of Education. The study attempted to explmth the constructivist and
cooperative approaches through the use of progstd teams. It adopted an eclectic
approach to enhance reading and writing for rekegmarposes through training
graduate students to design EFL instructional nasefor teaching English at different
levels. The study attempted to exploit both the stwmtivist and cooperative
approaches through the use of project-based tdamdopted an eclectic approach to
enhance reading and writing for research purpdsesigh training graduate students to
design EFL instructional materials for teaching kstgat different level and reflect
upon this experience. The instruments used wereA Aye and post-test to measure
students’ research reading and writing skills; B) rubric to evaluate the
appropriateness of the tasks used in the pre- astlest; C) Teacher logs to evaluate
the different activities of the program and D) &ather’'s observations . The program
was applied on post-graduate students, Englishryajothe Faculty of Education. The
group comprised forty-five male and female studefitse findings indicated that
integrating web resources into EFL curricula, ugimg WebQuest model, was effective
in enhancing students' reading and writing skibis iesearch purposes and provided a
positive learning experience. It was thus recomradntiat EFL teaching practitioners

adopt the WebQuest model in making use of web ressuor their instruction.
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2.1.7: Puthikanon & Nunthika (2009)

conducted a study titled :a€xamining critical thinking and language use through

the use of WebQuests in an EFL reading class”

This purpose of this study was to examine how #eelhier played a role in
supporting students' use of critical thinking. Time of English language during the
WebQuest activity was also explored. This studyleggal A case study approach with
mixed methods research design. The data were tadléom two classroom sections of
an intermediate English reading course at a uniyens Thailand. Two WebQuests
were implemented as a supplementary reading aciivithe class. A rubric adapted
from the Washington State University Critical Thimy Rubric was used to evaluate
how students used critical thinking skills duriniget activity. Through classroom
observations, interviews, and questionnaires. Twilts indicate that students used
critical thinking during the WebQuest activity atedatively high level. Students at both
higher and lower levels of English proficiency ety analyzed, synthesized,
evaluated, and reflected on information pertaintogthe topic of the WebQuest.
However, although higher proficiency students walbée to transfer their thoughtful
opinions and reasoning into the end products of\irebQuest, students with lower
proficiency seemed to struggle with such tasks. Sthdy also found that the role of the
teachers in supporting students' use of criticalkihg varied depending on their level
of involvement in the process of student WebQuesvities. In addition, the students
primarily used English reading and writing skilghich were the stated objectives of
this course; they rarely used oral skills. The Itsswf this study indicate that
WebQuests can be a useful activity to promotecatitihinking and English language

use in an EFL reading course.
2.1.8: Siko (2009)

demonstrated a study titled aafhat Students Think About Using WebQuests in the

English Classroom”

The purpose of this experimental study was to eranthe effects that
WebQuests have on students and students learsipegially in the English Classroom.

The results represent only the ninth grade Engisidlents enrolled at a public high
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school in the Southeastern United StafBisis research used both qualitative and
gquantitative data to answer research questionsséactuwn student learning and
WebQuests. Based upon the literature above, tHewiolg research questions are
raised: a) Do learners learn using WebQuests inEtglish classroom? b) How do
learners learn with WebQuests in the English ctesaf? ¢) What do learners think
about their experience with WebQuests in the Ehgikssroom. For this study, a
WebQuest was used in nine ninth grade Englishrdasss and data was collected from
students in order to determine if they thoughtresy occurs during the completion of
the WebQuest. Additionally, data was collected thamined how the students learned
the material presented in the WebQuest. Two hundrmed twenty five students
completed both the pre/post tests and the WebQuwestthree day period during the
fall 2007 semester. While each class completed/lerbQuest and the pre- and post-
tests, the researcher observed several of theeslaBgld notes were taken during the
observations and then typed up following the datkection. Three groups of students,
a total of (12) students were then interviewed étednine if and how they learned
about poetry through the completion of the WebQuésie results of this study
indicated that it WebQuests affected student legrmand increased their understanding
of the contents, also the interviews and the olagienvs showed that the WebQuest

increased the students’ motivation toward the nadter
2.1.9: Termsinsawadi (2009)

demonstrated a study titled ‘A¥ebQuest Module Development for Enhancing EFL
Reading and Writing Abilities of Thai Undergraduate Engineering Students”

The purpose of this experimental study wasniestigate the effect of the
WebQuest modules on the students’ reading andngrébilities, and their perceptions
of these modules were investigated. The particgppahthe main study consisted of an
intact group of 40 second-year RMUTP male engimgestudents who were enrolled in
the “Technical English I” course in the first seteesof the academic year 2009. at
Rajamangala University of Technology Pra Nakhon ((RN?), Bangkok, Thailand. The
instruments were a pre- and post-test for theidinga ability in terms of reading
comprehension, the writing pre-test and post-tes¢érview and a questionnaire. The

findings revealed that the students’ scores of réaling comprehension skills and
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writing post-tests significantly increased. Anatysif data obtained from learning logs
indicated that the effective features of the Welspueodules were the authenticity of
the tasks that motivated the students to be agteejaged in the instructional process,
and the abundant scaffolding was found to be ugefithe performance of reading and
writing tasks. The findings from the questionnaies®l interview showed that most
students had positive attitudes towards the impteation of the WebQuest modules as
a whole. The research results also indicated thedet Web-based learning activities

could make students more engaged in the learningeps.
2.1.10: Prapinwong (2008)

implemented a study titled aonstructivist Language Learning through
WebQuests in the EFL context: An Exploratory Study

The purpose of this study was to exploretdexher's and students’ use of a
popular Internet tool called (WebQuests) in an Bhgas a Foreign Language (EFL)
context in Thailand. Based on the framework of tmmsivism, the study employed
both qualitative and quantitative techniques ineoridb answer four research questions
that involve the documentation and analysis of rutdional methods, learning
outcomes, and teacher‘s and students’ experiemzepexceptions with the WebQuests
for EFL learning. Two units of WebQuests were del@t¢o be implemented in an EFL
college-level reading class in Thailand. The instents were a pre- and post-
vocabulary test, class observations, interviews,téacher's self reflections, and field
notes. This study took place at a large univernsityhailand, which was located in a
suburban area near the capital city. WebQuestriessere implemented in one section
of an English reading course offered by the Facaftyiberal Arts over a period of
three weeks. There were a total of thirty sectiofiered for this course alone. The
course is mandatory for all second year studentbeauniversity. The results of the
learning outcomes showed that the learners madatiatially significant gain in the
vocabulary tests in both units and that the typéasks influenced different learning
outcomes. The teacher expressed the positive aspedtchallenges concerning the use
of WebQuests regarding the underlying principled mrethods embedded in the tool as
well as the constraints of the curriculum and assesit. Students’ perceptions revealed

the different levels of students' engagement arattren with the WebQuest group
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tasks, and their experiences with the online repdind searching. Finally, the study
makes pedagogical recommendations for adopting WesQ in the EFL classrooms

and for future research on WebQuests.
2.1.11: Siko (2008)

implemented a study titled a8V/ebQuests in the English Classroom: How do they

affect Student Learning”

This research study was conducted to evalingtesffectiveness of WebQuests
to ensure that the teachers who are using thisntéofly application are using an
instructional method which is proven to enhancelestti learning. Through the use of
both quantitative and qualitative data, this stbdgan to examine not only the effects
of WebQuests on student learning but also laidgiteeindwork for future research on
the effects of other technologies and technologyliegtions on student learning. The
population for this study consisted of student®ked in the English classes of theft 9
grade English teachers who used a WebQuest oncdiaetary terms. For this study,
which is a convenience cluster sample consistedimth- grade students who were
enrolled in English | at Southern High School tygtudents completed both pre- and
post-tests and the WebQuest over a 3 day periadgitive spring 2007 semester. Two
groups of students ( a total of five students )emben interviewed to determine if and
how they learned about poetry through the compietad the WebQuest. The
guantitative data, pre-test and post-test scorese @nalyzed to determine if students
learned about poetry through completion of a WelsQum response to the first
research question. Of the 50 students who complaiddthe pre-test and the post-test,
36% ( n= 18 ) of the students scores increased.edexy 22% ( 2= 11 ) of the students
scores stayed the same from the pre-test to theggisand 42% ( n= 2) of the students’
scores actually went down from taking the pre-tesiaking the post-test. Also all the
students interviewed believed that they had leametk about poetry and the material
through the completion of the WebQuest and it iaseel their motivation toward

learning English.

-93-



2.1.12: Barros & Carvalho (2007)

applied a study titled dsFrom a WebQuest to a ReadingQuest: Learners'

Reactions in an EFL Extensive Reading Class”

The aim of this experimental study was the follagvira) To verify if an
interactive constructivist environment would makdifference in an extensive reading
task; b) To verify if the orientation given in tiReadingQuest would promote reading
understanding; c) To verify if the students woukdibterested in reading other texts in
English. The researchers also intended to know stielents’ opinion about this
approach to the extensive reading. The sample iaatest two groups belonging to two
different classes attending the 8th grade. The réaxpatal group consisted of (26)
students worked on the ReadingQuest, and the dartrop consisted of (27) students.
Both groups had more females than males. The staly were a pretest and a posttest
reading comprehension assessment were administeretdoth groups . After the
posttest the experimental group received an attildjuestionnaire about their opinion
of the ReadingQuest. The results showed that thaediRgQuest was a valuable
environment for teaching extensive reading, in @sttto traditional reading classes, as
it can enhance motivation and promote construdtiearning. On the other hand, the
results of the questionnaire, answered in the dnihed study, showed that students
liked the Reading Quest, recognizing that it enkdrlearning and that was fun. In fact
69,2% of the students enjoyed the activity andy tinentioned also the fact that they
can get out of the classroom, go to the computeaial that the ReadingQuest allowed
them to use the Internet.

2.1.13: Chuo (2007)

conducted a study titled &sThe Effects of the WebQuest Writing Instruction
Program on EFL Learners' Writing Performance, “Writ ing Apprehension, and

Perception”

This experimental study investigated the dffecf the WebQuest Writing
Instruction (WQWI) program on Taiwanese EFL leash&riting performance, writing
apprehension, and perception of web-resource imtedrlanguage learning. The
research was conducted in a college of foreigndaggs in southern Taiwan. The college has
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multiple academic divisions, with the junior cokke@s one of its divisions. All of the junior
college students are either English majors or msindm the first three years of the junior
college, both English majors and minors are insgdicunder the same English language
curriculum. Participants were students from two junior colletgssesA sample of two
intact classes with 54 students in each was seéleatelomly fromthe second year of the junior
college division with a population of approximat@&@0 students (12 classes). The two selected
intact classes were assigned, one astimrol group and the other as the experimentalgro
again randomly. Thearticipants in the control group majored in Sparggd minored in
English,whereas those in the experimental group majordeniglish and minored in Spanish.
Mandarin Chinese was the native language of aflgigants. Three instruments were utilized in
this current study: a Writing Performance, a Wgtifipprehension, and a Post Questionnaire.
The results indicated that students in the WQWiIsslamproved their writing
performance significantly more than those in treditional classroom writing class.
The WQWI class also experienced significant reduction intimgi apprehension;
however, no significant difference in reduced appresion could be found between the
two classes. The findings indicated that integoativeb resources into EFL writing
instruction, using the WebQuest model, was effecfr enhancing students' writing

performance and provided a positive learning expes.
2.1.14: Fang Li & Yang (2007)

applied a study titled &sThe Effectiveness of WebQuest on Elementary School
Students' Higher-Order Thinking, Learning Motivatio n, and English Learning

Achievement”

The purpose of the study was to explore tHect¥eness of WebQuest on
elementary school students’ higher-order thinkiktOT), learning motivation, and
English learning achievement. This experiment wsgdasi-experimental design to test
the research hypotheses about the effectivened#fefent instructional strategies in
improving students’ HOT, learning motivation, andglish learning achievement. The
participants in this study were 108 six-grade stislén three classes enrolled at a large
elementary school. The subject of the course islieingntegrated with computer.
Initially 38, 35, and 35 students were recruitedtfos study in the comparison group,
the treatment | and the treatment Il, respectivélyese three groups had the same
course content, text materials and instructor, differed in terms of instructional
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treatment used. The students will have the class per week and each class is about
40 minutes The result of this study indicated tlkpeeimental group scored higher
marks than the traditional group in the problemvisgl test and the English
achievement test. The survey indicated that theestis' had a positive attitude toward
thee WebQuest and the increased the studentsinganotivation This study reported
an ongoing project that empirically investigatee@ thffectiveness of WebQuest on
elementary school students’ HOT, learning motivatioand English learning
achievement. The independent variable in this stwdg instructional strategy with
three levels: traditional instruction (the companisgroup), WebQuest with resources
(the treatment 1), WebQuest with the resources #rah without resources (the
treatment Il).The dependant variables were the critical thinkskgls, the problem-
solving skills, learning motivation, and Englishateing achievement. The control
variables were the teacher’'s characteristic, thee tof the class, and the learning
content. The study tools were a pretest and posttesProblem-solving,English
Achievementand Critical Thinking Learning Motivation Survey.dlso indicated that
WebQuest increased Students' Higher-Order Thinkioggarning Motivation, and
English Learning Achievement.

2.1.15:Sen & Neufeld (2006)

demonstrated a study titled ‘asn Pursuit Of Al-Ternatives In ELT Methodology:
WebQuests”

The purpose of this experimental study is peroup a vast new source of
information for university students to use and expl The study was conducted at
Eastern Mediterranean University (EMU) is an Erglisedium university with seven
faculties and three schools. The School of Foremmguages (SFL) served the existing
faculties and schools at EMU by offering Englishuises for general and academic
purposes. The data was collected from 43 studemgidh | students who were given
Preparing a Print Media Advertisement (WQ1) andE3glish Il students who were
given The Real Truth about Tobacco (WQ 2). Exclgdime researcher, 5 teachers from
FCMS took part in the studyhe tools were a test for the students guestionnaires
were given to the teachers and the students weedlgdaand students were given the

opportunity to choose between Turkish and Engligisiens of the questionnaire
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prepared for them. While the students expressed pleesonal experiences regarding
the WebQuests, the teachers expressed their pemen students’ experience to do
with the WebQuests. The results indicate that treree positive attitudes in using
WebQuest in teaching English as a new methodolagy, it affected positively the

students’ English language learning.
2.1.16: Tsai (2006)
conducted a study titled :a$ntegrating WebQuest Learning into EFL Instructi on”

The purpose of this study was to investigate the afsa WebQuest learning
module as an enhancement to English as a foreigguégge (EFL) instruction at a
private university located in northern Taiwan. T$tady examined the scores of the
researcher-developed reading comprehension asssfmnestudents who completed
the WebQuest activities compared to those studentsreceived similar instruction in
a traditional format. Also it examined the effeat the WebQuest learning in
developing reading skills such as scanning, skimmparaphrasing, summarizing,
organizing, and problem solvinghis current study investigated the following resba
questions: 1) Does the use of a WebQuest moduldt iesa significant difference in
reading vocabulary performance, as measured byseareher-designed reading test,
among EFL college students who receive the WebQnsstictional module and those
who receive the traditional reading instructionabdule? 2) Does the use of a
WebQuest module result in a significant differeircstudents’ reading comprehension
performance, as measured by a researcher desigadohg test, among EFL students
who receive the WebQuest instructional module d&usd¢ who receive the traditional
reading instructional module? A total of 90 collggeiors participated in the study. The
experimental group, who completed the WebQuestities instructional activities,
consisted of (44) students, (21) males and (23)afesn The control group, who
completed traditional instructional activities, emted of 46 students,( 24) males and
(22) females. Both groups included two intact @dassandomly selected from Yuanpei
Institute of Science and Technology (YUST), locatedhe northern area in Taiwan.
Although the sample in this study was not in theealepartment, the EFL students
shared a similar cultural background and speak Mandhinese as their L1 language.
The age of the sample was (18) to (22). The EFtestts had been exposed to formal
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English education since junior high scho®he reading comprehension assessment
(RCA) used to collect the data was developed byag textbook units for the course.
This researcher-developed RCA is a mix-format é&ssh pre- and post test for both the
experimental treatment and the control group. Teselts of this study indicated that
using a WebQuest learning module as an enhanceimdraditional instruction was
more effective for teaching EFL reading, especitdlyvocabulary acquisition and story

reading.
2.1.17: Tsai (2006)

implemented a study titled asStudents’ Perceptions of English Learning through
EFL WebQuest”

The purpose of this descriptive study w@snvestigate a how EFL teachers
could effectively help students learn languagelsky utilizing a WebQuest learning
module and (2) how EFL students perceived learringlish through the teacher-
developed EFL WebQuest. The study examined thedount Likert-type attitudinal
scores of a researcher-developed attitudinal sufgeystudents who completed the
WebQuest learning activities. The participants werelass of (44) (21 males and 23
females) students majoring in information managena¢ra technological institute in
Northern Taiwan. The first language of all the gants is Mandarin Chinese and
their age ranged from (18 — 21). This study waslémented in the students’ reading
and conversation courses, which aimed to enabldesta to read effectively on a
variety of topics as well as to discuss relevapid® as a post-reading activity. Data
collected revealed that students had an overaltippsttitude and perception on their
performance on both the vocabulary acquisition esmbing comprehension toward
learning English through WebQuest module. Alsojgaiicantly positive correlation
was found between student motivation and theirgpion on learning vocabulary and
on learning reading skills. However, a low correiatwas found between student

motivation and student perception on grammar legeni
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2.1.18: Tsai (2005)

conducted a study titled :4§ he Effect of EFL Reading Instruction by Using A
WebQuest Learning Module As a CAl Enhancement on dtege Students Reading

Performance in Taiwan”

The purpose of this study was to measure rgaditabulary acquisition and
reading performance of EFL students when a WebQeasting module as a computer
assisted instruction (CAIl) was utilized to enhanttee traditional EFL reading
instruction. The study aimed at determining thed# of utilizing the WebQuest as a
CAl on the traditional EFL reading instruction intarget university in Taiwan. In
addition, this study reported the relationship kestw student attitudes and the student
perceptions towards the use of WebQuest moduleudsig experimental design was
employed for this study since random selection asglgnment are not possible. The
tools of the study were a pretest and a postteslimg comprehension assessment were
administered for the both groups, a questionnairéhfe treatment group about learning
attitudes and perceptions toward the WebQuest iltganrmodule. The participants of
this study were junior-year EFL students enrolled@anpei University of science and
technology in Taiwan. The researcher used clastsss totaling (90) juniors. Forty-
four students from the Department of Information ndgement participated in the
treatment group. Forty-six students from the Depant of Radiology participated in
the control group. The age of the sample was @ 822). The results indicated that the
students in the treatment group outperformed theesits in the control group. The use
of the WebQuest as a CAl enhancement producedfisgmt differences in students’
vocabulary acquisition and in the reading perforogaskills. The result of the survey
indicated an overall positive attitude toward theeB@uest learning. A significant

correlation was reported between student attitudiestudent perception.
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2.1.19: Leite, et al. (2004)
conducted a study titled :ad.earning from WebQuests”

The purpose of this study was to examineetfextiveness of the WebQuests on
the students’ learning. Two WebQuest experimenteeva®nducted in a rural high
school that occupies a rather new building andery well supported with technology.
In the first experiment, the study topic was "Assaations of Four American Presidents
and Their Impact on the History of the United Stat@he participants were (72) high
school students in a freshman history class ineggrade. The teacher had more than 20
years of teaching experience in social studies. dlaes was randomly divided into
computer lab. The experimental classroom consist€81) and the regular classroom
consisted of (41). The instruments were a pre-fasdétand interviews for teachers and
students. In the second experiment, the study tepg geology (rocks and minerals).
The participants included (72) freshman sciencdesits who were computer proficient
and able to usBowerPointsoftware. The class was randomly divided into @@ylents
in a WebQuest group and (41) students in a traditigroup. pre- post test and
interviews for both teacher and students were adteired and scored by the teacher .
The strongest aspect of this study was that, foh experiment, both the pre-test and
post-test were the same. The results indicated tihete weren’t and statistical
differences between the experimental groups andralaéional groups in learning. The
interviews indicated that that both the teached students were quite satisfied with
the WebQuests

2.1.20 Mohn, et al. (2004)

conducted a study titled asThe Effectiveness of the WebQuest Model with Gifted
Fifth Grade Students: An Action Research Study”

The purpose of this experimental study was to emamand describe the
effectiveness of the WebQuest model with giftethfigrade in students in EFL. Four
guestions were posed. This study took place irrgeJasuburban intermediate school.
Approximately (1200) students attended the schebich served learners in grades five
and six.The student participants were fifth graders; alll leen identified as gifted
learners, based on state guidelines. Studentscipated in the WebQuest activities

- 100 -



during their gifted resource pullout program. Tlifgeg resource classes met for one full
day each week for five weeks, and learners speottowthree hours of each session
working on the WebQuest activities. It is fair taysthat the WebQuest became the
assigned unit for these students. Parent and dtpéemission was granted for 100 of
the 107 students (93%) to participate in the reteactivities.Several data collection
tools were used in this project. Pretests and @ststt Evaluation rubrics were used to
assess content acquisition and application of higbeler thinking skills, and
guestionnaire. The results indicated that studeotgired content, were engaged and
challenged by the activity, and demonstrated usehigher order thinking skills.
Teachers’ attitudes toward the WebQuest were owemihgly positive, and the
teachers considered use of the WebQuest approjmatealuable for gifted learners.
Also students’ attitudes toward the WebQuest a@iwere considered in several
areas: enjoyment, interest, challenge, and atstude/ard group work and computer-
based activities. In most cases, student attituwebre quite positive toward the gifted
program and toward the WebQuest. The observatioee weompleted during the
WebQuest, it indicated that WebQuest developed didbr thinking skills.

2.1.21: Chuan Kung (2002)

demonstrated a study titled ‘aStudents’ Perceptions of English Learning through
ESL/EFL Websites”

The purpose of this study was to investigate (3y beachers could effectively
help students learn English through ESL website=adly available on the Internet and
(2) how students perceived learning English throtlgtse teacher-selected websites
through WebQuest. More specifically, we intendeevaluate the effectiveness of the
program. The participants were a class of 49 (1@ n39 female) students majoring in
French and minoring in English at a technologiaallege of languages in Southern
Taiwan. The first language of all of the studerstdviandarin Chinese and their ages
range from (17-18). They place at the high-begineeel in language ability and have
received at least four years of formal instruciiothe English language. The tool of the
study was anonymous questionnaire in their natargglage inquiring about their
computer usage habits. The findings revealed taspite some difficulties encountered,

students had an overall positive attitude to usiregteacher-selected websites in their
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L)

learning of English. The students found that leagnEnglish through ESL/EFL
websites was interesting and that the teaching Webtxstrategies used by the teachers

were effective and necessary.

(2.2 Related studies concerning using WebQuest in deweging the

achievement in different school subjects:

2.2.1: Al Far (2011)

demonstrated a study titled ‘agffectiveness Of Using Knowledge Trips via Web
(Web Quests) in Teaching Geography at Reflective ithking and Understanding of
Intermediate School children”

This study aimed to know the effectivenesshefuse of cognitive trips via the
Web (Web Quests) in teaching of geography at thel lef Reflective thinking and
academic achievement among the students of thehegtade. The study sample
consisted of 61 students selected from Jabalya. RAgpboys school for refugeest
consisted of two groups of the eighth gradales students in Jabalya Prep (A) at
random. One represents the experimental group®fsiBdents and the other represents
the control group of (31) students. The study towdse represented in the academic
achievement test of scientific concepts in geogyaphepared by the researcher, which
consisted of (40) items. And to measure the rafledhinking skills in geography for
this purpose the researcher set another one wiiesisted of (30) items test divided
into five dimensions, and teacher's guide for Welesds According to the nature of the
study , the researcher used two methods: consteutiethod and the experimental. the
most important results of the study were: (a) Thare statistically significant
differences atd < 0.05) in the average score in the post applyinthendimensions of
optical vision between the experimental group amel ¢ontrol group in favor of the
experimental group. (b) There are statisticallyndgigant differences between the
experimental group marks on the pre and post agits of the meditative thinking
test with its dimensions and total mark (c) These nio statistically significant
differences between the experimental group studemiks of the post and sequential

applications on meditative thinking test with iisménsions and total mark.
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2.2.2: Goda (2009)

carried out a study titled dsThe effect of employing WebQuest in Teaching scieac

on developing scientific literacy for the &' class students in Gaza Governorates”

This study aimed at recognizing the effecewiploying WebQuests in teaching
science on developing scientific literacy among % grade students in Gaza
governorates. The researcher has constructed &iotdythat included the analysis tool
for unit seven content from thé"Qyrade science book, scientific concept test, the
scientific thinking skills test and measurementhef attitudes towards science test. The
sample was two random classes from tfiggade students in Nuseirat Prep. Boys (A)
School and it consisted of (60) students, one efthivas experimental group consisted
of (28) students and the control group consiste(B38j students. The researcher used
three methods : analytical descriptive method, taoBve method and experimental
method. The results indicated that: (a) There tatstically differences aw(< 0.05) in
the average score in the scientific concept testdmn the experimental group and the
control group in favor of the experimental group) There are statistically differences
at (@ < 0.05) in the average score in the scientific thmgkskills test between the
experimental group and the control group in faviothe experimental group. (c) There
are statistically differences ai € 0.05) in the average score in the measuremeiheof t
attitudes towards science between the experimgraap and the control group in favor

of the experimental group.
2.2.3: Ikpeze & Boyd (2007)

implemented a study titled a8V/eb-based inquiry learning: Facilitating thoughtful
literacy with WebQuests”

The purpose of this experimental study was to fasuthe use of WebQuests to
design and deliver instruction to enrich classrootaractions. Specifically, its goal was
to demonstrate how to integrate and use multigkstaluring WebQuests to facilitate
thoughtful literacy.The study participants were six fifth-grade studefive girls and
one boy- Diane, Tonia, Elaine, Lisa, Mindy, and Beseudonyms). They were all
middle class European Americans. They were corsid@verage or above average
students by their teacher. The setting was an el&me school located in a small
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middle-income suburban neighborhood near a lardgmarurcity in the northeastern
United States. Each classroom had one or two carpaind the school had a well-
equipped computer lab. Data sources included oasens, field notes, evaluation
rubrics, and interviews of participant&indings from this study indicated that
WebQuests facilitated thoughtful literacy and alse field note, evaluation rubric and

the interviews indicated that students’ engagerapdtmotivation increased .
2.2.4: Alhileh & Nofal (2007)

conducted a study titled &3:he Effect of the Web Quest Strategy on Improvinghe
Critical Thinking and Achievement of Educational Seéences Faculty (UNRWA)
Students’ in the Teaching of Thinking Course”

The study aimed at investigating the effect of kweg and short-term Web
Quest strategy on improving the Educational Sciei@eulty students’ critical thinking
and achievement in the Teaching of Thinking coufée study sample consisted of 90
ESF students distributed among three groups. Thedkperimental group were taught
using the long-term web quest strategy, the se@xmérimental group were taught
using the short-term web quest strategy, whereasadhtrol group were taught using
traditional teaching methods. The Ciritical Thinkifigst and an achievement test were
administered as two post tests. The ANCOVA analysis administered to test the two
hypotheses of the study. Results of the study tedethat there were statistically
significant differences in favour of the first exjmeental group followed by the second
experimental group. The study also revealed thatettwere statistically significant
differences in favour of the first experimental gpoas with regards to improving their

achievement, then in favour of the second grougmparison with the control group.
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2.2.5: Gorrow & Bing & Royer (2003)

applied a study titled d@sGoing in Circles: The Effects of a WebQuest ontie
Achievement and Attitudes of Prospective Teacher Calidates in Education

Foundations”

The purpose of this study was to examine the iatemgr of technology in an
education foundations course. The study examinecdttects of using a WebQuest on
the achievement of preservice teachers enrollédearcourse, disclosed the attitudes of
preservice teachers toward the integration of teldgy in a research project, and
analyzed preferences for completing assignmentsritegrate technology compared to
traditional pencil/paper assignments. This studyuited approximately 85 prospective
teacher candidates enrolled in three sectioheafning and Assessmeahiring the Fall
2003 semester. All participants were elementarycatiion majors at a four-yeaublic
university located on the Eastern Shore of Marylandmpleting this required
undergraduate educatidoundations course as a prerequisite for their adiom to the
Professional Teacher Education Program. The siva/ conducted by two professors
teaching these three sections of the course angrofessor directing the Pliitiative.
The students completed a questionnaire to sharedats about the research project and
learning with technology. The results indicatedt ttexhnology can be meaningfully
integrated into a foundations course to enhancdestuachievement and promote

positive attitudes toward the use of technology.
2.2.6: Castronova (2002)

conducted a study titled :aPiscovery Learning for the 21st Century: Article

Manuscript”

This experimental study was conducted at a subudb@mentary school in
which the use of a WebQuest, an online instructito@ based on discovery learning,
was compared to the use of a traditional, didaatiethod of teaching the same lesson.
Areas that were compared included areas of achienenstudent engagement, and
student interactions with teachers and other stsderile working in cooperative
groups. The participants were four classes, cangisif a total of (87) fifth grade
students and 4 teachers, studied the causes 8bitlte’s secession during the Civil War
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using either a WebQuest method or a traditionahotkt The students ranged in ability
from requiring special education services to rdogi\gifted education services. Two
classes of students were taught using a WebQusst lzm the format designed by Dr.
Dodge (1995) that included an introduction, a taslkgrocess, Internet resources, an
evaluation rubric, and a conclusion. The other tlasses were taught using traditional
teaching which involved reading passages from abtemk, answering textbook
guestions, lecture, and a hot list of the same itebsised in the WebQuest. All four
classes studied the reasons why the South secadwuly dhe Civil War. Three
instruments were utilized in this current studyeY¥hvere pre-test on the reasons for the
South’s secession during the Civil War , activeesbations and Interviews. The results
indicated that there was little or no differenceashievement between the two groups.
Students were more engaged in learning in the edatsight using a WebQuest. The
interactions of the students with their teacherd p@ers were found to be at a higher
order of thinking in the class using a WebQuest #re students in the WebQuest
classes also had more interactions pertaining ¢ottipic than the students in the

traditionally taught classes.
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% General Commentary on the Previous Studies:

In accordance with above-mentioned studies,résearcher divides them into
two domains. The first tackles studies that exanhithee effect of using WebQuest in
developing English language learning and the stistiattitudes toward the WebQuest.
And the English language skills such as readingitingr listening, speaking,
vocabulary and grammar. The second tackles theestutlat examined the effect of

using WebQuest in developing the achievement fierdift school subjects.
e Comment on the previous studies (A):

There are similarities and differences between #tigly and the previous

studies in many things.

The current study agreed with the previous studig¢ise following:
According to the aim:
The similarities between this study and the previosi studies:

The current study agreed with Tuan (201linirestigating the effectiveness of
the WebQuests on reading skills and on the studetiitides toward learning reading
skills through this strategy. Kocoglu (2010) agredth the current study in exploring
the effectiveness of the WebQuests on the readnignmance, but Kocoglu added an
extra dependent variable which is writing perfore@nOliver (2010) agreed with this
study in determining the effect of the WebQuestachievement in EFL, on the other
hand, this study investigated the student’ attitbolard the WebQuest but Oliver
investigated the teacher perception of studentghdr order thinking skills while
engaged in a WebQuest activity. Zlatkovska (201@)eed with this study in
investigating whether the WebQuest facilitates ihiegration of English language
teaching, but this study investigates also theesttg] attitude toward this strategy. This
study agrees with Mostafa (2009) in investigatimg éffectiveness of the WebQuest on
enhancing the reading skills. Siko (2009) similathwthis study in investigating the
effects of the WebQust on the students achievearahthe students learning in English

classroom. Termsinsawadi (2009) agreed with thigysin investigating the effect of
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the WebQuest on the students’ reading abilitiesl #ieir perceptions of using the
WebQuest. Prapinwong (2008) agreed with this stadgxploring the students’ use of
the WebQuest in an English as a foreign languageegty but Prapinwong explored
also the teachers’ use of the WebQuest in EFL obnmtehereas, this study explored the
students’ attitude. Siko (2008) agreed with thigdg in examined the Impact of the
WebQuest in the students’ learning. Barros & Cdnwdl 2007) agreed with this study
in investigating the impact of the WebQuest on thdensive reading and also
measuring the students’ attitude about this appré@athe extensive reading. Fang Li &
Yang (2007) agreed with the current study in exptprthe effectiveness of the
WebQuet on the English learning achievement anthestudents’ learning motivation.
Sen & Neufeld (2006) agreed with this study in imgeting the effectiveness of the
WebQuest on the students’ achievement. Tsai (2@@feed with this study in
investigating the impact of the WebQuest on thelestts’ perception. Tsai ( 2005 )
agreed with this study in measuring the Impacthef\WebQuest on reading vocabulary
acquisition and reading performance of EFL. Ledteal. (2004) agreed with this study

in examining the effectiveness of the WebQuesherstudents’ learning.
The differences between this study and the previowgudies:

The current study disagree with the previousliss in the following: Chuo
(2007) investigated the effectiveness of the WelsQumn the writing instruction,
Falasca & Altstaedter (2011) measured the impacthef WebQuest on developing
intercultural competence, Puthikanon, Nunthika @0&plored the use of the English
language during the WebQuest activity, Tsai (200@¢stigated the WebQuest learning
models as an enhancement to EFL instruction, Mehmal. (2004) examined and
described the effectiveness of the WebQuest motklgifted fifth grade in students in
EFL, Chuan Kung (2002) investigated hoe teacherddceffectively help students

perceived learning English through these teachectss websites.

The researcher concluded that all the previstudies agreed with the current
study in the independent variable which is the WD strategy, but the dependent
variable was the same or near in the meaning iresstodies and was different with

other studies.
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According to the Methodology:
The similarities between this study and the previosi studies:

Some of the previous studies agreed with theent study in using the
experimental method as Tuan (2011), Kocoglu (2000yer (2010), Mostafa (2009),
Siko (2009), Termsinsawadi (2009), Siko (2008), rBsr& Carvalho (2007), Chuo
(2007), Fang Li & Yang (2007pen & Neufeld (2006), Tsai (2006), Tsai (2005), keit
et al. (2004), Mohn, et al. (2004).

The differences between this study and the previougudies:

Some of the previous studies utilized the dptsee method as Falasca &
Altstaedter (2011) , Tsai (2006), Zlatkovska (201Ohuan Kung (2002). Prapinwong
(2008) used Exploratory Study. Puthikanon & Nurd@hjR009) used a case study.

According to the tools:
The similarities between this study and the previosi studies:

Some of the previous study agreed with currentysto two tools or three as
Sen & Neufeld (2006), Chuo (2007), Tsai (2005), S{©09), Prapinwong (2008),
Mostafa (2009), Zlatkovska (2010), Tuan (2011),nfgnsawadi (2009), Fang Li &
Yang (2007), Oliver (2010), Barros & Carvalho ( ZpaMohn, et al. (2004).

The differences between this study and the previowgudies:

Some of the previous study has one similar toahey used different tools as
Tsai (2006) he used only a questionnaire, Tsai GR0@ utilized a test, Leite, et al.
(2004) used apre-post test and interviews, Faladscaltstaedter (2011) used a
guestionnaire, Kocoglu (2010) used three diffetests, Puthikanon & Nunthika (2009)
used a questionnaire, an observation card andvietes. Chuan Kung (2002) used a

guestionnaire.

The researcher concluded that some previousestutsed some of her tools,
others used less tools than her. Some other prewtdies used different tool such as
interviews, note taking and evaluation rubric. Teeearcher in this study used four
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tools: checking list, pre-post test, questionndoe the experimental group, and an

observation card.
According to the Population and Sample:

Population and sample of the previous studiesewdifferent from one study to
another in number, gender and age. Some of theiopevstudies applied their
experiment on a graduate or colleges studentSalsca & Altstaedter (2011), Tuan
(2011), Kocoglu (2010), Zlatkovska (2010), Puthian & Nunthika (2009),
Termsinsawadi (2009), Prapinwong (2008), Chuo (208¢n & Neufeld (2006), Tsai
(2006), Tsai (2006), Tsai (2005), while sample tfieo studies were student from
elementary, preparatory or secondary schools aseiO{R010), Mostafa (2009), Siko
(2009), Siko (2008), Barros & Carvalho (2007), Famg Yang (2007), Leite, et al.
(2004) , Mohn, et al. (2004), Chuan Kung (2002)e Tasearcher used a sample from
the seventh grade.

e Comment on the previous studies (B):

There are similarities and differences between #iigly and the previous

studies in many things.
The current study similar with the previous studrethe following:
According to the aim :

The current study agreed with Al Far (2QJAlhileh & Nofal (2007), Gorrow
& Bing & Royer (2003). But some studies differedtie aim with this study as Goda
(2009), Castronova (2002), Ikpeze & Boyd (2007).

According to the Methodology:

Some of the previous studies agreed with theent study in using the
experimental method as Al Far (2018Goda (2009), Castronova (2002), lkpeze &
Boyd (2007) and Alhileh & Nofal (2007).But Gorrow Bing & Royer (2003) used the
descriptive method.
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According to the tools:

The tools used in the previous studies werg &ad different from one study to
another in number and type of tools for exampleFat (2011) and Alhileh & Nofal
(2007) used two tests, while Goda (2009) used ®gb &and a questionnaire for the
students, Castronova (2002) used three tools, gpque test, questionnaire and
interviews, Gorrow & Bing & Royer (2003) used oryquestionnaire. Ikpeze & Boyd

(2007) used four tools, observation card, fieldenetvaluation rubric and interviews.
This study may differ from the other studies in a mmber of points:

The researcher prepared a teacher’s guide éotetiichers about the Web Quest

appendix number ( 9).

The placeas it is the study that adopt learning by Web®Quséstegy and its
effect on student's reading comprehension skilERh in Arab countries in general and
in Gaza refugees schools in particular, within tbgearcher's knowledge — with their
special conditions- that studies the effectiveradassing WebQuest on the Palestinians'

Seventh Graders' English Reading Comprehensiots Skil

The Palestinian context in the Gaza stfipe context in the Gaza strip is unique

and special as (UNRWA) provides services in thmepartant sectors; teaching, health
and sanitations for the refugees. A lot of people anemployed and suffer from
poverty, they depend on some nutritional supplresnf (UNRWA). In general, The
economical situation is miserable due to the Isigiege. The political issue is frozen
and leave the Palestinians with almost no hopkeamear future. The only port between
Gaza and the world is Rafah Terminal which is cdled by Israel. Israel uses this
terminal as a means for exaction whenever it néedsnpose some issues on the
Palestinians. The situation in Gaza is very conapdid and has reflections on education

and the student's level of achievement.

The target groupadministering the experiment of the seventh gsideas its

significance being a middle stage. That meansdkearch's results can be generalized

on other stages.
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The literature review has paved the way for theassher, facilitated her work

and provided her with model instruments used fdlecbng and analyzing data to carry

out this study. The researcher wishes that thdysteould be a circle in this hard work

series.

From the previous studies, the researcher concludehe following:

1)

2)

3)

4)

5)

6)

All the previous studies dealt with the WebQuestiradependent variables in

general in different materials and in the Englehguage in particular.

All the previous studies did not deal with the effeeness of using WebQuest on
the English Language in the Arab countries excepstisfa’s study (2009) in
Egypt which was applied on graduate students nacbnols’ children in Egypt.

Non of the previous studies dealt with the questiand the hypotheses of this
current study. This indicates the importance of teiudy in dealing with new
guestions ,test and hypotheses.

Results of many previous studies reviled the emtsteof a general weakness in

reading comprehension in all levels which suppuetrieed for this study.

All the previous studies indicate that there istrrg) relationship between the
WebQuest and its positive effect on the studeattgude toward EFL.

According to the previous study domain (A), it icales that reading
comprehension could be improved by applying WebQstestegy.

7) The recommendations of the previous studies higtéid) the importance of

considering the WebQuest strategy in improving shedents' achievement, and

their positive attitudes toward (EFL).
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Chapter 1l

The Methodology

Introduction:

This chapter includes the procedures followed thhowt the study. It introduces
a complete description of the methodology of thelgtthe population, the sample, the
instrumentation, the pilot study, a descriptiortted WebQuest programme used in the
study and the research design. Moreover, it initeduhe statistical treatment for the

study findings.
(1). The Study Approach:
The researcher followed in his study:

a) The Descriptive Analytical Research:

It's the approach which examines the phen@mgan event or an issue, and one
can obtain information to answer the question ef $tudy without the intervention of
the research, in order to describe and interpeetésearch of the study. (Alagha & Al
Ostaz, 1999:83)

The researcher analyzed the first readingolesof twelve units from unit
(13-24) in order to investigate the availabilitytbé target skills ( prediction, skimming,
scanning, guessing the meaning through contexdrente) in the text book. Moreover,

the researcher agreed with the referees on th# ofshe analysis.

b) The Experimental Approach:

The researcher adopted the experimentaloapbrof the research. Such an
adoption was due to the nature of the researchchadimed at finding:* The Impact of
Using WebQuest on the Palestinian Seventh Graéerglish Reading Comprehension
Skills™.
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(2). The Research Design:

As stated in chapter 1, an experimental researslgmlevas employed for this
study. It is an artificial situation to test hypesies, in which the researcher isolates the
intervening factors, and study the impact of thdependent variable on the dependent
variables in the purpose of making sure of theeminess of certain information, or to
reach the generalization that controls the behasfithe dependent variables . ( Nawaf
& El Odani, 2008:p.58)

This design depends on choosing two groups, teeifirthe experimental group
and the second is the control one.

Table (1)
Group Pre Treatment Post
Experimental Group o1 X 02
Control Group 03 Y 04

Note: O = outcomes of pre-test and post-test
X= treatment based on WebQuest method
Y= traditional method

For the purpose of conducting this researgredest / post-test was used. The
Experimental group (X) in this research was tawghtling according to the WebQuest
programme , and the control group (Y) was taughdireg through the traditional

method which focus on silent reading to answelgeduestions.
(3). The Sample of the Study

The representative sample of the study consisté88)fstudents distributed into
two groups. One of the groups represented the control group of (44) students ; and the

other represented the experimental one of (44)esits.

The groups were randomly chosen from a purposingafromMaghazi Prep.
Girls School (A) where the researcher administetesl experiment and where she
works as a teacher of English language for thersévgraders . Table (3.1) shows the
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distribution of the sample. All the students’ pdseagreed to allow their children to
share in the sample of the study.

Table (2)
The distribution of the sample according to the graps
Group Experimental Control
No. of sample 44 44

Since the sample had been chosen from UNRWA sciio®liwo groups were
equivalent in the economic, cultural and socialeleMhey were equivalent in their
general achievement in accordance with the stistieatment of their results in the
second term of the school year (2010-2011). Theyevesjuivalent in their English
language achievement in accordance with the staisteatment of their results in the
First term exam of the school year (2010-2011). &geable of the sample was also

controlled before the experimental application.

(4). The variables of the study
The study included the following variables:
(4):1 Independent Variable
(4):1.1- The independent variable in this studghes teaching method:
1.1: The WebQuest method
1.2: The traditional method
(4):2 Dependent Variable

The dependant variables are represented in thierpemce of reading comprehension
skills; prediction, skimming, scanning, guessingamag of words from context and inference
and the students’ attitude toward the WebQuest.
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(5). Designing the WebQuest:

The instructional design for developing the Readdwgnprehension WebQuest

module was based on the steps of the ADDIE instmat model in designing the

WebQuest lessons by using the WebQuest method.rdiogoto this standard the

design steps are:

C.
d.

e.

htt://www.E-learningguru.com/articles/art2_1.hfraccessed December31,2011]

—_—

Evaluate

Implemeant -

Figure (4)
ADDIE Model

Analysis stage.
Design stage.
Development stage.
Implementation stage.
Evaluation stage.

The researcher incorporated the ADDIE modehwvihe WebQuest design

process. Following the ADDIE phrases, as well, tigwed the instructional design and
the development of the content and learning objesti Then the researcher divided
each stage to many secondary stages as following:

-117 -



(5):1. Analysis stage:
a. Analyzing the content:

The researcher analyzed the first readingple®f twelve units from unit (13 -
24) in order to investigate the availability of therget skills (prediction, skimming,
scanning, guessing the meaning through contexdrente) in the text book.
b. The learners’ needs and characteristics:

» The number of the experimental group is (44) fersteents from grade seven.

» The researcher made sure that all the studentthbdubsic skills in dealing with the
computer and the Internet before implementing #peement of the study.
c. The Potential of the learning environment:

The implementation of the WebQuest dependgshenpotential of the learning
environment, and the researcher has tried to defnefn these potential as much as

possible.

» The researcher used the computer lab at the sahediich she will implement the

experiment of her study after obtaining the appréreen the concerned authorities.

» The computer lab has (24) computer with high spetibn, the researcher used (12)
of them.

* To benefit from the Internet which is a availablgWUNRWA) schools by using it in
the teaching/learning process.

* Employing the (LCD) which is available in the congrulab.
d. The Obstacles:

* Lack of the electronic sources which deal with siijects in an accurate way and
easy to the students’ level, that forced the researto design some web pages and
published them across the Web, as well as theqaildn of some topics through the

educational forums such as: English (4) Arab.
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» The disruption or the weakness of the Internet, taedresearcher has overcome this

problem by implementing the WebQuest in the sthteféiine.
» Shortage of electricity during the implementatidrsame lessons.

* Not all the students have computers at home. Téeareher managed this problem
by pairing of students; the one who own helpeddhe who didn’t own to work

together.
(5):2. Design stage:

According to ADDIE concepts, the WebQuest DesigocBss is developed as a

simplified flow chart shown in Figure (5)

Choose a Top

Identify Resources |

Y

[ Design Assessment f

Establish Goals

Specify Tasks

Design Lesson

Develop Pages

Implement
WebQuest

Evaluate/Revise

Figure (5)
A Simplified Flow Chart of Developing a WebQuest Module

The researcher developed a concept map (figumgitke and incorporate the

idea and structure of the reading comprehensionQMebt instructional module at this
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stage. She reviewed the concept map to ensuredjueisces of the instructional
sections were in appropriate order. The WebQueslute@valuation was evaluated to
determine if the module matched the objectivesibady topics needed to be added,

deleted, expanded, or revised.

ReviewReflect

Voenbulary
Workshest

/ P

p . = Inuodustion l
, Sirategics

Feading ) Ttk B {Bottom-up!
Comprehension f Top-down.

Voeshulary Agtivate Prior
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Ghnswer  [8— Read Paragraph {l-=si—
Activity : WebQuest
Resaurces - On-line
RedLife | | pvenss Squencing’ . CNN Reading (Hyperinks) Dicthonary
Experience — Mapping el —  Postreading Exercizes
(Digcussicn) /
Audio-
Grammas y
Holp Hyperlink

Figure (6)
Concept Map of the Reading Comprehension WebQuest Module

In this stage, the researcher arranged with theedTher at her school to help
her in designing the WebQuest and download iténwreb. They designed it by using
[MS- FrontPage ].

(5):3. Development stage:

The researcher used several computer programyébogener WebQuest as

follows:
Table (3)
N. The programme’s name The produced company
1. Photoshop 8 Adobe
2. MS-Front page 2003 Microsoft
3. MS-word Microsoft
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(5):4. Implementation stage:
a. Training the students to use the Internet:

The teacher who will implement the experimenttod study held numbers of
meetings for all the students to make sure that ltael the necessary basic skills to use

the Internet.
b. Training the students on the mechanism of usinthe WebQuest:

The teacher who will apply the experiment of tiedg held two additional
classes after the end of the school day to trare#perimental group on the mechanism

of dealing with the WebQuest programme.
c. Publishing the WebQuest via the Web:

The researcher published the WebQuest via tab ¥ite, and thus it was ready
to be accessed via the Web. In the case of thenatténterruption or weakness the

WebQuest will work offline.
(5):5. Evaluation Stage:

The evaluation phase is the stage to examine hew\MbbQuest supportive to
students reading. To investigate whether the WebQbas positive effect on the
students’ performance between the reader and igadiaterials, the scores on the pre-
post reading comprehension test, the scores oattitedinal survey and the scores on

the observation cards were analyzed by using SPSS.
(6). The preparation of the teacher’s guide:

In order to teach the reading comprehenstssdns according the WebQuest
method, the researcher developed a teacher’s ¢goitlelp the English teacher in the

teaching process, the teacher’s guide includedolfmving:

* An introduction which included the aim of the guialed its importance in teaching

the reading comprehension lessons.

* A brief summary about the WebQuest method anditsponents.
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« The aims of teaching the reading comprehensioromssshrough the WebQuest

method.
» Time table for implementing the lessons.

e The lesson plan which the researcher followed imachang the reading

comprehension lessons and it included:

a. The overall aim, and the behavioral goals for evesgon.
b. The procedures and the tasks.

c. The evaluation.

d. The time.

* The teacher’s guide included a number of procedtines teacher followed in

teaching with WebQuest method, these procedurésded the following:
First, Before starting the lesson:
» Preparing the lesson and designing it.
» Making sure that the links of the Web pages infligetasks were working properly.

» The teacher divided the students into six groupsheroup has seven students and
two computers, the teacher showed each studentrolgsin the group and the

students had to exchange the roles among them.

» The teacher made sure that the Internet was alailakihe laboratory, and it was

ready to work without an Internet connection.
Secondly, while implementing the lesson:

» The teacher introduced an introduction for the Wieds, then she asked the students

to implement the WebQuest.

* The teacher’s role in the WebQuest was a facilitaiod he should follow up

implementing the tasks which were required frondstis in the WebQuest.
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» After finishing the first tasks, the teacher dismdc the students, and gives the
opportunity to the speaker in each group to predeet presentation on the

PowerPoint or in slices, then she continued instimae way with the other tasks.

» The teacher was the organizer of the time, anddesrdt allow for any group to
begin the second task until all the groups finisé first task. The teacher controls

through the management program for the computewtabh called [Netop School].
Thirdly, After implementing the lesson:

» The teacher evaluates the students’ learning tavkioowhat extent were the aims

achieved.
* The teacher determines the students’ homework.

» After the researcher had prepared the teacherdegiie refereed it by specialists,
they suggested some adjustments and he did thetheSeacher’'s guide became in

its final form and it can be applied.
The validity of the WebQuest program:

« To test WebQuest validity, the researcher submit@d of the reading
comprehension WebQuest lessons to a group of gngjanguage supervisors and
teachers. The researcher did the required adjustnaameording to their

recommendations.
(7). Instrumentation:

In order to collect data that help achieve tlmsaof the study, the researcher
used the following tools:
1- Achievement Reading comprehension test ( pre astltpst )
2- Questionnaire to detect the students’ attitude tdwlze WebQuest.

3- An Observation Card for the Students' Performanagsing WebQuest and Reading
Comprehension skills.
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(8):1. Choice of the Reading Skills Checklist:

Some English reading comprehension skills, appefidiy, were collected by the
researcher through reviewing related literatureyjous studies, the teacher’s guide of
Grade Seven English textbook and English LanguagedDlum, consulting experts in
the field of English language and its methodologghsas supervisors and teachers, and

the researcher’s own experience as a teacher @ geven.

In addition, the researcher collected soréese skills from the Palestinian
National authority, Ministry of Education, genesdministration of curricula, English
Language Curricula for public school from grade ooesleven, 1999 , then she put
them in a list for the specialists to read in ortdetick (/) for the five most important
ones that they think seventh graders really nedddan’t have. Table (4) shows these

skills.
Table (4)
The percentage of the reading skills
Reading skills Percentage of importance
Prediction 100 %
Skimming 88.89 %
Scanning 88.89 %
Guessing the meaning of words in context Th. 77
Inference 77.77 %

Except prediction, these skills obtained in taldy were very much in
agreement with the skills targeted by Haboush (0Hnd all the skills were also very
much in agreement with the skills targeted by Baldbin (2009).This confirmed how
important these skills were. The study was als@agneement with Uhlir (2003) in
skimming, making inferences, with Gaines and Lelhm@®02) in making inferences,
skimming, and guessing the meaning of words thrazgttext and with Adulkader et

al. (2009) in making inferences and knowing the mmegof words through context.
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(8):2. A achievement Reading Comprehension testrgand post test):

A pre-post a achievement reading comprehensidiptepared by the researcher
to measure the reading comprehension achieventenasl used as a pre test applied

before theexperiment and as a post test applied after therempnt.(Appendix)

(8):2. 1-The general aims of the test:

The test aimed at measuring the achievemietiteocontrol group and that of
the experimental one. Being used as a pretestmiechat providing that both groups
were equivalent in terms of obtaining English regdtomprehension skills. Then being
used as a post-test, it aimed at identifying angsiide progress and difference in the
achievement of both groups. The exam included tis&gks : prediction, skimming,
scanning, guessing meaning of words from contexd arference. It was built
according to the criteria of the test specificatiolhree items were assigned in the test
for prediction, two items were assigned in the tiest skimming, ten items were
assigned in the test for scanning, three items assegned in the test for guessing, and
two items were assigned in the test for Inferefde total number of the items was
twenty items. The items were equal in weight. Theg listed in the table of
specification below.

(8):2.2-The table of specification:

Table (5)
The Table of Specification
Bloom Knowledge & Application Reasoning Items of test
Level Comprehension 0% 38 %
62 %
Skill weight
Prediction
15 % 0 0 3 3
Skimming
11 % 2 0 0 2
Scanning
50 % 6 0 4 10
Guessing
16 % 0 0 3 3
Inference
8 % 0 0 2 2
Total
100% 8 0 12 20
FEEnEgE 40 % 0 60% 100%
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(8):2.3-The items of the test:

The items of the test were designed to futfik requirements of each skill as
follows.

Prediction skill:

This scope included (3) items; three matching questions. The purpose was

measuring students’ ability to predict what is cognnext.

Skimming strateqy:

This scope included (2) items; four matching questions. The purpose was
measuring students’ ability to skim a text in ortleiget the gist and to recognize the

main ideas.

Scanning strateqgy:

This scope consisted of (10) items designed@asure students’ ability to seek
for specific information in the text.

Guessing meaning of words from context:

This scope included (3) items that measuredestis’ ability to guess meaning

of words in context.
Inference:

The components of this scope were (2) items thedisured students’ ability to
infer through their schemata and through the textead behind the printed words and

to draw conclusions.
(8):2.4- The pilot study:

The test was applied on a random sample ofgR@ents , from Maghazi prep.
Girls School (A) other than the experimental groupke results were recorded and
statistically analyzed to measure its validity agtiability .The items of the test were
modified in the light of the statistical results.
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(8):2.5- The validity of the test:

Al aAgha (1996: p.118) states that valid a teshe test that measures what it is
designed to measure. The study used the referadtyand the internal consistency

validity.

(A) The referee validity

The test was introduced to a panel of spetsalis English language and
methodology in Gaza universities, Ministry of Ediima and experienced supervisors
and teachers in (UNRWA) schools and Governmeriash The items of the test were

modified according to their recommendations. (Amgben

B) The content validity

The test specification was designed according ¢éogneral objectives of the
content (Appendix:11) (p.130), the content analy@ependix:9) (p.306) and the
weight of each reading skill and the objectiveshef test. The seventh grade consists of
(24) units, the researcher analyzed lesson oneeal einit. These skills were equally
represented in the test specification and therefioe@ items in the test. There is a
consistency between the items of the test and tgnitive levels of Bloom's
Taxonomy. (Appendix: 5) ( P. 213)

(C) The internal consistency validity

Al Agha (1996:P.121) refers that the interoahsistency validity indicates the
correlation of the score of each item with the Itatzerage of the test . It also indicates
the correlation of the average of each scope vméhtotal average. This validity was
calculated by using Pearson Formula.

According to the tables (6) the coefficient retation of each item within its
scope is significant at levels (0.01) and (0.0%caxding to the following tables , it can

be concluded that the test is highly consistentvatid as a tool for the study
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Table (6)
Correlation coefficient of every item of the test wth the total degree of the test

Pearson :

No. Correlation Sig. level

1 0.599 sig. at 0.01
2 0.706 sig. at 0.01
3 0.759 sig. at 0.01
4 0.761 sig. at 0.01
5 0.811 sig. at 0.01
6 0.456 sig. at 0.0%
7 0.866 sig. at 0.01
8 0.497 sig. at 0.01
9 0.591 sig. at 0.01
10 0.600 sig. at 0.01
11 0.516 sig. at 0.01
12 0.652 sig. at 0.01
13 0.832 sig. at 0.01
14 0.568 sig. at 0.01
15 0.727 sig. at 0.01
16 0.712 sig. at 0.01
17 0.756 sig. at 0.01
18 0.412 sig. at 0.0p
19 0.696 sig. at 0.01
20 0.382 sig. at 0.0p

r table value at df (28) and sig. level (0.05) =861
r table value at df (28) and sig. level (0.01) =463

(8):2.6 -Reliability of the test:

The test is regarded reliable when it gives simiésults if it is administrated
twice within similar conditions (Mackey and Gasdl,28). The reliability of the test was
measured by Alpha Cronbach and the Spilt- halfrieples.

A) by using Split half:

It depends on splitting the test into two partg] ealculating the correlation
between the parts, then making a correction foctreelation coefficient by Spearman
—Brown Prophecy Formula (Abu Hattab & Sadeq,19804).

Correlation between two parts (even X odd) andifpdny Spearman brown:
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Table (7)
Reliability coefficient

SPILT —HALF TECHNIQUE
Scope TOTAL BEFORE AFTER
Achievement reading comprehension 0.907 0.951
test 20

From table (7)we can ensure the test has a gowbite#y. Through tables (7),
the test is proved to be reliable . Alpha Cronbegeéfficient is (0.926) and the Spilt-
half coefficient is (0.951) that indicates the tesiitable to applied in the study.

B) Kud-Richardson (K-R20)

(K-R20) depends on calculating the peragegaof correct answers to the test
items, and also on the variance of every item.

Table (8)
(K_R20) Coefficients for the Test Domains
TOTAL (K_R20) coefficient
20 0.928

The experimentation of the test :

In order to examine the suitability and approgmass of the test in terms of
time, difficulty and discrimination coefficientshe test was conducted ( as a piloting
test) on a randomly selected group of studentg ( 8o had similar characteristics to
the target groups, control and experimental. Thhsse groups studied at the same
school and were from the same cultural and enviesmtat background.

After the implementation of the piloting test, thesearcher computed the test

time.

The time needed for the 1* studsent to leave the room + the time needed for the last student to leave the room

Test time =
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Applying this equation, the researcher fotimat the time needed for the pretest
to be applied was 60 minutes.

Difficulty Coefficient:

The difficulty factor of a test was computaxt@rding to the following equation
(O’dah, 2002, p.127).

That means the percent of the failing studerthéototal student who answered
the test, we can calculate this from the followaggiation:

No. of correct item
Difficulty Coefficient = X 100

the total student who answered the test
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Table (9) show the difficulty coefficient for eattems of the test:

Table (9)
Difficulty coefficient for each items of the test
No. Difficulty coefficient
1 0.69
2 0.69
3 0.44
4 0.44
5 0.50
6 0.44
7 0.50
8 0.56
9 0.69
10 0.63
11 0.44
12 0.50
13 0.50
14 0.69
15 0.63
16 0.56
17 0.25
18 0.63
19 0.56
20 0.25
Total dl_ffl_culty 053
coefficient

Table (9) shows that the difficulty coefficient waé between (0.25 — 0.69) with
total average (0.53), that means each of item&dspdable or in the normal limit of

difficulties according to assessment and evaluatetialists.

Discrimination coefficient:

That's mean the test ability to discriminate betwége high achievers students

and the low achievers.

No. of the students who
S have the correct answer
Discrimination from the high achievers

Coefficient =

No. of the students
who have the correct
answer from the low

achievers

No. of high achievers
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Table (10)shows the discrimination coefficient éaich items of the test:

Table (10)

Discrimination coefficient for each items of the tet
No. Discrimination coefficient

1 0.63

2 0.63

3 0.63

4 0.38

5 0.50

6 0.38

7 0.50

8 0.38

9 0.63

10 0.75

11 0.38

12 0.50

13 0.75

14 0.38

15 0.50

16 0.63

17 0.25

18 0.25

19 0.38

20 0.25

Total Dlsqumlnatlon 0.48

coefficient

Table (10) shows that the discrimination coeffitiobble between (0.25 —
0.75) with total average (0.48), that means eadkeofs is acceptable or in the normal
limit of discrimination according to assessment aadluation specialists.
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(8):3- A questionnaire of the students’ attitudesdward the WebQuest in acquiring
the reading comprehension skills:

a- The Aim of the Scale:

This questionnaire was prepared by the reseaitcheneasure the students’
attitudes toward the WebQuest in acquiring the ireagdomprehension skills in the
English language for the seventh graders, the questire is considered the main
instrument in field study, to get data and inforimat so the researcher prepared this

guestionnaire via:
b- The Sources of Constructing the Scale :

The researcher depended on differentcesuio construct the questionnaire; the

researcher's experience, previous studies andtexpginions.
c- Description of the Scale :

This study used a 24-item questionn@ependix 7) . This tool is divided into
four main scopes; Scope one was about the studattitsides’ toward accepting the
WebQuest and it consisted of six items , Scopevas about the students’ attitudes’
toward the teacher’s role and the classroom manageand it consisted of six items;
scope three was about the students’ attitudes tbwar links which were used in the
WebQuest; and finally scope four was about theesttg] attitudes toward skills in the
English language through the WebQuest and it ctatssf six items. Respondents were
asked to rate each item of each scope as foll(®ys: strongly agree , (4) = agree, (3)

= not sure, (2) = disagree, (1) = strongly disagree
The validity of the Scale :

That valid test is the test that measures \ithat designed to measure. The

study used the referee validity and the internak@giency validity.
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(A) The referee validity

The questionnaire was introduced to a grouppefialists in English language
and methodology in Gaza universities, Ministry ofluEation and experienced
supervisors and teachers in UNRWA schools. Theistef the questionnaire were

modified according to their recommendations.
(B) The internal consistency validity

Al-Agha indicates that the internal consisiemalidity indicates the correlation
of the score of each item with the total averagethef test . It also indicates the
correlation of the average of each scope with ¢ked iverage (Al-Agha, 1996, PP. 118-
121). This validity was calculated by using PeaSormula.

According to the tables the coefficient corraatof each item within its scope
is significant at levels (0.01) and (0.05).

Table (11) shows the correlation coefficient offeacope with the whole test.
According to the following tables , it can be camd®d that the scale is highly consistent

and valid as a tool for the study

Table (11)
Pearson Correlation coefficient for every item fromthe first scope( The students
attitudes’ toward accepting the WebQuest ) with theotal degree of this scope

ltems Pearsqn Sig. level
Correlation

1 0.663 sig. at 0.0
2 0.686 sig. at 0.01
3 0.800 sig. at 0.0
4 0.880 sig. at 0.01
5 0.713 sig. at 0.0
6 0.735 sig. at 0.01

r table value at df (28) and sig. level (0.05).361
r table value at df (28) and sig. level (0.01).483
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Table (12)
Pearson Correlation coefficient for every item fromthe second scope ( The
students’ attitudes’ toward the teacher’s role andhe classroom management) with
the total degree of this scope

ltems Pearsgn Sig. level
Correlation
1 0.831 sig. at 0.01
2 0.862 sig. at 0.01)
3 0.808 sig. at 0.0
4 0.828 sig. at 0.01
5 0.809 sig. at 0.0
6 0.866 sig. at 0.01
Table (13)

Pearson Correlation coefficient for every item fromthe third scope ( The students’
attitudes toward the links which were used in the VEbQuest ) with the total degree
of this scope

ltems Pearsc_)n Sig. level
Correlation
1 0.847 sig. at 0.01
2 0.876 sig. at 0.01)
3 0.851 sig. at 0.01
4 0.845 sig. at 0.01
5 0.914 sig. at 0.01
6 0.888 sig. at 0.0

Table (14)
Pearson Correlation coefficient for every item fromthe fourth scope ( The
students’ attitudes toward skills in the English laaguage through the WebQuest)
with the total degree of this scope

Items Pearsgn Sig. level
Correlation
1 0.714 sig. at 0.01
2 0.699 sig. at 0.01
3 0.855 sig. at 0.01
4 0.819 sig. at 0.01]
5 0.874 sig. at 0.0
6 0.863 sig. at 0.01

The results of tables show that the value of tliteses were suitable and highly
consistent and valid for conducting this study.

The researcher also made sure of the correlatiomela the four scopes with
the total degree of the questionnaire, and the $oapes with others as shown in table
(15)
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Table (15)
Pearson Correlation coefficient for every scope fnm the scale with the total degree
of the questionnaire and the scopes with others ques

Scope| Scope | Scope| Scope
SUM
one two three | four

The students attitudes’ toward
accepting the WebQuest 0.968 1
The students’ attitudes’ toward the
teacher’s role and the classroom 0.985 0.948 1
management
The students’ attitudes toward the
links which were used in the 0.967 0.892] 0.948 1
WebQuest
The students’ attitudes toward skills
in the English language through the 0.970 0.937] 0.931 0.908 1
WebQuest

As shown in the table (15), there is a correlati@ween the scopes and the
total degree and each scope with the other scapsg.devel (0.01) that shows a high
internal consistency of the questionnaire whichnfeetes the validity of the

guestionnaire.
Reliability of the Scale:

The test is reliable when it gives the sameltesf it is reapplied in the same
conditions (Al Agha & Al Ostaz, 2004:P.108). Thesearcher used the pilot study to
calculate the reliability of the questionnaire whiwas measured by Alpha Cronback

and split-half methods.

The researchers calculated the correlation betwefirst and the second half
of each domain of the questionnaire and the whol¢he questionnaire. Then, the
researcher used Spearman Brown Formula to modifyetiigth of the questionnaire to

find out the reliability coefficient as shown irbta (16).
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Table (16)
Correlation coefficient between the two halves adach domain before modification
and the reliability after modification

No. of Correlation between Reliability after

SEE items two parts modifying

The students attitudes’
toward accepting the 6 0.779 0.876
WebQuest

The students’ attitudes’
toward the teacher’s role
and the classroom
management

6 0.839 0.912

The students’ attitudes
toward the links which
were used in the
WebQuest

6 0.879 0.935

The students’ attitudes
toward skills in the
English language through
the WebQuest

6 0.860 0.925

Total 24 0.962 0.981

The table shows that the reliability coefficient loging split- half after
modification more than (0.981) and this indicatbattthe scale is reliable and the

researcher is satisfied to apply it on the sampthestudy.

A total sample of 30 students participated in tgsthe reliability of the scale,
Alpha formula was used to determine the reliabiitghe scale as shown in table (17)
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Table (17)
Alpha Correlation Coefficient of the Scale Reliabilty

Scope Number of Alpha
ltems kronbach

The students attitudes’
toward accepting the 6 0.842
WebQuest
The students’ attitudes’
toward the teacher’s role 6 0.912
and the classroom
management
The students’ attitudes
toward the links which were 6 0.936
used in the WebQuest
The students’ attitudes
toward skills in the English
language through the 6 0.892
WebQuest

Total 24 0.974

The results of table (17) show that the rangeselbility of the two domains
were above (0.974) that result indicates that tliestionnaire was suitable for
conducting such study. The reliability of the qumstaire was measured by Alpha
Cronback and the split-half methods.

8.4- The Observation Card:

A) The aim of the observation card:

This observation card was prepared by rimearcher to investigate the
students' performance in using WebQuest and aksio plerformance in acquiring the
reading comprehension skills through the WebQueget data and information, so the

researcher prepared this questionnaire.
b- The sources of constructing the observation card

The researcher depended on different seui@econstruct the observation ; the

researcher's experience, previous studies andtexppimnions.
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c- Description of the observation card:

This study used aobservation card of 15-items (Appendix 8). This tool is
divided into three main scopes ; Scope one wastaheu students’ mechanisms of
dealing with the program and it consisted of fiveems; Scope two was about the
students' cooperative learning behavior while ushegWebQuest and it consisted of
four items; and finally scope three was about tioelents’ ability to get the required
informationand it consisted of six items. Co-observer are chdkerate each item of

each scope as follows: (3) = high agree , (2) denate agree, (1) = low agree.
The validity of the observation card:

That valid test is the test that measureatwt is designed to measure. The study

used the referee validity.

The referee validity

The observation card was introduced tocaugrof specialists in English language
and methodology in Gaza universities, Ministry ofluEation and experienced
supervisors and teachers in UNRWA schools . Témstof the observation card were

modified according to their recommendations.

Reliability of the observation card:

To prove the reliability of the observation cardtsstically, the researcher used
the general agreement of the observers who arerdbearcher and her colleague
calculating the reliability. Each of the observesrieed independently, but used the same
list of the observation card items. At the end lbé ttotal period assigned for the
observation, there were almost consistence in tiegervation results. The ratio of the

agreement was calculated statistically by usingeCepguation.

Number of agreement
Coefficient of agreement = x 100

Numbers of agreement + Numbers of disagreement
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According to that the researcher and her colleam teaching English observed
six groups, and after the application of the mem equation, the ratio of the

agreement between the observers is offered irolteing table:

Table (18)
Percentage of agreement between the observers tdatdate the consistency of
the observation cards

Performances|The number of, The number of
: Percentage
Group agreement disagreement
points points

First 15 14 1 93.33
Second 15 13 2 86.67
Third 15 13 2 86.67
Fourth 15 14 1 93.33
Fifth 15 12 3 80.00
Sixth 15 13 2 86.67
Total Total of the observation 87.78

From the previous table, the researcher canlede that the highest percentage
of the agreement between the two observer was3Pard the lowest percentage was
(80.00). Consequently, the total percentage ofttte& percentage of the consistency
was (87.78) which indicated the high level of cetesicy of the observation cards.

(9). Controlling the intervening variables:
To assure the results’ accuracy and avoid anyrmedteinterference, the

researcher tried to control some variables befogestudy.
(9):1- Age variable:

The researcher recorded the students' ages fheir school files at the
beginning of the school year (2010-2011). T-test waed to measure any statistical
differences. The mean of the age of the whole sanvpbk (13.49) year, and the standard

deviation was (0.49)

-140 -



Table (19)
T-test results of controlling age variable

Std. Sig. sig.

Scope Group X g Deviation E value level
Age experimental 44 | 13.511 0.300 0.685| 0.495 not si
g Control | 44| 13.470 0.259 9

“t” table value at (86) d f. at (0.05) sig. lewsgjual 1.98
“t” table value at (86) d f. at (0.01) sig. lewsgjual 2.58
(9):2- Variable of general achievement in Englishanguage:
T-test was used to measure the statisti¢@rdnces between the groups due to
their general achievement in English language. sthigects' results in the first term test
of the school year (2010-2011) were recorded aatyaed.

Table (20)
T-test results of controlling English achievement ariable
Std. Sig. sig.
2= group N“| Mean | poviation t value | level
English | experimental 44 | 75.591 18.555 | 0.610| 0.544 not sig
achievemenl  control | 44| 78.045 19.215 '

“t” table value at (86) d f. at (0.05) sig. lewsgjual 2.00
“t” table value at (86) d f. at (0.01) sig. lewsgjual 2.66

Table (20) shows that there were no statisticaledifices at (0.05) between the

experimental and the control subjects due to thgdi§inachievement variable

(9):3- General achievement variable:
T-test was used to measure the statisticadlyifcant differences between the

groups due to their general achievement. The stighyesults in the first term test of the
school year (2010-2011) were recorded and analyzed.

Table (21)
T-test results of controlling general achievementariable
Scope Group N Mean S.td'. t Sig. sI9.
Deviation value | level

general EXperl'me“ta 44 | 589318  124.152

achievemen 0.487| 0.628| not sig.
Control 44| 601.932 118.797

“t” table value at (86) d f. at (0.05) sig. lewsgjual 2.00
“t” table value at (86) d f. at (0.01) sig. lewsgjual 2.66

-141 -



(9):4- Pre-test variable: Previous learning variakes:

To make sure that the sample subjects are equivaieheir previous English
language achievement. The researcher applied gieaphievement test. The results of
the subjects were recorded and statistically aedlysing T-test.

Table (3. 22) Shows the mean and the standawihitbn of each group in
English previous learning. The results’ analysdicates that there are no statistically
significant differences between the experimentadlthie control groups at (0.05) level.

Table (22)
T.test results of controlling previous learning inEnglish variable

Scope Group N Mean | Std. Deviation t viilgé |<Seivgé|
Prediction | Experimental| 44 | 1773 0912 | 5802 | 0.425| notsig
Cor_1tro| 44 1.932 0.950
Skimming Exg%rr;?cfrtal LZZ %%%é %_7802% 0.139 | 0.890| not sig
Scanning Exg%rr;?(rirtal 414 52%27 1"_35(2’8 0.153| 0.879| not sig
Guessing Exgiz;rt':glma' 414 1.15&5 097'324 0.245 | 0.807 | not sig
Inference Exg%rgtr:;nta' 4‘;4 09688128 00.660517 1.016 | 0.313| not sig
Total Exgifr'}’::g{“a' jj g:;gg ggié 0.223| 0.824| notsig

Tables (22) indicates that there are no siedibt significant differences at

(0.05) level among experimental and the controligeodue to age variable.
(10). Statistical Analysis Procedures:
To achieve the aim of this study

The observation card responses, the questi@responses and the pre and post
treatment essay tests were collected, computed, amadlyzed by using Statistical
Package for Social Science (SPSS). The significeave? used was 0.05. The following
statistical techniques were used:

1) T. Test independent samples: to measure the &atiglifferences in means

between the two groups due to the study variables.
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2)

T. Test paired sample: to figure out any statistiddferences within the
experimental group respondents regarding theiralite perceptions and writing

quality before and after the treatment.

3) Effect size level by using T value, Eta square, @athen's d: to check the effect
size (extent) of the evident significant differesdeetween the two groups and
within the experimental group.

Procedures:

The study is progressing according to the followsteps:

1-

Reviewing literature and previous studies relatedptior WebQuest, reading

comprehension skills and programs used to impreading comprehension skills.

Deciding on the instruments of the study: A chestkéf reading comprehension
skills to decide the degree of suitability to sdhegraders, a questionnaire to
measure the students’ attitudes toward the WebQuesicquiring the reading
comprehension skills in the English language fer sbventh graders, achievement
test (Pre& post-test) , WebQuest programme andbaareation card to investigate
the students' performance in using WebQuest and #isir performance in

acquiring the reading comprehension skills throtnghWebQuest.
Identifying the reading comprehension skills appiatp for the seventh graders.

Designing a checklist of reading comprehensionliskiind introducing it to
specialists, including professors of teaching metthagy, supervisors of English
language and old experienced teachers who have dapgrience in teaching
seventh graders to decide the suitability of theksiés to seventh graders.

Applying the checklist and record results to bedusedesigning the questionnaire

and analyzing the content according to these skills

Analyzing the reading comprehension lessons fromt (ir8) to (24) from the
student’s book, workbook and support material,

Preparing table of specification and introducing t@t specialists, including
professors of teaching methodology, supervisorsEpfjlish language and old
experienced teachers who have long experiencespedalist in evaluation and
measurement.
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8-

11-

12-

13-

14-

16-

17-

18-

19-

20-

21-

Preparing the pre-post test and also introducingoitspecialists, including
professors of teaching methodology, supervisorsEpglish language and old

experienced teachers who have long experience,

Designing the WebQuest programme and introducing ispecialists, including
professors of teaching methodology, supervisorsEpglish language and old
experienced teachers who have long experience,

Designing a questionnaire to measure the studatttgides toward the WebQuest
in acquiring the reading comprehension skills ie tBnglish language for the

seventh graders and refereeing

Designing observation card and introducing it tepecialists, including professors
of teaching methodology, supervisors of Englishgleage and old experienced

teachers who have long experience,

Checking the validity and the reliability of theste

Checking the validity and the reliability of theegtionnaire
Checking the validity and the reliability of thesapvation card

Choosing the sample of the study that includesetkgerimental group and the

control one.
Applying the pre-test on the sample of the study @mputing the results.

Implementing the experiment using the WebQuest raragaccording to the plan
and the teacher' guide on the experimental groufe\tne control one was taught

by the traditional one.

Applying the post-test on the sample of the study.
Applying the questionnaire on the experimental grou
Analyzing and interpreting the results.

Presenting the suggestions and the recommendaitiotise light of the study
findings.
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Chapter IV

Results: Analysis of data
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Chapter V

Results and Data Analysis

Introduction:

The study aimed at investigating the Intpat Using WebQuest on the
Palestinian Seventh Graders Reading Comprehengitis &nd their attitude toward
WebQuest..

In this chapter, the researcher offers thgulte according to the statistical
analysis of the collected data. The findings of tbsearch were tackled with regard to
the research questions. Therefore, the researchglioged different statistic formulas
such as means of frequencies, percentages antltotebow the final results of the
collected data. Tables were also used to clarifly@esent these data with analysis and
interpretation. In addition, effect size througj2) was used to measure and obtain the
extent to which the independent variable, the @gne, had an effect on the

dependent variable, the experimental group’s aenmnt.

+* The results

1. Question (1) findings:

Answer of the first question inquired which asks:

Are there statistically significant differena (@ < 0.05) in the level of
prediction skill among students who learn Engliska8ing Comprehension through
using WebQuest approach (experimental group) amadhtrol group which are taught

Reading Comprehension through the traditional aqur®
To answer this question, the researcher testefbllogving null hypothesis:
There are no statistically significant diffeces at(a < 0.05)in the level of

“prediction skill” among students who learn EngliReading Comprehension through
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using WebQuest approach ( experimental group) laadantrol group which are taught
Reading Comprehension through the traditional agugro

To investigate the first hypothesis, mean atdndard deviation of the
experimental and the control groups' results wereputed.

(T- Test) was used to measure the significaocalifferences. Table (23)
describes the results.

Table (23)
T-test independent sample results of differences tveeen experimental and control
group in relation to “ the prediction skill” in the post test.

Std. P. :
Scope Goup N | Mean Deviation t value | S'9- level
Prediction skill experimental 44| 2.409 0.622 | 4.378 | 0.000 | sig. at
control 44| 1.750 0.781 0.01

“1” table value at (86) d f. at (0.05) sig. lewsgjual 2.00
‘1" table value at (86) d f. at (0.01) sig. lewssjual 2.66

Table (23) indicated that the (t) computed valde378), was larger than the (t)
table value, 2.66, in the post test. This means ttiexre are significant differences at
(a= 0.01)between the experimental group and the controliomelation to prediction
in favour of the experimental group. There are aigmificant differences between the
means of both groups in favour of the experimegtaup. Whereas the mean of the
control group was (1.750) , the mean of the expeniiad group was (2.409).

To calculate the effect size of the WebQuest progna, the researcher used Eta
square #12" by using the following equation (Afana, 2000):42

t2

’r‘l =
£ + df

Also the researcher calculated "d" value by usimgfollowing equation:

2t
D =

T
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Table (24)
The table references to determine the level of siséfect %) and (d)

Test Eﬁect_ Size
Small Medium Large
n° 0.01 0.06 0.14
D 0.2 0.5 0.8

Implementing the above mentioned equation of thecesize, the results ofij2
"and " d " values as shown in table (24) indicaddrge effect of WebQuest program

in improving the prediction skill for the experintahgroup.

Table (25)
“t" value, eta square “n ?“, and “d” for each domain and the total degree
: 2 Effect
Domain t value n d Size
Prediction skill 4.378 0.182 0.944 Large

So the null hypothesis is rejected and the alter@typothesis is accepted.
2. Question (2) findings :

Answer of the second question which asks:

Are there statistically significant differena (a < 0.05) in the level of
skimming skill among students who learn English dteg Comprehension through
using WebQuest approach (experimental group) amadhtrol group which are taught

Reading Comprehension through the traditional aqur®

To answer this question, the researcher testefbllogving null hypothesis:

There are no statistically significant diffeces at(a < 0.05)in the level of
“skimming skill” among students who learn Englisk&Ring Comprehension through
using WebQuest approach (experimental group) amadhtrol group which are taught
Reading Comprehension through the traditional agugro

To investigate the second hypothesis, mean staddard deviation of the

experimental and the control groups' results wereputed.

(T- Test) was used to measure the significafickfferences. Table
(26) describes the results.
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Table (26)
T-test independent sample results of differences tveeen experimental and control
group in relation to “ the skimming skill” in the p ost test.

scope GROUP N | Mean S.td'. t i sig. level
Deviation value
Skimming skill experimental 44| 1.295 0.594 | 4.015| 0.000 | sig. at
g control 44| 0.727 0.727 0.01

Table (26)indicates that the (t) computed valueQ1B), is larger than the (t)
table value, 2.66, in the post test. This means ttiexre are significant differences at
(a = 0.01)between the experimental group and the controlimmelation to skimming
favouring the experimental group. There are algmiicant differences between the
means of both groups in favour of the experimegtalp. Whereas the mean of the
control group is (0.727), the mean of the experiegroup is (1.259).

Table (27)
“t" value, eta square “1 2, and “d” for the skimming skill
Domain tvalue| n? D Siraet
volume
Skimming skill 4.015 0.158 0.866 Large

Implementing the above mentioned equatiothe effect size, the results of)2 "
and " d " values as shown in table (27) indicatesge effect of WebQuest program in
improving the skimming skill for the experimentatogp. Thus, the second null
hypothesis is rejected and the alternative hyp@&hssccepted.

3. Question (3) findings:
Answer of the third question which asks:

Are there statistically significant differenae(@ < 0.05) in the level of scanning
skill among students who learn English Reading Qafmgnsion through using

WebQuest approach (experimental group) and theraogtoup which are taught
Reading Comprehension through the traditional aqur®

To answer this question, the researcher testefbllogving null hypothesis:

There are no statistically significant diffeces at(a < 0.05)in the level of

“scanning skill” among students who learn EngliseaBing Comprehension through

-149 -



using WebQuest approach (experimental group) amadhtrol group which are taught
Reading Comprehension through the traditional agugro

To investigate the third hypothesis, mean ataindard deviation of the
experimental and the control groups' results wereputed.
(T- Test) was used to measure the significafickfferences. Table

(4. 5)describes the results.

Table (28)
T-test independent sample results of differences tveeen experimental and control
group in relation to “ the scanninging skill” in th e post test.

Std. P. :
Scope Group N | Mean Deviation T value | Si9- level
Scanning skl Experimental 44| 7.341 1.904 | 5.080 | 0.000 | sig. at
g Control 44| 5.068 2.276 0.01

Table (28) indicates that the (t) computed val&0g0), is larger than the (t)
table value, (2.66), in the post test. This meaias there are significant differences at
(a = 0.01)between the experimental group and the controlionmelation to scanning
favouring the experimental group. There are algmiicant differences between the
means of both groups in favour of the experimegtalp. Whereas the mean of the
control group was (5.068), the mean of the expertalggroup was (7.341).

Table (29)
“t" value, eta square “n 2, and “d” for the skimming skill
. 2 Effect
Domain t value n D Size
Scanning 5.080 0.231 1.096 Large

Implementing the above mentioned equaticthe effect size, the results ofi2
"and " d " values as shown in table (29) indicatdarge effect of WebQuest program
in improving the scanning skill for the experimdmgeoup.

Thus, the third null hypothesis is rejected andatlbernative hypothesis is accepted.
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4. Question (4) findings:

Answer of the fourth question which asks:

Are there statistically significant differenag(a < 0.05)in the level of Guessing
skill among students who learn English Reading Qamgnsion through using
WebQuest approach (experimental group) and theraogtoup which are taught

Reading Comprehension through the traditional agogT@
To answer this question, the researcher testefbllogving null hypothesis:

There are no statistically significant diffeces at(a < 0.05)in the level of
“guessing skill” among students who learn Engliska@ing Comprehension through
using WebQuest approach (experimental group) amadhtrol group which are taught
Reading Comprehension through the traditional agogro

To investigate the first hypothesis, mean atdndard deviation of the

experimental and the control groups' results wereputed.

(T-Test) was used to measure the significantedifferences. Table (30)
describes the results.

Table (30)
T-test independent sample results of differences tveeen experimental and control
group in relation to “ the guessing skill” in the post test.

Std. P. :
scope Group N | Mean Deviation t value | Si9- level
G _ il experimental 44 | 2.273 0.817 3853 | 0.000 sig. at
HessINg S control | 44| 1523 1.000 | * ' 0.01

Table (4. 8) indicates that the (t) computed va(@e853), is larger than the (t)
table value, 2.66, in the post test. This means ttiexe are significant differences at
(a=0.01) between the experimental group and the controlionelation to guessing
favouring the experimental group. There are alsigaificant differences between the
means of both groups in favour of the experimegtaup. Whereas the mean of the
control group was 1.000 , the mean of the experiaigmnoup is (20273).
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Table (31)

“t" value, eta square “n 2“, and “d” for the guessing skill

. 2 Effect
Domain t value n d Size
Guessing 3.853 0.147 0.831 Large

Implementing the above mentioned equation of thecetize, the results ofrf2
"and " d " values as shown in table (31) indicaddrge effect of WebQuest program

in improving the guessing skill for the experimémpiup.

Thus, the fourth null hypothesis is rejected ane #iternative hypothesis is

accepted.
5. Question (5) findings:

Answer the fifth which asks:

Are there statistically significant differena (a < 0.05) in the level of
Inference skill among students who learn Englistadi®y Comprehension through
using WebQuest approach (experimental group) amadhtrol group which are taught

Reading Comprehension through the traditional aqur®
To answer this question, the researcher testefbllogving null hypothesis:

There are no statistically significant diffeces at(a < 0.05)in the level of
“Inference skill” among students who learn EnglRbading Comprehension through
using WebQuest approach (experimental group) amadhtrol group which are taught

Reading Comprehension through the traditional agugro

To investigate the fifth hypothesis, mean astdndard deviation of the
experimental and the control groups' results wereputed.

(T- Test) was used to measure the significaocealifferences. Table (32)
describes the results.
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Table (32)
T-test independent sample results of differences tveeen experimental and control
group in relation to “ the Inference skill” in the post test.

Std. P. :
Scope Group N | Mean Deviation t value | Si9- level
Inference skill experimental 44| 1.114 0.655 | 2.983 | 0.004 | sig. at
control 44| 0.705 0.632 0.01

Table (32) indicates that the (t) computed val@e983), is larger than the (t)
table value, 2.66, in the post test. This meanistki®e are significant differencesaat(
0.01) between the experimental group and the control ioneelation to guessing
favouring the experimental group. There are alsigaificant differences between the
means of both groups in favour of the experimegtalp. Whereas the mean of the
control group was (0.705) , the mean of the expeniiad group is (1.114).

Table (33)
“t" value, eta square “n 2“, and “d” for the Inference skill
Domain tvalue| n? d Effzet
Size
Inference 2.983 0.094 0.643 Medium

Implementing the above mentioned equatiathe effect size, the results ofj2
“and " d " values as shown in table (33) indicatedhedium effect of WebQuest
program in improving the Inference skill for thepeximental group.

Thus, the fifth null hypothesis is rejected and #deernative hypothesis is
accepted.

6. Question ( 6 ) findings :

Answer the sixth question which asks :

Are there statistically significant difference at @ < 0.05) between the
results of the post test of experimental group anthe result of the post test of the

control group ?
To answer this question, the researcher testefbllogving null hypothesis:

There are no statistically significant diffeces at @ < 0.05) between the results

of the post test of experimental group and thelteduhe post test of the control group.
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To investigate the sixth hypothesis, mean atahdard deviation of the
experimental and the control groups' results wereputed.

(T- Test) was used to measure the significaocalifferences. Table (34)
describes the results.

Table (34)
T- test results of differences between the exp. artde cont. group in the post-test
Std. P. :
Scope Group N | Mean Deviation t value | S19: level
Total experimental 44 | 14.432 2.765 | 7.208 | 0.000 | sig. at
control 44| 9.773 3.277 0.01

Table (34) indicates that the (t) computed valde2d8), is larger than the (t)
table value, (2.66), in the post test. This meaias there are significant differences at
(a=0.01) between the experimental group and the controlionelation to the results
of the post test favouring the experimental grodjpere are also a significant
differences between the means of both groups iouiawf the experimental group.

Whereas the mean of the control group was (9.78)mean of the experimental group
is (14.432).

Table (35)
"t" value, eta square " n 2", and "d" for the total degree
Domain tvalue| n? d SN
Size
Total 7.208 0.377 1.554 Large

Implementing the above mentioned equaticthe effect size, the results ofi2
"and " d " values as shown in table (35) indicaddrge effect of WebQuest program
in improving the previous five skills for the expeental group.

Thus, the sixth null hypothesis is rejected and dlternative hypothesis is
accepted.
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Answering of the seventh question which asks:

Are there statistically significant abi(< 0.05) between the attitude of the
experimental group before and after the experineénitilizing WebQuest to develop

comprehension skills ?

To answer this question the researcher used Tptestd sample the following

table shows that:

Table (36)
T.test paired sample results of differences betweesre and post questionnaire for
experimental group for all of the scopes and totallegree of the questionnaire

applie St.d' : Prop Sig

Scopes N Mean | Deviatio t X ;

d N value | level
pre 44 | 12.977 | 3.788 sig. at

Scopeone | T aa | 17.501 | 2.286 | 2043 | 00001 57,
pre | 44 | 22.977| 6.859 sig. at

Scope two | a4 | 20.864 | 3.689 | 0709 | 00001 "5,
pre | 44 | 12.955| 5.689 sig. at

Scope three ot [ aa | 18.727| 2.255 | /290 | 0-0001 "5'5q
pre | 44 | 23.250 | 2.894 sig. at

Scope four | a4 | 28.636 | 4.755 | (+30| 00001 5%,
Total degree | pre | 44 | 72.159 | 11.678 sig. at

of the Scale | post | 44 | 94.818 | 7.173 | > /28| 00001 "5l

“t” table value at (43) d f. at (0.05) sig. levegjual 2.02
“t” table value at (43) d f. at (0.01) sig. lewegjual 2.70

Table (36)shows that there are statistically $iggt differences between pre

and post test in all scopes and the total degrekeofuestionnaire, towards post scale,
that means the WebQuest programme is effective.

To calculate the size effect the researcher usedsftiare f° "and "d" size
effect:
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Table (37)
"t" value, eta square " 12", and "d" for each domain and the total degree

Domain tvalue| n? D SN
Size

The first scope of the scale  9.043 0.655 2.758 elarg
The second scope of the
scale 6769 o516 | 2065 | 'A9e
The third scope of the scale7.990 0.598 2.437 large
The fourth scope of the
scale 74301 0562 | 20266 | 'AG°
The total degree 13.7%8 0.815 4.196 large

Table (37)shows that there is an effect size |aigeeachscopeand the total
degree of questionnaire, that mean the WebQuesfragmome has a large effect and

improve the skills for the experimental group.

Thus, the seventh null hypothesis is rejected d&wedalternative hypothesis is

accepted.

Answer the eighth question which asks:

Are there statistically significant differences(at< 0.05) between the level of
the experimental group performance in the beginamdythe end of utilizing WebQuest

to develop reading comprehension skills?

To answer this question, the researcher calculdtedmeans for each of the

groups and the following table illustrates this:
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Table (38)

VAR00017 | SCOP€ | SCOPe | SCope | r,
one Two Three
Thefist 1 g500 | 5500 | 7.667 | 21.667
observation
Thesecond | g q67 | 6833 | 10.667| 26.167
observation
Thethird 1145331 5667 | 11.000|  30.000
observation
thefourth | 4, 59| 5167 | 10.833| 30.500
observation
Thefith |4 333| 8.500 | 13.000| 32.833
observations
Thesixth |4 333] 11.667| 16.500| 42.500
observation

Table (38) shows that there is an improvement éetvihe fist observation and
the last observation. To measure the differeneésden the fist observation and the
last observation, the researcher used (Wilcoxdi tes

To answer this question the researcher usagrostic analysis and Wilcoxon
Signed Ranks Test the following table shows that:

Table (39)
Wilcoxon signed ranks test for a results of differaces between first and the last
observation for the experimental group for every sgpe and total degree of the

scopes
Sum :
Mean P. Sig.
SR REE X Rank o “ value | level
Ranks
Students' Mechanisms of | Negative Rankg 0 0 0 :
dealing with the Positive Ranks 6 3.5 21 2.333) 0.020 S(')g(')gt
program Ties 0 '
Students' cooperative Negative Rankg 0 0 0 :
learning behavior while Positive Ranks 6 3.5 21 22321 0.026 | sig. at
: , 0.05
using the WebQuest Ties 0
D Negative Ranks 0 0 0 ,
Students’ ability to getthe "5 e manks 6| 35| 21| 2232| 0026 sig. at
required information . 0.05
Ties 0
Negative Rankg 0 0 0 ,
Total Positive Ranks 6 3.5 21 22141 0.027 S(')g(')gt
Ties 0 '

“Z" table value at (0.05) sig. level equal 1.96
“Z" table value at (0.01) sig. level equal 2.58
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Table (39) shows that there are statistical significanteddhces between the
first and the last observation in all scopes amdttital score of the observation scope,

towards the last observation, that means WebQuegtamme is effective.

To calculate the size effect the researcher ugetiThe following equation
table (40) to shows that:

Table (40)
"Z" value, eta square " n 2", for each domain and the total degree
2 2 +4 2 Size
Scope Z Z Z n offect

Students' Mechanisms of
dealing with the  program
Students' cooperative
learning behavior while 2.232 4.982 8.982 0.555| Large
using the WebQuest
Students' ability to getthe | 5 555 | 4 9g5| g982| 0555 Large
required information

Test 2.214 4.902 8.907 0.551 Large

2.333 5.443 9.443 0.576| Large

Table (40) shows that there is an effect sizzge, for each scope and the total
score of the observation, that means the WebQuegsarmpme has large effect and

improve the skills for the experimental group.

Thus, the eighth null hypothesis is rejected arel dtiernative hypothesis is

accepted.
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Summary:

This chapter dealt with data analysis atsdresults. The results of each

hypothesis were analyzed statistically using d#ferstatistical techniques.

The results of the first hypothesis showed diffeemnof statistical significance
between the experimental and the control one iorfaf the experimental group due to
the teaching method. The results of the second thgps indicated significant
differences between the two groups in favor of ékperimental group. The results of
the third hypothesis indicated differences of staial significance between the two
groups in favor of the experimental group. The itssef the fourth hypothesis indicated
differences of statistical significance between ttveo groups in favor of the
experimental group. The results of the fifth hymsis indicated differences of
statistical significance between the two groupfavor of the experimental group. The
results of the sixth hypothesis indicated diffeenof statistical significance between

the two groups in favor of the experimental group.

The results of the sevent hypothesis indicatedeuifices of statistical
significance between the attitude of the experimemgfroup before and after the
experiment of utilizing WebQuests to develop corhpresion skills in favor of post
qguestionnaire.. Finally, the results of the eighgypothesis indicated differences of
statistical significance between the level of tkpezimental group performance in the
beginning and the end of utilizing WebQuest to dgveeading comprehension skills
in favour of the last observation.

The next chapter views results, discussion andmetendation.

-159 -



Chapter V
Findings, Discussion, Conclusion and

Recommendations
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Chapter V
Findings, Discussion, Conclusion, Pedagogical Implications

and Recommendations

1- Introduction:

This chapter tackles the results of the studguthmarizes the conclusions that
were documented in the light of the study resiisme pedagogical implications are
documented as well. The researcher also provideg secommendations which can be
beneficial for curriculum designers, educatorscieas and researchers because they

can help improve the teaching-learning proceskenGaza Strip.
2- Findings:
Based on the results of this study, the followimglings were observed:

1- There were statistically significant differencestime level of “prediction skill”
among students who learn English Reading Compréaenthrough using
WebQuest approach (experimental group) and theaagoup which are taught
Reading Comprehension through the traditional aggroin favor of the

experimental group.

2- There were statistically significant differencesthe level of “skimming skill”
among students who learn English Reading Compréenthrough using
WebQuest approach (experimental group) and theaagoup which are taught
Reading Comprehension through the traditional aggroin favor of the

experimental group.

3- There were statistically significant differencesthe level of “scanning skill”
among students who learn English Reading Compréenthrough using
WebQuest approach (experimental group) and theaagoup which are taught
Reading Comprehension through the traditional aggroin favor of the

experimental group.
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There were statistically significant differences the level of “guessing skill”
among students who learn English Reading Compréenthrough using
WebQuest approach (experimental group) and theaagoup which are taught
Reading Comprehension through the traditional aggroin favor of the

experimental group.

There were statistically significant differencas the level of “Inference skill”
among students who learn English Reading Compréaenthrough using
WebQuest approach (experimental group) and theaagroup which are taught
Reading Comprehension through the traditional aggroin favor of the

experimental group.

There were statistically significant differencesvieen the results of the post test
of experimental group and the result of the past &€ the control group in favor

of the experimental group.

There were statistically significant differencestwmen the attitude of the
experimental group before and after the experinténttilizing WebQuest to

develop comprehension skills in favor of the ppststionnaire.

There were statistically significant differences lagtween the level of the
experimental group performance in the beginning #mel end of utilizing
WebQuest to develop reading comprehension skillsfamor of the last

observation.

3- Discussion:

The study in progress aimed at investigating Iitiygact of Using WebQuests on

the Palestinian Seventh Female Graders' EnglisidiRgaComprehension Skills and

their attitudes toward WebQuests.

To achieve this aim, the researcher adotitedexperimental approach of the

research in which two equivalent groups were engdoyne of them was treated as an

experimental group consisting of (44) students; and the other was treated as control

group consisting of (44) students. Both groups vpeoxed to be equivalent in terms of

age,

general English achievement and reading cdrapsgon achievement. The
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researcher used a variety of tools: a checklisteaiding comprehension skills, an
achievement test (pre and post test), WebQuestrgmoge, a questionnaire, and an

observation cards.

The general results of the study refletis superiority of the experimental
group which received practiced reading comprehenskills through WebQuest
compared with the control group who received pcanyj reading comprehension skills

through the traditional way.

The researcher attributes theses resultset@dvantages of the WebQuest as a

teaching learning strategy. These advantages are:
1- Motivation and authenticity.
2- Cognitive development.
3- Learning in groups.
4- Analysis of the interaction.
5- Guided investigation.
6- They keep in mind the profitability of the pupifre.
7- Cooperative work.

8- It enhances the communication skills among students

©
1

It prioritizes the transformation of the informatio

10-1t helps students to develop the search capaciafeselection, of comparison, of
taking decision, of knowing how to argue, of reachconclusion, of organizing

the information.

11-Stimulate the self-learning.

12-Make the student the center of the educationalga:c
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13-provide the students with various resources in rotdesearch for knowledge by
themselves, rather than relying on the teachertlamdextbooks only as a source
of knowledge.

14-Allow the students to deal with the original docuntseinstead of dealing with
secondary sources like books.

15-Improve students’ critical thinking skills.

16-Engage learners in real- world learning activities.

17-1t is supported by four underlying constructs: &mlon, social skills and

scaffolding.
18-1t develops the capabilities of the talented sttslen
19- Its links works effectively and the learners caovm between its links easily.

20-1t enables the students to work independently, eibe role of the teacher

changed from conveyor to knowledge to facilitator.
+» 3.1. Interpretation of the first question:

The researcher investigated the first tioieswhich examined if there were
statistically significant difference ati(< 0.05) in the level of prediction skill among
students who learn English Reading Comprehensimudin using WebQuest approach
(experimental group) and the control group which @mught Reading Comprehension
through the traditional approach.

The finding indicated that the (t) computed vali4e378), was larger than the (t)
table value, (2.66), in the post test. This me&as there are significant differences at
(a=0.01) in the level of prediction skill between #gerimental group and the control
group in favour of the experimental group. Thererevalso significant differences
between the means of both groups in favour of ttpeemental group, Whereas the
mean of the control group was (1.750), the meahegtxperimental group was( 2.409).

Besides, the researcher found that theceffize indicated a large effect of

WebQuest program in improving the prediction skitlthe experimental group.
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This large effect can be attributed to the actgititechniques, the suitability of
different links and the variety of teaching aidedisn the WebQuest programme which
aimed at developing reading comprehension skillsthermore, this results is attributed
to the effectiveness of WebQuest strategy as @ctdf positively both the affective
aspect of students’ thinking and the cognitive aspAs to the affective aspect, the
WebQuest strategy is practiced through the Intemleich provides students with
multimedia advantages. Any piece of informationiualent searches for is accompanied
with sound, movement, pictures and coloures. Thadeantages of multimedia
provokes students’ interests and motivation toipeon searching for the information
the researcher needs as long as the learner enybyd the researcher does.
Consequently, a motivated learner can learn ettsa@rother less motivated students. In
addition, WebQuest provides different resourcesnédrmation in different context.
Vidom and Maddux (2002) stated that WebQuests aeable tools for various
reasons. First, they have the ability to contextedlarning in a variety of meaningful
ways.” Both motivation and the different resouradsinformation incite students’
imagination and expectation which means that loapsble of wider and more accurate
prediction. This result agreed with the resultsalmhost all the previous studies like;
Tuan (2011), Kocoglu (2010), Oliver (2010), Mostaf2009), Siko (2009),
Termsinsawadi (2009), Siko (2008), Barros & Careal@007), Chuo (2007), Fang Li
& Yang (2007),Sen & Neufeld (2006), Tsai (2006), Tsai (2005), Mpanhal. (2004).

3.2. Interpretation of the second question:

The researcher investigated the secondtignewhich examined if there were
statistically significant difference ati(< 0.05) in the level of skimming skill among
students who learn English Reading Comprehensimugi using WebQuest approach
(experimental group) and the control group which t@ught Reading Comprehension

through the traditional approach.

The finding indicated that the (t) computed vali4e015), was larger than the (t)
table value, (2.66), in the post test. This me&as there are significant differences at
(a = 0.01) in the level of skimming skill between tegperimental group and the
control group in favour of the experimental groufhere were also significant

differences between the means of both groups inuiawf the experimental group..
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Whereas the mean of the control group was 0.727nikan of the experimental group
was 1.295.

Besides, the researcher found that theceffize indicated a large effect of

WebQuest program in improving the skimming skill floee experimental group.

This large effect can be attributed to the actgititechniques, the suitability of
different links and the variety of teaching aidedisn the WebQuest programme which
aimed at developing reading comprehension skillsithiermore, the result is also
attributed to the positive effect of the WebQuesigpamme which enhances high order
thinking skills. In that, it provides a variety aiformation sources in a variety of
context which helps the students to understanddlaions among different items of

information and synthesize the gist what is caflkidhming of reading text.

Additionally, the findings were in agreerhenith the findings of all the
previous studies such dsian (2011), Kocoglu (2010), Oliver (2010), Most§2809),
Siko (2009), Termsinsawadi (2009), Siko (2008), rBar& Carvalho (2007), Chuo
(2007), Fang Li & Yang (2007)Sen & Neufeld (2006), Tsai (2006), Tsai (2005),
Mohn, et al. (2004).

3.3. Interpretation of the third question:

The researcher investigated the third wpesvhich examined if there were
statistically significant difference ati(< 0.05) in the level of scanning skill among
students who learn English Reading Comprehensimudin using WebQuest approach
(experimental group) and the control group which @ught Reading Comprehension

through the traditional approach.

The finding indicated that the (t) computed valb®80, was larger than the (t)
table value, 2.66, in the post test. This meansttiere are significant differences at
(0=0.01) in the level of scanning skill between tkperimental group and the control
group in favour of the experimental group. Thererevalso significant differences
between the means of both groups in favour of stpeemental group.. Whereas the

mean of the control group was 5.068, the meaneéxperimental group was 7.341.
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Furthermore, the researcher found thaeffext size indicated a large effect of

WebQuest program in improving the scanning skillthe experimental group.

This large effect can be attributed to thiévies, techniques, the suitability of
different links and the variety of teaching aidedisn the WebQuest programme which
aimed at developing reading comprehension skillstthermore, As scanning is
searching for specific items of information. The M@eiest which is practiced through
cooperative learning and provides information iffedent shapes, all of that help the
students of different level to find the informatithrey are looking for and bridge the gap
among low achievers and high achievers . This caiess in the results of the current
study.

Aditionally, the findings were in agreemevith the findings of all the previous
studies such a3uan (2011), Kocoglu (2010), Oliver (2010), Mostdg009), Siko
(2009), Termsinsawadi (2009), Siko (2008), Barro€&valho (2007), Chuo (2007),
Fang Li & Yang (2007)Sen & Neufeld (2006), Tsai (2006), Tsai (2005), Mpbnhal.
(2004).

% 3.4. Interpretation of the fourth question:

The researcher investigated the fourthsgole which examined if there were
statistically significant difference ati(< 0.05) in the level of guessing skill among
students who learn English Reading Comprehensimugi using WebQuest approach
(experimental group) and the control group which @ught Reading Comprehension

through the traditional approach.

The finding indicated that the (t) computed val(8853), was larger than the (t) table
value, (2.66), in the post test. This means thatethare significant differences at
(0=0.01) in the level of guessing skill between tkperimental group and the control
group in favour of the experimental group. Thereravalso significant differences
between the means of both groups in favour of ttpeemental group. Whereas the

mean of the control group was 1.523, the meaneé&#perimental group was 2.273.

Besides, the researcher found that theceffize indicated a large effect of

WebQuest program in improving the guessing s&illthe experimental group.
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This large effect can be attributed to thevaes, techniques, the suitability of
different links and the variety of teaching aidedisn the WebQuest programme which
aimed at developing reading comprehension skillsthermore, guessing the meaning
of words through context is a higher thinking skvtich requires from the students to
find means to solve the problems of unknown woWlgh the help of the WebQuest
which provides different sources of information @hd motivated cooperative students,

the students may come to the solution easily.

Morover, the findings were in agreementhwitte findings of all the previous
studies such a3uan (2011), Kocoglu (2010), Oliver (2010), Mostqf009), Siko
(2009), Termsinsawadi (2009), Siko (2008), Barro€&valho (2007), Chuo (2007),
Fang Li & Yang (2007)Sen & Neufeld (2006), Tsai (2006), Tsai (2005), Mpbnhal.
(2004).

3.5. Interpretation of the fifth question:

The researcher investigated the fifth gqoastvhich examined if there were
statistically significant difference ati(< 0.05) in the level of Inference skill among
students who learn English Reading Comprehensimudin using WebQuest approach
(experimental group) and the control group which @ught Reading Comprehension

through the traditional approach.

The finding appeared that the (t) computedea{2.983), was larger than the (t)
table value, (2.66), in the post test. This me&as there are significant differences at
(o = 0.01) in the level of inference skill betweee #xperimental group and the control
group in favour of the experimental group. Thererevalso significant differences
between the means of both groups in favour of ttpeemental group. Whereas the

mean of the control group was (0.705), the meahegtxperimental group was (1.114).

The researcher interpreted the results of thistopreshat Inference is a high
order thinking skill. To practice this skill, théuslents should be able to synthesize and
analyze pieces of information to find the relatmtween them and also to read behind
the printed words. As WebQuest provides informatrodifferent aspects and forms, it
supports the students’ ability to realize the retabetween what is written and what is

meant. In addition, as students work in groups ttedps each of them to generate a
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certain opinion that is complementary to the othErsally, they can come to the best

form of inferred information.

On the other hand , the researcher fobatlthe effect size indicated a medium
effect of WebQuest program in improving the guesgsiill for the experimental group.
This medium effect can be attributed to the adésit techniques, the suitability of
different links and the variety of teaching aidedisn the WebQuest programme which
aimed at developing reading comprehension skilis.important to say that this skill is
more difficult than the other skills and it may demore training ,because six-weeks
time could be relatively short. This skill is inameng according to the age stage. The
researcher also believed that this medium effee & because some Arab learners of
English were not well trained on using reading coghpnsion skill (El-Fagawi 1993 ,p.
14 & Nofal 2003, pp. 39-40). Furthermore, ‘makindeirences’ is one of the high-order
thinking skills that requires students to realieéationships, synthesize and analyze.
Gaines and Lehmann (2002,p.61) affirmed that athomaking Inference is an
important skill to a better comprehension, it iscamplex skill. Therefore,, such

complexity seemed to need much more time to becovee than a six-week study.

In addition, the findings were in agreemerth the findings of all the previous
studies such as Tuan (2011), Kocoglu (2010), OIli§a810), Mostafa (2009), Siko
(2009), Termsinsawadi (2009), Siko (2008), Barro€&valho (2007), Chuo (2007),
Fang Li & Yang (2007)Sen & Neufeld (2006), Tsai (2006), Tsai (2005), Mpbnhal.
(2004).

3.6. Interpretation of the sixth question:

The researcher investigated the sixth tqpresvhich examined if there were
statistically significant difference ati (< 0.05) between the results of the post test of

experimental group and the result of the postdegie control group .

The finding indicated that the (t) computed val(#208), was larger than the (t) table
value, (2.66), in the post test. This means thatethare significant differences at
(a=0.01) in the total results of the post test betwtde experimental group and the
control group in favour of the experimental groufhere were also significant

differences between the means of both groups inuiawf the experimental group.
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Whereas the mean of the control group was (9.78)mean of the experimental group
was (14.432).

Additionall , the researcher found that #ffect size indicated a large effect of

WebQuest program in improving the previous fivdlskor the experimental group.

This large effect can be attributed to thevaes, techniques, the suitability of
different links and the variety of teaching aidedisn the WebQuest programme which
aimed at developing reading comprehension skillsrthérmore, This results is a
conclusion of what previously mentioned relatedht® advantages of the WebQuest as
it helps the students to take the responsibilityhefr learning. In addition, it provides
sources of information more than the text book. &weer, taking the advantages of the
multiumedia and the advantages of the cooperatiaeing and the advantages of the
WebQuest which who mentioned previously. All th@sk/antages attributed to this
favourite results of the experimental groups in parison with the control group who
learned with the traditional method.

Morover, the findings were in agreementhwitte findings of all the previous
studies such a3uan (2011), Kocoglu (2010), Oliver (2010), Mostd009), Siko
(2009), Termsinsawadi (2009), Siko (2008), Barro€&valho (2007), Chuo (2007),
Fang Li & Yang (2007)Sen & Neufeld (2006), Tsai (2006), Tsai (2005), Mphnhal.
(2004).

3.7. Interpretation of the Seventh Question:

The researcher investigated the seventhtigneshich examined if there were
statistically significant atol < 0.05) between pre and post questionnaire in alpeas
and the total degree of the questionnaire. To dhisstion, she interpret the results of

every scope.
3.7.1- The Interpretation of the First Scope of th&uestionnaire:

The researcher found that the results of the $icepe indicated that there were
statistically significant differences between pral gost test in the students’ attitudes
toward accepting using the WebQuest programmevauiaof the post questionnaire.

The finding indicated that the (t) computed val@€43, was larger than the (t) table
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value, (2.70), in the post questionnaire. This rhefimat there were significant
differences atd = 0.01) in the students attitudes toward accepisigg the WebQuest
programme between the pre- questionnaire anddblequestionnaire in favour of the
post-questionnaire. There were also significarfietéhces between the means of pre-
and the post questionnaire in favour of the poststjannaire. Whereas the mean of the

pre-questionnaire was (12.977), the mean of theguosstionnaire was (17.1591).

Besides, the researcher found that theceffize indicated a large effect of
WebQuest program in improving the students’ atétudoward accepting using the

WebQuest programme.

This large effect can be attributed to thiévies, techniques, the suitability of
different links and the variety of teaching aidedisn the WebQuest programme which
aimed at developing the students’ attitudes towacdepting using the WebQuest

programme.

As previously mentioned about the advantages ofWhebQuest, WebQuest
facilitates learning process and helps the studentsork together which is socially
favouable. Consequently, the students feel that ta@ achieve good results and they

can also interact usefully which enhances theiuatts towards WebQuests.

Even though, the findings were in agreemeith whe findings of all the
previous studies such as Falasca & Altstaedter1(20luan (2011), Oliver (2010),
Zlatkovska (2010), Mostafa (2009), Siko (2009), misinsawadi (2009), Prapinwong
(2008), Siko (2008), Barros & Carvalho (2007), C2607), Fang Li & Yang (2007),
Sen & Neufeld (2006), Tsai (2006), Tsai (2005), Mpleh al. (2004), Chuan Kung
(2002), Goda (2009), Gorrow & Bing & Royer (2003).

3.7.2- The Interpretation of the Second Scope of ¢hQuestionnaire:

The researcher found that the results ofsiémeond indicated that there were
statistically differences between pre and postiteshe students’ attitudes toward the
teacher’s role and the classroom management irufavothe post questionnaire. The
finding indicated that the (t) computed value (8)/&vas larger than the (t) table value,

(2.70), in the post questionnaire. This meant thate are significant differences at
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(a=0.01) in the students’ attitudes toward the tedsheole and the classroom
management in favour of the post-questionnairerd imere also significant differences
between the means of pre-and the post-questioninaiagour of the post questionnaire.
Whereas the mean of the pre-questionnaire was 12§.9he mean of the post-

guestionnaire was (29.864).

Likewise, the researcher found that thfectfsize indicated a large effect of
WebQuest program in improving the students’ ategidoward the teacher’s role and

the classroom management.

This large effect can be attributed to aleévities, techniques, the suitability of
different links and the variety of teaching aidedisn the WebQuest programme which
aimed at developing the students’ attitudes towhedteacher’s role and the classroom
management. The results indicated that when theests used the WebQuest
programme, they took the responsibility of theiarléng and the practiced active
learning. They felt that their role was more cdnttad important compared to the
tradition way of teaching learning process. Thes rof the teacher in the WebQuest
technique was a facilitator and a leader of thestldom management not a lecturer or
prompting. These results formed appositive attitiadeard the WebQuest.

In addition, the findings were in agreementhwhe findings of all the previous
studies such as Falasca & Altstaedter (2011), {28a1), Oliver (2010), Zlatkovska
(2010), Mostafa (2009), Siko (2009), Termsinsaw@@09), Prapinwong (2008), Siko
(2008), Barros & Carvalho (2007), Chuo (2007), Fang& Yang (2007),Sen &
Neufeld (2006), Tsai (2006), Tsai (2005), Mohn,akt(2004), Chuan Kung (2002),
Goda (2009), Gorrow & Bing & Royer (2003).

3.7.3- The Interpretation of the Third Scope of tie Questionnaire:
The researcher found that the results ofttimd scope of the questionnaire

indicated that there were statistically differendaetween pre and post test in the
students’ attitudes toward the links which weredusethe WebQuest programme in
favour of the post questionnaire. The finding iraded that the (t) computed value
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(7.990), was larger than the (t) table value, (R.ifOthe post questionnaire. This means
that there are significant differences at< 0.01) in the students’ attitudes toward the
links which were used in the WebQuest programmfavour of the post-questionnaire.
There were also significant differences between itheans of pre-and the post-
guestionnaire in favour of the post questionnaiMhereas the mean of the pre-

questionnaire was (12.955), the mean of the posstgpnnaire was (18.727).

Moreover, the researcher found that tHecefsize indicated a large effect of
WebQuest program in improving the students’ ategitbward the links which used in

the WebQuest programme.

This large effect can be attributed to theviies, techniques, the suitability of
different links and the variety of teaching aidedisn the WebQuest programme which
aimed at developing the students’ attitudes towhsd links which were used in the
WebQuest programme. The results reflected the ste'dgatisfaction with the provided
links which meant that the teacher succeeded attey the needed links. It was clear

that the links provided the material needed whiéls watching the students’ level.

Additionally, the findings were in agreementth the findings of all the
previous studies such as Falasca & Altstaedter1(20luan (2011), Oliver (2010),
Zlatkovska (2010), Mostafa (2009), Siko (2009), misinsawadi (2009), Prapinwong
(2008), Siko (2008), Barros & Carvalho (2007), Ci{@607), Fang Li & Yang (2007),
Sen & Neufeld (2006), Tsai (2006), Tsai (2005), Mpleh al. (2004), Chuan Kung
(2002), Goda (2009), Gorrow & Bing & Royer (2003).

3.7.4- The Interpretation of the Fourth Scope oftie Questionnaire:
The researcher found that the results ofdbgh scope of the questionnaire

indicated that there were statistically differendeetween pre and post test in the
students’ attitudes toward learning the reading memension skills in English through

the WebQuest in favour of the post questionnaitee Tinding indicated that the (t)

computed value (7.430), was larger than the (tletalalue, (2.70), in the post

guestionnaire. This meant that there are significifierences atq = 0.01) in the

students’ attitudes toward the links which usedhiem WebQuest programme in favour
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of the post-questionnaire. There was also sigmfichifferences between the means of
pre-and the post-questionnaire in favour of the passtionnaire. Whereas the mean of
the pre-questionnaire was (23.250), the mean gbdisequestionnaire was (28.636).

Beside, the researcher found that thecefé&ze indicated a large effect of
WebQuest program in improving the students’ atBgidoward learning the reading
comprehension skills in English through the WebQues

This large effect can be attributed to dlotvities, techniques, the suitability of
different links and the variety of teaching aidedisn the WebQuest programme which
aimed at developing the students’ attitudes tovieadning the reading comprehension
skills in English through the WebQuest. As it iolvn from the literature review that
WebQuest enhances the students’ high thinkingss&iild improves their understanding
of the reading text. As a result, the students rfadtivated as they can achieve their

comprehension objectives.

So, the researcher can conclude that, there statistical significant differences
between pre and post questionnaire in all scopgshantotal score of the questionnaire,

towards post questionnaire , that means the WeliQuagramme was effective.

The finding indicated that the (t) computeduea(13.758), was larger than the
(t) table value, (2.70), in the post questionnaireis meant that there are significant
differences atd = 0.01) between pre and post questionnaire iscapes and the total
degree of the questionnaire in favour of the peststjonnaire. There were also
significant differences between the means of piktha post-questionnaire in favour of
the post questionnaire. Whereas the mean of theuestionnaire was (72.159), the
mean of the post-questionnaire was (94.818). Maeothe results indicated that the
effect size of the programme was large, for eacbpe and the total degree of
guestionnaire, that means the WebQuest programtha leage effect and improved the

skills for the experimental group.

Finally, the final result of the questiomeawas that the WebQuest improved the
students’ attitude toward utilizing the WebQuesiatsigy in dealing with reading

comprehension skills.
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Nevertheless, the findings were in agreemeith the findings of all the
previous studies such as Falasca & Altstaedter1(20luan (2011), Oliver (2010),
Zlatkovska (2010), Mostafa (2009), Siko (2009), misinsawadi (2009), Prapinwong
(2008), Siko (2008), Barros & Carvalho (2007), C2607), Fang Li & Yang (2007),
Sen & Neufeld (2006), Tsai (2006), Tsai (2005), Mpleh al. (2004), Chuan Kung
(2002), Goda (2009), Gorrow & Bing & Royer (2003).

3.8. Interpretation of the Eight Question:

The researcher investigated the eighttstiue which examined if there were
statistically significant differences att € 0.05) between the level of the experimental
group performance in the beginning and the endtiizing WebQuest to develop
reading comprehension skills. To analyze the redbk researcher used the diagnostic
analysis and Wilcoxon Signed Ranks. The findingicatkd that the (z) computed
value, (2.21), was larger than the (z) table va{t€96), in the observation card. This
means that there are significant differencesoat=(0.05) between the level of the
experimental group performance in the beginning thedend of utilizing WebQuest to
develop reading comprehension skills in favourhef kast observation. There were also
significant differences between the means in thginmeng and the end of utilizing
WebQuest to develop reading comprehension skillwour of the last observation.
Whereas the mean of the first observation wa$@Z), the mean of final observation
was (42.500).

Likewise, the researcher found that tHectfsize indicated a large effect, for
each scope and the total score of the observatiahmeant the WebQuest prgramme

had large effect and improved the skills for thpeskmental group.

It appears from the results that the studantpiired experience which regular
practice of the programms mechanism. Moreover, Was related to the role of the
teacher who played a leader and facilitator. Tiseaecher directed her students in the
proper way. In addition, the programme achievedoadglevel of social interaction
through the cooperative learning. It was observeat the students were excited,

motivated and happy. They persisted to get thenmdtion they wanted.
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Furthermore, the findings were in agreemtit the findings of all the previous
studies such as Zlatkovska (2010), Mostafa (20B@thikanon & Nunthika (2009),
Siko (2009), Prapinwong (2008), Tsai (2005), Mokh,al. (2004), Ikpeze & Boyd
(2007).

4 - Conclusion

Based on the findings, derived from theuls of this study, the following

conclusions were reached:

1. The WebQuests strategy had superiority over thditivaal method in teaching
English language.

2. The WebQuests strategy added variety to the rahigaming situations.

3. The WebQuest strategy provided students with aebddiarning environment

which reflect on their achievement of English laage.

4. The WebQuests strategy developed the cooperatesmitgy within the same

group and competition with other groups.

5. The WebQuests strategy increased pupil-pupil conication which provided

fluency practice and reduced the domination ofclass.

6. Through the WebQuests strategy, the students plsgeedral roles as a thinker,
problem solver, observer, and researcher. Thess iwtlped them acquire and

employ the reading comprehension skills in diffégtuations more easily.

7. The WebQuests strategy stimulated students towardsdependent practice of
English language instead of direct instruction.

8. The WebQuests strategy was very effective in motigashy students towards

participation and interaction.

9. The WebQuests strategy provided students with emgoy, pleasure, enthusiasm
and variation which were significant enough to etffthe students' achievement

positively.
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10. The study provides a glimps into the variety ottéas (motivation, social
constructivism, transfer of knowledge) that afféloé quality of not only the
WebQuest, but also the knowledge that studentsahte to learn from the

completion of the WebQuest.

11.Teachers need to have empirical data on the typeslonologies and technology
applications introduced to them in their teachencation programmes and in

professional development.
5 - Pedagogical Implications of WebQuest

The underlying reason to use WebQuest is not sirtipg popularity of the
Internet or the Web but the pedagogical implicatidhat its use promises to the
innovative teacher. WebQuests present a uniquertyppty to combine a wide range of
effective instructional practices in one activiiptegrating technology, scaffolding,
collaborative learning, critical thinking, authenassessment and constructivism all in

one seemless bundle.

Furthermore, the WebQuests have three mantribations on the students

learning:

The first is that the WeQuest increases the stgterdtivation to learn through
the challenge of confronting authentic tasks, whiduire them to solve a problem, to
make a comparison, or to construct a hypothegislation to a real-life situation using
real sources; they are motivated because the éffarthey must put into the given task
goes beyond the walls of the classroom. The WeliQasks require the students to
reflect on their own perspectives, thereby streamgtthe link between themselves and
the task.

The next is developing critical thinking skills agahrough the use of a real-life
cognitive psychology the collected information kalso analyzed, synthesized and
transformed it into something new by adding impatrteontribution’ as students are
guided towards the main task step by step, commgletne stage at a time. Together
these students develop an in-depth understanditigeainain issue they are confronted
with through the consolidation of their prior kn@dbe with the new information they
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discover. This provides them with coping strategiesuse when they encounter a

similar issue again in a different context by aating their schemata.

The last is creating an opportunity for collabaratias students need to work
together to complete the given task, an vital elenod the learner-centered approach.
Collaborative tasks diminish the feeling of isadati students may have when
encountering problems for the first time, as theilebe peer support provided through
group work. This will also help maintain motivati@at a higher level as they must

continue to work together toward achieving a commaoal.
6 - Recommendations:
In the light of results of the study, the followinrgcommendations are offered:

 The need to embrace the WebQuest strategy in theagdnal process in the

Palestinian educational institutions.

* The need to improve the educational strategiesapgratory schools by throwing
a way the traditional strategies where there igatiee role on the student\s pertin
having information, values and concepts, and thgomance to concentrate on
new strategies which have a clear educational gtylby and a vital role in

encouraging the high thinking skills , criticalking and learning by practice.

* Under these educational developments there is ad te use the WebQuests
strategy in teaching EFL because of its value avslitipe results in achieving

important educational results.

e The need to hold workshops to analyze and idewtifyiculum units that can be

used according the WebQuest strategy.

 The need to hold training courses and workshopsEfoglish supervisors and
teachers, by qualified trainers, to train them antance their competencies of

implementing the WebQuest strategy in their classes

* The need to give a separate quota for the impletientof The WebQuest that
already exists in the book.
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» The WebQuest is necessary in different stagesialus f

 The need to qualify the students in Palestiniarleges of education to use

technology in Educational process in general, artanglish in particular.

* WebQuest developers and users need to be awahe goals of the WebQuest

they are creating and if and how those goals at@mdd by learners.

» The teachers need to change their role from instrsiavho dominate the class
into educators whose role is to help, guide andastpthe students to acquire

language.

» the need to adopt modern techniques that enhstudents' participation and

interaction.

7- Recommendations for Further Studies:

Education in Palestine is still in need &ofot of researches that touch all the
inputs of the educational system. These inputsrepeesented in; the strategies, the

teacher, the students, the curriculum, the adnnatieh and the local community.

 Based on the results of this study, it may be téig for (EFL) teachers to
embrace WebQuests for (EFL) reading instructioroiider to supplement the

vocabulary and reading instruction for languagenees.
* Research on actual educational benefits of Web®uetdcking.

 Empirical studies needed to further explore thee rof WebQuests play in

building critical thinking skills and content.
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» The researchersuggests the following titles for further studies:

1.

2.

The effect of WebQuests on developing studentstakithinking.

The Impact of WebQuests on developing students$ehiisg and speaking skills

of English language.

The effect of WebQuests on developing the studeatabulary.

The effect of WebQuests on students' attitudesr®aglish language learning.
The effect of WebQuests on developing literacyats.

Using WebQuests for oral communication in Englistadoreign language.
Students’ Perceptions of English Learning through B/ebQuest.

The Effects of a WebQuest on the Achievement antitudles of Prospective

Teachers .

Integrating Technology into preservice Educatiaotigh WebQuest.

10.The Effectiveness of WebQuest on Elementary Sclstotlents’ Higher-Order

Thinking, Learning Motivation, and English LearniAghievement.

11.What Students Think About Using WebQuests in thgliEh Classroom.

12.The Effects of the WebQuest on EFL Learners' Wgitherformance.
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Appendix (1)
A Checklist of Reading Comprehension Skills

The Islamic University of Gaza

Deanery of Graduate studies

Faculty of Education

Curriculum & English Teaching Methods Department

Dear referee,

The researcher is conducting an MA thesis entitldg Impact of Using WebQuest on

the Palestinian's Seventh Graders' English Reading Comprehension Skills". One of the
study’s requirements is to identify tlmost important reading skills so as to build an
achievement test. Hence, for the sake ptiee academic research, | would like you to

read the following reading skills in order tick (V) the five important ones that you
think seventh graders really need.

Reading Comprehension Skills
Read familiar material with correct pronunciation.

answer factual inferential, judgment or evaluatjorestion.

recognize perform referents.

generate questions about reading text.

make prediction about reading text.

skimming (reading for general understanding)

recognizing main ideas.

scanning (reading for specific information)

© O N U W NP2

making inferences and drawing conclusions: reabatgeen the
lines to get information the writer does not clgatate it; rather he
gives hints and clues.

10. | Retell or summarize text.

11. | guessing the meaning of words through context.

12. | distinguish main idea from supporting details.

13. | Distinguish between opinion from facts.

14.| Developing awareness about synonyms and antonyms.
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Appendix ( 2)

The Islamic University of Gaza
Deanery of Graduate Studies

Faculty of Education
English Curriculum & Teaching Methods Depament

ot
e
m-'r‘J"w'

Achievement Reading Comprehension Test

The test Refereeing Checklist

Dear referee,

The researcher is conducting an MA thesis, entltidte Impact of Using WebQuest
on the Palestinian's Seventh Graders' English Ready Comprehension Skills"in
which she is going to examine the impact of Web@Quoesthe Palestinian's Seventh
Graders' English Reading Comprehension Skills. &fatthe study requires conducting
an achievement test which the researcher has @ekigocording to the table of
specifications and the content analysis. Hencethi®ipurpose of an MA thesis, | would
like you to referee the attached test through reathe following checklist and then
ticking (/ ) the appropriate box.

Item High | Average| Low
1- The test items reflect the objectives.
2- The reading passage suit sevenths graders'

3- | There is coherence between the test items andubies t
of specification,

4- The layout is acceptabl
5- The rubrics are clea
6- The time assigned is suitab

Any further comments are highly appreciated.

Name of the referee / ..o, )
Thedegree/ ... .

The place of Work / .........cooiiiiiii .

The Researcher Evon Ragheb El Khateeb
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Appendix ( 3)

The Islamic University of Gaza
Deanery of Graduate Studies

Faculty of Education
English Curriculum & Teaching Methods Departmen

Achievement Reading Comprehension Test

Grade: Seventh grade

NamMe & o

School Year 2010\ 2011

Reading Marks Marks Signature | Revised by
Sub-skills | (Numbers )| ( Letters)

Prediction
Skimming
Scanning
Guessing
Inference

Sum
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Reading Comprehension Pre Test

First: Pre reading Stag®rediction

1) Look at the picture. What are the names of thevers(1 m.)
A e, :
2) Choose the correct answer : (1m)

2) This shape of the moon is called (

a) Full moon

b) Half moon

c) Crescent

-204 -



3)BC.—, means: (1m.)
a- After the birth of the Christ.
b- Before the birth of the Christ.
c- At the birth of the Christ.

Second:While reading stage:

Second (A)| Skimming for the main idea:

A ) Read the text then choose the correct answer :

A. 1) The text is about: (1m.)
a- The rivers.
b- The Ancient civilization.

c- The Sumerians.

e past, people lived where there was plenty of water and good soil for farming.
ient times, many people lived in an area called the fertile crescent. This is a rich
growing area which reaches from Egypt in the west to the Arabian Gulf in the east.
it people settled near rivers. The River Nile was the heart of the Ancient Egyptian
ation. Between the Euphrates and Tigris rivers was an area called Mesopotamia,

means ‘land between the rivers'. It was the home to several important civilizations.
re were signs of civilization in Mesopotamia by 4000 BC. The Sumerian people
pped farming. They kept animals and made them

They found ways to take water from the rivers to T ":‘_:;l}?i,‘h,

their crops.

8000 BC, the Sumerian city of Uruk was the largest
the world. The Sumerians built homes, temples

igh walls to protect the city. The Sumerians were
st people to use writing. They also made another
portant invention - the wheel. The Sumerian city of Uruk

f o "
LSS
fo -‘111"

T A
[l s
.,
44 b
‘
| - e
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A. 2) The main idea of paragraph one is:
a- The Sumerian city.
b- The civilization in Mesopotamia.

c- People lived in the fertile crescent.

Second (B) Scanning for specific information

1) It's called the fertile crescent because:
B.

a- It's like a crescent.

b- It's good for farming.

c- It's like a crescent and good for farming.
B. 2 ) Sumerian civilization was:

a- In Egypt.

b- In Iraqg.

c- In Syrian.

B. 3) The countries of the Red Crescent are:

a- Egypt, Saudi Arabia and Uruk.
b- Egypt, Syria and Uruk.
c- Uruk, Iran and Syria.
B.4) Ancient Egyptian civilization was:
a- Mesopotamia.
b- At the River Nile.

c- At Euphrates.
- 206 -
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B. 5) Mesopotamia:
a- Between the Nile and Euphrates.
b- Between the Nile and Tigris.

c- Between Euphrates and Tigris.

B. 6) Uruk was:
a- The oldest city in the world.
b- The largest city in the world.

c-The newest city in the world.

B.7 ) The first people to use writing were:

a- The Egyptians.
b- The English people.
c- The Sumerians.
B.8 ) Writing was known about:
a- 5000 years ago.
b- 3000 years ago.
c- 4000 years ago.
B.9) The wheel was invented by:
a- The Chinese people.
b- The Sumerians.

c- The Egyptians.
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B.10) The wheel was invented:
a- Two thousand years ago.
b- More than two thousand years ago.

c- 3000 years ago.

Second (C)| Guessing meaning of words in context

C.1) Eertilearea means:

a- Good soil to grow plants.

b- Lot of water to grow plant.

c- Good soil and a lot of water to grow plants
C.2) Settle means:

a- To live.

b- To play.

c- To sail.

C.3) The pronoun "They" in line ( 14 ) refers to:

a- Egyptian people.
b- Sumerian people.

c- Mesopotamia.

Inference

Third: Post Reading Stage:
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A.1) The writer wants to say that:

a- Life is related to water.

b- Arab people are civilization builders.

c- Both are right.

A.2) Civilization means:
a- Building good cities and farms.
b- Growing animals.

c- Growing plants.

“Good Luck”
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Referees’ List

This list includes the names and titles of the ree who refereed the
achievement reading comprehension test, the Ciseéosli Reading Comprehension

Appendix (4)

Skills, the suggested programme, the questionnieepbservation card ,where 1 refers

to those who refereed the test, 2 refers to tindserefereed the programme.

1- Test's referees

4- the questionnaire’s referee

2- the Checklist'eferees

referees

3- Programme’s

5- the observation’s referees

Name Field Institution 1 4 | 5
Professor 1zzo Afana Faculty of Education UG
Dr. Sanaa Abu Dakka Faculty of Education UG N VA
Dr. Abd El Moati Al Agha Faculty of Education IUG N V|
Dr. Atef El Agha Faculty of Education IUG N R
Dr. Gameel El Tahrawi Faculty of Education UG N v
Dr. Nabeel Dokhan Faculty of Education UG N R
Dr. Jaber Abu Shawish Faculty of Education Al-Agsa v V|

Open Uni.

Dr. Rahma Oda Faculty of Education Al-Agsa Uni | V VA
Dr. Awad Keshta Faculty of Education UG N N
Dr. Fathia Lolo Faculty of Education UG N VA
Dr. Ibraheem EI Astal Faculty of Education UG v VY
Dr. Sameh EI Gebour Computer Supervisor UNRWA V|
Dr. Mohammad abu Malouh Educational ResearcheAL-Qattan | VA
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Name Field Institution 1 2 |13 5
Mr. Mohammed Atiyah Inst. at Dep. of English| Al-AgsaUni | v | ¥ |V N
Mrs. Zulfa Badar AIDin (M.A) | Faculty of Education GazaUni | ¥ | v |V N
Mrs. Maha Barzaq (M.A) Educational Researchier  Altt@a | vV | ¥ | N
Mr. Alaa Harb (M.A) Supervisor of English UNRWA| ¥ | ¥ |+ N
Mr. Kamal Abu Hassaballah Supervisor of English UNRWA NN Y N
Mrs. Sanaa Dawood Supervisor of Englist UNRWA v | ¥ |V N
Mrs. Soha Dawood Supervisor of English UNRWA V | v | N
Mr. Ashraf Abu Ghazal (M.A)| D. School principle UNRWA NN
Mrs. Ghada Awaad D. School principle UNRWA N V]
Mr. Alaa' Al- Udainy (M.A) Teacher of English UNRWA| v | v [+
Mrs. Gehan Ashour Teacher of English UNRWA v | v |
Mrs. Nisreen El Helo Teacher of English UNRWA | ~ | ~ |+
Mrs. Hanan Abu Shawish Teacher of English UNRWA | ~ | ~ |+
Mrs. Hala Salah Teacher of English UNRWA VNN
Mrs. Tammam El Hati Teacher of English UNRWA | ~ | ~ |+
Mrs. Sameera Afana Teacher of English UNRWA VI
Mr. Ali Zendah (M.A) Teacher of English UNRWA v | A N
Mrs. Salwa Abu Mandeel Teacher of English UNRWA VIV

IUG stands for the Islamic University of Gaza.

UNRWA stands for United Nations Relief and Work Agency.
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Appendix (5)

Table of Specification

(Test items distribution)

English for Palestine / Grade 7

Structured table of Test Specifications —% Grade

loom Leve
Knowledge& comprehension Application Reasoning Total
Skill weigh 62 % 0% 38 %
Prediction 20x62x15 1.8 Pts 20 x38x15= 1.1 Pts
15 % 100x100 100x100
3 Pts
2 Pts 1 Pts
Skimming 20x62x11=1.3 Pts 20x38x11=10.8 Pts
11 % 100x100 100x100
2 Pts
1Pts 1Pts
Scanning 20x62x50=6.2 Pts 20x38 x50=3.8 Pts
50 % 100x100 100x100
10 Pts
6 Pts 4Pts
Guessing 20x62x16=1.9 Pts 20x38x16=1.2 Pts
16 % 100x100 100x100
3 Pts
2 Pts 1 Pts
Inference 20x62x8 = 0.9Pts
8 % 100x100 20x38 x8 =0.7 Pts
100x100 2 Pts
1 Pts
1 Pts
Total 12 Pts 8 Pts 20 Pts
100%
60 % 40 % 100%

1. The highlighted percentage refers to the estimateight of each
taxonomy in each skill according to its total wdigh the content, the
analysis of the instructional objectives & the spksts’ opinions.

The inner percentage within each cell is approxemat

Prediction and Inference were transferred from kel of Knowledge
and comprehension to the level of reasoning acogyththe specialists’
opinions.

w N
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4. Number of questions =

Total number of questions x The qualitative weight of a skill x Percentage of blooms taxonomy of thinking

100 x 100

Structured table of Test Items Specifications—"7 Grade

Bloom Level
Knowledge & Application Reasoning Items of test
Comprehension
62 % 0% 38 %
Skill weight
Prediction
15 % 0 0 3 3
Skimming
11 % 2 0 0 2
Scanning
50 % 6 0 4 10
Guessing
16 % 0 0 3 3
Inference
8 % 0 0 2 2
Total
100% 8 0 12 20
Percentage 40 % 0 60% 100%

Number of Questions
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Appendix ( 8)

The Islamic University of Gaza

Deanery of Graduate Studies

Faculty of Education

English Curriculum & Teaching Method Department

An observation Card for the Students' Performancen using
WebQuest and Reading Comprehension skills

The researcher is conducting an MA thesis, entitlEde Impact of Using
WebQuest on the Palestinian's Seventh Graders' Engh Reading Comprehension
Skills" in which she is going to examine the impact of Web§ on the Palestinian's
Seventh Graders' English Reading ComprehensionsSKhrt of the study requires
conducting an observation card to investigate thalents' performance in using
WebQuest and also their performance in acquirireg rileding comprehension skills
through the WebQuest (prediction, skimming, scapnhguessing the meaning from
context and Inference) Hence, for the purpose oManthesis, | would like you to
referee the attached observation card through mgatie following checklist and then
ticking () the appropriate box.

The researcher has the desire to benefit from gaperience in the field of

ltem High | Average | Low
1- | The items are appropriate to investigate the target
skills.
2- | The items are clear.
3- | The items are appropriate to help observing trgeta
skills.
teaching English and she, kindly asks you to comorothe analysis attached to add, to
drop or modify.

=

Any further comments:

Your effort is
highly appreciated
Name of the referee / ..........coooiiiiiiiiiiienees
Thedegree / ... :
The place of Work / ..., :

The Researcher Evon Ragheb El Khateeb
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Appendix (9)

The Islamic University of Gaza

Deanery of Graduate Studies

Faculty of Education

English Curriculum & Teaching Methals Department

An observation Card for the Students' Performancen using WebQuest and
Reading Comprehension skills

Dear referee, Dear referee,

The researcher is conducting an MA thesis, entitidte Impact of Using WebQuest
on the Palestinian's Seventh Graders' English Reang Comprehension Skills" in
which she is going to examine the impact of Web®@Quoesthe Palestinian's Seventh
Graders' English Reading Comprehension Skills. &fatthe study requires conducting
an observation card to investigate the studentBmpeance in using WebQuest and also
their performance in acquiring the reading compmnsian skills through the WebQuest
(prediction, skimming, scanning, guessing the nmarirom context and Inference)
Hence, for the purpose of an MA thesis, | wouldelitou to referee the attached
observation card through reading the following éfiset and then ticking ( ) the
appropriate box

Item High Average | Low
1- | The items are appropriate to investigate the target skills.

2- | The items are clear.

3- | The items are appropriate to help observing the target skills.

The researcher has the desire to benefit from grperience in the field of teaching
English and she, kindly asks you to common on ttedyais attached to add, to drop or
modify.

Any further comments:

Your effois highly appreciated
Name of the referee / .........ccoooiiiiiiiiiiie,
The degree / ..o ovii i e
The place of WOrk / .......c.cooveeiiiiiii s .

The Researcher Evon Ragheb El Khateeb

-220 -



An observation Card for the Students' Performance in using WebQuest

and Reading Comprehension skills

Group: .coccvereressssnnnnensans [DF- |V
Agree
degree

N. A) Students' Mechanisms of dealing with the - .
program: £ |82
=
3|12 |1
1. | Students access links resources.
2. | Students understand linguistic content of the resources.
3. | Students take appropriate time in carrying out the operations.
4. | Students interact with the teacher to facilitate the web
operations.
5. | Students try to get help from each other to deal with web
program.
B) Students' cooperative learning behavior while using the
WebQuest:
6. | Students lead a discussion together.
7. | Students interchange information.
8. | Each students takes a role in the process.
9. | Some students acts as leaders.
C) Students’ ability to get the required information :
10. | Students get the required information.
11. | Students predict the main topic .
12. | Students skim the text to get the guest.
13. | Students scan the text to get specific information.
14. | Students guess the meaning in context.
15. | Students' ability to read behind lines.
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Appendix (10)

A Suggested Programme
Unit 15
Lesson: Hebron Glass

Figure No. (1)

Index Page

Qm ] HEEBRON umgfyg&

T_m_. =-',_..-_'—.: :'E' '.!:'5 ﬁii""i_ =

learn more about Bebroo Glass in Palestine. Come and fhy with usin this Web Quest

Teacher : Evon El Taweel
El Maghazi Prep. Girls A

b
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Figure No. (2)
Introduction page

Do vou kenow How glass is miade?

In this Web Quest you will explore and learn more about  Hebron Glass

come and fly with us in this journey

This page contains introduction about the lesson @hjourney
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Figure No. (3)
Process Page

j ]"*‘.t-i«

i im ™ HEBRON mmgg

&

If you want to lesrn-more about Hebros Glassin Palastine. Coma and iy

The teacher divides the student to six groups each group consistof:
1. The leader

2. The writer

3. Time manager

4. The speaker

Finally the students write their answer on a working sheet or power point

This page contains the process needed to fly withthe journey
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Figure No. (5)

Task Page

What are the meanings of these words?

MNew vocabularies :

1- glass:

hbtpibeww o4 oo ukimapesishot plass donking. | pg

2- vazes:
htt v manorhp comdstoratimapeeicanto Weses Sampds | po
3.zand:
Tettpeitanw tranvaiblog i T b miH e EEnd dUneE
4- Glass industry :
it ot stbarnativetowrs pelememeuploateimepacid TelHabron 3620 Glacs |pp
5 Jug:

pttp: iwiew blomalitactyis comiimepasirroucteting Jug.
6- smash:
bt podbweivn beseonatanm i 65 TRML
httpciwin pooockEsniovecomivg  -contentiuplosts 201041 ibroken glsss.|pp
7- Liguid :
Water is a liguid.
hitpodwrww stftrands comwp  contantiuploeded 201004 Seuld [pg

3 Owen
httpcdcicinstestaroess biogs comtwablonimapasioven 350 .pp
9- Shapes:
hitpcistewardess inhate ac kiphiicints i} -Ehapasishng o1
Task 2
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Figure No. (6)

Task Page

Task3

1 Before reading.

Look at the picture, What is it? Do you know where it was made?
Do you know how glass is made?

A
i,

5 £l
- = %ﬂﬁﬁ
i ry L

What iz Hebron well — known for?

When was glaxs — blowing invented?

In the past glass was made from ... ...

Who collects nsed glays and smash it into small shapes?

httpctwww.anglish - derab.nebvivshowtnresd phprl= 25155

vtbpcAwrann omansngtish methvbéshowthreed phip? 10590 -Hebron-{Bsecs p= 10754
Task3&4
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Figure No. (7)
Task Page

Put {T)or(F):

1- Hard glass is blown through pipes. { }

2 - The workers malke the glass into the shape they want.{ }
3 - Gaza isfamous for dark blue jugs and vases. { }

nttptwern thiswaskinpalastinacomitatais phpid= 2133 Sa0=140 Sedld=140

ntbp: i h_darsbonethvidshowthresd phptt= 25153

nttpodwwy omananglieh pathvbishiowthrasd php? 10550 -Habron-glaessp= 1078

Task 5
Figure No. (8)
Task Page

Gt from the passage

a— The meaning of :

hittpc kv snpiish dsrabonethvidshowthreed phoet= 28155
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Figure No. (9)

Task Page

I— Whar do you think we can do to supporr Palestinian glass industry

2— What are the modern ways that czn belp our emvironmene

nttpasww anpiish  darab nethvbisnowtnresd phprt=s 25159

Figure No. (10)
Evaluation page

‘ M"' : HEBRON GLASS z%ﬁ

B T

wanttolearn mora about Hebron Glass in Palestine. Come and flywith usin this Web Quest

e, TRpEls e )

Evaluation

Teacher

Student
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Figure No. (11)
Student’s Evaluation Page

B

‘EEW = HEBRON ﬁLﬁSSK

m

Student's evaluation

1 Tedvidesd research

2 Growp cooprration

e performasce

Beginsing 1 ‘ Diovelagizg 1

Stodne soimnsed Srodmnts-
‘mbmcat 2l of dhe mwudaﬂafd
Sodect dif oot | Chn cmeaon e i : "Lw mm::
ﬁn! | = mﬁle hﬂ:-u au-iud.aﬁuwrm dﬂdm’ﬂﬂ
| e | fetafiymvere taftout,  denaly,

| U
1 Stadmaty mmTesed sorme 0|

Accompld i3 B ‘. w4 i rasg
|

SraTe

rezp|Groap i Croag

|
2]

mﬂdm {Shndnats £ oot winsk vein| Srodnoty wonkid well | Shoeets winck |
ﬁmmm::aﬂmﬂ’“’“‘.‘l Ty spotier I'”E‘m; “"T"““"!’”;E

mﬂw“ﬁmhﬁdwwmm sais it ey o o e v i
oroblema

twmhmdihdl | o B o 1 solema |

g'f“""""’f“""""“5"""i N ednbmest

smchanclogy 2t dm
m;-ammm tachaningy s 10 deat mcmosony il den o ST

: [ Stodmons wass 2bls 1o e | |

o greets mey | o y Mah}af ﬂﬂahmd'
infarmation 2bost & ?"“""! s MR fiematin sbemte fe mfeTmeSi
i [ L fopic ot the topic. |

This page contains form to evaluate the students
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Figure No. (12)

Teacher’s Evaluation Page

e

ﬁlw ™ HEBRON GLASS |

- i
o 'Eg

Yol want to lea rn more about Hebron G

S T

Teacher's Evaluation

Scope Items

& The WaDOuest shows the ftems of the
bezzon waakhy
Thee Design || o- The students browsed the cies eaciy.

£-Tihe Sites goee The eornect doform stion

- The sites gawe the direct bnf'orm ation
madated to T SEEEoT.

The time [+ =22 2 careies aut 50 the e ssocated
o

L

5 e s e s e

the students.
The teachers | o 7he teether sctad a5 5 dirécboer 3nd 2n
“role | avizar.

This page contains form of teacher’s evaluation
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Figure No.(14)

Conclusion Page

L

ilin ™ HEBRON GLASS
2w |

w3

| Congratulation?. | hope you have learned more and more-about Hebron Glass from this jourmey
| through Web Guest | alse  you will gain more knowledge about discowvery learning. Youhave also
fearned about working cooperatively and creatively

This page contains conclusion about the journey &VebQuest
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Unit 20

Lesson: Embroidery

Figure No. (1)
Index Page

b TRIKS PO EORAR CnEla e aTE

If wou want tolearn more about Palestinian Embroidery, Comeand

Teacher : Evon Ragheb El Taweel
El Maghazi Prep. Girls A
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Figure No. (2)

Introduction page

7 8 ﬁMBR@IUERW’?

e

1o want bodearn more 31

Do vou knew the traditional clothes in Palestine?

Women wear different types of clothes at different times of life,
¥ you want to learn more about Palestinian embroidery

come and fly with us in this journey?

This page contains introduction about the lesson a@hjourney
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Figure No. (3)
Process Page

8 EMBROIDERY 7

e

rou wantto learn mere about Palestinian Embeoidery. Come and fly with us in this journey

The teacher divides the studentto six groups each group consist of:
4. The leader
2. The writer
3. Time manager
4. The speaker

Finally the students write their answer on a working sheet or power point

This page contains the process needed to fly withthe journey
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Figure No. (4)
Tasks page

78 EMBR@IDERW}

— -—;.._, = E‘ —.1_:;;:_'__—"'. -II-. _i :.—.F" '.._—‘ — :'_'_F:E_ _I E-_E '!'.'! ,._E. R =

= about Palestinian Embroidery. Comeand Hy with us in this journey

Task 1

What is our lesson will be about 7
oimannd urbarna matiSe htm

Do you have a grand mother 7
Droes she wear an embroider dress ?
What are the colours of herdress 7

Look at the picture. What can you see T What is she doing 7

\

Task 1
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Figure No. (5)
Tasks page

What are the meanings of these words?

1-Embroidery
r&ttg.'mmbammn T LEBS LT O L ma e S EE . | DR

httpotwww mariiem  webeter comisietionenyambrottsny

1-Design

hittpt hvilaga comdHH/deslpn & roomdDesiEnsRoom | pE

nttpcdtwrn marriam -webster comi@ictionarydasion
3_Skill
Example: -

Ali bas a skill in maldng furniture
ntipcimetionan rafaranes ooy b owes sl

4- pass
httpitwww wordcentral comicpi  -bindstudent bood=5Studant3vaTass
Task 2
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Figure No. (6)

Tasks page

1- How old is the Palestinian embroidery?

2-Why village women traditionally met after work?

httpiwaw.s 4arab natvivshowthresd. i ot ]
Task 3
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Figure No. (7)
Tasks page

(= )

o | oo

Each village has its
~ We can know whers 3 women came from by

-i'l'ﬁmg' _.._.’.I._.gﬂi_ﬁi....._.._......_...

)
()
| The embroidery skills were passed from mother ()
| We have different dresses for ()

- 238 -




Figure No. (8)

Tasks page

Read then Put{Tlard{fl:

1-The embroidered dresses are small with an embroidered front. |}
2 -The arms of the Palestinian dresses are like wings.{ }
3 -The front embroidery has patterns of animals and plants.{ }

4 -The coloures in the embroidery have a meaning.{ )

hth {Li 1A~ It darab nebivieshowthresd phptt= 22dde
wir ieatanecl org peisrabicieoiattac
ettty srusstamitas orgd|sruesismicuitural dimsnsions 14 ntm
nitpcwww snglishdarab netvbisiowthreen phpri=raads
nitpoitwan thiswsskin paketine comidetails pho®id= 1583 Sa0=134 Bedid=134
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Figure No. (9)

Tasks page

1- Get from the passage:

a- the opposite of:

Weakenk ..ot [Youngerk ._.........: o [ similar): s
b- The meaning
[shapes):i .. coenns [Ergel:. .- coeeemiime s

2- What can we do to strengthen our culture and traditions ?

httpcdtwmen angiishdarabonethvinehowthireed phpFt=22448

Task 6
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Figure No. (10)
Evaluation Page

iote ghout Palestinian Embroidery. Come and fly with usin this journey

o Tree or False? -

Teacher

Student
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Figure No. (1]
Student’s Evaluation Page

¢ Resovirces

Student's Evaluation

! Crany

i

The sin f Srare
X &r Begiesies 1 Dreveloping 1 Accomphched 3 Exemplary 4 - | Grong | Greas| o
the performasce 1 1 3
| . R, :  Bipdee prered Sinden |
. R e e e a.‘:rmbld:quln am:nwudnﬂ_ﬂfﬂl
1  Imdnides] rezearch Sl 4 o C| osstions fhe tamby g e el
acamoer Do greeion|  asbsd Major gieces of i 3 5
T o At om e g aﬂu_d-apfu‘ﬂ
| etzshy voeen baft ity

| &’:ﬁﬁmam : didncﬂl'nwi:\m'_'m worksd wall  Stdann ook
| “ﬂ“" ..“W“Mmi'm'wmmm together. Thayrs vy el togaite!
4 Grrowp covperaton Thisry o Odm'nphkﬂd-hmqﬂ! hiskss oot o rpishind ad
m‘”{d tasks ot hiad thrms or o foms eas wifh ooty o2 of fheds e S
I s PR | e e
WMME Pt is e S S | SO B 21
3 bchmeesyodn | (2o echodiemestll oo it ki e
o o dead vt the e SR e o it S0 dand maith
program. s | TSR the prograni
= Sdioct wersel 28] 5 i | Bl e | St ves
3 B s 80 granaTas 2y | e prenmnty B it of .!Huh;umdl
infremation Zhowt & 7 i i snrformation ahogithe  the daformasion;
1 P | hepl R Rgnc sopic. bt e topis. |

This page contains form to evaluate the students
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Figure No. (12)
Teacher’s Evaluation Page

128 EMRR@[BERW}

e Tfﬁ.ﬁx "".H i Tt "'.“'.'.' il s ?t m’#

R e e L o
It yoo want tolearn more-abo

A

Teacher's Evaluation

Scope ltems

- Tha Wabiluest shoees the fhem s of the

: Hexson easity.
The Design || o Toe stugerts orowsed the stes zasiy.

o The sites gave the cormedt infarmation.

o Th sites gawa The: difed infarm ation

5 raixted to the fesson.

Thetime || Eadhsilcanricd cut in the e Socated

2 dor B

& Tha sites nefiected 30 the perts of the -

The content || & The Stes introdied sourate lnformation.
e “ﬁm“_ e ftarmstian

.'-. =

This page contains form of teacher’s evaluation
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Figure No.(13)
Conclusion Page

28 EMBR@MERW}

i'._ T 'I _E i -_1-'7_-?7 ‘i'ik_, _ '..ﬁ': — : e —— E-: T i_ 5_ '.._E = _..-.'?. :.. — I'm'l'

Ifyou want tolearnmore ab

Congratulationsi! You have finished the task! Now yvou should be able to know a lot of
information about Palestinian embroidery. This information will be very useful to vou in the
future

This page contains conclusion about the journey WebQuest
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Figure No.(14)
Resources Page

This page contains resources used in the journey BWebQuest
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Appendix (11)

The Islamic University of Gaza

Deanery of Graduate Studies

Faculty of Education

English Curriculum & Teaching Method Department

Testing the validity of content analysis of readingpassages in Grade
seven (English for Palestine) on the level of reatj sub skills

Dear referee,

The researcher is conducting an MA thesis, entitfEde Impact of Using
WebQuest on the Palestinian's Seventh Graders' Engh Reading Comprehension
Skills" in which she is going to examine the impact of Wee8 on the Palestinian's
Seventh Graders' English Reading ComprehensionlsSKilo achieve that, the
researcher has analyzed the content of 24 readsspmhs to find out to what extent
reading comprehension skills are available in tksigh of reading comprehension
tasks.

List of the most common reading comprehension skgl according to the
content analysis:

1- Prediction 2- Skimming 3- Scanning
4- Guessing the meaning from context. 5- Inference

The researcher has the desire to benefit from waperience in the field of
teaching English and she, kindly asks you to comorothe analysis attached to add, to
drop or modify.

Any further comments:

Your effors highly
appreciated
Name of the referee / ..o .
Thedegree / ... :
The place of Work / ..o :

The Researcher Evon Ragheb El Khateeb
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Appendix (11)

Unit (1) Lesson (1) World languages "

following question:

information from a text.

decreasing?

page | Ex Main Q. Objectives Activity Reading sub -
skills
1. | -Look atthe map on - Make prediction about a-How many Arabic speaking - Prediction
S.B. ( S. B. Page 104) reading text. countries can you name?
P.6
A. | - Read and tick (T) ar - Scan for specific a- Arabic is an international language - Scanning
S.M. (F) information from a text. ()
P.2
- Scan for specific b- People only speak Arabic in North - Scanning
information from a text. Africa and Middle East. ( )
0 B. | -Answer the following - Scan for specific a-Why is Arabic a world language?® - Scanning
< questions : information from a text.
o
o
- a- It is sometimes difficult to
gz, C. - Do as shown : - Scan for specific understand Arabic speakers from - Scanning
o] information from a text. | other countries. () [ true or false
)
b- To understand any standard - Scanning
- Scan for specific Arabic speaker all over the world use
information fromatext. | ............ Arabic.[ complete ]
D. - Answer the - Scan for specific a- Is the number of Arabic speakers - Scanning
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a text.

page | Ex. Main Q. Objectives Activity Reading sub - skills
S.M. D. - Answer the following - Scan for specific information from b-How many languages are used in the Unite - Scanning
P.2 guestions : a text. Nation?
S.M. E. | -Answer the following question; - Scan for specific information from}  a- How many speakers of English will be in - Scanning
P.3 a text. 20117
- Scan for specific information from b- Why do Palestinian use English? - Scanning
a text.
2
= -Complete the spider- gram : a- Complete the spidergram .
g F. - Develop awareness of semantig - Scanning
= fields. ('word mapping )
Q
o)
)
- find in the text:
G. - Scan for specific information from
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A000XI0MN

page | Ex. Main Q. Objectives Activity Readil?_ﬁ sub -
SKIIS
2. -Fill in the gap:
W.B - Scan for specific - To fill the suitable word in - Scannin
P.2 information from a text. gape. g
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Appendix (11)

Unit( 1) Lesson (1)
" World Languagge"
Objectives classification

Lesson| Knowledge& Comprehension Application Reasoning
* Scan a text for details. * Develop awareness of semantic fields ( word
e Scan to decide whether the mapping ) .
sentences are true or false * Make prediction about reading text.
e Scan to fill in the suitable words in the gaps.

e Scan to decide whether the
sentences are true or false.
e Scana text for specific
information .
e Scan atext to make the sentenceg
(1) true or false.
e Scan atext to complete a specifig
information from a text.
e Scan information for details.
¢ Scana text for specific
information .
e Scana text for specific
information .
* Scan a text to find specific
information.
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The Impact of Using Web Quest on the Palestinians'
Seventh Graders' English Reading Comprehension Skills
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