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CHAPTER I
INTRODUCTION

North American Indians, or Amerindians, or Indian-Americans,
and more recently, Native Americéns have beeinr the subject of much
anthropological theorizing, interrcogation, and analytical inter-
pretation by anthropologists and students of anthropology since
the 1.880's especially in Amefica's Southwestern region.>

Earlier than this, various scientists with exploring expedi-

tions and a few military men who had come ostensibly to

fight Indians, made discriptive enthnographic comments and
sometimes even ?ad expedition artists ox photographers make
pictures of natives they encountered...
These people nonetheless have had very little personal involve-
ment with the various Indian populations that they have studied.

The authors of the present study, however, are not anthro-
pologists, but have had personal involvement with Indian people
who have, as well, participaﬁed in the study. 'Personal involve-
ment? &eans ihe sharing of a comnon aFcestry; an empathy with the
first Americans. In shoft, the autho¥s themselves are Indians,

X |
This study is on Indian peoplesiattitudes and educational

backgrounds and how the Indian respondents perceived the question:

1Bea Medicine, "The Anthropologhst as the Indian's Image-
Maker,' The Indian Historian, IV, No.|3 Fall (1971), 27.

eBernard L, Fontana, "Savage Anthropclogists and Unvanishing
Indians of American Southwest,” The Indian Historisn, VI, No, 1
Winter (1973), 6.
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"Who is an Indian", The authors' personal definition of what
being Indian involves is as follows,

The Indian is an individual who is enrolled on the tribal
census-roll book, The tribal census-roll book is kept by each
tribe for its members. Enrollment for each tribal group varies
from tribe to tribe, because each tribe has its own constitutional
by~laws which set forth the specific qualifications for enroliment
into the tribe., Once arn individual has met tribal qualifications
and is enrolled as a member of the tribe, then he is entitled to
certain tribal rights and benefits. An exanmple of a tribal right
could be the right to vote in tribal elections. 4 tribal benefit
could be an educational fund set aside by the tribe to be used as
a scholarship fund for higher education, The definition of an
Indian also includes one who ‘has resided on his tribal lands or
the reservation> most of all his life and is, further, a member:
of an extended family, The authors will use the Dictionary of
Anthropology definiftion of "extended family":

3indian reservations were established in order to place

some control on the Indians in the early days and also

as a place to put the Indians that had been moved away

from their native areas when the settlers moved in, in

large numbers, Certain rights were given the Indian who

lived on the reservations. These revervations were usually
not the most choice of lands and the Indian feelings were
not always considered during their "removal', Much has
been done to improve the lot of the Indian on the reservam

tions but at the same time a movement is alsc under way %o

“"terminate" these people, which will absorb the Indian and

his land, As a race he will soon disappear. (John L.

Stoutenburgh, Jr., Dictionary of the Awericsn Indian,
{(New York: Philosophbical Library, 1960), p. 35L,)
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A family consisting of series of close relatives along
either the male or female line, usually not along ¥oth. A
. woman, her husband, their children and her married daughters
with their husbands, or a man, wife, his childreﬁ, his;sons
and son's wives would each be extended families.

In addition, our Indian knows his tribal language and customs;

|
participates in tribal ceremonies such as tribal harvest fairs

5

and tribal religious ceremonies, Furthermore, he has had sbme

: |
experience with & government boarding school, such as the Shonto

1

Boarding School. This school, for example, is an onmreserva#ion

|
school under the jurisdiction of the Bureau of Indian Affairs

A i
office, as such schools always are, at Tuba City, Arizona. ?he
school is entirely financed and adminstered by the BIA, and ﬁas
an annual operating budget of over one million dollars.6

|
Shonto is "located in the northwest corner of the Navajo
Reservation, the area is characterized by a complex sysdtem
of highlands and mesas, generally referred to as Shontd
Plateau, deeply disected by parallel canyons which drain
the area. An isolated area until recently, Shonto is now
connected by rgads to Flagstaff, Arizona..,120 miles to
the southwest.
In this study, the above definition will be used througheut as
the definition for Indian,
Such a definition does not reflect the point of view of
everyone who participated in the study., The authors' themselves

l+Charles Winick, Dictionary of Anthropology, (New Yorkr
Philosophical Library, 1956}, p. 203.

“Bernard L. Fontana, "Savage Anthropologist and Unvanishing
Indians of American Southwest," The Indian Historian, VI, No. 1
CVWinter (1973), 32.

,

“Estelle Fuchs and Robert J. Havighurst, To Live on this
Earth: American Indian Education, (New York: Anchor Press, 1973),
DP. Y6, '

7Ibid., p. 40.
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each reflect variations of the given definition. Ms. Peterson,
for example, has been raised in an urban env1ronment She has
received all of her education in an integrated public school,
and has lived on a reservafién for a total of less than five
years, Although she has lived m;st all her life off tribal lands,
she does have close personal contacts'with éelaﬁives still resid-
ing on tribal lands, sémewhag complic;ting this particular dis-
tinction. She has reinforced her Indiam-ness, always a tenuous
identity when residing in the city, for long periods of ftime,
She has, for example attended Indian dinners, and variocus Indian
meetings held periodically thfoughout'the city of Portland,
. Ms, Oliver, on the other hand, was born and raised on a reserva-
tion where she spent her first twenty-two years. In addition,
she has maintained close personai.contact with Indian people and
relatives residing on tribal lands., Moreover, she attended a
public school on the reservationlfrom the fourth grade until she
graduvated from high school in 1966; and only recently, in order
to attend college, has she veﬁtured into an urﬁan environment,
The authors' definition of what an Indian is, as our personal
histories illustrate, is not typi;al of all Indian people, The
two contrasting descriptions;:if anything, illustrate that there
are, at least two, and posszbl& many more, variations on the
definition, Other variations of the definition, could include;
Some persons (who) are on the rolls of organized tribes,
others {(who) are not; some Indians maintain traditional life
styles and are frequently referred to as "full blcods".
Although they may be of mixed ancestry, others. represent
various degrees of acculturation in relation to the white

society; some live in isolated rural regions, others in major
1ndus+rxal centers; some speak a native language as a home
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language or none at all; some tribal members are Yprogressive"
in that they lean toward institutions and political structures
removed from traditional kinship and religious systems of
political control, others are "conservative their allegiance
remaining with traditional systems of political control; some
tribes have reservation lands and close ties to the federal
government...others have no federal trust lands and have lost,
through termination, claim to special federal services...sone
are living on reservations which are synonymous with ancestral
homelands, others have had histories of forcible removal from
traditional place of coccupation. In addition to differences
in degree of Indian ancestry, the diversity of Indians is fur-
ther compounded by a wide variety of ethnic differences among
the tribes, differences in historical experiences, differences
in educational levels, as well as differences between genera-
tions.d

It is this vast discrepancy in the experience of those who are
called, or who call themselves "Indian" that the authors' hope
to demonstrate by this study.

Originally the study was designed to find cut if there Qere
differences between two Indian organizations in Portland, Oregon.
This desire was motivated by.the personal observations of orve
of the authors. These same observations were made during the
1973-1974 school year. Becauge, éuring this period of time, the
author haéd bpegun her graduate ‘work in Portland, she became inter-
ested in Indian community events that periodically took place on
the Portland State campus., She experienced, on one or two sepa=-
rate cccaszions, for example, Indian street demonstrations organ-
ized by members of the Urban Indian Pregram (UIP), a typical
urban center for and therefore opérated by Indians.9 The organw

8, -
Estelle Fuchs and Robert J. Havighurst, To Live on this
Earth: American Indian Education, (New York: Anchor Press, 1973),

P. 46,

g . . .
“Jack ¢, Waddell and O. Michael Watson, The American Indian

in Urban Society, (Boston: Little, Brown and Company, 1971),

Pe 197,
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izers were young adults all wearing Indian beads and head bands,
and having long or braided hair, including some who wers white,

On each occasion the author‘ébserved that the same group of

people almost always appeared to particiﬁate in the demonstration.
Both times the same speakers or leaders presented the same
"Oppressed Indian'" speeches. At about this time, she learned that
a second Indian organization, different in organization and
political ideology, existed in Portland. This organization, the
Portland American Indian Center (PAIC), interestingly, did not
support Indian demonstrations. Its members, consisting of older
Indian people, the majority of whom were employed and had families
did not support "activist" demonstrations.

In Portland these are the two major Indian organigzations.
Instead_of a cooperative effort between the twoc centers, there
appears to be rivalry. A majqr féctor of the rivalry between
the Urban Indian Program and the Portland American Indian Center,
has been the matier of funding. ’The Urban Indian Program had
its beginning in 1972, with a four member, salaried staff. Its
purpose was to provide contact and referral services to the
Indian community; The Urban Indian Program is governed by the
Urban Indian Council, The Urban Indian Council has been composed
of representatives from the Indian community and provides a
medium for individual Indians to expreés their opinions and
needs, as well as to contribute to Council business, The
Portland American Indian Center began in 1959. Serving the
Indian peoples! needs, from housing to youth programs, its empha~

sis was on newly arrived Indian individuals and families. The
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Portland American Indian Center has had representation on the
Urban Indian Council although it has continuad to operate a
sepafate brogfam.lo |

Funds provided by the foice of Economic Opportunity were
distributed to Region Ten by the Portland Metropolitan Steering
Cormittee, where both the Urban Indian Prograﬁ and the Poriland
American Indian Center are located for federal administrative
purposeé.ll

The Indian community split into factions over the battle
for federal funds. One faction supported the Urban Indian
Program; another faction supported the fortland American Indian
Center., FEach group wanted the funds to be awarded to the Center
they supported. The faction‘supporting the Urban Indian Frograx
felt the monies should be awarded ftec the Urban Indian Council
since it represented the Indian coomunity., The second faction
felt the monies should be awéfded to the Portland American Indian
Center because its member were professionals, that is, Bureau of
Indian Affairs employees and educated, therefcre more able to
administer the funds.12

Eventuvally, the Office of Economic Opportunity monies were

awarded to the Urban Indian Council. The Portland Metropolitan

Steering Committee's rational for awarding its funds to the

loLyndon Earl Bohanan, The Urban Indian Program in Portland,

Oregon, an unpublished paper, pp. 10-26,

Ilyiid,

laFrank Petersen, Lnalysis of Portlaad Urban Indian Progranm,
an unpublished paper, pp. Jw3, .
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Council was that the Council represenfed more Indian organiza-
tions, and therefore more members of the Indian community, than
did the Portland American Indian Center., What resulted was a
permanent split between the two groups, apparently because of
the Portlanéd Metropolitan Steering Committee's-ruling. Ultimately,
the Portlard American Indian Center withdrew as a member of the
Urban fudian Council.l3

There are varicus definitions for Indian-ness. Indian~ness
is felt and looked at differently by different groups and individ-
uals of various degrées of Indian ancestry, The split between
the two major Indian organizations could be representative of
two different beliefs and attitudes held by the members, regard-
ing who is an Indian, This study is an attempt to identify what
the majority of the respondents feel an Indian is,

lBFrank Petersen, Analysis of Poritland Urban Indian Program,
an unpublished paper, . 3.
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CHAPTER IX

METHODOLOGY

Questionnaire

The questionnaire for the study‘was constructed by the
authors with the intent of desigrning an instrument which could
identify some common experiences Indian people share in order
to correlate these experiences with personal and educaticnal
attitudes about being Indian.l

The questionnaire itself consists of two major sections:

a cover sheet requesting demographic data, and a section con-
sisting of twenty-five attitude questions which can be related
to variables chosen from the demographic data.

The demographic data related to common experiences Indians
were believed to share., These vafiables included tribal identi-
fication; enrollment; location of tribal landsj; length of resi-
dence on the reservatiocn; contact with current residents of the
reservationi the ability to speak the tribél language; types of
‘education (Bureau of Indian Affairs School or Public School);
location of school (off tribal lands or within the boundaries
of tribal lands); and the level of education completed. Sex,
age and marital status were cbtained for further correlation.

Tribal identification is defined as a feeling of associ~

ation with a particular tribe., It is possible for an Indian

persen to be associated with more than one tribe because of
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mixed marriages in his backgreund, The Irdian person whose blood
degree is four quarters Af one tribal blood is becoming less
common. 1If an Indian person of one tribe marries outside his
tribe to an Indian person of another, they must choose for their
;ffspring which tribe to be enrolled in, Therefore, it is
possible for a person to be: half Sioux and half Yakima, but be
recognized legally as only half Ind;an on the reservation where
he is enrolled.

Enrollment is a complex subject, Qhen an enrolled member -
a person whose name is on the official list of tribal members -
of a tribe has a child it is his respoﬁsibility as the parent to
see that he/she is formally entered into the rolls by completing
legal documents, Some tribes have closed their rolis to individ-~
uvals who were born after a certain date and have a blood degree
below a quarter even though a pafént is enrolled, for example,
the Fort Peck Reservation on December 31, 1960. This decision
is made by tribal councils aﬁd the requirements for enrollment
varye

Members of terminated tribes are in a different position.

With termination, members of‘these‘tribes gave up their federal
status for any of the federal'sefvices offered to Indian people,
The children of terminated tribes have no rights as Indians and
cannot be enrolled in the saﬁe sense fhaﬁ Indian chiidreun of
non-terminated tribes can be. The Klamath and Siletz tribes of
Oregon are examples of terminated trites,

Briefly, terminated meant th;t the government would end

its special relationship with a certain tribe, thus cutting
off medicagl services, educational and other funding, and
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making land taxable., This was tried twice, under protest
against the Klamath and Menominee tribes and in both cases
it reduced people who were nearly self-sufficient to the
welfare level in a matter of a few years.l¥

The reservation system in the United States varies greatly.
A formal definition of a reservation is:

A reservatior is a tract of land owned by a iribe, the land
being held in trust by the federal government for the use
and benéfit of the tribe. Land within a reservation can
include land covered by exclusive titles, independent
Indians communities, and Indian allotments where the title
has not been extinquished. There exist approximately 3006
separate Indian land units (reservations, pueblos, colonies,
rancherias, and communities) under the administration of
the Bureau of Indian Aifairs, along with scattered allote
ments in the public domain.l5 .

.

Basically, a reservation ié'a land area whose boundaries are
set by treaty agreement. The land may or may not have been the
traditioral lands of the Indian people living there, The reserva-
tion system originally implied a unique relationship between the
tribe; state and federal government, Legal Negotiations were to
be tetween the tribal government and the federal government as
though the tribe was a sovereign nation, Public Law 280 has
changed this concept in some states:

Btate jurisdiction over reservations depends on where the
reservation is located. Most places where Indians live
east of the Mississippi have no federal statns as reserva-
tions, and in these cases the states maintain law and
order. Iost of the Indian; invoilved dislike this system,
because states have an even worse repuiation than the
federal governmeni for protection Indian rights. Indian
peopls have no choice in the matter. lieither did the
trives in the Tive western states that assumed jurisdic-
tion over the reservations during the erz of termination,.

14 . - . .
Robert Burnette and John Koster, The Road te Wounded Knee

nd
(New Yorit: Rantam Books, 1274%). p. 16-17,
151,:."3,, vk I" Tof iy e - (Y3 t o Ll o & N 3
Wilcono E, Washburn, Red Yau's Land - White Man's Law
(New fork: Charles Scribrer's Sons, 1Y71) p,., 206,

,~.
[a
<
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With a stroke of the pen, on 15 August 1954, Public Law 28C

gave the states of Washington, Oregon, Nebraska, Minnesota,

and Wisconsin jurisdiction over .the reservation within

their border.l6

The gquestions about length of time spent on the reservation
and contacts with reservation residents are important, as sonme
social scientists believe the reservation is the only transmitter
of Indian tradition.l7 When an Indian person leaves his reserva-
tion, he leaves tehind the traditioral religious ceremonies,
celebrations and feasts that are urique to his trive and reserva-
tion; as well as the raw materials that are used 1n his crafts.
Perhaps, most significantly, he leaves behind a group of people
to whom these ceremonies and crafts have special meaning, This
places the Urban Indian, for example, in a questionable positioxn
as far as carrying on his culture and traditions, All the res-
pondents to the questionnairé have sought out Indian‘groups.
Can these groups take thé'place of the tribal community in
su?porting tradition? Is this why Urban Indianz join Indian
groups? These questions will not be answered within the scope
of this study, btut we will iﬁdicate something of the level of
importance Urban Indians place on the continuation and knowledge
of their traditional ceremonies and crafts as an example of the

effort to retain or rediscover their "Indian identity,”

The ability to svesk a tribal language seems to be becoming

Vel
1“Roberﬁ Burnette and John Koster, The Road to Wounded Xnee

(New York: Bantam Books, 1974}, p. 313,
lsz- - 1w - . . S (51 3 .
lexander Lesser, YBEducation and the Fulure of Tribalism
in the United States: The Case of the American Indian,”
Socisl Service Review, XYV (Jume 1961), p. 133.
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rarer in the general population of Indian people. Anthropologists
have historically defined language as an aspect of culture. A
study published by the Northwest Regional Laboratories refers to
the ability to speak and the extent to which an Indian language
is spoken as " 'cbvious' marks of 'Indian-ness'."

The Bureau of Indian Affairs has played an important role
in the education of Indian people in the past, Many Indian
children have been removed from their families at early ages to
be educated in BIA Boarding Schools. Currently, the trend is to
develop and support (with federal funds) public schools in Indian
communities, where feasible., In some areas, the Indian populatiocn
has been educated in the public schools onrn tribal lands; these
public™ schools are often integrated. This is most common on
reservations where there is a large non-Indian population such
as the Fort Peck Reservation in Montana.

More and more children .are attending the public schools l

or - where these are not available - special Indian day

schools and living at home, Bcarding schools, where
required, are coming closer, although too many teenagers

aré still being sent to distant places to use plants no

longer needed for local tribes., The bureau has no contact

with the children in the cities or in rural areas away from
reservations and trust lands, Even in localities where
there is Indian-~owned land, 152,000 children attend public
schoolsy and these schools receive subsides to balance the

loss in taxes, just as do schoolienear defense installatioas
or other "federal impact areas," ”

Alphonse J, Selinger, The American Indian Graduate:
After High School, What? (Portland: Northwest Regional Educa-
tional Laboratory; 1963), pe 37

12 Angie Debo, A History of the Indians of the United States
(Norman: University of Oklahowa Press, 1970), P. 543,
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Children of terminated tribes woﬁld alsc be integrated into public
schcol systems,

Questions about the level of education were included prima-
rily for correlation with the attitude questions about education.
How do individuals who have completed different levels of educa-
tion view their educational experiences and céportunities? Does
a positive view of the opportﬁnites available to Indian students
and a positive'view of the Indian school experience correlate
positively with the level of education achieved? And, at the
other extreme, do the people who were dropouts view the oppor-
tunities available and the school experience negatively?

The attitude questions in general were chosen by the
authors of the questionnaire to elicitl responses which could be
used to make statements concerning: the definition of being
Indian; Indian experiences of the -Urban Indian; contact with the
non~Indian world; educational?experiences; and attitudes toward
education and perception of educational opportunities. ‘

Questions 1, 2, 3, 4, 5, 14, 15, and 17 were developed
from the authors' personal definitiecn of Indian:

1. To be an Indian is to be able to speak both his tribal.
language and "English',

2. To be an Indian is to know his native customs and
traditions.,.

3« An Indian is an individual with a unique cultural
background,

Lk, To be an Indian is having parents and relatives who
live on a reservation,

5. To be an Indian is to know one's native crafts, for
example, beading and. weaving.
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1%, To be an Indian is te become a professional (Seocial
Worker, Administrater, etc,) yet keep all his "Indian-
ness’,

15, To be an Indian is aot "selling out™ to the white man's
world, and becoming an "Apple Indian™, ("Apple": An
Indian whe copies whites or emulates middle-class white
values and life-styles '"red on the outside, white on
the inside,)20
The intent was to determine whether or not the respondents believe

that the possessioﬁ of these abilities, experiences znd attitudes

is a part of Indian identity. It does not ask if they poSSess

bhese abilities, experiences and attitudes but whether or not

such are part of their definition of being Indian.

Questions 6, 7, and 8 were included because the authors'
personal experience in Portland had indicated that participation
in rodeos or participation in city Pow Wows and support of the
American Indian Movement were positively viewed by many of their
peers. These ideas were new to them and did not fit their
personal definition or cexperience as Indian:

6., Most Indians like to participate in rodeos,

7. To be an Indian is to participate in Pow Wows held in
the city.

8., To be an Indian is to support the American Indian
iovement (AIM) and its leaders.

Questions 9, 10, 11, 12, 13, arnd 16 are concerned with
Indian peoples contacts with the non-Indiarn world, They are
phrased to elicit responses about the reality of interaction
between Indians and non~Indians; as well as interacticn between

Indians and Indians in the urban setting. Question 11 differs

20 N ; .
Rebert Burnette and John Koster, The Road to Wounded Xneeo

(New York: Bantam Books, 1974), p. 16-17.
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slightly in that it asks for a résponse to the phrase "Most

Indians feel'™. It asks for a response- that indicates the way

things should be rather than the way they are:

9.

10.

1.

Some Indians try to force others (both Indians and none
Indians) to see their point of view.

Most Indians dc not have a college education or a
college degree, ’ '

Most Indians feel there should be more Indians working
in government (BIA/IHS) supervisory and/or administra-
tive positions, than in clerical positions.,

Most Irndians like to be with people who share their
ideas and beliefs in group discussions and meetings,

Most Indians have a lot of white friends and associates,

Most Indians learn the way of the '"Whiteman" in a
government boarding schcol,

Questions 18 through 25 deal directly with educational

experiences; attitudes toward education, and perception of

educational opportunities:

18.

19.

2k,

25.

To be an Indian is to suffer discrimination in the
public schools,

Most Indians can learn more and be more comfortable
when they attend school with other Indian students,

A1} Indian children .should have the chance to attend
a public, integrated school.

In the past Indians received a "second rate!" education.

A1l students, Indians and non-Indians, should be
required to take classes in Indian History and Culture.

t is difficult for Indian children to adapt to schools
in Portland/Phoenix,

The high Indian dropout rate is caused by the school
situation rather than the lack of ability on the part
of the ‘Indian student,

m

Today's Indian has the same educational opportunites
as a non~Indian,
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The questions were chosen on the basis of feeling‘énd

ipntuition., The authors' sensed that a difference in some of the
attitudes about Indian identity were present in the Portland
indian community. These attitudes were different from those
they had experienced on their respective reservatioms. This
difference was in part attributed to the urban‘situation; in
part, perhaps, to the effects of the new Indian activism., The
questions were arbitrarily dezelopéd in order to test the zuthorst?
perceptions and, if possible, to determine how other Indians
themselves might define Indian-ness. In this way, perhaps, some

common elements of a definition might be identified,

Description of Organizations and Groups

The respondents were classified as being members of one of
four groups: the Urban Indiah Program (UPI); The National
- Council of Off Reservation Indians (NCORI); The Bureau of Indian
Affairs (BIA); and the Indiax; Heaith Services (IHS), The
distinctions were made according to the respcndents'physica;

location when they completed the questionnaire and are not

necessarily congruent with place of employment,

The respondents were foﬁnd by attending meetings and
gatherings of Indian people in the Portland area and by visiting
the Indian Health Zervice group in Whiteriver, Arizona. The
choice c¢f this method of locating respondents was adopted as
there were no available sources for names of Indian people in

the Portland Area.

——— e o —— o



The Urban Indian Program

The Urban Indian Program is a social service Program -=-
primarily contact and referral -- directed toward meeting the
individual and family needs of Indians for direct services.

Some of the services are as:follows; Cultural Identity; Social
Services Referral and Contacé; Aléoho; Referral; Educational
Counselings Employment Services; Emergency Housing; Legal Assist-
ance; and Health Services.

The questionnaire was administered to three groups associ~
ated with the Urban Indian Progran. ?he Urban Indian Program
provides physical facilities for two of the groups to meet and
some of the members of each groups are employed by the Urban
Indian.Program. These grbups wefé The Right to Read Tutoring

rogram, Win-ya, and the Native American Youth Association.

The Right to Read Tutorﬁng ?fogram, noused in the Urban
Indian Program offices two nights'per week, involves Indian
peoprle of all ages, from high-sch§ol students to middle-aged.
These were present on the eveﬁingsAthe questionnaire was
adminiétered? The purpose of theiéight to Read Program is to
provide preparation for the Géneral Equivalency Exam (G. E. D.)
and tutoring for high school students who are presently enrolled
in high school. The program h%s nS entrance requirements and
there is no required attendancg. Participants vary from week to

week,

21y ndon Earl Bohanan, The Urban Indian Program in Portland,
Oregon, an unpublished paper, 1974, p. 8-10,
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Each person in this group was apprcached individﬁally and
asked to comélete the questionnaire, They were told it was part
of the requirement for the‘éuthopé; graduation from Portland
State University. The respondents were éenerally co—operétive;
there were no refusals and Snly a féw people asked for more
information councerning the use of t@e questioﬁnaireo

Win-ya is a group of Indian wémen who meet bi-monthly in
the office of the Urban Indian Progfam. Wig-ya members are
jnvolved in volunteer work in the Indian community and have
classes in beading and other cultural crafts for their members.
Recently, they have been involved in raising support, financial
and psychological, bor Betty Heath, an Indian woman who has
been convicted of murdering her husband., These social and civic
aspects of the meetings seems to be an integral part of‘the
purpése for the group. The women's ages range from the mid-
twenties to mid-fifties.

Win-ya was approached at a éeeting and unanimously agreed
to participate in the study.‘ They were also tolé it was part of
the requirement for the authors' graduation from Portland State
University. ‘

The Native American Yoﬁth Association consists, in theory,
cf young people from junior high school to high éﬁhool age. The
meetings actually include total families from infants to parents
and grandparents. The meetings are held on Saturday. in a Portland
church basement, Activitieslare planned for the youth by the

volunteer staff and a potluck dinmer for the families is held

late in the afterncon, The Director of the Right to Read
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Tutering Program is also involved in this group and the?e is an
overlap in membership between the participants in the Tutoring
Program and the Native American Youth Program. As many of the
members of both groups were known personélly tc the aunthors , we
relied on recognition to prevent individuals froﬁ filling out
two questionnaires, |

The questionnaires were given at two Native American Youth
Association Petluck Dinners, Each individual or group at a table
was approached and asked if they would participate., They were
also told it was part of the requirements for the authors' -
graduation from Portland State University. In general, most of
the adults were willing to participate. One woman refused to
complete the guestionnaire. The reason she gave was that she
had been a student in the Indian Education Program atteﬁding
Portland Community College, and she felt that the students at
Portland State University in the Indian Education Project
ignored the students at the Commuﬁity College, She was there-

fore resentful and would not co-operate,

National Council of Off Reservation Indians

The National Council of' Off Reservation Indians (NGORI),
local chapter, is a relatively new‘organization. The purpose of
the organization as stated in their Constitution is: "To Create,
through the strength of unity a national organization to fill
the needs of off reservation.lndians.” The philosophical
Preamble includes this statement boncerning education:

We believe that education is the foundation for the
cultural growth and development of our people and that

e
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we are obligated to promote, protect and assure the right

of our people to an educatior that is in aecordance with

the highest educational principles and standards, that we

must deplore any infringement of this right wherever it

may occur and regardless of whom it may affect,

The National Council for Off Reservation Indians was involved
in writing this constitutioﬁ’and by-laws at the meeting we attended.
It was one of the first larée meetings and it was held at Mount
Hood Community College. Permission to attend was obtained from
Gil Minthorn, Vice President of NCORI, by phone, All the members
willingly tcok the questionnaire before the meeting started., Of
all the groups involved, they exhibited -the most interest in the

results., Several individuals requested copies of the results

and some were under the impression that the results would be

available at that meeting,

Bureau of Indian Affairs

The Bureau of Indian Affairs employs maﬁy Indian people
in Pertland. Upon a formal written request, the Area Director
allowed the questionnaire to4be ;dﬁinistered during.business -
hours. A réom was assigned; houré set, and a memo circulated
to tihe employees to announceﬂﬁhe(time and place. The employees
were allowed to leave their‘@esks to participate; however, the
level of participation was low, (Sixteen participants.)

The low level of participation may have been caused by a
lack of interest in the Bureau of Indian Affairs employees in
Indizn Activities other than their}gwn. By our observation
Bureau employees tend to be mofe stable in their residence and

occupation and this may reflect a tendancy to pursue personal
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advancement and achievement. Such self-interest may well take
priority over interest aﬁd involvement in the needs of the Indian
community as a whole, The possibility also exists that the
employees did not feel they could take time from their duties to
?articipate. Séme of the respondents seemed rushed and two
requested to take the questipnnaire to their éesks so they would

be close to the phone while they were ccompleting it,

Indian Health Service, Whiteriver, Arizona

The Department Heads of the Indian Health Service Hospital
on the Whité Mountain Apache Reservation (Ms. Oliver's home)
consented to participate in the study after approval was received
from the Hospital Administrator,.

~Ms, Oliver visited the hospital and discussed the question-
naire with the interested departﬁent heads. The departments
involved were: Nursing Superyisibn; Social Services; Admission
and Records; X-Ray Technoloé;; a&& the administrative support
staff. |

The respondents were vgry eb—operative. Ms. Oliver felt
‘their co~operation stemmed frém the fact that they felt pride
that an Indian person fronm théirireservation was receiving

advanced education and they'ﬁishéd to do whatever would help,

Actual Administration

The methods used in the administration of the questionnaire
were adapted to the settings in which the respondents were found
as stated in the group descriptions. The general instructions

were kept as uniform as possible. They were: this questionnaire
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is part of the requirement for my degree from Portland State
University. The information is confidential. The first page
asks for some background information; and the second and third
pages ask some questions that require yoﬁr attitudes or feelings
about certain subjects or ideas; -There are no right or wrong
answers - just opinions. Check the first coluﬁn if you agree;
the last coluin if you disagree, and the middle column if you

de not know,

Names were not requested, although some respondents indi-
cated a willingness to be identified by asking where they sheould
put their name, The names and addresses of respondents wishing
copies of the resﬁlts were taken; .

There was no time limit imposed in any of the situations,
The setting in most cases was notgconducive to endorcing a time
linmit., .The reading level of all respordents; for examples was
not known and it seemed that;someAneeded a great deal of time
to complete the questionnaifé‘possibly because of a_limited
reading ability. Most of tﬁe'resﬁondents seemed‘to take their
time; although among the Burgéu of Indian Affairs employees
there seemed to be hastinesé; Tﬁi% could have been because the
BIA employees left their deské to come to a specific area to
complete the questionnaire,.thle‘the other respondents had the
questiennaire administered to -them where they were and at their

convenience,

Limitations

The major limitation of the study was the unavailability



of sources for names of Indian people in the Portland area.

The numbers of the Portlénd Indian population, for example, ranges
from three thousand to seven thousand depending on the survey
cited. Jdentification of numbers is complicated by the fact
£hat Indian people tend to move -~ in and out of the city ana
from place to place in the city -- frequently;22

The Urban Indian Program and the Portland American Ipdian
Center were approached as sources for names of Indian people who
were associated with their respective pregrams. The Urban, Indian
Program stated they did nct have a list of c¢lients. When -
approached for permission to give the Questionnaire to clients
actually present in the Urbarn Indian Program offices, permission
was refused. This was qualified by the statement that their
clients had so mahy forms to fill out to receive assistancg that
they did not wish another form inflicted upon them.

The Portland American Indian Center refused to give their
membership list because they had given it out on previous
occasions and received complaints from the members. They éid
give permission for attendance at their meetings to ask the
attending members if they wiéhed“to p;rticipate. However, the
meeting which was held during the time of administering the
gquestionnaire was cancelled. Therefore, Portland American Indian
Center members were not involved in tﬁe sampling as members of
the Portland American Indian Cente?. Some were included beéause

they were part of the Bureau of Indian Affairs group and the

zziyndon Earl Bohanan, The Urban Indian Programs in Portlend.

Oregon, an unpublished paper, 1974, p. l.
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National Council of Off Reservation Indians group.
| The unavailability of sourbes éf lists of Indian people
made the use of a random sample impossible, This greatly limited
the type of statements which can be made in the analysis of the
questionnaires., The statements about the respondenfs can only
be descriptive of the individuals whg were respéqdents. A randon
sampling would have given the results:a-higher level of validity
in making statements about attitudes, experiences and perceptions
of Urban Indians in the Portland area.
This illustrates a major problem in attempting accurate
research with Urban Indian grﬁups. The lack of formal contact
with any organization in the urban area and the transientness

of Urban Indians makes accurate research almost impossible,

S —.



CHAPTER IIX

FINDINGS

This chapter presents the demographic‘daté and statistical
analysis of the findings of this stud&.‘ The question responses
of the 76 respondents were averaged to determine a mean score for
each question., The means were determined for a total popﬁlation
and for each of the four groups; the Urban Indian Program, the
Burezu of Indian Affairs, the‘National Council of Off Reserva-
tion Indians and the Indian Health Services.

The responses were assigned number values; 5 for agreement,
3 for indifference or neutrality; and 1 for disagreement. The
set of meauns; total population, aﬁd the four group means for each
question are presented.

The mean is said to indicate agreement if it falls between
4,0 and 5.,0; neutrality or iﬁdifférence if it falls between 2.00

and 3,99; and disagreement if it'falls between 0,00 and 1,99,

Demographic Data

The population of thié study consisted of 76 respondents.,
There were 55 female respondents and 21 male, The average age
was 35.57 years with a range of 16 years to 65 years. The
majority of the respondents were married, 44; 22 were single,
and 10 indicated they were in the catagory of "other",

The respondents represented 25 tribes with tribal lands in

ot o ———— o =



12 states. The majority of the respondents indicated they were
in centact with friends ;nd relatives on their reservation. &2
indicated they had lived om the reservation and, of these, the
majority had lived on a reservation over 15 years.

The ability to speak more than a few words of their tribal
language was claimed by 29 respondents,

The majority of the respondents received their education in
public school systems, 56 respondents; only 19 respondents were
educated in Bureau of Indian Affairs Schools. The majority of
the schools attended were on tribal lands.

25 of the respondents did not coﬁplete l12th grade, 13
.completed 12th grade and 29 have completed or attended some
past high school educational or training progranm,

A more detailed presentation of data is given in Appendix B,

e v m - g ke st st



Questian Means

TABLE I

DEFINITION OF BEING INDIAN

28

UIP

BIA

IHS

TOTAL

Questions

1.

To be an Indian is to be
able to speak both his
tribal language and

2035

2.12

NCORI

1,90

4 b6

2.

To be an Indian is to -
know his native customs
and traditions.

3.43

3,87

3.72

k.46

An Indian is an ‘individ-
ual with unique cultural
backgrounds.

3.09

4,12

4.95

L, 26

To be an Indian is having
parents and relatives who
live on a reservation.

1.75

1.54

\H
°

N
3N

2.10

Se

To be an Indian is to
know one's native crafts,
for example, beading and
weaving, '

2.00

2.68

2.80

2.80

14,

To be an Indian is to
become a professional
(Social Worker, Adminise
trator, etc.) et keep
all his "Indian~ness,"

325

2.54

353

2,96

i5.

To be an Indian is to
return to your tribal
lands, to help your own
pecple, for example, a
law student.,

3.70

2.85

3653

3430

17.

To be an Indian is not
“selling-out' to the white
man's world and becoming
an "Apple Indian'.

3435

2.75

3.86

3,80

3,46

questions 1, 2, 4, 5, 14, 15, and 17,

The population means indicate neutrality or indifference on

The population mean indi-

e g e = i
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cates agreement on question 3.

The Urban Indian Program (UIP)_group mean indicates dise
agreement on question 4; the means on all other questions for
this group fall within the range of neutrality or indifference.

The Bureau of Indian Affairs (BIA) group mean indicates
agreemeﬁt on question 33 disagreément.on quéstidn 4, and neutrality
or indifference on all other questioné.'

The National Council of Off Reservation Indian5~(NCO$I)
group means indicate disagreement on questions 1 and 4, They
indicate stroﬂg agreément or question 3 , The means indie;te
neutrality on all other questions for this group.

The Indian Health Services (IHS) group means indicate
agreemenf on gquestions 1, 2, and 3. Their means indicate neun-

trality or indifference on questions 4, 5, 1%, 15, and 17.

TABLE II

INDIAN EXPERIENCE OF URBAN INDIAN

‘Questions UIP BIA NCORI IHS TOTAL

e

©, Most Indians like to .
participate in rodeos. 2.83 | 3.13 | 2,68 3,66 | 3,1C

7. To be an Indian is par-

ticipate in Pow Wows 3,08 | 2.88 | 2.81 2.78 | 2.93
held in the city.

8., To be an Indian is to
support the American

Indian Movement (AIM) 3,82 | 1,68 | 2,99 2.33 | 2.86
and its leaders.

The population means indicate indifference or neutrality

to all questions,
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The Urban Indian Frogram (UIP} group means fall within the
range of neutfa’ity or indifference on all questions. However,
on the question concerning the American Irdian Movement, there is
a slight tendency towards agreement,

The. Bureau of Indian Affairs (BIA) group mean indicates
neutrality or indifference on questions 6 and 7; there is dis-
agreement with question 8 concerning the support of the American
Indiar Movement,

The National Council of Off Reservation Indians (NCORI)
group mean indicates meutrality or indifference on all questions,
The Indian Health Service (IHS) group mean indicates

neutrality or indifference on all questions. There does seem
to be a slight tendency towards agreement with the question
concerning participation in rodeos and a slight tendenc# toward
disagreément with the question concerning the support of the

American Indian Movement.
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TABLE III

CONTACT WITH THE NON-~INDIAN WORLD

Questions  |urp BIA | NCORI | IHS TOTAL

9, Some Indians try to force
others (both Indians and
non-Indians) to see their|{3.17 | 3.88 | 2.86 3,26 3.2k
point of view,

10, Most Indians do not have A
a2 college education or 3,26 | 4,25 | 4,90 L,20 | 4,09
degree,

1l. Most Indians feel there
should be more Indians
working in government
{BIA/IHS) supervisory 3.32 | 5,00 | 4,00 £,13 | 4,09
and/or administrative
pvositions,

12, Most Indians like to be
with pecple who share
their ideas and beliefs |4.00 | 4,38 | 3,72 b,46 | 4,08
in group discussions and
meetingse.

135, Most Indians have a lot
of white friends and 3.16 | 3.44 | 3,50 3.13 | 3,41
associates, .

16, Most Indians learn the
way of the "whiteman" | :
in a government board- 3.17 | 2,13 | 2.13 3.40 | 2,72
ing school.

The populatién means inéicate agreement on questiors 10, 11,
12 and neutrality on questions 9, 13, and 16,

The Urban Indian Program (UIP) group means indicate agree-
ment on gquestion 12 and neutrglity on gquestions 9, 10, 11, 13,

and 16,

The Bureau of Indian Affairs {BIA) group means indicatss
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agreement on questions 10, 11, and 12. The agreement on question

312 is unanimous. Neutrality or indifference is indicated by the
means on questions 9, 13, and 16,

The National Council of Off Reservation Indians (NCORI)
group mean indicates strong agreement with question 10, There
is also agreement indicated on question 1l. The group means
indicated indifference or neutrality on questions 9, 12, 13,
and 16,

The Indian Health Sérvice (IHS) group means indicate
agreement on questions 10, 11, and 12. . Neutrality or indifference

is indicated on questions 9, 13, and 16.
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EDUCATIONAL ATTITUDES, EXPERIENCES AND PERCEPTION OF OPPORTUNITY

Questions

UIP

NCORI

IHS

TOTAL

18,

To be an Indian is to
suffer discrimination
in the public schgols,

2.70

3622

2,86

2.92

19.

Most Indians can learn
more and be more com-
fortable when they
attend school with other
Indian Students.

3.87

2,94

3459

4,00

20,

A1l Indian children
should have the chance
to attend a public,
integrated school.

3,78

4,50

3.72

k,00

4,00

21.

In the past Indians
received a '"2nd rate"
education.,

L 43

4,13

4,40

4,00

b,27

224

A1l students, Irdian and
non-~Indian should be
reguired to take classes
in Indian History and
Culture, '

4,30

4,00

3.72

4,20

4.06

23.

It is difficult for
Indian children to adapt
to school in Portland/
Phoenix.

3,57

3.00

3.31

3,00

3.27

24,

The high Indian dropout
rate is caused by the
school situation rather
than the lack of ability
on the part of the Indian
Studen‘t &

4,00

5e25

b,31

2.93

3.72

. 25.

Today's Indian has the
same educaticnol .oppor-
tunities as a non~Indian.

3-#3

4,38

2,72

3,66

3,46

The population means indicate neutrality or indifference on
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questions 18, 19, 21, 22, 23, and 25, However, they did not
strongly agree with the statement that’ all Indian children should
have the chance to attend a public, integrated school, or disagree
with the statement that the high'dropout rate of Indian students
is caused by the school situation rather than lack of ability of
the Indizan student..

The Bureau of Indian Affairs (BIA) agrees with the population
means on all questions with the exception of question 25, The
(BIA) group indicates agreement with the statement that today’'s
Indian has the same educational opportugities as a non-Indian,

The National Council of Off Reservation Indians (NCORI)
disagrees. with the population means on questions 20, 22, and 24,
NCCORI's mean for the questions concerning Indian children's
¢hance to attend a public, integrated schocol and the requirement
of 211 students to take Indiap History and Culture clas§es is
within the range of neutrality or indifference. Their mean for
the gquestion concerning the'educational opportunities for today's
Irdian is also neutral., They agree with the statement that the
high Indian dropout rate is caused by the school situation
rather than lack of ability on the part of the Iadian student,

The Indian Health Service'(IHS) group mean differs from
the population mean on only cne statement, The IHS group agrees
that most Indians can be mcre comfortable and learn moré when

they attend school with other Indian students,



TABLE V .

RESPCNSES TO QUESTIONS 18, 21, 24 and 25

BY EDUCATIONAL. LEVEL COMPLETED

35

Questions

Below 12th

12th

Above 12th

Total

18. To be an Indian is
to suffer discrime
ipation in the public
schools

2670

2.88

%400

2.92

21, In the past Indians
received a "Second
rate' education.

4,67

k,30

4,07

k.27

24, The high Indian drop~
out rate is caused by
the school situation
rather than the lack
of ability of the part
of the Indian student.

3495

3433

3,40

372

25, Today's Indian has the
- same educational oppore
tunities as a non-
Indian,

3.67.

3,75

2,80

3,46

There appears to be little -difference in the mean scores of

the respondents, when divided into groups according to level of

education completed, and compared to the total group means for

these questions, The level of educaﬁion completed group means

fall within the ranges of neutrality or indifference on questions

18, 2k, and 25, The means.agree on quéstion 21, The total group

means fall within these ranges also,

Summary

The population mesns of 18 questions; 1, 2, 4, 5, 6, 7, 8,
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9, I3, 14, 15, 16, 17, 18, 19, 23, 24, and 25; fall within the
assigned range of neutrality or indifference. Seven population
means fall within the range of agreément; questions 3, 10, 11, 12,
20, 21, and 22. However, only on 11 queséions; 5, 6, 7y 9, 13, 14,
15, 16, 18, and 23; do the four small group means agree unamiously
with the population by falling within the boundaries of the same
range, (ie. agreemént, neutrality, or indifference.) The impli-

cations of this will be dealt with in Chapter IV,



CHAPTER IV

[

IMPLICATIONS AND CONCLUSIONS

Definiton of Being Indian

The authors' definition of Indian is refiected in questions
1 through 5, 1%, 15, and 17 of the questionnairé. The first five
questions reflect the authors' personal feelings of who is "an
Indian".‘ Thus, these questions deal wiﬁh native language, cul-
tural traditions, extended family ties, Indian arts and crafts,
and whether or mot the respondent viewed his Indian Heritage as
unique.

Questions 1%, 15, and 17 ask if it is possible for an Indian
to keep his cultural identity and still be able to function effecw
tively in non-Indian society;' An answer could be, as Richard
St. Germaine stated in the book eﬁtitled, The Way:

*After he (the young Iﬁdian) educates himself in a white

world, if he comes back, this is great. I do not dislike

the Indian ways...l only mean that an Indian should first
educate nimself and socialize with the white world, setting
aside his old customs while doing so...then decide which
path he shall take,'23
It should be pointed out, that some tribes make it difficult for
Indian professionals to return to their own reservations, Fer
exanple, tribal politics, rivalry, and the pressure of factions
23Richard 5t. Germaine, "Today Young Indians Must Relinquish

Their Customs," The Way, ed., Shirley Hill Witt and Stan Steiner
(New York: Random House, 1972}, pp. 93-94,
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among tribal members, could discourage an Indian professional from
returning if for no other reason'than.his world view is now more
liberal than that of his tradition or status quo boﬁnd tribesmen,

Of the eight questions presented on defining "Indian", tke
popu;ation means indicated agreement on guestion 3,‘ie., an
Indian has a unique cultural backgrouhd. Of the four respondent

groups, only one, UIP, indicated neutrality or indifference,

Further, the IHS respondents means indicated agreement on questions

dealing with language ability, knowledge of native customs and
traditions, as well as with uniqueness of the Iandian Cultural
background {question 3),

One of the authors' is orginially from the southwest area
of the United States. There she had frequent contact with Indian
people who spoke both their native language and English. On many
reservations in the southwest, English is often a second language.
In conversations with an English-speaking person (usually a non-
Indian) the Indian person must take in what has been said and
'translate into his own language before he can fespond.au The
ability to speak ong's native language could be considered a
decisive part of one's Indian;ness;z5 since lahguage is so essen-
tial an element of personalify and~cuiture.

Another part of Indian-ness is reflected in having knowledge
about one's native customs and traditions., The IHS respondents

~ Mary Nelson, "Problems Indian Students Face' The Indian
Historian, V, No. 2 (Summer), 1972, 24,

25Northwest Regional Laboratory, The American Indian
CGraduate: After High School, What? November, 1968, p. 37.



http:espond.24

39
indicated agreement, due perhaps to the fact that these respond-
ents 1i#¢ and work on a reservation most of their lives (25 years
or better)., Of the other three groups (UIP, BIA, and NCORI)
aproximately one-half of the reéfondents have lived on a reser-
vation for any period of time (between 1.to 20 ygars). Indians
who live and work onhtribal lands may'haye a better awareness of
their Indian~ness., Dr. William Demmert, member of Tlingit tribe
of flaska captures the difference:

Hie cwa years from 8 to 34 were spent the way Tlingits had
spent them for generations: Fishing with purse seines in
the summer to earn the year's livelihood, spending ‘the
other nine months of the year to developing and nurturing

a complex society based on such beliefs as reincarnation,
dreams, visions and obligations to one's own meoiety (clan),

Living on a reservation with parents and relatives reinforces the
develapment of Indian-nesé, especially important if the reserva-
tion is ever left-behind. Being part of an extended family pro-
vides ties both con and off tviba;.lands, thereby delafing the
erosion of Indian-ness which occufs after contaét with the non-
Indian world. Significantly, the?e were three groups of respond~
‘epts (UIF, BIA and NCORI} who ‘all indicated disagreement with the
statement: '"to be an Indian is having parents and relatives, who
live on a reservation™. Only IHS respondents iﬁdicated agreement
with the guestion., Again, this ma&be because most of the respond-
ents in the other groups had no relatives, or, wére aware of none,

on reservations. Wishing to claim their Indian-ness, however,

they could not very wéll agree with a definition which would

G0 o s . s
2 Vaggie Wilson, "From Phoenix Convention Center," Arizona
Highways, LI, May 1975, p. 15.
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exclude them!

'Knowledge of Indian arts and crafts, is not seen as part of
a definition of Indian by any of the four groups of respondents.
Such knowledge, however, was parf of Indian-ness. long before the
white man come to this continent. Contemporary Indians may exper=-
ience Indian arts and crafts as a negative stereotype that needs
to be forever relegated to'museums. This part of being Indian,
however, cannot be ignored. In some Pueblo tribes, for example,
all of the women made pots and the men wove in order to provide
nee&ed household necessities.Z? The spécial art skills such as
beading and pottery, usually more common among the the women,
were passed down to younger women generally'througﬁ their mothers,
who also took instruction from other women, usually relatives. In
one instanee what resulted among thg Cheyenne, and some other
Plains tribes} were women's craft guilds . These guilds invited
only the most skilled bead workers to meet with them.28 Some of
the trives still have verf famous and well known women, such as
Maria Martihez of San I.defonso Pueblo who is known widely for the

29

fine pottery she and her relatives produce. Now that these

items of "aecessity", however, can be bought cheaply, no one

27Ruth Underhill, Ph.D., Pueblo Crafts,(Lawrence, Kansas:
Haskell Institute Print Shop), March 1943, p. 135.

28Andrew Hunter Whiteford, "Enriching Daily Life: The
Artist and Artisan,”™ An Exhibition Organized By: Walker Art
- Center Indian Art Association, The Minneapolis Institute of Arts,
American Indian Art: Form and Tradition, (New York: E. P, Dutton
and Co., inc.), 1972, p. Ll.

ngbid. s Pe 12.
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would spend time producing them except for use at .a ceremonial,
such as a éeading.io Therefore, the quality of some of the '
Indian arts and crafts seen teoday can be determined,usually, by
the amount of money paid for the.item: “Sales will .decide the
results, for only an unusual woman can take time forlgood pots
when the average buyer wants . twenty-five-cent ash trays."Bl
With this in mind, many Indian arts and crafts are now being
mass produced - by non-Indians and usually in a foreign country.
Some of the down grading of Indian arts and crafts is blamed on
the white society, but this may not be acéurate, since to produce
fine arts and crafts takes time and some of the younger Indiars
feel it is not worth the time. On the other hand, there are
"Indian schools located in Santa Fe, Albuguerque, Fort Wingate,
Shiprock, and Tiba (City), (that) have Navajo master craftsmen .as
instructors. They instruct young silversmiths on the methods of
the craft, using designs of the best traditional patterns'. >
The arts and crafts done by indians in the past are changing from
Mnecessity" to imitation - therefbre, the stamp on the underside

of a pot saying ''made in Japan". Fewer than half of the respond-

ents indicated they agreed that Indian-ness involves knowing one's

native arts and crafts, althoﬁgh such knowledge was once mn essell-
*ORuth Underhill, Ph.D., Bueble Crafts,(Lawrence, Eansas:c
Haskell Institute Print Shop), March 1948, p. 135,
311vid., p. 136,

32John Adair, The Navaijo and Pueblo Silversmiths, (Norman:
University of Oklshoma Press, 1944), p., 201.
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tial element of tribal economics and religion. The ability to
make one's native arts or crafts, cquld-strengthen one's Indian-
ness in much the same way as do extended family ties and knowledge
of tribal larguage. And it is all of these which contribute to
the urique cultural background of the. Indian,

The unique cultural background of the Indian people was
discussed at a conference 6f the American Anthropological Asscci-
ation, held at the University of Chicago on February 20, 1954:

The members all agreed that despite external vressures,

and internal change, most of the present identirfiable

Indian groups residing on reservations (areas long known

to them as homelands) will continue indefinitely as

distinct social units, preserving their basic walues,

personality, and Indian way of life, while making contine

ual adjustments, often superficial in nature, to the 33

economic and political demands of the larger society.
UIP respondents, however, indicated indifference or neutrality,
regarding the uniqueness of an Indian's cultural backgroung.
This could be an indication that they are the children of inter-
tribal or Indian-non-Indian marriages. Or they could have been
raised in an urban environment where their priméry contact is
with Indian pecple, who have m:i.:»:ed'heJ:':"J:a.gea=z..31F Furthermore,
the respondents in this group indicated (except for five) that
they had all at attended pubiic schools, and of these, only nine,
had ever lived on a reservation. The inclination, therefore, is

33Clyde Kluckhohn, "Covert Culture and Administrative
Problems,™ American Anthropologist, XXXXV(April-June 1943), p.389.

.14 .

“ Murray L, Wax, Indian Americans Unity and Diversity,
(Englewood Cliffs, New Jersgy: Frentice-Hall, Inc., 1971),
pl 1920 N )
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to assume that these respondents have‘become more assimilated or
urbanized and therefore 'less Indian" because they are less

aware of an integrated Indian culéural past,

Retaining one's Indian idéntity poses a problem for Indians
living and working in an urgan~environment. In our context, we
wished to know if it was also a problem for Indian professionals
whe leave their hoﬁe lands, advance their education, and develop
expertise in a dominant society profgésion. Can he the Indian
professional, keep his Indian-ness in the back of his mind or
somewhere in his conséiousness and to experience when needed?
When looking at Indian professionals, one must keep in mind that
in the Uﬁited States there are few recognized Indians who are

professionals. In the medical profession, for example, there are

W

8 Indian physicians, one Indian dentist and three hospital admin-

35

istrators. Of these professionals, few ever return to their

own reservations. In one instance, at a Convocation of American
Indian Scholars, a Pueblo dentist was asked: ™Do you think the
acceptance by Indrans of other Indians from other reservations
145 % + : 9"36 : "

would be greater than of non-Indians? His answer was "yes,
definitely,” He then related his own experience, when he first
began his practice:

Even before I arrived, the people would say, we have an

Indian dentist coming, .And I could have been the worst
dentist in the world, but the fact that I was Indian,

35The Second Conveccation of American Indian Scholars,
Indian Voices: The Native American Today, (San Francisco:
Indian Historian Press, 1974), p. 151-2.

361y .
Ib-.&-d.’ p' 1?8.

Beence S
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the patients were all waiting, whereas it's been the
experience of non-Indian dentists on an Indian Reser-
vation, to spend upwards of eight months to a year,
just getting acquainted with people before they were
asked to provide any kind of services. 37
It appears there is a tendency fbrhIndiaﬁ professionals to: be
accepted more readily in Indian communities otper than their own,
Perhaps by first gaining acceﬁtance and recognition in another
community, others will be encouraged to become more receptive to
Indian professionals who might want to return to their own people‘?8

It should be emphasized that not all tribal communities
encourage their youngér Indians to return. £ one should decide_
tc try to return he may "find that the power structure on the
reservation isn't behind him" or the tribal members may "“resent" :
kis acquired training and skill.z’9 The rationale appears to be i
"all right, now you're a city boy and you don't understand things -
about reservations anymore."go These same people,ironically i
eaough, may héve encouraged the same youth to go outside the
reservation in order ¢o adVahce his education and help his people.
Traditienal Indian communities consistently reflect these dilem-
mas and contradictions, ©Cn the one hand, it is sensible to learn
to live in the white man's wdrld; on the other it is too threate
ening to an already harassed_%raditional way of life, The

37‘1‘he Second Convocation of American Indian Scholars, Indian

Voices: The Native American Today, (San Francisco: Indian Histe
Historian Press, 197%4), p. 157.

8. .
>°Ivid., p. 106.
29 .

“Ibide. 5 Pe 14'2',

*1bid., p. 42,
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sanctions the young receive are thus contradictory and ambivalent

at best and always present wherever there are Indians., - i

Indian Experience of the Urban Indian

¢
{
i

Questions 6, 7 an& 8 on the questionnaire deal with thei
“"Indian experience of the Urban Indian." These three questioés
reflect just a few of the activities any Indian in an urban
community has available to him, Other activities could inclu#e
Indian dances, meetings with other Indian groups in the city,land
Indian Clubs for both men and. women,

The peopulation means for all three questions, indicate
indifference or neutrality. Question 6, dealing with Indian par-
ticipation in rodeos, and question 7, referring to Indian par#ic-
ipation in city pow-wows, show the individual group means alll
reflecting neutrality or indifference. In guestion 8, "to be'
Indian is to support the American Indian Movement (AIM) and its
leaders”", the population means indicates neutrality or indiffér-

ence, UIP means (3.82) show neutrality or indifference with é

slight tendency towards agreement. The BIA means (1.68) indidates

disagreement with the questioﬁ. NCORI and IHS both reflect the
population means of neutrality or indifference.

Rodeos may have begun Qith the Indians., The rodeo itself
was born through observation of Indians "playing' on their horses.
What looked like "playing" was the Indian developing his(horse-
manship skills. It was the white man, howe#er,.who discovered

how to make money out of the rodeo.al

!
+1Wi11iam Eastlake, "Teday is Joy to Their World," Sports
Illustrated, September 23, 1974, p. 33.
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Usually associated with rodeos are pow-wows. The word "pow-wow"

might have had an Algonkian’origiﬁ,<developed in the nineteeth

century, to describe a form of secular dancing taken from cere-

ko

monials done in the Plains reéion of the United States.

Pow-wows in the city have a different meaning and feeling,
than do pow-wows held on tribal lands. The city pow~wow could
be viewed as an intertribal event, containing:e

large commercial enterprises invoX¥ving white entrepreneurs,
regular dances at intertribal social centers in large cities,
and the dancing that constitutes the social side of cther-
wise seriocus intertribal meetings. The greater number of
different - tribes represented the greater the success of the
affair.43 :

It should be pointed out that not all Indians who might be living
in the city attend what Joan Ablon in an article on Urbar Indians,
regards as Martificial pow-wows', By this she means pow-wows

which lack the Yoenefit of home community, relatives, friends, and

Ll

the serving of traditional foods.,"

Although many do care to join in Pan-Indian dancing,
others find no necessity to recharge or reify their
Indian-ness nor do they think of Pan-Indian activities
as relevant to their personal Indian identity or tribal
interests., 45

The other kind of pow-wow is the tribal pow-wow. In some parts

of the United States this event is principally thought of as a

L .
zEleanor Burke Leacock and Nancy Qestreich Lurie, eds,,

Native American Indian in Historjcal Perspective, (New Yorkd
Random House, 1971), p. 449,

&

“Ibid., p. 450

L ' ~
Joan Ablon, "Relocated American Indians in the San
Frandisco Bay Area,"” Human Crganization, XXIII, (1965), p. 720,

ba_ .
22332. {my italics)
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ceremonial s
The tribal pow-wows mshether or not it seeks to attract
tourists, is e.. primarily a community effort in which
local customs and laznguage are evident, These pow-wows
build community solidarity".h6
The tribal pow-wow is what some Indian people regard as the only
traditional or authentic Indian éow—wbw. It is for this reason
that these same Indians choose ngt to:attend city pow=-wows,
Further, Indian center pow-wows may at times be sponsered by the
lmerican Indian Movement (ATM), AIM was founded in July, 1968,
by George Mitchell, who drew up the charter, and Dennis Banks,
in Minneapolis.#7 The movement could.be said to be an urban
phenomenon. To an Indian who hag either lived or worked in

rural areas or on tribal lands, several hundred miles from a

metropolitan area, AIM's frame of reference seems very remote,.

For he who works or lives on tribal lands; is among tribal menmbers,

and is itimately a part of a tribe's customs and language, there
is no need to focus the harsh light of publicity on oneself in
order to call attention to one's Indian-ness., 'An Indian who knows

he is Indian, need tell no one. He just simply is.

Contact With the Non-Indian VWorld

Questions 9 and 12 deal with Indian groups and their intere

‘6Eleanor Burke Lurie and Nancy QOestreich Lurie, eds.,
Native American Indian in Historical Perspective, (New York:
Random House, 1971}, p. 450-51,

47Robert Burnette and John Koster, The Road to Wounded Knee,
(New York: Bantam Books, Inc., 1974), p. 196.
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aotion with other groups. Questions 10 and 16 deal with the .
Indian experience in the educatién system, Questions 1l and 13 -
refer to government employed Indiéné and Indian interaction with
white society,

The population means on questioms 9, 13 and lé indicate
neutrality or indifference. 6n these sanme questions the popula-
tion means is also reflected on the féug individual group means.,
The population means on questions 10, 11 and 13 indicate agree-
ment with the statement. In question 10, dealing with the lack
of Indians having a college education, of the four groups, oaly
UIP (3.26) indicated‘neutralify or indifference. The 1lth ques-
tion, dealing with the lack of In@ian people in administrative
and/or supervisory governmenf positions, the BIA group (5.0)
indicated strong agréement with the statement. In question 12,
"most Indians like to be with oth;rs who share their ideas and
beliéfs in group discussions‘and‘meetiﬁgs", the .NCORI group neans
(3.72) indicates neutrality or indifference. Interestingly, the
.questionnaire was distributed during a confereﬁce held by the
National Council of Off Reservatién Indians. The purpose of the
conference was to gather anduéharé ideas about the direction and
membership duties of NCORI, yét thé response from these people on
question 12 appears to indi&ate a contradiction in interpretation
on the vart of the ‘members. |

It could be said that some young Indians. are very forceful,
egspecially if they have a cause to believe in. .An example, are the

philosophies of the American Indian Movement, On the other hand,

Indian people like to gatber with other Indians and share ideas on



common experiences, especially if they are in a new environment and
by chance meet other Indians in a similar situation,
"Indian migrants to the citj exhibit the same patterns as
European migrants of a half-century ago. Given the oppor-
tunity, they cluster together residentially and elaborate
distinctive institutions which are neither traditional nor
_urban middle class, but which enable them as a community
to fabricate a meaningful existence in this new environ-
ment,"438
The spontaneous gathering that occurs.among newly arrived Indian
to the city, serves the purpose of reinforcing their Indian
identity and enables them to cope with "city life'".
Indian identity can be suppressed as well as reinforced,
This suppression is seen at times in government operated Indian
boarding schools. During the time between 1889 and 1892, there
were twelve newly opened boarding schools, operating from old
abandoned army ferts.
"Children were removed, sometimes forcibly long distances
from their homes; the use of Indian languages by children
was forbidden under threats of corporal punishment; stu-
dents were boarded out to white families during vacation
times, and native religions were suppressed,49
The rationale behind this removal of children from their native .
land and family was to better prepare the child to become an

50

Americar and less Indian. This happened in the late 1800's,
but some educational institutions in the past few years have not

advanced much further in their conceptiors of education for the

QSWax, pe 163

#9Estelle Fuchs and Robert J. Havighurst, To Live on This
Eartn: American Indian Education, (Garden City, New York: Anchor
Press/Doubleday, 1973), p. 225.

50

Ibid
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American Indian., The purpose is still assimilation with the great
American '"melting pot" and not eaucat;on in the-tfuest sense of
the word., What results is that the Indian student leaves school
because of the frustration.;f being pushed aside by teachers,
books, and other students. In order fto survive in ﬁhe educational
system the Indian must have competed, especially.fsr grades.
Because a student's worth is determined sy grades, for the student
who comes from a non-English-speaking background, the chances of

51

survival are véry minute, More ofteﬁ now, however, school
systems reflect positive change. They are beginning to include
bilingual studies, Indian culfure and history, and vocational
training. Also, Indians are understanding the tremendous import-
ance to themselves and to.others of guality education and equality

52

of educational opportunity, Even with this new awareness in

education, @8mong past-secondary sphool students, the ratio
between thcse going to college anﬁ those going to technical-voca-
tional schools is about 3 to 4.”7 In addition, the estimate, in
1970, of three thousand Indiéﬁ high school gradnates entering
college, only about one-fouréh ofxwhom will graduate with a

54

baccalaurate. Based on the above, the NCORI group means (4.90),

showing a slight tendency tdwérd'sfrong agreemeht‘with the question

51Joe E. Sando, Needed Change to Serve Indians, an unpub-
lished paper.

52Robert L., Bennett, "The New Indians and the 0ld Indians:
Cultural Factors in the Education of American Indians," Shirley
Hiil Witt and Stan Steiner, eds., The Way, (New York: Random House,
Inec,, 1972), p. 129.

53Fuchs and Havighurst, p, 261l.

5#§6id., P. 260,
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dealing with Indians not having a college education, also had the
most members with past-sécéndary education level. Hopefully,
their experience will providé others with the knowledge of the
difficulties involved in pqrsuiné a college education and of how
t§ overcome these, ‘

The question dealing Qith having more Iﬁdian people in
government administrative and supervisory positions, received
strong agreement from the BIA respondents (5.0). The reason for
Athis may be that since the Bureau of Indian Affairs is set up to
help Indians, therefore only an Indian can understand the Indian
and his problems, Cn the other hand, aé Ms. Ablon has said,
"Indians gererally do not want to compete with others.“55 In
order to hold either of the positions stated above, one must
compete, This theme is repeated as follows:

"The (employees have) done ‘all right in their present jobs

and made advancements, but they were afraid that if they

took that next step and. became supervisor, they might not
be big enough for the job."56
If this is so, then how did some indians become administrators or
supervisors?i-One answer to f?is:is that the Indian who obtains
a fairly high paying job, th;£ provides a reasonable standard of
llVlng, improves his chances for staylnw and for adaptlng to the

new culture and its values.57 B& thus adapting to the white or
55

seDcnald Greve, '"The Amériéaﬁ Indian," Vital Spceches, XXXVI
{(February 1, 1970), 278.

-

)?Rcbert S. Weppner, "Urban Economic Opportunities: the,
example of Denver," dJack O. Waddell and O, Michael Watson, The
American Indian ir Urban Society, (Boston: Little, Brown and
Compan,{, 197111 p¢ dqtfl

Ablon, p. 713.
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dominant standard of living and values, he also learns tc compete
for what he wants. It could be that some of the BIA respondents
are reaching, if some have_not al;;ady, this economic integration
point, With this in mird, obvioisly, Indians will continue to
obtain higher paid positions.

In achieving economic -integration, the Indian will most
likely associate with more and more non-Indians, ' Thus, the BIA
response indicating neutrality or indifference to the gquestion of
having more non-Indian friends and associates, apﬁears to contra.
dict their strong agreement with the position that more Indiane
ought to be in. supervisory and administrative positions. Having
contact with non-Indians does not always occur in working positions,
although such contact occurs more often in the. ¢city. ™Many Irdians
say that they have more contaet with non-Indians than with other
Indians."58

Some Indian people have non-Indian friends but may be
embarrassed to have it known even on 2 questionnaire, assuring
them of ancenymity. They thereby keep what they are probably
experiencing as a lack of Indian-ness, to themselves. They try
to hide the fact that they afe more comfortable with, or have

more white, than Indian friends.

Educational Experiences, Attitudes and Perceptions

The questions in this section were designed to elict

58Merwyn S. Gakarino, "Life in the City: Chiicago," Jack 0.
Waddell and 0, Michael VWatson, The American Indian in Urban
Society, (Boston: Little, Brown and Company, 1970), p. 175.
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responses concerning educationai experiences, attitudes toward
education, and present and past perceptions of educational
opportunities. Questions 18, 19,‘26. 23, and 24 are directly
related to school experience or desired school exgerience.
Questions 21 and 25 are reléted to the respondents view of educa-
tion in the past and to educatiénal opportuniéy in the present.
Question 22 is related to the respondents attitudes toward the
inclusién of clurriculum on Indian History and Culture in all
schools,

Questions 18 and 23 deal with the school situation in regard
to general discrimination and possible aifficulties (due to pre-
judice) of an Indian ﬁhild's adaptation to schools in Portland or
Phoenix. On beth gquestions the population means and all group
means fall within the range of indifference or neutrality,

The literature seems to disagree with this position.
4lthough other studies have elicted similar responses, responses
were received that verbally denigé discrimination where discrim-
inaticn did exist. A study ééne;ﬁy the Northwest Regional
Labc;atory on the post high schodi education of Indian students
asked if they had experienceéipreﬁudice in the course of their
education. Only a small nuﬁher ofcthese high school graduates
acknowledged that they had eéér 5een victims of prejudice, The
recearchers felt that it was possible fhat the students who went
to school where Indians were a majérity (as is often the case on
tribal lands) were not exposed to discrimination, They raised

other possibilities however, which may be pertinent to the presert

study:



sk

Egqually possible is that some students would not admit
experiencing prejudice. They may have felt such an admission
would support the unfounded premises that they as Indians, were
inferior to other people. Having heard repeatedly the stero-
typed prejudices which are mouthed about Indians, some actually
appear to believe these canards, if not about themselves,
about their fellow Indians. = , .

5till others, perhaps, were reluctant to admit experiencing
pre judice because it might be contrived as seeking to excuse
what could be regarded as failure in their lives. Almost all
the young people who denied experiencing prejudice readily
volunteered accounts of prejudice experienced by their Indian
friends and even members of their families.59

Burnette states that Indian students in urban schools face
a "double racial barrier." He feels that white students group
the Indian students with blacks -and the blacks group them with
whites, The end result is that the Indiar student becomes a
pivotal point for facial conflict.so Similarly, one of us had
had personal contact with an elementary school student who felt ke
was placed in this position in the Portland Public Schools. The
child requested and was granted a transfer to another school with
a very small number of black ‘students where he no longer might be
the racial scapegoat for whites and blacks,

Discrimination in the ﬁubli& schools is more complex than ZV
just counting over behaviors of white students, teachers and
adninistrators against Indiaﬁ_studénts. The curriculum used and
the controlling systems of the school must also be examined.,

The curriculum used by public school systems either ignores

59 . . s . )

Aiohonse D, Selinger, The American Indian Graduate: After
High School What? (Portland: Northwest Regional Laboratory, 1968,
Pe 737k | |

60Rcbert Burnette and John Koster, The‘Road to Wounded Knee,
(New Yorks:; Bantam Books, 1974) p, 6k,



http:conflict.60
http:families.59

55
the contributions of the America;_lndiaﬁ in histery or éterotypes
Indians. A study done by the University of Idaho found Indians
Yeontinually depicted (in textbocks) as inarticulate, backward,
unable to adjust to modern Euro~American4culture, sly, vicious,
barbaric, superstitious and distined to extinction."sl

In reference to history and social studiés classes, the
president of the American Indian Historical Society testified to
the Subcommittee on Indian Education that: <23

e

There is not one Indian child who has not come home in shame

and tears after one of those sessions in which he is taught

that his people were dirty, animal-like, something less than

a hunan being.62

The curriculum and textbooks of the public schools are in
the realm of school administrators and school boards in each
district., The school boards, as representatives of the community,
have the final approval of curriculum and textbook adoption. The
1969 Report on Indian Education found that Indian members on
school boards which have jurisdiction irn districts containing
Indians is rare. In Brockton, Montana, for example, in 1970, the

schocl board was conposed of two white men and one Indiang the

school population was 98 percent Indian. In districts where the

+
.

e

najerity ¢f students are white it is very rarely ithat the school

bvard has an Indian member, Tie repert goes cn fo state that the

6lCommittee on Labor and Public Welfare, Indian Education:
A National Tragedy - A Nationzl Challenge. 1969 Report of the
Committee on Labeor and Public Welfare, United sStates Senate,
Made by the Special Subcommittee -on Indian Edwcation.
Washington D, C.: the Committee, 1969,

21014,
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White power structure of the communities where Indians also reside,
thwarts Indian attempté to gainlfepreéentation on-school boards.63

The facts seem to in&icate that there has been ahd continues
to be discrimination against Indian students overtly in curriculum
and inherent in the structure of tﬂe public school districts, It
is also true that Indians themselves ﬁave béen the last to protest
institutionalized racism of any kind, The Indian response has been
to ﬁolerate, to withdraw or, as récently in the case of education,
to create alternative schools of their own.

Two of these alternative schools developed by Indians are the
Rough Rock Demonstration Schoé; at Chinle, Arizona, on the Navajo
Reservation and the Rocky Boy School on Rocky Boy- Reservatdon in
Montana, The Navajo tribe organized a non-profit organization in
1968 to receive funds from the Bureau of Indian Affairs and the
Office of Economic Opportunity for a school. The corporation
then turned over the school £o auboard of education, consisting
of five Navajos (none of whom, bj»the way, had a high school
‘education.) The school has been committed to developing a
biéultural, bilingual program’ for 250 students from Head start
through grade ten and has beép sﬁé;essful.eq

The Rocky Boy School was formally attached to another public

63Committee on Labor and Public Welfare, Indian Education:
A National Tragedy - A National Challenge. 1969 Report of the
Committee on Labor and Public Welfare, United States Senate, Made

by the Special Subccmmittee on Indian Education., Washington, .
D, C.: the Subcommittee, 1969, ’ i

“fnstelle Fuchs and Robert dJ. Havighurst, To Live on This
Earth: American Indian Education, (New York: Anchor Press, 1973)
p‘ 2520
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school district thirty miles away. Several years of tribal effort
resulted in the formation of an indeééndent publié school district.
in the late sixties which could obtain separate funding.

The Rocky Boy Reservation then became an independent public .

school district with separate funding, and controlled by a

five-member, all-Indian Board of Education., This board -

hired an Indian from the reservation as superintendent.65
The school district is developing programs in bicultural education
and there is a bilingual program for 5 years olds.

The Rough Rock séhpcl and the Rocky Boy School have the
advantage of being able to influence the education of Indian
chi;&rén because of the absence of white- families in these areas.
In areas with mixed white and Indian populations the alternative
échool is not always feasible., However, in school districts where
the schools receive federal funding because of the presénce of
sizeable numbers of Indian students, the schools are required to
form and utilize advisory committees of Indian people. These
advisory committies, or bvoards, i@eally should have authority over

the expediture of Johnson O'Malley funds which are specifically

‘designated for Indian students. Indian Adivsory groups and

Johnsoﬁ C'Malley funds have sometimes given Indian people in mixed
communities more influence in’the school's decisions about
curriculum and programs.

To question 19, ''Most Indians can learn more and be more

comfortable when they attend school with other Indian students,®

-the total population, except for the IHS group, indicateé

65,

Hstelle Fuchs and Robert J. Havighurst, To Live on This
Earth: American Indian Education, (New York: Anchor Press, 1973)

Pe 256,
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neutrality or indifference.

The feeling that Indian pecple are equal in ability and can
compete faverably with non-Indian'cﬁildren in schools could have
influenced the responses. The respondents.may have felt that by
agreeing they would be implying that Indian people need special .
education. because of inteliéétual or social inferiority. Addi-
tionlly, since many of the respondents in the UIP, BIA, and NCORI
groups ére residents of urban dreas wheretnon—Indians are a
majority, they may have nevér felt uncomfortable with non-Indians
or they may have forgotten any uncomfortable feelings they may
have had in the past. |

The IHS group's agreement with this statement, on the other
hand, supports the findings of the National Study of American
Indian Bducation directed by Estelle Fuchs and Robert Havighurst.

In this instance, forty school districts and schools were surveyed.

. The youth and parents in these districts evaluated the schools in

their area. The schools about ﬁhich the students and parents had
the most positive feelings were échools where Indian sfudgnts

were a majority. Fuchs and H%viéhurst felt that a possible reason
for this positive evaluation'pay have been the racial make-up of -

these schooels: -

Indian students, for the most part, prefer all-~-Indian
schools. In such schools Indian students may feel more
confortable and less anxious about discrimination, being
accepted by peers, bein:” as well dressed as other students,
ete. Moreover, the ocutstanding students and athletes have
to be Indian in an all Indian scheol.66

€05stelle Fuchs and Robert J. Havighurst, To Live on This

Earth: American Indian #ducation, {New York: Anchor Press, 19753)
P. 156, '
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Aithough the FOpulaﬁion mean indicates agreement with
questior 20, *All Indian children.spculd have the chance to attead
a public integrated school." The small groups are divided in their
means, The BIA and IHS strongij agree with this statement,

This is especially interesting in view of the fact that on the
preceeding question, the IHS group ih§igated agreement to the
statement ''Most Indians can learn more and be more comfortable
" when they attend school with other Indian students.,”

There is a possibility that these groups believe public
integrated schools are superior to BIA sdhools and mission schools
which are mormaglly the Indian alterna£ive to public schools. This
may not be an unrealistic belief. Many authors have made state-
ments ébout the inferiority of Indian education in BIA boarding
schools, The assumption that the problems of Indian students =
high dropout rates; absenteeism; overageness; and underachieve=-
ment - relate to negative school environments in BIA schools may
have been made by the respondents. The public school may thus
‘seex: a more desirable alternative,

Euch has been written critiéizing Indian education in the
past, In 1926, the Brookingé Insfitute investigated Indian affairs
for the federal government énd in 1928 published the Meriam Report.
The educational section of this revolutionary report recommended
many changes in Bureau of Indian Affairs boarding schools., The
most pervasive change argued for "individualistic, non-authori-

tarian, decentralized education in which the focus would be on

the whole individual and his relationship to his family and
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community."s? Changes were instituted soon after the publicaticn
of the Meriam Report. Some bocarding schools were converted té
day schools; improvements were made in the academic curriculum;
the gqualifications necessary for teaching were raised, and student
care‘improved.6 However, the progress made in the thirties and
forties, following the Meriam Report, was halted by World War II,
"as a lack of funds joined with a congressional attitude of 'de-
Indianizing the Indian.'"69 Thus, the Special Subcommittee on
Indian Education, 41 years later, found many of the same problems
that were present in 1926. Im summary, ﬁhis later report stated:

We have concluded thal our national policies for educating
American Indians are a failure of major proportions. They
have not offered Indian children - either in years past or
today -~ an educational opporitunity anywhere near egual to
that offered the great bulk of ‘American children. 70
The respondents, therefore, are viewing reality cobjectively when
they agree with the statement, "Indians in the bast received a
“second rate" education.'" (Question 21.)
Concerning the opportuniiies for education today, the study

population indicated indifference to the statement, "Today's

Indian has the same educational opportunities as a non-Indian.”

The one exception was the Blﬁ,grpup which agrees with the statew-

b7EsteIle Fuchs and Robert J. Havighurst, Te Live on This
Barthir dmerican Indian Fducation, (New York: Anchor Press, 1973)

681bid., p. 227.

69

Committee on Labor and Public Welfare, Indian Education:
A Kational Tragedy - A National Challenge. 1969 Report of the

Committee on Labor and Public Welfare, United States Senate, Made
by the Special Subcommititee on Indian Education. Washington,
D, Cor the Subcommittee, 1969.

zOIbid., Pe Xi.
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ment,

Possibly the BIA group view; ?ducational opportunities more
positively because of their personal successes and their knowledge
of the assistance available frog the BIA. This, .of course, assumes
that BIA employees are more aware of BIA programs than individuals

no*t directly associated with the BIA. The BIA group was the only

I
.

group in whichk all membérs had graduated from high scheol, How-
ever, NCORI, with the most members possessing higher educati;n
experience, had the lowest mean.on this question, The NCORI?memu
ters may feel that it was difficult for them as Indians to o%tain
their education and that this is still true.

The general inferiority of education of Indianwchildreniseems

!

to be an mccepted fact. TYet, the population of this study does

not place the responsibility for the high dropout rate on'ei£her
the school situation or on the lack of ability of the Indian stu-
dent. The population mean was neutral when they responded to the

statement, "The high Indian dropout rate is caused by the school

situation rather than the lack of ability on the part of the

Indian student." Two groups, however, UIP and NCORI, agree that

the school situation is the cause of the high dropout rate.
" Brewton Berry in his sﬁrvey of the literature on education
of American Indians discusses the probvlem of low achievement and

overaganess which seem to contribute to the high dropout rate of

-Indian students, His data shows there is a general low achieve-

ment rate in Indian studenis after the primary grades. Low

achievement is defined as receiving scores below state and national
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averages on achievement tests. The Indian student also tends to

71

o v

be overage for his grade level.
Various reasons for the decline of academic performance azs

Indian students move through school (the "cross-over' phenomenon)

have been postulated:

1, The cross-over phenomenon is characteristic of
adolescents and is peculiar to Indians.

2, It is a result of the acculturation process. The
younger children lgarn the obvious elements cf the
culture (white culture) quickly. The brcad ¢ul-
tural experiences which are available to the general

population are not available to the older Indian
students,.72

2. Alienation is the central concept for explaiaing the
problem, The conflict between white and Indian cule-
tures comes to a focus at adolescence and causes
severe personality disturbances which block adhieve-

ment, 73
If one agrees with this explanation, by the time the Indian student
reaches high school he is apt to be older than his classroom peers
and has a lower level of achiévement. This state, whatever the

reasons, is obviously conducive to dropping out, The guestion of

who is responsible for this phenomenon: £he situation, or the

student is complex,

1 N - . . .
7 Brewton Berry, The Education of American Indians: A

Survey of the Literature, (U, S. Department cf Health, Education
and Welfare, 1960), p. 30.

72
7 Herbert D, Peters, "Performance of Hopi Children on Four

Intelligence Tests", Journal of American Indian Education, II;
2:: :p. 27"’3}«0

?5J0hﬂ Bryde, "The Sioux Indian Student: A Study of
Scholastic Failure and Personality Conflict."™ Ph, D. University of
Denver, 1965. (As cited in: Brewton Rerry, The Education of
American Indians: A Survey of the Literature (U.S., Department of
Health, Education and Welfare, 1963) p. 32,
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Willard Bass states that fhe causes of the poor education of
Indian students are:
see irrelevant curricuia, iﬁappronriate learninglmaterials,
inadequate teachers, poor home environment, poverty, iso=-
lation, lack of student motivation, lanyuaoe handicaps,
cultural conflicts, and an absense of Indlan involvement
--and control., 74
These causes are a combination of school-related and family-
related problems. Improvements in the éaucation of Indiar childe~
ren will only be possible when the total situation is impvoved.
Looking specifically at the school situation, Bass reconm-
mends these remedies for some of the educational problems of
Iﬁdian students; "bicultural education; sfecial training for
teachers; more Indian teachersy;y development and use of Indian
cultural learning materials and ﬁore involvement and control by
Inci.i.ans.."?5
Hopefully, schools like the Rough Rock Demonstration School and the
Rocky Boy 3chool are beginniné‘a trend which will provide some of
these elements fo Indian education. The federal funds available
to public schools for the education of Indian students should
even facilitate the incorporation of these solutions by public
schools.
The resvondents indicated agreement with question 22, indi-

cating, peraaps, that Indians can learn to be proud of their Indian-

ness if the curriculum teaches them to understand and respect their

74

Willard Bass, Research and Develoovment: Needs and Priore
ities for the Education of American Indians. Final Report,
(Albuguerque:s U.Z, Department of Health, Education and Welfare,
1971), p. 7.

o
?’Ibid., Pe 9,
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past. The reassessment of history frem an Indian point of view
has been manifest in recent years by a surge of movies and books
which address the questions of Indian-ness from the Indian point

of view, dJust a few which have had great impact are Dee Brown's,

Bury My Heart at Wounded Knee; Vine Deloria, Jr.'s, Custer Died

for Your Sins;'" "Little Big Man" and "A Man Called Horse," The

B

awareness that Indians have a culture and place in American

history, other than as an obstacle to the colonization of the
United States by the white European, is a relatively new concept
for the majority of us all. fhe view point of today's Indians on
the Indian's role in history is a faséinating choicé for further
study. Since it appears very likely that many Indians have
accepted the negative stereotypes of themselves which have to date
been.perpetuated by the media and by the schools, the inclusion of
Indian history and culture in the cﬁrriculum will, ideally, give
both Indian and non-Indian a realistic view of the Indian's role

in and contribution to the history c¢f mankind,
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QUESTIONNAIRE

Sex:  Female Male ._‘

Agesx

Marital Status: Single
Married

If married, number in family

Other Number of children in school

What is your tribe?

Are you enrolled on the tribal census? Yes - No

What state is your tribal land located in%

Terminated or not ?

Do you have contact with friends or relatives, who are also from
from the same tribe or area, as yourself?

Yes No
Have you ever lived on a reservation? Yes - No
If s0 how many years? 1-5 years 20-25 years

5-15 years 25+ years
15-20 years
Do you speak your tribal language, more than just a few basic words?

Tes No .

Did you receive MOST of your education (elementary/secondagpy) at:
a B. I, A. or government school?

or a Public school?

Was this school on tribal lands? Yes No

What was the highest grade completed?

Technical or business college



e

Junior or Community College _
Four year college or university
Post Graduate : :

Respond to the following statements. Check the box that best
represents your feelings atout each statement., Checking the first
box is to agree, and the last to disagree with the statement., 3y
chicking the middle box, you neither agree or disagree.

Tos be an Indian is to be able to speak - Agree . Diszgree

his tr;hal language and "English."

To be an Indian is to know his native
customns znd traditions.

An Indian is an individual with an
unigue cultural background.

To be an Indian is having parents and
relatives, who live on a reservation,

To be an Indian is to know one's native
crafts, for example, beading and
weaving,.

Mot Indiasns like to participate in
rodecs.

To be ar Indiarn is to participate in
Pow=-wows held in the city.

To be an Indian is to support the
American Indian Movement (AIM) and
its leaders.,

Some Indians try to force others (both
Indians and non-Indians) to see their
point of view,

¥ost Indians do not have a cdollege
education or a college degree.

Most Indians feel there should be wore
Indians working in government (BIA/IHS) I
supervisery and/or administrative

positiorns, than in clerical positions.

Most Indians 1like to be with people who
shars their ideas and beliefe in group [ i
discussions and meetings,
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Most Indians have a lot of white
friends and associates.

To be an Indian is to become a
professional (Social Worker, Admini-
strator, etc.) yet keep all his
PIndian-ness.'

To be an Indian is to return to'your
tribal lands, to help your own people,
for example, a law student.

Mos) Indians learn the way of the 'White
man in a government boarding schocl.

To be an Indian is not "selling out®
to the white man's world, and becoming
an "Apple Indian®,

To be an Indian is to suffer discrimine

ation in the public schools.

Mgst Indians can learn more and be
more comfortable when they attend
school with other Indianse.

All Indian children should have the
shance to attend a public, integrated
school..

In the past Indians received a 'second
rate" education,

A1l students, Indian and non-Indian
should be requirad to take classes in
Indian history and culture,

It is difficult for Indian children to
adapt to schools in Portland/Phoenix.

The high Indian dropout rate is cauvsed
by the school situation rather than the
lack of ability on the vart of the
Indian student, '

Today's Indian has the same educaticnal

Agree

Disagree

opportunities as a non-Indian.
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APPENDIX B



. Sex

Female 55

|5

Average 35.57 years
Range 16 to 65 years

Marital Status

Single =22

Tribes Represented

Alseacheto
Apache
Assiniboine
Chippewa
Colville
Creek
Eyadnoiel
Flathead
Gros Ventre
Havasupail
Kiowa Creed
Lower Umpque
Modoc

States Represented

Alaska
Arizona
California
Idaho
Minnesota
Montana

DEMOGRAPHIC DATA

Male 21

Under 35 years 33
Over 35 43

Married L Other

Navajo
Nez Perce
Painte
Quinalt
Shawyee
Shoshone Bannock
Sioux
Tewa Hopi
Tillamook
Tlingit
Umatilla
Yakima

North Dakota
Cklahoma
Oregon
South Dakota
Washingtonm
Wisconsin

Contact With Friends or Relatives

Yes 72

No &

10



Lived on Reservation

Yes 42 "No 24
Years
0 24

1-5 9 ' B

5=15 8 ’ ..
15-20 16
20=25 &

25+ 13

Speaks Tribal Language

Yes 29 * No 47

Education

Received Education At:

Bureau of Indian Affairs School
Public School

No Answer

Location of School:

6n Tribal Lands Ls
Off Tribal Lands 16
No Answer 15

Highest Grade Completed:
Below 11lth Grade
Completed 1l2th @Grade
Technical of Business College
Junior College

Four year College or University
Post Graduate

19
56
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