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CHAPTER I

INTRODUCTION

Stetement of the problem.--This study made en intensive snalysis of a

selested twolfth-grede high school literature enthology with speoial

emphssis upon features essumed to be of pre-eminent value by the editor

end to have special appesl to high school students.

Purposes.~~Through this desoriptive emalysis of ths content of the

twelfth-grade litereture entholegy, Englend in Literature, edited by

Robert C. Pocley, published by Soott, Foresman and Company, tho writer

sought to fulfill the following objeotives:

1.

2.

Je

L.

Se

To desoribe the physical charmcteristios of the anthology, in-
cluding format, legibility and special sesthetic eppesls of cer-
tain external festures.

To desoribe the content of the anthology in terms of organizetion,
soope, and veriety of subjeots treated.

To enmlyze the vericus types of litereture included in the an~
thology in terms of quality of selections, maturity of acoompanying
notes and study helps, and general levels of readability.

To desoribe possible effeots of certsir internal feetures upon
the reader of senior (twelfth grade) high school age.

To make finsl recommendations end suggested procedures to teachers
of literature whioh will help to make ths reading done at the
senior level in high school a more rewarding end aesthetic

experience.
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Rationele.--The reading of litsrature has elweys been & satisfecticn
to humen beings. The satisfection is one that does mot wane with sage;
neither is one deprived of it by fortumes of oircumstences. Therefore,
the firat goal in the teaching of literature is to help a nsw generation
digoover this source of humen satisfaction far itself. The literature pro-
grem tries from the time of infanocy on through the sheer process of follow-
ing a story, or responding to the rhythms and cadences of sensitive language,

of experiencing visions, sensations, and sounds that are stimilated by the

errangement of words and idees in litsrary form, to help the student see
himself and his own feelings with helghtened aignif:loance.l

The problem of seleoating the literature to be studied in the high
sohool has becoms inereasingly significent, in that secondery schools ere
not very seleotive and the charecter of their population is heterogeneous
in ocapacities, interests and expeotancies. Accordingly, the effart to ad-
Just programs to ths needs of youth has been 1ntensiﬁed.2 This problem
is one whioh the teacher of English in the secondary school i3 aettempting
to answer through workable px'cmm:mx'm?..3 The teacher mist answer such
questions as whioh literature anthology will best serve the needs of the

pupils, and whether oconcentrated ettention should bs given to the classias

ISequentinl Development of Reading Abilitles, Prooceedings of the
Annvel Conference on Keeding Held &t the University of Chicago, 1950,
ed. Helen M. Robinson, Chalrmen (Chioago, 1960), p. 130.

arirg-seoond Yourbook of the Natlonal Sociaty for the Study of Eduoca-
tion, ed. Nelson B. Henry (Chicego, 1953), II, 6.

5Rsport of the Commisslon on Secondery Sohool Currioculum of the
Progressive Educational Assooletion, Reader's Guide to Prose Fictiom, ed.
Blbert Lenrow (New York, 19,0), p. 3.




or to oontemporary works. Again, the enswer oomes from teechers of litera-
ture who agree that the ideal selection is not a matter of alternative
choices, but rather one of finding in any period, or from any country, the
literature that best oonvsys humen and sooial values to a partiocular reader
or olass of reeders. The present concern of teaohers for "pupils as people”
makes the student the hub of the literature progrem, rather than the
literature itself. It is, therefore, the oontent of the literature, its
values and purposes, that is more impartant then its literary form. Yet
if students' experiences with literature ere to be as diversified as life
iteelf, ell forms end types will find a place in the secondary sohool pro-
grem. Baoh type will offer impor tant values, if the reading problems
inherent in it ere not too great.1

Literature textbooks today are oarefully planned with the Imowledge
thet olasses differ, and thet seleotions suiteble for meany olasses may be
less suiteble for others. Textbook editors attempt to inolude a wide
variety of materiel, enabling the teacher to seleot thet which is most
eppropriate for his particuler group. Most series inolude selected novels,
short atories, dremas, biographies, essays end poems. With the decline of
tho histarical survey, there has coms e whole new set of objeotives based
on a sharper recognition of student needs. To be sure, literature in some
schools is still being taught as though it were primarily ethics; but a
growing number of staffs are approaching it es a self-suffiocient and unigue

lpernice E. Leary, "Meeting Specifio Reading Problems in the Content
Fields," Forty-seventh Yeerbook of the National Soociety for the Study of
Bduoation, ed. Nelson B. Henry (Chicago, 1945), 1T, ﬁ.
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dlsoipline.l The primary objective of this more recent aspproasch is to have
ths student recognige literature es a focused experience and to enable him
to partiolpate in the plsesures end insights, personel end social, of that
exporience. These teachers went to get the students so interested in
stories, novels, pleys and posms that they will leave the course with the
intent end habit of continuing their reading.

The role of content as a factor in satisfying or appealing to the
roader has been analyzed through a study of whet it supposedly does to
poople or, in other words, what effeots it may have upon them. One of
the most widely eccepted classifications of the effeots of reading was
made by Weples, Berelson snd Bradshaw® in a study of adult readers whom
they asked why they read certein types of publioations. 4As a result of
these responses the investigators labeled the effects of reading as™ine
strumontal,” "prestige,"” "reinforcemsnt,” "eesthetic," end "respite." The
writers agreed that these effects overlap oonsiderably, but they believed
them to be distinguishable even to ths point of one's being able to re-
verge the procedure and deoide what type of effect is inherent in the
material under oonsideration. In the raview of related literature thase
offeots are briefly summarized in terms of how they may eid writers im
enalyzing sets of series without going directly to groups of students for
whom they were designed.

In eddition to enalysis of content, publishers, teachers, snd

Yourrioulun of the National Counolil of Teachers of Eﬁgnah, The English
Language #rts, ed. Ruth Streng, Chairmen (New York, 1953), p. 153.

laenmglas Weples ot el., What Reading Does to People {Chioego, 1940),
Pe .




librerieans realize that beautiful format and illustrations are mmong the |
most striking cheracteristics of modern buoks for young people. Bright
colors or tender pastels, qualnt old-fashioned pictures ar arresting modern
designs all olamor for attentlon. Even black end white drawings or pen
end ink sketohes have a drollery or charm that oarriea the older generaetion
back to its own childhood. So potent is the spell of modern illus trators
of juveniles that their plotures somstimes sell a poor book, while en une
attraotive format may oomsign a fine book to retirement on the shelves of
bookstaores and libraries. Publishers kmow well the effect of gey-looking
books. Grocery stores and newsstands are selling literally thousands of
books for children on the strength of their eye=catching colors. Soms of
these are worth buying, but meny of them ere trivial in content end pioc-
torlally worthless.l

The s.eleetion of books of diffioulty appropriete for the reader is e
roourring problem of perents, teachers and librarians. The readability of
the material or, in other wards, the degree of comprehensibility, must
oonstantly be matched to the reeding ability of the child or adult for whom
a book is apparently intended. This problem has been approached in
mmerous weys by both quantitative and subjective meens, without, as yet,
a oompletes and final solution. Much of what constitutes the esaence of a
good stary, or those elements that produse highly reedable faotual material
still elude the resesrcher; therefore, beoause the problem vitelly affects
all levels and types of eduoetion and communication, it is expected that

continued interest end research will be conduoted in an effart to define

lﬂay Hill Arbuthnot, Children and Books (Atlanta, 1957), p. 27.




end mo asure readability.l

Desplte these meny end varied problems, literature at the senior high
school level continues to help young people explore their own problems,
frequently in the soclal setting of their own dsy, but related also to its
background in the past and its implication for the future. Usually they
explore the interdependence of peoples throughout the world. Generally,
the publishers of the literature series used in the secondery schools try
to satisfy the noeds end interests of e¢ach student., These series are
attractively desigmed, beeautifully illustrated, interestingly written books
vwhich seem to stimulete the young adult reeder. ILiterature series are
written to inspire the student to enjoy reeding and leerning various types
of literature. Provision for establishing skills is made in practice books
degigned to sccompeny reederas as well as in exercises suggested in the
Toachor's Gui.de.a

There ere some common approaches used in the teaching of literature,
but for many students who are preoocupied with their own personal problems
literature is fer removed from their lnterests. When the teachor deoides
that the class is to study certein literary seleotions during the semeater,
he mist stlll decide how to arrange them and how to approash each of them.
There ere four widely used prinoiples of arrengement: (1) In ohronological
arder, (2) Acoording to types of literature, (3) In units based on oentral

themos, and (i) Around students' experlemce (sometimes overlaps number 3).”0

IGeorge D. Spache, Good Reading For Poor Readers (Chicage, 1958), p. 21.
2Paul Witty, Reading In Modern Education (Bostom, 1949), p. L.

3J- N. Hook, The Teaching of High School English (Urbana, 1950), p. 119.




Arrengement by themes end eround student experiences has been found
most satisfaotory in the seventh, eighth, ninth, snd tenth grades. Fine
distinotions emong types usually meke little impression on students in
those grades; likewlse, their sense of ohromology is as a rule insuffi-
elently developed to meke a chronological organization meaningful. The
year, 1880, to most fourteen~yoar-olds sounds no nesrer in time than 1680,
end not much nearer than 1492, The seventh-to~tenth graders can pref-
ftebly etudy s number of selections about pets, holidays, pioneers, the
sea, the mounteins, Latin imerica, end so forth. On the other hand, they
oan read, with enjoyment and benefit. poems that emphssize rhythm, varied
seleotions that add to their experience of oity or country life, stories
that give them vicarious experience, and so forth.

Arrangement by types of chronology is better suited to the eleventh
end twelfth grades, although even in thess years long-continued exposure
to lyrice or esseys should probably be avoided. The average sixteen~yser-
old, acoording to some psychologists, has reached or passed the average
mental age of the whole population. If he will ever be able to to learn
about the types and the ohronology of literature, and if these things
ere worth teeching, then the ages of sixzteen and seventeen would seem %o
be the logicel time to present tham.]'

The Bnglish teacher has an impor tent choice to meke, which approach

should be used? The teacher of literature oan focus on the books, or he

1. Hook, The Teaching of High School English (Urbema, 1950),
p. 122. — -

o
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oan focus on the students. The oholoe is as simple as that.t

The writer oonecluded that the cholce of approach should be made in
the light of the objeotives of the study, the charaoteristios of the
literature, and the knowledge, ability, and interests of the class. She,
therefore, disoussed the certain kinds of stimuli which the content of the
literature enthology exerts upon the twelfth grade reader. This anslysis
of oontent was made in en effort to ldentify possible effects upon the
reader.

It is neeessary for the tescher of literature to bscoms femilier with
the oontent of the publicetions provided for twelfth grede use. It was
the intention of the writer to give a deseription end enalysis of the oon-
tont of a literature series used in the high school, and a detaliled |
desoription of the twelfth-grade snthology.,

Content analysis may be defined as a research technique for ths ob-
Jeotive, systematic, quantitative or qualitative description of the mani-
fest content of oomunioations.a For the purpose of this study the sanaly-
sis was qualitative, end focused upon the description of the content it~
self, with reference being drewn in terms of the intent or effect. It is
well to point out thet much of the snalysis was individual interpretation.
The writer analyzed the literature imoluded in the enthology by subjeot
mattor oategories; that is, each type of literature included in the

anthology was desoridbed in terms of quality, meturity and diffioulty.

Ielizabewn Berry, Guiding Students in The English Class (New York,
1957). Pe 56’

2Barnard Berelson, Content Anslysis in Commniocation Resesrsh (New
York, 1957), p. 18, "
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Along with the anelysis, a deseription of the possible effects upon the
reader wes given. It wes intended that this enalysis would provide a
preclse desocription of the content, and would give conolusions end inter~
pretations which might possibly eid in the teaching of literature at the
senior high school level.

Review of releted literature.-=Literature pertinent to this study

wes reviewed in accordence with the mein facets of the analysis, and in-
cluded (1) en explanation of content analysis es it relates to the effeots
of reading, (2) identificetion of the roles of verious types of literature
found in the besic high school texts, (3) common approsches in the tesche
ing of litereture end (4) some amcoount of releted studies.

It was noted that the aree of oontent enalysis is comperatively new
end thet more resesrch ls desired. The literature gives possible meens of
meking anelysis of content and points out that the studies made have been
invaluable in understending trends and reaotion? on the part of both the
reeder snd the author. Finally, it states thet in order for en enelysis
to be effeotive or useful it must be objeotive and systematic, and assumes
thet content enalysis of manifest content is mseningful.

The literature suggests thet en enalysis would be valueble to a
teacher in eny field, in thet, she would becoms more familiar with the
books, megazines, newspapers or journals which are suggested to the
studenta.

The reseeroh findings pertsining to effects indiceted that two pre-
liminery questions supply the fremss of reference for eny emalysis of pub-
lications in terms of their effeots upon psople. The first is, ™Who is

the reader, end what does he do and wemt to get?" The second is, "What
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snd how doas the publicetion contribute to his wants?" TWhen the second is
enswered in terms of the first, the resulting desoription of content will
show the part it pleys in whetever effects are inferred or observad.l
Hence, content analysis of this sort deliberately .selects the charscteris=-
tics of the publicetion with which it deals. The analysis may refer elther
to the intrepersonel or the interpersonel attitudes of the reader; that is,
it mey refer to the reader's feelings about himsslf or to his relationship
with the various groups to which he belongs. The job of the enalyst, then,
is to enticipete the reedsrs' concerns, in both psychologicsal and social
contexts, end next to devise categories which will identify the elements
of content which relete to such concerns.

Possibly the most tenglble effect of reading is its lnstrumental

values. Aceording to Waples and his associates, it ococurs when a resder
finds in print the informetion he wents and then uses it to aoccomplish a
definite purpose. In an enslysis of the possible instrumental values within
a given plece of litereture, the investigator raised such gqusstions as:
"Whet toples might meke the student a more stimulating conversationelis+?"
"fre the authors of suffioclent significence for students to feel confident
whon mentioning them in more formsl discussions?” "To whet extent might

the contents of a given book be quoted foar purposes of suvnport, entertain-
ment, cultural enlightemnment, inspiration and the like?" "How life-like

or realistic are the suggestions made in the teacher's manual?” These and

other queriss give scme ideas of the thinking that comprised the effarts to

lWaples, ope. ocite, p. 4.
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emalyze possible imstrumental values of content.

The second typiocal effect is the prestige effect (e.g., relief of
inferiority feeling by reading that whioch increeses self approval). The
prestige effect is exemplified through responses made by the reader in
whioch he identifies himself and his problems with people and problems he
reads about. Near the top of eny list of motives for individual emd
sociel behevior stends the desire for self respect. History is replete
with instences to show the power of this motive. The writer was concerned
with how well does the content help the reeder to shere with the chersc-
ter the joys and sorrows he faces in life. The writer wishes to oite the
stories of school life in which the heross enjoy prestige in sports, in
practical jokes, in student brewls, end in student friendships which most
school boys oovet, the stories of oourtship in which the heroins wins the
sffeotion of the town's most popular boy and hence the envy of her girl
friends and the deference of the other boys; the stories of parenthood ar
of business adventure wherein the chlef charaoters likewlse find the
prestige which the readers wish for themselves. The writer's task is to
1dentify the works whioh drew the student into the story, so thet he .
imegines himself in the here's place, performing the exploits, end enjoy-
ing the prestige which invariably rewards the hero.

The third typloel effect is e reinforcement of the readers' attitudes.

This type oovers the content whioch expresses the resder's own attitudes
bstter then he could express them himself end in essence supports ideas
end/or beliefs which the resder meintains to be ideal. The content from

which such reinforcement effects cen be inferred is often found in publi-

cations produced by interested perties to win the readers' allegience.
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A fourth typiecal effeot has been oslled vicarious sesthetio experi-~
ence, The resder of a literary masterpiece finds a veriety of aesthetio
aatisfections in the suthor'’s interpretation of people, places, events,
or other femiliar phenomene. The reader cennot obtain the same satlsfac-
tion direotly. The oategories by which the content mey be aenalyszed to
show what sorts of aesthetic setisfactions it effards are, in general, the
categories employed by professional litersry oritios.

A fifth typlcel effect of reading is to distract the reader, to give
him respite. The resder is sble to escaps into & realm of imsgination, he
is onterteined snd emused; he is given a vacation from his routine oares
and responsibllities. The wide extent of such reading is readily apparent;
few readers do not reed partly for respite. The effect may result to soms
degree from the reeding of amy publicetion, from the ocomie strip through
mioch 1ight fiction to some recognised worke of litersry art. Meny seek
this effect to the exoclusion of others.

Bosenblattl discusses the role of verious types of litereture found
in high school end college texts end stresses the fact that no matter how
meny potentially velueble faots and irsights a 1iterery work mey embody,
these feots will become ectusl wvalues only es they are incorporated into
the thinking end feeling of individuwal reeders. It does not matter whethsr
the work is & novel of edventure or a lyric poem == it iz the reader who

brings to the printed page full 1life and meaning.

Y ouise M. Rosenblatt, "Enriching Valuss in Reeding,” Reading in en
Age of Mess Communication, ed. Williem S. Gray (New York, 1943, p. 22.
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Bond end Tinkerl pointed out that unlike such ocurses as soience,
mathometios, end sociel studies, literature lacks e methodioal regular se-
gquence of oontent. Literary materials range from stories about men end
women, a8 well &8s snimals, end from historicai novels on through poatry of
various kinds to plays end essays. To a considerable degree, the primary
concern of tesohing literature has been the development of reading in~
torests and tastes. These authars conolude that there are problems of
selection and interpretation involved in the teaching of literary materials.

The toachser of literature faces the problem of deciding how to teach
each type of literature emd which epproach will be the most bemeficisl to
the students, Imu-y2 suggests very olearly soms of the problems involved
in the teaching of each types (1) Novel. Since the novel is a plcture of
life, real or imaginary, the reeder needs to !mow the world im which that
1life is lived, its pesople, end their successes snd failures. Understanding
the charsoters of the novel by learning ebout them, observing their aotionm,
listening to their conversation end enalyzing their motives are among the
problems of cheraoterization. Femiliarity with setting and chareoters
simplifies the problem of the plot. When the student beoomss interested in
the struggle of the hero ageinst the villains, agalnst the foroes of nature,
against society, or egainst his own desires and impulses, and when he saees
their different ends, then he can begin to follow their oconfliots until the

desired goals are attained. But he must be trained to see relationships

IGuy L. Bond end Miles A. Timker, Reading Difficulties Their Diagnosis
and Correction (New York, 1957), pp. 359-360. —

®Bernice E. Leary, "Meoting Speoifio Reading Problems in Content
Fields," Forty-ssventh Yearbook of the National Society for the Study of
Bducation (Chicago, 19L8), Fart 11, p.1L2.
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end to keep events in proper sequemse in order to handle a complicated
plot successfully. 2As the student resds more hs will begin to question
the muthor's purpose, cheraster, mood end theme. These are questions
which the student must gradually be taught to smswer far himself. (2)
Short Story. The shart story presente a unique problem in that it repre=
sents = single experience, few oharecters end brief eotion. The student
mst be teught to be very attentive in order that he omn disoover the
theme. The problem here is in helping the student declde the besio theme
or idea the euthor is trying to convey. (3) Drama. The mein problem in
toaching the student to read end eppreciate drema is the fact that the
student must realize thet he is his own producer, as it were, of the play
ho is reading, where he not only visualigzes, but also "audiblizes." When
he gets the feel of the drematic technique, only then cen he read dremas
successfully. (L) Biography. &As the story of life, it has the unity and
action of e nerrative, and to thisz extent offers few new problems. As &
wark of history, it presents the historical events end cirocumstences in
which the subject lived. Biographies are written in many forms, personal
memoirs, letters and dieries. The main problem here is in teaching ths
verious forms in which the biogrephies ars written, and the next problem
is helping the student deoide the author's ultimate purpose in writing the
biography. (5) Essay. The mejor problems in teaching the essay are many
end vearied. The problem may be one of form, content or presentation; the
faot that esseys ere so varied means that the teacher has to decide how
bast to help the student interpret the author's meaning, mood and motive.

(6) Poatry. In poetry more tham in any other type of literature, reading
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problems ere generally resognized, if for no other reeson then thet they
help to enswer the question of why the average reader gets little pleasurs
from postry. Problems of form end pattern, of imagery, rhythm end rhyme,
emotion, word order, unusual words, figurative lsnguage, condensed style,
end obsoure themes, smong others, ere commonly pointed out as barriers to
enjoyment. These problems assume & greater propartion in poetry then in
prose becasuse of the student's unfamiliarity with, or disteste for poetioc
form. It is the job of the teacher to help the student coms to & better
appreciation and enjoyment of poatry.

The following statement gives the oonsensus of most teachers of litera-
ture, libtrariens end publishers of literature books:

Literature, beceuse it enlarges our ewereness of what we

ere a5 human beings e&nd refines our diserimination among values,

is a forece of tremendous potential for education. Literature

can introduce the reeder +o wider end deeper perceptions and

organizations of experience. Literature cen lift thet reader

above the petty or nerrow concerns that usually consume his

time. No adolescent who has fully appreciated a novel by George

Eliot or a poem by Robert Frost is left unchanged. To wheatever

extent the good life is dependent upon diseriminetion emong the

velues in experience, literature cen contribute to the liberal
education our civilization seeks for as meny human beings as
possible.

A study of the literature surveyed relative to the common approaches
in the teaching of literature suggests that the three most common approaches
are (1) the study of literery types, (2) the historicszl survey and (3) the
study of individuel enthors. The following statements suggest that each

approech has its strengths and weaknesses.

lWalter Loben et el., Teecher's Manuel for Adventure in Appreciation
(NBW YO!‘k, 1958), P L

2Hook, ope ¢it., pp. 119, 135 ff.
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The study of literature by types, such as poetry, drama, essay, shart
story, or novel, is a rewarding subjeot of study in both high school and
college jJust es similer selections are in the normel reading of adults for
sheer enjoyment or appreociation without reference to social or ethical
problems. High school readers teke delight in the pley as a farm of en-
terteinment end sooial influence or in the informel essey as a revelation
of interesting personalities. Ooccasionel study of literature by types has
for older students the adventage of introducing the skills necessary for
the understanding and appreciation of different kinds of reeding end of
giving verious kinds of literery experiences. Such study has the adven-
tege of showing that ideass and emotions mey be ocommuniosated in meny ways,
each with possibilities of effecotivensss for certein ends. Study by
types also mekes possible the use of easy and difficult novels, poems, or
drames within e single unit, thus caring for nesds of individual readers.
It parmits, further, the using of similar meterials from the literature
of meny nations. The dengers of focusing on typs are that the emphasis
mey distract from the intersction of the student and the literature by
raieing nonessentiels to heights et the expense of other valuss. Students
mey know the stepe in the rising and felling sotion, the olimex, the
definition of the epio, lyric, novel, drema, esssay, biography end poem,
but mey not have gons beyond the identification of the externals. Fur ther-
more, types are reletive terms, for types are fluid end often overlap.

Horsohel Brickell wrote that the novel end shart story heve no rules.!

Herschel Briokell, "Book Reviewing," The Saturday Review of ILitera=
ture, XXXII (4pril 23, 1949), p. 27, quoted in The English Lengusge Arbs
TRew York, 1952}, p. 387. - .
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1

Historical novels may or may not bs based upon research.” Goodbye, Mr.

Chips mey be a novel or novelette, "Quality," by John Galswor thy, may be
6 short story or =n essegy.

Another common approach to the teaching of literature is the survey
or chronological presentetion of English or Zmerican literature, less
frequently world literature, still less frequently the literature of the
Amsrices. Oocossionally the survey has been by theme or by an analysis of
the spirit of the psople. Students msy well be consoious of time through
time-line charts end diagrems, so that, for exempls, Sinclair Lewls will
not seem to have the charssteristiocs of a Colonial or Viotorisn euthor.
Notice of tims, by contributing a kind of context, may help in an understand-
ing of phases of a book. A& survey with emphesis on chromology and literary
influencss may result in uninterpretsd, disconnscted and meeningless feots.
It is possible for students to give the dates of authors ad titles of &
work or two, to heve a knowledge of an exverpt in a so-called history of
liferamre, end yet be unaware of the fact that they heve read but a short
portion of a long work, which may be sharacteristlo of the suthor. A sur=
vey of literature msy develop sn elaborate setting for the appreciation of
literature, but forget completely that love of reading, intelligent inter-
pretation of the euthor's meening, end personal refleotion upon it are the

real ends of teaching literature.

It may be that the more able students in the eleventh end twelfth

gredes will ohoose to study certein asuthors. It is veluable for them to have

J’Bﬂtar Forbes, "Historical Novels," The Saturday Review of Litera-
ture, XXXII (April 23, 1949), p. 7, quoted in The Engiish Langusge Arts
(Wew York, 1952), p. 387.
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the insight into en suthor gained through soquaintence with his works,
for exemple, identical elements in the writings of Gearge Eliot, Joseph
Conrad, Willa Cether, John Keats. Contrasts as well as likenesses be-

tween A Tele of Two Citles, David Copperfield or Great Expectations, or

betwesn The Scarlet Letter end The House of Seven Gables disolose a kind

of pattern and give a key to the reader sbout the suthor. It is unfor=
tunate to have merely a glimpse of en euthor; for exemple, a page or two
of & novel by Hemingway, or one poem by Robert Frost in an enthology.
Students mey gain the false impression that many poets composed but one
poem, that femous novele contained but one ohapter. Thers is soms thing
to be sald, therefore, for having individual students gain an idea of the
soope of an euthor's writing and more than & glimpse of the =author's
world.

Ths physicel as well es the literary chereoteristiocs of a book play
en importent pert in attracting e resder's attention. A teacher of litere-
ture should be aware of the subtle influence of & book's physical charsace
teristios. Formet, typogrephy, end physical dimensions will to some extent
influence a student's like or dislike for a book.

The research findings perteining to the legibility of printed meterial
indicated that meny fectors were involved. These faotors inoluded the
sige of type, the length of the printed line, the lsading, the paper, ths
ink used in the printing of the pege, the kind end size of illustrations,
the position of the illustrations on the printed page, the presence ar
absence of deccretions on the page mergin, the width of the mergin, the

8ige end type pege in reletion to the paper page on which it is printed.l

1
Berold Seymore, Bffeotive Reading Instruction (New York, 1951), p. 70.
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If each eree were to be broken down the following criterie would serve to
represent what legible printed matsriel would look like.

Numerous investigetions have been made and the follewing comclusions
reprosent the consensus of the investigaters pertsining to the size of
type desirous for good legibility. The sum of this infarmation is that
l4-point type is recommended for primery textbooks, although soms publishe
ers use lerger sigzes for this purpose; 12-point type is recommended for
use in the intermediete grades; end 10-point type is recommended for use
in books intended for use above the intermediete grades. These sizes of
type seem to present reeders having normal visicn with the visual task
which may be ascoomplished with eamse and comfort, provided other acpoocts
of page formet and illumination are adequats.

The legibility of print is markedly affeoted by the character of type
design as well es by type size. Type face thet is essily read possesses
these chaeracteristics: (1) the letter is approximately uniform as to
height and depth, (2) the verticel end the horizontal strokes sare similar,
with neither approciably lighter than the other, (3) individual letters
blend readily with adjacent letters in ferming words, (L) there is reason~
sble substantial weight with regard to boldmess. Legibility is inoressed
when the type fece 1s comperatively simple, pertioulerly if the design is
ons that is familiar to the reader. The length of the lines or the printed
pege is enother important festor in 13g1b111tgr.1 Overly long lines tend

to include inacourate return sweep movements to the beginnings of subsequent

lGeorge Spache, Good Reading_ for Poor Readers (Chicego, 1958), p. 50.




20

linos of print. The consensus of resesrchers seems to point to the short
lines, verying from 2.6 to ebout 3.4 inches in length. These lengths of
line are shorter then those generally used in the printing of textbooks.

A printed line of 4.0 to 4.5 inches in length is commonly used in the
printing of textbooks. This length seems to be visually safe for prolonged
reading,

The leeding or space between printed 1linss becoomes impor tent becsuse
it alds in deoreasing the distrections from adjacent lines as the reader
fixates at a given point on a printed line. Reseerch as yet hes not pro=
vided definite oriterie as to how muoh leading is essentisl between printed
lines, but the general agreement is that type sige should not be secrificed
for inter~spacing. Recommendations vary from 3-point (1/2, inch approxi-
mately) to 1/10 inch leeding, with the wider lesding with smaller type
8ige, Libersl leading with very small type sizes inoresses tha logibility
of the printed page.

Legibility elso involves other faotors. The legibility of printed ma-
toriel is inorsased when black ink is used on dull white or near white
paper (preferebly tinted ivory or oream). The paper should be heavy (thiok)
enough so that print is not visible through it. Colored paper and colored
ink decrease legibility of printed meterial,

Margins should be reasonably unifa'm on successive pages, with the
left-hand and the right~hand mergins wider then the margin at the top of the
page, end with the mergin et the bottom of the page wider then the side mar-
gins. Decoretions should be avoided in the mergins, sinoe they tend %o
distrect the reader's attention from the printed text. The type page nor-

mally should occupy sbout one~half of the peper page on whioh the text is
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printed, end it should be errenged carefully on the peper page in the
menner thet is desecribed ebove. A pleesing format helps to arouse the
reader's initiel interest in a printed book, just as correot type size,
length of line, leeding, end other charamoteristics contribute to its logi-
bility.

The most recent technique of estimating reedability at present is the
use of readadility formilas. As Chal1l polnts cut, the use of readebility
formulas hes sought to identify objeotively feotars inherent in the reade
ing material that differentiate easy from herd materiel in order to find a
reliable meens of moasuring these facts in terms of the reeding difficulty
of the materiel. Readability formulas do not refleet the difficulty of the
material. Nor, obviously, oem the formule prediot the resder's interest
in the content. But nelither ocan any other method of estimating remdebility
guess what the individuel reader's reaction will be, except in very general
torms. There is no substitute for the triel of veriocus types of content
with the prospective reader and first-hand observation of his apparent re-
actions The format of the reading materials is not considered in common
formules chiefly beosuse the influence of these faotors is relatively
slight end obscure.

The formules indicate the aversge ability needed for adequate ocompre=
hension of a certain book. They do not prove thet all resders of this
level of atility will necesserily enjoy the book or be sble to read it

with profit or consider the book easy reeding. The formules ere perticularly

ljeen 5. Chell, "Readability,” #n Appreissl of Research ind Application
(Ohio State University, 1958), Research Momogrephs, No. Sh.
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valid at the adult level in that they indicate trends towerd readership.l
Reedability formulas are intended to eid in the evaluation of reading ma-
teriels end in the prepsration of written meterizl. There is no question
of the faot that, applied intelligently, they have accomplished these aims.
The formules &re not intended to supplant eny use of judgment, experience
or knowledge of reading interests and hebits. Publishers and writers,
particulerly those producing books for young children, heve rapidly edopted
formules for the eveluetion emd greding of their products. They are well
ewere of the eseuremce thet a methematical stetement of readebility conveys
to the average teacher. A number of editors have used the formule spproach
es & guide in prepering new editions or rewriting old versions of ell tynes
2

of books in wide demend.

Bernerd Berelson's Content fnalysis published in 1952, has been the

stenderd ocodificetion of the fisld. When one resds through to the conolu-
sion one oanmnot help being struck by e note of dubiousness sbout ths entire
enterprise of content-enalysis research. The tone of the last two sentences
illustrates the doubts which Berelson seems to have after reviewing the

eroe of his professionsl ocommitment at the time: “Content analysis, as a
method, has no megiosl qualities, you rarely get out of it more than you
put in, and sometimes you get less. In the last analysis, there is no sub-

stitute for good idess."® The disillusionment expressed in that ceutious

ISpache, oD« Oito, Pe 58.
2Ibido. P 27.

3Berelson, op. cit., p. 150.
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and sound eonelusion is not unique. If one listed the persons who were
Publishing in the field of content enalysis in the decade of the 1940's
(Lesswell, Leites, Berelson, Lerner, Janis, and Pool), one would have
difficulty in finding one of them still engaged in thet kind of research.
One ocould eesily find emong them persons who had quite consolcusly rejeoted
the fisld as an unprofitable enterprise, while others had turned for the
prosent to greencr pastures.l

However, the writer found thet in the mid~1950's renewed interest in
oontent analysis as a research method wes evident. It seems at present
that teachers, libreriens and publishers ere becoming ewere of the impor-
tence of the oontent of publications. New techniques ere belng formulated
in e effort to show the vest possibilities of content analysis as a me thod
of resesarch.

In a study by Harveya the value of content analysis as a research
method wes oleerly stated. This study invelved a comparison of the ocone
tents of recent novels which sold well with those of similar novels which
did not. This study was made in en effort to determine whether the presence
of certein chereoteristics in oombination offered any sound basis for pre~
dicting seless In this study the suthor stated thet the ohersecteristios
ware lsolated only if they were smeneble to objective, quantitative deserip=-
tion; to the extent that non-quantifiable factors make a best seller, the

anelysis was incomplete. The euthor suggested that eny similar studies

IIthiel De Sola Pool, Trends in Content fnalysis (Urbana, 1959), p. 1.

EJohn Frederiok Hervey, "The Content Cherecteristics of Best-Selling
Novels" (Unpublished Doctoral dissertation, Graduate Librery School, Unie-
versity of Chicego, 1949), p. 8.
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should be mare ooncerned with a more careful exemination of the interasst
of the reeader.

At Atlente University there heve been & number of studies donme using
contont analysis as a research technique and giving concern to the reader's
interests The following studies seemed to represent more of a qualitative
analysis and for the purpose of this study were more bemefiociaml.

Hanlin's! thesis was on the enalysis of Negro mews in five selected
edult megazines noting the genersl cheracteristios and the treatment of the "
Negro toplos. This study was designed to discover whethsr the news was
favoreble ar unfeverable in its disoussion of the Negro.

fnother study involved an analysis of the effect of the editorial
policy on political amoti m:l.2 This study wes concermsd with the poliocies
of editoriels end noted any significent effect, if any, they had on politi-
oal action. _

Molemore's amalysis of articles on @ related to sex” was a qualita-
tive analysis whioh was concerned with idess end how they were treatsd in
& selected number of megezines. The research involved en snalysis of
articles deeling with sex end a break-down of the idess disoussed in the

articlas,

1Jaoquel:lns Peoples Hamlin, "#n Analysis of Negro News in Five
Seleoted Adult Megazines" (Unpublished Master's thesis, Librery service,
Atlanta University, 1958).

2Helen Msrie Cochran, "The Bffect of the Editoriel Policy on Politioesl
Aotign“ (Unpublished Mesterts thesis, Library Service, Atlanta University,
1959},

3 sndrew MoLemore, "An nalysis of Articlos on or related to sex, 1949-
1958" (Unpudlished Mester's thesis, Library Service, Atlanta University,
1960).
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A content enalysis of serial publiostions in English Philology for a
four-year liberal arts college 1ibra.ry1 involved a qualitative analysis of
subjects treated in the magezines and also a check-lis t noting the inoclu~
sion or exoclusion of certain major literary types.

An ena)ysis of the oontents of a seleoted number of high school fio-
tion titlesa was made in an effart to discover the interest stimulus in
Americen history textbooks. This enalysis waes done primerily for history
toechers in en effort to point out some of the interest stimuli which
teachers might use in making the study of history more interesting to the
student.

Churchwell's ana1y5183 of non-fiction books for young psople was done
in order to discover how the religions of the world were discussed and
what informetion wes given about them. Here the enelysis dealt with the
intont end scope of the idems included.

Qualitative analyses are invaluable to psraons interested in the
reader!s interest, motivetion and resotion to what is read. The qualita-
tive analyses which have been made required careful enalysis of the

editor's intent and en enticipation of how the material might be received

YJeson Clifton Grent, "4 Content inalysis of Serial Publicatioms in
English Philology for a Four-Year Liberal irts College Library" (Unpub-
lished Mester's thesis, Librery Service, Atlanta University, 1952).

2Edna Hell, "4n Evaluation of the Contents of a Seleoted number of
Supplementary High School Readers” (Unpublished Master's thesis, School
of Library Servies, Atlenta University, 1960).

3Yvonne Churchwell, "4 Content Anelysis of Non-Fiotion Books for
Young People Which Depict the Religions of the World" (Unpublished Master's
thesis, Sohool of Library Service, Atlenta University, 1958),
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by the reader.

The literature cited in thie chepter covered infarmation about oontent
enalysis as it related to the effects of reading; the role of various types
of literature found in the basic high school texts; somes common approaches
in the teeching of literature; and accounts of related studies.

The follawing stetements summarize the findings;

Content analysis as a resesarch technique is valuable in that it is a
method of selecting certain characteristics of & publicetion end describ-
ing internal features which might affect the reader. In deciding the
possible effects & publication might have upon the reader the analyst must
anticipate the reader's comscerns, in both payohological and social ocontexts,
end then devise categories which will identify the elemsnts of oontent whioh
relete to such concerns.

Literature, es such, poetry, drema, essay, short story, biography, or
novel, is & rewarding subject of study, but thers are many problems in-
volved in the teaching of cach type. These problems must be resolved by
the teacher who decides the specific approach end how it oan best serve
the student.

Three approaches to the teaching of literature were disoussed and none
was found to be superior to the other. The cholce of approach should bs
made in the light of the objeotives of the atudy, the oharscteristios of
the literature, end the lmowledge, ebility, and interests of the olass.

Content snelysis as e resssrch technique is relatively new and more
resoarch in this aree is needed. Studies which have been made ers invalu-
able in understending trends end reactions on the part of both the reader

end the euthor. Finally, in order for en enalysis to be effective or
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useful it mst be objeotive end systemetic, and assums that oontemt snely-
sis of msnifest content is mesningful,

The writer, reelizing the importence of a readsbility lovel, hes in-
oluded in the eppendix the gensral readebility of the enthology, Englend in
Literature, as determined by the Dale-Chall Readability formula. This in=-
formation mey be useful to temchers of literature interested in knowing the
goneral grade level of this enthology, in order to mscertain approaches
end/ar teeching prosedures which may be best suited for their partioular
group.

In the following chapter, II, the writer was conoerned primarily with
the possible effects the materiel in the anthology might have on the reader.
The effect, however, is dependent upon the reader's interpretation and in-
taeret; Responses to litereture, of any nature, ere in large the concern of
the individual. These responses are based on the experientlial backzround,

a8 well as personalities, interests, attitudes and needs of the adolescent.




CHAPTER IX

FRESENTATION AND INTERFRETATION OF DATA

This ohapter describes in detail the ocontent of the twelfthegrade

literature enthology, Englend in Literature, which is published by Seott,

Foresmen end Compeny end is the lest in e series of anthologies prepered
for high sohool use. There are ocertain general features whersin all of

the series are similar; they are similar in size, formet, legibility, end
text alds. They differ im quality of subject matter and matwity of seleo-
tions. Prior to the student's use of the twolfth-grade enthology, he is
supposed to have used three literature anthologies, oms for grades nine,
ten end eleven. BEach of these is desoribed briefly as a kind of background

for the snthology which constitutes the major conoern of this study.

Ninth-Grede Anthology
The anthology designed to be used at the ninth grade level is entitled

Good Times Through Litereture. It is beautifully designed with meny vivid

and ettractive colors. The book covers five hundred and ninety~two pages.
The pletures, in general, are realistic and require little imagination in
interpreting their mesning. Some writers from the past as well ss contem-
porary writers are used, and were chosn on the baesis of what would interest
young people. The objectives set forth by the editors state thaet it is de-
signsd to help the studenta relate literature to life. The selections are
categorized according to theme, interest emd ideas which might help young
peopls better understand and appreciste life.

The first unit, "Thrille end Chills," is devoted to esdventure stories

28
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and exoiting events. Unit two, "Twenty-four Hours e Day,” contains selsc-
tions which are oonoerned with everyday activities, and most of the

students will be able to identify themselves with the charsoters portreayed
in these stories. Unit Three, "Swimning Upstreem," gives stories of real
people, all of whom battled agsinst physical disebility, disease, igno-
rance, or rrejudice to experiemce full and useful lives. These oherasters
ere presented through eutodblography, biography, short story and poetry.
Through these pens trating portrayals the student should find inspiration
end renewed strength for ooping with some of his problems. Unit Four,
"Femilies Are Like Thet," contsins selections which are centered around
femily relationships end meke vivid to the adolescent soms of the Joys end
sorrows, understendings end misunderstandings, triumphs and disappointments
assoclated with home life. In eoquainting themselves with the personslities
presented in this unit, students will readily recognize meny of the oharao-
teristios es belonging to members of their own families. Unit Five,
"Laughing Matter," is composed of humorous selections. This unit is de-
signed to broadsn the average teen-sger's concept of humor. Unit 8ix,

"0ld Stories Forever Young," inoludes olassio selections taken from Greece,
Rome, Persie, Scandinavia, Englend and fmerica. These stories were selocted
beosuse of the lessons they teach. Unit Seven, "Neighbars Around the World,"
conteins selections which tell about people living olose in meny communities

all over the worlde Drematic ertioles, a story, a play and a poem reveal

how neighbors met the challenge of being good neighbors. Unit Eight, "Out-
doors Celling,” is made up of stories of the out-of~doors snd represents
various aspeots of nature. These stories are designed to show the rola=~

tionship of God and his Creatiom. Unit Nine, "Cne Boy's Life,” is en ex-
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cerpt from the novel, David Coppsrfield,by Cherles Diokens. The first four-

teen chepters ere given snd represent a well-unified segment of the entire
novel. Unit ten, "dmericen Voices," includes songs, ballads, poems end
prose selections which have strongly merked rhythm end tell in roughly

cshronologiocal order the story of America.

Tenth-Grade Anthology

The anthology designed for tenth grade is entitled Exploring Iife

Through Literature. The book is attractive end pletures a traveler's

knapsack, ocompsass end maps on ths oover. The enthology consti tutes six
hundred and fifty-five pages. The objectives as set farth by the editors
are to help the student learn to read in erth, or to read to grasp the
oomplete idea of what the suthor is saying. The units ere orgenized around

& olosely knit group of literary expressions, each contributing to the de=

velopmont of the basic unit theme. The first unit, "Escepe,” is made up of
four suspense-pecked shart stories which suggest escaps from something or
somsone. The second unit, "Along My Way," deals with the perplexities and
pressures of growing up. In each selection in this uni% the adolescent
will meet end possibly identify himsself with the oherecters his own ege

end will be reassured to find the problems which perplex have been faced

by other individueis. The third unit, "Chosen Roads,” is composed of

true, ebsorbing stories of resl-life individuals told vividly through bio-
graphies. The fourth unit, "Julius Ceeser," is devoted to the reproduction
of the play in its entirety. This unit is designed to amocqueint the student
with Shekespeere. A shart essay on Shakespeere the men, the Shekespearean

theatre, and the theme of "Julius Ceeser" precede the play. This baok-
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ground essey will no doubt help the student interpret and sppreciste the
pley. The fifth unit, "Life with Others," conteins selections deasigned to
help students understand people better. The subjects range from femily
reletionships to relationships betwesn people of diverse nationality and
race. All of these selections glve the student an opportunity, through
disoussing the problems of widely different individuals, to gain a better
understending of end greater sympethy for others. The sixth unit, "Twice
Told Tales from Meny Lends," is composed of stories which heve stood the
tost of time. These stories meke up the literary heritsge of ell people.
fwo of the selections ere taken from ancient Greece; one of them was first
told in the Near East; several emergoed from mpdieval Europe. Through their
background in subjeot matber, or in the menner in which they sre told, they
heve ons thing in common, they are sll oonsidered good stories. These
storles have been kept alive through oountless generations. The seventh
unit, "Out of This World," 1liks the first unit, seeks to fulfill ths
sdolescent's need for good escape literature. The differemce in the two
units is that Unit One deals with tho world ase it is end has been, while the
theme in Unit Seven rerresents the nebulous world of imagination. The
stories, poems and single play that comprise this unit all touch on the un~
explaineble and are woven with the strands of the mystical end the super=
natural. The eighth unit is entitled, "Silas Marner." Just as the title

implies this seotion contains the ocomplete novel by George Eliot.

Eleventh-Grade fnthology

The eleventh~grade anthology is entitled The United States in Litera-

ture. Preceding the three msjar parts of the book is a "Modern Sempler."
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This oollection, made up of selections representing the works of outstand-
ing twentieth-century euthors, serves es an "introducer" to the course in
fmericen literature. It lntroduces the students to the aree of literature
thet is most femilier end most appealing to them. The Sampler also ac-
quaints the teacher, through the discussions stimulated by the selections,
with the litersry testes end abilities of individual members of the olaas.
The enthology is divided into three major perts which give vericus approaches
to ths study of Americen literature.

Part One, "The imericen Spirit in Literature,” is organized themati-
cally. Here, through writings of the past end the present, students survey
such typically fmericen themes as the physiocal velor end the morel fiber of
the early settlers end the pioneers who leter pushed westward; the ideals
of freedom emd liberty, of dutles as well as rights, passed on by the found-
ing fethers; the place of work eand pley, of love and felth, in their pursuit
of happinoss. These selections help the atudent to sense the aplrit of the
settlers end the "Westering" ploneers and to judge the influence of that
spirit in molding the Mmericen character.

Part Two, "Great imericen iuthors end Their Times," is arganized
chronologicelly. This survey differs materielly from the usual "history"
of smaricen literature. Here the etory of the six greet periods of
Bmerica’s literary history is brought intoc focus through the deteiled study
of one remresentative writer of each period. In becoming aecqusinted with
each of these authore, his distincet snd interesting personallty, his rela-
tionship to hie contemporeries, end his influence on the course thet Zmeri-
cen literature has teken, the student should galn an understsnding of

changing trends in fmerican literature.
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Pary Three, "The Development of Literery Types,” presents a study
of five importent types of litsrature. Bmphasis is centered on the sig=-
nificent contributions made by outstanding writers in successive periods
to the development of the short story, lyric poetry, humer, biography, and
dreama.

The preceding peragraphs give a general analysis of the content of the
Scott, Foresman literature anthologies designed for grades nine, ten and
eleven. In the remainder of this chapter the writer gives & deteiled de-
seription of the content of the anthology used at the twelfthegrade level,

Englend in Literature. She describes the physical cherascteristioes of the

text whioh include format, legibility and special aesthetic eppeals of
external features end the content in terms of orgenization, scope and variety.
The verious types of literature are analyzed on the basis of quality, ma-
turity of eccompemnying notes end study helps, end general level of reada=
bility.

Finally, the writer gives desoriptions of possible effects of certain
internal festures upon the reader of high school ege.

The enalysis is qualitative. The following statements give a generel
plen of research procedures (1) preliminery resding of communications
material for the purposes of hypothesis formetion end discovery of new re-
lationships, (2) impressionistic prossdure for meking observations about
content charaoteristics, end (3) "feasible" procedure for making content-

desoriptive observations, or "coding" judgments.

Gensral Desoription of the Twelfth-Grade Anthology

At the twelfth-grede level the emnthology designed for study is entitled
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Englend in Literature.} The book covers seven hundred and fif{ty-two pages

end ig divided into ten chapters on the basis of ohronology. There sare
historicel and literary cherts whish oover ten pages, au index of types of
literature which is one pege, & general index of six pages end e seotion
foar the teacher; two peges of notes on argenization, eids to good reading,
end comments on the illustrations.

Illustrations in textbooks may not be neocessery to comprehend the main
ideas and details of a story, but current trends in their use have resulted
in meking books more appesling end attrsotive to the prospective reader;
morecver, they sre used to convey to the reader demonstrative ideas presented

therein. The anthology, Englend in Literature, is very attrsotively illus-

trated and should eppesl to the resder immediately. Ths cover design of the
anthology is composed of hues of blue which eid im meking it eye-oatsching
end appealing to the prospeotive reader. The color photography which
dominetes the cover pictures e Viking's helmst, sword, scabbard, and mail
which strike en imposing contrest to the calm sea in the background. The
cover is designed te call to the students' minds the Scandinevien warriors
of early Englend, end were they unfemiliar with these pictured remnants of
the past, the impressive photograph would generate curiosity es to what it
represents. In the send, thers is a banner which has been staked. The
emblem is symbolic of victory in war. The beanner should meke the student
eware of the struggle and oolorful history which were and are a part of Eng-
land's heritage. The picture on the baok cover is a pert of the photograph

end shows the oelm see under s misty sky as seen from the beach.

J'Robert C. Pooley et al., England in Literature (Chicago, 1957).
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The inside cover contains m literary map of England. This should help

the student visualize the asrees in vhioh the written materiel was done. It
is essentiel in stmdying eny literary history of a country for a student to
have a8 baokground some lmowledge of the physical charecteristics of that
ocountry. 'The literery mep of Englend is sn invaluable eid in helping the
student visuelize soms of the physical oharssteristios of the country from
which the litereture is taken.

On pages 688 to 697 ere literery charts which begin with representative
English suthors from the fourteenth to the twentieth century; the seoond
ohart shows the early influences on the development of the language from
1086 to 134); the third ohart gives the detes for Cheuwcer through Jomsonm,
with a listing of rulers snd literary evenits of the era which they repre=-
sent; +the fourth chert shows impor tant euthors from 1600 to 1700; the
fifth chart deels with suthors from the eightesnthe-sentury eritics of
sooiety; the sixth chart lists the romentle writers from 1750 to 1850; the
seventh chart deals with the Viotorien period from 1850 t 1901; the tenth
end finel chart deals with the Modern period from 1901 to 1950.

In the series a mumber of illustrators employing different techniques
end points of view are used. Each ome has been chosen for a special epti-
tude in interpreting a particular period of English literature, or for

doing exceptionsal work in interpreting certain suthors.l The original

illustrations whioh are used throughout the anthology help to ereeste m
attreotive book, end help the student understend the 1life and the litera=-

ture with whioh he iz beocming acqueinted. There are eight pages of

Robert C. Pooley, et al., Guidebook For Englend In Literature
| (Chicego, 1957), p. VI.
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illustretions, drawn against backgrounds of blue end green entitled "Seeing
the British Isles," whioh show two typioal high school students viewing
literary highlights of the British scens. Most of them sre labsled end ths
two thet are not ere olsarly identified as the guards at Buokingham Palace
end the royel procession. The next two pages suggest a histaricel link
with Arerica in a pioture of @ mural honoring the Mayflower and the Pil-
grims. Also included are plectures of Shakespeare end ther famous Eton
school far boys. On pages four and five are piotured the besutiful Lake
Distriot, immortalized by Romentio poats, Wordsworth end Coleridge, end
several Soottish scenes, featuring Robert Burns' cottage and Glamis Castle.
Pages six end seven extend the area of interest to Irelsnd snd Weles, the
former assooiated with the Irish Reneissence Movement of modern times and
the letter with Dylan Thomes. Sir Winston Churchill's cocuntry home in
EKent end the drawing of a Britlish jJet fighter as it "streaks into the
future” bring the student up to the present.

The other illustrations throughout the book are done in various styles
of pen end ink gkotohes end ss in the earlier illustrations are drawn
ageinst baokgrounds of blue and green and ocoasionslly beokgrounds of felnt
hues of orenge end yellow. These illustrations are more suggestive than
roalistio end require the student to use soms imegination in intermreting
their meening. They have a staerk, uncluttered powerful quality, Preceding
each ohepter is a complete page devoted to illustrations of persons, scenes
and events whioch capture the mood of the partioculer age to be disoussed in
the chapter. Ths illustretions mske bold use of space on pages which in-
olude poems, esssys eand other types of literature. These pictures are free

and relaxed compositions eand much of the detall has been omitted. The
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illustrations which ere conteined in the anthology as & whols will femiliar=
ize the student with famous suthars and give insight into the culture of
various periods. They will aelso aid in the iInterpretation of selections.
Through the study of the piotures the student will get a good idea of the
Englishmen's houses, customs, end means of travel throughout the ages.

The print is 10-point type with l-point of leading between each lina.
The paper, edequate in terms of thickness, weight, and legibility, is dull
white with a glossy finish which is attraotive end dureble.

In terms of formet the book is 245 em. by 18 om. in size. The written
material is in one snd two columns, measuring 7/10 cm, The mergins are
generous end do not give an over-orowded eppeerence. The page numbers ere
in the outer corners of the pages and the smple margins are balanced sand
the generous spsoing facilitates reading. Although books ere attractive to
edolescents because of their color, biading end physical dimensions,
illustrations tend to inoreese comprshension, end add interest and enjoyment
to the reading process. There is evidence that readebility is influenced
by aebnormal variations in length of line, size of type, inadequate lesding
and lengthy peregraphs. The anthology analyzed conforms to the rules which
have been esteblished for typography.

The enthology is a chronological survey, showing the progressive devel=-
opment of English literature. The book does not rely altogethsr on the
writers of the pest, but also oltes the works of modern authors. Therefarse,
in e strict semse the literature is a mixture of modern and classicel works.

Bach of ths chepters is preceded by essays and explanatory notes to
aid the student in understending end enjoying the selections which hevs

been included within the chspter. These essays depict ths sociaml, politi-
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cal, end culturel background of the era coversd by each chapter. Lively,
interesting, biographical sketohes of individual euthors or a group of
euthors provide en introduotion to the writers who contributed most to the
litersry development essooiated with that ers. Explanetory notes end/or
background notes precede each of the respsetive selestions.

Following the selections are questions which are designed to stim-
lete the student's thinking ebout the author and his work. The questions
are not designed solely for written recall, but rather %o test the stu-
dent's ability to think comprehensively.

If & student is interested in emlerging his knowledge sbout any par-
ticuler era to which the ohapter is devoted he may refer to the bibliogra-
phy which is ennexed to the end of each chapter.

There are exeroises suggested which cover all the language arts activ-
ities, listening to stories end records, writing esseys snd making re-
ports. Provision is mede for both individual end group activities. Vocab-
ulary exeroises eres also provided which help to develop such skills as
deriving word mesning from context, appreciating the connotations of words,
increesing the vooesbulary through the study of Letin root words, end
noting the author's skill in choosing the exect ward.

At the end of the book are three sections dosigned to help the student
better understend the wards used in the enthology. The first is a glossary
whioh inecludes every feature of a standerd diotionary, with the posaible
exosption of word origins whioh mey be included in some of the more detailed
end inolusive diotioneries. The secand is an index of literary terms which
defines terms which sre not fully defined or olarified in the text. The

third is a generel index of titles and authors. This index inocludes namss
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of euthors disoussed but not ropresented by a selsstion in the anthology
end some selecotions not included in the text.

The works in the enthology are arranged chronologically and the selec-
tions inoluded are most representative of the various periods. For the
purpose of the study the disoussion of the content wes through enalysis of
the material according to type and not sccarding to chronology.

In Teble 1 pages L1 end 42 euthors representing the various periods
are listed with type end number of selsctions included. The perieds range
from the Anglo-Sexon psriod (LL}9-1066) to the Modern periocd (1935-1953).
Inolusive ere the Age of Chaucer, the Elizabethen age, the Restoration ege,
the Age of Pope, and the Romantie, Viectorian end some Modern periods.

The data reveal that of the types of literature inoluded poetry was
the most preovalent in Elizagbethan, Restorstion, Romentioc, Victorian and
Modern periods. The next type appearing throughout most of the periods was
the novel. The short story doss not appear until the Modern period in
nineteonth and twentieth century. Drama, however, acocording to the data,
had its inception during the Elizabathan period and continued to modern
times. The twelve types of selections listeé were: epio, poetry, novel,
essay, drema, diary, allegory, blblical, satire, letter, blography end
short story.

The suthor used to represent ths Anglo-Saxon periocd is a modern trens-
lator and writer, Charles W. Kennedy. The #Age of Cheucer is represented
by transletions of Chauoer's Canterbury Tales, snd novel excerpts by a
modern author, Merchstte Chuto.

In the Elizabethan period Byrne, Goudge, Dekker, Lyly, Campion, Shake-

speare, Jonson, Sidney and Spenser are represented. Bentley, Pepys, Herrick,
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Lovelece, Suckling, Milton, snd Bunyen represent the "Restoration Period,"
The euthors representing the Age of Pope were as follows: Steele, Addi~
son, Macaulay, Swift, Goldsmith, Defoe, Dryden, Boswell, and Chesterfield.
The "Romentio Period" was represented by Gray, Blake, Burns, Wordsworth,
Coleridgze, Scott, Byron, Shelley, Keats, Hazlitt, Benot and Lemb. The
suthors who represented the "Viotorien Period" were: Rosetti, Swinburme,
Tennyson, Browning, Arnold, Fitggerald, Hopkins, Stevenson, Newmen, Diokens,
Theokeray, Bliot, end Huxley. The "Modern Period" included the following
esuthorss Stachey, Hardy, Galsworthy, Maugham, Bennett, Kipling, Yeats,
Russell, Stephens, Housmen, De La Mere, Masefield, Noyes, Thomas, Wells,
Bowen, Munro, Conraed, Mensfield, 0'Fleherty, Thomas, Fry, Letts, Brooks,
Owen, Gibson, Treece, Eliot, fuden, Spencer, Chesterton, Buxley, Toynbee,
Moreheed, Shaw end Churechill.,
Intensive Anelysis of Spocific Sections
Of the Twelfth-Grade Anthology

This major seotion of the analysis identifies possible effects which
the verious types of literature mey have upon the writer. Each section
oarries a descriptive summeary of the works included followed by en identi-

fication of possible effects which the content may exert upon the reader.

The epies.=-- The eplos include exoerpts from Beowulf and Paradise Lost.
Three parts of the oldest English eplc, Beowulf, have been trenslated:
"Beowulf's Fight with Grendel,” "Beowulf's Fight with Grendel's Mother,"
end "Beowulf's Death end Burial.” The parts which are not trenslated are

summerigzed at the end of each episode. A summery of Peradise Lost is given

to prepare the students for the aotuel reading of the ninety lines which




TABLE 1

CONTENT ORGANIZATION OF ENGLAND IN LITERATURE ACCORDING TO PERIODS, TYPES AND NUMBERS

OF SE NS AJTHGRS REFRESENTED
Pariod Type of Selection Fumber Authors Represented
Anglo-Sexon
(L99~1066) Epic 1 Translation by Charles W. Kennsdy
e of Chaucsr Poetry 2 Geoffrey Chaucer
134,0-1485) Novels 1 Merchetts Chute
Elizabethan Essay 1 Muriel St. Clare Byrne
(1540-1620) Novels 1 Elizabeth Goudge
(1485-1625) Pootry 15 Delker, Lyly, Cempion, Shekespesre, Ben Jonson,
Sidney, Spencer
Drama 1 Shekespeare
Restoration Novel* 1 Fhyllis Bentley
(1660-1700) Diery* 1 Semiel Pepys
Postry 12 Herrick, Lovelace, Suckling, Milton
Allegory* 1 Jolm Bunyan
Biblicals* 3 Eing James Version
Ago of Pope Epic & Satire 3 Richard Steels, Joseph 2ddison, Thomas Babing=
(1730-1798) ton Macaulay, Jonathen Swift
Drame 1 Oliver Goldsmith
Essay 5 Deniel Defos, Joseph Addison, Thomas Macaulsy
Poetry» 2 John Dryden, Boswell
Lotters 1 Lord Chesterfield
Biogrerhy 1




TABLE 1 (cont'd)

Pericd Typo of Selection Bumber futhors Represented
Romantic Poetry Lo Gray, Blake, Burns, Wordsworth, Coleridge,
(1760-1832) Soott, Byron, Shelley, Keats
Blographical Essay 1
Essey 2 Williem Hezlitt, Leura Benst, Lemb
Victorien Poatry 28 Rosetti, Swinburne, Tennyson, Browning, arnold,
(1832-1880) Fitzgerald, Horkins, Stevenson, Newmen
Novel 3 Dickens, Thackeray, Eliot
Essgy L Themes HBuxley, John Hemry Newmen, Robert Louis
Stevenson
Modern Period Biography* 1 Lytton Stachey
(1880-1900) Novels 2 Thomas Hardy, John Galswor thy
Shart Stary 3 Somerset Maughem, Arnold Benmett, Kipling
Poatry 5 Hardy, Kipling, Stevenson
Short Story 1
(1900-1935) Poetry 31 Yeats, Russell, Colum Stephens, Housmen, De La
Mare, Kipling, Masefield, Noyles, Thomes
Shor t Story 6 H. G. Wells, Elizebeth Bowen, H. H. Munro,
Joseph Conrad, Katherine Mansfield, Liam
O'Flehorty
Esseay 1 Dylan Thomas
Drama 1 Chris topher Fry
Poe try = Letts, Brooke, Qwen, Gibson, Treece, Eliot,
Auden, Spender, Belloe, Herford, Mesefield,
Chesterton
{1935-1953) Short Stary 2 Somerset Meughem, H. H. Munro
Essay 2 Aldous Buxley, Arnold Toynbee
Biography* 1 Alan Morehead
Drams * l G. B. Shew
Address 1 Winston Churchill

*These represent excerpts from longer works.
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aro teken from ths femous poem. The 1lines given are majestio and sonorous,
vivid end full of imagery. Since the student will lmow the stary of the
eplo after having read the summery, these choioes of lines are dosigned
for feeling end imagination rather than for a thorough grasp of their
literal meaning.

4s indicated in Teble 3, the epics, Bsowulf emnd Paredise Lost, have

instrumental, seethetic and prestige values for the reader. In their in-
strumental effeots the two epios have the obvious advantage of being welle
Imown classical works to which the student may refeor with pride and confi~
dence in disoussions or find satisfaotion in being at ease when they are
mentioned by way of illustraetion or exemple. In a more specific vein, the
reader mey find plessure in being able to quote or recognize words such
es Wiglaf eddressed to Beowulf in & tense and oruocial scens:

Beloved Beowmulf,

Summon your astrength, remember the vow

You made of old in the years of youth

Not to allow your glory to lessen

A5 long as you lived. With resolute heart

And deuntless daring, defend your life

With all your force. I fight at your sidet

(Lines 287-293)

Therein mey be & kind of inspirational appeal to youth, couched in immor-
tal lines end carrying en idea which the student might wish to express,
but finds it essier to quote from the lips of Wiglef. Similerly, in

Psradise Lost, the student might find satisfaction in using these linss

upon e fellow who was guite ademant in his idees:

Infernal Warld! snd thou, profoundest Hell,

Recsive thy new possessor - one who brings

A mind not to be ohanged by place or time.

The mind is 1ts own place, end in itself

Cean make e Heaven of Hell, = Hell of Heaven.
(Book I, Lines 36-40)
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In this closer analysis, it was noted, elso, that along with the con-
tent of the work itself, the anthology served the imstrumentsl need through
appropriate documentery notes to which the reader might refer in expleining
end interpreting the epics and thereby use the excerpts to greater advan-
tage, be it for purposes of support, culiurel enlightenment, entartainment,
cr inspirsetion.

The mesthetioc appeal of the eplcs is fostered and highlighted by the
facts that (1) the enthologists sslected passages thet are easily replaced
into the entire wark, snd (2) through the use of the technique of ellipsis,
they meke each exocerpt move easily from one effective and striking stream
of words to the next. In selections from Beowulf there ere such picturesque
lines ss "From the stretching moors, from the misty hollows, Grendel came
ereeping;" "He found meny a warrior sealed in slumber;" end "Night unto
day he endured the depths, Ere he first had view of the vest sea bottom.”

Likewise, in Paradise Lost the student msy sense s deep mesthetio experi-

ence as he reeds or listens to these linas:

Deep soars of thunder had intrenched, and care
Bat on his faded cheek, but under brows

Of deuntless ocourage, and oonsiderate pride
Waiting revenge. Cruel his eye, but oast
Signs of remorse and passion, to behold

The fellows of his srime, the followers rather
(Far other once beheld in bliss), ocondemmed
Foraver now to have their lot in pain.

It is highly probable that the edolescent mind, with its unusual capaoity
for extreme mocds of sorrow end gledness, will find a certain satisfection
in the ertistry with which Milton reports this stark tragedy.

Pooley and others ere keemly awsre of the eesthetis effects of the

works, for in the guidebook accompanying the anthology they list many words
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which will aid in the appreciation of the poetic srt of Beowulfl and Para-

dise Lost.l
In prestige effect, it is barely possible thet with some help from

interpretative notes end explanations, the student mey identify with the
qualities of the hero, Beowulf. Espocially, in this twentisth-century
period when youth the world over are inspired by the ideals of their
raspective ideologies, it is probable that the final worda spoken about the
character, Beowulf, would induce feelings of empathy, if not of direct
idontification.

They seng their dirge and spoke of the hero

Veunting his valor and venturous deeds....

Sald he was kindest of worldly kings,

Mildest, most gentle, most eager foar feame.

(Lines 332-335)

The biographies.--The biographies include excerpts from Ths Life of

Samuel Johnson, The Boy Shelley, Flarence Niahtingale, and Winston Church=-

ill in Wer and Peece. These selections give brief, but tantallzing

glimpses of some outstanding personalities.

As designated in Table 3, the writer identified prestige, reinforce-
ment end instrumentel values as the predominant effects which sould engross
their readers. As for the mwestige effect it was easy to observe that each
subject of the biography hed lived the type of 1life with which the reader
ecould identify snd find eress wherein he could wish the sesme achievement
for himself., These accomplishments might inolude; ths hard-earned vie-

tories of a deuntless Churchill, the social influence of e Semuel Johnson,

LRobert Pooley et el., Guidebook for England in Literature (Chicsago,
1957), pp. 5, 10.
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‘the selfless seorifices of e Florence Nightingale, end the superbly-wrought
lyrioca of a Peroy Shelley. Each of these examples of the instrumental
effect has the possibility of filling a very real need in the lives of
adolescents who usuelly need mumerous reassurances in idealism end realism
@8 they come to terme with many disillusions regarding adulthood.

Ths reinforcement values of the blographles are slmost, if not as

striking, ss the prestige effeot. It can be assumed that the reader's
ideals will be reinfarced frequently in settings that should be impressive
snd significant, Shelley's passion far reform reflected against the social
evils of his time, Churchill's desp love far his government im spite of
reverses, Florence Nightingale's reapect for human beings emid the onsleught
of war and shifting sttlitudes towerd different types of diseases are
examples of true ideslism. In each of these instsnoces and in cther illus-
trations of high idealism, the student may find direct substantietion of
soms idem to which he has held tenacicusly, but needs e continmuous flow of
ilivetrations to support end enhence it., This is partioulerly evident in
some of the disoussions of ths system of government to which Churchill
held allegience. The student migh% analyze its operatiom in the life of
thic man end build a cese for or sgeinst his asdherence to the tenets of
demccrecy or euthoritarienism.

The latter point may be viewed, also, es an aspset of the instrumentel

offeot,. Throughout the exemination of sach of the biographies the content
analysis revesled instances wherein a student might meke practiscal use of
the information gained. It seems, however, that the usual immediesoy end

impatience of the adolescent outlook might render the instrumental effects

more or less general in comments such as: "Angel of Meray," "the grestest
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Briton sinoe Wellington,” or "the Spirit of protest end Zealet for reform.”
These superletives might find themselves useful in conversations or publie
appe erances which of ten meen so very mmch to young people, sooi ally and
intellectually.

The drames.=-- The plays included suggest four mejor kinds of drama:
oomody of menners, tragedy, verse drama snd biogrephical drama. Ths pleys

ara: Macbeth, She Stoops to Conquer, Victoris Regina, The Boy with a Cart

and The Devil's Disciple. These pleys give a oross~section of ideas end

idesls es seen in a veriety of situations.

45 designeted in Table 3, the writer identified instrumental, prestige,
reinfarcemnt and sesthetic values as predominent effects which could abscrb
ths reader. The prestige effect is eaesily observed in two of the plays,

Victoria Regine end The Boy with a Cart. In the first drama the girls will

probebly be impressed by the dynemic end faroceful Queen Victoria end possibly
identify with this women who echieved such prominence. In the play, The

Boy with a Cert, the boys would probably feel e kinship with Cuthman, the

shepherd boy, es he, led by God, builds e church in Steyving. This boy
possesses the felth and courage most young people would like to have. In
both these pleys the leading cheracters typify the kind of 1ife with whioh
a2 student oould identify end find eress wherein he ocould wish the same
achievement for himself.

The reinforcement velues of the plaeys are evident in each of the dra=-

mas. It cen be assumed that the reader's ideels end ideas will be rein-
foroed frequently in the dremetizations thst should be impressive end sig-
nificent. Prinoiples end ideals inherent in the battle between good and

evil as seen in the play, The Devil's Disciple; the idea that women's
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place 1s in the home, as shown in Viotoria Regina; the impor tance of oonfi=-

dence, love, end feith as stressed in The Boy with a Cart; and the inevi-

table retribution of & orime of murder as emphasized in the stary of
lfacbeth should provide the student with crestive oppor tunities to test

his feelings regerding these subjeots. In these illustrations the student
might be able to find conorete evidenoce to support his thoughts sonserning
morals and high ideals. This is pertioularly true in some of the scenes in

She Stoops to Conquer, for exemple:

Hardoastle. ~ There's my mretty derling Katel The fashions
of the time have almost infected her too. By
living e yeer in town, she is as fond of gausze
end French frippery ms the best of them.

(She Stoops to Conquer, I,i)

The student might readily see that often people sre influenced by the vogue
of the times end lose sight of their true identity. Students could enalyze
their ideas regarding superficiality and effeotations and thereby build a
case for or egeinst the tenets of soolety.

The plays ere full of situations which serve the instrumental effect.

Throughout the exemination of esch of the plays the content anelysis re-
vealed instences wherein a student might make practicel use of the informa-
tion geined. It seems that the partrayal of idees such as faith in God,
loyalty, and the importance of a olsar consclence drama tically emphasized
would have a very lasting effect on the student, since one of the desires
of the adolescent is for successful ecticn in his dei ly life as well as in

his literature. The instrumentsl values geined through the reading of the

pleys mey be illustrated through an excerpt from The Boy with a Cart. Here

the student may understsnd thet the modern world hes "grafted progress with-

cut lock ar ratchet" upoa Cuthman's world, whioh literally means that the
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world hes fargotten all else in pursuit of progress. Students should also
be mble to relete the play to their own times when they read these lines:

Betwsen our birth and death
We may touch understanding
£8 a moth brushes a window with its wings.
(The Boy with a Cart, II, ii, 1343-1345)

In this instsnce the student might sense the implicetion thet in rare
moments of peroeption men senses the reletionship between God end men. This
idee mey help the student %o see more cleerly his own philesophy of life,
end hew it oen be en eid in strengthening his faith and belief in God.

On the othor hend, in the pley, Masbeth, students masy leern of twisted
personalities and how they c¢an infect those around them; how desires for
feme end riohes can drive one to destruction; emd how one's consoience osn
be more of a punishment then an ectual conviction. These ideas might help
the student leern basic truths about humen nature. Through this play the
student is also given m chence to sanelyze principles end meens of motivae-
tion and thereby formulate besic idees regerding literature and life.

They cen keep asking at various steges of the play why a charaster does
what he does, and they ocan see that Shekespeare has explained the reeson
for every aoction. Through this story of Maobeth the student mey view s
oomple te pattern of life drematized before him and note at which stages
the chersotere feiled. The whole play is didectic and the mare subtle
lessons geinsd are numerocus as there are students vwho will read and inter=~
pret it.

The aesthetlc effect is evident in the pleys Maocbeth end The Bey wlth

a Cart. In these pleys the verse is perticulerly striking end besutiful

throughout, =nd the sesthetic effect of the exuberant verse style moves
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steadily without omissions or interruptions. From the play, Macbeth, the

student cen follow the tense episodes of intrigue and orime, and then

sense a oertain relief in such besutiful lines as:

Hed I but died en hour before this chance,
I had lived a blessed timo;
For, from this instance, i
There's nothing seriocus in mar tality; |
All is but toys; renown and grace is deaed; |
The wine of life is drawn, =md the mere lees
Is left this weult %o breg of.

{(Macbeth, II, i1ii, 78«83.)

It is possible thet the student might wish to read the excerpt aloud or

even memorize his choice lines. Likewise, in Ths Boy with e Cert, the

student may sense a desp sesthetio experience as he reads or listens to
such lines as these:

The day is pulled up by the root and dries,
2nd the sun drains to the hollow sea.
Heaven 1s quarried with cries.
Song dies on the tree.
(The Boy with & Cart, I, i, 173-176.)

It is probable that the adolescent will be able to deal adequately with these

striking figures of spsech amd find & greater eppreciation for poetie drama.

The essgys.--Ths esseays renge from the personal end reflective to the
general end broad discussions of universal concerns. The essays included
ere: "Will Wimberly," "Party Patohes,” "The Education of Women," "The Educa-
tion of a Gentlemen," "The London Coffes Housas," "The Speotator Club,"

"On Golng & Journey," "Ths Method of Secientific Investigation,” "Cen we
Live in Peace?" end "Time end the Machine."

In Teble 3, the writer indicated that the esseys might have instrumental

end reinfercement values es predominent effects upon their reaedsrs. It was

ovident that the instrumental waluss or effects could be found in emch of
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the essays because significant polnts are made which could be used by the
reeder in discussions of education, literary histary, or soientific theory.
The esseyists dealt with these ideas from a persomel point of wiew and

thus each selssction sheds valuable light on important English figures, such
as Defoe, Chesterfield, Pops, Macaulay, Steels, Addison, Lamb, Hezlits, and

Huxley. These essays might also encourege students to identify signifiocent

snd far-reaching beliefs and ideas held by the English. For exempls, they
might consider Huxlsy's method of scientific investigation, particularly
valuable in that they sequire soms imowledge of Derwin's Theary of Evolu-
tion, find Maseulay's essey helpful in the light it sheds on literary his-
tory; or realize the values of Chssterfield's principles as stated in "The
Bduoation of Women." In each of these essays, students may learn mush
about how to apply criteria of evaluation and anelysis to the written
expressions of oplnions and thus becoms mare effeotive in criticism of their
own ideas.

Further, the essays deal with philosophical ideas about life, and it
is posszible for students to develop the importent and mature skill of reade
ing such essgys with the realization that they too should begin to formulate
their personel views regarding the many dimensions of life. This realiza-
tlon mey be enhenced by seetions found in "The Educetion of Women," "The
Method of Soientific Investigation" and "Tims and the Mechine." It is
highly probable thet these initial effarts to put their own ideas into
philosophical terms will meks them more critical of the background and ex~
periencas out of which the particular essey has come.

The reinfaroement effect might be operative when students read the

essays "The Education of & Gentlemen" and "The Education of Womsn." In
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both of these selections the writers are emphesizing the impertence of e
well-rounded educetion. The adolescent would probably aprreciate this
point of view, for today's curriculums are so full of extra-curriculsr ao-
tivities that the true pursuit of kmowledge is often lost. The student's
ideas should be reinforced when he reads such lines as:

The soul is placed in ths body like a rough

diamond end must be polished, or the luster

of it will never appear; and 'tis manifest

that es retional soul distinguishes us from

brutes, so education oerries on the distinc-

tion end makes some less brutish then others.
In this instence the reader is able to reinfarce his ideas on the basis of
the ergument presented by the writer. This criticism of education is
egein true in Defoe's desoription of the physical feetures and the striot
rules of en acedemy which he proposes to esteblish. The student may
egree or disegree with the elsborate preceutions taken to protect the good
veme of the inhabitents, but Defos's proposal should give students ingight
into the secluded position of the girl of "good family” during that time.
Possibly, the resder's idees would be reinforoed regerding girls who are
overprotected end end up alons end lonely. Agein the student's ideas may
be reinforced by Chesterfield, as he sets forth his beliefs regarding the
impor tence of being well dressed end able to dance. When the student under-

stands his own idees and those of Chesterfield, he will be able to substan=-

tiate his beliefs on the basis of points brought out in the essay.

The short stories.-- All of the short stories are characteristic of

1Danial Defoe, "The Education of Women," Englend in Literature, ed.
Robert C. Pooley et al. (New York, 1957), p. 192,
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the modern period and way of thinking. The short stories are: The Silent

Brothers, The Man Who Wes, The Outstation, Ths luncheon, The Lagoon, Miss

Brill, Country of the Blind, The Demon Lover, The Enchented Water, The Open

Window, and Laura. The seleotions include stories which have a wide range

of interest and appeel.
The writer identified the possible effeots of the short story as being

instrumentel, reinforcement, sesthetie, and respite. The instrumental

affect mey be exemplified in the meeningful theme or message set forth in
ths selsction, such as, thes urgency of verious soccial problems snd their

poseible solutions as seen in The Outatation end The Memn Who Wes; the need

far self realization end resolution of inner conflicts as pointedly shown

in Markheim, The Silent Brothers, The Lagoon end Miss Brill. The ideas

gained through these short stories might help the student better understand

himself end the people around him.

The reinforocement effest msy be noted in the short stay, Miss Brill.

Here the student may find a situation which helps substentiate his ideas
regarding loneliness end desire far love. Through this sentimsntal tale
of an old women the student might find expression both personal and social.
For exsmple, such lines as: "Miss Brill in her happy state thinks of the
other old people as looking as though they'd just come from derk little
rooms ar even- even ocupbosrds. Now as she returns homs disconsoclats sghs
goes to her own iittla dark rcom -- her own room liks & oupboard.” Theas
lines might express the student's feelings es he watches e old person
trying to amuse himself.

The mesthetio is seen throughout most of the shart storie 8, however,

in some of the stories the desoriptions are slmost poetic. This is partieu~
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larly true in the shoart story The Lagoon. Students would probably be moved
by these very deseriptive end expressive lines which are included in a
prose selection.
A marmur powerful and gentlse, a murmur vast end faint; the
murmur of trembling leaves, of stirring boughs, ran through the
tengled depths of the forest, ran over the sterry smoothness of the
lagoon, end the weter batween the piles lapped the slimy timber
once with e sudden splash. A breath of warm air touched ths two
men's faces and passed on with a mournful sound - & bresth loud end
shart like en uneasy sigh of the dreaming earth.
Such moving lines should elicit en eesthe tic epprecietion from the students
as they are ceught in the graphic desoription end ectually becoms a part
of the scens,

The respite effect is olearly brought out in the two short stories,

The lunocheon end Leura. The first story, The Lunoheon, is a very humorous

satire end at the end hits the reesder with a strong "punch-line" of satirie-
cal thrust. The situation is intended for leughter snd fun mnd most of the
students should enjoy reeding this short end pointed sketch. The second
story, Leura, is fun in thes semse thet it seems to be a polntless series of
rollicking situetions which the studemt will probably emjoy trying to

figure ocut and enalyze, and st tho seme tims be greatly emused.

The novels.-~Ths novels include the following excerpts: Towers in the

Midst, The Innosent Wayfaring, 1 Leern My Mind, At Waring Cestle, Round the

Town, Nicholas Niokleby, Venity Fair, The Mill on the Floss, end The Forsyte
Sega. With the exception of one, all of the novels remresent the Victorien
period and the opening chapters move rathsr slowly, but as the story moves
along from ons episode to snother the stary becomss exciting.

#As indicated in Table 3, the novels are instrumsntael, reinforcement,
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prestige, end respite value for the reader. In their instrumental effeot

the novels have tho obvious advantege of being recognized literary works.

The novels, Nicholas Niokleby, Venity Fair and The Mill on the Floss repre-

sent novels with & purpose, or problem novels. These novels provide conw-
prehonsive pletures of Victorien Englend which will loave the student with
a great deal of kmowledge of nineteenth century English society. These
pietures renge from the oriminals in the slums of Dickens's London and the
eristocrat in the clubs and suburbs of Theokersy's London, to the simple
charasters of Eliot's rurel Englend. These novels also portreyed soms of
the eovils prevalent during thet era. This is particulerly true in the novel

Nicholas Nickleby, where many evils preveiled under the name of educationsl

disoipline. Lilewise, in Theckeray's Venity Fair the satire reveals the
snobbishness of the age es seen through the characters Pinkerton and Sed-
ley. The reeder may use this lmowledge of Victorian Englend to broaden
his concept of histary end social reforms, end in discussions of contem=
parary Englend he will be able to contrast, ccompare snd trece the develop-
ment and shenge that have tsken plaoe.

The possibilities of the reinforcemsnt effect mey be noted in Nicholas

Nickleby, Venity Fair, The Forsyte Saga, Towers in the Mist end The Mill on

the Floss. Particulerly in The Mill on the Floss, which will give the

student a chance to reinfaroe his idess concerning humen character mey this
effect bs noted. For example: Mrs. Pullet's arrivel at the dinner party
in tears over the death of & woman who is not even a c¢lose friend, and the
author's discerning comment that "it is not everybody who could afford to
ery so mach ebout the neighbor who had left them nothing," might evcke a

kind of sympathetic understending on ths part of the reader. This idea
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might reinforce the student's ideas oconcerning superficial show at funerals
end on hearing news of death. The fake hysterics and hypocritical mourners
might be remembered by the student end his idees concerning this typs of
person be confirmed aefter reading the aforementioned exemple. Agein, the
student's ideas regarding the lack of understanding between the older and
younger generations as expressed in the children's attitude toward their

sunte and unolesz in the novel The Kill on the Floss. 'From the seme novel

this idea may slso be reinforced by Tom's typical smell-boy embarreassment
in the presence of his elders; Mrs. Glegg's loud emphatic tone in address-
ing the children with the idea that she was ocheoking their naughty ten=-
dencies; the frenk and uncompliceted way in which the elders discussed
Maeggie in her presence. These exemples will probably sesm real to the
student end through these realistic portrayals of cheracters he might find
an expressicn of his own ideas.

The young reader's ideas concerning the mistreatment of children will

probably be reinfaroed through the novel Nicholas Nickleby es he reads of

the cruel way Nicholes is treated by the sohoolmester, Ths reader will
probebly agree with Dickens as he stresses the abolition of oruelty to
children under the guise of educetional discipline.

The prestige effeoct iz quite evident in Nicholes Nickleby, when the
reader will feel a kind of sympathy for Nicholas as he undergoes tremendous
hardships in pursuit of educetion. The student will probebly feel very
olose % this boy because he is so typical of eny boy et this age. It is
possible that the student will feel that the situstion is not too far re-

moved from eny boy or girl who might have 4o undergo similer punishments
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et the hends of some oruel adult. This story will also give the student
& sense of kinship because it is written from e young boy's point of view.
The prestige effeots may slso be felt, especially in girls, es they read
of Rebecca's tactics in trying to "caepture”™ a husband and the clever weay
in which she attracts the prospective suitor in Vemity Fair. In Eliot's

The Mill on the Floss students will probably heve a deep sense of sympae

thetic insight for s lonesome and eager to be loved, impulsive little
girl. The unfeeling hardness of the adults, who seem comple tely unawere
of the ohild's point of view, mey strike & responsive cord with the
students who are not too far removed from their own childhood days to
eppreciate the situetion and perhaps to recall similer experiences of their
own.

The possibilities of the respite effect mey bs noted in the novel The

——t—

Mill on the Floss, but the wark ez & whole is not primerily humerous; it is

in fact, a tragedy. However, in the particuler chapter presented in the
enthology, there are delightful elements of humer mingled with pathos.
Exemples of humor which might emase the student are as follows: the vivid
deseription of Mrs. Glugg's eppesrance and her ideas on what to wear and
when to weer it, the equally vivid desoription of Mrs. Pullet's costume
with shoulders e fashicnable yard snd & half wide, while exsmples of pathos
mey be found in reeding of Maggie under the extremsly ecritical eyes of the
sunts, who apparently see nothing good to comment on end the stormy resc-
tion to Maggie's shorn looks in oontrests with approval she so eagerly
hoped far. As these elements are skillfully blended by the suthor the
student mey find e kind of comio relief in this sentimentel movel which

is primerily sad and tragic.




TABLE 2

LISTING OF SEIECTIONS WITH POSSIBLE EFFECTS UPON THE READER

Possible Effects Upon the Reeder

Types Author and Title

of Selestion Instru~ Pres- Reinforce- Aesthe- Res-

mental tige meny tie pite

Epie Bsowalf (Trens- X X

1a ted Fy Ce W

Kennedy

Peradise Lost X X
John Ih1ton

Biography The Life of Seammel X X
Johnaon, Jeames

Boswsll

London Journal,
1762-1763, Jemes X
ocawa

The River, Laura X X
Bane t

Florenoe Nightin- X X
gale, Lytton
Strachey

Winston Churohill X X
In Wer end Feece,
A1Ten Uorehead

The Diary, Semuel X
Pepys

Drama She Stoops to X X X
Conguer, Oliver

Goldsmith

Maobeth, William X X X
spesre

Viotoria Regina, X X
Lenrence Housmen

The Boy with g X X X
Cart, Christopher

Fry
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TABLE 2 ~= Continued

Possible Effects Upon the Reeader

Types Zuthor and Title | Instru- Pres- Reinforce~ Aesthe- Res-
of Seleotion montal tige ment tie plte
The Devil's Diseciple| X X
George Bernard Shew
Essays JIbe Education of X X
Women, Daniel Defoe
Gulliver and tis X X
Lilliputiens,
Jonathen Swift
The Education of & X X
Gentlemen, Lord
sterfield
Quotetions from X»
Pope' s Writings
xeander Pope
Ihe London Coffes X
House, Thomas
Babington Meosauley
The Speotstor Club, X X
Eichard Steols
Will Wimble, Joseph X
dison
Partg Patches, X
Josaph Addison
Dream Children: A X
Reverie, Cherles
2
On Going a Journey, X
em Hazlig
The Method of Solen-| X

o Investization,
Thomas Buxley
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TABIE 2 == Continued

Posslble Effects Upon the Reader

Instru~ Pres= Relnforce- Aesthe- HRes-

Types futhor and Title
of Selection mental tige  ment tHo pite
Cen We Live in X X
FPoace? Arnold
Toynbee
Time and the X X
Mechine, Thomas
HuxTey
Hovel The Queen's Graoca, X X
Elizabeth Goudge
1 Lesarn My Mind, X X X
8 Bentley
At Waring Castle, X X
Marche tte Chute
Round the Townm, X
Iuriel St. Clare
Byrne
Nloholes Niokleby, X X X
Cheries Diockens
Vani;! Fair, X X X
em Thackeray
Mill on the Floss X X X
George Eliot
The Forsyte Saga, X
John Galsworthy
Short Tha OQutstation, W. X X
Story Somsrset Meughen
The caun% of tha X
nﬂ. . » WBLIS
Merkheim, Robert X
18 Stevenson
The Demon Lover, X

Elizaboth Bowen
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TABIE 2 =~ Contimued

e
———

Possible Effects Upon the Reader

Types Aathor end Title Instru~ FPres- Reinforoe- Aesthe~ Res-
of Selection mentel tige ment tic plte
The Enchanted Weter,|] X
ITom O'Fleherty
The Qpen Window, H. X
H. Munro (Sa
The Lagoon, Joseph X
onrad
Miss Brill, X X
Katherine Mensfisld
The Luncheon, W. X
Somerset Msugham
Laursa, H., H. Munro X
(Sekl)
The Silent Brothers X
Arnold Denne tt
The Men Who Was, X

Rudyerd Kipling
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The poems.-- This seotion of Chapter II involves the analysis of the
poetry, which is divided acoording to the possible effects that they may
have upon the reeder. The divisions of posms according to the poesible
effects will follow in this order eccording to: Instrumentel and desthetic
Effeots, Instrumentel end Reinforoement, Instrumentel snd Presgtige, and
Instrumentel end Respite.

The posms with possible instrumentel end eesthetic effects include
the following: "Ode to a Nightingale," "How Sweet I Roem," "Man end
Neture,” "Auld Leng Syne," "My Heart Leaps Up," "Sweet Afton," "To the
Cuckoo,” and meny others as listed in Table 3 (page 66). &ALl of these posms

represent works which heve instrumental snd sesthetilc effects upon the

reeder. The poems discuss topics which range from "Neture® to the "Realms
of the Unknown."

In their instrumental effect the posms may help the student inoreese

his knowledge of recognized poetic selections to which he mey refer with
pride end confidence in discussiens or find satisfaotion in being at ease
when they ere mentiomed by wey of illustration or example. In & more
speeific vein, the resder may find plessurs in belng able to quote or recog-
nize certein lines such as the concluding stenza of "To & Skylark":

Teach me half the gladness

That thy brain must know,

Such harmonious medness

From my lips would flow

Ths world should listen then - as I am

listening now.
{Lines 101-105)
All of the poems ere rich in poetic comperiscn and may help to inspire

the student to oreate soms poem of his own. Such poems as "To a Skylark"

and "Ode to & Nightingsle" provide the student with rioh scurces of languege
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figures which he might went to imitate in some poetic expression of his own.
For exemple, the lines from "Ode to a Nightingale":

Awey! iwey! for I will fly o thee,

Not ocherioted by Bacchus end his pards,

But on the viewless wings of poesy,

(11. 31-33)

These idess may express for the student en emotional uplifting which he
feels end is uneble to express. Those lines may be used ez a kind of pat-
tern for him to follow as he attempts to express or share his feelings.

The instrumental effect mey also be noted in the skills the student may

ecquire as a result o reading smnd analyzing the poems. Such skills as:
understanding end visualizing plotures presented by figures of speech;
reoognizing more subtle moods of tragedy, irony, or refleotive thoughts in
poems; noting how attention is focused by a change of sentence order or
structure on an importent imege. These skills will be useful to the student
long after he leaves the classroom and will help him in explaining the
meenings or idees expressed in poetry.

The eesthetic effect may be found in all the poems listed in Table 3,
in that they chould inspire and engross the reader because of the menner of
expression. For example: the beeuty of oolars, ss in "A Red, Red Rose,"
the humen emotions, as in "My Heart Leaps Up," the feel of a seasom, as in

" the thought of consecrated leadership, es in "To

"One Summer Eveming,
Toussaint L'Overture,” end the feelings of love, as in "There is A Lady
Sweet and Kind," express vivid emotions. All of these works sre indicative
of moods, qualities, and feelings which should elevate the student's thoughts
end meke him more oonscious and appreciative of postry. The adolescent may

find in these poems en expression of eny of his extreme moods, from the
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morose to the sublime. Such linea as:

0 wild West Wind, thou breath of Autumn's being,

Thou, from whose unseen presence thse leeves dead

Are driven, 1llks ghosts from an enchanter fleeing,

Yellow, and black, end pele, end heotic red,

Peatilence-stricken maltitudes:

("0de to the West Wind,"11l. 1-5)
ere vividly descriptive end should elevate the student %o the level of the
poet's expression and feeling. The student may come to know end feel the
beauty and rapture that the poet expresses as he is "touched" by Nature.
Likewise, in the poem "Man end Nature" the student may be inspired

by these lines:

Thsre is = pleasure in ths pathless woods,

There is a rapture on the lonely shore,

There is a society, where none intrudes,
By the deep sea, and musioc in its roar:

(11. 1-4)
and be moved to something creative to express his ideas, he mey wish to

paint, act, or write as a meens of self expression. Here, the reader will

respond to both the instrumentsl and the amesthe tle effects.

In the sems pcem the lines

Roll on, Theu deep eand dark blue Oocesn = rolll

Ten thousend fleets sweep over thee in veln;

Msn merks the eaerth with ruin - his control

Stops with the share;

(11. 10-12)

may impress the reader because of the force, emotion and beeuty whioh they
show. The reader may be further stimulated by ths imegery of such expres=-
sions ss "deep and derk blue ocean" ar "ten thousand fleets"; the use of
alliteration as "man merks the earth" or "stops with the shore.” These ele-
ments along with strongly merked rhyme, may trenefer the emotions of the

suthor to the reader, and thus deepon his sensitivity of poetic form.




TABLE 3

LISTING COF POETIC SELECTIONS WITH POSSIBLE INSTRUMENTAL
AND AESTHETIC EFFECTS

Mathor end Title

Possible Effects Upor the Reader

of Selection Instru- Reinforce-
mental Prestige ment Aegths tie Reaplte

“The Tiger," Blake X X
A New Jarusslem, X X
Blake
The Cotter's Saturday X X
Night, Robert Burns
To a Mouse, Burns X X
Te s Louse, Burns X X
A Men's A Man For A X X
That, Burns
#uld Leng Syne, Burns X
Comin' Through the Rye, X X
Burns
& Jeen, Burns X X
Swoet Afton, Burns X X
A Red, Red Rose, Burns X X
John Anderson My Jo, X X
Burns
One Summer Evening, X X
William Wordswor th
In thse Frosty Season, X X
Wor dswoar th
My Heart Leaps Up, X X
Wordawor th
Heving This Day My Horse,

Hend, My Lance, Sir X X

i1lip Slidney
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TABLE 3 -- Contimusd

2uthor end Title
of Seleotion

Possible Effeots Upon the Reader

Ingstru-
mental Prestige

Reinfor ce-
ment

Aesthetio Respite

Like As A Ship Thet
Through the Ocesan Wide,
Edmund Spenoer

The Prologus to the
Centerbury Tales,
Geoffray Chaucer
The Pardoner's Tele
Chemoer

On Pirst Looking Into
Chepman's Homer
John Keats

Shell I compere Thee To
A Summer‘'s Day,
SRakespeare

When, In Disgrace With
Fortuns end Men's Kyes,
Shakes pe are

Lot Mo Not to the Marriage
of True Minds, Shekespesre

Poor Soul, The Center of
fly Sinful Eertw,
Shekespe are

Lines From I1 Penseroso,
John Milton

lLines From L'allegro,
o ton

Iines From Elergy Written
In a Country Churchyard
Thomas Gray

Bonnis George Campbell
Balled -




TIBLE 3 -~ Contimusd

futhor end Title
of Selaction

Possible Effeots Upon the Reader

Instra-

mental Prestige

Reinforce-
ment

Aesthetic Respite

How Sweet I Roem,
Willfem Blake

Piping Down the Velleys,
Blake

The Lemb, Williem Bleke

There Is A Ledy Sweet
end Kind, JSnonymous

Lullaby, Thomas Dekker

Apelles' Song, John Lyly

Disebled, Owen

The Messeges, Wilfred
%Wilson Gibson

In The Third Yeer of War,
Henry Greace

1 Burn For England,
Gervase Stewert

To A Conseript of 1940,
Herbert Read

From The Hollow Men,
T. S, Elioct

Chorus % From The Rook,
T. 8. Eliot

The Unknown Citizen
W. He. Aﬂden

In Memory of W. B. Yeats
Auden

X

T T

The Express, Stephen Spender X
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TABIE 3 == Continued

Author and Title
of Selection

Possible Effeots Upon the Readsr

Instru- Reinforce~
mental Prestige ment Aesthetio Respite

1 Think Continually of
Those, Stephen Spender

Song to Celie, Ben
Jonson

With How Sad Steps, O
Moon, Sir Philip Sidney

To A Skylark, Wardeworth

To the Cuclkoo, Wordswoar th

The Solitsery Reaper,
Wordsworth

Ode: Intimations of Immor-
tality, Wordsworth

To Tousseint L'Ouverture,
Wordswor th

London, Wordswar th

Lines Composed A Few liiles
#bove Tintern ZAbbey,
Wor dswor th

Kuble Khen: or, 2 Vision
In e Dreem, Samiel Taylar
Coleridge T

Ode to a Nightingele, Keats

Ode on e Grecien Urn, Keats

Lines From "The Blessed
Demozel, "Dante Gabriel
Rogettl

Lines from"The Garden of
Prcserpine,” Swinburne

On the Grasshopper end the
Cricket, John Keats

X
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X
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TABIE 3 == Contimued

Author and Title
of Selection

Possible Effeots Upon the Resder

Instru=-

mental Prestige

Reinforce~
ment

festhetic Respite

Le Bolle Deme Sens Merei,
John Kesats

Ode to a Nightingale
John Keats

The Splendar Fells on
Castls Walls, Tennryson

The Lake Isle of Innisfres,
Williem Butler Yeats

The Fiddler of Dooney,
Wiiiliem Butler Yeats

When You Are 01d, Yeats

Silver, De La lMere

Gunga Din, Rudyard Kipling
Mendaley, Kipling
Sea~-Fever, John Masefield
Cergoes, John Masefield

Spenish Waters, Masefield

4 Congecretion, Masefield

The Barrel Orgen,
fred HNoyes

A Song of Sherwood, Noyes

Poem in October, Dylen
Thomsas

The Spires of Oxford,
Winifred Lestts

X
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The posms having possible instrumental end reinforcement effeots are
listed in Teble l;, page 80, and include: "Self Deception," "The Good
Semeriten,” "Reveille," "Dover Bsech," "Ulysses," "God's Grendeur," "The
Men He Killed" snd others. 2All of these poems are for the most part didec-
#ioc and express some moral or lesson for the resder.

Ths instrumental effect mey be noted in the resder after he has reed

the posm "Hate." 1In this poem the reeder will be confronted with lines of
truth expressed in simple conerete terms, and he should come to understand
the idea thet it 1s almost impossible to hate en individual vwho weits with
open mind to understand. The reader msy utilize this idea taken from the
poem to help himself end others realize the necessity of understanding and
getting el ong with other people. These ideas are expressed most vividly in
these lines which the student may wish to quote at certain eppropriate
timess

Some dey, when this is past,

When all the errows thet we have ere oast,

Ve may ask one enother why we hate,

And feil to find a stary to relate.

It may seem to us thsn e mystery

Thet we could hate esch other.

(11. 8-13)

The instrumental effect may elso bs noted in enothsr poem entitled

"The Soldier." The theme of this poem is olearly patriotioc netionalism, end
might be used by the student if ever he is cslled upon to bolster the marale
of his fellow countrymen. The lines: "If I should die, think only this of
me; That there's some corner of a foreign field That is forever Englangd”
(11. 1-3) are clearly natlonalistlo and stress the idea that wherever the
soldier mey die he enriches the foreign eerth with a little bit of England.

Such & show of love for country could be used by the reader in terms of his
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sountry and do much to conviroe his fellow ocountrymen of the need for strong
nationalism and patrioctism.

In the poems "Futility" end "Disabled" the mood veers awey from patriot-
ic sentiment, to feelings of pity, disgust, despeir, anger, and bewilder-
moente This is en exempla. of the realistic viewpoint associasted with the
futile waste of war. These poems emphasize the tragedy of early death through
useless war. The student mey use the ideas expressed in these poems as a
kind of plea for pesce. Thsse ideas may also be used to encourage eny effort
on the pert of individuals or groups who ars trying to ﬁrote peace through
poaceful negotietions. The student may find thet the poet has expressed the
ideas so well thet he will on meny coomsions have need to quote such linss
asy

He sat in a wheeled cheir, waiting for dark,
fnd shivered in his ghastly suit of grey,
Legless, sewn short at elbow.

("Disabled," 11, 1-3)

The reinfarcement effect may be noted in ths poem "Flower in the

Crennied Wall." Through the ideas expressed in this poem the student mey
reconcile his ideas concerning religious faith end soientifio ideas. Often
adolescents are preoccupied with the idea of creation snd who was responsible
far the oreation. The first cowrse in science will usuelly cause them to
doubt some of their preconceived noti ons rogarding the creation, when they
disouss theories of evolution, e« the idea of gpontanecus generation. Per-
haps the poem,"Flowsr in the Crannied Wall) will help them reinforce their
ideas comcerning the importance end origin of all living things.

Flower in the orannied wall,

I pluek you out of the orannies,

I hold you here, root and all, in my hand,
Little flower = but if I ocould understand
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Whet you ere, root and all, and all in all,
I should know what God and maen is.
( Flower in the Crannied Wall)
Likewise, in the poem "In Memoriam" the student's idees regerding the
impar tence of feith may be reinfaroed. The lines
We have but faith; we cannot know,
Far knowledge is of things we see;
Ind yet we trust it comes from thse,
4 boam in darkness; let it grow....
(11. 21-24)
mey help the student beoome & firmer believer in the fact that faith is
neoessary in these deys when science teaches that one oan believe only the
things one oen seo.
For the student who has been brought up in a Christien home and is firm
in his belief regarding the importance of the Holy Bible, all of the bibli-

oal selsotions will have a reinforcemsnt effect upon the reader. The follow~

ing lines may reinforce the idea that all the necessities for growth end de-
velopment will be provided by a graoious God:

The Lord is my Shepherd, I shell not went.
(Pselm 21)

I will ssy of the Lord, He is my refuge
end my Fartress, my God; in Bim will I trust.
(Psalm 91)
In Psalm 1, the reader may reinforoe his ideas regerding ths reward of the
virtuous end the punishment of the wiolked:
Therefore the ungodly shall not stend in judgment, nor
sinnera in the oongregation of the righteous. Far the
Lord knoweth the way of the righteous; but the way of
the ungodly shell psrish,
All of the poems listed in Tebls 4 will possibly help the reader to

reinfaroe some of his ideas ooncerning life and ideals. These poems cover

e wide renge of ideas and may help the tesn-age reader becoms more con=
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vinced that his thinking is sound end reasonsble.

The pooms with possible instrumentel and prestige effects are listed
in Teble 5 and include: "La Belle Dume Sans Merci,” "Cherry Ripe," "Who Is
Sylvia," "Under the Greenwood Tree," "Soldier Rest, Thy Werfare O'er,"
"Proud Meisie," "Hesperides," and others. These poems will enhsnoe the
student's present stetus or circumstence by giving him s feeling of impor-
tence because the persons portreyed are seemingly young as are the readers.

Poems with possible instrumentel end prestige effeocts are in Table 5.

These poems heve instrumental and prestige velues for the reader. In their

instrumental effects the poems have the obvious edventegs of being well

known poetic selections to which the student mey refer with pride end con-
fidence in discussions or find satisfaction in being at ease when they are
mentioned by wey of illustretion or example. In & more specific vein, the
reeder may find pleasure in being able to quote lines from recognized poems
such ez Shakespesre's 0ld balled refrein:

Under ths greenwood tree
Who loves to lie with me,
And turn his merry note
Unto the sweet bird's throat
Come hither, come hither, come hither}
Here shall we see
No enemy
But winter eand fair weather.
("Under the Greemwood Tree," 1ll. 1-8)

Here may be found en inspiretionsl appeal to youth, couched in these immor-

tal lines end cerrying en idea of ths besuty and calm of nature whioh the

student might wish to express, but finds it eesier to quote from Shakespeere's

verse, Similarly, in the poem "Sigh No More," the student might find satis~
faction in using these lines to console a girl who has become disepnointed

because of en insincere boyfriend:
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Sigh no more, ledies, sigh no more,
Men were deceivers ever;

One foot in sem, and one on shore,
To one thing comstent never.

(11, 1-4)

In a closer snslysis, it was noted, also, thet along with the content
of the poems, the enthology served the instrumentel need through aporopriate
hoed notes to which the reader might refer in explaining and intermreting
the poems end thereby use the poetic seleotions to greater adventage, be it
for purposes of suppart, cultural enlightenment, enterteinment, or inspira-
tion.

The prestige appeal is fostered and highlighted by the faots thet
(1) the enthologists selected poems that ocould be essily understood by
young people, end (2) by including poems which definitely concern the young,
the reasder will be eble to identify with the poetic figures. PFor example,
in the poem "To en Athlete Dying Yourg" the prestige effect might be noted
in meny of the young men reading this poem whe visualize themselves as the
young athlete in the poem. Mos+t of the male students will find prestige as
they reed of the cheering home folks and &s they watch their beloved hero
pass by on the shoulders of his temmates. Though meny of them might agree
thet it is useless for an athlete to die at the height of his career, they
will possibly feel a kinship to the hero end revel in his welcome end
osteem:

The time you won our town rece

We cheired you through the merket plece;

Men and boy stood cheering by,

#nd home we brought you shoulder-high.
(11, 1-4)

Most of the poems devoted to expressions of love will give the girls

feelings of prestige as they read the immortsl lines written to women. They
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may elso feel a kind of pride emd sssurance when they find that many of the
great posts were inspired to write of women who greatly influenced their
lives. The descriptions of the beautiful end kind ledy may maks the young
reeder feel quite proud of being & member of the "fair sex," Such lines as:

There is a lady sweet and kind

Waes never face 3o pleased my mind;

I did not see her passing by,

And yot I love her #il1ll I dis.

("There Is a Lady Sweet end Kind,"1l. 1-4)
will give most of the girls a feeling of esteem end importance. Most of
them will feel that they too ere endowed with the ebility to imspire such
potent love. Similarly, in the poems "Who Is Sylvie?" and "Cherry-Ripe"
the charecteristics of a perfect womsn are desoribed:

Yho is Sylvia? What is she

That all our swsins ocommend her?

Holy, feir, and wise is shs;

The heavens such grace did lend her

That she might admired be.

(11. 1-5)

Through these and other poems all of ths young ladies becoms the women
deseribed by the poet, end feel that they possess all the quallties, know-
ledge and beauty of the perfeoct women.

In a larger sense, all of ths poems as listed in Table 5 describe many
qualitiss that the sdoleseent reedsr possosses or wishes that he did. The
aedolescent reader might be able to projeot himself into the postry and find
e kind of satisfection in fesling that he is very similer %o the persons
desoribed in the poesms, end thus, feel an impor tance in his present status
or circumsteance.

Poems which have possible instrumentel end resplte eoffects include ths

following end ere listed in Table 6: "Stairs," "Book snd Bookplate,”
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"Commsrolal Condour," "The World State,” "The Human Race," "Sigh No Mcrse,"
"The Yak," "The Lion" and others. In many of these poems there mey be found
subtle satire and irony, which is designed primerily for the reader to enjoy
and esoape temporarily from reality by use of his imeginative power.

The instrumental effeot mey be noted in ths poems in that all of them

may be used by the reader when he wishes to quote some witty end yet wise
sayings. OSuch poems will provide for the student & group of selections
which might be recommended .for use when he wishes t escepe end find e
world in the realm of the unlmown.

The possibility of the respite effect may be noted in esch of the poams
beceuse all of them provide a kind of escaps for the reader either through
imagination, humor, the unusuel, or bizarre. In the poem, "The Lion," the
peet does not try to teamch the student a lasson; rathsr he states a humor-
ons truth:

The Lion, the Lion, he dwells in the waste,
He has & big heed end a very emell walst;
But his shoulders are stark, and his
jaws they are grim,
fnd 8 good little ohild will not play with him.
1t is obvious efter reeding the posm the student might find the linss funny
end yost to & ocertain extent true.

Likewise, in the poem "The Yak" the reader may sense the humor in
the incongruity, which might appeel mare readily to the asenior high school
student then to a younger ohild. For instance, & ohild might not see mny-
thing odd in the Yak's being a nursery pet, but the older resdsr, who knows
that the Yak is a large, ungainly beast of burden, will chuckle at such a

ridiculous notion. For exemple, such linss as:
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Then tell your papa where the Yek can be got
And if he is swfully rioch,
Ho vill buy you the oreature - or else he will not.
(I cannot be possitive which.)
(11. 9-12)
ere absurd and most students will find them emusing.

The respite mey also be noted in the poem "Stairs” in which the student
mey be impressed by the unusual weay the poet discusses something so common=-
place. The lines

Here's to the men who invented stairs

ind taught our feet to soart

He was the firat to ever burst

Into a second floor.

(11. 14)

are cleverly stated ideas which may ceuse the student for a brief moment
to reflect on the importence of atairs emd to forget some of the pressures
of the everydey world.

In the poem,"Kubla Khen; or e Vision in a Dream] the student is given
a chance to escepe through the poet's imeginative verse. The resder mey
esoape to a far ewey lend of the imegination end there find wonderful eand
unusual adventuwes. The following lines give a brief deseription of thise
exotic place:

In Xenadu did Kubls Khan
A stately pleesure-dome decrees
Yhere Alph, the saecred river, ren
Through ceverns measureless to man
Down to & sunless sea.
(11. 1-5)
The unusual detells pictured in the scens of this poem will help the student
launch out into the realms of the imagination.
Likewise, in the poem,"Gunga Din} the reeder mey find adventure in the

foar off land of India. He mey oapture the spirit of adventure the suthor
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feels as he describes with nostalgie the eamst full of strangeness end

baauty. The linss

4 savege plaocel as hely end enchanted

As e'er beneath a wening moon wes haunted

By women weiling for her demon lover.
mey help the reasder imagine himself in this far awey land free from the
ceres of the ordinary world in which he lives and for e moment he becomes
the adventurer, explorer and world travelsr in the poem.

Al1 of the poems listed in Table 6 might help the student fres himself

from the problems confronting him and for a while find a plesssnt means of

relaxation or temporary escape from reality through a form of verse.

TABLE 4

LISTING OF POETIC SELECTIONS WITH POSSIBLE INSTRUMENTAL
AND REINFORCEMENT EFFECTS

M
Posgible Effects Upon the Reader

m:?c’geiamg tiTic;:h Instru- Reinforce-
mental Prestige ment Assthetio Respite

Homs They Brought Her
Werrior Dead, X X
Tennyson
Flower in the Cremmnied
Wall, Tennyson X X
In Memoriam, Temnyson X X
Break, Bresk, Break, X
Tennyson
Ulysses, Tennyson X X
From "Locksley Hall," X
Tennyson
Crossing The Ber, X X

Tennyson




TABLE L -- Contimued

Muthor and Title
of Seleotion

Possible Effects Upon the Reader

Instru-
montel Prestige ment

Reinfor ce-

Aeosthetio Respite

Sonnet 43, Blizsabeth
Browning

Ingident of the Frensh
Robert Browning

Up 4t & Villa -« Down
1n the Uity, Robert
Browning

' From Fippe Passes,
Robert Browning

Home Thoug_hts. From
Abroad, Robert Browning

Summum Bonum, Robert
Browning

My Last Duchess, Robert
omning

Rabbi Ben Ezra, Robasrt
Brovning

With Rue My Heart
Ts Laden, 4. K.
Housmen

Reveille, A. E. Housman

The Half=}loon Western
Low, My Lovs,
A. E. Housman

Loveliest of Trees,
A. E. Housman

Soldier From the
Wers Returning,
A. E. Housmen

X
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TABLE 4 == Continued

Mthor end Title
of Selection

Possible Effeots U

pon the Reeder

Ingtru=

Reinforoe-

mentel Prestige ment

Aesthetiec Respite

Native Land, Sir
altor Scott

The Soldier, Rupert
Brooke

The Dead, Brooke
Futlility, Wilfred Owen

i&lice BE Clos: or The
Forked Tongue, Coleridge

The Wsrld Is Too Much
With Us, Wordswar th

Prospioce, Robert Browning

Epilegue to Osoleando,
Hobert Browning

Self Dependenoce,
Matthew Arnold

Into the Twilight Yeers,
MIlian Yeets

Promise, George Russell

An 0ld Woman of the Roads,
Padreie Colum

2oross the Door, Colum

Hote, James Stephens

The Shell, Stephens

Little Things, Stephens

In Waste Pleces, Stephens

X

X

]
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TABLE L, =~ Continued
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Muthor end Title
of Selection

Possible Effects Up

on ths Reader

Instro=

Relnforce-

mental Prestige ment

losthetic Respite

Dover Beach, Metthew

Arnold

The Rubsiyet Of Omar
Khayyem, Bdwerd
Fitzgerald

Lead Kindly Light,
ohn Henry Newman
Pied Besuty, Gerard

Menley Hopkins

God's CGrendeur, Hopkins

Heaven-Hesven, Hopkins

Requiem, Robert Louils
Stevenson

Drunner Hodge, Thomaas
aray

In Tims Of “"The Breeaking

Of Nations ¥ Thomas Hardy

Recessional, Rudyard
piing

On His Heving Arrived at

the Age of Twenty-thres,

John Milton

On His Blindress, Milton

The Pilgrim's Progress,
John Bunyen o

The Good Semeritsn, The
King Jemes Fible

Pselms, The King James
Bible

X
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TABLE 5

LISTING OF POETIC SELECTIONS WITH POSSIBLE INSTRUMENTAL

AND FRESTIGE EFFECIS

e ]

There Is e Lady Sweet end
Kind, Znonymous X X

sEffect may be more noticeable in boys.

*» Effect mey be more noticeable in girls.

g2

Author end Title Possible Effeots Upon the Reader
of Selsction Instru- Reinforce~
mentel [Frestige ment Aesthetic Respite
La Bello Dame Sens Meroi, X X**
Keats
Cherry-Ripe, Thomas Cempion X Xwx
Vho Is Silvia? Williem X X#*
Shalksapeare
Under the Greenwood Tree, X Xw*
Shakespeare
Soldier Restl Thy Warfare
O'ar, Scott X X*
Proud Meisie, Scotb X X*x
Hesperides, Robert Herrick X X*
To the Virgins to Meke Much
Of Time, Herrick X Xokex
To Lucasta, On Going to the
Wars, Richerd Lovelaoe X X
To Althea, From Prison, X X*
Lovelace
'To in Athlete Dying Yourg, X X*
Housman
Sigh No More, Shakespeare X X




TABLE &

LISTING OF PCETIC SELECTIONS WITH POSSIBLE INSTRUMENTAL
AND RESPITE EFFECTS

M

e ———c
e

Mthar end Title Possible Effects Upon the Reader
af Seleoﬂon Instru- Reiﬁ?&roe-
mental Prestige ment Aesthe tic Respite
Stairs, Oliver Herford X X
Book and Bookplate, X X

John Mmsefield

Commsreial Condour X X
G. K. Cheaterton

The World State, X X

Chostsrton

The Human Race, X X

Sir Walter Raleigh

Sigh No llore,Shekespeare X X

The York, Hilleire Belloc X X

The Lion, Belloc X X

Fatigue, Belloo X X

Why So Pale and Wen, X X

Suckling

The Listeners, Walter X X

De La Mare

Misg Loo, De LelMare X X

0ld Susan, De LaMare X X

Nod, De Lelare X X

The Constant Lover, X X

Sir John Suckling

Gunga Din, Kipling X

Kubla Khen, Coleridge X X
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TABLE 6 =- Contimmed
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Anthor and Title Possible Effects Upon the Reader
of Selection Tnstru- Relnfaroe-
mental Prestige ment lesthe tio Respite
Cergoos, Masefisld X X
Sperish Waters, Masefield X X
Sea~Fover, Masefisld X X

Bl




CHAPIER III

SUMMARY, FINDINGS, CONCILUSIONS, IMPLICATIONS AND RECQUI/ENDATIONS

Introductory Statement

This study was concerned with the content analysis of a literature
enthology used at the twelfth grade level and noting specisl features
sssumed to be of pre-eminent value by the editor of the book and to have

special appesl to high school students.

Restatement of the purpose.-- The purpose of this resserch sought to

fulfill the followirg objectivas:

l, To describe the physical cheracteristics of the
anthology including formet, legibility and spsecial
sesthetic appsels of external features.

2. To desoribe the content of the enthology in terms
of orgenization, scope, and variety of subjsots
treeted.

3. To enaslyze the various types of litereture in-
oluded in the enthology in terms of quality of
selections, maturity of accompanying notes and
study helps, and general lsvel of reedebility.

4. To describe possible effects of certein internal
features upon the reader of senior {twelfth grade)
high sohool age.

5+ To make finel recommendations and suggested pro-
cedures to teachers of literature which will help
to make the reading done at the senior level in
high school & more rewarding snd eesthetic
experience.

Summery of releted literature.~- The reseerch findings end opinions

of noted euthorities in the field of content enalysis presented the value

of this technique es a meens of selecting oheracteristics of a publica-
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tion, and deseribing certein internal festures which might be useful to the
reador, editor, teacher, librerien or enyone interested in noting the ef-
feots of the written meterial. Further, the enalyst was warned that he must
enticipate the reader's ooncerns, in both psychologicel and social contexts,
end then devise ocategories which would identify the elements of content
which relate to such concerns. Finally, it was sgreed by most euthorities
that content enalysis as & reseesrch technigue is relatively new and more
receerch is desired. Studies whioh have been made are invaluable in under-
standing trends end reactions on the part of both reeder snd author, end
for sn enelysis to be effective or useful it must be objective, systematio,
and essume that content analysis of menifest oontent is me eningful.

The literature surveyed relative to the teaching of literature re-
vealed thet litersaturs, as such, poetry, drame, essay, shart story, biogra-
phy or novel, is a rewarding subject of study, but there are many problems
involved in the teaching of each type. These problems must be solved by
the teacher who decldes the specific approach and how it can best serve the
studente Of the approaches discussed nons was found to be supsrior %o the
other. The choice of approach should be made in the light of the objec-
tives of study, the characteristios of the literature, and the knowledgs,
abtlity, end interests of the class.

It was revealed in the literature surveyed that the enalysis of oon-
tent mey be useful to publishers, teeschers, end librariens who mey find
useful the possibilities in the general attractiveness of format, illustra-
tions as a pert of or supplementery to content, emnd knowledge of reedsbi-
lity.

The research findings pertasining to the effects of written material
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indicated thet the role of content as a fasetor in satisfying ar eppealing
to the reeder has been analyzed through a study of whet it supposedly doss
to people or, in other words, what effects it mey heve upon tham. Most

widely mccepted classification of the effeots of reading has been done by

Weples and others who lsbeled them as instrumental, prestige, reinforce-

ment, aesthotic end respite.

Mthorities agreed that the orimary objective of the teaching of
literature in the high school wes to have the student recognize literature
as a focused experience and to enable him to participaste in the pleesures

end insights, persomel and social, of that experience.

Summary of the findings.-- In accordance with the purposes of this

study the following represents a summery of the findings which resulted
from sn snelysis end interpretation of the datas.

A general enalysis of the total series reveeled that the enthologies
designed for ninth, tenth, and eleventh grade were similer to the twelfth-
grade enthology in format, legibility and text eids, but differed in scope
and maturity of selections.

The physicel oheracteristios of the enthology, England in Literature,

were found to be attractive and eye catching. The cover design is oomposed
of hues of blue whioh meke it particularly appealing to the reader's eye.
The book is 24 by 18 cm in size end the written msteriel is in one and
two columns. The illustrstions in the book sre designed to help the stu-
dent understand the different periods that the works represent. The type
is legible end conforms to the oriteria of good legible print. The seleo-

tions in the book are erranged chromologioally snd the works are a mixture
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of both oclassicel and modern. Following the seleotions are quastions which
ere designed to stimulate the student's thinking about the euthor and his
works. At the end of each chapter there is & bibliogrephy which aids the
student in enlerging his lmowledge ebout the era to which the chapter is
devoted. The enthology oonteins exercises whioh cover all the lenguage arts
eotivities and words which help the student increase his genersl end literary
vocabulary.

By use of the Dale~Chall Readability Formule it was found that the

anthology, England in Literaturs, hed a readability level of grade fourteen

through college graduats.

The findings related to the types of litersature revealed that ssventy-
seven percent of the anthology was devoted to poetry exd the other twenty-
three percent wae somposed of drems, biography, essay, novel, short story
and epic. These facts are tabulated end grouped in Table 7, page S.

It was revealed through the enalysis of effects that all of thae selec~

tions would have a possible instrumental effect because in each of them

the reader might find informetion which he could use to accomplish some
definite purpose. The use to which the student applied the ideas, morals,
principles or information would justify the possibility of the instrumental
effeot being noted in each of the seleotions.

The novels were noted as having instrumental, reinforcement, prestige,
sesthetic and respite values for the reader. These effesots were probable
because in some way, elther through the ideas, characterigation, technique,
or style, the reader could find material which was useful, uplifting,
gesthetio and/ar comiosl.

The biographies were listed as having reinforcement and prestige
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values far the reeder. These effects were suggested beceuse the biogra-
phies were trus accounts of personalities and gave informetion whioch wes
useful, end at the same time reiterated ideas similar to those of the
student, and thereby help him increase his self-respect.

The dramas wers noted as having eesthetio, prestige and reinforcement

values for the reeder. The plays represented a cross-section of idees and
were products of five of the mejor literary periods. In each pley, either
by way of the style, characterization, techmique, satire, or ocomle ideas,
the se effects wore noted.

1t was revealed through the snelysis of the epies thet the instrumentsal

end sesthetic velues were predominent. This was true becsuse the epics had
the adventege of being well known olassical works to which the student
might refer with pride end oconfidence in discussions or find satisfaction
in being et ease when they are mentioned by way of illustration or example.

The short stories seemed to have instrumental, reinforcement, prestige,

end respite velues as predominent effects upon the reader. This was due
to the fact thet the stories were varied in interest, scope and maturity.

The essays had possible instrumental end reinforcement values far the

reeder, Through these essays the reasder might learn much about how to
epply oriteria of critiocasl evelustion and enalysis to the written expres-
sions of opinions.

The poems, which were the most numerous type of literature inoluded

in the snthoitogy, were listed es having possible instrumental, reinforcsment,

aesthe tio, prestigi, end respite effects upon the reader. I+t was noted that

in each of the major periods ineiuded, the poems were the most representa-

tive type of literature given. The poetry wes so diversified in scope,
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veriety, maturity end ideas, that all of ths effeots listed were econoluded
as possible reections and feelings as a result of having read the poems

inoluded.

Conclusions.~- The following conolusions wers drewn on the basis of
thess findings:

l. The data relative to the physical charactoristics of the anthology,
Englend in Literature, werrented the conoclusion that the book is
solorful, ettractive and appealing to the prospestive reader be-
cause of its interesting cover photography end legibility.

2. With respeot to illustrations, the findings led to the conmclusion
that they were helpful to the student in interpreting the seleo=
tions, es well as interpreting the periods repyresented.

3. The results from the data relative to the orgenization, scope,
end veriety of the subjeots led to the conclusion that the seleo-
tions were arranged chronologiocally and inoluded both classical
end modern works as representative of eash period. The scops of
the material was wide end covered the periods renging from the
fnglo~Saxon to the Modern. The subjeots treated were varied and
inclusive.

L+ Poetry was found to bs the most numerous type of literature
included in the anthology.

5+ In view of the readebility formnmle, the quelity of the selections
may be claasified as mature, end being of concern and interest
to the senior high school student.

6. The notes and study helps would be useful to the student of senior
high school, because the questions are stimulating snd thought
provoking, end require logical end mature thinking in aorder to be
answered correctly.

T« With respsot to the possible effects of the content upon the
reeder, the findinge appeared to justify the conclusion that the
mos t numerous effect noted was that of instrumental. The nexs
effect found to be prevalent was eesthetic, followed by rein-
foroement, prestige and respite, in thet order. The instrumsntal
effeot was noted in all of the selsotions; the sesthetlc offect
seemod to be most prevaelent in the poetic selections; the rein-
forcement effect was noted most numerous in the biographies eand
essays; the prestige effeot was noted most in the novels, short
stories, end plays; and the respite effect was noted as being
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most numerous in the short stories eand poems.

Implications.=~ The implications for educetioneal theory end practice

l.

2.

L.

5

6.

thet grew out of this study are given below:

1t appears that the editars of the emthology, Englend in Litera-
ture, opersted on the essumption that students reading the
snthology should find exhilaration that comes from the compate-
bility of idess and form, from the melody and movement of the
lines, from the delight that these qualities induce.

The fesct that poetry is the most numerous type of selesticns in-
oluded in the anthology, would imply thet the editors felt that
this farm of literature hed the powsr of arcusing vivid sensory
imeges end strong emotional responses within ths siudent.

Attitudes of boys and girls towerd resding end reading materials
vary end therefore the effects of the materials will differ.

The editors end publishers were ewere of the impartence of the
physical appeal end atiractivensss of books whioh are designed
for high school use.

The selections in the enthology would have specifio effects
upon the reeder which might cause him to change his way of
thinking, attitude or behavior.

If properly used the text asids end study helps would bensfit
all the students using the anthology.

Regcomnendations.-- It is felt that the results of this study would

1.

2.

werrant the following recommendations:

Thet teechers using the anthology, England in Literasture, be
concerned with predisposition of the student, im order &
antiocipate the possible effects of the literature upon the
gstudent.

Teachers using this enthology should use all additional text
aids, especielly those listed in the seotion entitled "Extend-

ing Interests” and the Bibliography at the end of esch chapter.

Thet teechers make use of the charts, meps en? other illustra-
tive materiel in order to enhance the teacher-lesrning process.

That teechers be more cognizent of the literary seleotions
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6.
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included within the enthology in order to supplement the experi~
mental background of ths students.

That there be further study deme in this aree using students
who will indicete interest in the selsctions included within
the verious high schoocl literature snthologies.

That further study should be made of the feassibility of emphasiz-
ing poetry, to the exolusion of shart story, novel, drama, bio=
grephy and erpie.



APFENDIX




TABLE A

TYPES OF LITERATURE FOUND IN THE ANTHOLOGY,
ENGLAND IN LITERATURE

Type of Litereturas Number Included Percentage
Allsgory 2 1
Biogrephy 8 L
Drema 6 3
Bpie 2 1l
Essay 12 5
Novel 8 L
Poatry 169 17
Short Story 12 5
Totel 219 100
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Readabilitz.
According to the Dale~Chell Readability Farmula,l the anthology

Englend in Litereture hes a carrected grade level of XIV (college grad-

uate).

TABLE B

DALE-CHALL READABILITY FORMULA

Book Englend in Literature

Author Robert C. Pooley, General Editor

Publishers: Scott, Faresmen and Company Dete: Copyright 1957

1. Number of words in semple 6,600

2+ Number of sentences in semple 350

3+ Number of words not on Dale list 670

. Averege corrected grede level XIV (oollege_graduate)

lgduoational Reseearch Bulletin, XXVII (Januery, 1948), 11-20.




WORDS INCLUDED IN THE ANTHOLOGY, ENGLAND IN LITERATURE,

Meeantime
Reform
Rapaal
Behove
Acoordingly
Feerlessly
Ragoelity
Deceit
Residense
Oocupy
Polished
Cherac terize
Pintes towp
Weary

Ye'1ll
Whistling
Tend
Chieftain
Migerable
Exultation
Unoonquerablse
Tempor amental
Fling

Fasoination

NOT FQUND ON THE DALE~CHA

Gentlewomen
Induatry

Or thography
Compenions
Realized
Armoheir
Desgpised
Considered
Decoration
Discussion
Extent
Illus tration
Revolutionary
Reconciled
Utterance
Violerce
Soleoce
Hoerlken
Droary
Grating
Wesps
Stationing
Neturally

Argue

Abolishing
Obedience
Prohibitive
Educetion
Waged
Aooordingly
Habi tual
Persuade
Presenting
Position
Virtues
Successively
Monie

Fit
Paidled

Rus tie
Dungeon
Logend
Patience
Agonies
Allies
Perseoution
Romentio

Remede

D LIST

Acoomplishments

Responsible
Embroidery
Needlewark
Eandsome
Impartial
Advantoge
Observed
Design
Influence
Abilitles
Fondest
Quarrsgled
Opposed
Repelled
Fettered
Twas
Heroleally
Dungeon
Gnat
Masaed
Difficult
Emotional

Tolerant



Asquired
Queali ties
Literary
Biography
Observation
Attitude
Succeeding
Revealed
Playwright
Humor
Romantic
Clessloist
Iremendous
Serious
Graedunlly
Incident
Comedy
Themes
Literature
Nature
Rebellion
Admir able
Twists
Dignity
Originelly

Pationt

Improbable
Aggravate
Singuler
Endeavored
Deprives
Influence
Instence
Impraess
Solving
Esaeys
Freaze
Modes t
Object
Introdused
Land
Diffidence
Censured
Prudence
Tiresome
Espeoially
Hamor

Ordinery

Incontinently

foqueintance

Foros

Bosom
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Characterize
Achievements
Dictator
Evidenoce
Unusual
Humor
Generation
Typical
Plagued
Scholer
Temper
Poetry
Creation
HBumorous
Piat
Exaggerated
Latter
Romentic
Aspects
Indioated
Redlisoovery
Consequently
Jewels

Mld

Syne
Antidote

Fashionable
Distinc#ion
Di scharged
Peculiar
Sex

Problem
Evidence
Poet
Brilliant
Barmaid
Petrify
Fine ry
Bridegroom
Bndured
Femiliarity
Respect
Manners
Apologies
Pun
Agrocable
Innoocence
Regaining
Dramatio
Lang

Tin

Fhysio



Dispatch
Religious
Vostmonts
Nickneme
Discourse
Loock-certs
Twilight
Considerable
Cherity
Vaunteth
Gu tter
Splendor
Mowad
Trimmed
Restless
Hairoloth
Condition
Churohmen
Overflowing
Constent
Redoubled
Di emond
Lard
Vizerd
Asseileble

Armor

Serious
Idoletrous
Matrimony
Ordinary
Unevenly
Wasseils
Imaginative
Itinerant
Knowledge
Mysteries
Explored
Countess
Toil
Clespod
Staff
Vastly
Affec ted
Loyal
Exuberance
Dismayed
Strokes
Witlol
Jovial
Disguising
Ceese

Foncies
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Industrious
Abolishad
Insence
Exercises
Porplexi ty
Wekes
Contempar ary
Realms
Prophecy
Bullies
Perfect
Informents
Grgyhounds
Aleg
Vernish
Furthermore
Aspaot
Purity

Bi ther
Sooth
Gasles
Weird
Eminence
Jorund
Discomfort

Obvious

Fanatically
Congregetion
Processionsals
Interposes
Bowers
Wentonness
Contrest
Bes tow
Provoked
Jostled
Security
Advenoces
Irecking
Prisoner
Cheambee
Century
Criticism
Yibrent
Deceives
Overoherged
Largess
Grant

Love
Scorpions
Sirreh

Conoclusion




Science
Phenomena
Common
Morning
Emb erk
Mesh
Design
Comple te
Bmbrace
Veriety
Outbreak
Startled
Hi therto
Sosttered
Leced
Misglving
Licensed
Mutton
Illus trate
Instincts
Sentimental
Opposite
Depended
Confidences
Gin

Position
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Endeavoring
Process
Detect
Boundlees
Profuse
Dale
Effeats
Notebly
Mourns d
Turret
Tongues
Reflections
Aocession
Netives
Observed
Propor tion
Liquor
Physiologicelly
Tenecity
Nourishment
Craving
Perceived
Pernicious
Geyser
Pohi £s

Constructed

Pursues
Precisely
Burglar
Twilight
Perfect

Soul
Controversy
Questicningly
Conflict
Treble
Slaggered
Journal
Representatives
Gowned
Proceeding
Percoeived
Meelestrom
Seddle-of -mu tton
Collectively
Flavor
Apperent
Blushed
Renegedeo
Withdrew
Celebrated

Perveraseaness

Occuls
Movements
Employ
Farewell
Perfection
Brain
Profound
Obliged
Scar
Prgluds
Beleaguered
Eventual
Officiels
Concoction
Alloweanoe
Strenuously
Depths
Prire
Individuals
Biber
Anncyed
Nervous
Colonel
Flennels
Misery

Ingenuity



Approached
Infirm
Reelists
Intengible
Literature
Regrat
Bawled
Tolus
Mmberlif ¢
Self-possessed
Succession
Rejected
Bemendaled
Swethed
Challenge
Divinity
Discerned
Creation
Obliged
Attribu tes
Achievement
Dignity
Adequately
Quotation
Spiritual

Inolined

Disemberked
Literature
Occasionelly
Emotion
Heuntingly
Menuseript
Precipice
Managed
Desoletion
Endeeavored
Formsl
Tattered
Cockhorse
Irreligious
Fragdom
Spattering
Dissolve
Expressing
Moods
Deliviound
Suparseded
Oooupied
Supernatural
Celebration
Anmael

Seriousness
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Conveyed
Reellsm
Rein

Slim
Bxpression
Gosticulated
Desperate
Stunted
Prasently
Flatter
Cheracters
Battalion
Disturbing
Scooping
Seddle
Furron
Signifioence
Attitude
Assign
Essence
Paused
Ballsd
Surrendsr
Susteln
Poriods

Baleneced

Convalesoont
Contempor ery
Instinct
Volumes
Exquisitely
Goestures
Venture
Precipice
Meentlme
Privately
Leureled
Dozed

Soour
Taproom
Defiance
Satiefaotion
Fliclered
Mons ters
Deliverence
Proteotion
Puroeeded
Definition
Captions
Wilderness
Culminated

Amusing




Farcicel
Leughter
Effect

Campaign

Satire

Capaoity

Wioked
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Cerioature

Varied

Morelity

Novels
Mainteins

Righteous




BIBLIOGR APHY

Books

Arbuthnot, May Hill. Children end Books. Atlente: Scott, Foresman and
Co., 1957.

Berelson, Bernard, et al. Content Analysis In Communicati on Research.
Chicagos University of Chicago Press, 1957, |

Berry, Elizabeth. Guiding Students In the English Class. New York:
Apple ton-Century-Cr ofts, Inc., 195].

Bond, Guy L. end Tinker, Milea A. Reading Diffioculties Their Diagnosis
end Correction. New York: Apple ton-Century-Crof ts, inc., 1957

Hook, J. Ne Tho Teeching of High School English. Chicego: University
of Chicego Press, 1950.

Pool, Ichiel De Sola. Trends in Content Anslysis. Chicagos University
of Chicego Press, 1959.

Pooley, Robert C., et al. Englend in Literature. New York: Scott,
Faresmen and Co., 1957

Rosenblatt, Loulse M. Reeding in an Age of Mass Communication. New
York: Appleton-Century=-Crofts, Inc., 1949,

Spache, Gearge D. Good Reading for Poor Readers. Chicago: Gerrerd
Praesas, 1958.

Streng, Ruth end Bracken, Dorothy. Making Better Readers. Boston: D. C.
Heath and Co., 1957.

Waples, Douglas, et al. What Reeding Does to People. Chicego: University
of Chicego Press, 1940.

Wolfe, Don M. Creative Ways to Teach English Grades 7 to 12. New York:
The Odyssey Press, Inc., 1950

Witty,glliaul. Resding in Modern Education. Bostons D. C. Heath end Co.,
1919. )

Msnusalse

Loban, Walter, et al. Teachsr's Menuel for Adventure in Appreciation,
New York: Harcourt, Brace and CG., 1958

102




103
Articles and Periodicels

Brickell, Harschell. "Book Reviewing," The Saturdey Review of Litersture.

Chell, Jean S. "Readebility," in Appraissl of Research and Application.
Ohio Stete University, 1958.

Forbes, Bster. "Historical Novels," The Seturdsy Review of Literature,
April, 1949. Vol. XXXII.

Bulletins, Monogrephs and Reports

Brink, Williem G. "The Youth Needs Motive in Secondery Educetion,"
Fifty-Second Yearbook of the National Society for the Study of
Bducation, 1955. Vol. 11. Chloago: University of Chicago Press.

Leary, Bernice B. "Meeting Specifis Reading Problems in the Content
Fields," Forty-Seventh Yearbook of the Nationsl Society for the
Study of Educetion, 19L0. Chicego: University of Chicego Fress.

Lenrow, Elbert. "Repart of the Commission on Secondery School Currioulum
of the Progressive Educationasl Associstion," Readers Guide to Prose
Piotion, 1940.

Robinson, Helen M. "Sequential Development of Reeding Abilities,” Pro-
ceedings of the Anmual Conforence on Reading, 1960. Chicago: University
of Chicago Fress. T

Theses end Diasertations

Churchwell, Yvonne. "A Content Znalysis of Non-Fiction Books for Young
People Which Depict the Religions of the Warld." Unpublished Mester's
Thesis, School of Librery Service, Atlanta University, 1955.

Coohren, Helen M. "The Effeots of the Editoriel Policy on Political
Action." Unpublished Master's Thesis, School of Librery Service,
Atienta University, 1959.

Grant, Jason Clifton. "A Content Zmalysis of Serial Publications in English
Philology far a Four-Yesr Liberel Arts College Library," Unpublished
Master's Thesis, School of Library Service, Atlenta University, 1960.

Hall, Edna. "in Evaluation of the Contents of e Selected Number of Supple-
mentaery High School Readers." Unpublished Master's Thesis, School of
Library Service, Atlanta University, 1958.

Hemlin, Jaoqueline Peoples. "in fnalysis of Negro News in Five Selected
Adult Megazines." Unpublished Master's Thesis, School of Library
Service, Atlanta University, 1954.




1oL

Hervey, John Frederick. "The Content Charaoteristics of Best Sel ling
Novels." Unpublished Doctoral Disserteti on, Greduate Library
School, University, 1949.

MoLemore, Andrew. "An Analysis of Artioles on or Relsted to Sex, 1948~

1958." Unpublished Mester's Thesis, Librery Service, Atlenta
University, 1960,




