MICHIGAN

READING

JOURNAL Michigan Reading Journal
Volume 45 | Issue 2 Article 12
December 2013

Integrating Secondary Content Area Literacy and Content Area
Knowledge: JFK and Social Change - A Collaborative Unit

John Lund
Adam Walentowicz

Abigail Youngerman

Follow this and additional works at: https://scholarworks.gvsu.edu/mr;j

Recommended Citation

Lund, John; Walentowicz, Adam; and Youngerman, Abigail (2013) "Integrating Secondary Content Area
Literacy and Content Area Knowledge: JFK and Social Change - A Collaborative Unit," Michigan Reading
Journal: Vol. 45 : Iss. 2, Article 12.

Available at: https://scholarworks.gvsu.edu/mrj/vol45/iss2/12

This Other is brought to you for free and open access by ScholarWorks@GVSU. It has been accepted for inclusion
in Michigan Reading Journal by an authorized editor of ScholarWorks@GVSU. For more information, please contact
scholarworks@gvsu.edu.


https://scholarworks.gvsu.edu/mrj
https://scholarworks.gvsu.edu/mrj/vol45
https://scholarworks.gvsu.edu/mrj/vol45/iss2
https://scholarworks.gvsu.edu/mrj/vol45/iss2/12
https://scholarworks.gvsu.edu/mrj?utm_source=scholarworks.gvsu.edu%2Fmrj%2Fvol45%2Fiss2%2F12&utm_medium=PDF&utm_campaign=PDFCoverPages
https://scholarworks.gvsu.edu/mrj/vol45/iss2/12?utm_source=scholarworks.gvsu.edu%2Fmrj%2Fvol45%2Fiss2%2F12&utm_medium=PDF&utm_campaign=PDFCoverPages
mailto:scholarworks@gvsu.edu

Integrating Secondary Content

Area Literacy and Content Area
Knowledge: JFK and Social Change—A
Collaborative Unit

BY JOHN LUND, ADAM WALENTOWICZ, & ABIGAIL YOUNGERMAN

Many secondary teachers enter teaching with a deep love for our content areas. This passion for ideas,
concepts, and events in our content areas is often what drives us to find exciting and innovative ways to
engage students with content. Helping young people learn about and become excited about math, science,
social studies, or another content area is what leads many secondary teachers to become educators in the first
place. Yet it has never been just about the content. For example, when we examine the HSCEs for science,

we see that alongside the standards for related knowledge of scientific concepts, there are standards for
developing and using the tools of scientific thinking. Alongside the social studies HSCEs for knowledge of
historical events, there are standards for using the tools of thinking as historians to analyze and understand
both the past and the present. It has never been just about content; tools for thinking deeply about and
exploring content are woven throughout the HSCEs. The Common Core State Standards (CCSS) calls for |
adding another layer to these tools for learning and thinking about content. The ELA CCSS in History/ ;
Social Studies map out standards for reading and writing as historians, for using literacy as a tool to learn
and think critically in social studies. It’s product and process: the content and the content area literacy tools
that help students dig into the content. For many teachers, this increased emphasis on content area literacy
understandably feels like yet another thing to teach in an already full curriculum. We wanted to approach the
integration of content knowledge and content area literacy in a way that used content area literacy to help
students explore and master content knowledge in U.S. history and civics, in a way that was both process and
product.

We are three secondary teachers (John, social studies, Abigail, social studies and English, and Adam, speech
and debate/forensics) who collaborated on a unit for teaching civics through the use of content area literacy ‘
tools. In creating this unit, we found that civics and English could be integrated richly in a cross-curricular i
unit plan with a culminating activity that allowed for student choice: a written essay, spoken presentation, or :
multi-media video/presentation. Each lesson was carefully designed to enhance the literacy of students. The
integration of the TK-W-L-S chart (What I Think I know, What I Want to Know, What I Learned, and What I
Still Want to Know), quick-writes, digital literacy, and jigsaw group activities all contributed to sustained and
rigorous literacy across the curriculum. We wanted to find a creative and fun way to develop digital literacy
by having a class discussion board (one option is edmodo.com) where students would be asked to display
understanding of the 1960s era by discussing major events that occurred in that time period. Additionally,
students developed their digital literacy by researching news articles through digital sources such as the New
York Times (www.nytimes.com) and the Washington Post (www.washingtonpost.com). In addition, we placed
focus on learning targets (“I Can” statements”). We share the unit that follows as one example of how teachers
can create units of instruction that integrate content area literacy and content area knowledge.
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John F. Kennedy & Social Change

Cross-Curricular Inquiry Unit Integrating Civics and Literacy in the Content Areas
By John Lund, Adam Walentowicz, and Abigail Youngerman

Civics HSCEs (Note: Strikethrough indicates that parfion of standard is not construcied in fis unit.)

€3.5.1: Explain how peftient-partes-imeres-aroeps the medio, and individuals can influence and determine the public ogenda.

C€3.5.7: Explain the rale of television, radio, the press-ewe-She-—mtermet-in political communicotion.

€3.5.9: In making a decision an o public issue, analyze variows forms of politicol communication |e.g., petitest

sarioenrommean-ndvertivements, politicol speeches, swsbdeas) using criterio like logical validity, focheal accurocy and far amission, emotional appeal,
distarted evidence, and oppeals fo bios or prejudice.
C6.1.2: Locate, analyzn, and use mrlm forms of rndlnnn, information, ond sowrces about a ngnlfi:tmf public palicy e, indu-ding primary and secondary
§ AT C 0 ey g - ot - s < > .

forms of pelitical mmmummﬂnn (r. M ernl-peﬁhed-e-hom, curnpmw advnnlsmnn, polim:ul speuchﬂ, uuH:hgﬂ
C6.2.8: Describe vorious forms ond functions of political leadership ond evaluate the role of deliberative public discussions i cvic life.

ELA CCSS and ELA CCSS for Literacy in History/Social Studies

SL11.1.b Work with peers to promate civil, demwooratic discussions ond decdision making, set clear goals ond deadlines, and establish individuol roles as
needed.

RH.11.7 Integrote ond evolsate multiple sowrces of information presented in ditferent media or formots [eug., visuolly, quontitotively] o well os in wards
in order to oddress o guestion or solve o problem.

WHST.11.7 Conduct shart as well as more sustoined research projects fo answer a question [including a self-generated question] or solve o problem;
narrow or broaden the inquiry when oppropriate; synthesize multiple sources on the subject, demonstrating understanding of the subject under
investigotion.

WHST.11.8 Gaother relevont informotion from multiple autharitofive prind and digital sources, using advanced searches effedively; assess the strengths and
limitoticns of each source in terms of the tosk, purpose, and oudience; imegrote information imo the text selectively fo maintoin the flow of idens,
avoiding plogiorism and overrefionce on any one scurce ond following a standard foemat far citation.

*lomes W. Douglass, JFK the Unspeakoble: Why He Died and ‘Why i Motfers

*Accompanying audio files for Lef Every Mafion Know: John F. Kennedy in His Own YWords.
Some of the Kﬁ‘y’ Resources *Wehsite dedicofed fo the S50 anniversory: www.jfk50.0rg

*Tour of John F. Kennedy library: hitp:/ ‘www.ifklibrory.org £

“Walter Cronkite newscast of ossassination: http: ) /youtu.be /cP-YKYBflull.

*Robert Dallek, Let Every Notfion Know: John F. Kennedy in His Own Words
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Before & After this Unit

Before

Day before this unit:

Students will ¥iew o short video of the JF¥ omowinotion: Walter Cronkite
news bulletin of assossination: hitp:/ /youtabe /P -YKYBfLLL

Students will do o minkinterview of o someone in their lives who
ramembers [or hos heard of} the ossossination
Objective: to understond the memoroble noture of this event

ELA:

Mews writing technique

Interviewing stiqustie and technique

Yoriows reading strotegies

How to quaote and dite o speaker or outhor in cur wriing

How to provide supporfing commentory and detoil (lone Schaffer
method)

Persuosive writing

Public speoking efiguette: Such oz eye contoct, fone, gesiures, efc.

CIVICS:

The meaning of civic life, politics, ond government through the
investigotion of such quesfions ax What is civic ifef Whot ore
politics? What ks government? What are the purposes of polifics
and government?

The origin and the evolution of political parfies ond their influence

The significonce of compaigns ond elections in Americon politics, current
arificisms of compoigns, and proposals for their reform

importont politicol, sodol, ond sconomic current events

ELA:

More invobred news writing assignments, including current events

The ideqa of modern chonges to the medio ond s effect on polifics

Develop o further understanding of the media by foking note of how '
used in ol oreos of our life

Politicol bsue debotes

CIVICS:

Identify and exploin the roles of vorious ossodiafions and growps in
committees, interest groups, volunhary ond civic associotions,
professional orgontzations, unions, and religiows groups)

Explain the concept of public opinion, fodors that shope i, ond
contrasting views on the role i should ploy in public policy

Further evoluote the odual influence of public opinion on public policy

Describe fhe meoning of ciffzenship in the Linited States through the
imvestigotion of such questions as: What is the meaning of
cifizenship in the United Stotes? What are the rights,
responsibilities, and chorocteristics of citizenship in the United
Stotes?

Identify the responsibilities assodated with ciftzenship in the United Shotes
and the Inportonce of those responsibilities in o democrotic sodiety
through the investigotion of questions such o What are the
responsibiiities assodoted with cittzenship in the United Stotes?
‘Why are those experiences comsidered importont to the
pressrvation of American constifutionod govermment?

Desaribe multiple opportunities for dittzens to participote in dvic life

NVWHAONNOX 3 ‘ZOIMOINTTVAL ‘ONAT
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Unit Calendar—Days 1 & 2

Objective

Why do people remember John F Kennedy,
espedhally his assassination®
VWhy should we core®
What Is the general purpase of this unir®

I B RSN 0 G @ S e e @

ELA: 5 & L 1.b. Work with peers to promaote
civil, democratic discussions ond dedslon-
making, ser dear goals and deodlines, and
astablish individual roles as nesded.
Civies: 3.5.1 Explaln how palitical parties,
intarast groups, the medlo, and Individuals con
infivence and determine the public agenda.

Opening day & Debate day 1

Evidence

Assessment:
*Completed "I Can™ Statements sheet
(standards-based student learning targers)
*Completed workshest from the minl-interview

Instruction

*Quidhoarite: YWhy do you think so mony people
remember where they were when President Kennedy
was shoff
sClass disoussion re: mink-interview homework from
the weskend
ThWLS what we know about IFK and the 1960'
«!| Con™ Stotements worlzhest regarding the
ohjeciives for this unit
«Dizouss the finol culminating odivity and the
reguirements for completion
sAssign readings for the weak:
aDue Day 5. Poetry and Power: John F
Kennedy's inovgural Address
sDue Doy 7 The press and the prasidency:
from George Woshingfon fo Ronold Reogan

Understand and analyze the Nixon/Kennedy
S —— .m R W E——
ELA: B 7 Integrate and evoluote mulfiple sources of
information presented in different medio or formats
{e-g., visually, quonfitotively) as well as in words in
order fo oddress o question or solve o problem.
W B Gother relevant informafion from multiple
outhoritative print and digitol sources, wing
odvanced seorches effectively; omess the strengths
ond Emitations of soch source in terms of the task,
purposs, ond oudience; integrote information into
the text selectively fo mainioin the flow of ideas,
ovoiding plogiorism and overrelionce on any one
source and following o standord format for diation.
Civies: € 3.5.7 Exploin the role of television, radio,

the pressaad the ntscast In political
comenunicotion.

Assessment
*Students will answer In thelr journals wha they
think won the Nixon/Kennedy Debote based on
what form of medla from which they recalved
thelr Information.
*Discussion-based check for understanding.

+*Quick-write: How haos the evolution (change
over flme) of the medio impacted your life?
*Class Jigsaw: Warch tha 1960 debate and
listen to the 1960 debate. Students will be
ploced Inte groups of four (two peopla from
each form of media) and discuss wha they think
won the debate.

*Discussion: How have all these various forms of

media changed the presidential elections as we
know 1§

=P Lesson will confinue on day 3 =P

|
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Unit Cal
Objective

the overall impoct television has had on political
compaigning.

ELA: 5 & L 1.b. Work with peers to promote chvil,

democratic discussions and dedsion-making, set

dear goak and deodlines, ond establish individuol

roles os nesded.

R 7: Integrote ond evaluate multiple sources of

information presented in different medio or formots

{e.g., visually, quontitatively) as well

os in words in order to oddress o guestion or solve

a problem.
Ciwvies: 3.5.7: Exploin the role of television, radio,
the press.ond theiciacmatin political
comemunication.

endar—Da

Evidence

Understand the Mixon/Kennedy debate & define

Assessment:

*Students will answer questlons from o learning
sheet thar highlight the averall impoct the
media played on the debate.
*Students will compose a short written report
reflecting on how the media would offect thelr
perfect “dream candidate” for the presidency.
How might that person fare In the media
environment today?

S 3 &4

Debate day 2 & Media example

Instruction

*Quick-write: What con you take from the
Kennedy /Mixon debate? What did you see, or
hear?

*Students will jigsaw In groups of four and
discuss why they feel thelr form of media was
more influential than the other medio choloas.
*Class discussion: Who won the debate?
Explain and show evidence.

*Distribute leaming sheets that will gauge
student understanding on the overall iImpoct
the media played on the debate.

Understond the inflvence the media hod on other
historicol events of the era.
ELA: W B Gather relevont informotion from
multiple outhoritafive print ond digital sources,
using odvanced seorches effectively; omess the

strengths ond lmitotions of each source in terms of

the task, purposs, ond oudience; integrate

information into the text selectively to mointoin the

flow of ideos, avoiding plogiarism and
overrelionce on any one sowce and following o
stondard format for citotion.

Civies: 6.2.8: Describe various forms ond funcions

of political leodership ond evaluote the role of
deliberotive public discussions in dvic |ife.

Assessment:

*Students will post a comment on the class
discussion board (edmodo.com) for hamewark.
Each pest will be about o major event that
tock place In the 17460s Students will identify
the central leaders of this major event, as well
as the malor detalls of this event ond the
impaoct the media played on the outcome of
this event. Bach student Is required to respond
to at least one clossmate’s post.

*Quick-write: Activate your prior knowledge
of this decade. What do you know about the
17460s% Maojor tragedles, political debates,
Inventlons, etc. How did this event Impact the
erad

*Class Discussion and lecture: Major events
that took ploce In the 60's. Understand the
maler leaders that pushed these events and
the rale the media played.

NVINHEADNNOX 2 ‘ZOIMOINTIVA\ ‘aNNT
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Unit Calendar—Days 5 & 6
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Objective

Ewcik bhow thiz speech st the fone for his odminkirolion ond
sat him oport from past pewsid , and post torfiona
of the offics.
R s - — W W S W E—— -
ELA: R 7 Infegroie ond svoluobte mullipls of ink

pndhd‘lﬁn_ dic or formeds jag., vhuall
quondatively} o well os s words in m-d-rhudhun

suastion or solve o problem.
CIVICS C 3.5, 1 Explain how peliiesl-parkie b, 10
madio, and individual con inflence ond determine the
peblic ogendo
257 Exploin fhe rols of TV, rodis, he prea, sse-t-lsissnei-in
peaiiticol communi cofion

4.1.2 Locate, onalyze, ond wse various forms of svidencs, info.,
mdm-dmdu-lwﬂu:rrlwmﬂpdﬂcd
communicofion {e.g., seelpelifesl e
pn&nlmduiﬁ
3.5.% In making o dedsion on o public hees, i
deleyeining smofionol appeal.

Inaugural Speech day 1 &

Evidence

Assessment:
*Students mork up the speech, noting where the spedfic
rhedorical methods ocoer.

*Hove shedents choose 2-3 possoges from the speech and
provide their cwem text showing how they might improve
upon the delivered passoges, keeping in mind the
rhetorical techniques they hove studied. When they ore
done, hove the dow read throwgh the rewritten speech in
o —figsow, with students providing their version of the
passages in place of Kennedy' s text.

L “

L 3

-

L

Instruction

Waeldy Current Events Quiz

Provide students with the Rhedoricol Terms ond
Technigues of Persuosion handout ond review or
introduce: the terminology of rhetarical methods.
Provide students with the chort Excerphs from Inowgeral
Suggestions ond Dediversd Speech

Discwss os o dioss the chonges mode by Soresven and
Kennedy to the original suggested excerpts from
Golbroith ond Stevenson.

Review nssigned reading: Poslry ond Power: John F.
Kennedy 's Inougurol Address.

Shadiants read throwgh the text of JFK' 5 inougenal
oddress as they listen to his speech.

HW: Waotch Kennedy 1941 inowgeral Address

LIN[) JALLVHOSVTIO)) YV—EONVH)) TVIOOS % AL

8§  Lesson will continue on day 6 4

Mﬂ-lwﬂlmnhmﬂnmfwhdmuhnmd
ulllmop-nn!mmp g
" U PR .

LA W & Gosher relevont information from mulliple authortiotive
print amd digital ssurces, wiing advonced searches
wifuctively; osmas the @rengths and limiteions of sach
soweee in terms of the task, purpose, ond oudisnce; integrose
Inforssartion Info the text selectively fo maolsdain e Fow of
kdeas, avelding ploglarism and overrelionce on ony ane
sowce and following o semdard formad for ctofion,
CIVICS © 3,5 1Explain how peliteslpartestriersst-grmups, fhe
madia, and Individuals zon nflvence ond determine the
pubalic agenda
3.5.7 Exploin the role of TV, modio, the prews, nes-the-lsksenst-in
peoditticod commundcofion
6.1.2 Lecate, analyos, ond wss wardous forms of evidence, info.,
and sowces obow o significont feem of politicol
TR ANGN |8 g, sttt et |
polEical spesches, see-sleast
3.5.% In moking o dedden on o public ke, onolyos voriow

forms of political communicartion fe.g., political speeches, snd

egs-ning emefional appeal.

Assessmant:

“Hove students write their own inougerol oddress:
Stedents plon o win the 2012 presidentiol slection ond
must write o 2-3 page inougural address to be delivered
Janvary 20, 201 3. Students showld keep in mind the
themes of Kenmedy” 3 oddress and might wont to touch on
public service, science and inmovartion, divil rights, domesfic
affairs, the arts, foreign palicy ond diplomocy, and the
environment. Special aftenfion to dvic duty and what it
menns o be on Amsricon. Grammar and rhertaric devices
previously studied will belp enhonce this speach.

Quick Write: What did you gain from viewing
Kennedy's inouguraol thot you didn't from reoding it#
Whot are some other memoroble speeches fo you

ond why¥
Disewss the speech oz o class.

Ploy wossejfkS0.ceg intro and continue diclogus
Discuss with the dioss the changes mode by Sorenmen

ond Kennedy to the original ssggested excerpts from
Gaolbroith omd Stevenson.
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Unit Calendar

Objective

Develop guestions one might ok the Fresident ot o press
conference. Gaoin o sense of the ero.
ELA: E 7 integrote ond evoleote multiple sources of
informaotion presented in differsnt medio or formats

[e.g., visually, quantitotively) os well as in words in
order fo oddress o question or solve o problem.

W 7 Conduct short os well os more sestoined ressarch
projects to amwer o guestion (induding o self-
generated question] or sohve o problem; momow or
brooden the inquiry when oppropriate; synthesize
multiple sources on the sebject, demonsirating
undershonding of the subject under investigation.
CIVICE: C 3.5.1 Exploin how pelitiesk-parie-inierst
groups, the media, ond individuals com influence ond

defermine the public ogendo.

Press Conference day 1 &

Evidence

Assessment:

*Teacher will circulate the computer lab to
assist and check for student understanding
of the assignment as well as ability to
locate research material.
*Additional evidence of understanding will
be shown in day 8.

Dca);s / & 8

Instruction

*Lab wark: Using the computer lab with the
amistonce of the medio specialist, shedents will
gaother information obout President Kennedy that
they have olwoys wanted to azhk.

*Research: Students will look for post news arficles
in the Mew York Times or Washington Post on mojor
political evends that ook ploce during the Kennedy
Era. (Brainstorm topics for research os o group.)
*With that research, soch student will write-up 3.5
*Think, Pair, Share: Once completed, shudents will
share their 3-5 guestions with another student.

*By sharing their questions, shedents con enhance
their questions or darify them

Mock Press Conference
ELA: E 7 integrote ond evoleote multiple sources of
informotion presented in different media or formots
[2.g., visually, quantitotively) as well os i words in
order to oddress o question or solve o problem.
W B Gather relevont informotion from multiple
outhoritative print ond digital sounces, using
odvonced searches effecively; owess the strengths
o limitotions of soch source in terms of the tosk,
purpose, ond oudience; infegrote informafion into the
text selectively o maintain the flow of ideas,
ovoiding plogiarism omd cverrelionce on any one
source ond following o standord formot for diotion.
CIVICS: C 3.5.1: Expioin how polifient-porties-imerest
groups, fhe medin, and individuals com influence ond
defermine the public ogendo

&  Lesson will continve on day 8  §

Assessment:

*Students will produce o basic news arfide
based on the questions they asked or heard
during the press conference. The news article

will show the overall understanding of the era
and understanding of the responses glven. The
toplke of the news artlde con be about
anmything In particular, |ust as long as it was
mentioned during the press conference. If
additional research ks needed, students are
encouraged to find out thase detalls.

*Mock press conference: Students will break
off Inte groups of 3. Eoch group will ask the
best question they have prepared, when called
upon.

*Eoch student must write down guotes of the
speaker (JFK—the teacher]. (Sudents are
encouraged to volce record).

*Discussion: Once the mock press conference
Is completad, students will confer with ane
ancther and darify anything they missed
during the press conference.

NVINHAONNOX 29 ‘ZOIMOINITVA ‘NN
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Unit Calendar—D

Culture & Assassinatio

OXSQ&]O

Objective

Evidence

Instruction

Lo haw the Kernmedys were more thon just o First Fassily- lsam
bow tay tronsformed fhe woy Americons look of govemmen,
heir lsoden and what te sxpect frem them,

A f SRR O S N S 6 . 8
BLA: kB 7 integrode and svakose muliiple seerces of informaiion

presested In different media or formats {e.g., viesdly,
guantiofively] as well o bn wonds in erder te addres a
question or sebve o probilem,
CIVICS C 151 Explain how peliteskpastissiniessi-greps, the
mechio, ond Indivduals con inflvence ond determine the
public agenda
357 Explioin the rels of TV, radia, the prem, snds-lnismstdn
politioal communication
6.1.2 Locobs, onclyze, and we varkeus forma of evidence, Info.,
ond swurces about o dgnificont form of polical
CEATPTIN COROR) [, 07, ot aiuias it (b i e it |
polttical spaaches, enddbegs
3.5.9 s moking o dedsion on o public lsue, onolyze vardouws
forme of poliical commeunication e.g., pollical spesches, sed
slogatuting emational appeol,

Assessment:

*Students answer Anticipation Guide
*Students must form 5 questions of their own
to furn in and uvse in o class discussion
following documentary (may be completed
as homework)

*Quick-write: What would you say
American culiure is?

*Film: Instruct students threugh Anticipation
Guide while viewing the 2004 Nahional
Geographic documentary *The Kennedy
Mystique: Creafing Camelot™ along with
periadic discussion (scaffolding).

*Students are to take detailed notes on
documentary, answer instructor-given
questions, and create their own questions.

8 Lesson will continve on day 10 §

Learn that the JFE Asasiation [v o phvotal polst in Hstory net
|ust bocouss the Fresident died, but becowe the sniire
souniry’s mood of hope, inspiration, progress, and youth was
shoitered In broad doylight, and ne one saw It coming.
LA B 7 integrote o evaleaies mulfiple soerces of information
prasended |n different media or formats {s.g, vesally,
aquartiiotieely) as well os In words In erder te address o
quession or solve o prebilsm,
CIVICS € 1.5 | Explais how pelient-pertissrimierei-grosps, the
maclia, ond Individualy con nfleence ond determine the
public agenda
3.5.7 Exploin the role of TV, rodio, fhe prem, sed-the-lbssmsi-in
polittcal commurnication
6.1.2 Losobe, onalyze, ond we varkeus forme of svidences, Info,
ond sowrcss about o o grificont furm of polifical
COMTMURITGT 0 (8,1, bbb aee et ek |
politicol speaches, an-hbeps)
3.5.9 s moking o dedslon on o public lsus, onclyzes varlous
foerme of polical communication fe.g., polion| ppeecher, e
tegelusing smotional appeal.

Assessmenk:

*Continuous checks for understanding during
class discussions on Kennedy culture and the
documentary.

*Students will write a short response to the
questiom How would the media's role of
covering government been different if the
JFK assassination would have occurred
today?

*Weekly Current Events Quiz

*Quick-write: What are your recollections of
?/11, or what have you heard about it, and
what do you think the correlations could be
berween that event and the death of John F
Kemnnady?

*Class discussion: Using the questions written
for homewark, the notes from the docsmentary,
and the answered questions, discuss as a dass
the Impoct the Kennedys had on American
culiure.

*Discuss as o class the assassination of JFK and
why It Is a plvoral event In American history. Use
oral disousslon, YouTube dips, and primary
documents.
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Wrap up

Obijective

Wy did we spend so much Hime on this one presidency?
‘What doas this aro sell us abowt politcr el the media today?
Vet lemons con we leorn from iy wedy?

BLA: § & L 1. Work with pears o promote dvill, democratic
dhscussions ond decden-making, st dear gools and
demdiines, and estobiish individuod roles as meeded.

W 7 Conchect short o well ox more sussolned ressarch projecs
fo answer o qeestion finchading o self-generaied gquestion)
or solve o problemy nosrew or brooden the lsguiry whems

appropriete; systhesize mettiple sowces on the wbjsc,
demomiroting undlenstanding of the subject under
Ivveuigation.
CIWICSE C 3.5.1 Exploin how peditiet-pesties-imteres-growps, the

, review, & final ect work

Evidence

Assessmenh
*Evidence of active partidpation in TkWLS | .
completion.
*Evidence of active partidpation in the
“igsaw."
*Evidence of active work with project

group or independently for Wednesday's

1 o 12

Instruction

CQluick White: How con what you hove learsed obout
JFK ond the media help you todoy? Does i give you
ony clues obout your own dvic emgogessent?

Using o plchre of the TKWLS from day 1, fill in the L
ond 5 slofs o3 o groep.

Ativity: Hove the dossroom designoted os 4
different areas: 1) odture, 2] press conferences, 3)
spanches, 4) polificol policy. Stedents gather in
groups of the locofion they feel best fits why JFK ks
remembered so vividly. Using evidence, one
spokesperson tells the daws why they feel that wey.
Tha other growps may rebut the opinion bet mest wme
fochsol and evidencesbosed orguments.

mwmammudnmn ciminating activity. T AT S S 0 1 R
L '-""’w-"'“'d' e . Isft In class [see planning web for more detalls)
leadenship and svaleate the rols of deliberative peblic
discussions n clvic Bfe.
‘What do we il not enderstond? '
*  Quick Write: Using your ™1 con® sholemesnts worksheet
How will cur final project tomarrow help ush what oreos do you feel you are stll not proficient
How con we further cur learning ofter this unit is overf Rasins " enowgh inf Mame two ways you con imprave this
TR R T T TR Y G O -qucmﬂﬂmmm *.Iﬂh
*  Group di iom: stud oreos of
ELA 5 & L 1.b. Work with peers o promote dvil, *Participation in the “Board race” [see hnﬁ'pm‘;:-h.)lq Help students identify
democrafic disossions ond dedsion-malking, set clear instruction). *  "Board rocs™ teoms of 4 people roce fo the board

gook ond deodlines, ond sstablsh individual roles os
neaded.

COVICS 4.2.8 Describe vorious forms and fesction of
political lendership ond evalvate the role of
deliberafive public discussions in divic life.

*Evidence of octive work with project
group or independently for fomorrow's
culminating activity. v

to write wrorys they con contimes their learning from
this unit or use JFCs ideals to help them octively
parfidpote in current polifics or dvic emgogement.
Growp or independent work for temorrow's
culminating activity (see plonning web for more
ditails).
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The student will interview 3 people regarding
their views on JFK, his family, his administration,
and the early 1960s. They will present these
interviews to the class in one of three ways:
speech, video (talk show), or written paper.

See the following rubrics for more information.
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Lesson Plan 1

Unit Theme/Topic: JFK & Social Change

Lesson Title: Kennedy vs. Nixon Presidential Debate

Subject Areas: English Language Arts & Civics/U.S. Government
Time Needed for Lesson: 2 class periods |
Created By: John Lund i

Enduring Understandings:
e Evaluate the overall impact television has had on political campaigning. To realize how a
campaign can utilize the media to get its message across to the American people, as well as how
it can hurt their chances. For students to be able to point out what works and what doesn’t for a
campaign.

Prior Knowledge Needed

e Students will be learning about the mass media and about campaign ads. This begins discussion
on debates and how a candidate can really make or break his campaign under the glare of the
modern media in ways that didn’t exist before 1960.

e Students will need to have an understanding of the different forms of media and how media can
be interpreted differently. ‘

e Students must have an understanding of nonverbal communication such as body language, eye b
contact, etc. il

Lesson Objectives: Students will be able to... i
e RH.11.7 Integrate and evaluate multiple sources of information presented in different media or ‘
formats (e.g., visually, quantitatively) as well as in words in order to address a question or solve
a problem.
e WHST.11.8 Gather relevant information from multiple authoritative print and digital sources,
using advanced searches effectively; assess the strengths and limitations of each source in terms
of the task, purpose, and audience; integrate information into the text selectively to maintain the
flow of ideas, avoiding plagiarism and overreliance on any one source and following a standard
format for citation.
e (3.5.7 Explain the role of television, radio, the press, and the Internet in political
communication.

Assessment: Evidence of Student Understanding
e Students will answer questions from an activity sheet that highlights and reinforces the overall
impact that the media played on the debate.
e Students will critically respond in their journals to the question of who they think won the
Nixon-Kennedy Debate based on forms of media from which the students received their
information. j

Higher Order Thinking (H.O.T.): Engaging Students in Constructing Deep Understanding
¢ In jigsaw groups, students can make a case for why their medium told the real story of the
Kennedy vs. Nixon debate.
¢ The Kennedy vs. Nixon debate was the first televised presidential debate, and thus changed
our perception of what a president is. How has the evolution of the media affected presidential
debates?
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Lesson Sequence

Introduction:
Day 1—Quick-write: How has the evolution of the media impacted your life?
Day 2—Quick-write: What can you take from the Kennedy-Nixon debate? What did you see, hear, or read?

Instructional Moves:

Day 1

Day 2

Closure:

Review and activate prior knowledge with students about the events leading up to the debate.
a. In-Class Reflection on what they learned from the previous night’s reading: How were the
1960 Presidential Debates between Sen. John F. Kennedy (D) and Vice President Richard
M. Nixon (R) groundbreaking? How do you think television and the ever-increasing media
presence has impacted political debates and campaigns? (5-10 minutes)
Kennedy*Nixon PowerPoint
Kennedy-Nixon Debate Video Clip (8 minutes)—One third of the class will watch and listen to the
debate just as someone would on TV; another third will turn around and only listen to the debate
as if they only heard it on the radio; another third will simply read the text of the speeches. This
will help us see if there really might be a difference between determining “who won” among the
media.
Students will take special note of the things they observe or hear (depending on which form of
media they are engaged in).
Once all groups are finished viewing or listening to the debate, place them into groups of four,
providing two students from each form of media in every group.
In their jigsaw groups, students will discuss details of the debate. Details such as: What did each
candidate say? What did they say that you liked? What did they say that you disliked? Who would
you claim won the debate?
Homework Assignment: If you were running a campaign today, how would you use the media and
social media to your advantage? How could it hurt you? Pick a politician—running or not running
for president—and give reasons why she would do well in the press and media and what might be
the pitfalls.

Review of the previous day’s lesson. What happened during the debate? What did we learn about
different forms of media and their impact on politics?

Students will rejoin their jigsaw groups and discuss who won the debate. Students will actively
persuade the members of their group by stating things the candidates said during the televised debate,
read in the newspaper, or heard over the radio.

Each group will need to come to a consensus as to which candidate won the debate, and why they
believe this?

Once a consensus has been reached for each group, students will think about how the media may have
impacted the outcome.

Once all class discussion has concluded, distribute activity sheet that highlights overall impact of the
media in this presidential debate.

Day 1—In their journals, students will start developing a list of why they feel their form of media was more
impactful or harmful in persuading Americans to vote for President Kennedy.

Day 2— Pose the question, which candidate wins the debate if it’s only written about? Would this have
affected recent presidential elections?
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Meeting the Needs of Diverse Learners: Intentional Choices Made in Planning

Diversity is integral to every classroom and must be considered in every lesson, along with this particular
lesson. All learners should reflect on diverse cultures and how the media has impacted the leadership roles or
major events that have occurred or are currently taking place. Furthermore, students of different ethnicities
are encouraged to focus on political figures with whom they can identify, more specifically, political figures
from their own ethnic or cultural group.

Meeting the Needs of Exceptional Learners: Possibilities for Accommodations & Modifications

Due to the nature of this lesson, each student has a chance to be successful in this lesson. Students with
hearing difficulties can read about the debate through past news articles, students with ADHD may find a
visual aid more appealing, and students who have higher visualization skills can full engage in the lesson by
listening to the debate over the radio.

Gifted learners should be given an opportunity to challenge themselves. This lesson, while still challenging,
has room to expand excelling students. Those students can:

e Further analyze the media’s involvement in politics, more specifically, presidential campaigns.

e Do a reenactment of the latest presidential campaign using a form of media of their choice.

Materials/Resources Needed:
e Audio of Presidential Debate between Kennedy and Nixon
e Video footage of Presidential Debate between Kennedy and Nixon http://www.youtube.com/ :
watch?v=QazmVHAOOos i
e Press clippings of Presidential Debate between Kennedy and Nixon http://watergate.info/nixon/60-09-
26_first-election-debate.shtml

Resources:
e http://watergate.info/nixon/60-09-26_first-election-debate.shtml
e http://youtu.be/SBKTSomm9QYo
¢ Dallek, Robert, and Terry Golway. Let Every Nation Know: John F. Kennedy in His Own Words.
Naperville, IL: Source MediaFusion, 2006.

Name: Date: Hour:
JFK vs. Nixon 1960 Presidential Debate
U.S. Government

1. Many have said that who would win this presidential debate if it were broadcast only on the radio?
Why did they argue this?

2. Many have said that who would win this presidential debate if it were broadcast only on television?
Why did they argue this?

3. What advantages were there/are there to seeing a debate live on television versus other methods?

4. What impact did the 1960 debates have worldwide?
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5. Why might Nixon have been perceived as the loser if he was viewed on television in the debate?

6. How did the debates help Kennedy get elected over Nixon?

7. This being the first televised debate, how has the media changed our perception of what a president is
or should look like?

8. How would history have been different, more specifically, presidential outcomes been different if we
could only read or listen to the candidates?

9. With a new wave of social media being introduced to U.S. society, what might be the next form of
media to impact presidential elections?

Lesson Plan 2

Unit Topic for Grade 11: John F. Kennedy and Social Change

Lesson Title: Analyzing the Rhetoric of JFK’s Inaugural Address
Subject Areas: English Language Arts and Social Studies: Civics
Time Needed for Lesson: 2 class periods

Created By: John Lund, Adam Walentowicz, and Abigail Youngerman

Enduring Understandings

Oratory style and the media play pivotal roles in constructing the narratives of politics and politicians.
Students will examine this in the context of JFK and social change of his era.

Prior Knowledge Needed

Students will have already constructed knowledge about the election of John F. Kennedy as well as the power
of debate in communication.

Lesson Objectives: Knowledge Students Will Construct as They Engage in This Lesson
Students will be able to...

e RH.11.7 Integrate and evaluate multiple sources of information presented in different media or
formats (e.g., visually, quantitatively) as well as in words in order to address a question or solve a
problem.

e WHST.11.8 Gather relevant information from multiple authoritative print and digital sources, using
advanced searches effectively; assess the strengths and limitations of each source in terms of the task,
purpose, and audience; integrate information into the text selectively to maintain the flow of ideas,
avoiding plagiarism and overreliance on any one source and following a standard format for citation.

e (C3.5.1 Explain how political parties, interest groups, the media, and individuals can influence and
determine the public agenda

e (C3.5.7 Explain the role of TV, radio, the press, and the Internet in political communication
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e (3.5.9 In making a decision on a public issue, analyze various forms of political communication (e.g.,
political speeches, and blogs) using emotional appeal.

e (6.1.2 Locate, analyze, and use various forms of evidence, info., and sources about a significant form
of political communication (e.g., political cartoons, campaign ads., political speeches, and blogs).

Assessment: Evidence of Student Understanding

1. Students mark up the speech, noting where the specific rhetorical methods occur.

2. Have students choose 2-3 passages from the speech and provide their own text showing how they
might improve upon the delivered passages, keeping in mind the rhetorical techniques they have
studied. When they are done, have the class read through the rewritten speech in a jigsaw, with
students providing their version of the passages in place of Kennedy’s text.

3. Have students write their own inaugural address. Students assume they won the 2012 presidential
election and must write a 2-3 page inaugural address to be delivered January 20, 2013. Students
should keep in mind the themes of Kennedy’s address and might want to touch on public service,
science and innovation, civil rights, domestic affairs, the arts, foreign policy and diplomacy, and the
environment. Special attention to civic duty and what it means to be an American. Grammar and
rhetorical devices previously studied will help enhance a speech.

Higher Order Thinking (H.O.T.): Engaging Students in Constructing Deep Understanding
1. H.O.T. task: Create a table to compare and contrast the pros and cons of how speeches, sit-down
televised interviews, political debates and newspaper articles can help or hurt a politician and when .
would one be most appropriate? 1
2. H.O.T. question: In what ways do language and communication help us, especially in politics and civic i
life? How can they hurt us? Do you think that there would be more or less opportunity for language to :
help or hurt us today and why? I

Lesson Sequence

Introduction: “Hooking” Students, Activating Prior Knowledge, Setting Lesson Goals, etc.

Day 1 will begin with the weekly (every Friday) current events critical thinking quiz. Day 2, Monday, will
begin with a Quick Write question asking: What did you gain from viewing Kennedy’s inaugural that you
didn’t from reading it?

Instructional Moves: Engaging Students in Actively Constructing Deep Understanding
1. Weekly Current Events Critical Thinking Quiz

2. Provide students with the Rhetorical Terms and Techniques of Persuasion handout and review or
introduce the terminology of rhetorical methods (see page 73).

3. Provide students with the chart Excerpts from Inaugural Suggestions and Delivered Speech (see page
74). Discuss as a class the changes made by Sorensen and Kennedy to the original suggested excerpts
from Galbraith and Stevenson.

4. Review assigned reading: Poetry and Power: John F. Kennedy’s Inaugural Address. j»
5. Students read through the text of JFK’s inaugural address as they listen to his speech.

6. Homework: Flip Lesson: Watch Kennedy’s 1961 Inaugural Address: http://www.youtube.com/
watch?v=BLmiOEk59n8 so that the following day’s lesson can engage students using the flipped
classroom model: that is, students will have engaged with the content beforehand and we will use class
time for in-depth analysis, collaborative learning, and problem-solving.

7. Discuss the speech, specifically the rhetorical terms used and their effect on the impact of the speech on
the American people and the world, the concepts and issues Kennedy touched on and what helped set
the tone of the address, as a class.

8. Play www.jfk50.org intro and continue dialogue.
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Closure: Engaging Students in Naming It So They Can Claim It
Students write exit slip: How can a speech make or break a person? Can the delivery, tone and rhetoric make
a difference?

Meeting the Needs of Diverse Learners: Intentional Choices Made in Planning

In discussing speeches and the power of communication to get ideas across to a broad coalition of people, we
will look at how certain people with a big audience use the power of speeches to get their messages across:
e.g., JFK, Dr. Martin Luther King, Jr., Lady Gaga, Barack Obama, and more. We will look at how different
groups use different styles of communication to get their message across in a more familiar way. For example,
Dr. King and President Obama have both employed oratory style elements of the traditional Black church
sermon, such as call and response, use of refrain, repetition, crescendo of volume, emotional intensity, lyrical
quality, and rhythmic signals that inspire the audience. While Dr. King used this style throughout most of
his speeches, Obama is better known for using this style during his 2008 campaign for president and rarely
showing this style as president. Why might this be? Why has he changed his approach, even though he was
successful in using it? Also will address how some have obtained such a platform to address such issues and if
there are ways for all of these diverse groups to achieve the same and what difficulties some might have.

Meeting the Needs of Exceptional Learners: Possibilities for Accommodations and Modifications
Changes and adaptations can be made to the lesson so that reading the speech is not required for those with
difficulty reading; watching the speech is not required for those who are visually impaired, blind, or deaf.
Exemptions and alternative material can be made available for those with learning difficulties. Additional
reading and assignments can be provided for gifted learners.

Materials/Resources Needed: Planning Ahead So You Can Be Fully Engaged with Students
-Reading: Poetry and Power: John F. Kennedy’s Inaugural Address

-Reading: Inaugural Address of President John F. Kennedy

-Handout: Rhetorical Terms and Techniques of Persuasion

-Chart: Excerpts from Inaugural Suggestions and Delivered Speech

-Internet access required to view the speech from the JFK Library or YouTube: http:/www.jfklibrary.org/
AssetViewer/BqXIEM9F4024ntF17SVAjA

References & Resources

Voices of Democracy
http://voicesofdemocracy.umd.edu/deliberative-topics/u-s-internationalism-2/john-f-kennedy-inaugural-
address-20-january-1961/

The Department of Education and Public Programs, John F. Kennedy Presidential Library and
Museum http://www.jfklibrary.org/Education/Teachers.aspx

JFK 50 Years http://www.jfk50.org/

PBS NewsHour http://www.pbs.org/newshour/extra/video/blog/2011/01/kennedys_inauguration_speech_r.
html
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Rhetorical Terms and Techniques of Persuasion:
Analyze Kennedy’s Inaugural Address for Use of These

Alliteration: repetition of the same sound beginning several words in a sequence.
Examples/Evidence in Text:

Anaphora: repetition of a word or phrase at the beginning of successive phrases, clauses or lines.
Examples/Evidence in Text:

Anastrophe: transposition of normal word order
Examples/Evidence in Text:

Antithesis: contrast of ideas or words in a parallel structure
Examples/Evidence in Text:

Assonance: repetition of vowel sounds in non-rhyming words
Examples/Evidence in Text:

Consonance: repetition of consonant sounds within words or ending words
Examples/Evidence in Text:

Metaphor: implied comparison through a figurative, not literal, use of words
Examples/Evidence in Text:

Parallelism: the arrangement of words, phrases, clauses, or larger structures placed side by side, making
them similar in form
Examples/Evidence in Text:

Paradox: a statement that seems self-contradictory, yet turns out to have a rational meaning
Examples/Evidence in Text:

Repetition: a word or phrase used two or more times in close proximity
Examples/Evidence in Text:

Using Emotion-Arousing Words
Examples/Evidence in Text:

Using Fear
Examples/Evidence in Text:

Using References to the Past
EXamples/Evidence in Text:
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Excerpts from Inaugural Suggestions and Delivered Speech

Suggestions by Galbraith and Stevenson

Final Copy

united for common purposes there is little we cannot do to
advance peace and well-being; disunited, there 1s little we
can do... we cannot deal with the Communist challenge
divided and in disarray. (Stevenson)

To those old allies whose cultural and spiritual origins we
share, we pledge the loyalty of faithful friends. United there
is little we cannot do in a host of cooperative ventures.
Divided there is little we can do—for we dare not meet a
powerful challenge at odds and split asunder.

We have not seen one form of colonial control superceded
simply to see another far more iron and more implacable
system take its place.

We cannot expect them to be actively on our side. Why
should they be? We do want them to be vigilantly and
intelligently on the side of their own freedom and integrity.
(Stevenson)

To those new states whom we welcome to the ranks of the
free, we pledge our word that one form of colonial control
shall not have passed away merely to be replaced by a far
more iron tyranny. We shall not always expect to find them
supporting our view. But we shall always hope to find them
strongly supporting their own freedom--and to remember
that, in the past, those who foolishly sought power by
riding the back of the tiger ended up inside.

We will help these countries do so not as a part of an
ideological struggle, not because they are pawns in a cold
war, not to buy friendship. We will help them because to do
so is night. (Galbraith)

if the free way of life doesn’t help the many poor of this
world it will never save the few rich. (Stevenson)

To those people in the huts and villages of half the globe
struggling to break the bonds of mass misery, we pledge
our best efforts to help them help themselves, for whatever
perniod is required—not because the communists may be
doing it, not because we seek their votes, but because it is
right. If a free society cannot help the many who are poor,
it cannot save the few who are rich.

We shall never negotiate out of fear. But we shall never
fear to negotiate. (Galbraith)

So let us begin anew--remembering on both sides that
civility is not a sign of weakness, and sincerity is always
subject to proof. Let us never negotiate out of fear. But let
us never fear to negotiate.

I would like to see permanent joint commissions at work. ..
to undertake interstellar exploration, to conquer the deserts
and tap the riches of the oceans_..(Stevenson)

Let both sides seek to invoke the wonders of science
instead of its terrors. Together let us explore the stars,
conquer the deserts, eradicate disease, tap the ocean depths
and encourage the arts and commerce.

the work of this new Administration will not be overin a
hundred days, or in five hundred days, or in a thousand
days. Its works will continue without surcease for all of the
next four years. (Galbraith)

All this will not be finished in the first one hundred days.
Nor will it be finished in the first one thousand days, nor in
the life of this Administration, nor even perhaps in our
lifetime on this planet.

But let us begin_
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Lesson Plan 3

Unit Theme/Topic for Grade 10, Civics: John F. Kennedy and Social Change
Lesson Title: JFK Press Conference T
Subject Areas: Civics and Language Arts

Time Needed for Lesson: 110 minutes, 2 days

Created By: Abigail Youngerman, John Lund, and Adam Walentowicz

Enduring Understandings

By the end of this unit students will understand how the Kennedy administration and the media changed

the overall perception of government, culture, politics, and civic engagement for Americans and the global

audience.

Prior Knowledge Needed

¢ General U.S. History concepts and overarching themes, including the domestic and foreign policy course of
events in the 20* century. (Before)

e News writing technique. (Before)

¢ The significance of campaigns and elections in American politics, current criticisms of campaigns, and

proposals for their reform. (Before)

Important political, social, and economic current events. (Before)

Public speaking etiquette: Such as eye contact, tone, gestures, etc. (Before)

Interviewing etiquette and technique. (Before)

Understand the influence the media had on other (other than JFK) historical events of the era. (Day 4)

Students will have read an excerpt from The Press and the Presidency: from George Washington to Ronald

Reagan by John Tebbel and Sarah Miles Watts (pages 477-488).

Lesson Objectives: Knowledge Students Will Construct as They Engage in This Lesson
Students will be able to...

e RH.11.7 Integrate and evaluate multiple sources of information presented in different media or
formats (e.g., visually, quantitatively) as well as in words in order to address a question or solve a
problem.

e WHST.11.7 Conduct short as well as more sustained research projects to answer a question (including
a self-generated question) or solve a problem; narrow or broaden the inquiry when appropriate;
synthesize multiple sources on the subject, demonstrating understanding of the subject under
investigation.

e WHST.11.8 Gather relevant information from multiple authoritative print and digital sources using
advanced searches effectively; assess the strengths and limitations of each source in terms of the task,
purpose, and audience; integrate information into the text selectively to maintain the flow of ideas,
avoiding plagiarism and overreliance on any one source and following a standard format for citation.

e (C3.5.1 Explain how political parties;interest-groups, the media, and individuals can influence and
determine the public agenda.

¢ (C3.5.7 Explain the role of television, radio, the press, and-the-Internet in political communication.

Assessment: Evidence of Student Understanding

* Teacher will circulate the computer lab to assist and check for student understanding for locating research
material as well as understanding of the assignment.

Students will complete a two-columned notes learning sheet with 3-5 original questions and 3-5 revised
questions for “JFK” (see Instructional Moves).

Students will complete a graphic organizer related to what they know about JFK (see Introduction) and
what they learned through the two-day lesson (see Closure).

Students will produce a basic news article based on the questions they asked or heard during the press
conference. The news article will show the overall understanding of the era and understanding of the
responses given. The topic of the news article can be about anything related to JFK and the mock press
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conference just as long as it was mentioned during the press conference. If additional research is needed,
students are encouraged to find out those details.

Higher Order Thinking (H.O.T.): Engaging Students in Constructing Deep Understanding
HOT questions:

How does a press conference engage the interviewee (politician)?

How does it help the viewers/readers of the news form opinions?

Can a press conference sway the interviewing press?

Can the news the press then writes sway the viewing/reading public?

What is or is not appropriate for press conference topics and questions?

Given our recent lesson on the Nixon-Kennedy debates and the new medium of the television, how might
press conferences have changed, just like debates changed?

Can we develop the ability to form deeper and increasingly relevant questions to ask of an interviewee? Is
this a skill we can learn?

HOT tasks:

Complete a two-column notes learning sheet with original “curiosity” questions; then, through guided
practice and group work, revise those questions to form something deeper and more relevant.
Create a news article, based on the mock press conference and possible external research.

Lesson Sequence

Introduction: “Hooking” Students, Activating Prior Knowledge, Setting Lesson Goals, etc.
Students will create a graphic organizer (of their choice, e.g., cluster, map, outline, etc) related to the topic:
what do you know, or think you know, about JFK and what would you like to know? The teacher will move
around the room observing student participation and answering questions as needed.

Instructional Moves: Engaging Students in Actively Constructing Deep Understanding

1. Ten- to fifteen-minute class dialogue on the concept of press conferences and the press during JFK’s
presidency. Highlight important concepts in the assigned reading from The Press and the Presidency:
from George Washington to Ronald Reagan.

. Students will have time to add to their graphic organizer (see introduction).

3. The teacher will explain that one question he has always wanted to ask JFK is what his relationship
with Marilyn Monroe was really like. Projected on the overhead will be the New York Times website.
The teacher will enter search terms such as “JFK and Marilyn Monroe.” Finding a relevant article,
the teacher will explain that by doing her research she now has the ability to form deeper and more
relevant questions to ask “JFK.” The teacher will give examples of this new information. Perhaps the
new question is “Did your relationship with Marilyn Monroe in anyway affect your politics or political
standing with the American people?”

4. Using the computer lab with the assistance of the media specialist, students will gather information
about JFK that they have always wanted to ask. Students will look for past news articles in the New
York Times or Washington Post on major political and social events that took place during the Kennedy
Era.

5. With that research, utilizing the two-column notes learning sheet, each student will write 3-5 questions

they want to ask “JFK”—based on the research—in the first column.

. Once completed, students will group up in threes and share their 3-5 questions with another student.

7. By sharing their questions, students can enhance their questions or clarify them. Students should
actively revise these questions. Does the partner have any good ideas for a different question? What
about the relevancy of the question? What about the appropriateness? What about the depth?Is this
just another softball question or is it meaningful and important? These revised questions should be
written down in the opposite column on the two-column notes learning sheet.

8. Students will switch into different groups of 3. Each group will determine the best question they have.
They will then ask the mock “JFK” (the teacher) that best question.
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9. Each student must write down quotes of the speaker (JFK). (Students are encouraged to voice record).
With the help of the media specialist, film the press conference and post on the class website for future
viewing.

10.0nce press conference is completed, students will confer with one another and clarify anything they
missed during the press conference.

11.Teacher will provide time for another writing break for students to think alone and finish the 2-column
learning sheet with the answers to the revised questions (column 2) and the graphic organizer (see
Introduction).

12.The teacher will review the assessment assignment: news article, rubric, and the due dates. Students
will complete this assignment at home.

Closure: Engaging Students in Naming It So They Can Claim It

Students will add onto or delete from the original graphic organizer (from the beginning of the lesson) with
quick words or pictures about what they learned today about JFK and/or press conferences/the media.
Students will hand this in as their “exit ticket” to leave class on the second (final) day of this lesson.

Follow-up: Homework and Assessment
e Graphic organizer (student choice, could be on loose-leaf) is due at the end of day 2 as an “exit ticket.”

¢ 2-column notes learning sheet should be turned in with the news article.

e News article is written as homework and turned in with the 2-column notes learning sheet. See activity
sheet regarding the news article assessment instructions and the rubric for the news article.

Meeting the Needs of Diverse Learners: Intentional Choices Made in Planning

Possible Concerns and Solutions

Technology access and ability—intentional grouping, printed research materials, suggestions for places to go
for research

Limited conceptual understanding of the media/television in America due to cultural differences—additional
scaffolding when participation or understanding lags.

Discussion of JFK’s “women” and possible gender bias/offensive statements—redirect inappropriate comments
or topics back to the relevant (political) issues, possible discussion of prevailing media and social attitudes
towards women in that era and today.

Discussion of JFK’s religion and possible religious bias/offensive statements—redirect inappropriate
comments back to the political implications of a Catholic president.

Meeting the Needs of Exceptional Learners: Possibilities for Accommodations and Modifications

Below grade level:

* Visually impaired: computer program that will read Internet text aloud.

* EI, CI, autistic, etc: intentional grouping with a student who can work well with him.

* Speech impaired: instead of asking the questions out-loud, they can write them down and submit in that
form to the “president.”

* News article can be scaffolded (written with a guideline/guideposts) that the student fills in instead of
create completely independently.

Gifted and talented:

* Extended readings in The Press and the Presidency.

* Student can extend questions even further and deeper into JFK’s life and presidency.

* Student could act as JFK’s press secretary and come with prepared answers for possible questions to
assist the “president.”

Materials/Resources Needed: Planning Ahead So You Can Be Fully Engaged with Students
* Internet access in the computer lab

Overhead/computer projector

Two-column notes learning sheet
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e Activity sheet regarding the news article assessment instructions
e Rubric for the news article
e In addition, students should have:
o The Press and the Presidency excerpt
o Paper
o Pencil
o Possible recording device for press conference
References & Resources
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Reagan. New York: Oxford University Press.
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JFK PRESS CONFERENCE
JUICY QUESTIONS!

ORIGINAL QUESTIONS REVISED QUESTIONS AND ANSWERS

Answer and notes:

Answer and notes:
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Rubric for News Article Assessment

a clear purpose in
the lead paragraph
and demonstrates a
clear understanding
of the topic.

a clear purpose in
the lead paragraph
and demonstrates a
clear understanding
of the topic.

a clear purpose in
the lead paragraph
and demonstrates a
clear understanding
of the topic.

CATEGORY 4 3 2 i3
Articles - Purpose 90-100% of the 85-89% of the 75-84% of the Less than 75%
article establishes article establishes article establishes of the article

establishes a clear
purpose in the

lead paragraph and
demonstrates a
clear understanding
of the topic.

Articles -
Supporting Details

The details in the
article are clear,
effective, and vivid
80-100% of the
time.

The details in the
article are clear and
pertinent 90-100%
of the time.

The details in the
article are clear and
pertinent 75-89% of
the time.

The details in more
than 25% of the
article are neither
clear nor pertinent.

Proofreading

grammar errors
remain.

couple of spelling
or grammar errors
remain.

spelling or grammar
errors remain.

Who, What, When, | The article 90-99% of the 75-89% of the Less than 75%

Where & How adequately article adequately | article adequately | of the article
addresses the 5 addresses the 5 addresses the 5 adequately
W\’s (who, what, W\’s (who, what, W\’s (who, what, addresses the 5
when, where and when, where and when, where and W\’s (who, what,
how). how). how). when, where, and

how).
Spelling and No spelling or No more than a No more than 3 Several spelling or

grammar errors
remain in the final
copy of the article.

Appropriateness

The information
was accurate and
there was a clear
reason for writing
this article. The
guiding “question”
was discussed
during the press
conference.

The information
was accurate

and there was

a fairly good
reason for writing
this article. The
guiding “question”
was discussed
during the press
conference.

The information
was occasionally
inaccurate or
misleading,

but there was

a clear reason
for writing this
article. The guiding
“question” may
or may not have
been discussed
during the press
conference.

The information
was typically
inaccurate,
misleading or
libelous and the
guiding “question”
was NOT discussed
during the press
conference.

Length

The article is at
least 275 words
in length and not
more than 400
words.

The article is at
least 250 words
in length and not
more than 425
words.

The article is at
least 225 words
in length and not
more than 450
words.

The article is less
than 225 words in
length or more than
450 words.
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