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Abstract Quality assessment of students’ educational activities — one of the key factors of the educational process
— fulfils several functions: states the level of educational achievements; gives information about the quality of
knowledge and current educational achievements; enables to estimate the amount of the further work, aimed at
filling up the gap in knowledge and improving quality factors.
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1. Introduction

Nowadays there are a lot of assessment scales: numeric
and alphabetical, quantitative (absolute — the symbol
corresponds to the mark and relative — comparison of the
current student’s knowledge with his knowledge some
time ago) [1,2] and ordinal (expert consequent division of
the students according to the feature set: rating system (a
sequence number is assigned to each student), descriptive
system (characteristics, pattern).

Modern assessment system appeared several centuries
ago. From of old only punitive measures were taken for
poor progress and misbehaviour. Educational tradition by
means of corporal punishment traces its roots to Greece.
In the V century B.C. there were no schools as such in the
Athens. Boys studied poetry, music, arithmetics with the
tutor at home. There was a slave present at every lesson,
whose duty was to whip a student for every disobedience
or disrespect for the teacher. This person was called
“pedagogue”. Schools owe to Sparta the appearance of
such “educational methods” as discipline with the rod,
bringing to the knees upon peas or buckwheat, ferule and
SO on.

Assignment a grade instead of corporal punishment
originated in the Jesuitical schools in 16-17 centuries. All
the students were rated — the best, the medium, the worst —
and these rates were marked by a figure. Figure of one
initially was the best mark. In course of time the medium
grade, that the most students referred to, was subdivided
into additional rates. This is how the multilevel rating
assessment system was formed.

2. Methods

As is well known and proven by many studies [3],
assessment as a powerful motivational factor affects not
only the cognitive activity, stimulating or slowing it down.

It turns into a personality's characteristic affects his
self-esteem, largely determines person's system of social
relations. This idea would be more convincing if we look
at the history.

System of assessment of students' knowledge and
behavior using scores has its origin in Jesuit schools XVI-
XVII centuries. All the students were distributed through
the ranks that were numbered. Hence originally the value
of the one as a score had the highest mark. By the way,
this is why a number of Western European countries
historically rating scale: A "One" - means a higher success
rate achieved, and accordingly "five" - one of the lowest.
The transition from one category to the other for students
marked the acquisition of a number of benefits and
privileges.

The very existence of the scores has a permanent effect
on the nature, intensity, direction of student's learning
activities in the learning process, causing his state of
anxiety. The studies themselves losing their meaning,
because this anxiety does not allow to the student to
experience the joy of voluntary inclusion in it.

In the history of Russian education the system of verbal
assessment is the oldest. It is semantically varied within
polar opposites “good — bad”. That was three-rate
assessment system. e.g. the rates of Kiev theology school
(1737): high grade (very good progress, having the
following characteristics: decent, substantial, fair,
praisable studies),medium grade (average studies),low
grade (poor progress). Gradually the verbal mark became
shorter and changed into numeric.

In 1935 the differentiated 5-point assessment system in
the form of verbal mark (“unsatisfactory”, “satisfactory”,
“good”, “excellent”) was established by the combined
resolution of the Council of People's Commissars of
USSR and the Central Committee of the All-Union
Communist Party. In 1944 a system from 1 to 5 points
was added.
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In distinction from Russia and Ukraine in Israel there is
a 100-grade assessment system both in high and
secondary school.

Israel has become a developed country of the Middle
East [4,5]. It was achieved due to the high educational
level of the population. Education in Israel is a smoothly
running system, combining modern and ancient educational
traditions. Higher education in Israel plays an important
role in scientific and social achievements. When Israel
proclaimed independence there were 1600 students in the
Jewish university (opened in 1925) and “Teknion”
(opened in 1924 in Haifa), now there are 250 000 students,
studying in the universities, colleges and programmes of
the Open University [6,7,8,9]. All the universities and
colleges have wide academic and administrative self
sufficiency and are open to those people eager to get
higher education and meet definite educational requirements.
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Since Ukraine entered the Bologna process the
assessment system has been altered. The system of
student’s progress assessment has been changing over to
the rating one. This system evaluates the level of the
necessary skills, the level of educational material mastering,
gives opportunity to realize the ideas of cooperative
pedagogics, makes it possible for a student to choose
variants and forms of subject mastering according to his
individual characteristics, enables a teacher to improve his
interaction with the students, to learn more about students’
interests and needs.

Here after we give the rating of students’ progress in
the subject “Literature of Great Britain and USA (the end
of 20 — the beginning of the 21 century)” as an example
(Table 1, Table 2).

Table 1. Rating assessment of the student’s progress in the subject “Literature of Great Britain and USA - the end of 20 — the beginning of the

21 century” (SM - substantive module, T — theme)
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Table 2. Final assessment of the subject “Literature of Great Britain and USA - the end of 20 — the beginning of the 21 century”
According to the ECTS scale According to the national scale According to the university scale
A excellent 90-100
BC good 75-89
DE satisfactory 60-74
FX unsatisfactory with the possibility to repass the exam 35-59
F unsatisfactory with the compulsory refresher course 1-34

3. The Assessment Criteria

The assessment of students’ progress is carried out
according to the assessment criteria, worked out so as a

certain level of a student’s progress requires full mastering
of all set for the previous levels knowledge, skills and
abilities (Table 3).
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Table 3. The assessment criteria

Points
Levels of students’

According to the
national scale

progress ECTS scale

The assessment criteria

2..5 1...100 F...A

Student

High 5 90...100 A

can characterize the peculiarities of a definite historical period

o can analyze the literature processes of a definite period

can understand the literary work in the context of the ideology and socio-
political situation

can analyze belles-lettres works included in the syllabus, in detail

has worked out recommended critical and scientific literature

fluently speaks in literary terms

can characterize an literary image, specify the artistic peculiarities of a
literary work

Good 4 75...89 BC

knows the subject, objectives and tasks, the main notions of the course,
knows the main historical events, connected with the process of literary
trends development

can analyze the main tendencies of the literary trends development of a
definite period

o knows the contents of the literary works included in the syllabus
o can describe the characters of the works included in the syllabus in detail

has worked out recommended critical and scientific literature

Satisfactory 3 60...74 DE

has an idea about the main notions of the course

has approximate, sometimes inadequate knowledge about the historical-
literary process

knows the contents of the literary works, included into the syllabus in
insufficient scope

can shortly describe the characters of the works included in the syllabus

Low 2 35...59 FX

has lax ideas about the main notions, objectives and tasks of the subject
has insufficient knowledge about the development of the literary process
of a definite period

knows the contents of the literary works, included into the syllabus in
insufficient scope

cannot describe the characters of the works included in the syllabus
cannot use the literary terms

Unsatisfactory 2 1...34 F

doesn’t have an idea about the main notions, objectives and tasks of the
subject

doesn’t have an idea about the development of the literary process of a
definite period

cannot analyze belles-lettres work included in the syllabus,

has not worked out recommended critical and scientific literature

4. Conclusion

Having analysed the development of an assessment
system in a retrospective view we have come to the
conclusion that it is currently changing in accordance with
the latest requirements of modern education.
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