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ARTICLE INFO ABSTRACT
Article history: The purpose of this study was to evaluate Validity and reliability of TBITSD
Received 6 September 2013 questionnaire which developed based on TpB guidance by Jeong & Block (2008). The
Received in revised form 24 October participants consisted of a number of 227 full-time PE teachers in public schools in
2013 Tehran. Cronbach's alpha test was used to measure the internal consistency, and
Accepted 5 October 2013 stability over time was examined by test-retest for each components. Reliabilities were
Available online 14 November 2013 adequate and reported respectively, from50to 092 and 0.74 to 0.90. Construct
validity for the TBITSD was examined by performing confirmatory factor analysis and
Keywords: acceptable model fit was indicated by a CFI, NFI and GFI value from 0.84 to 0.95.
Validity, Reliability, Internal Also, RMSEA values of direct measures 0.074 and indirect measures 0.048 indicated
consistency, Confirmatory  factor acceptable construct validity. Therefore, the TBITSD questionnaire had acceptable to
analysis and consistency good Validity and reliability.
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INTRODUCTION

Inclusion is the philosophy that students should be educated together in one classroom instead of separate
classrooms designated to meet special needs. Inclusion is defined as the education of all children with
disabilities (mild to severe) in regular education even if special resources are needed to make it effective [5].
“Inclusion is the practice of placing many different kinds of students in general physical education and in this
environment GPE teachers will make the necessary changes in didactics, pedagogy, and curriculum to assure
that all students will achieve their physical education goals and feel safe, happy, comfortable, and successful in
the physical education setting” [10]. In accordance with Sherrill [12], it is important to prepare PE teachers for
inclusion of students with disabilities in GPE settings and, in order to work effectively with prospective
teachers; we must understand their intentions towards the inclusion of children with disabilities into mainstream
general education.

According to planned behavior theory [4], behavior (e.g., including students with disabilities) is predicted
by intention. Intention is influenced by three kinds of considerations: (a) beliefs about the likely outcomes of the
behavior and the evaluations of these outcomes (behavioral beliefs), (b) beliefs about the normative expectations
of others and motivation to comply with these expectations (normative beliefs), and (c) beliefs about the
presence of factors that may facilitate or impede performance of the behavior and the perceived power of these
factors (control beliefs). In their respective aggremgetj behavioral beliefs produce a favorable or unfavorable
attitude toward the behavior; normative beliefs result in perceived social pressure or subjective norm; and
control beliefs give rise to perceived behavioral control [3].

Ajzen (2004) provided specific instructions for conducting a pilot study to assure content validity of
instruments designed to measure components of the TpB. Jeong & Block [9] followed these instructions in
conducting a pilot study and then content validity. The pilot questionnaire contained nine open-ended questions
about beliefs and was a modification of Ajzen’s guideline to target the behavior of teaching students with
disabilities. The data collection procedure generated 69 behavioral belief responses, 71 normative belief
responses, and 108 control belief responses from 21 physical educators. According to Ajzen [3], responses from
the pilot study inquiry are used as personal accessible beliefs. So, Jeong & Block [9] converted the beliefs into
statements to be used in the questionnaire that was constructed for the main study and called it the Teachers'
Beliefs and Intentions toward Teaching Students with Disabilities (TBITSD).

The questionnaire contained detailed instructions, definitions of terms, a description of a student with
disability (called Jiho), direct measures (attitude, subjective norm, and perceived behavioral control), indirect
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