Kent Academic Repository
Full text document (pdf)

Citation for published version
Dette, Dorothea E. and Stoeber, Joachim and Dalbert, Claudia (2004) Belief in a just world and
adolescents’ vocational and social goals. In: Dalbert, Claudia and Sallay, Hedvig, eds. The Just

Motive in Adolescence and Young Adulthood: Origins and Consequences. Routledge Research
International Series in Social Psychology . Routledge, London, pp. 231-247. ISBN 978-0-415-31¢

DOI

Link to record in KAR
http://kar.kent.ac.uk/4230/

Document Version
Publisher pdf

Copyright & reuse

Content in the Kent Academic Repository is made available for research purposes. Unless otherwise stated all
content is protected by copyright and in the absence of an open licence (eg Creative Commons), permissions
for further reuse of content should be sought from the publisher, author or other copyright holder.

Versions of research

The version in the Kent Academic Repository may differ from the final published version.

Users are advised to check http://kar.kent.ac.uk for the status of the paper. Users should always cite the
published version of record.

Enquiries
For any further enquiries regarding the licence status of this document, please contact:
researchsupport@kent.ac.uk

If you believe this document infringes copyright then please contact the KAR admin team with the take-down
information provided at http://kar.kent.ac.uk/contact.html

KAR =

Kent Academic Repository



Dette, D. E., Stober, J., & Dalbert, C. (2004). Belief in a just world and adolescents
vocaional and social goals. In C. Dalbert & H. Sallay (Eds.), The justice motive in
addescence and young adulthood (pp. 231-247). London: Routledge.

BELIEF IN A JUST WORLD AND ADOLESCENTS'
VOCATIONAL AND SOCIAL GOALS

Dorothea Dette, Joachim St6ber and Claudia Dalbert

INTRODUCTION

Suppose you are a teenager one year before graduation. duonthink about what
you want to do with the rest of your life and what professi training to go for. What
would you base your decision on? Of course, it is importadbtsomething you enjoy
so how about becoming a professional football playescl star or model of the year? It's
a nice idea, but you also need to consider your chancesadss. Can you really make it
in your chosen profession? Because if you discover todHate/ou cannot, you will have
lost precious time.

The 'Can | make it?' question, the estimated ‘probaloifisuccess’, has indeed proved
to be a valid predictor of goal-related decisions and gmahatment, and it is important
to identify the potential determinants of this subjectigéineation of success. Previous
research has shown that, besides situational influestaisle dispositional factors and
personality variables such as the 'big five' personalitipfacand self-efficacy are of im-
portance. Moreover, the belief in a just world (BJW) éa®rged to be relevant to many
areas of daily life (for a comprehensive review, see Dal26@]1). However, the direct
influence of the BJW on specific aspects of personalsgloas, as yet, rarely been investi-
gated (cf. Otto and Dalbert, in this volume).

The present chapter presents results from a studyeorekktionship between BJW and
the personal goals of adolescents. Specifically, theoditne study was to shed some light
on the relationship between BJW and a central aspewatooifitiportant classes of personal
goals, namely the probability of success in vocationalsowibl personal goals. We will
focus on adolescence, a potentially turbulent time, in lwthie formation of personal goals
plays an important role (Nurmi, 1993; Oerter and Dreher, 1995hdfitst part of the
chapter, we will describe the BJW and its two facets gdmeral BJW and the personal
BJW. Thereafter, we will outline research on personalsgmawhich the probability of
success has emerged to be a central variable. In thedspadnwe will present findings
from a questionnaire study with students attending thgrade of high school. Specifi-
cally, we will show that both the personal and the ger&is have significant and differ-
ent influences on the estimated probability of succeaslatescents' social and vocational
goals. In the third and final part, we will integrate our firgd, discuss limitations of our
study and suggest future research directions.

Belief in a just world

According to the just world hypothesis (Lerner, 1965), peapemotivated to believe
in a just world where people generally get what they deservdessive what they get. To



put it simply, good behaviour gets rewarded, and bad guys get punighedBJW helps
people to orientate themselves in a complex social agdigal world by assuming that
their environment is reliable and orderly (Lerner and éilll978). Not everyone has the
same amount of trust in the world's justice, howevee Jthength of the BJW varies be-
tween individuals (Rubin and Peplau, 1973, 1975). The strongeraseBIW, the more
justice-motivated his or her reactions. This often et positive outcomes, such as en-
hanced coping behaviour and hence better well-being (Dalbert, .20025dition, the
BJW serves other useful adaptive functions (Dalbert, 2001,)2Q@0&ovides people with
the confidence that they will be treated fairly and walt fall victim to an unforeseen and
unjust fate. Thus, individuals high in BJW place more tiusthers (Zuckerman and Ger-
basi, 1977) and show more dyadic trust in times of needétal001). This trust in fair-
ness allows them to assume that today's investments Mairherewarded in the future. If

| promise to behave according to certain standards,0od geturn on my investments is
certain. The reasoning behind this is that if everyonavehfairly, the world will be a just
place. Consequently, the BJW may foster goal-direcédd\dour such as investments in
long-term goals (Hafer, 2000). Moreover, it may promote urnipécvestments in times
of need, for example, engaging in prosocial behaviour thighaim of earning a positive
outcome for oneself when it is needed most (Zuckerman, 1975)

At first, the construct of the BJW was defined and measuresery broad terms and
consisted mainly of beliefs about the world in generahdei just place. With a greater
focus on the individual, however, the view became more ddtefleveral researchers ar-
gued that the BJW should be differentiated into a geram@la personal BJW (Furnham
and Procter, 1989; Hafer and Olson, 1993; Lerner and Miller, 1978ddition to the
general BJW, which reflects the belief that the worldemeral is a just place, a personal
BJW has been conceptualised, reflecting the belief thas amwn fate is just and that
events in one's life are deserved. Lipkus, Dalbert ande®i€p996) and Dalbert (1999)
provided empirical evidence for the need to differentiatisvéen general and personal
BJW. They showed the personal BJW was stronger thagetineral BJW, as well as being
a better predictor of mental health and more closefadlto self-esteem.

Personal goals

According to Brunstein, Dangelmayer and Schultheiss (1996, p.,1pé6onal goals
are the consciously accessible and personally meaningjdtives people pursue in their
daily life. Personal goals indicate what individuals anéving for in their current life
situations and what they try to attain or avoid in varilifiesdomains.' The term 'personal
goals' thus serves as an umbrella term for four difteresearch traditions, namely re-
search on current concerns (Klinger, 1977), personal projeitte,(1983), personal
strivings (Emmons, 1986) and life tasks (Cantor and Kihlstrom, 1€8vV#a rather abstract
level, personal strivings are defined as patterns of goatlgdépresent what a person typi-
cally tries to accomplish (Emmons, 1989). According to thfsiien, a striving can be
achieved through a series of concrete, smaller goals. &bestding to Emmons, strivings
are a more abstract form of personal goals and do notd@evays of reaching a certain
goal. The concept of life tasks is more specific in tagard (Cantor and Kihlstrom, 1987).
Here, goals do not remain static over the life coursecbange with life situations and
developmental phases. Every life task contains both thieedeoutcome and ideas and
problem-solving strategies that help to fulfil it. Still rmoconcrete are current concerns
(Klinger, 1977). These result from the commitment a persoffolnaged towards a desired
state, and they are very difficult to relinquish. Moreg current concerns are not only
representations of the desired outcome, but also inglzdes and ideas on how to reach
this outcome. The most concrete form of personal gedlsei concept of personal projects
(Little, 1983). Personal projects are seen as a sataesfelated acts that continue over time



and are carried out to reach a desired end state.

Despite these differences, the four concepts have hdmummed under the common
term 'personal goals', mainly because they all follow whatalled an 'idiographic-
nomothetic approach' to assessment (Klinger, 1987; se@alsstein and Maier, 1996).
First, participants are asked to write down their owngrexkgoals in a free format. Hence,
the content of the goals reported may be differeneémh participant. This represents the
idiographic part of the approach. Subsequently, particspang asked to rate their individ-
ual goals along a set of given dimensions (e.g. estimatduhipifity of success). Thus,
despite their individually differing content, the persogals may be compared on com-
mon dimensions. This represents the nomothetic pénecdpproach. If the researchers did
not specify particular categories of individual goals anrexternal raters categorise the
goals reported so that it is also possible to compargarés of goals on common dimen-
sions. Research on classifying goals has shown that malst cgn be subsumed to two
broad categories, namely vocational/academic goals andl/sderpersonal goals
(Carroll, Durkin, Hattie and Houghton, 1997; P6hlmann, 2002; Werit@6l]). Moreover,
these two goal domains represent the main topics thatsagoks across different socio-
cultural backgrounds mention when asked about their hopes asddan Lanz and Ros-
nati, 2002; Nurmi, Poole and Kalakoski, 1994). Consequentlgeth@o categories were
also adopted in the present research.

Of course, it does not suffice to have set onesetairegoals. The goals also have to be
pursued actively. Innumerable goalblew Year's resolutions, for exampl@ever get ac-
complished. Why? Because if people are not committed,dbeyt invest in these goals,
and therefore never achieve them except by chance orQackmitment is of pivotal im-
portance to goal success. So what determines which goglarateed with commitment?

We do not usually have just one goal, but strive toward mang gba time. Some are
more important than others; some are just as impadoténdiffer in content; some are far-
reaching whereas others are only important on the short senme are more difficult,
some easier, and so on. However many goals there tghteally, every one of them
should be pursued. An individual only has limited resources, Vewelardly anyone has
the wherewithal to go for every single one of their godherefore, a decision must be
made on which goals to invest in and which to postpone oo dihis decision is based
on the comparison of two or more goals, and determineshwgoal is to be given com-
mitment. Multiple factors influence the decision-makinggess, including the personality
of the person involved and the characteristics of the itgedi.

The personal importance of goals and the estimated privpaifilsuccess are central
goal dimensions that most researchers have included inadggssment of personal goals
(for an overview, see Emmons, 1997). According to HollenbedkKdein (1987)—who
referred to these two factors as ‘'attractiveness of gtzhment’ and 'expectancy of goal
attainment—they are also the two factors that lead to goal camemt. To our knowl-
edge, the Hollenbeck and Klein model has only been partialgcdtemmpirically. One
study examined the relationship of goal attractiveness aoldapility of success with
commitment, and found both factors to have a significant infleem goal commitment
(Metz-Gockel and Leffelsend, 2001). These results cleadywdhat probability of success
is a major predictor of goal commitment. In the preséatpter, we thus focus on the ex-
pectancy of goal attainment, or as we term it, the astidhprobability of success in a
given goal.

Adolescence and Personal Goals

Personal goals are important throughout life. Howevety Hre especially important in
times of rapid changes, when the individual has to find pesspectives, search for new
challenges, and choose new orientations. One suchdiawolescence. Indeed, the devel-



opment and successful pursuit of personal goals are céntealolescents' personality de-
velopment (see Nurmi, 1991, 1993).

In developmental terms, adolescence can be very tuthuten Rapid biological, intel-
lectual and social changes require swift adaptation and gegctions. Adolescents often
feel trapped between the expectations of others andaweirdesires, and only gradually
adapt to their new role (Oerter and Dreher, 1995). In cldsigse@lopmental psychology,
adolescence is one of several major stages of individwelaigment throughout life (e.g.
Havighurst, 1982; Erikson, 1989). In each of these stages fisp@evelopmental tasks
have to be fulfilled. In adolescence, self-definitignai major concern. The young person
has to find a position in life, to feel a purpose, and ifleatdirection for the life course.
Another major task is the formation of stable socialvoeks outside the family. Friends
become especially important in adolescence beeauséke family members-they are
not given, but can be freely chosen. Another objectwe one that is closely related to
social network building, is the adolescents' individuati@mf their parents (Dreher and
Dreher, 1985). In short, adolescents face the challenggttaig the stage for their own life
course.

One of the most important tasks here is the choieevotcational career (Erikson, 1989;
Havighurst, 1982; Marcia, 1966). This major step precedes ertrythe job market, a
pivotal point in every adolescent's life. The decisiond profession is one of the most
important decisions in life. Moreover, it is one of #wrliest, if not the earliest, decision
with such a huge impact on the rest of the life coursesugs, it is often a difficult deci-
sion, and one that is even more difficult to make poiat in life at which one is still very
ignorant of the job market. It is almost impossible $ohool goers to make a truly in-
formed decision, because life at school bears littlemédance to what awaits them on the
job market. Still, the decision must be made even beaf@dinal exams are taken. Thus,
the adolescents must rely on the resources they Inavina help they are offered.

Another developmental task facing adolescents is theatiwmof a stable social net-
work within, and more importantly, outside the family. Gooldtrenships with relatives
and peers are the primary source of social support anddeeitiroblem solving and pro-
mote health (Scholte, van Lieshout and van Aken, 2001)., Btk vocational and social
goals are of central importance in adolescence, an@#sisntial for young people to pur-
sue and achieve both categories of goals.

Therefore, in order to gain a better understanding of goeduit in adolescence, it
would be interesting to be able to predict the probabilityugtess in personal goals. This
would also provide an insight into why some people stick to guals and succeed in
reaching them, while others fail again and again. Some poesliot the probability of suc-
cess have already been identified, namely personaditireficacy and situation-specific
influence.

Personality and other predictors of the probability of success ingrsonal goals

As the term 'personal’ goals implies, personality is an itapbinfluencing factor here.
The dominant model for capturing broad dimensions of pernspmathe five-factor model
of personality. Its 'big five' dimensions have been labdHl¢deuroticism or, its opposite,
emotional stability, (b) extraversion or surgency, dgjeeableness, (d) conscientiousness
or dependability and (e) openness, culture, or intellect (Jb®@0). Though there has
beenr—and still is—considerable debate as to whether these five dimensmssitute an
adequate and comprehensive description of personality (éogk,B1995; McAdams,
1992), the five-factor model of personality representsséabéshed base from which one
may start to explore potential relationships betweeropaigy and personal goals.

Thus far, however, only a limited number of studies haaatdvith the relations be-
tween the 'big five' and personal goals. Two studies (Lit€189; Little, Lecci and Watkin-



son, 1992) reported correlations between the big five persofaditgrs and participants'
ratings of their personal projects. Although the patternsdademic (vocational) and in-
terpersonal (social) personal projects were somewhatrelit, the studies found that the
big five personality traits influenced most of the goal dimens in both domains. For
example, neuroticism showed significant correlations satveral goal dimensions related
to the probability of success, and was positively correlatiid estimations of stress and
difficulty, and negatively correlated with control. Mmver, extraversion and conscien-
tiousness showed correlations with success-related diomesa Extraversion showed posi-
tive correlations with estimated efficacy, and coastousness with enjoyment and con-
trol. It thus seems likely that the big five personalitytsravill also influence a person's
estimated of probability of success

Besides the broad, general 'big five' personality factorse specific predictors of spe-
cific goal contents have also been identified. Highef-effitacy has been shown to be
related to goal pursuit (Locke and Latham, 1990; Vrugt, Oait Zgeberg, 2002). The
construct of self-efficacy was introduced by Bandura and septe a core aspect of his
social-cognitive theory (Bandura, 1977, 1995). Self-efficacgrsefo the belief of being
able to exert control and influence events in the dgslieection. It is commonly under-
stood to be domain-specific; that is, the expected conte events varies across situa-
tions. We can thus assume that social self-efficaitlybe an influential predictor of the
estimated probability of success in attaining one's soc@sgbinally, whether or not ac-
tion has already been taken to attain a certain goal isaypky a role. The more people
have invested in a goal, the higher the probability that wik eventually attain it. Prepa-
rations for vocational training should thus be anotheem@tl predictor of the probability
of success in vocational goals. Moreover, we expecBiwW to be a relevant personality
factor in the prediction of personal goals.

The belief in a just world and personal goals

The BJW serves important adaptive functions and hasiymsitfects on mental health
and well-being (Dalbert, 1997, 1999, 2001). Moreover, a recent study fey 2800)
suggests that the BJW may also be related to the pufsuatrsonal goals. People with a
strong BJW assume that the world is a reliable and lgrdierce where everyone gets what
they deserve (Dalbert, 2001). Based on this assumptionctreype confident that their
current work and investments will pay off and be of benefibhém in the future. This is a
basic condition for the formation and pursuit of persgoals. Personal goals, particularly
high-level goals, may comprise numerous subgoals that toelee attained in preparation
for the overarching goal (Emmons, 1989). Moreover, many impioprsonal goalses
pecially vocational goals, but also social goals relatedaoiage and family life-consist
in long-range goals that will not be attained for many yéarsome (e.g. Nurmi, 1989).
Consequently, a considerable amount of time may elagtseebn today's efforts and fu-
ture outcomes. Thus, it is crucial to believe that theldvs a just place and that one will
eventually be able to reap the rewards of one's effothelfworld were not just, it might
well be that undeserving others benefit from one's inveseaméndeed, Hafer (2000)
showed a relationship between the BJW and personal goalsndite strongly participants
focused on their long-term goals, the more they treegrotect their BJW. Clearly, then,
the BJW is an important precondition for investmenbimg-term goals. This finding sup-
ports the idea that the BJW helps motivate investmetdng-term goals, particularly as
the BJW has been shown to be a rather stable pergomalit (Dalbert, 2001) whereas
personal goals are more situationally variable and #ms dtable. Consequently, it seems
likely that BJW should be a potential predictor of thenemtted probability of success in
personal goal



Aims of the present study

In the following study, we aim to explore the relationshggiween BJW and the ex-
pected probability of success in adolescents' vocatiomakacial goals. Specifically, we
investigate whether general and personal BJW are stillghnegliof higher probability of
success in personal goals after controlling for the big gemsonality factors. Moreover,
we examine whether general and personal BJW show spec#ionships with estimated
success in the two different goal domains after domain-specedictors—i.e. preparation
for vocational training (for vocational goals) and abeelf-efficacy (for social goals)are
introduced as concurrent predictors.

OUR STUDY
Sample and procedure

The sample consisted of 392 adolescents attending™tiyeagle of 12 German secon-

dary schools of the 'Realschule’ tygeGender was equally distributed, with 195 girls and
196 boys (one person did not indicate his or her gendee) nlean age was 15.1 years (SD
= 0.61; range 14-17 years). The assessment was conductes aglaseroom during the
lesson time. Written consent was obtained from studpatents and teachers prior to data
collection.

Measures

Probability of success in vocational and social goals. First, partisipeere asked to
list their two most important vocational goals andrtiwd most important social goals in
a free format. They were then instructed to estimateuibective probability of success in
each goal with the following instruction: 'Please intBcdne probability of success in your
goals'. The answer format was a 6-point Likert-typeestahging from 6 (‘'very high prob-
ability of success’) to 1 (‘very low probability of succesghe mean of the two vocational
goals ratings was used as a measure of the probability céssig vocational goals; and
the mean of the two social goals ratings as a meastine probability of success in social
goals.

General and personal BJW. To measure the personal BJW, we edeersbnal Belief
in a Just World Scale (Dalbert, 1999). The scale condissven items (e.gl believe that,
by and large, | deserve what happens td)me€he reliability (Cronbach's alpha) was= .83.
For the general BJW, we used the General Belief in a Jodt\8cale (Dalbert, Montada
and Schmitt, 1987). The scale comprises six items (ethink basically the world is a just
placé). The reliability waso = .75. Both scales employed a 6-point Likert-type answer
format ranging from 6 (‘totally agree’) to 1 (‘totally disaaj). As with all other scales,
scores were calculated by averaging across items. BigFexsonality Factors. The big
five personality factors were measured with a 30-itemtdbom of the NEO Five Factor
Inventory (Costa and McCrae, 1992; German version: BorkerdiWatendorf, 1993) as
developed by Trautwein, Koller, Watermann, Ludtke, Maaz,yNagl Baumert (in prep.).
The inventory captures individual differences on the five pe#y traits neuroticismd
= .70), extraversiono{ = .57), opennessx(= .52), agreeableness € .56) and conscien-
tiousnessd = .67). The scale consisted of five items for the salbsopenness (one item
had to be excluded due to low item-total correlation) andtesirs for each of the other
subscales. The answer format was a 4-point Likert-typee sealging from 4 (‘totally
agree') to 1 (‘totally disagree'). Social self-efficacy. Saadflefficacy was measured with

'Germany has a three-tier system of secondary school estycaiih the Realschule representing the middle
level. Many students attending Realschule leave secosdhopl education after {@rade to begin
vocational training. Thus, for Realschule students, thgrade is the year before graduation, and the time
when choices about future professions have to be made.



the 8-item social self-efficacy scale developed byo®aand Mittag (1999). The scale
captures participants' feelings of competence in difficdiad situations (e.g. 'l easily find
friends after moving to a new school’). Reliability was .66. The answer format was the
same 6-point scale as for the BJW scales. Preparationsdational training were meas-
ured with 10 statements describing activities involved in tlepgmation for vocational
training. (e.g. 'l have gathered information about schoffering vocational training’). The
participants were asked to indicate whether or not thdyafready undertaken each action
(dichotomous answer format), and positive responses were edifongive a score be-
tween 0 and 10. This measure was designed specifically fquutip®mses of the present
study.

RESULTS

First, we inspected the bivariate correlations (see Tabl&éHb general as well as the
personal BJW correlated significantly and in the expedtegttion with the probability of
success in both vocational and social goals. Furthernmeparations for vocational
training, neuroticism, openness and conscientiousness atedetignificantly with the
probability of success in vocational goals. Social s#ltacy also correlated significantly
with the probability of success vocational goals, anddbiselation was of the same mag-
nitude as that between social self-efficacy and the protyabilisuccess in social goals.
Besides social self-efficacy, extraversion and comsioiesness showed significant corre-
lations in the expected direction with the probabilityso€cess in social goals. We did not
find a significant correlation between the probabilitysa€cess in social goals and prepa-
rations for vocational training.

— insert Table 1 about here

Bivariate correlations do not allow conclusions to bawar on the relative importance
of variables, however. Thus, we computed two separatdpifeuiegression analyses to
further test our assumptions. To prevent the accuronlaf suppressor effects, only the
variables that showed significant correlations with tfiergon were entered in the regres-
sion equation and accepted as significant predictors itqb<This procedure allows the
stable effects to be more pronounced and the unstable dtidmtsless important. The re-
sults of these regression analyses are shown in Flgure

— insert Figure 1 about here

For the vocational goals, both beliefs in a just wastitial self-efficacy, preparation for
vocational training, neuroticism, openness and consciengsgswere entered into the
regression procedure. Four significant predictors emerged tiiemegression. The more
the adolescents endorsed the general BJW, the less neamdtithe more conscientious
they were, and the more preparations they had made datiopal training, the higher the
estimated probability of success in their vocational g¢sae Figure 1). Together, the pre-
dictor variables explained 12 per cent of the variancethieosocial goals, both beliefs in a
just world, social self-efficacy, extraversion and aostiousness were entered in the re-
gression procedure. Two significant predictors emerged fhemegression. The more the
adolescents believed in a personal just world and the strtrejesocial self-efficacy, the
higher their estimated probability of success in socialg(see Figure 1). Together, the
two predictors explained 5 per cent of the variance.

DISCUSSION
In sum, the present findings show that the general andettsanal BJW are significant



predictors of social and vocational goals, specificallyhefprobability of success in these
goals. Adolescents with stronger beliefs in a just worddgasa higher probability of suc-
cess to their goals than do adolescents with a wé&aRa&t This holds true even when con-
current predictors are entered into the regression equ&tisthermore, an important new
finding emerged. Although both BJWs correlated with bothlgyto a comparable degree,
the multiple regression revealed that the personal amergleBJW were predictive of dif-
ferent goal contents: The general BJW was related totivoeh goals and the personal
BJW to social goals. This supports the need for a digimdtetween a personal and gen-
eral domain of BJW and adds to the specific descriptioneotvibb goal contents.

The probability of success in vocational goals was enllbgehe general BJW and
additionally by intense preparation for vocational tragpilow neuroticism and high con-
scientiousness. This is in line with previous studies|é.iit989; Little, Lecci and Watkin-
son, 1992). Personality, measured in terms of consaismigss and neuroticism, predicted
the probability of success in vocational goals. Furtherraateas expected, investments in
goal attainment-here, preparations for vocational trainirgeem to increase the prob-
ability of success in vocational goals. In addition taredse factors, adolescents were most
likely to believe that they would be able to achieve tgeals if they had a strong general
BJW, and if the impact of this general BJW was of a simitagnitude to that of their
preparations for vocational training. Finally, on the bivrilevel, social self-efficacy had
shown a significant correlation with the probability atsess in vocational goals, of the
same magnitude as that with social goals. Although itlaasible to assume that social
self-efficacy is also important in the vocationallneain the multiple regression, the rela-
tion was no longer significant. Social self-efficacypwied a significant correlation with
conscientiousness and neuroticism. This suggests that akys@md social self-efficacy
might explain the same portion of variance in theeddh. Thus, the multiple regression
for the probability of success in vocational goals rewkaldy conscientiousness and neu-
roticism, but not social self-efficacy, to be influential

The probability of success in social goals was enhanced trgray ersonal BJW and
additionally by strong social self-efficacy. The moreethdolescents believed that the
world is fair for them personally, and the more convincedg there that they can actively
influence the outcomes of social situations, the drigheir expectations of success in their
personal goals. In addition to these two predictors, we kpeceed that strong extraver-
sion would significantly increase the probability of sucagfssocial goals. Extraversion,
shown to be related to social goals in prior researdhglet al., 1992), displayed a sig-
nificant bivariate correlation with the probability of suces social goals, but had no
such effect in the multiple regression. The reasornhis could be the comparatively high
correlation of extraversion with social self-effiga As both constructs were related, they
might explain the same portion of variance in theeaan, meaning that only one predictor
has a significant influence.

The limitations of the present study relate to threenrpaints. First, we conducted our
research with German high school students attendinghgale of Realschule (see Foot-
note 1). Therefore, it is questionable if our findings cargeneralised to adolescents of
other age groups, school education, or nationality. Seaithdugh we have presented our
findings in a way that suggests causality, our conclusions reasin preliminary, be-
cause our data were cross-sectional in nature. Future stadiegrofit from replicating
the present findings in a longitudinal design to testctgsal nature of the relationships
reported here. Third, our study focused on one goal dimensionmarhely the subjective
probability of success. Even though this dimension has sleewn to be intimately asso-
ciated with a person’'s commitment to his or her persorasgtuture studies should in-
clude additional goal dimensions associated with commitnserch as goal importance
(Metz-Gockel and Leffelsend, 2001), or include direct measafrgeal commitment (e.g.



Brunstein, 1993) in the assessment of adolescents' @oabéind social goals.

Our data provide a further piece of evidence indicatingttietistinction between the
general and personal BJW is indeed useful and justifiedh tBetgeneral and the personal
BJW were predictive for the probability of success. Om bivariate level, both BJWs
showed significant correlations with the probabilities wdcess in either content area. In-
terestingly, however, in the multiple regression, teeagal and personal belief were pre-
dictive of different goal contents. This finding is quitew, but is compatible with recent
research (Dalbert, 1999, 2001). In our sample of school r#isjdeocational goals were
predicted by the general BJW. A possible explanationter could be that vocational
goals, which are still somewhat abstract for the studengés|ess closely related to their
personal experiences. This corresponds with the gendk&l B/hich is more distant to
personal experience. Social goals, on the other hangr@vably closer and more familiar
to the students. These were related to the personal BbWh e likewise closer to per-
sonal experience. Thus far, the BJW has seldom be&rdattin personal goal research
(e.g. Hafer, 2000). Our results provide useful informatiomis respect. The belief in just
world fosters a positive evaluation of the probabilitysocess, which in turn strengthens
goal commitment.

CONCLUSION

These results have several theoretical and practicalcatjplins. The BJW with its two
facets general and personal BJW showed significant relattopgrsonal goals, specifi-
cally to the probability of success in vocational andadamals. Moreover, the general and
personal BJW were predictive for different areas of goatent. Thus, the theoretical dis-
tinction between a general and a personal BJW also deebesuseful in relation to per-
sonal goals, and should be examined in more detail in futsearch. The practical impli-
cations of our study are of equal importance. At the sifathis chapter, we asked how
adolescents could be helped to select and pursue their plegaais. In order to assist
adolescents to master their transition into adulthdaday be useful not only to support
their efforts for goal attainment, but also to strengtheir belief in a just world.
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Table 1. Means, standard deviations, and bivariate correlations
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Correlation

M SD 1 2 3 4 5 6 7 8 9 10
1. Probability of success in vocational goals4.24 1.01
2. Probability of success in social goals  4.83 0.95 .21
3. General BJW 370 1.00 .14 a4
4. Personal BJW 413 090 .15 .16 .63
5. Neuroticism 243 060 -20° -09 .07 -.08
6. Extraversion 311 048 .10 .13 .03 .11 -a17
7. Openness 254 056 .10 -04 .01 .11 .03 .01
8. Agreeableness 260 046 .01 .04 .01 .01 -17 .15 -.06
9. Conscientiousness 301 054 260 .12 200 27 -16 .25 .15 -.00
10. Social self-efficacy 472 071 200 20 217 277 -15° 38 17 .05 .35
11. Preparations for vocational training  3.57 191 .14 .05 -07 -02 -.05 11 .02 .04 187 14"

Note. N = 392. BJW = belief in a just world.

'p<.0§ "p<.01;" p<.001.
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Figure 1. The prediction of the probability of success inest@nts' vocational and social goals (BJW = beli
in a just world; standardized regression coefficieqs; .05; p <.01; p <.001)



