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AN ADVENTURE IN HIGHER EDUCATION







Copyright, 1956, by National College of Education

Printed in the United States of America {

| TO ALL THOSE WHO HAVE COOPERATED THROUGH THE YEARS
’ TO BUILD A UNIQUE INSTITUTION DEDICATED TO THE
EDUCATION OF TEACHERS AND PARENTS OF CHILDREN



FOREWORD

National College of IXducation has been in cxistence since 1886.
Although it has had in its library an accumulation of historical
matcrials including books by various members of the faculty, catalogs,
yearbooks, alumnac publications, photographs, pamphlets and bro-
chures, it has had no unificd story in published form. In the volume,
An Adventure In Iligher Education, we have attempted to tell the
unique and heart-warming story of National College of Education.
Because we believe that story begins when the founder of the
college, Elizabeth Harrison, came from Marshalltown, lowa, in
1879 to study in Chicago and to learn of new movements in child
education, the story dates from that event.

Miss Harrison’s arrival in Chicago was just cight years later than
the Chicago firc in 1871 which practically wiped out the heart of the
city and madc a new beginning nccessary. Since the institution grew
up with the city and was intimately a part of its lifc and since
Elizabeth Harrison recognized the city as a part of her own educa-
tional background and an important extension of the campus of
the school, we have attempted to interpret from time to time in the
book the events, the personalities, the institutions, the life of the
city. Because the college was a part of that roaring life and was
affected to a certain cxtent by what went on in the state and in the
nation and later between countries of Europe, it is necessary from
time to time to describe the setting and to relate parallel events in
order to show the interaction between the institution and the great
city of which it was so integrally a part.

Much of the early story of the college is available in the
writings of Elizabeth Harrison herself, particularly in her autobiogra-
phy, Sketches Along Life’s Road. Since her childhood and youth are
very fully depicted in the autobiography, only a brief summary has
been included in this book. Many of the alumnae of the college and
several of the faculty received diplomas from Elizabeth Harrison, and
from their personal recollections and writings about her and the
carly history, it has been possible to glean additional material of

great value in writing the book.

In the carly years while the college changed its name and
location three or four times, the scope of its work was limited com-
parcd to the development of the later years. For the first years the
college prepared its graduates only for teaching in kindergarten, and
the training was given in two years. Later an optional third year was
added and still later an optional fourth year. The work at no time
during these early years covered more than the kindergarten and the
early primary. Three-fourths of this volume, therefore, is devoted to
the last three decades after problems became more complex and
records more detailed.

When Elizabeth Harrison retired in 1920, Edna Dean Baker
was inaugurated as her successor. As with Elizabeth Harrison, the
background of idna Baker, her childhood, youth, and education
for teaching influenced trends during her administration, and
therefore have a place in this record. It is interesting to note changes
in the city between the year 1879 when Elizabeth Harrison began
her preparation and 1905 when Edna Baker came to tl,le coll.ege to
Study. The last chapters describing Elizabeth Harrison’s presidency
deal with the war years from 1914 to 1918. The events of these years
and the aftereffects of them form a part of the transition to the new

President’s administration.

The years from 1920 to 1939 are divided into the b%lildi'ng years
and the years of growth in the Evanston building, which included
adjustment to the great depressior. of the early 1930’s and the
celebration of the fiftieth birthday of the college. During the last
ten years of the second administration the world again was plunged
into war. Once more the college must meet the problems an§ hazards
of a war and a postwar period. National College of Education came
into complete recognition in the educational world by gaining
accreditments of the American Association of Teachers Col!egfas and
also the regional accrediting body, North Central Assomahon 'of
Colleges and Secondary Schools, as well as full flccredltment fo‘r its
four-year course with the University of IllquIS. I‘t fllso attained
financial stability with the final payment on 1’Fs bulldmg' debt and
the acquisition of three new houses to meet its expanding neceds.



With the half-way point reached in the century, new problems
and a new era faced mankind, For g changing college in a changing
world, a new president was inaugurated, K. Richard Johnson. The
year of 1949 again marked a transition. With the background and
maugur.atlon of the new president, the book, An Adventure I n Higher
Educatzon,' closes, but the story of National College of Education
g0¢es on, with new and important developments.

' Under “Sources of Information” are listed some of the records
::/]hlt%}; h;vekpr.m(ffd valuable i.n preparing this story. What is written
many Wh(())o in 11celates especna] indebtedness of the author to the
AL tgaved €lp, particularly to the faculty of the college, past
e yosen , '1?1? bto 1lih.e alumnae, especially those who are cited in
he oume. T € book is not the work of any one individual although

ganization and the gathering of material was done by Edna

$0 much help was gj b ibrari
th . : given by the librarians of
e college, we wish to thank particularly Mary Louise Neumann and

quart, Louise Farwell Dayis Mab

. i 1
Harriet Howard, Agnes 1. Ada:lne K
Faulkner, Eleanor Bates,

]f)hnson not only gave from the beginnin

€arns, Clara Belle Baker,
S. Florence Capron, Georgene
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AN ADVENTURE IN HIGHER EDUCATION

Story of National College of Education

PART I

THE BEGINNING OF THE ADVENTURE
1886 - 1920



Chapter One

INTRODUCING THE FOUNDER
1879 to 1886

Elizabeth Harrison’s Arrival in Chicago

In 1879 an unknown young woman, Elizabeth Harrison, from
a small river town in Iowa, came to the city of Chicago to take a
course in kindergarten training. Of southern parentage, born in
1849, in Athens, Kentucky, “Betty”, as she was called at home, was
the daughter of Isaac Webb Harrison and Elizabeth Bullock Harri-
son. The ancestry of Betty’s parents dates back to English forebears
who settled in the United States before the Revolutionary War. The
Harrison family records extend to Cuthbert Harrison of Chappa-
wansie, England, who came to Virginia in 1621 and whose descend-
ants migrated to Kentucky in 1782. Elizabeth Harrison, the unknown
young woman, was related to two presidents of the United States,
William Henry Harrison and Benjamin Harrison, and to Benjamin
Harrison, signer of the Declaration of Independence. She was indeed
of the stock of pioneers, since her father’s parents had traveled on
horseback from Virginia to Kentucky, fighting Indians all the way,
and her mother’s father, Judge Garland Bullock, traced his family
from Kentucky to Virginia and thence to Georgia.

When Elizabeth was seven years old her family moved to Daven-
port, Towa, taking with them the southern mammy, or nurse, who
had cared for all the children in the family and had lived with them
until she died. Although Elizabeth and her brothers and sisters were
brought up in a growing northern city on the banks of the
Mississippi, the home retained something of the color and the
warmth of the old South. It was a gay and hospitable home, and
Elizabeth’s youth was brightened by a continual flow of guests in
and out of the house and by many delightful social events. Because
she was a successful student in school, her father promised that he
would send her to college when she finished the high school course.

21






Tooms or more with high ceilings,

k, inlaid wood floors, tapestry wall
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accessible to the people of Chje

480 except for thoge students in
residence. The University of Chj

later, ang only a
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At. the end of the year, Elizabeth had had a course of thirty-six
weeks including five days a week in morning practice or observation
gnd four. afternqons in lectures and lessons in handwork and games.
thi re.celv.ed a diploma and a certificate stating that she was qualified
0 train kindergartners. Mrs. Putnam asked Elizabeth to return for
a §econd year as her paid assistant at a salary of $40 a month. Out of
this small sum Miss Harrison clothed herself and took lessons in
clay mod'ehng and drawing. She does not tell whether maintenance
was provided or whether she paid for this item out of her salary.

Very fevy books on the education of young children were avail-
able at the time Elizabeth Harrison took her first training. Writing
n;arx)c'I years later, she says, “Far be it from me to discount the value
of today’s normal schools and teachers colleges or of highly important
researc.:h A frank?y admit that I have made many mistakes, but I
:I?Lrlllitu:esthwo?der if all the normal school diplomas are worth as
mu ts de ervor of those poneer days when the study of the

rests and the impulses of the little child brought a new revelation.”

Elizabeth Harrison’s Travels

f hWhen Miss Harrison had been a year and a half in Chicago, one
of t ; mothers who had enrolled children in her kindergarten said to
h‘er, You ought to go to St. Louis and sece what Susan Blow has to
ix;re. She i the most profound student of Froebel in America.”

te'r d1§cu_ss1ng with this mother the contribution Miss Blow was
makmg_ In interpreting the kindergarten, Elizabeth decided that she
must visit St. Louis and find out for herself. She saved every dollar
that she: could possibly spare from her meager salary, for the trip.
On April 16, 1881, she left Chicago for St. Louis. She,had just $25,
and the roupd-trip railroad fare took $12, leaving her $13 for board,
carfare and incidentals for ten days. She took the risk having already
made a reservation at a cheap boarding house in St.'Louis.

V'ISITING IN ST. LOUIS. In her autobiography she tells that
she arnve.d one hour ahead of time for Miss Blow’s Saturday morning
clas?s. This class was in the study of Froebel’s Mother Play, a book
which had been written to help mothers understand the development
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of their children. Miss Harrison had been told that this book con-
tained Froebel’s idea of education and that he first began his work
for children with young mothers. When he found that he could not
entirely meet the need in this way, he opened classes for unmarried
women and began training kindergarten teachers.

Miss Blow had opened her classes to all teachers who chose to
attend them. To Miss Harrison’s surprise when she arrived she found
200 women present for the lecture. Many of these people came from
other parts of the country. William T. Harris, who was at that time
superintendent of St. Louis public schools, had persuaded the school
board to establish kindergartens in a number of public schools. Here
Miss Blow’s students had their initial teaching under her graduates.
St. Louis was the only city in the United States at that time which
had public kindergartens.

Presently the students began to whisper excitedly, “Miss Blow
has come,” and Elizabeth Harrison caught her first glimpse of one
of the world’s great educators, a woman who was to hold a prominent
place in early American education for more than a quarter of a
century. Miss Harrison described Susan Blow as small in stature, with
a slight and graceful figure, a refined and keenly intellectual face.
To her students she was altogether attractive and distinguished in
appearance. Miss Blow began her lecture. Elizabeth was greatly im-
Pressed by her interpretation of the simple material of the “mother
Plays” and her exposition of Froebel’s rather profound philosophy
which underlay them. The effect upon Miss Harrison was electric.
She had forgotten where she was, forgotten everything in fact save
the world of thought into which Miss Blow had taken her. In com-
menting on that first meeting Miss Harrison explains that later on in
life she had to differ with Miss Blow in many practical matters but
that she never forgot the inspiration of that first class.

OPENING A KINDERGARTEN IN MARSHALLTOWN.
At the end of ten days Elizabeth returned to Chicago with a deter-
Mination to study with Miss Blow next year. She did not have the
money—she would have to refuse a very tempting offer from the
Principal of the Loring School who had already engaged her for the
next year at an increase in salary. She knew that it would seem
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kmdgfarten " .Marshalltowf,’ which was her sister's home town.
1zabeth limited the number of children in the summer kinder-

th i
anz Igzle:igg of J;lly 1, she brought out her cards, her pricking pads
.18 needles, and each child pricked g animals so that he
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they were having games in the kindergarten, Henry twice stuck out
his foot and tripped another child. The first time Miss Harrison
reproved him, but the second time he had to leave the games and
sit in a chair at one side. Just at that moment the father and mother
came into the room. The mother’s face was quite radiant for it was
the father’s birthday and she had brought him to the kindergarten
to see the games. Miss Harrison was tempted to bring Henry back
into the group and say nothing about his bad behavior, but she knew
that would have a serious effect upon Henry’s future conduct. In-
Stead she explained simply to the father and mother that Henry had
broken the rules of the game and she had asked him to leave the
group. Later the mother wrote Miss Harrison a letter saying that the
father had had a long talk with the boy in which they had come
closer to one another than ever before, and that she was glad Miss
Harrison had held to her standard.

STUDYING WITH SUSAN BLOW. Gradually the kinder-
garten became so popular that Miss Harrison’s guest book showed
the names of 200 visitors. By the Christmas holidays Miss Harrison
had saved $250 with which to cover expenses for six months’ study
Wwith Miss Blow in St. Louis. On January 2 she entered the beginners’
class and was sent to one of the leading kindergartens of the city for
her practical work. In a short time Miss Blow told her that she would
let her include the second year’s work with that of the first year. At
the end of the first month Miss Blow personally invited Elizabeth fo
attend her class for “Extra Excellent” directors. With this class, Miss
Harrison says that she was able to complete the two years’ course in
$ix months, She, however, admitted that this concentrated course was
ot wise because she worked far into the night and got up between
five and six in the morning. She failed to take proper care of her
health and allowed herself practically no time for recreation. She
Says frankly that she probably lessened her power of endurance for
the years ahead.

. Miss Harrison, while in St. Louis, was able to secure some work
In decorative geometric designing which she felt was necessary for
Understanding and developing “the forms of beauty” strongly
Tecommended by Froebel in the use of his blocks and some of his
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other material. Mr. Halsey Ives, director of the St. Louis Art Muscum,
had no day classes but gave Miss Harrison some time on two evenings
a week when he mapped out her work and criticized what she had
already completed. Her lessons, although limited to twenty evenings,
gave her entrance to a new world of beauty created by lines. Much
later this work led her to an appreciation of the beauty of Japanese
stenciling and to some understanding of etching. She was always
appreciative, too, of good cartoons, recognizing that humor, wit or
pathos can be expressed with a few lines.

TEACHING AT LORING SCHOOL. At the end of six
months, Miss Harrison was ready to leave St. Louis. Although she
was offered the directorship of an afternoon kindergarten there, she
accepted an opening in an Iowa town where she would be receiving
$750 for conducting a morning kindergarten for one year. She chose
the Towa offer because the salary was larger and she would be able
to test the new theory which she had learned from Miss Blow. On
her way home she stopped to see the superintendent in the school
where she was to teach. He immediately asked her to conduct two
kindergartens instead of one and suggested securing a high school
student or at least a grammar school graduate to assist her. Miss
Harrison refused to undertake two kindergartens because she felt
that it would not be possible with such large numbers to study the
needs of each child. She realized that her refusal might mean the
loss of the position, which she could ill afford. Nevertheless, she

refused, and received a letter from the superintendent the next day
asking for her resignation.

She had scarcely had time to recover from her disappointment
when an offer came from Mrs. Loring in Chicago. This letter asked
her to take charge of the kindergarten in the Loring School, explain-
ing that the former director, Mrs. Putnam, had decided to start
another kindergarten in connection with some church work she was
doing. The salary was $750, the equivalent of the offer lost in ITowa.
Miss Harrison accepted Mrs. Loring’s offer and returned to Chicago-
She, however, secured Mirs. Loring’s permission to leave at the close
of the first semester in order to study in New York. Miss Harrison
was to find an acceptable substitute for the second semester.
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SIX MONTHS IN NEW YORK CITY. Elizabeth obtained
a six-months lcave of absence from Mis. Loring’s School and on
January 1, 1883, started for New York City. She had a.lready had
some correspondence with one of the outstanding kindergarten
teachers in America, Madam Kraus Boelte, who had come from
Germany to this country, after studying the kindergarten system
with the widow of Froebel. Madam Kraus Boelte .developed a
kindergarten for young children in London and had t'ramed students
in connection with it. In 1874 she came to the.Umted States and
married Professor John Kraus in New York Clt_y. She conduct_ed
what was known as the New York Seminary for Kmdergartr_lers, with
a model kindergarten, connecting classes, and a lower primary Fle-
partment. She was well known at the time Miss H:flmson studied
with her. She differed from Miss Blow, for while Miss Bloyv was a
highly intelligent and discerning interpreter of‘the FroebellanKph11:
osophy, she was not a gifted teacher of little chlldren..l\./ladam raus
Boelte, on the other hand, had a delightful play spint, a love Sf}cl)r
children, and a great sensitivity to their interests and neeﬂz.d e
was a charming teacher bringing out the best in young }(i i ren:
We quote from Miss Harrison, “The happy atmosphc?re of the m(l)rn
ing kindergarten caused the time to flit .by ) .svx_fxftly that,v;nel?'
Madam Kraus exclaimed, ‘Oh, children! childrent 1t 13 twelye o’clock!
We must put our work away quickly!” I was as much surprised as any
child in the kindergarten.”

Miss Harrison was delighted with the new ide'as that she }vlv;as
gaining from Madam Kraus concerning the education 1thatd a tcm :) g
gets through play and the development of.a happy dre a:ce da mo
Phere, Madam Kraus, on the other hand, did not understand y 'tﬁ
Women as well as she understood children. She was exact;(ng'fmh
those who studied with her and often made caustic r.emai1 s if 5 lei
Was displeased cither with their responses to her or lethdt' eir r\:o;d
for children. Miss Harrison at one time became quite discour: f
because Madam Kraus gave her a stinging reproof for ovefrelxm 12g
the children in dramatic play. Elizabeth was on tbe eve c;) elzév; ugi
the school but felt that she must have a talk first with Ma aml:/I (ri s
and come to some understanding with her. When she told Mada
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Kraus how hurt she had been and how despairing, Madam Kraus
was utterly surprised and said: “You must forgive me! I knew not
what I said yesterday. I only remember I had a blinding headache
and you were making a noise with the children and I called you off.
Now I have made vou suffer much, I can see from your face. Can
you forgive my quick tongue?” Miss Harrison promptly forgave
Madam Kraus and accepted the criticism as valid, even inviting
Madam Kraus to correct her each time that she needed it. She re-
mained until June in New York and received a diploma from Madam
Kraus and her highest recommendation.

In the autumn of 1883, Elizabeth Harrison returned to Chicagos
having availed herself of study in the chief kindergarten centers of
America. She brought with her added insight and enthusiasm.

Classes for Parents and Teachers

A CLUB FOR TEACHERS ORGANIZED. After Miss 1larri
son’s return to Chicago in the autumn of 1883, she was again asso”
ciated with Mrs. Putnam in the organization of a club for kindergarter!
teachers of Chicago. These teachers met with Miss Harrison an
Mrs. Putnam every Saturday morning from nine o’clock until twelve
and often a few of them had lunch together. Several of the kinder-
gartners had been trained in eastern training schools but had not
studied Froebel's Mother Play. FElizabeth Harrison, who Wwas
elected president of the club, was asked to give a course of lessons in
the study of young children. These lessons continued for five years:
They were only a part of the study plan of the club, which included
music, art, and literature. The kindergarten teachers, many of whon!
had been given a very narrow training with none of world cultur€
included, were aroused to great interest and enthusiasm by this pro
gram. As far as Miss Harrison was concerned, it really opened het
career as a teacher of teachers. The Chicago Kindergarten Club
became very ambitious, sponsored several series of lectures open to
the public, and was soon cited as one of the evidences of a developing
culture in Chicago. Miss Harrison herself began to receive invitation$
to give lectures in other organizations concerning the understanding
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of children and thc new education as demonstrated by the kinder-
garten.

NEED OF PARENTS FOR EDUCATION. While th.ese de-
velopments were taking place in the Jarger community, Elizabeth
Harrison continucd to hold her position at the Loring School, to
teach the children there and supervise the less experienced tea.chers
in the kindergarten and primary. Some incidents in her own kinder-
garten made Miss Harrison realize how much parents needed to study
children and to understand their own children. One such inFidellt she
often told in later ycars as indicating the final stimulus which caused
her to begin classes for parents. The kindergarten program at th.e
time gave a great deal more emphasis to the ce']ebratlo.n of PUth
holidays than is now true. At that time the teaching of history 1n the
curriculum was placed much earlier than tqday, when we .havt'a a
fuller recognition of the young child’s inability to follow hftonc.al
sequence and of his greater interest in the “here a.md now ..MISS
Harrison had, therefore, made great preparation with the children
for George Washington's birthday on the twenty—.secon(! of .February.
The children were to have a party. George Washington's plct.ure had
been framed with a beautiful red, white and blue paper chain made
by the children; cocked hats in the national colors, folded by .the
children, were ready for the march on the great dazl. Appropriate
stories and music were also planned and a festive luncheon at the
close of the morning. However, on the morning of the twe.nty—secogd,
transportation was slow and Miss Harrison was delayed in rc?achmg
the Loring School. When she ran in the door of the building she
could hear the children’s voices in the kindergarten. They were ex-
cited voices and there was much laughing. She still was not prepared
for the sight that greeted her eyes when she opened th.e door.' Onye
of the fathers coming in with his small son had noted Miss Hgmson s
absence and the disorganization of the children as they walteq ‘for
her. He, therefore, decided to take charge until sh_e came. Notlcx.ng
the hats on top of the piano, he quickly caught the idea of celebrating
George Washington’s birthday, handed out the hats, Played ‘a mer.ry
tune on the piano and started the children marching. .Stlll Miss
Harrison did not come. When the children grew a little tired of the
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march, he rose from the Piano and asked them to sjt down, while
he proceeded to entertain them by putting on a cocked hat himsclf

After Miss Harrison had kindly dismissed the father, she quickly
revised her plan for the morning. She realized that the anticipated
celebration had beep spoiled, and collecting the cocked hats, she

14

consent of Mrs, Loring,
invitations to twenty-one mothers of chil
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course of preparation for kindergartens of their own. On;/l{\prg a(z'zrli}j
in the spring of 1885, a fine-looking woman came into 12 o
son’s class and expressed a desire to hear her talk: When the aftern: >
Was over, she introduced herself to Miss Hams(;n o Mo Jom B
Crouse, the mother of two boys in the primary ¢ ass.. . :
Following the afternoon lesson, Mrs. (?rouse invited Mlss Hl\::lr.n_
Son to walk home with her. During their walk she said to 1iss
Harrison, “One hundred mothers ought to hav.e hea}rd you t 1:
afternoon.” Mrs. Crouse followed her own suggestion Wl.th a Pr&]{)h
offer to help Miss Harrison in securing the larger audnence(.e welek
dauntlesg courage and enthusiasm, Mrs. Crouse that sam e
called on every woman in her church with whom she was a;?lu ; ted,
and invited her to an early meeting in the chur.ch parlors. : gf.s a ‘
that Elizabeth Harrison would be present to discuss the signi lca:ze
of the kindergarten. She asked the minister of t_he Chur?h to::i?/zg on
the meeting in the evening service. When Miss Harrison o
the occasion of the meeting, the two large church parlor§ wert el
With women. Miss Harrison was Very nervous, founld ;:1 :}’:efe‘;;ug
difficult to face so large an audience, but managed to mMrs Cgrouse
and keenly interest them. At the close gf the Ifacture, a.fternOOﬂ
stated that they were invited to meet Miss Harrison e;'ef}’th ourse
for the next week. There would be a charge of $2:5 y 'grS ie(t;y and
and proceeds would be shared between th_e _Ladles Al] ocnd Miss
iss Harrison. Forty-five of the women ]omed.the c ars;hz moncy
artison received $60 as her part of the experiment. d said’
much as she needed it, was a minor matter, as she afterwards ’
COmpared to the courage and faith that the class gave her.

TRAINING CLASS OPENED. Throughout *“e-s"i“"’ihﬁfﬁi
of 1885 and 1886 Elizabeth Harrison spoke in various pnv?af 20urses
and churches in all parts of Chicago. She gave five rTgu oo
And enrolled in the classes a total of 734 women. She a'so gat these
individual lectures in neighboring suburbs. In adQ1tlon (t) and
classes and lectures, she continued to have her own kmdirgalr]iiﬁ s
al Tegular training class of young girls a? thecﬁ.orsmg School, w
then kg as Miss Harrison’s Training Class. .. i

Mrs.w(x;rozse assisted Miss Harrison in her training class during
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the year of 1886 but did not officially become a part of the school
until the fall of 1887, when Miss Harrison and Mrs. Crouse decided
to change the name of Miss Harrison’s Training Class to the Chicago
Kindergarten Training School. While rapid growth was taking place
in the work, Miss Harrison and Mrs. Crouse chose a more central
location, holding their classes for mothers and teachers at the Art
Institute. Since the Art Institute was then in its beginning stage, the
business manager was glad to rent the two ladies an assembly hall.
Here Miss Harrison held two sessions each week, one with first-year
classes and one with second-vear classes. Of course, as the school
grew, it was necessary for Elizabeth Harrison to add other teachers
to her staff, for special courses of lectures and for some of the regular
work of instruction. For such positions Miss Harrison secured special
ly qualified teachers in art, music, literature, science and PhYSical
education, using them on a part-time basis. To aid her in giving the
fundamental educational background Miss Harrison had part-time
assistants. Some of the well-trained kindergartners in the Chicag0
schools, after holding their own classes of children in the morning
would assist Miss Harrison certain afternoons in the week. During
these early years, however, a great part of the teaching was done by
Elizabeth Harrison herself, and the amount of work which she per
sonally did was amazing. Her own genius as a teacher and leader had
come to the flower, and she was ready for her part in the great task

of introducing new educational principles and a new program in
schools for children.

CURRENT CONCEPTION OF YOUNG CHILDREN AND
THEIR EDUCATION. One needs to review the history of educa
tion during the period in order to understand the point of view which
people in general, including the public school leaders, held. Befor€
the kindergarten there were no organized schools for young children
in the United States, although children under six were sometimes
included in classes in both public and private schools. When this
was the case, they were exposed to the traditional program of the
primary grades which was almost entirely built around the acquisitio?
of the three R’s, Reading, 'Riting and 'Rithmetic. Attention, memor
izing, and the set recitation were emphasized in the schools, disciplin®
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was very strict, corporal punishment was in use, and the teachclar
dominated the situation. The children were allowed to speak only
when they were questioned by the teacher. The hours were long, seats
uncomfortable, desks too high, rooms drab, and the .comqors narrow
and dark. The absence of color, light and attractive pxctures.and
objects was characteristic. In manv homes the same educat,l»o u'I'fll
doctrines prevailed. Children were “to be seen and not heard. ) 0
“spare the rod” was “to spoil the child.” It was th.oug}{t that mot }(:.rs
and fathers knew by instinct how to bring up Fhelr children and that
it was foolish to spend time and money studying them.

NEW AWAKENING STIMULATED B\.f THE K!NDEB-
GARTEN. Froebel’s system of education with its underlying pr'll?_
ciples was therefore an innovation, and only a few educa.tors like
Francis Parker, William T. Harris, and Horace Mann appreciated thi
thinking of Rousseau, Pestalozzi, and Froebel, the greaf gducatxm?a
reformers of the early nineteenth century, and were w111mgrto bgl:ﬁ
the kindergarten a trial. It was necessary,'therefore, for Eliza te'
Harrison and other pioneer leaders of the kindergarten move1r1r1e11\1/I in
Chicago—Alice Putnam, Annie Bryan, Bertha ?ay_ne Newde , ha:r);
Boomer Page and Eva B. Whitmore—to help prmc.lpals. an teac;: s
in public and private schools, in colleges and umvermtl.;a(s], an 1
general public, discover the real interests and n.eeds of chi nan.of ‘ ny
cooperated on this great task and attempted in various t{lpes f in
stitutions and in all walks of life to reach the people w1?h t 1e n:)e " rgn
of the kindergarten as the foundation of a new educatlonah pr t.g itie;
for children of all ages. They emphasized the value of 5111§ ac }1‘\(/) ties
as story-telling, handwork, plays and games, block bl.ll lmg, ouse
keeping, songs and rhythms, both in the school currcu uvﬂ\;h at as
the everyday living of children in home and cqmmumty. a (;v
done by these devoted and able leaders in Chlcago was repea}t)et 12
Cities in various parts of our country. Not on!y in C}?lc;/%(l) ukee
Boston, New York, Philadelphia, Pittsburgh, Cincinnatl, M1 wau 1'6;
Irldi"‘l“aPOHS, Minneapolis, San Francisco, and St.. LOU.IS,' eatr 10 "
Mentioned in this story, work was done. All ('>f this act1v1;y grst
Place in the space of 35 years from the establishment of the st
kinde‘garten in Watertown, Wisconsin, 1856 to 1890, when sev
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training schools for kindergarten teachers flourished under the leader-
ship of teachers trained in the United States.

Chapter Two

THE PIONEER PERIOD
1886 to 1906

Obstacles To Be Overcome

EDUCATIONAL HURDLES. The same limitations and weak-
nesses were inherent in the teacher-education programs of Elizabeth
Harrison’s day, as in traditional practice in the primary and elemen-
tary school. The programs were very narrow, as they were concerned
chiefly with professional education courses called, at that period.
Pedagogy. Much time and effort was consumed in planning each
day’s lessons for students engaged in practice teaching, and in drilling
these prospective teachers in the proper methods of teaching reading,
writing and arithmetic. Much drill and memorization of facts of
history, botany, zoology and civics were an important aspect of the
Program. Little place in the curriculum was reserved in the normal
schools for any so-called cultural subjects, known as general education
today. The courses even for teachers of older boys and girls were
frequently one year in length, and practically all of the programs
dimed at not more than two years. There was no place in this one-
Year curriculum for child or adolescent psychology or even for intro-
dUCtOIy courses in child study. The value of the pictorial and plastic
a.rts, manual training, physical education, and music appreciation was
little recognized, and very few normal schools gave credit for such
work since the public schools did not yet generally include these
Subjects in the curriculum. Such leaders in reforming American
education as John Dewey, G. Stanley Hall and Francis Parker had
N0t yet appeared, or were just beginning their studies and experiments.

PROGRAM OF THE EARLY KINDERGARTEN TRAIN-
ING SCHOOL. The early kindergarten training school, such as
IS. Putnam’s school which Miss Harrison attended, was different
from the normal school of the period because its purpose was to

39
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prepare students in understanding Froebel's philosophy of cducation
and in teaching a new system of education known as the “kinder-
garten.” Froebel, however, had a vision, a school for children begin-
ning with the kindergarten which would put into operation his
principles of education, somewhat startling as they were to traditional
educators. Froebel’s idea of education through play was nothing
short of revolutionary, for before the writings of the educational
reformers, Rousseau, Pestalozzi and Froebel, play had been considered
by parents and teachers as a purposeless, aimless pastime of children
which ought to be discouraged in the light of the serious responst-
bilities soon to be undertaken by them. No less startling was Froebel’s
enunciation of the idea that the child was self active and that teachers
and parents by supplying the proper environment, including teaching,
would find the child unfolding and developing as plants do in the
garden when proper conditions are provided for them. He further
called attention to the fact that the natural interests of children wer¢
important in their education and that it was wise to watch their play,
that these spontaneous activities might provide a cue in planning
school programs. Froebel also called attention to the fact that chil
dren are social and like to do things together. This new philosophy
of education together with the definite formulation of it in the new
system of education for young children called the kindergarten wa$
the basic material for training in the kindergarten training schools,
abroad as well as in this country. Many of the early schools sent out
kindergartners after a six-months period of training. Most of them
offered one year and others, a very few, were prepared to give two
years of training. Most of the time, however, in the two years was
spent in kindergarten practice. The afternoon lectures and study
C]?SSCS were concerned with the mastery of Froebel's writings and
with getting skill in the specific activities of the kindergarten currict
lum known as the occupations, gifts, songs and singing games;
thythms, stories and story telling, and the details of kindergarten
hogs?keeping, care of gardens, and excursions. Very few of the
tl'é'llmng schools included any general education in science, socia
science, literature, art, music and physical education.

Since the kindergartens were not a part of public school systems
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exeept in a few cascs, and sincc many privatc schools dld.mt yet hlave
them, the kindecrgarten was not recognized by people generaf otr
by educators as a nccessary part of the educational Program. In ac(i
many thought of it as a wholesome pastim‘e foF fwe—year-olld‘si,d zmlt
others as unnecessary and even as a menacc since 1t.t90k thec }11 bOl
of the home, giving the mother more time'to visit her ne;g flt (1)::;
loiter in and out of shops and stores, anc‘l in othe.r \vays.Sll)lt o
responsibility toward the child. As a result it was a pronect ]ot Oagnd
young women intercsted in preparing for work in k1nd§rgﬂf Ie<11 der-
to convince their parents that this was a worthy \"o?atlo'n.t dm ;3)
garten teaching was considered somewhat as baby-s.lttm‘glls o eag;ca)i
many people, and it was thought that any young glrlf “1“;( ;1 ::l(zargarten
tion beyond the eighth grade could make 2 Suc‘cezls y ten training
teacher by studying six months in one of the kin erg:ar1 P
schools. This point of view, held by so many PeOple mclu r%o d to
cators, led many kindergarten training schools in the early get o
lower entrance standards below those of normal schools anl ” hth
young girls for training who had little or no work beyond the €1g
grade.

PURPOSE OF THE TRAINING SCHOOL FOUNDERS.

Elizabeth Harrison and her friend MTs. ]glln N. Crouss:, co;ozri?:é
of Miss Harrison’s Training School, even It the early Pll(me opnized
of the school, had certain clear-cut objectives- They both recdgThe
the value to the teacher of a broad educational background. y

were both deeply interested in the higher educational life of the city

ic 1 i 11 the arts.
' thetic in encouraging a
M o decply o e ]t dentist, with a beautiful home

Mrs. Cr ife of a prominen \
on Prair(i);l f;éhﬁe\:vthen thfl:) Gold Coast of Chicago, who f::ii ‘ng
'ave been a lady of leisurc and a social Jeadet, ‘wasla Sfpunding of
Patron of such movements as those represented in tle] . tra under
the Art Institute, the organizing of the syﬂ]pllqny ore lfliama and
heodore Thomas, city opera, of good productions ;n s wérkers
Worth-while lecture series. She was one of the lay re.lgl?il(l)n of the
and leaders in the city, outstanding in_her denomin? ling young
aptist Church. While Elizabeth Harrison was 4 strugghng ya]ler}’
teacher, she went without many things in order to have 3 &
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social . . :
frielnd:e;txlliili}int n Chicago. Miss Addams and Miss Harrison becam€
at Huli Housem';l*lg.‘h the yei.lrs there wag a2 succession of kindergartens

-+ 1he founding of pyyy House was soon followed by

a first consideratiop Thi

settlement. M; ;

denty e d-ol\;ftlssd Harrison and Mrs. Croyge arranged for their st
dent teaching ip Some of these kindergartens and

material aid through the students and th€
Clated with the college and were working 11
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schools of the more privileged areas. In these ways Miss Harrison
and Mrs. Crouse, before they were able to bring in many lecturers
and to develop courses in the curriculum, were enrcihing the back-
8rounds of their students in the social sciences, in literature, the arts,
and music, and in such experimental fields as sociology and
PSycho]ogy,

From the beginning of her own work with children, Elizabeth
Harrison was deeply interested in the individual child and in under-
Sfanding his behavior. She constantly observed children, not only
those who were enrolled in her own school, but children that she met
on the streets, watched in the parks, visited in their homes, and saw
while traveling about the city and the country. She accumulated a
vast store of individual incidents and anecdotes which she used as
illustrative material in her teaching of child study and in her lectures
and writings. In approaching education she saw the child as the
focal point, as the reason for the establishment of the school and a
first consideration in the choice of materials, equipment and program.
She considered especially important what was commonl)f called gt
the time, the discipline of the child. Because of this interest in
individua] children, Miss Harrison gave her students her own
Cstimate of the value of the child and she communicated _to
them her deep desire to improve conditions for children and give
them a better chance in society for wholesome development and for
happiness. This attitude of Elizabeth Harrison was one of hf:r gr.eatest
Contributions to teacher education, an approach sadly lacking in the
flormal schools of the period. . '

Elizabeth Harrison realized the value to young girls approach!ng
Womanhood and to young mothers of developing an un.dersta.ndmg
of children. She considered the value of association with chlld.ren
Very important to young women. Instead of a liberal arts education,
she advocated a curriculum that stimulated intellectual develoPment
and alsg gave opportunity for participation in sc.h.ools for children
and in other types of community service, thus giving a wholfason.xe
“Motional outlet. She recognized the value of creative expression in
all the arts and of recreational and social activities that would con-
tribute to the well-rounded development of women. She thought that
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such an education was fundamentally important for women preparing
for teaching or looking forward to becoming wives and mothers. She
felt that there was great danger in a narrow educational program
developing the intellect alone and leaving untouched the potentially
powerful emotional and social drives. When asked how she accounted
for the remarkable personality development of many of her students
during even the first two years of their course, she would suggest that
it was due to the factor of responsibility for children as required in
the student-teaching program, which centered attention outward
and gave the emotional and social satisfaction of purposeful living.

Because Elizabeth Harrison and Mrs. Crouse had these ideals for
the education of children, it seemed important to them that standards
should be kept as high as possible for the entrance of young women
to the kindergarten training school. They asked from the beginning
that entrants have the equivalent of a high school education, and
though occasionally young women were admitted with somewhat
less than this requirement, they were admitted as “special” students
and had to make up in summer classes or with a tutor the secondary
subjects in which they were deficient.

Many students even in the earlier years were women who had
had one or more years in liberal arts colleges. It was not the practice
of the college until many years later to accept these credits and apply
them on a teacher-education program. Neither, on the other hand,
was it the practice to accept credits at colleges of liberal arts from
kindergarten training schools. The age of entrance was eighteen years,
although this was not a rigid requirement if the young woman seemed
sufficiently mature and had completed the necessary high school
equivalent. Miss Harrison and Mrs. Crouse spent much time in pre-
liminary interviews with prospective students, and exercised much
care through interviews and correspondence in ascertaining the suit-
ability of the candidates for work with children. Letters and educa
tional records were required from previous schools attended, and in
addition a letter from the minister or priest of the church to which
the young woman belonged. Alumnae in the early years were largely

responsible for recruiting new students, and correspondence with
them was voluminous.
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FINANCIAL HURDLES IN THE EARLY YEARS. Althouilglcll
the educational hurdles which Miss Harrisop -and Mrs.1 Crouse r;::t
to overcome in founding a kindcrgarten traming schoo leerte:lgwré
the financial hurdles of the enterprise were even greatﬁr. 1 n (l;c en ore
Private kindergartens wcre available and the public schools awolr)n «
kindergartens and cstablished them, t!ls number o(f yox;zg vomen
necessarily had to be limited for tramning. The 1 €a, was, o
kindergarten as a form of play, for which little preparation s nee seé
had to be overcome before the parents of young .vv.ome;ldm01 1 see
the necessity of sending their daughters to 2 trmm{]g]dren e
year or two in order to preparc for teaching your‘lg1 ctuitiorl .a Eo e
same reasons parents werc 1ot prepared to pay hlgtl ;ake e oossible
and these necessarily had to be kept 1(')vs./ in order to e haming
for any young women to have this training. Those W

es for the
in the early period often had carned the money themselv

training beyond six months or a year- The cu sty caui.
fore, with which to rent space for classes, to purchas e that
ment and materials, and pay salaries of teachers, we; S0 B ool
much initiative and sacrifice on the part.of ths foltin es o imeipal at
were required. Mrs. Crouse, who came 1n officia yt z; D ber
the end of the first year, in 1887, took no salary a

i i t of the school,
of years and gave full time to the financial managemen

' et icity dent recruitment program,
taking responsibility for publicity, the stu ot the ool and

the purchase of supplies and material, ths 1.1(')11151 O s past, Miss
the handling of the budget. When the initia perthl s B S0,
Harrison insisted that Mrs. Crouse accept a monthly

- e was reluctant
Which was what she herself was receiving. Mrsl. CiLOEZ e income
to do this and promptly each month put her che

tts from friends
as a gift to the school. Mrs. Crouse also seclurft:lcllr ffﬁ;edule, aking
and helped Miss Harrison in planming her lec e hen Miss
Over Miss Harrison’s responsibilities with her own

arrison was out of the city. _ .
i the incom
In the beginning Elizabeth Harnson supplemellted

i e bought and
of the college with her lecture fees, and from tlmcil .tz)htlr:o o were
gave to the school pieces of equipment for whi
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available in current income. For the first few years Miss Harrison
taught practically all of the basic professional courses hersclf, thus
saving full-time salaries to other teachers. Many opportunities for
lectures and other cultural additions to the program were supplied
through a lecture series available in Chicago and through various art
programs, including the symphony concerts, opera and drama. Op-
portunities for student teaching were available through the few
private kindergartens, including those in the less privileged areas of
the city. As the graduates of the training school went out to organize
their own private kindergartens, a ‘growing number of available prac-
tice schools were under the direction of Miss Harrison’s graduates, and
these graduates were glad to cooperate in the training of students in
return for their assistance with large groups of children. For many
years this new enterprise rented space in buildings in the Loop of
Chicago. In an enterprise so limited in operating funds and without
endowment or property, there were many financial “ups and downs,
from 1886 to 1906, when the college was first incorporated under the
laws of the State of Illinois as a non-profit institution with a small
Board of Trustees. During all of these years Mrs. Crouse was the
person who held tenaciously to faith in the ultimate success, financial-
ly as well as educationally, and whose indomitable courage, determina-

tion and good common sense made possible the surmounting of
financial hurdles.

Widening Horizons

CLASSES FOR MOTHERS SPONSORED BY TRAINING
SCHOOL. It will be remembered that in 1886 Miss Harrison OPened
her first class for teachers at the Loring School, known as Miss
Harrison’s Kindergarten Training Class. Much of the preparatio?
for her teaching of the class was done on long street car rides to an
from her mothers’ classes held in various parts of the city.

After Mrs. Crouse entered into official cooperation with the
program, the name of Miss Harrison’s Training Class was changed
to Chicago Kindergarten Training School. In 1888 an assembly hall
in the Art Institute was rented for all classes of mothers. In that
year all the training work for teachers as well as mothers was give?
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at the Art Institute. Miss Harrison was SO much relieved from the
long trips about Chicago to meet mothers’ classes that she was al?]e,
in 1889, to accept two courses of lectures in Mllwaukee'—an ev:;lnng
class of public school teachers and a morning class th‘h mothers.
These classes lasted fiftcen weeks. One day each' vsfeek, Miss Harris.c())g
left her kindergarten at 11:30 a.m,, met her training cl,ass flzom. .to
t0 2:30 p.m. at the Art Institute, and took the three 0 cloc tr';:un.th
Milwaukee, arriving at six. In the evening for two hours she met wxat
200 teachers for games, stories and handwor.k. The next m(;fmng :
10:30 she lectured to a class of 300 mothers in the study of. roef i] es_
Mother Play. She used this study of Mother P?dY as a pomtthot e
Parture for studying pre-school children. She said, howev;:r, ant e
often found herself discussing the stages of later devel OPfSlet o
childhood and youth. Her class was sO alert“?nd.feflponzwzfre:he 47
customarily boarded her train for Chicago inspire atnt :1 . e
In commenting on these years, Miss Harrison ha ei oo
financial returns from her classes outside and msxdde :1 etciltlySpite ¥
Materially on the training school income, but adde 218 D ek
this aid the school was often dangerously near the en isterested i
Account, The leading newspapers Of Chicago becan;e octing the
iss Harrison’s mothers’ classes and began regularly r:per cles,
ednesday morning lectures to mothers. These newflp'?lSC)O Miss
of course, awakened further interest in the public, an 1; s o
arrison and Mrs. Crouse started a three-year cogrlje :[ oo and
Mothers, as a distinct department of the college, .Wlt come e ch
iplomag granted, including a wide range of sub]ect83 § 1893, the
Pertained to the school life of the child. In the sgr}?g P cla;s of
hicago Kindergarten Training School graduateh lds the three-year
mothers. This first class of mothers who had ha b thing for
‘Ourse were eager to show their gratitude by doing

Other children than their own.
LOCATION AND NAME CHA d to
Moved to 10 East Van Buren Street, and the name Wa; SC:;‘:;‘:’; and
licago Kindergarten College. College classes 00(1:\[/}11)31: Harrison had
third floors of three-story brick office building teachers and the
Secured the cooperation of some other excellent t€

NGED. In 1893, the college
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trip was inspired by a visit to the college in 1889 of a beautiful young
woman, a graduate of Frau Schrader’s Kindergarten Training Class
in Berlin. This young lady introduced a number of new activities
and materials, giving children much freedom in the use of material.
She also discussed with Miss Harrison the value of a more flexible
program than most kindergartens of the United States werc using.
Miss Harrison knew that Frau Schrader, who had given thc young
woman her training, was a niecc of Froebel and had lived a ycar and
a half in his home while she was taking her kindergarten training.
While Miss Harrison did not agree with Frau Schrader’s young
graduate and felt that she was scattering the children’s attention, the
whole contact made Miss Harrison very eager to go to Germany and
look personally into the work in Berlin. In June, then, of 1890, Miss
Harrison and Mrs. Crouse took a steamer out of New York for
Europe. On board the ship Miss Harrison found a formal official
letter bearing the United States seal and stating that Elizabeth Harri-
son was visiting Germany to do research in the new methods of
educating young children and that any courtesies shown her by the
Government of Germany would be duly appreciated by the Govern”
ment of the United States. On arriving at Antwerp, Miss Harriso?
and Mrs. Crouse received a cordial letter of welcome from Frat
Schrader, urging that they come immediately to Berlin. There they
had a comfortable apartment only a block and a half from Pestalozz”
Froebel House, which was the center of all Frau Schrader’s work.
STUDY IN EUROPE. Miss Harrison found Frau Schradef
herself a woman of charming personality, simple and direct in meet”
ing people. While Mrs. Crouse and her sons studied German an
visited art galleries and museums, Miss Harrison observed the woT
of the kindergarten at the PestalozziFroebel House and attende
afternoon classes in physical culture, games, handwork and singing
Since Miss Harrison could not follow the lessons on theory i
German, Frau Schrader arranged for her to have two hours of wor
three afternoons a week with her niece, Fraulein Henrietta Hartm-?-mé
After the two hours Miss Harrison went to Frau Schrader’s Offlc,
for a discussion. At the time Miss Harrison thought that Frau SChr’21
der was more appreciative of Herbart than of Froebel and also th?
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her teaching was “cxtremely utilitarian.” She said that the children
Spent a great deal of time in housekeeping activities. After a pro-
longed visit in Berlin, Miss Ilarrison went to Dresden to visit the

aroness von Marenholz-Bulow, who had written reminiscences of
Froebel. In 3 most delightful description, Miss Harrison introduces
Us to Dresden, cxplaining her great disappointment at not seeing
t!le Baroness upon the occasion of her first call, and her great admira-
tion, almost reverence, for the striking personality of the Baro_ness
and for the insight which she had in the philosophy and principles
of education, Miss Ilarrison said, after her return to Chicago, frOII.l
t}.lat time on, the basis of her teaching would be to emphasize siml?h-
€ty and sympathy in dealing with children, and also to emphasize
Fhe need of broad culture on the part of the students. Such was the
Insight that Miss Harrison gained from her talks with the Baroness.

FIRST BOOKS PUBLISHED. A Study of Child Natur_e was
Printeq i December, 1890. Miss Harrison sent the manuscript to
S?Ine well-known publishers of that period who declined to take the
nsk of publishing an educational book so unlike the popula.r tcfxt-

00ks. Miss Harrison and Mrs. Crouse therefore published tl.ns first
ook Privately. In threc months after it came out 1500 copies had
t'een sold and Miss Harrison had received many letters of commenda-
o1 from people all over the United States and even f.rqm Europe
s Asia. The press gave wide publicity to the book. Minsters, ?du-
wtors, and women prominent in the literary field were e'specml.ly
arn? in their reception of the book. One of thf: letters which Ml;S
1839“180n prized the most was from Frances Willard, daf(}q]tuigihé
ab 1. Miss Willard said in her letter, referring to the book: i
lest work on the most significant subject that has yet come to my

t ” . .
e The Christian Register in 1904 made this comment:
ood fortune to meet

“Miss Elizabeth Harrison has had the g0 er
gplll)recmtion not 01t11y in her own country but In ?Ig)lglrc ]f?)rr]d]fl:ngler—
gart Y of Child Nature, intended primarily as a tex oK e become
a hen teachers, has been widely translated: In ]apanessive Japanese
Moty ere classic among numbers of e;}gerly I;mg.ran it is studied
by : 1:ers and child students. Translated into Bulgarn ’ &4ill another
¢ t-]eoloz‘;ical students of the Presbytenan Mlsswlnl.n e book
ation s used in the Mission School of Jerusaiem:
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has gone to Manila, Calcutta and South Africa. The editor of the
Armer‘nan Weekly Journal published the chapters as a serial, heading
them ‘Letters from an American Lady’.”

Other books of Miss Harrison during these years were Two
Children of the Foothills, written in southern California during a
year of enforced rest in 1895 and 1896; In Storyland, a series of mythi-
cal tales; The Vision of Dante; Offero, the Giant; and Misunderstood
Children. All of these books received favorable comment, but A
Study of Child Nature, the first book, still remained far the most
popular, reaching in time its fifty-second edition, with usefulness
continued for more than thirty vears. At one time it was used by all
the study classes in the Study Class Plan of the National Congress
of Parents and Teachers.

ALUMNAE ORGANIZED. During the years from 1886 t0
1900 the alumnae were enthusiastic and loyal as individuals and did
much to promote the success of the college by telling other young
women about the training and by remembering the needs of th€
college in small gifts. Their constant expression of love for Miss
Harrison and their success as teachers, their great desire to meet the
needs of children and of mothers, were at all times, Miss Harrison
says in her autobiography, the “oil which kept burning the fire 0
my enthusiasm until no indifference or failure, ill health, lack ©
funds or opposition from the outside world, had any effect, s0 long
as I could look into their faces, illuminated with the light that

T ”

‘never was on land or sea’.
The alumnae first began to get together in a project of a7
alumnae annual, later called Alumnae News. This was publishe
during the entire period of Miss Harrison’s presidency of the collegf
and, in fact, was the forerunner of a series of alumnae publicatiol15
which have continued to the present time. When the first dormitory
of the college was opened at 3715 Langley Avenue with 26 residents
September, 1901, a meeting of all the alumnae was called at the
new home. Elizabeth Harrison lighted the fire in the fireplace, an
Grace Fulmer, an alumna of the college and a member of the facult);’
announced that each alumna had brought a worth-while book t

the new college home. The girls sang an original song entitled
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“Alumnae Tried and True.” Just four years later, in 1905, Myra
atson, at that time president of the Alumnae Association, presented
15 Harrison with the Elizabeth Harrison Scholarship to com-
Memorate the completion of Miss Harrison's first twenty-five years
of kindergartell work and to be awarded to the most promising student
e;.lch year to honor her and inspire her to take the third year of the
lndergarten course, which at that time was known as the senior year.
Miss Harrison, writing some years later about the Alumnae Asso-

Clati .
ation, made this comment:

“The Alumnae Association of the college has become a power to
de and love for its alma mater.

be counted . . .
upon in its beautiful pri i 1 ]
Al].the work tli]at at first was only 1f)eeling the way is now intelligently
efined and correlated and all hearts are more united than ever before,
Until the outlook of the teacher seems greater and brighter than I
ared hope to picture. My deepest prayer and most earnest hope is

at | ed into the beyond, the
col] eg(emg after Mrs. Crouse and I have pass o e et

8C may still I d send forth each year a band ot :
znd mte“igesﬂlt Y(;Ylflznwos:]lén to make t}zle life Of"ChlldhOOd brighter
nd that of womanhood holier and more revered.

Relation of College to Community and Educational World

. CHICAGO PUBLIC SCHOOLS. Before Miss Harrison organ-
1 her training class, she helped to arrange a meeting of Chlcagg

'ndergarten teachers ’which resulted in the organization of the Chi-
420 Kindergarten Club, The initial membership included 20 kinder
Sarten teachers, the entire number in Chicago at that time (1883).
v € history of the early years of the club was notable because of the
¥arioyg courses of lectures which it sponsored, and the many interest-

& proj i y b did valuable work in bringing
the p.ccts that it started. The clu D e of the public

indergar ’ e elementary depa _
Zchools toggetht::sb ;ns(tiartt}ilng school gardens, stimulating handwo.rtlil,
frganizing story-telling clubs, and urging less crowded .rom(x:]; wi
Swer students to a teacher. Orville T- Bright was the .flI'St : hicago
Chog] Principal who granted the privilege of experlmer.]tmg,;; bly
Dlltting some handwork in the primary grades of the l?ubh(;1 sclsoc:) f
© first organized course of handwork in.the PUblr sc ;)Owith
icago was offered jn 1884. Elizabeth Harrison WoU er way
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teachers by offering to tell stories in the primary grades. Gradually
the Chicago Kindergarten Club became one of the recognized clubs
in the cultural life of the city of Chicago. Several vears later, after
Elizabeth Harrison had started her own training SC]](;O], Mrs. Walter
Robbins, wife of General Walter A. Robbins, and their only daughter
entered Chicago Kindergarten College. The General soon became
interested in the college, and on his suggestion an effort was made
to obtain permission of the Chicago school authorities to put 2
kindergarten in the public schools as the best means of securing
publicity for the new ideas embodied in kindergarten education.
General Robbins himself talked with a member of the Board of
Education. Mrs. Robbins approached a wealthy friend who owned
considerable property on the South Side of Chicago, A. J. Drexel,
and asked him to furnish the money, promising that the kindergarten
would be called the Drexel Kindergarten in honor of his father.
Agreeing to this proposal, Mr. Drexel became an annual contributof
to the kindergarten until it was in time taken over by the school
board. In the records of the Chicago Historical Socicty there is 2
paragraph, “The first kindergarten to which the Board of Education
gave a room was opened in 1889. It was supported by the Drexel
Kindergarten Association until taken over by the public schools if
1892.”

Lucretia Willard Treat, who was an experienced kindergartne?
and a niece of the famous educator, Emily Willard, was placed in
this kindergarten as director. The kindergarten had to be carefully
supervised during its first years. The mothers of children in the
Drexel Kindergarten, many of them women who had studied with
Miss Harrison, did valiant work in raising the needed money. Becauseé
janitor service was not included in the permit to establish kinder
gartens in the public schools, the student teachers volunteered t0
wash windows and keep the floors clean. The curtains, potted plants:

and first pictures were all donated.

INTERNATIONAL KINDERGARTEN UNION. Miss Har™"
son was present for the organization of the International Kindergarte?
Union. She reported graphically this stirring event. At the thi.rf}”
second annual convention of the National Education Association
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held at Saratoga Springs, Sarah A. Stewart called a meeting of kinder-
garten training teachers, presidents of local kindergarten associations,
and others interested in kindergarten work, for the purpose of forming
an organization of national and international kindergarten interests.
At this meeting, held on July 15, 1892, it was decided to form a
temp()rary organization, the name of which should be International
Kmdergarten Union. The purpose of the union was to gather and
d‘sseminate knowledge of the kindergarten movement throughout
the world, to bring into active cooperation all kindergarten interests,
to promote the establishment of kindergartens, and to raise the
Standard of professional training for the kindergarten teacher. Sarah

- Cooper was elected president of the new organization and Sarah
A. Stewart, vice president. This stirring event could hardly. have
Occurred had not the kindergarten already been represented in the

ational Education Association. Mrs. James L. Hughes was president
Of the kindergarten section of NEA, and Miss Annie Laws was a

charter member of this section.

1 The International Kindergarten Uni ' :
Ctter in the year 1892, stating that its immediate aim was to represent

Indergarten progress throughout the country at the Columbian
Xposition to be held in Chicago in 1893. At the tenth annual meet-
'0g held in Pittsburgh in 1903, a committee of three was appointed

t(-) Select a committee of fifteen, including themselves, of the leading
e more clearly the theory and

on issued its first circular

COmmijttee subsequently was expanded to include four other dis-

Nguished ki ders, making a committee of nineteen.
Th indergarten Jeace held in Rochester, New

€ first meeting of th mittee was \

g of the com ) i
o1k, in 1904, Elizabeth Harrison served on the Committee of. I\Itl.ne
SN from 1905.1923. The purposes of this remarkable organization
. organizations which

°T¢ much hel tivities of other
ped by the activi : -
emphaSized special lines of education, such as the National Story

ellerg League, the National Playground Association, ?r}l)dtlljzatll;m;l
Clfare Movement. The organization wor'ked, too, :wtawa;( " -our-
ey of Education at Washington in its effort to
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country to the real value and significance of the kindergarten as the
basis of the new education. The International Kindergarten Union
through its leaders appeared on the programs of various large organ-
izations, such as National Education Association, the Federation of
Women’s Clubs, and the National Congress of Parent-Teacher As-
sociations, as well as before many local societies. Elizabeth Harrison
reports in her autobiography that in nineteen consecutive years she
appeared on the program of the National Education Association in
some one of its sectional meetings; that she also appeared on the
national programs from time to time of the National Congress of
Parents and Teachers.

‘The International Kindergarten Union, according to Miss Harri-
son, even during its pioneer years, influenced methods in American
education, and through its correspondence with kindergarten workers
in other countries, aided the development of the kindergarten in
those countries. Not only did Miss Harrison serve on committees of
the International Kindergarten Union and address its meetings, but
other members of the faculty also became deeply interested in this
organization, as did the alumnae of the college. The Chicago Kinder
garten College therefore played a very important part in the develop-
ment of this organization.

NATIONAL CONGRESS OF PARENTS AND TEACHERS.
The three convocations of mothers, called by Elizabeth Harrison
at Chicago Kindergarten College in 1894, 1895, and 1896, wer€
forerunners of the National Congress of Mothers which met in 1897
in Washington, D. C., for the first time. Mrs. Theodore W. Birney
was the moving spirit of this convention. Mrs. Birney had considered
the founding of a permanent type of national organization which
could carry on the mothers’ convocations and had discussed a pla.ﬂ
with Mrs. Crouse at the end of the second mothers’ convention 17
Chicago. At the Washington convention, through Mrs. Birney S
influence, Mrs. Phoebe Hearst was persuaded to finance the eqter’
prise and became sponsor of the organization which at the tlff’e
took the name of National Congress of Mothers. Out of this beglfg
ning organization has grown the National Congress of Parents an
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Teachers. Mirs. Birney, who had worked very hard to bring about this
_VVashington convention, was elected the first president of the organ-
1zation, In the years that followed Miss Harrison and Mrs. Crouse
Were happy to see their dream of “awakened motherhood” fulfilled by
Fhis new organization. Miss Harrison was always deeply interested in
It and did all in her power to interest others, including the members
of the faculty of Chicago Kindergarten College and its gra.dua.tes. She
felt deeply that teachers should welcome such an organization and
should be ready to give full cooperation to all its state and local
brarIChes, as a more extensive organization developed in later years.

iss Harrison served for many years as a member of the board of the

ational Congress of Parents and Teachers and was usually one of
the speakers. One of her most effective addresses was given on Sunday
aftemo(m, June 12, 1910, at a Denver convention. At that time the
Association numbered several thousand members, including some of

the mogt earnest and intelligent women in the United Stat.es. The
on this notable occasion was

Subject of Miss Harrison’s address . :
America’s Greatest Asset,” which, of course, aS Ml.SS Harrison de-
veloped the theme, was the Nation’s children. During many years

is inspiring address was frequently recalled by those who were
PI‘ESent_

LOCAL ORGANIZATIONS. In addition to these national
organizations, there were, of course, others in which Miss Harrison

A0d members of her faculty were interested. Elizabeth Harrison and

Mrs ive in the Chicago Woman'’s Club.
o o e e at they and certain other

. Was the Chicago Woman’s Club th .
klndergarten leadeé;s interested 1n sponsoring kl.ndefgartex;si I;Sti(t)}rl::
lic schools of Chicago. Because of Mis§ 'H_arrlson s con rthe fons
the club in addresses and committee actlv]ih;ts;eitr(;)c:;]w 1; the new
1€ago Woman’s Club building on E.'.lebet ﬁ Harris(,m A
another of Chicago’s
d Mis. Crouse gave their
deeply interested in art, e§pecially
arrison’s treasured pos.sesswn.s was
hered on her various trips to

e Institutions to which Miss
in i;ty Support. They were b(.)th
a € old masters. One of MIss H

Collection of prints which she had gat



58 An Adventure in Higher Education

Europe, where she never failed to visit the significant art galleries in
the countries of her travels. In her later years she became much inter-
ested in Japanese art and made a valuable collection of Japanes€
stencils which she gave to the college. Many beautiful reproductions
of well-known masters hung in the college building, and Miss Harrison
introduced courses in the history and interpretation of art. Frank
Gunsaulus, one of the early promoters of the Art Institute, was d
loyal friend of Elizabeth Harrison. So also was Chicago’s great sculp-
tor, Lorado Taft. She numbered among her friends many of the
leading artists of Chicago. She was keenly interested in stimulating
students of the college in creative work in art and in encouraging
students of outstanding talent. During the years when Chicago
Kindergarten College was holding classes at the Art Institute, Miss
Harrison had become well acquainted with it and was deeply
interested in its progress.

CHICAGO WORLD'S FAIR OF 1893. Miss Harrison and
Mrs. Crouse were much interested in the World’s Columbian Exposi-
tion held in the summer of 1893 in Chicago, popularly known as the
Chicago World’s Fair. This exposition is so much a part of the
history of American cultural effort and so important in the develop
ment of international understanding that it hardly needs descriptio?
here. It occupied 600 acres fronting on Lake Michigan and contained
scores of great buildings which at the time embodied the best con”
ceptions of America’s greatest architects. Here on 100 acres or moré
beautifully laid out, stood the buildings of foreign nations and several
states of the Union. One of the buildings in which Miss HarrisoD
and Mrs. Crouse were particularly interested was the Woman's
Building. Mrs. Potter Palmer was president of the Board of Lady
Managers. The architectural designs for the building were done by
two women architects, one of Boston and one of Chicago. It was
considered one of the most beautiful buildings of the World’s Fair-
On the first floor, opening from the main entrance, were located 0P
the left a model hospital, and on the right a model kindergarten, each
occupying 80 by 60 feet. This model kindergarten was the first aim 0
the newly organized International Kindergarten Union, in ordef
to represent adequately kindergarten progress throughout the United
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States at this great World’s Columbian Exposition. Elizabeth Harn-

son and other Chicago kindergartners were indefatigablf: .at the
exposition in explaining the kindergarten movgment and giving .o‘ut
information that would help in introducing kindergartens in cities
where there had been no interest previous to the exposition. Thﬁ
Columbian Exposition was a great opportunity for thfi students and
faculty of the college. Through lectures on the architecture of the
World’s Fair given at the college by Denton J. Snider, they wire
Prepared to understand and appreciate fully the beauty of the
exposition. Dr. Snider and other members of the faculfy.were ;lso
most effective in helping students to intgrpret th.e. exhibits an lt)o
appreciate the great human interest of this exposition, attende dy
thousands of visitors from abroad as well as by hundreds of thousands

from the United States.

CLIMAX OF THE PIONEER PER! Jrificd their
Period, Elizabeth Harrison and Mrs. John N. Crouse ¢ a;:;alcehers of
OWn vision of higher education for women, prOS,Pethe . children
children and mothers, and revealed their great mltlerte Stth:énnew edu-
€verywhere through their practical efforts to sec t'atroduced o
Cation, as represented by the kindtergartzn;b\:(’)a:d n
Many plac ossible in this country anc: T . :
. T}}llepChfcsa;lf) l;(indergarten College OCC‘UPled four .SIteSS(iE:)l:]g ttlll:z
Mitia] period: the kindergarten room in the IJorm{tg 10 East’Van
Assembly hall in the old Art Institute, the two floofshamore spacious

uren Street, and finally, in the fall of 1993’- muact 1200 Michigan
Quarters covering a full floor of a large bul lnigStatiOH About this

venue, across the street from the I1lino1s Centfah lle e song and
time Schiller’s “Hymn to Joy” was adopted as the colleg

) i Symphony. It
Was sung to the choral music of Beethoven 5; fNélr:)trl;ouZ pfogresys in
Se fege ese years - . ’
Cmed f1ttmg to Commemorrz::t:ar:id tl};ree Hmes: Miss Harrison’s

€ life of this institution, ) . Trainin
inderga(r)tenhl?r::isning School, Chicago Kindergarten ~lraining
chool, Chicago Kindergarten College- ate
In the year 1906, the college was mc'orpgizfn an
the State of Illinois as a non-profit organiza Up to this t1

OD. During this pioneer

d under the laws of

d began to operate
me it had
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be((aln 1\2,1[ private institution owned and operated by Elizabeth Harrison
abrel surers_.t]ﬁhdn N. Crouse and her husband, Dr. John N. Crouse. To
b , it had never b.een. opt.:rated for profit and every cent of money
ad gone back to the institution. Because it had been run on a narrow
margin, meager salaries had necessarily been paid to its administration
'fmd sfaf.f. H(?wever, the incorporation of the new organization placed
it de.flmtely in the list of independent institutions conducted for the
public benefit, and so offered the way for a new era of expansion.

Chapter Three

EXPANDING ORGANIZATION AND WORK
1906 to 1914

Developing Corporate Life

. INCORPORATION OF COLLEGE. When the college be-
I;‘l{ne_mcorporated not for profit under the laws of the State of
inois in 1906, a new era of expansion began. The incorporation

Stated the purpose of the college as follows:

Coll The object of the corporation (the Chicago Kindergarten
Wo ege) shall be to conduct and carry on the business of educating
men as teachers in the knowledge of kindergarten work, and the
edelstlc philosophy upon which such work is founded, and also to
uﬂl(IICate mothers in the bringing up of their own children or those
o ler their supervision in accordance with the kindergarten prin-
a I?des; also to teach women domestic science and other household arts
. sciences which aid in the making o right homes; also to educate

Omen in the training of the healthful and wholesome use of their

odies; also the training of such women as shall elect to work in

?gﬁge;]] College, which lead into
erred ,t the church an_d society, W
o the corporation herein sought

thi “The number of trustees shall be t

ird article of the constitution and the names of the trustees selected
or the first vear of the existence of the corporation were Mis. Rum'ah
N (idCrouse, Elizabeth Harrison and John N. Crouse. The office
ress of the Chicago Kindergarten College at that date was 1200
Outh Michigan Avenue, Chicago. This incorporation was takeq out
°n October 26, 1906, by Mrs. Crouse, Dr. Crouse and Miss Harrison.

v EXPANSION OF FACULTY. It was durin
cly following this incorporation that the faculty

’lleet the requirements of a growing student group-
Ng association with the college ar€ mentioned here.
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hich it is proposed to have trans-
to be organized.”
hree” was incorporated in the

g the years immedi-
was expanded to
Some of those of
Jean Carpenter
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ﬁg;‘:at“;“;}l and phllantbropic organization met for a time in the
e of Mrs. Henry Phipps, whose husband, Henry Phi
partner of Andrew Carnegie. Its h ’ A g wa}s °
Street. New York Ci g S .eadc.luarters became 8 West Fortieth
brought together thi ity. The live interest and enthusiasm which
the indomitable I (115 group of people was created by Bessie Locke,
Miss Lonkn 1 1\6/? er who held the position of executive secretary:
Vo o {h . : : IS. Crouse,' had a determination, a courage and 2
garten itself wh)i(c}e,nsm of kindergarten principles and the kinder
obstacles. Eliosboth IC;)ﬂf{nued to overcome almost insurmountable
place before 2 et arrison was invited, in the summer of 1911, t0
Chicage Kinder l’artoarcd: of Trustees, a plan of affiliation between
ohich by beg : en College an-d Na.tional Kindergarten Association
S tghe t }? mutual benefit. Miss Harrison went to New York
et o rze e Board of Trust'ees of the association. Following 2
. dg 'ement reached at this meeting, papers were formulated
signed in February, 1912. Thereafter, the association warmly
rec_orpmended the college to young women investigating kindergarten
training SC]:IOO]S and also to boards, private and public, interested in
securing kindergarten teachers. The college, on the’ other hand
agreed to render to the association valuable sérvice in matters whert‘:’
th.ey .needed technical knowledge of the kindergarten and expert
criticism of material which they planned to send out. The association
was supported by private citizens whose only intc:rest was to se€
that‘adequate kindergarten facilities of the highest character werc
p.rowded for the four million children for whom at that time no
k1ndergarten§ were available. The association because of its publicity
Program received many letters and personal calls from those intereste
in thg solution of kindergarten problems, in gaining a general under-
standing of the kindergarten and in securing proper legislation and

support.
NAME CHANGED TO NATIONAL KINDERGARTEN

COLI_"E_GE' Following the affiliation with the National Kindergarten
Association, the following three trustees, William Otis Waters,

Elizabeth Harrison and John N. Crouse, on April 23, 1912, filed with
the Secretary of State at Springfield papers for a new corporation t0
be known as National Kindergarten College. The number of trustees
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e and the trustees selected
John N. Crouse, William
Gurley, Belle Woodson,
Kenagy. The address of
Boulevard, Chicago.

igrﬂtl]e new corporation were named as nin
o V;]C first ycar were: Elizabeth Harrison,
Fr-a aters, George W. Webster, W. W.
i nces Wetmore, Edna Baker and Nina

¢ college at that datc was 1200 South Michigan

ELIZABETII IJARRISON IN ROME. Almost fifty years
zfter the establishment of the first kindergartens in the United States,
i; C}um.]g the beginning years of the twentieth century, a new leader
attt leifleld of carly childhood education began to attrac.t conmderablfa
an ‘i‘ltlf)ll in Europc and later in the United States. Maria Montessor,
Studtahan woman, became interested in this f.ield thr.ough her special
at ¥ of children of low mentality. She participated in carly attempts
ed mental testing and in experimental work to discover the possible
) uC.ablhty of subnormal children at early age Jevels. She developed

Pecial equipment and apparatus for these children and, although her
mat_eriak were somewhat limited in use, she was so successful in
gftt‘"g results with her individual technique that she was urged to
tempt experimentation with so-called “normal” children. Sl}e
s:]:eloped what was known as the “Montessori method” used in
ools for little children known as Casa de Bambini, which inter-
S;Gted literally means “house of childhood.” The methosl’ became
i Ty popular in several countries of Europe. Dr. Montessor's Yolum-
“01_13 writings were translated into English and published in the
Nited States, including her book entitled The Montessori Method.
v Orothy Canfield Fisher, through her popular writing, gave great
Ogue to the Montessori system of child education; and little Montes-
ts of the United States,

Sorj . ] .
I classes began to spring up in various par

dught by young women who had studied in Montessori’s training
ng women were graduates of

cl :
‘asses jn Rome. Some of these you :
former kindergarten teachers,

i
eral arts colleges and others were : :
Others and nurses, who became interested through reading magazine

d newspaper articles and books on the method. In 1912, t11r9ug11
K.e generosity of Mrs. Henry Phipps, vice-president of the National
"dergarten Association, and Mis. George Grant Mason, the asso-
Yation was able to send Flizabeth Harrison to Rome to attend Dr.

Ontessori’s first class for English—speaking teachers. After Miss
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Harrison’s return from Rome, National Kindergarten College offered
a summer 1nstitute and opened an experimental class in Montessori
method for observation and discussion. Elizabeth Harrison gave the
lectures, but the class was directed by Montessori graduates. Later
the college sppervised three experimental classes in Montessori
p)ethods f.or different types of children. F. ollowing these experiments
in the' Chicago area, Miss Harrison wrote a pamphlet on The Momn-
tessori Method and the Kindergarten. This pamphlet was published
as a SPeClal bulletin by the United States Bureau of Education and
was widely circulated.

ment of the chld, bt e the smyscr deneiomeanet S donlons
t of , pment. She developed
special instruments for taking measurements of children at different
age levels and emphasized regular weighing of children. She studied
posture and developed corrective exercises for any difficulties which
the child might have that could be benefited by the use of apparatus:
She put great emphasis upon freedom of movement and plenty 0
change of posture with opportunities to go freely from the indoors
to the outdoors. Where climate permitted, these children’s roomS$
opened into gardens, and pupils might work as they chose, indoors 0f
outdoors, and might stand or sit or lie on the floor. She introduce
noon lunches with well-balanced diet. She put great emphasis upo?
toileting and upon the child’s independence in caring for himself:
including dressing and undressing. She introduced periods of rest
and sleep in the full day’s program. All of these features, including
her specially devised play materials and equipment, were innovation’
in the educational program of young children as commonly coP
ducted, and had a profound effect upon the kindergarten and the
emerging nursery school. There were, however, points at which kinder
garten teachers took issue, claiming that her program lacked stimulu$
for the imaginative and creative potentialities of children, and that
it failed to provide adequate opportunity for social development
through cooperative work and play. As the kindergarten of the
twentieth century was modified by the Montessori school, the Mo™”
tessori school in the United States also was modified to include som¢

of the better features of the kindergarten.
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Ma At the time qf the greatest popularity of the Montessori system,
cih_(::l_Mont.esson came to t}'le United States and visited several
cond:lm.cludmg New York, Chicago, Los Angeles, and San _Francisco,
the cting shor't terms of cl.asses and ]ectur.es. However, interest in
in method which began with such enthusiasm seemed to die out
b a few years and even the classes that had been started closed one
i n}; one. This fading of interest may have been due to the limitations
Posed both by the method and the materials, and to the richer
and more varied program offered by the modern kindergarten.

Growth of Alumnae
th NUMBER OF ALUMNAE. Very small classes graduated in
i€ early years from the college, beginning with two or three in the
st classes and gradually increasing to twelve or more. The class of
899 graduated 28, and from that time on, classes for the next ten
Years had graduating groups of 20 to 39. These were three-year classes,

:?Cel'Ving the teachers diploma of the college. There were, in addi-
1On, many who completed only one year or two years of training, and
certificate. Most of these

r .

Cceived the first year or the second year : .

8faduates went out to teach immediately, for during this period of
ficulty in securing posi-

Indergarten expansion, they had little dif

10ns, whether they had one, two or three years of training.
rth year entitled the Normal

In 1898, the college added a fou
been teaching for a few years

R €ar, intended for graduates who had hing fc ye
ond wished to prepare for more responsible positions In supervision
U teacher training. Frequent mention is made in the Alumnae News,

20 later in the Kindergarten Journal published by the alumnae, of
€ fact that there was more demand for kindergartners than the
Ollege was able to supply, as one of the institutions training the
Tgest number of kindergarten teachers.
PRESTIGE OF ALUMNAE. Not only were Elizabeth Harrison
Mrs. Crouse responsible for founding the Chicago Kindergarten

Olle Jped to organize a number of other kinder-
B bt they e : ts of the United States. These

gal'te . . .
ten training schools in various par v . '
r;-hning schof]s in several instances were affiliated th'thhlcago

Mdergarten College. One of the earliest was Cleveland Kindergarten
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Training School. As carly as 1882, a group of women in Cleveland had
o'rga'nized the Cleveland Day Nursery and Free Kindergarten Asso-
ciation and had opened the first frec kindergarten in Cleveland in
1886. With the introduction of kindergartens, Cleveland began to
peed trained kindergartners. The association, thercfore, incorporated
in 1894 under the laws of Ohio, and invited Elizabeth Harrison and
Mirs. John N. Crouse of the Chicago Kindergarten College into con
sultation. Miss Harrison and Mrs. Crouse inspected the work of the
association and planned that the training school should become 2
branch of the Chicago Kindergarten College. When the school was
organized in September, 1894, it had an cnrollment of 31 students
and in the spring of 1910, it was able to report that it had graduated
230 students. Thirty-two of these had taken an additional year O
training at the Chicago Kindergarten College, 67 had married, and
127 were employed in the public schools of Cleveland. Each yeaf
Miss Harrison and Mrs. Crouse spent some time at the Clevelan

Kindergarten Training School, and Miss Harrison gave one or mor¢
lectures there every year. Graduates of the college werc invited t0
accept positions in the Cleveland Kindergarten Training School, an

faculty of the Chicago Kindergarten College frequently visited the
Cleveland Kindergarten Training School to speak to the students.

During the pioneer years of Chicago Kindergarten College, and
of other kindergarten training schools organized independently for
the purpose of preparing teachers to meet the rapid expansion of the
kindergarten in the United States, the general attitude of educator®
was skeptical concerning the value of the kindergarten as a part of
the publicly supported system of schools. For that reason, normal
schools for the training of teachers were slow in adding kindergarte?
departments. Most of the early kindergartens were in connectio?
with day nurseries, settlements and private schools and were coW’
sidered by the public as either a luxury for the well-to-do or a way 05
keeping the underprivileged child off the street. Gradually pareflt
and others in the community began to realize that children attendlﬂf
the kindergarten were having an organized play experience aniﬂ,

eC

guidance that few homes were able to provide. Moreover, th
e kindergarten—they b2

dren themselves were enthusiastic about th
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an attitude toward it that children had not had toward school in the
Past. The children were the best friends of the kindergarten and did
more to sell it to the public than their teachers alone could possibly

have dope,

KINDERGARTEN TRAINING IN NORMAL SCHOOLS.

S kindergartens began to be introduced into the public

School systems of big cities, normal schools added kindergarten de-
Partments so that they could train the necessary teachers. These
departments in the beginning offered only one- or two-year courses.
P Testige of the graduates of Chicago Kindergarten College, many
Sf whom had had threc years of training and some a fourth or
Mormal year,” increased. They were much sought as heads of

kl“d(frgarten departments in city and state normal schools, and as
SUpervisors of kindergartens in public school systems. In .the Alu.mnae
ews in the spring of 1909, a long list of alumnae of Chicago Kinder-

8arten College was printed. That list is interesting not only becguse
It indicates the influence of the college in all parts of the United
States, but because it shows as well the growth of the kindergarten
Ad of the kindergarten training school movement. Sqme of the
Prominent positions filled by alumnae of Chicago Kindergarten

ollege were:

th Columbia University, Ne
¢ kindergarten department; Mrs.
Aten extension lecturer.

k; Pratt Institute, Brooklyn,
Ndergarten department; Minnie
Ndergarten department.

Brooklyn City Normal School, Brooklyn,

head :
of kindergarten department.
; rten Association, Buffalo, N. Y., Mary

The Buffalo Kinderga
Wat ins, asl;istaant head ogf kindergarten department. N
Brown, head of kindergarten training

Scho(ﬁ?“gon Maine, Nellie E.

N. Y., Grace Fulmer, head of
" YOrk’l\/Iarion B. Langzettel, kinder-

_ Alice E. Fitts, head of the
N. 11(/1’ Gllidden, assistant head of

N.Y., Ruth E. Tappan,

he dNCWark City Normal School, Newark, N. | Pearl Carpenter,

Ad of kindergarten department. ead
City Normal School, Washington, D. C., Helen Gordon, hea
ndergarten department.

Of k;
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_ Baltimore, Md., Florence Waddington, head of kindergarten
training school.
Norfolk, Va,, Lil]iap Wadsworth, head of kindergarten training
school; Mary Jaggar, assistant head of kindergarten training school.
Pittsburgh and Alleghany Kindergarten College, Pittsburgh, Pa.,
Elizabeth Culp, head of kindergarten training school; Alice Snider,
teacher of psychology and music; Georgia Allison, supervisor 0
Pittsburgh kindergartens.
_Cleveland Kindergarten Training School, Cleveland, Ohio, Nett2
}Ii‘arg, head of kindergarten training school; Margaret Trace, associat®
ead.
_Cleveland, Ohio, Mabel McKinney, supervisor of public school
kindergartens.
Youngstown, Ohio, Mrs. Pluma D. Carrothers, supervisor of
public school kindergartens.
_ Springfield, Ohio, Anna Barrett, supervisor of public school
kindergartens.
Indiana Normal School and College of Applied Science, Munci€,
Ind., Faith Brooks, head of kindergarten department.
Chicago Normal School, Chicago, Ill., Olive Russell, assistant
head of kindergarten department and extension lecturer.
University of Chicago Settlement, Chicago, Ill, Mary Mac
Dowell, head resident.
Pestalozzi-Froebel Kindergarten Training School, Chicago, 11,
Mirs. Bertha Hofer Hegner, founder.
~ Chicago, Ill, Georgene Faulkner, Chautauqua lecturer and
vice-president of Chicago Story-Tellers’ League.
State Normal School, Ypsilanti, Mich., Heste
kindergarten department.
Northern State Normal School, Marquette, Mich., Flora Mow"
bray, head of kindergarten department. .
Menominee Normal School, Menominee, Mich.,, Katherin®
Portman, head of kindergarten department. d
Iowa State Normal School, Cedar Falls, Iowa, Florence VVC{HO,[:
head of kindergarten department; Ruth Dowdell, associate hea
kindergarten department. '
City Normal School, Des Moines, Towa, Harriet Phillips,
visor and head of kindergarten department. . e
Dubuque, Iowa, Louise Whitney, supervisor of kindergar
department of public schools.

r Stowe, head of

super”

y
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Gertrude Longnecker,

St Kirksville, Mo.,
ate Normal School, Kirksville Sertrude Longnecker

Supervisor of practice school; Sarah Pepper,

€partment. . .
Kansas City, Mo., Cora L. English, supervisor of public school

kindergartens and head of kindergarten training school.
State Normal School, Winona, Minn,, Rebecca Martin, head
of kindergarten dcpartment; Louise Alder, assistant kindergarten

epartment. . ‘
State Normal School, Plattsville, Wis., Elizabeth Hammers,

head of ki t
indergarten department. o .
State Normal School, Stevens Point, Wis,, Nina Whitman, head
of kindergarten department.

St. Paul City Normal Schoo
of kindergarten department.

ki dYankton Institute, Yankton, S
Ndergarten department. .

Cfand Forlfs N. D. Matilda Williams, head of kindergarten
training school.

Kindergarten Association
Karrie Johnson, head of kindergarte

of k_State Normal School, Greeley, Colo. Ber
Indergarten department. ' .

i ington, Ky., Georgia McClellan, principal.

e e ree Kinder en Association, Chattanooga,

The Chattanooga Free Kindergarten
Tenn, St. Clair Paddock, associate Superintenden
Fort Worth Kindergarten College, Foi\t/I Wolr;n;ce eas.’s ociZte. :
Winchester. head of kindergarten college; Mary ton trainin
Housto,n Tex., Jeanne Ware, head of kindergarten &

1, St. Paul, Minn., Helen Lloyd, head
.D., Mrs. Alma O. Ware, head of

Normal School, Denver, Colo,,

n department.
tha Andrews, head

Schoo], : '
ki Los Angeles, Calif., Mary Ledyard, supervisor of public school
Indergartens. Florence Lawson, head

Angeles, Calif.,
Kate Gerts, hea

arten Training Class, Oakland, Calif., Grace

aining school. .
aines, principal of gitls’ s
ncipal, girls’ school. N

d of kindergarten traiming

State Normal School, Los o kindergarten e

f klnd t:
ergarten department;

g... Oakland Kinderg
Arnard, head of kindergarten tr

Hiroshima, Japan, Nanni€ G :

Nagoya, Japan, Alice L. Coates, prt

Sophia, Bulgaria, Elizabeth Clarke, hea
ool,

chool.

Sch
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Chris(%ilzlgst(i:aonueggl]ege, Allahabad, India, Jane Cody, instructor 1n

Kindergarten Traini S .
head of traming schooll.]lng chool, Nagasaki, Japan, Mary Cody,

ALUMNAE PUBLICATIONS. In the autumn of 1905, the
Alumnae Association, whose president at that time was Charlotte
Krum of the class of 1902, was responsible for volume I, number 1,
of a new publication known as Alumnae News of Chicago Kinder-
garte.n'College, On the cover of the first number appears the following
mcdifier: “Being a continuation of News Letters sent to members 11}
Nineteen-four and Nineteen-five, and inspired by the success of the
Alumnae Annual of Nineteen-hundred.” A long editorial staff appears
on t.he first page inside the cover and at the bottom there is a footnot¢;
“Printed whenever there is news and money enough—there is always
news enough;” also these words, “Extra copies 5¢.” Mrs. Todd Luns
ford, a graduate of the class of 1902, was chairman of the editorial
staff. The Alumnae News seems to have fared well in getting “moncy
enough,” because issues appeared regularly from that date, in the
spring and fall of each year, until the Alumnae News was succeede
in the spring of 1910 by a much more pretentious publication know?
as the Kindergarten Journal. The Kindergarten Journal carrics 0n 1ts
cover the modifier, “Being a continuation of News Letters sent tO
members in Nineteen-four and Nineteen-five, inspired by the success
of the Alumnae Annual of Nineteen-hundred and a successor to the
Alumnae News.” Table of Contents carries the name of Mrs. Tod
Lunsford as editor, Mrs. Florence Capron as managing editor, an
the statement that the paper will be published quarterly. It gives the
following names on the editorial staff: “Elizabeth Harrison, Literary
Critic; Edna Baker, Personal Mention Department; Emily Webel,
Circulation Department; Frances Wetmore, Finance and Advertis€
ment.” The last issue of the Alumnae News and the early issucs ©
the Kindergarten Journal carried book reviews by Elizabeth Harrison:
articles of interest to the teacher, reports of conventions and insti”
tutes, original stories and editorials. The magazine each time carri€
the always popular personals of faculty and alumnae and gave 1¢
ports on the activities of college seniors. Space was accorded to affilr
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s on their growth and activi-
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ated institutions, giving interesting report :
ties. In later issues of the Kindergarten Journal, letters and articles

from graduates of the college teaching in Japan, India, China and
elsewhere abroad were printed. There werc occasional articles es-
Pecially written for mothers and for Bible School teachers. These
Publications of alumnae contain a wealth of interesting material on
the development of the college and the careers of its alumnae, many
of whom became distinguished women, leaders in educational, 'wel-
fare and cultural development in the communities where they lived

and in the countries where they taught.

Ownership of Property

A BETTER LOCATION. As the college grew in its.rcnted
home at 1200 South Michigan Avenue, Chicago, it‘becamc increas-
ingly evident that the one large floor of the blilldlng available for
ClassrOOm, office, storage, and recreation facilities was hardly acle-
qQuate. The location at a very busy intersection of Twelfth Street with
Michigan Avenue, opposite the Illinois Central Depot, was an €x-
tremely noisy environment. Not infrequently classes had to walalit
until a parade, a fire company, an ambulance, OF some unusua g
heavy truck passed. The dormitory accommodations Were still hc;usfe
on Langley Avenue on the South Side and were not large enough tor

the growing dormitory enrollment. Flizabeth Harrison with Blills
oodson and one or two other members of the faculty consulte

Teal estate agents and began to examine Pproperty farther south on

Michigan Avenue. One day they returned to the collezgc;:4 ‘i}nMgircﬁf
excitement, They had found a fin€ residence property at

gan Avenue, which they could obtain at d fair rcntallj, 1i;dfiz;ct 1[1{) ;n;r:
than was being paid for the one floor of the office 'blii't'esg(;f \ mec”
Ing of the Board of Trustees was called aiid the Sosrslih::esu]t renting
Or even purchasing the property WEr€ discusls;: . he xeo  fon 1c-
drrangement to rent from September 1, 1915, w

: . There was
decorating and remodeling during the Summeltf-oift lsiyli)?lld Iileaike an
also ap option to purchase the new property !

; tually made
Acceptable setting for the school. T}iis purchlasecsllilsg:cwtilfh}; il 1ace
in 1916 and title to the property acquired by the

Payment and mortgage.












Chapter Four

CONTINUED EXPANSION DURING WAR
AND POSTWAR YEARS
1914 to 1920

Influences of World War 1

ONSET OF WORLD WAR 1. Chicago, like other cities in the
United States far from the National Capital and the AtlantiC
coast, and little concerned with European politics and diplomacy
was shocked and startled by the explosion which opened World War
I. The average citizen was slow to recognize the effect of this
war upon the United States and slower still in appreciating what it
might mean to him, personally. However, people from the major
countries in the contest who had not taken out American citizenshiP
soon began to receive calls to return for service. Americans graduall)’
began to identify themselves in sympathy with one or another of th.esc
countries, and, sad to say, along with the identification, emotion
began to rise, and fear and hatred became evident.

There was, however, a substantial group of citizens in Chicag?
as elsewhere in the United States who deeply deplored war, ha
long identified themselves with the Peace Movement and had ¢
joiced in the Hague World Court in Holland. One of the leading
citizens of Chicago, who took this attitude toward war, was Ian_e
Addams of Hull House. With her stood Graham Taylor, head res’
dent of the Commons, and some other leaders in the field of soc1d
welfare and religion. Educators like Elizabeth Harrison were also
vocal in deploring the war and influencing teachers to work fof
peace because of the suffering that war brings to children and the
tragic loss of life to youth. These and others identified themselveS
with a strong peace group in the United States and hoped very muct
with the president, Woodrow Wilson, that peace in this FOl{ﬂtrs)'
could be maintained. These people, however, as true humamtarlalllé
were also interested in helping the Red Cross, the YMCA, t
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Salvation Army and other benevolent organi.zatlons, l.ncludmg the
churches, in their overseas services. Even during the fll'St. two years
of the war some American citizens went abroad t.o.he]p Yv1th c'fmteen
service, ambulance and nursing service. Many (fltlzens“fn tl};eudowerz
homes in this country were knitting for the soldiers, 0 mﬁ ?:teatghe
for the Red Cross or giving money. In all such effortls1 to a t]f: e
sufferings of war, Elizabeth Harrison was eager hto ez\{; o depinting
and students participate. Assembly programs wit stll)1 o war
the need of war sufferers kept before the c.olleglcqeh Z lpmnae N
that those in this country could be .of service. e tunity e
Sought to inspire alumnae to give their services as opportu

for the relief of suffering in Europe.

bmarines be-
T 0 VOLVED. As Germa'n su
UNITED STATES ™ ttack American shipping to England

gan to infest the Atlantic and to attac 1y more
and France, the situation in the United Statels) i?c\;;rff Zfzntthz State
tense, although every effort was made PY thse tl‘S e war. In May,
)epartment to avoid involving the Un.lt-ed e hip Lusitania, with
1915, came the blowing up of the B ntls!l St-eamsanli rovocation for
14 American passengers on board. Desptte m]c<?ssneut1;al olicy. The
the next two years, President Wilson held to 12 n brought evidence
eclaration of the unlimited submarine ?amp: lgsinking of American
of the unreality of peace hopes. After dehberzi) :esident \Wilson could
ships and other hostile acts by the Gefmal.]s’d States entered the war
esitate no longer, and in April, 1917, Unite

., in the streets of
. i ere marching 1n )
Cainst Germany. S00n deleril ‘lzleople singing war songs. Feeling

hic were playing an : ersecution of
Iap vigr;yh]?;ll:d:nd ofteln got out of control, leading to P

those d of disloyalty. increase the
FsuspeCt: efforts were made by the Government to 1ncre
requen

by - Juding speeches and
Voluntary sacrifices of individual c1t1zeﬂ3;v::n;ll;,d elictﬁcit}’r fuel—
Pamphlets pleading with the people ;o y e of substitutes
®Specially coal—and also t0 conserve gosugar- One meatless day a
Particylarly for wheat flour, meats an 4 to be observed by everyone.
Week and one heatless day we'r: sel:]l:pcf:;plied voluntarily Witho]:lt tl::
tw - ing how many CItiZ - nxiety grew keen
Use 22 zll:g)frizz;gci)ntrols. As the war continued, anxiety
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for loved ones fighting “over there,” and the bulletin boards outside
newspaper offices were surrounded by throngs of people attempting
to get last-minute news. The air service, a new feature of the armed
services in this war, brought many innovations. The use of poisonous
gases made gas masks necessary for civilians as well as soldiers. The
fear of gas particularly, as well as the terror of falling bombs, made
World' War I a hideous experience. In this war more than in any
preceding wars, civilians were bombed and became in their unpro
tected state the most piteous casualties of the war. Children more
than grown-ups suffered from the terror of the war flames in the skies
?nd from the fear of gas attacks. This was the beginning of mechan-
ized or technological warfare in the scientific twentieth century.

EFFECT OF WAR ON SCHOOLS AND COLLEGES:
The children in American schools, even those in the day nurseries,
kindergartens, and primary grades, experienced fears which the waf
engendered. Many were as afraid of Kaiser Wilhelm as of Hitler in
World War I1. Children could not see why an Emperor, one mar
should be able to keep up a war that was so devastating. As one little
boy said to the group one day, “Why doesn’t somebody just go in an
pull the Kaiser off of his throne?” Such questions indicated that
children were attempting to solve the problems of World War
as they did of World War 11, and were not oblivious to what was
going on. Many children had nightmares concerning brothers ©f
uncles “over there,” and others cried in their sleep, thinking that they
were caught in gas attacks or hit by bombs. It became difficult 10
provide adequate food for children at home and to plan efficienﬂ}'
with the use of food substitutes. Heatless days particularly were
ﬁifficult to manage as well as the shortage of fuel at school and 2

ome.

Colleges and universities, disturbed by the enlistment of me?
students and subsequent falling enrollments, opened their doors to
women students or increased their quotas. Women also found par
time work in their communities more available, and had 2 bette!
chance in many of the professions and vocations for full-time €™
ployment. These conditions, of course, tended to depress enrollment®
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in women’s colleges. Young people in college were as kgen as Fhe
general public in following the strategy of the war a.nd in identifying
themselves with the successes and defeats of the Allies. Most colleges
had definite service programs for young people, anq many opportu-
nities were offered them for service in civilian orgamzz_ltlox.)s.
National Kindergarten College was ext.remely active in altterr;ft-
ing to meet the needs of mothers and children. Ir.nmedxatlc;I y after
the United States became involved in the war, Elizabeth _ ;tams:ln
accepted the temporary defeat of efforts for peace and was intensely

loyal to the idealism set forth in Woodrow WiTsons Ph}fla-se: thil;
this was “a war to end wars. ed with him that this wou

» She believ: b g
Indeed be the final controversy which, if won by the Allies, wou
Put an end to future conflict. W

oodrow Wilson, the former pres.ident
of Princeton, a teacher and a school administratorbof ]ongofgep::x;::s;,.
Was perhaps better understood by educators than }3: an}; O e in
Elizabeth Harrison with 2 member of her facultéf aﬁio e aked
New York City at the time the first company th'ougb 0 sydown oy
for Europe. In a taxicab she followed the marcdlrhgo e}r' e and
Avenue, tears in her eyes a5 the b.aﬂdS playemers v

“Tipperary,” while tons of confetti and stre2

floated out the
windows of tall office buildings.
PART OF THE INTERNATIONAL KINDERGARTEN

; i others in
UNION., Elizabeth Harrison was mstrum[(;n'ta:1 wt/;tht ;:r;; e
Tousing the International Kindergarten Um0

T . ing schools and kindergartens
Played in guiding the individual :a:::gsal h00 nation of the IKU

of the country. The twenty-fourt the United States was
Was held in Boston in 1917. At that date © of kinder-

deeply involved in the war- |
Gartens in New York City havin 1dren in France and Belgium,
inspection of conditions affecting cTnl ren o ement of which
Spoke to a group of Jeaders of the kqueria;tetzlk e had to retumn

iss Harrison was 3 member. Following ndergarten bill through

to New York for the purpose of %:tft;?gl\,;lis]:lﬂarrison explaining .her
the legislature. She left httk? no Miss Harrison felt that the time
n.

tire convention assem-
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bly and asked f . }
the cause of theoiez;ufgee‘: :]:Hl(;ltes for Fannicbelle Curtis to prescnt
The president of the IKU callrce.:]h of Fr_anCC at_thc closing banquet.
Even at that late hour Miss Cur(t)in Mlsks Curtis as th.e last speaker-
matically that when Miss Harris s spoke s co.nvmcmg]y and dra-
asked for a vote of the b on rose following her speech and
Miss Curtis in rescui membership on whether the 1KU assist
immediatelv tak ing some of the children in France, a votc was
The I);(E} ecl':l that the board of the IKU arrange plans.
charge of the natizrrz:lni;f,tee of Nlr}etecn was appointed to take
tional, legislative and ar work, ‘w1th three subcommittees: educd”
chairman of the subc SOCl-al service. Miss Harrison was appoint¢
and her committee un%mmlttee on SOCi_al service. Elizabeth Harriso?
with child welfare ertook to investigate social agencies concern®
home visiting and r}?ovements and to place special emphasis upo”
was peculiarl fittp daSEI:\S/I'Of work for which the kindergarten teach¢”
branches of };he Ii(t] 158 Ha'mson sent a circular letter to 2
existing agencies for th cxplaining the need of cooperation witD
health and happine de Protectlon and conservation of child life,
get in touch w?th slsl ]urmg the war, and asking that each branch
preserve and protectath (;,CQI Orgamzfltions whose purpose it was to
association. materni eh eal'th of Ch.lldren, such as the parent—tealcher
"o free d,iSpenSa lt}éh ospital, children’s hospital, soup kitchen:
helping social groz'h fe urged keeping in touch with agencies f0f
ments, public pla o :lhlldren, such as day nurseries, social settle
and backyard glzr erounds, small park activities, frec story hou’™
the branches irter tS-h he furth.er suggested that kindergartens 1
a week in all chur ;S themselves in getting free organ concerts oncé
and museums w'ctl & and free FXCLlrsions for children to art galleri€s
leagues for brin il lt proper guides; also in organizing story-tel]irlg
privileged distrg' rtlg (f)gether. groups of children, particularly in under’
games. She foll wed up enjoyment of stories, picture books, 37
war service ¢ O‘ge up thlS. flTSt. appeal by sending out kindergart€”
branches COu]darhs on Wth‘h. 'lndlvidual kindergartners in 1
Followina o check the activities in which they were participatlﬂg'
mitte lg request that these cards be signed and sent t0 her con”
e, she received more than 1000 signed cards.
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f the Kindergarten Unit in France

-came to Fanniebelle Curtis when she was again in France and saw
in Toul 300 young children separated from their parents. They were
hOl'nesick, filled with fear, and deserted. She found that there were
600,000 refugees and repatriated children in France in 1917. When
she reported these conditions to the International Kindergarten

diate receipt of funds from different

Union, the result was an imme
ed “Kindergarten Unit In-

branches and individuals. The so-call

corporated” was formed, which gave substantial aid to 30,000 French
920, two years after the close

children in 37 towns and villages. Inl

o‘f the war, through conferences with the Minister of Public Instruc-

tion, kindergartens werc organized in France, and through the French
f kindergarten teach-

government an official course for the training 0
ers was started in Sevran. From this cours€ twenty-two young women

Wwere graduated. Fannicbelle Curtis said in one of her most eloquent
statements referring to the Kindergarten Unit and its new community

house:

“Our Community House with Vimy Ridge on the left will face
across the valley the heights of Notre Dame de Lorette; beyond are
Fl.anders Fields. On the Heights of Lorette ar€ 100,000 graves marked
with 100,000 white crosses where sons of all the Allies lie. There is no
sea here; yet the French government is building 2 lighthouse on this
/ ouse shines across the valley, 1ts

height. Ay the light from this lighth )
megsaée x;iﬁl?)elglé itrgvngll \]x:ith gthe Child?”’ And thf: lesser lights of

1] flash back the message,C{lq]sg’f%r as it lies
it i ild'.

our Community House Wi !
Within our power to make it so—it is well with the
e Social Service Committee

ork as chairman of th

Harrison, of coursé included the college
letters for the college news bulletin,
Government in all possible ways in
appealed also for the Red Cross
.~ “The least among

art of the great army of heroic
ching on. We are

Christmas n 1917
h one to make a

In the year 1917, the idea o

In all of her w
of the IKU, Elizabeth
and jts alumnae. She wrote
appealing to alumnae to help the
the prosecution of the war effort. She
and the YMCA, closing her letter
Us must realize that she too may be .a p
souls working in lif€’s trenches while e
living in mighty times- Are we equal t0 them? o
and 1918 she appealed t0 students of the college
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Christmas ta . T
stocking, pUtYLa:?;]:tzzlz;nf,f 2,11101(:[:”]] candy and nuts, and into the
stockings contained also agement or praise. Most of these
pen, a card of safety pi personal gl.ft, such as a handkerchief, 3
were all carefally se g:r.JS, or some similar inexpensive gift. These
the Illinois re, ixi,] wed into a compact package and sent to one 0
by some of thg te:n]:s at the front. A thrift stamp club was formed
bought by studentsc. gﬁlg: dtmore than $3,000 worth of stamps wer”
presented it t nts also bought a $500 Liberty Bond and
: i . o the college as the beginning of a sinking fund.
of th; :‘;:lesa;:rsl‘iiS that Fanniebelle Curtis came to Chicago. On€
ctaderts of all thzstse'cu.red for a mass meeting. The faculty and
Curtis. who was ext raining schools in the city were invited. MisS
W:llkeci down th:x remely aware of the effect of a dramatic appea’
woman’s khaki u c: nter aisle of the theater to the platform in 2
from the French I: orm with decorations which she had received
and in this unif ogr n‘l’ef;:merllt. Sbe.: was a tall energetic type of woma?
cheer her. She gave T ?ectnﬁed the group, who rose as on¢
fiery appeal for fun Z rousll.ng address full of pathos, persuasion, an
recruitment of kind s, enlistments for various types of service, an
Unit and indergarten teachers who would join the Kindergarten
org:: n?zll P é;lcltgzlly manage one of the great kindergarten centers t0 be
K vastated Franc.e. The faculty and students of Nation?
ndergarten College were fired to heights of enthusiasm and e
d:a\}/lor not previously equalled, and a young graduate, Vera Brown
: t;r;iniclllass of 1917, volunteered to go abroad in the service. It was
“sen d-off§ ]1)11 OtrlI]lent ]‘I’Vheﬂ Vera received her uniform and her finﬁtl
ously dwai }é ¢ college faCUIt.Y éfnd student body. Her letters, anx¥
. 'y waited, revealed more intimately the deep psychological i
juries suffered by the orphans of France through the loss of theif
homes and parents, as well as their need of food, shelter, and clothing:
The letters described also the orphans’ experiences with love, security
and l'mPP}’ activity that might in time heal them. The hardships ©
the kindergarten teachers who enlisted in this project certainly rivalé
those of missionaries in their pioneer efforts in some foreign countri€s
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nts During War and Postwar Years

GOVERNING BOARD FORMED. During the years of World
War 1, several significant changes were made in the organization
of the college. In 1914 Newton H. Carpenter, executive secretary of
the Art Institute of Chicago, became a member of the college Board
of Trustees and was elected treasurer of the board. Mr. Carpenter

had had valuable experience in his position with the Chicago Art
gestions to the Board of

Institute and was able to make helpful sug
estions was the develop-

Trustees of the college. Among these sugg
ncluding the Board of Trustees and

ment of a large supporting group; i

other friends, who would sponsor the college in the community, con-
tribute a sum for its annual support, enlist others in making gifts,
and carry some responsibility in perpetuating the college as an insti-
tution, The Art Institute had already organized such a board, with
2 group paying dues annually and 2 life membership list which
included several hundred people. Mr. Carpenter felt in time that the
college might develop a similar group. A discussion of the matter by

the Board of Trustees and an investigation of similar plans in other
1916 of the Governing Board

institutions led to the organization in

9f the college. After a set of by-laws had been drafted, the new organ-

ization became the corporate body responsible for the continuance of

National Kindergarten College. There were in the beginning two

classifications for paying and voting members: active members who
ers who paid $100

Paid an annual fec of $5 per person, and life memb

and were not obligated for further dues, but actually in many €ases
termittently to the college. This

Continued to give annually or in : .
Governing Board was the legal body for Natlonal_ Kl-ndejrgarten
College, holding title to all property belonging to the institution and
electing the trustees to whom was delegated the actual management

ary business at an

of the college-
The Governing Board transacted its necess ;
annual meeting in November when reports were made by t'he presi-
custees and by the chairman of

dent and treasurer of the Board of T ‘
Standing committees. The i)resident of the college, who ;;v';s d:mi—
Nated ip the by-laws as an ex-officio member of the Board of Trustees,

New Developme
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a]so e -

at thlé arslilnut:ld:xzei?nnu? 1 reﬁort at this meeting. Trustecs werc clected
that they might beg o;t rec:year terms of service, with the proviso
The by-laws providedrf};e ec't ed for an ensuing term of three years.
Board be chosen by b ?]t life and annual members of the Governing
meetings upon they atlot of the Board of Trustees at any of its
committee. H unanimous recommendation of its executive

. Honorary members were also elected.

1 RESPONSIBILITIES ASSIGNED TO BOARD OF TRUS
bility of choosin oeti; of Trustees the l?y-laws delegated the responsi-
president, and ii c e president of the institution and each successive
president. To the as?dOf temporary vacancy, to appoint an acting
bility of choosin ptl:Sl et -Of. the FO]lege was delegated the responsi-
faculty—within tgh 1? a'dm_lmstratlve staff and the members of the
ments of the ¢ l.mlt,a tions of budget and the education require
delegated the t organization. To the Board of Trustees also w3
o r:'atnszé.ctlon _of all matters pertaining to the conduct 0
tional institut;ol S ']l“r}llancml support, and its operation as an educd”
quarterly and inn.dd"e Board of Trustees was required to mee:
annual meetin i?] Nltmn to meet vf'ith the Governing Board at its
the president ogf the bovember' Spe?lal meetings might be called by
written request of th oard at any time and must be called upo? the
Board of C}T of three trustees. At the first regular meeting of the
Board of Trustes cach year an annual clecton vas e the
with the i htnf ap rem-dent, two vice-presidents, secretary, treasurel
additional ght 1o appoint an additional assistant secretary and a8

jonal assistant treasurer. The officers of the Board of Truste€’
also served as officers of the Governing Board

 SROWTH OF COVERNING BOARD. The Governing Boat®
etived in 1920 o CIT)S ip every year and before Elizabeth Hamst_)f’
body with me bum ered 189 persons. It became a very influentid
o 'm ers from the faculty, the alumnae, and citizens ©
icago and its suburbs who were interested in the purposes of th¢
college %m.d eager to support its program. As time went on a fe¥
geol).le living at a distance were elected to membership on the boar®
or instance, the annual report of 1919-20 carries the name of Mrs:
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Henry Phipps of New York City, Mrs. Nora Wells Jewett, a well-

known alumna of the college, living in Minneapolis; Mrs. Luther K.

Yoder, a resident of Pittsburg; Mrs. Norman W. Storer, also a prom-
d Mrs. H. S. Weller of Omaha,

inent alumna of Pittsburg; Mr. an

Nebraska; Mrs. Albert Ferguson of Florida; and Mrs. Helen Moore

Bebbs, of Seattle, Washington. Some of the prominent names

printed in this report as honorary members Were Rabbi Hirsch of

Sinai Temple, Chicago; Judge Mary Bartelme of the Chicago Juvenile

Court; Edna L. Foley, founder and director of the Visiting Nurses
ly known as superin-

Association of Chicago; William Wirt, national
ndiana, whose unique plan was

tendent of the schools of Gary, |

being tried out in New York City and elsewhere. Prominent clegry
were Herbert L. Willett and William C. Covert; artists, Jens Jensen,
landscape architect; Donald Robertson, dramatist; Lorado Taft, sculp-
tor. All of these persons—educators, artists, leaders in so_qal welfare
or religion—had contributed by their Jectures and exhibits to the

educational and cultural program of the college.

The president’s annual report to the Governing Board presented
ber of students enrolled

in November, 1920, state
totaled 304 with the summet sessi enrollment, that they cam.e from
29 states, with two students from Canada and two from Ch¥n.a; 57
students that year received kindergarten al.ld ele{nentary certlflcatles
for completion of a two-year course, 73 rec.elved dlplgmas for cczlmp e
tion of three years; three diplomas were given entitling t_o th;a egr'e?
of Bachelor of Education. The report included 2 Jong list of specid
U. S. Commis-

lecturers among which the name of P. P: Claxton, o the
sioner of Education, was listed. Information also was g

work of a position bureau in helping grac}uates to ltt)caft:_r ptcl)ls;tm::r,

The condensed report of receipts ar'xd dlsburse‘;rzxgn sd " caShyex_

gave a total of cash receipts amounting 0 $85,423 an

penditures of $80,785- |
It was now evident that the Goverlxlm,;; ?oarge‘\:g(s);n i;c;“:::g
izati i i for the future

Organization, that 1t promlsed much e e eas e

expansion Of National I;il?dergzrt;n ibstantial body of citizens to
values was the fact that 1t included 2 jent of the

whom the officers of the Board 0
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Michigan

Chil dlin fﬁ:i?]lele;evc":e;e the college 1:tself was at that time located.
an orphanage on th ns summer session were brought by bus from
ote the differencesie bm]l]th Side of Chicago. It was interesting t0
Deeviously attendod t}r: ehavior of these children and those who had
b qived & ooy ].fe summer session of the college, children who
AT 1 ﬁ in thglr own homes. These summer schools
for tuition Allycosf college 'Wlthout cost to parents or the orphanage
the col]eée tself 5 ’ll?hc]lldmg the time of the teachers, were paid by
arowth inonrolln . ' e cqllege was well repaid, however, Dy
by creative ¢ ent due to mtere§t of students in the demonstration

eachers of new materials and methods.

s Igzc?déf(zlsutlé (:)f these successful summer schools for children, it
National Kind pen a demonstration school during the year 2t
opened in 1918e;g9£;r9ten' and Elementary College. The school wa$
s arranced f- | with a kindergarten and a first grade. Housing
the back ng theor {1 e school on the second floor of the building at
rooms, well i h(;odege property at 2944 Michigan Avenue. Two large
furnisl’led wit}% © dand Vent.llated, with plenty of floor space, were
tables, large buililr:g e;;] iqmpment including posture chairs, sm4
and b’its of bright ci] Ocxs, 8 few well-chosen colored prints framed,
OIS Were € llgl 1 or in pottery, flowers, rugs and hangings. Both
An adequate CtIO.]p}ze :iv’th pianos and were very attractive to children-
rooms was addf:de ’]a“ﬁ washroom on the second floor adjacent to the
of th 1 ;| here was a large concrete-covered terrace outsid€
e college building adjacent to a good-sized lawn, sO that it was
possible to have some equipment out-of-doors and ’0pportun1’ty to
make garden, play games, and carry on other activities when theé
weather was propitious. The kindergarten teacher chosen for the new
school was Jessic Winter, a graduate of the class of 1917, who had
HITCE'@y C-onductcd a progressive school for young children of faculty
famlhe.s in Champaign, and was later to become headmistress of the
Brookside private school of Bloomfield Hills. Clara Belle Baker be-
came the teacher of the primary group and director of the school. The
PU_IDIIS. for this school were children of the neighborhood living o8
Michigan Avenue and adjoining streets. Miss Baker and Miss Winter
called at the homes wherever they noticed children playing on the
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Streets. Many lived in quarters back of the store or in an apartment
eally would have

above. Although some local advertising was done, it r
this method of

been impossible to secure the children except by
personal calls. The families living in the neighborhood worked for the

most part—small shopkeepers, craftsmen, day laborers—with a few
families still lingering on in the old mansions having seen much
better days. Occasionally the parents worked in the “Loop” or the
factory district, but the majority of children came from homes where

the parents’ work was in the neighborhood.

Miss Baker and Miss Winter told of calling in one home where
they met the father of the family in his shop and extended their offer
to him to put his small children in the school. When he seemed favor-
able to their invitation, they asked a few questions about the children,
Whereupon he promptly called his wife. “Ma,” he said, “come here.
The investigators are here from the school.” Noticing the startled
expression on the faces of the two teachers, he said, “No objection,
No objection! I would wan hat I was gettin’, too.” Men
“Ma” came out, she answere en English simple questions

which the “investigators” aske nterview she ap-
Peared with two children on the op

~ Generally speaking, most of the paren ;
first summer. They couldn’t understand why the college was offermg
.One man said, “Are you Republi-

to take their children free of charge :
cans or Democrats?” When Miss Baker replied that they were not
Tepresenting either party, then he wanted to know what chu;lch was
doing this piece of work. As carefully as t1.16y c<.)u.1d, the teac fers ix-
DPlained simply the he college 11 training teachers for t te
ki“dergarten and the des, trying to help the parents

understand that it wou ollege in carrying out 1tshpr9gr:}?1

]t:) be able to show just h ) hildren should be trz;usgeetn ;:d s(e):
inder and the primary gré es. \ :

friendlia;txil] the opportlimity of having the chlldcr]en in ;ch;):; izrszig

of each day so intriguing that the parents agrece Oneforythe to sene

their children. They were still noticeably susp1.c10us 1

Weeks and some of them visited almost continuous:y,

but as time
dtot
Went on they opened their hearts t0 the school an

t to know W
d in brok
d. As a result of the i
ening day of school.

ts were suspicious that

purpose of t
primary gra
1d assist the €

he college,
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Working under great pressure, the officials of the college and
most of the faculty and staff were busy with the maintenance staff
setting up the new buildings and getting them into operating condi-
tion for the registration of the school, when the students should
return and the new students enroll for the second semester. It was
an exciting period in the life of the school when members of the
faculty would meet each other in the halls and say, “I pinch myself
every day to make sure I am not dreaming that we are here!” Dis-
turbed individuals would rush around asking other members of staff
where the registrar’s file had been placed, what had happened to
the librarian’s desk, what would be done about classrooms and offices
which had no furniture. However, when the students returned and
registration actually took place, everything was fairly well in place
for the business of the day. It is true that a few dormitory students
had to sleep on mattresses on the floor and live out of their suitcases
because furniture promised for their bedrooms had not been delivered,
but being young they took all difficulties in their stride and with
splendid spirit made up numerous ditties to sing at meals in the
dormitory and at assemblies in the college building. Everyone was
happy to be in new buildings with such a wonderful environment.

FINISHING THE THIRD FLOOR IN 1930. When the
college began to operate in the new educational building in February,
1926, the third floor was not finished. No rooms had been partitioned
off and there was only temporary flooring. For the first years, then,
the school was operated with two floors fully completed throughout,
and the ground floor at the rear partially complete. This space was
adequate for the first three years, until about 1929. The Children’s
School opened in the summer of 1926 with three pre-school groups
and first and second grades. Each year a grade was added until 1929,
when nursery school, two kindergartens, and five grades were using
rooms planned for them. The library, which had been occupying
rooms originally designed for the Children’s School, had much out-
grown its quarters. The move to the North Shore had increased enroll-
ment in the college. Every room taken for the Children’s School
meant one less available for college classes.
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At the annual meeting of the Governing Board in November,
1929, Edna Dean Baker put forth the needs of the school for the
future and strongly recommended that definite steps be taken to
complete the third floor of the college building. She stated that notes
outstanding to contractors to the amount of $5,500 had been met;
that the building loan from Chicago Title and Trust Company had
been reduced from $280,000 to $205,000, and that.in every way the
college was fulfilling the projected purpose for Whl(.:h it had chosen
the North Shore site and entered into the new building enterpr{se.
She stated that the North Shore had proved to be an ex§e?1ent setting
for the development of the college, which was already giving valu:able
service in the community as well as preparing more well-trained
teachers for the United States. Following this meeting, the Board of
Trustees took steps to complete the third floor.

By the autumn of 1930 the third floor had been fL}lly completed
and furnished. The building loan of $205,000 reported in the autumn
of 1929 had been refinanced by the Chicago Title and TrusF Com-
pany to the amount of $310,000 for the purposc of cornpletmgt th(;
third floor of the college building. In June, 1930, the general con krac
for this work was given by the Board of Trustees to tl}e A.'L. ]135 s:]:
Company. Dean William Bauer of the Schf)ol of Eflgmeefmg: . orith
western University, was secured as consulting architect to work W
the contractor and the Warren S. Holmes F]qmpany of Lalnsmg,
Michigan, the original architects of the building. The tota c];)n-
tracts on the third floor amounted to $103,519, and .bY ITTOerm eré
1930, $98,603 had been paid, and additional archltec; s C;ffzaoo
$5,225. The repayment on the new loan of $310,000 from t e.Od lwi%h
Title and Trust Company extended over a ten-year Ope;)l o
interest at 6%2% and annual installments of $i18’00f ’h eéhica g
March, 1931. General Abel Davis, director at that hmeﬁ t eBoard f:') °
Title and Trust Company and a meml?er of the co egr;he o eac
Trustees, acted as chairman of the Buildmg Comr'mt.tee- e e
now had as beautiful, useful and hygienic 2 bmldfmg a:ducational
found anywhere in the world, to meet the needs of an

institution.
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time and even later the college on account of zoning restrictions
cpuld not secure a permit for its erection from the Wilmette authori-
ties. Since the Board of Trustees had assumed that an exception
would be made for an educational institution, the refusal presented
a very great Problem. It was thought at first that it might be possible
to .lea.se a series of very large old homes not too far from the college
building, either in Wilmette or Evanston, but a survey made through
the real estate firms showed that houses available for purchase in
Ev.an:?ton at the time were much smaller than the old mansions on
Michigan and Prairie in Chicago and would not accommodate more
than ten or twelve students. At the time it was not possible to rent
any apartment house which could be economically remodeled for
dormitory purposes.

Warren S. Holmes, who had been advising the Board of
Trustees and the administration on possible solutions to the prob-
lem, helped the college to find a way out of seeming defeat. He and
two contractors found a suitable piece of land on the southwest
corner of Asbury Avenue and Central Street which they bought. Mr.
Holmes prepared tentative floor plans for a dormitory building much
less expensive than the one originally contemplated. For this building
a second set of plans showed how it could be revised later for an
apartment hotel if the college did not wish to continue the lease.
The Board of Trustees was reluctant to locate the dormitory even at
that distance from Harrison Hall, but temporarily there seemed
nothing else to do. They worked out with the architect and con-
tractors an arrangement for a ten-year lease which could be termin-
ated at any time the college was able to erect its own dormitory
building on its own site, or adjacent to it. The architect and con-
tractors held title to the land and secured a building loan using
building and land as security. The building, large enough to house
200 students, was subsequently erected and was miraculously ready
for occupancy when the college moved out to Evanston on February
10, 1926. Of course, there were a few odd jobs about the building
and grounds still uncompleted. One of these was the attractive
lounge at the front of the dormitory building.

The new Marienthal met the needs of resident students remark-
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ably well at the time and, when furnished, had a charming homelike
appearance and atmosphere. The location, in spite of the distance
from the educational building, proved a fortunate one because of its
nearness to transportation. It is on the North Evanston bus line,
with a bus stop at the corner of the building, and only a little over
two blocks from the Central Street station of the elevated lines where
there is also a taxicab station. A North Western Railway station is
within walking distance. The location of the building would con-
tribute to ready sale, if the college should later erect a dormitory on
the campus. ’

Occupying the New Buildings

ARRIVAL FEBRUARY 10, 1926. When the actual move to
the North Shore had been made, students in spite of a few handicaps
were filled with enthusiasm and happiness. Vividly all who were
present during those first few days in the new college building re-
member the student inspection of the building, in which faculty
participated. Some students carried drums and others triangles. There
was a piano on the second floor just above the foyer which gave some
guidance to the marching host. Upstairs, downstairs, they marched,
singing, beating their drums, and every once in awhile stopping to
give a cheer. They explored the ground floor. They marched up to
the unfinished third floor, and walked gingerly across the boards on
the cement. They looked in every classroom and office and ended
up by a standing assembly in the big empty assembly hall on the
first floor. Here they sang college songs and cheered and cheered,
following announcements from the president of College Council and
the president of National College. For the first months, all of the
assemblies were brief because the students had to stand if the whole
school attended. Never was there greater enthusiasm and loyalty or
higher spirits than in the initial weeks when singing was often accom-
panied by the noise of terrazzo work on the first floor or the comple-
tion of the ventilating system in the basement, where considerable
riveting was taking place. Of course, not everybody was satisfied with
the equipment and furniture. Deliveries were slow, much was lacking
that would have to await raising of further funds. Almost from the day
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the school moved in, visitors began appearing. Educators came from
near and far to see Harrison Hall which expressed so many original
ideas in the construction of a college building and was so well
adapted for an active, creative, purposeful curriculum. Volunteers
were not lacking from the faculty and student body to show the new
building and expatiate on its values to the numerous guests. Every-
?)Ody had participated in raising the money—everybody had helped
in planning the building. It was everybody’s building and all of the
faculty and students were intelligent about it. A creative architect
working closely and cooperatively with a creative faculty had ac-
complished these results. If members of the faculty particularly did
not like their departmental set-ups, most of them were honest enough
to admit that the fault was as much theirs as the architect’s, that
within the limitations under which he had to work he had put their
suggestions so far as possible into the detail of the building. Occupy-
ing the new building, then, was not only a matter of satisfaction and
pride, but a way of learning as well and a means of growth.

FIRST EVENTS IN THE NEW BUILDINGS. Certain events
were of special interest to the school and to the community in the
first months of living in Harrison Hall. Now that the college was
actually located on the North Shore, hundreds of friends who had
helped in making its arrival possible by attending at least one benefit
program or by giving a gift large or small to the building fund, were
much interested to see the completed building and become better
acquainted with the institution that had moved into it. Others who
had contributed only good will and good wishes were pleased and
curious to attend functions.

One of the first events to occur was a reception in Harrison Hall
for all these various friends. A short receiving line in the alumnae
room, student guides to take visitors about the building, and simple
refreshments in the foyer served the purpose of introducing guests
to the new building. Everywhere were exhibits of students’ work
arranged in display cases on the second floor, in classrooms, studios
and workshops. Beautiful flowers decorated all parts of the building,
and guests expressed enthusiasm for this latest institution to join
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other distinguished institutions of higher education already on the
North Shore.

Not long after the reception at Harrison Hall, the dormitory
staff and students held Open House inviting trustees and faculty to
participate in the formal opening of Marienthal. Dinner was served
in the new dining room, and a short program was held in the lounge,
now beautifully completed and very attractive with new furnishings
and some antique pieces of furniture and art objects from other
Marienthals of college history. Just enough of the old had been
preserved to make the new seem homelike to those who had known
and loved the college on the South Side. There were brief words of
welcome by Merritt Starr, president of the Board of Trustees, words
of deep appreciation and gratitude from Edna Baker who recalled
inspiring memories of the spirit of earlier dormitories. Quoting Edgar
Guest’s words, “It takes a heap of living to make a house a home,”
she expressed the hope that the years to come might endear the
dormitory to those who lived there with precious memories, with
the warmth and beauty of loving associations and happy events. After
the program students took groups of faculty and trustees to visit
their rooms.

COMMENCEMENT WEEK. The program of commence-
ment week included both gaiety and seriousness, and every event was
permeated with joy and gratitude for the new setting. The alumnae
homecoming was at the heart of the planning for this week. The
faith, the loyalty, the courage of alumnae led by Edna Baker, Mabel
Kearns, Harriet Howard, Margaret Farrar, Frances McElroy, Anne
Williams, and Laura Hooper of the faculty and other alumnae of
the area had made possible, with the cooperation of faculty, students
and friends, the new home of the college. Scores of alumnae came
from all parts of the country for the week, others for one or two
events. The week was opened by a carnival on Friday evening, June 4,
a delightful dramatic event, planned by Margare't Farrar and. E'tta
Mount. On Saturday, June 5, alumnae took possession of the building
for the annual alumnae meeting at which Emily Lloyd Jenkins,
president of the National Alumnae Association, presi(!ed.. Rel?qrts
from the chapters were thrilling because all had been active in raising
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funds for the new building and had tried every kind of a money-
making event and project. A fine address on the “Education of the
Emotiens” was given by Smiley Blanton, director of the Child
Guidance Clinic of the Minneapolis Board of Education. It was
significant that the alumnae chose one of our most creative psychia-
trists for their speaker on that occasion.

Elizabeth Short Phillips was elected president of the National
Alumnae Association at this meeting. Mrs. Phillips was well known
in Chicago and in the state of Illinois for her work in the Parent-

Teacher Association and in several prominent civic movements.
Mrs. Phillips said:

_ “Our new building is fast becoming known as the best building
in the country for the purpose for which it was erected. You will all
want to see it for it is beautiful as well, and you will feel a justified
pride in being an alumna of such an institution.”

Most treasured of the hundreds of greetings received was an
alumnae day message from Elizabeth Harrison:

“To my dearly beloved alumnae daughters and to the daughters
of my daughters, I send love and greetings to each and all of you.
I will be with you in thought on this happy day while you gather to
rejoice in the realization that you have not only helped Miss Baker
to make her dream come true, gut you have also shown the true spirit
of self-sacrificing service and loyalty to the ideal of making life more
worth-while to childhood.”

Two prominent alumnae, one of them from Pittsburgh, Ruth
Beyer Storer and Anna Gould Graham, '96, wrote this comment in
the alumnae room guest book:

“To an old '96 alumna Harrison Hall stands out enhanced by
its contrast to 10 Van Buren Street—an achievement in its day. Harri-
son Hall, our new college, a dream come true! Embodied convenience,
comfort and charm on a real campus with swaying trees and soft
grass, sunshine and a lake breeze! We had not supposed it could look
so finished, but it had been so perfectly pictured that when first
glimpsed in the distance it was familiar. The entrance with its charm-
ing memorial fountain and attractive walls with their colored mosaics
was a revelation but there was more to follow.”

The dedication of Harrison Hall on Sunday, June 6, 1926, was a
part of the baccalaureate service and was most impressive. This pro-

-
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gram was opened with dedicatory invocation by Bishop Edwin H.
Hughes of the Methodist Church:

“The Holy Scriptures teach us that God is ever well pleased with
those who build temples to his name, and that He withholds not his
gracious approval from those who seek in any way to build his
spiritual kingdom over the earth. Let us not doubt that He will give
his benediction to this hour wherein we dedicate a sanctuary for
young life and for those who are to guide young life to the glory of
God’s name and the service of his children everywhere.

‘““Therefore, to the preparation of those who are to lead little
children to larger life and who themselves are to be led in turn to
holier character by their loving contact with the life of youth, we
dedicate this building.

“To the exaltation of all childhood, even to that new procession
that the Father sends with each generation so that new hands may
complete our unfinished tasks to the end that our work without them
may not be made perfect, we dedicate this building.

“To all good parents, and to those who, not being parents, still
carry parental hearts of gentleness in their bosoms, and who will
yearn toward this place as being a structure of their own love, we
dedicate this building. :

“To that Lord who is forever setting the child in the midst of
life and who long ago took the children in his arms and putting his
hands upon them blessed them—even to Jesus Christ the lover of
all childhood, we dedicate this building, in the name of the Father,
and of the Son and of the Holy Spirit.”

Merritt Starr, president of the Board of Trustees, gave a brief
resume of the history of the college and of the land it now occupies.

“About 100 years ago this land was the home of restless Indians
engaged in sporadic wars with the whites, notably the Winnebago
War of 1828, which ended in the Peace Treaty of Prairie du Chien.

e interpreters in making that treaty were learned in the English,
French, Pottawatomie, Winnebago, Chippewa, Kickapoo, and Sioux
tongues; and for their fidelity and skill in negotiating peace the
government granted two square miles of this land, rising into and
ncluding this eminence, to Archangel Ouilmette, wife of Antoine
Ouilmette, and her children. The treaty named the mother and the
children as grantees, and this land, the reward of the treaty of peace,
Was given to a mother and children. This historic achievement set
apart this beautiful eminence now crowned with the towers of Harri-
son Hall to the works of peace and children’s education. Rightfully
In memory of Madam Archangel Ouilmette, we may call our campus
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Archangel Height. In the Greek Panathenaic procession there were
three divisions—first came the veterans, survivors of the past, whose
banner read: “‘We have been great in days gone by.” Then came the
heroes of the day whose banner read: ‘We are your strength; on us
you may rely;” and then came the little boys carrying the banner with
the motto: ‘We shall surpass you by and by.” Seeing thus their
promise and their power we see in the children to be taught by our
graduates those who are to mold the America of the future.”

Edna Dean Baker made the presentation of Harrison Hall for
the dedication. In part she said:

. “A year ago on the sixth day of June the piece of ground upon
which this building stands was dedicated, and the turf was turned for
the beginning of work upon its foundations. The sun shone, a meadow
lark sang, and the voices of many children made a rare accom-
paniment for the solemn services. The auspiciousness of the day was
a true prophecy of the blessing which has rested upon the work. It
has been the endeavor of the architects and the building committee
to create a building for the training of teachers and parents of chil-
dren that combines the highest efficiency which the science of con-
struction has attained and the beauty which indefinably influences
the tastes, molds the ideals and gives the joy that beauty alone can
supply. The tribute paid by a great teacher who passed through our
halls and classrooms a week ago well expresses what they had in mind.
She said: ‘One cannot come into this building and be the same

r»

person afterwards’.

The fortieth annual commencement program, following the
dedicatory exercises, completed the week of celebration. On Wednes-
day afternoon, June 9, 1926, it seemed wonderful to hold the com-
mencement exercises in the college building since for several years
the college had been forced to rent auditoriums for this event. The
daisy chain processional was indeed beautiful as the girls formed
double aisles. The graduating classes entered to the stirring music of
the March from Tannhauser; seniors in black caps and gowns and
juniors in gray, took their places tier above tier on the spacious stage.
The commencement address was given by Horace ]J. Bridges. The
presentation of diplomas and awarding of scholarships completed
this first commencement program in the new building, an occasion
never to be forgotten by those who had the privilege of participation.

Chapter Njne
COLLEGE DEMONSTRATION CENTERS

First Session of Children’s School in Evanston

SOUTH SIDE PUPILS LEFT BEHIND. When National
Kindergarten and Elementary College left the South Side, there was
great mourning on the part of the children in the neighborhood who
had attended the kindergarten-primary school at 2944 South Michigan
Avenue, for they could not continue to attend their loved school.
There was no way of taking them along. Parents as well as children
expressed their regret; in fact the whele neighborhood grieved, telling
how much they were going to miss the teachers and the college girls
and how lonesome life would seem without them. The college faculty
and students as well, even in the midst of rejoicing, felt the tug that
always comes when you leave the old home for a new one, and found
it especially hard to say goodbye to the “kids,” as Kenneth Holmes,
the young janitor, called them. It was difficult to wait after the arrival
in Evanston until the time when the Children’s School might open
its doors to the community. Many were the inquiries from students
and alumnae about the opening of the Children’s School. The rooms
were ready, but it was necessary to work out a plan for this school,
and a few months were needed to develop the plan and to get it

into operation.

PLAN DEVELOPED FOR A CHILDREN’S SCHOOL.
Harrison Hall had been built with the concept of a Children’s School
at the center of the program of teacher education. The rooms pro-
vided for children were on the first aud second floors of the building.
They included two units at the rear on the first floor for a kinder-
garten and nursery school with a kitchen between. Each unit con-
tained a large playroom, a smaller workroom, and a washroom with
toilet facilities. Similar units were planned on the second floor for
first and second grades. For the remaining grades, three to six, there
Wwere four classrooms with a connecting workroom between each two
rooms, The classrooms all had built-in space for cupboards, and the
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Particularly for educators it is important to recognize that all the
child’s experiences in the neighborhood contribute to his education,
good or bad, and that many resources may be utilized in commu-
nities far more effectively than they are now being used.

One of the first problems, after the organization of agencies was
completed, was how to secure children for the nursery school. During
the first year not so many parents sought the privilege of enrolling
children, but once the program got under way, there was a longer
waiting list than the nursery school could possibly accommodate.
The solution that seemed most satisfactory was to allow each social
agency to recommend a percentage of the total enrollment of chil-
dren accepted. When a special enrollment committee had been
selected with a representative from each agency in the building
including the nursery school director, one from National Kindergarten
and Elementary College supervision staff, and in time one from the
Mary Crane League, the plan functioned effectively. With initial
information about each child secured through pre-registration con-
ferences with the parents and through certain physical examination
and studies, it was possible to obtain a group of children with a
fairly good distribution of problems, interests, abilities and of na-
tionalities represented in the neighborhood.

Chapter Ten
NEW ACHIEVEMENTS IN THE YEARS 1920 TO 1930

First Travel Tour

PURPOSE OF TOUR. In planning the summer program for
1928. the college administration became interested in the travel
tours arranged by some colleges and universities for their faculty and
students who might desire travel abroad as an educational experience
rather than attendance at a summer session. In some educational
institutions credit was being given for travel tours organized by
members of the faculty, approved by the institution, and arranged
through trustworthy travel bureaus. It was decided to try the ex-
periment of a European travel tour under the name of the college
for the summer of 1928. It was thought best not to offer credit for
this first tour but to study carefully its educational value to those
who participated, and also its cultural and public relations value to
the college. It was hoped that such a tour would improve inter-
national understanding and international relationships, and would
encourage others of the college family to take trips abroad during
the summer vacation whether or not the college continued to $ponsor
such trips under its own name.

The college administration arranged the tour through the North
Shore Travel service, located in Evanston, in cooperation with
Temple Tours, a well-known company, which planned the itinerary
and furnished the organization. The suggestions of Edna Dean Baker
and others on the faculty regarding the cultural and educational
features to be included were accepted by Temple Tours and adroitly
woven into the itinerary.

PERSONNEL OF PARTY. Anne Goodwin Williams of the
faculty was selected as head of the Bureau of Informgtion at t.he
College and was hostess on the trip. Temple Tours supplied a's.pemal
conductor from the first landing at Glasgow to the return sailing at
Le Havre. Other members of the party included: from the staff, Edna
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Dean Baker, Clara Belle Baker, Nellie Ball (now Mrs. C. B. Whit-
aker), Virginia Solbery (now Mrs. C. H. Kreiter); from the
alumnae, Miriam and Isabel Bicknell, Sue M. Northey, Clarissa
Bacon, Brenda White; a student, Harriet Youlden (now Mrs. O. J.
Guanell), and two friends. Kathleen Fitzgerald, a faculty member
of the Woman'’s College of London, acted as general conductor for
the trip, joining the party at Glasgow. Miss Fitzgerald was truly
competent as a guide, as she spoke the languages of all the countries
of Europe where the itinerary took the group. Clarissa Bacon said
of her:

“She was indefatigable in seeing that we made trains, buses and
boats on time, were instructed in the monetary system of each
country, were not short-changed on shopping tours, and wore hats
and gloves on all sight-seeing excursions. She paid tips out of travel
tour funds and saved us an immense amount of worry and loss of
time. We sometimes called ourselves ‘the thirteen colonies under
British domination’ but we were none the less grateful to our alert,
authoritative and stable conductor.”

This party of fourteen became warm friends before the tour
was ended and showed a fine spirit of interest throughout the trip,
although at times the younger members became somewhat re-
bellious over the many hours spent in art galleries, castles and palaces
when they would have liked a little more time for getting acquainted
with the people, wandering in the quaint old streets, gathering
treasures for their collections, and enjoying the natural and distinctive
beauty of each country. However, all members of the party were
enthusiastic in reviewing their experiences after the tour was com-
plete and have increasingly appreciated them in the years since.

ITINERARY. In the months before sailing on June 29, 1928,
from Montreal on the SS Letitia, everyone studied the itinerary
with the greatest enthusiasm and read as much as possible in prepara-
tion. The tour included arrival in Glasgow and a motor trip through
the lovely Trossachs region to Edinburgh; another motor trip down
through the lake region of England to Lake Windermere and
Furness Abbey; then a visit to London and all its famous institutions;
a one-day trip to Stratford-on-Avon, and on to Shottery, Warwick
and the ruins of Kenilworth Castle. Some members of the party,
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especially interested in education both in Scotland and in England,
visited several public and private schools, taking side trips on their
own to certain famous old schools. Later in July the party went to
Holland, having a delightful experience at the Hague in Amsterdam
and at the Island of Marken via Vollendam; then to Cologne,
Germany, and several days later by steamer on the Rhine to Wies-
baden and Heidelberg; by rail from Heidelberg along the edge of
the Black Forest to Interlaken, with excursions from Interlaken into
the glorious mountains round about. By overland railway the party
traveled from Interlaken, Switzerland, to beautiful Montreux on
Lake Geneva, and by motor excursion to Geneva, visiting the head-
quarters of the League of Nations and also the International School
under the direction of the Jean Jacques Rousseau Institute. From
Switzerland the tour went into Italy, to Milan, Venice, Florence,
and Rome with their priceless art treasures and wonderful historical
monuments. After Rome the party traveled by electric railroad to
the Ligurian Riviera, to Genoa, and on to Aix-Les-Bains and Paris.
After several days in Paris, they finally sailed from Le Havre on the
SS Coronia, arriving in New York on August 26, 1928, having become
acquainted with the life and the people of seven countries through
the help of very human guides who joined the party in each country.
No one who went on that tour will ever forget Smithies of Scotland,
Rulli in Rome, Herman of Holland, or the old caretaker at Kenil-
worth Castle in England, who quoted Lord Tennyson and Sir Walter
Scott plentifully. Miss Baker’s final report to Our Guidon said:

“A feature of the trip which no one had counted upon was the
fact that we met old friends in the most unexpected places. We met
Lillian Criffin, an alumna who taught at North Shore Country Day
School, in thé Tate Gallery in London. She hac! been bicycling
through Europe with a friend through the year and just happened to
turn up in London when we were there. A former librarian of the
college, Ruth Peterson, flew over from Sweden to be with us for
dinner in Amsterdam. We encountered friends of the college and the

Children’s School at Napoleon’s Tomb in Paris, at the Pitti Palace
in Florence, and strangest of all in the Catacombs while we were

Seeing records of those gruesome years when the early Christians
livedgthere. We began to realize as never before how small the

world is.”
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strations. The front of the building had three classrooms and a
beautiful small auditorium seating 150 people. On the front corridor
opposite the auditorium was a lounge with rest rooms for women
students, overlooking an interior court. On the north side of the
building were a large art studio and classroom and a home economics
laboratory. The corridors on the third floor, as elsewhere in the
building, were well-lighted and wide. The third floor, while principal-
ly used by adult students of the college, also accommodated special
assemblies for the Children’s School in the small auditorium and
their library in connection with the main library of the college.
The donors of the memorial rooms found great joy in working
with Edna Dean Baker, Mabel Kearns, and the Equipment Com-
mittee on the actual selection of furnishings and equipment for the
space assigned. Each room was given a plaque with the name of
the one honored and the statement of the purpose of the room; as,
Muriel Betts Library of Childhood, and Francis M. Arnold Art Room.

A DREAM FULFILLED. So a dream of the builders which
first came to light a decade earlier was realized in full in the begin-
ning of a new decade in 1930. During the realization National
Kindergarten and Elementary College had made an almost un-
precedented move from the South Side of Chicago to the suburban
cities of Evanston and Wilmette, for the new college building was
on the boundary line. It had grown by leaps and bounds from a
total of 302 students in 1920-21 to a total of 790 students for 1930-31.
Its Children’s School in 1920-21, a free school including two rooms
only, had been reborn as a tuition school with a total enrollment for
the year and summer of 1930-31 of 249. The total operating income
of the college in 1920-21 was $125,771; in 1930-31 was $368,288.
These figures indicate the growth that had taken place in numbers
of students and in financial income, but do not show the rapid
development of its educational program and the improvement of
its educational status. A few indications of the development of the
college educationally in this era have been included in the description
of the new laboratory school, the Children’s School, and the creative
experimental work taking place there; the progress of Mary Crane
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Nursery School located in the Mary Crane Building in Hull House,
where the college worked in cooperation with several social service
organizations in meeting the needs of children and parents of an
underprivileged community. Further evidences of progress were
new state accreditments and the affiliation with the School of Edu-
cation at Northwestern University. The addition of many new
courses in the curriculum, the growth of the school to a four-year
college, giving the degree of Bachelor of Education to the majority
of its students—all of these developments are indicators that the
new building was in the process of fulfilling the dream of the builders
for a college of education that would meet the needs of children
through education of teachers, parents and community.
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earlier in the child’s experience in the school and a general picture
of his development and needs at the new level of growth which he
was approaching. The cooperation of the teachers in this kind of
creative enterprise involved a social and intellectual development
for each one of them, and while it did not eliminate all the conflicts
of personality deviations, it was an excellent training ground for
modifying them. Some of the teachers in this project discovered for
the first time their ability to do creative writing in the production
of individual books in the professional field or to participate in such
group projects. The enterprise also represented the willingness of
a staff to share with other schools their own experience without any
individual financial reward. Although the books were sold by the
college, the returns did not cover the cost of publication, even though
.the first edition was quickly exhausted, necessitating a second print-
ing. This second printing in 1940 represented a new volume in fact,
because the inclusion of certain new staff members required a
thorough rethinking of the problems and a revision of all material
included in the volume.

A second manuscript, entitled “Healthful Living in the Chil-
dren’s School,” was completed in 1942, and used by the staff in
typewritten form, although never printed. This manuscript recorded
the play activities of children at every level, the development of health
habits throughout the school, and the acquisition of health knowl-
edge through appropriate units of experience. George Wilson, at that
time director of physical education, led in planning the health
program.

Development of the Guidance Laboratory

EXPANSION OF SERVICES. A program of intelligence and
achicvement testing was begun in the Evanston Children’s School in
1926-1927 by Laura Hooper. After Laura Hooper left National
College of Education for advanced study at Yale University, Louise
Farwell came from Yale University to act as director of research, and
in the year 1928-1929 began her work in educational guidance. Dr.
Farwell became interested in helping boys and girls in the Children’s
School to achieve in school fundamentals (reading, spelling, and
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arithmetic) in accordance with their capacities, as revealed by in-
telligence tests. Working both with classroom teachers and with
individual children, she and her staff developed some excellent
techniques for improving learnings, suitable both for group and
individual instruction. The Bertha Bell Boyd Psychology Room on
the second floor of the college building, with two small adjoining
rooms, was used as a Guidance Laboratory. Martha Fink in a separate
office had charge of intelligence tests and personality studies, and
also guided the program of parent education.

Soon the services of the guidance staff were sought by teachers
and parents of other schools in the Chicago area, and diagnosis of
learning difficulties with recommendations for improved learning
was made available for many children. The Guidance Laboratory
became a separate department of the college, serving both the
Children’s School and the general public. A limited number of
pupils of normal, superior, and gifted intelligence were accepted
each semester in the Guidance Laboratory for individual instruction,
in order that experimental work in diagnosing and remedying special

learning difficulties might continue.

EXPERIMENTAL WORK. Causes of blocks, or obstructions,
in learning on the part of normal, superior and gifted children were
studied in detail. Frequent changes of schools, faulty methods in
beginning stages of learning, emotional disturbances in the home,
were all found to be factors in retardation of children well endowed
in general intelligence. With the aid of the family physician and
consultation with specialists, it was possible to discover the relation
of certain physical disabilities to learning. Dr. Louise Farwell and
her capable staff made a special study of the psychology of vision,
and of the coordination of hand and eye with language centers in
the brain. Under the supervision of an able orthoptist, DF. Vivif:nne
Ilg, visual training by a competent technician was sometimes given,
in addition to other types of therapy.

Fffort was made to help each pupil build confidence in his own
ability to succeed, and a positive attitude of friendliness and gqod
cheer prevailed in the Guidance Laboratory. For some years Alice
Merriam (Mrs. Thornton Merriam) served as a specialist in emo-
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faculty and the student body. Other faculty committees were named
by the president, with the opportunity for faculty members to sug-
gest committees on which they would like to serve. The full roster
of committees when complete was presented to the faculty in a body
for approval.

The curriculum committee, or as it was later called, the com-
mittee on curriculum revision, was one of the standing committees
of the faculty, with a chairman who served as director of curriculum
for the college. This committee each year had some definite recom-
mendations to make to the faculty. Other important standing com-
mittees were the committees on scholarship awards; personnel prob-
lems; research; certification and graduation.

Since the faculty included not only the teaching faculty of the
college itself but the qualified library staff, the teachers of the
laboratory school, and certain secretaries from the secretarial staff,
committee work cut through the total organization of the college
and brought these departments into an integral relationship. Social
affairs given by the faculty included in the invitation list all members
of the various staffs, even though certain staffs were represented at
faculty business meetings by designated representatives.

RELATIONSHIP OF FACULTY TO BOARD. In the
closing years of Elizabeth Harrison’s administration the Gov-
erning Board of the college was organized. From 1915 on
the legal setup included a Governing Board which came in time to
number approximately two to three hundred people in various types
of membership: active, life, foundation and honorary. To this large
Governing Board the officers of the Board of Trustees made an
annual oral report, and the president of the college presented an
annual printed report, including information from the several officers
and departments of the college. Faculty were eligible, if they chose,
for election to membership on the Governing Board, and all faculty
through the courtesy of the president of the college were invited to
attend annual dinner meetings. Other groups eligible to membership
on the board under special conditions were alumnae of the college,
parents of college students and Children’s School pupils, and citizens
of the community. The relationship of the faculty to the Governing
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Board increased the understanding and cooperation of the faculty.
Nearly all members of the faculty attended annual meetings, whether
or not they were members of the Governing Board.

New Name and Status

FOUR-YEAR PROGRAM LEADING TO DEGREE. The
time seemed ripe, with a new curriculum developing, to take a step
for some years in the thought of the Administration and the
Curriculum Committce. It had been their hope that the time would
soon come when the Bachelor of Education degree would be the
goal of every graduate of the college and a carefully planned four-year
course might be offcred for which the great majority of students
would remain in school. National College had been offering the
Bachelor of Education degree since 1913, but the few students ob-
taining it had been out in the field for three or more years of service.

Because work with young children in the kindergarten had been
such a novel idea with the public, and like all pioneer ideas so diffi-
cult of acceptance, it had been necessary in the beginning for the
college to give a certificate at the end of two years and a diploma
at the end of three years. Building up to a four-year course with a
degree for every graduate ready to teach in the kindergarten, primary
grades, and middle grades, involved intensive work for the faculty
and administration. A complete reorganization of the curriculum
Wwas necessary. National College was among the first teacher-training
institutions to inaugurate for elementary teachers a fully integrated

four-year course leading to a degree.

NAME CHANGED. The faculty believed that the fouryear
course demanded another change of name for the college. In at-
tempting to secure a proper understanding of the work of the institu-
tion, they had found the name National Kindergarten and E]Cr{l(’jntary
College 'quite a handcicap. Some people caught the word “kinder-
8arten,” inferred that only four-and-five-year-olds attended the college,
and could not understand why such a big building was needed. One
Cvening when the Governing Board was meeting at one pf the
Popular hotels in Evanston for its annual dinner, the waitresses
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Registr?tion Committee, cooperating with the registrar; the Festival
Committee, cooperating with the director of play production; and
the Committee on Student Admissions, working with the counselor
for new students. The students on the Registration Committee
worked with the registrar, reviewing registration procedure, making
suggfestions for its improvement from the student’s standpoint,
guiding new students in the registration routine, also welcoming
new students and assisting them in getting acquainted. Members
of the committee sometimes helped certain faculty personnel who
were responsible for the examination procedure of New Student
Weel.c. The students assisted immeasurably in creating a better
emotional and social environment for new students and helped them
to understand and adjust to certain regulations.

EXPERIMENTS WITH THE HONOR SYSTEM. Probably
the most important responsibility shared with students at the
college was the attempt to develop an honor system which would
work su.ccessfully. Such an undertaking faces great handicaps from
the beginning by reason of the, conditioning which the student has
often had in taking examinations at elementary and high school
levels. Many students have developed a thorough dislike of any
forrr'xal procedure for evaluating a period of work, and also bad
hgblts of cheating at such times. No plan in an honor system starts
without a serious handicap in the matter of habits and attitudes
already acquired. It must be said in relation to success or failure of
any honor system that the failure of our institutions, perhaps of our
society, to create a concept of honor which is functional has proved
to be the Waterloo of many an honest effort on the part of student
¥eadership, to make such a system work. The honor system, as tried
In National College of Education, was operated under College
Council after a special petition of the council to the faculty as a
Yvhole had been unanimously granted to allow the students the
important task of conducting their own examinations. The chairman
of Cpllege Council was chairman of the Honor Commission and the
pres.ldents of four classes were members of her committee. In the
beginning the students tried out their honor code, which made
every student responsible for herself in examinations, after the
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teacher had given out the questions and had left the room. There
were no provisions for reporting infractions of the code, or for any
procedure in handling such infractions. All students who worked
on the honor system had perfect faith that the students would be
so inspired by the confidence of the faculty in them that they would
never violate the code. For a short period after the student drive to
secure an honor system, there seemed to be, so far as the reaction
of the students was concerned, every evidence that it was working,
but later faculty members began to notice that some examination
papers indicated clearly collaboration of some students during the
examination period and also use of textbooks or notebooks for
copying direct quotations. At the same time some students began to
complain of .talking that went on during examinations and of some
cheating they had seen. Although unwilling to give any names,
students became highly indignant because certain other students
using illicit practices were getting the best grades in the examina-
tions. Then the Honor Commission became very much disturbed.
They called a meeting of their commission, invited the president of
the college to meet with them, frankly presented the facts, ‘and
expressed much disappointment that human nature was so weak.
They were guided into studying honor systems in other colleges or
universities, chiefly in the Southeast, which claimed to have been
successful. They discovered that there was usually some provision for
a report on student cheating, by fellow students, and that the
faculty, together with the Honor Commission, made penalties for
these infractions, after they had been proved. The collegg honor
system finally was revised to include a provision for reportmg and
a plan for penalties. The plan was fair, from the standpoint (?f allow-
ing the student at least one infraction without loss of credit, other
than on the paper in which the mistake had been mad'e. The code
as revised led to various steps, to loss of credit for a single course,
loss of credit for a semester’s work, and a penalty which should be
set by the president and faculty of the college, for further st.udent
infraction. Before the honor system was finally given up, as 1t was
In time, at least ten years had elapsed and every effort had been
made by the Honor Commission including suggestions for room






























244 An Adventure in Higher Education

from t
cachers colleges to S€cure positions at all and such jobs as they

trou i .
gradziiu;:;% ill}e. (llfpreSSlon €1a were the teachers out of jobs, both
dropped b nishing courses and older teachers who had been
Pg ew e}:{i]lése of cuts in the school system,
depressiOnC y;a::“awﬁomparatxyely' speaking, were born during the
against marringe de financial insecurity of the times militated
1930, most graguai: ?ven more against the birth of children. In
nursery schools, kin ds of the college were teaching young children in
had not yet ¢ e:'elo filrgartens and early primary. Because the college
eligible only to thpek' the later elen.1entary program, graduates were
yet to the elementae mde'rgarten-l?nmary certificate in Illinois, not
colleges in the COumrty certificate, 'Smce National was one of the first
training, its graduat r};]to offer kindergarten and later nursery school
any were teachinesf ad been mu?h sought for pre-school positions.
and some were workgl' ouryear or five-year groups in public schools,
Ch"rCh'SUpporte d schng]WIth threes, fours, or fives in independent or
were first to be aff ools. Of course, enrollments of young children
stress. ected, both by lowered birth rate and by financial
T

gradualtl: :}?:‘])igfi] aifttelgpted to counter the problem for the young
in working witl? te S] ]a’ceme"t. Bureau, which became very active
tendents of scl, lac 1CTS” agencies and in cooperating with superin-
ools. Some of the staff did excellent field work in
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recruiting positions where school boards could not pay for ex-
Perienced teachers or could not employ enough teachers to meet
the need. The college staff could often persuade them to accept
young graduates on a reduced salary as assistant teachers or part-time
teachers. Efforts were made to find openings in all states that had
Previously taken graduates of the college and were interested in their
training. Graduates were kept encouraged by frequent letters, by
conferences arranged for them at the college, and by visits from the
staff in the field. They were advised to give volunteer services rather
than to remain idle and lose their skill. This difficult period was
bridged, not indeed with full success, but sufficiently to keep the
more able candidates in teaching. The percentage of graduates placed
in teaching positions during this era was relatively high, compared
with other teacher-training institutions.

REDUCING SALARIES, WAGES AND STAFF. The college.
had lost, during the years 1932-33 and 1933-34, 359, of its student
body and even a higher percentage of its current funds for operation.
Its dormitory lost the most heavily because the cost of sending
Students away to school is much higher than educating t.hem in the
home town or nearby city. A partly vacant dormitory with an over-
head which could not be cut a great deal, particularly in rental costs,
was an additional factor in making it necessary to reduce salaries
and wages of faculty and staff approximately 35%. Another means
of economy was reducing staff. Places of those who retired were
not filled immediately because of the decreased student body: It
was possible also to drop part-time faculty members who had full-time
employment elsewhere and were offering only one or two courses a
semester at National College of Education. Such reductions were
carefully made so as not in any way to affect serious_ly the educational
Program of the institution. The reductions in salaries and wages and
the reduction of staff were temporary expedients among qther steps
to keep the institution alive and operating during th.lS period.

The problem at National College of Efiucgtlop was not so
serious as the problem faced by some other ms.tltutxons. Teachers
colleges over the country suffered a severe drop in enrollmf:nt. Nor
were independent institutions the only ones to suffer. Since the
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Boar ion. i

tried o 03: ?}fee(c]z:;tw]n’ in an effort to solve their budget problems,
With what they Cane:lll“um of the public schools. The cutting began
cation, music, arg. 5 o }tlhe fads and frills,” including physical edu-
high schools ’w ere’ afI} ome economics. Kindergartens and junior
ization avq i ected. 'New' adventures in educational organ-
meet the ncedy of thm ?aklng, including varied subject matter to
were, of course, fire et ifferent age and ability levels of children,
communitios of’ b attacked. Education was in danger in some
school, “reagivp ng reduced to the three R’s of the old country

’ & nting, and *rithmetic.” Here again, parents and

cuts in .
tained thzhli)sse ilfm;:onal programs. Some systems, however, sus-
regained. Out of t}ljaftment§ and courses which have not yet been
Importance of workine €Xpenience, the schools have learned the
schools are ereforeg with the'Parents and the general public. The
meetings, radio and t 1"9“" “sf“g newspapers, magazines, public
the problems E’lnd e; VISion, in order to acquaint the public with
dependent with Pee,s presented by children and youth, inter-

S0CIety’s progress and the welfare of the country.
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Improved Situation

INCREASED ENROLLMENTS. Shortly after the inaugura-
tion of President Roosevelt, the country began to show some signs
of recovery, and the first of these was a renewed feeling of confidence
and a better emotional climate. Faith and hope were again in evi-
dence, replacing the fear and discouragement in the winter of 1933,
Cradually the unemployed began to decrease in numbers, due to
Certain federal projects in which they were employed, financed by
the Federal Government and paid for from the current income of the
government. Other measures brought the banks back into operation
and gradually depositors at least partially recovered their losses.
The wheels of industry began to move again and business to show
hew vitality. Much was being done at government expense and it
Wwas an expensive program. The federal budget, which was unbal-
anced when the new President took office, didn’t improve with the
years, but “happy times had come again.” The President’s fireside
talks to the people of the country kept them in touch with the new
Program, and many of them were enthusiastic about it, at least

during his first term.

Schools, although they had been slow in showing the effect of
the financial crash of 1929, began to show recovery earlier than
might have been expected. National College of Education showed
an increased enrollment by the autumn of 1934. Probably the de-
velopment of a later elementary training program m 19321933, th.Ch
enabled graduates to obtain the elementary certlflca}te for teaching
in the middle and upper grades, was a factor in this increased enr_oll-
ment. Qur Guidon, the publication of National College of Education
for its alumnae, carried this significant paragraph under the caption,

Increase In Enrollment:
“ th of September, 1934, eighty-nine new students
entere{int}?;edg:)?? of Harris%n Hall and enrolled as members of the

ional College of Education. In round numbers,
sevont pody of Natlc(l)::ts h(;de%nrolled in the autumn of 1933; so

Seventy-four new stu ”»
the retgistration for 1934 sets a record of real advancement.
The report of the registrar to the Governing Board in the autumn

of 1936 has this interesting comparison to make:
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“In 1934-35, the enroll
e -35, irollment for the academi
su 1Ignz’esr—356e’ssf1(c)>rr1 t%lleo’a gn(r]mg a total of 615. ’f?rgceﬁiﬁilmisxlioﬁoi?lg\tgf
cademic year was 361, for the summer session:

432, total 793"
One ca i )
from the sh:clr(ef)(fhil}; s:e }.low rapidly this institution was recovering
during this period l_P c;;Slon. A far-reaching change had been made
session was eXtendednb € summer session program. The summer
was possible for the ; d'y .the addition of short sessions, so that it
time, but in that er? leldual student to attend a shorter length of
single intensive c(l)bur ) ‘to secure.valid credit toward a degree in a
an accelerated coursese" stuc_lents in the college were interested in
forward to the Openinmvoflvmg summer study, because they looked
definitely on the u rafl of many more positions after schools were
Many experiencedptgea lf and could begin to expand their programs.
summer jobs in one o chers, on the other hand, were interested in
yet wished to do somersltn(()ire- of the. federally sponsored programs and
of credits for a higher du ying Wh.lCh would lead to an accumulation
college, offering inten legree. By introducing two-week terms at the
greatly increased its stve courses, National College of Education
never have attendeds urll:mer enrollment. Many students who might
returned the followin the college, enrolled for a two-week course,
ly decided to work foz‘:’ SU?mer for a six-week term, and later definite-
The short co a lPlOI.na or degree from this institution.
Century of Progrzzlsrss esTle?re first trie-d during the exposition called
years on the lake Shc;re 15 great project, which continued for two
kept up interest amon’ south of Chicago’s business area, the Loop,
trip with Chicago as ti Inan.y C?Hsses of our citizens, in a summer
the rule. Conditions e objective. Teachers were no exception to
travel abroad, with t,h Hde.ve well rfamember, were not satisfactory for
ditions in Asia, Since ictators rising in Europe and unsettled con-
abroad, teachers, as w:llmoney was nf)t plentiful enough for trips
the Windy City and taskother' vacationists, flocked to the shores of
Lake Michigan to mak °oh t heir _Chances on cooling breezes from
The Century of Progs e their h.o.hday an even more delightful one.
1t was much more thg ess Exposition was a gay and colorful fair, but
an that. The inventions and scientific discoveries

~ equally encouraging report from t
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frOm 1833 to 1933 were in evidence in its uniquely interesting build-
ings with their many exhibits, such as those in the Hall of Science.
The visitors included not only those from all parts of the United
States but many visitors from abroad. Guided excursions to the fair

were of great value to summer students.
The annual report of the president in the autumn of 1935-1936

included not only an encouraging report on enrollment, but an
he Placement Bureau, which had

Effects of the Great Depression on Education

had a very active year.
“One hundred sixteen young women attending National College
of Education in 1934-35 are now teaching, and fifty-one alumnae

have reported new positions. Of eighty-one who received degrees
or positions; one of these

in June, 1935, only two ar¢ still waiting f

is limiting the locality in which she can teach, and the other one
needs careful placement. Ninety-seven per cent of the class of 1935
have been placed. The distribution in the group holding degrees. i
from nursery school through eighth grade, with one supervisory

position . . . The splendid record made in the past by the Placement
s of the depression, and is due to

Bureau continues during the yea _
the success of the graduates 1m the field, more than to any other

factor.”
MAJOR FINANCIAL DIFFICULTIES SURMOUNTED_
At the beginning of the depression, the college had just refm.an.ced
its building loan in order to com interior of the building.
The college was able to meet the interest and principal charges until
the almost complete

1932, Because of decreased enrollments ar.ld .
cessation of gifts, it was, after that date, possible to meet only interest
h loans was still high and the college

payments. The interest on Suc ,
was paying six per cent on its loan. In the spring of 1933, whf:n the
banks were closed, for the first time the college faced defaulting on
its interest payment, but by a frank appeal to the .members of the

was raised. The Board

Governing Board and the alumnae, moncy ¥ '
of Trustees stood loyally by the administration, and the president

of the board, Conrad H. Poppenhusen, well-known he'ac:i‘of a
prominent law firm in Chicago, shouldered the responsibility of

handling this situation with Chicago Title and Trust Company, with
the help of the secretary, William Sutherland, and the treasurer,
Fred A. Cuscaden. Mr. Poppenhusen began negotiations with the
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ggl(l)%e(l)ti::dto Cgicago Title and Tryst Company, secured a total of
Under the et he college to claim two gifts of larger givers,
caption, “How we Balanced the Budget,” she wrote the

alumnae later in the gpp; .
in Our Guidop, spring, the following letter which was printed

enabl : usand dollars in pled d gi i
gift of $son. im Mrs. Phipps’ gift of §500 b ks B e et
i ; want to thank you all from our hearts for the

ess it in the doing of much good

“To tho -
able to do so slfegﬁ? Wz;nted to participate in this gift and were not
deeply gratefy] for g of other obligations or lack of a position, we are
give us in interestin}é (l)ltrhstlz)rlsnitnof good will for the help you cor’lstantly
which you render o Jous ownccér:r;lnng] lfgiga'ponal, and for the service

Chapter Fourteen

FACULTY ACTIVITIES EXTENDED

Faculty Travel

STIMULUS FOR TRAVEL. The faculty of National College
of Education had from the beginning a great interest in travel and
a sincere appreciation of the knowledge and the culture that could
be secured through this means. The philosophy of education of the
college placed the child as the starting point for education, the focal
point of study and intelligent understanding. Starting from this
Point, interest of the faculty was not alone in the children of their own
IOCality or nation but in all children and in what various countries
were doing about education; therefore, travel was appreciated as a
Professional interest as well as enrichment for the educational back-
ground of the teacher. Mrs. John N. Crouse, who had aided Elizabeth
Harrison in establishing the college and for a number of years was
co-principal, made it possible for Elizabeth Harrison to take trips
abroad by providing funds for these trips or taking her as a member
of the family. One of the earliest trips was to Germany, France, and
England. As the story unfolded, one was able to see how influential
this trip was in the future career of Elizabeth Harrison and the
development of the curriculum in the college. Other members of
the faculty in the earlier days went abroad frequently. Among these
were Francis M. Arnold and his wife Jean Carpenter Arnold, who were
particularly interested in art and music. Mrs. Arnold died in 1912,
but Francis M. Arnold was on the faculty of the college as a part-
time lecturer until his death in 1935. Among his many trips abroad
was one which skirted the Mediterranean and made it possible for
him to visit Egypt, Palestine, and Greece. His last trip in 1929
covered five European countries. His beautiful collection of art

treasures was a legacy to the college.
The precedent which these early travelers set extended to the
later faculty of National College of Education, and after its removal
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worked c] i
closely with the Mary Crane League through all the early

by members of .

of the officers ﬂolf iﬁl:l;lltt.ee fron.1 this project, and the great interest

store was one of the o] usiness firm and leading personnel in the

to the Century of Pra uable results, Hundreds of out-of-town visitors

more teachers ang ogress went t.hrough the exhibit, and hundreds
parents of Chicago saw it. Much publicity was

given to it iy
. papers g . .
Project, Pers and Magazines, another mmportant result of the
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Regional Conferences at the College

ANNUAL CONFERENCES FOR SUPERINTENDENTS.

During the years between 1930-40, the college held several annual
conferences for superintendents, principals, and supervisors. The
conferences were arranged by the Department of Student Teaching
which consulted superintendents of schools in the immediate area
concerning the type of program that would be of most interest to
them and most helpful in enabling them to know the background
of our graduates, many of whom were teaching in their individual
school systems. After the program was planned, preliminary an-
nouncements were mailed to a much larger number of superin-
tendents, principals, and supervisors of systems where our graduates
were teaching. The superintendents seemed interested in having
opportunity to see the college and observe the various activities of
the laboratory school. Other features of the program included a
general address by a member of the faculty, a superintendent, or .
an educator from a nearby university or teachers college, luncheon
in the cafeteria of the school, and discussion groups. At the time
of the Golden Anniversary, over one hundred men and women
participated in the conference. In 1938, a similar program was held
with a similar number of educators in attendance. On that occasion,
the special features observed were the Children’s School council and
college classes in rhythm. The president of the college gave a talk
on “Growth in Social Living.” The seventh grade gave a demonstra—
tion showing the possibilities of integration of English, science,
mathematics, and social studies. The luncheon address was by
Malcolm MacLean, director of General College, University of
Minnesota, on the topic, “What De We Mean by Good Citizens?”

CONFERENCES FOR HIGH SCHOOL PRINCIPALS.
Conferences for high school principals and guidance officers
were held intermittently for the purpose of bringing before
principals and guidance officers the personal qualifications es-
sential to the success of the teacher and to her happiness;
also bringing an awareness of the great need and opportunity for
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bein Th;:f pucll)hc seemed unaware for a time of the opportunities
& offered to teachers in other fields; and not until the teacher

happiness of adults and of children,

F .
financ?;gc?llllsetgifls],t .shnnkmg enrollments added to the problems of
institutions but b1ons. This was true of both public and private
of independ ecz'mse. S0 much greater proportion of the income

' cpendent institutions came from student fees, they immedi-
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fields were often persuaded to go back into teaching in part-time or
full-time jobs, even after they had been out of the professional field
for many years.

Educational institutions were plagued by shortages not only in
the teaching field but in clerical workers, in maintenance staff and
in labor in all the trades. Higher wages were offered by business
Organizations and industries than most colleges could afford. Here
again it became necessary to compromise and to accept less well-
trained and satisfactory persons in order to keep institutions running.
In the field of clerical workers, many married women were employed
on a part-time basis during the school hours of their children or
for one-half day only.

As the war continued, there was a serious lack of equipment,
supplies of all kinds and building materials. It took months to get a
new piece of equipment for the business office like an adding machine
or a typewriter or typewriter table, and there was the same shortage
in all kinds of school equipment for boys and girls. Many plants
which before the war manufactured school equipment, office equip-
ment, and the like, had been converted into industries that specifical-
ly provided war equipment, supplies for camps and military instruc-
tion. This lack of equipment and supplies of all kinds greatly increased
the difficulties within institutions and made the life of those who
had to handle purchasing and equipping hectic. Both price ceilings
and rationing affected schools, colleges, and universities, as well as
the general public. The ration allowances were in some supplies so
limited, as in meats, that many people were dissatisfied and tried in
various ways to secure more than they were allowed. In order to
enable college dormitories to take care of the needs of their students,
students had to bring their individual ration books with them to
college. This was often quite difficult because the families at home
sought to keep these ration books to meet their own needs.

With all the obstacles and difficulties, it is surprising the number
of institutions both public and independent that survived these
shocks and strains. Survival was in many institutions, as in National
College of Education, due to the sacrifices of the employed personnel,
particularly those in charge of the various administrative offices and
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ol 5rct3£::t1::“for teachers f)f kindergartens and elementary schools,

extension of th’ses were highly professionalized. After 1920, the
. € normal schools to three- and four-year schedules

regional iti

tefchers :(Cﬂclree(::ltmg' body became imperative to the newly-fledged
crediting bodg s with four-year programs. In time the regional ac-
. s "PCy began to respond ard to approve a few such institu-

to Secure such accreditment. In 1946-47,
f?d 1ts application to North Central, was
Ing of 1947, was approved and placed on

however, the college renew
T€-cxamined, and in the Spr
the accredited list.

RECO

years, the cgf:glg ]ﬂ?? h AS A CLASS A COLLEGE. For many
so that three-year grag ad an accreditment by the State of Illinois,
secure the Kindefri tuates of National College of Education could
them to teach ip kiidr en-Primary Certificate in Ilinois, enabling
graduates could re . earten and the first two grades, and four-year
to teach 1 o ceive the Elementary Certificate, enabling them

ny grades of the elementary school, The college also had

ea

Nlinois for gyrac;u:f ro¢ would be accepted by the University of

she met the ate work as each individual’s credentials proved
T€quirements get up by the university
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In the spring of 1947, following the accreditment by North
Central Association, a representative of the School of Education of
the University of Illinois was sent by the university to National
College of Education, at the request of the college, for a re-examina-
tion of its four-year program. The representative made a thorough
study of the four-year program of the college, and after his report
had been received, National College of Education was recognized as a
Class A Four-Year College by the University of Illinois.

This status gave impetus for attaining other goals. Credit is
due to the members of the Administrative Committee of National
College of Education who worked with the president of the college
upon this whole accreditment problem during the years 1920 to 1947,
when these accreditments just reported were attained. K. Richard -
Johnson, who held at the time the position of vice-chairman of the
Administrative Council, shared with the president the major re-
sponsibility in the application to North Central Association. James
H. Griggs, dean of instruction, gave invaluable help on the applica-
tion to North Central Association and also to the University of
IMlinois. In the surveys by representatives of the accrediting associa-
tions, by the University of Illinois and the State Departments of
Education, all members of the faculty and staff of the college gavc
complete cooperation. As is often said, when a visitor enters a
school, it may be the janitor or even a child, who will give, when

questioned, the truest picture of the institution.

Financial Gains

PURCHASE OF THE DORMITORY. During the era
from 1940 to 1950, several of the financial goals which the trustees
had been endeavoring to reach were attained. One of these was the
purchase of a residence hall, which the college would own. The
dormitory which the college had been using since moving to Evanston
in February, 1926, was located at 2532 Asbury Avenue, about eight
blocks from the college building on Sheridan Road at the boundary
of Evanston and Wilmette. This dormitory had been built for the
college to lease just previous to the removal of its student body from
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teachers from National College of Education. The plan also included
a gradual increase of the elementary school tuition and further
cooperation of the parents in reducing the number of annual scholar-
ships and in sharing responsibility for securing gifts, increasing en-
rollments, and raising funds to buy certain needed equipment. The
offerings of National College of Education would, of course, be
greatly enriched by the closer relationships to The Avery Coonley
School, well and favorably known in the United States and abroad
through the writings of its staff and particularly through the books:
Finding Wisdom, by Gertrude Hartman, and The Child and Uni-
verse, by Bertha Stevens. After further conferences with parents whose
children were in the school and with the faculty, it was agreed that

this program should be undertaken for three years provided that it
received the necessary support.

After the committee from the Administrative Council had
become thoroughly familiar with the program and current procedure
of the school, a smaller committee composed of the president of the
college, a member of the Supervision Department, and a representa-
tive of The Avery Coonley School faculty, began to look for a
director of The Avery Coonley School who would undertake to
provide leadership for the faculty and coordinate the program as an
extension unit for National College of Education. They chose an
educator who had had much experience in teaching in the elementary
school, having served successfully on the staff of two well-known
independent schools, David W. Russell. Mr. Russell held his Doctor
of Philosophy and Master of Arts degrees from Western Reserve
University in Cleveland, Ohio, where he had specialized in science
education. He had received his Bachelor of Science degree from the
University of Pennsylvania. Moreover, he had been for six years, a
member of the faculty of National College of Education; first as
director of the Junior High School, later as associate director of the
Children’s School, and for three years as chairman of the college
Science Department. He had unusual understanding of children and
youth., was most successful in winning their cooperation and de-
ve10pmg' self-control and personal responsibility, and had had similar
success in guiding them in creative activities along the new lines.
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He was given a leave of absence from Nation.al Col}ege of %dugat;‘c;z
in 1940, and served for three years as education editor of thed (;) o
Merrill Company in Indianapolis. When he was approac ;; a out
the position at The Avery Coonley Schoc?l, hg returned to vathYs
and Downers Grove to look over thc? situation arfd to mee Wiﬂ;
Avery Coonley who came from Wa(slhmgtog for otfhl:h]:urclz)(l)ls:ée oy
he approval of Mrs. Coonley and mem ers
t:ommpiftee, the position of director of The Avery Coonley dSc}:;)oorl1
was offered to Mr. Russell, who formally accepted at the gr]g uar\n or
program, June 6, 1943. Dr. Earl E. Graham and Ms. B\’lIr‘t ten fo;
trustees of the college, served on the les.t 3oard of Trustees
The Avery Coonley School in the new affiliation. . o .
While none of the goals of modern education wfl.tht 1t§. se.:(:t:;ar
outlook and procedures had been neglected by thed gs zni u(;
Lucia Burton Morse, The Avery Coonley School had been umq

in its emphasis on spiritual values, and the resultant poise, balance,

which the children had developed through

inner control and vision
djacent to a natural wooded area,

experiences there. The location a : .
thle): architecture of the building providing an mdepenc'lent gntlt tfl(:;
each group, the wise selection of teachers, had all contnl')ut: tooo N
atmosphere of gracious living. The schoo} had beend l}nlil]—‘:e,unu;“a]
its development of a natural sciex}ce curriculum 2'11n Sn e
appreciation of the universe acqulrfzd by the pupiis. r.h e o
the college hoped to retain these fine features of t.he school, o
add to its resources by developing a program as rich in cooperczll ©
relationships with the community. Thpy hoped to give szlooeinin
from the college the opportunity of seeing how a modern sC "
a small community with a rural setting could be operatefl to pr?[\;

an education with abundant social challenge.fo.r the children. t SZ
hoped also to give teachers observing and a§51stmg the c.han:;(.affo t
experimental work in another type of environment quite hlsiren
from the big city of Chicago or the large suburbs on the North Shore.

GIFT OF THE PRESIDENT’S HOUSE. The col?ege
had never owned a home for its president. Ehz.abeth Harrison
and later Edna Dean Baker had provided their own homes.






332 An Adventure in Higher Education

As Fred A, Cuscaden, treasurer of the Board of Trustees, used to
:;y at annual Governing Board meetings, it was necessary during
¢ early years to “run the college on a shoe string,” and its survival

and growth during the first one-half f .
- t
short of a miracle, of the century seemed nothing

Chapter Nineteen

EDUCATIONAL PROGRESS

New Developments in the New Decade

CHALLENGE TO THE INDEPENDENT COLLEGE. Al-
though the decade from 1940 to 1950 was notable for the educational
progress of the college, the educational record is placed last in the
story of this decade. Quoting the treasurer of the Board of Trustees,
“The funds of any institution must necessarily be taken care of first.”
These are the financial bases upon which the educational work is
built. “Keep the finances sweet,” he always said, meaning by that,
the budget balanced and each year’s expenses for operations met
by regular income or the solicitation of gifts. He felt this problem
to be peculiarly acute in an independent educational institution, so
often accumulating large deficits for operations and letting them
carry over to later years. During periods of depression and war, as
the first fifty years of the twentieth century have been, it is hard
to follow this advice. The story, therefore, of how one institution
met its accumulated debts for buildings and property increase at
the close of World War II seems significant.

The independent colleges, originally existing almost entirely by
the support of various churches, have a peculiarly difficult struggle
in view of the rapid growth of state-supported colleges, particularly
in the field of education. They must justify their need of assistance
for the good of the public, in order to secure patronage and to obtain
the gifts which they must have for continued existence. Their
educational programs must stress outstanding values that the public
desires to conserve, such as certain religious and spiritual attainments,
the development of moral character, certain kinds of discipline or
codes of behavior, not included in public education at public sup-
port. On the other hand, such independent institutions, whether or
not affiliated with churches, may secure support because they are
pioneering in certain new movements in education which are needed
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a center could make up for the long hours, hard work, and lower
salaries, was a constant encouragement to National College of
Education, which advised on the teaching staff. Through the Mary
Crane League, support was maintained for the nursery school. It
was more difficult as the war continued to get the actual funds to
keep centers like this in operation. Yet the fact that the league was
able to point out the greater need of the times and the greater
danger to our democracy should the less privileged areas be neglected,
brought from league members themselves, the sacrifices in time,
effort and money that made possible a budget of $40,000 a year in
the postwar period. Great credit is due to the women of the Mary
Crane League who showed an ability to shoulder a burden of this
kind and raise each year from $30,000 to $40,000, not only by
solicitation of funds but by putting on large projects like The Ice
Capades, book reviews, and the beautiful annual bridge luncheon
at the Edgewater Beach Hotel. The league was able by the use it
made of funds and its careful accounting of them to secure annual
appropriations from the Community Fund of Chicago, to keep a
continuing support from the Mary Crane endowment fund, and to

hold the generous cooperation on the health and nutrition program
from the Infant Welfare Society of Chicago.

The various societies for charitable or social welfare work in
Chicago underwent the same kind of growth and change that came
to the college. The Chicago Council of Social Agencies became the
Welfare Council of Metropolitan Chicago; the United Charities of
Chicago was superseded by the Children’s Benefit League of
Chicago. The Mary Crane Nursery School still worked with four
cooperating agencies, but they had been changed in name and
function and represented the thinking of the late forties and early
fifties. The Mary Crane League was now endorsed by the Chicago
Association of Commerce and Industry, which originally was known
as the Chicago Association of Commerce. The league, when first
organized, had one chapter with only a few members, but at the end
of twenty-five years the league had many chapters in the Chicago
area, including one composed of mothers of children in the Mary
Crane Nursery School. The membership grew from ten or twelve to
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100, 150, 175, 200, and as the chapters grew and the membership
increased, so did the children in the nursery school. Instead of one
or two groups as in the beginning, there were now four groups and
in these groups, one hundred children, from two to five years of
age, with additional children served in the summer session. The
school community had been extended from a neighborhood largely
Italian to a neighborhood largely Mexican, and from races largely
representing Europe to children of all races and creeds.

In addition to its regular program, the Mary Crane Nursery
School served during the war period in the training of volunteer
Child Care Aides for the War Emergency Nursery Schools de-
veloped in Chicago with the cooperation of public schools, under a
Child Care Committee representing both educational and social
agencies organized to work with the greater Chicago area during the
war emergency. In this training program, an important problem was
the choice of institutions that could house the classes and offer
observation in connection with the lectures on Nursery Schools,
Child Development, and Child Care Agencies. The Mary Crane
Nursery School provided an environment similar to the schools in
which a majority of the volunteer child care aides would be placed.
Hundreds of women who volunteered to give time for training and
promised to serve as child care aides in the program, attended classes
and observed in Mary Crane Nursery School at Hull House, as
well as in public schools where war nurseries had been set up and
were already using some volunteer assistance. During the entire war
period and the postwar period, Mary Crane Nursery School took
care of hundreds of visitors from different parts of the United States
and from abroad who had become interested in the nursery school
movement through the great number of centers in operation with
funds from the federal government.

After the close of World War II, Nina Kenagy, who had di-
rected Mary Crane Nursery School for twenty years and had been
the creative central figure about whom the entire activity had
evolved, retired on September 1, 1946. Hers had been an outstanding
demonstration of the best which the era had provided in education
and social service for underprivileged children. Succeeding her in the
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direction of this great enterprise was Lucille Bush, Downers Grove,
another gifted graduate of National College of Education, who had
received her master’s degree from Teachers College, Columbia Uni-
versity, and had had fifteen years of teaching experience in the nursery
school field. She felt deeply the responsibility falling upon her in
taking the place of a woman like Nina Kenagy, so deeply entrenched
in the affections of the people of the Hull House district, the gradu-
ates and former pupils of the school, and so well known, locally,
nationally, and internationally because of the thousands of visitors
and the many students from all parts of the United States and other
countries who had studied or observed for periods of time under her
supervision. Miss Bush faced the changing situation in the neighbor-
hood, in the field of social agencies and philanthropy, and in educa-
tion as well. With some training in research and experience with
government agencies, Miss Bush was prepared to cope with the
changing situation and to give the Mary Crane League the coopera-
tion and advice needed in working with the new social agencies and
the community fund. The story of Mary Crane Nursery School
under her leadership will necessarily be a different story than the
story of the era through which Nina Kenagy directed the nursery
school.

It would be difficult to say whether the Mary Crane Nursery
School has been more helped by National College of Education, or
National College of Education has been more greatly enriched
through the insight and understanding that hundreds of its students
and graduates have received in serving there.

PREPARATION OF STUDENT AIDES. Student aides were
much needed for the war nurseries in Metropolitan Chicago. During
the years from 1933 to 1945, several changes were made in the original
Emergency Nursery School supported by the federal government.
The first use of federal money for nursery schools had been during
depression years when many teachers and other white collar workers
were out of work and when, because of economic conditions, many
children were suffering from malnutrition and other disorders. These
schools, at first termed WPA Nursery Schools, were said to be the
most successful of the WPA projects. Government nursery schools
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were placed under a new program after the United States entered
World War II. Some federal support and some state support were
given, but there was much more local support and participation.
Schools were not carried on unless the local school system as well
as the local community wanted them.

In Metropolitan Chicago this program was set up as a part of
the Civil Defense program led by Mayor LaGuardia of New York.
Towns north, south, and west, some little distance from the center
of Chicago, were included as a part of this defense district. Participa-
tion in the program depended upon the local mayor and government
of each municipality and on the board of education in the local
school system. In greater Chicago, participation was general, al-
though a few communities included in the district failed to avail
themselves of the opportunities afforded by the program. One of the
important units set up by states and local communities was the Child
Care Committee. The chairman of the Child Care Committee in
Chicago was Mary Murphy, director of the Elizabeth McCormick
Fund, who had unusual background for such a position. She chose
a small number of people when the Committee on Child Care was
first formed, representing both education and social work, the
churches, and the public schools. After a year, the committee was
increased greatly in size to bring in representatives of labor and of
the employers, both men and women. The meetings were carefully
planned to bring up the controversial issues in the local situation, to
get a full expression of opinion and, if possible, unity of agreement
on immediate issues that were stalling the program. Representatives
of government were brought in as needed from the state government
at Springfield, the local government in Chicago, or the federal
government. Pending legislation often had to be discussed in its
bearing on the program and its effect upon children and youth.

An active sub-committee appointed by the Child Care Com-
mittee directed the training of volunteer aides for the war nursery. A
great problem of the war nursery was the number of hours a day in
which children had to be cared for because of the work schedules
of mothers as well as fathers. Many fathers of children 1n war
nurseries were in servicé and others were working in war plants.
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Most mothers of these children were employed in some form of
war work, usually in war plants. The nursery schools were open
twelve hours a day and teaching staff had to be provided for three
shifts. It was difficult to find enough unemployed teachers properly
prepared for teaching in kindergarten or nursery school to accept
these positions. Many married teachers, long out of service, qualified
for this work and went into it, not primarily for money but because
the need for their service was so great. Other untrained women were
willing to volunteer as aides so that there might be enough persons
to care for the young children which the nursery schools had to
keep, and give them the individual attention and help so badly
needed. Some training for volunteer assistants who had never had
any preparation for work like this was necessary; otherwise, they
often interfered more than they helped. The volunteers, as a rule,
served on a part-time basis, more limited than the paid teachers,
thus making the demand for a number of persons for this service
greater. Such a training program greatly increased the knowledge of
the general public concerning children and the meeting of their
needs.

Edna Dean Baker of National College of Education was a
member of the Child Care Committee from its inception. When the
committee was enlarged, there were two representatives from Na-
tional College of Education, the second being Harriet Howard,
director of the Department of Student Teaching. Edna Dean Baker
was asked to serve as chairman of the Committee on Training Student
Ai.des for war nurseries. Miss Howard was a member on that com-
mittee, as were representatives from other participating teachers
colleges. All those who served in any capacity on the educational
program for these child care aides gave their services voluntarily and
without pay, as did the institutions which provided classrooms and
other facilities for the class periods. The institutions selected to
render this service on the three sides of the city were those that
offered f:fci_lities‘ for observation of nursery school and kindergarten
:jlnd a tralfung program for regular students preparing to be teachers
;\I;O:}tl]fsglf(l;le(.]s.ﬂNathl:lal (?o]lege of. Education was selected on the

; the University of Chicago, School of Education and
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Elementary School, and Chicago Teachers College served the South
Side in the same way. The institution chosen on the West Side was
Hull House, which had several social agencies in its buildings and
the Mary Crane Nursery School available for observation and for
student teaching. Members of the faculty of these colleges and Nina
Kenagy, director of the Mary Crane Nursery School, assisted in
offering courses, as did specialists from Northwestern University,
the McCormick Fund staff, and several other agencies and institu-
tions.

Much experimentation went on relative to the curriculum for
these schools and the techniques of teaching as well as the evaluation
of the program. Through the Training Committee, the experiences
of the four centers were carefully evaluated as they all had representa-
tives on the committee. Helen Koch of the University of Chicago,
an eminent child psychologist, was helpful in constructing the tests
for the evaluation of the program and for guiding this part of the
program. Olga Adams of the Elementary School of the University of
Chicago, as chairman of the Curriculum Committee, did an out-
standing piece of work.

Leadership in New Fields

THE INTER-AMERICAN PROGRAM. The Good Neighbor
Policy, initiated by President Roosevelt in 1933, had improved rela-
tions of the United States with the republics of Central and South
America. As it became evident, during 1940, that the Western
Hemisphere might become involved in the war, the United States
developed a more definite policy of friendly cooperation with Latin-
American countries. In August, 1940, a Coordinator of Cultural and
Commercial Relations was appointed in the Council of National
Defense. The Division of Cultural Relations of the Department of
State held several conferences at Washington to consider ways of
promoting cultural relations with Latin-American countries. It was
realized that just as our own country had turned to Europe for
leadership in culture and education, sending our distinguished
scholars to European universities for higher degrees, our talented
artists to France or Italy for study, our scientists to Germany, so
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also had gifted and influential South Americans sent their youth
abroad for education, to Spain, Portugal and other countries from
which their forebears had come. However, during the war, it was
impossible, for the most part, to send youth abroad for training. Times
were ripe for Central and South Americans to come north and for

North Americans to go south to share their culture in the Western
Hemisphere.

Associated with the Department of State in this project were
the education, health, and welfare agencies, including the Office
of Education. The Office of Education, from time to time, called
in representatives of public and private education and discussed at
these conferences, how state and local institutions, organizations, and
agencies affiliated with education might help in working out a plan.
National College of Education came into the program in the con-
ference: relative to what might be done in the field of elementary
education, and its president, Edna Dean Baker, was asked to partici-

pate in Planning a workable program in the United States for such
cooperation.

It was agreed that one of the biggest stumbling blocks, so far as
our own citizens were concerned, was the ignorance of our own
children and youth concerning the countries to the south. Due to
the f.act that social studies in the elementary school had been largely
confined to the history of the United States and our Old World
background, teachers and pupils had given very little consideration to
the human development, the relationships, and the cultures of these
Central and South American republics. Faced with this problem
thf: conferences set out to outline the preliminary steps in changiné
this picture. The first objective was to give the elementary school
c.hild a better understanding of Central and South American repub-
11'cs, by a realistic use of the facts secured from geography and
history. Committees were put to work to assemble the literature in
books, including stories, songs, plays and games; to list festival
programs, motion picture films available for use in schools, and
other materials that could be put into the hands of eleme’ntary
schgol teac.hers as resources. Other committees worked on the problem
of interesting parents and other adult groups in planning programs
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generally stimulating to public interest in Central and South Ameri-
can countries, and in discovery of community resources that might
be used to advantage by the schools.

THE DEMONSTRATION CENTER PROJECT. National
College of Education and New Trier High School in 1945 were asked
to cooperate in the Chicago area as a Demonstration Center under
the direction of the United States Office of Education. Elementary
cducation specialists from the Office of Education came out for
initial talks with the committee of which the president of the
college and the principal of the high school were members. Edna
Dean Baker was asked to preside at the initial meetings for working
out the joint program which would coordinate the programs of
National College of Education and New Trier High School in the
Demonstration Center Project. After one or two initial meetings,
these two groups met scparately with a representative of the United
States Office of Education, who advised the various centers in dif-
ferent parts of the United States.

The first year of the Demonstration Center Project, there were
twenty such centers in the United States in different types of educa-
tional setups, as for instance, a state department, a university, and
a county school system. The centers were expected to use as many
effective techniques as possible to awaken an interest in schools and
communities, and, of course, to increase resources and materials in
the field of the Americas, to locate valid collections, good speakers
and entertainers, and to utilize available films, realia, library lists
and the like from the Office of Education to supplement local
resources. National College of Education, in its association with
New Trier High School in this project, offered combined resources.
and was thus enabled to service schools for all age levels. A Steering
Committee guided the efforts of the center, formed of people
representing a wide variety of Inter-American contacts and interests;
for instance, students on the campus of the college, faculty members
of the two institutions who had made trips to countries of Central
America and South America and were available for talks and for
exhibits of their realia. The two centers were able to cover the
elementary, the high school, and the teachers college.
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The second year of the Demonstration Center Project, only
ten centers in the country participated. They were able to offer various
resources in the study of the Americas in schools of each region. As

the program was developed at National College, at least three
resources deserve mention:

1. Upon application to National College of Education, nearby
schools were able to obtain for a two-weeks loan, travel exhibits of
realia, books and pamphlets and loan packets of materials from the
United States Office of Education, kept at the center for such a loan.

2. National College of Education library served as a depository
for much pamphlet material from the Coordinator’s Office and the
United States Office of Education. Some of these materials were
available for loan, others free for the asking.

3. Arrangements were made to have individuals or groups of
€xperts go to nearby schools for an afternoon with the children
and teachers, to aid them in their study of the Americas. Books,
pamphlets, and pictures from the library, records and music, and
cxamples of projects carried on by students in both child and adult
schools, were taken to schools by the visiting teams, according to
the needs and requests of those from whom the invitation came.

uring one month only, teams visited seven elementary school

systems in response to invitations.

During the second year, the enlarged Steering Committee, of
which Edna Dean Baker was chairman, and Agnes Adams, co-
chairman, was composed of selected faculty members from National
College of Education, New Trier High School, Northwestern Uni-
versity, and the elementary schools of Chicago, Glencoe, Qak Park,
and the University of Chicago. Among new members of the com-
mittee were six students from other Americas—Celina Nina, nursery-
kindergarten specialist from the Ministry of Education of Brazil
sent by the United States Office of Education for a five-month’
Internship at National College of Education; Casto Carlos from the
Republic of Panama, who was studying at the college and teaching
Spanish in the Children’s School; Luz Maldonado of Puerto Rico
and.Raul F. Ponte of Panama, both graduate students at the Uni-
versity of Chicago; Inis Acosta, kindergarten teacher from Peru, and
Carlfs Macchi of Argentina, both studying at Northwestern Uni-
versity.

The second year of the Demonstration Project, an Inter-Ameri-
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can News Sheet was started to circulate among members of the
Steering Committee and the cooperating schools. In an attempt to
evaluate the Demonstration Center, a member of the committee
made the following comment:

“At this moment of tense and strained relations on postwar
settlements, it seems particularly important that we see clearly what
is going on, that we work the more persistently and patiently to
further sane methods of international cooperation, justice and fair
play. The problems are exceedingly complicated but unless those
who work for the good of all nations, for equal opportunities in the
new economic order and for the four freedoms, see that these prob-
lems are satisfactorily solved, this war may be tragically prolonged
and the future peace only another brief interlude.”

TRAINING STUDENTS FROM OTHER COUNTRIES.
During the war and postwar years, many students came to National
College of Education from South America as an outcome of the
Inter-American Educational Program. Among the first to come were
two young women, one from Brazil and one from Panama City in
Panama. Celina Airlie Nina from Rio de Janeiro was a member of
the Ministry of Education of Brazil, a technician in nursery-kinder-
garten education. In response to requests from the states of Brazil,
Miss Nina devoted periods of weeks or months to the in-service-
training of teachers. A grant from the coordinator’s office of the
Department of State financed the intern training fellowship at
National College of Education which was awarded by the Office
of Education. Miss Nina not only had training and observation at
National College of Education but also visited many schools and
child welfare centers in the Chicago area, as well as traveling to St.
Paul and Minneapolis, Towa City, Ann Arbor, Detroit, and Mil-
waukee. Miss Nina was of Scotch and Portuguese descent and her
appearance and manner both witness to this combined heritage.

Castro Carlos had had two years of study at the Inter-American
University of Panama and had also held a responsible business
position for several years. She was interested in Pan-American folk
songs and dances, having assisted in the compilation of folk lore
material in a research seminar at the university. She was recom-
mended to National College of Education by Evelyn FErickson, who
was engaged in wartime service in one of the United States Govern-
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) James H. Griggs, chairman of the Curriculum Committee, who
returned to the college in the summer of 1946 after a period of war
service, wrote an article entitled “Education for Victory,” for Our
Guidon. Selecting from it certain significant statements, we quote:

“The Army, Navy, and Marine Corps constitute the greatest
single educational venture ever attempted in the United States of
America at any time in our history. Millions of men and women are
being trained 1n specific jobs and skills essential to carrying on the
fight. Other millions of men and women are trained in skills and
techniques of war production. QOur country has become one huge

educational laboratory with a grim, serious purpose—winning the
war.

“There have been no patterns to guide decisions, no ready-made
responses printed in books or enshrined in libraries to which they
may turn for final authority. Progress in the war effort has become
a matter of problem solving on the basis of the best judgment avail-
able and with the final test a pragmatic one—does the solution
work? Education in such a venture has come to mean living, working,
and thinking, right in the midst of the problem situation—and there
1s just no other way around it. “The activity program’ has been adopted
lock, stock, and barrel by the Army, Navy, and Air Force. ‘Learning
by doing’ is the watchword of industry,

“The problems of victory in the postwar world can be solved
only if we raise up a generation of children trained in the process of
thinking through therr real problems and of acting upon that think-
ing in real situations. If we want men who can exercise initiative,
who can accept responsibility, who have a keen sense of human
relations and human needs, then we must give them an opportunity
to develop these qualities in our schools and in our homes. Education
thus turns from a matter of absorbing knowledge to become an on-
going process of living and learning from first-hand experiences in
which the learner is free to take an active part. We want to raise
young Americans and young world citizens who are not ‘blotters but
doers.” We want a generation of adults who can solve the perplexing
problems of the world better because they have had a life-long
training in solving problems in human and group relationships. We
want a generation which can adjust readily to new situations and

we want a generation which is tolerant of other races and of beliefs
other than their own.”

Chapter Twenty

SERVICES TO THE PUBLIC AND THE
EDUCATIONAL WORLD

Timely Conferences Open to the Public

Community conferences were initiated at t}.xe college d.uri.ng
the period immediately following the great fiepressmn of the thirties.
Many of these conferences were of special .11.1terest to educators and
tcachers but some were valuable to the citizen wl.lether a te.acher,
a parent or a person following social trends and .mterested in the
welfare of all citizens. These conferences were continued throgghout
the decade from 1940 to 1950. National College of Education es-
pecially designed some conferences to meet the problems of the
current war and postwar period.

INTER-AMERICAN EDUCATION CONFERENCE. The
Inter-American Education Conference was held during the years
when the college was one of the Inter-American Demonstration
Centers for the United States Office of Education. It was, of course,
held in cooperation with New Trier High School and a general
committee from the area. For this important conference on Ma}f 1,
1945, the college building was decorated with flags of The Americas,
with loan collections of realia from Guatemala, Mexico, and Peru,
and with many displays of children’s work. A crowd of well over 500
was attracted to the various parts of the day’s program. II‘l 'the
morning opportunity for observation of Inter-American activities
was afforded in five selected elementary and high schools near
Evanston. Bess Goodykoontz, Assistant Commissioner of the United
States Office of Education, spoke in the afternoon on “Why Edu-
cate for Inter-American Understanding?” This address was followed
by five discussion groups led by elementary and high school tegchers.
Two hundred persons enjoyed a South American dinner in the
college dining room, which was made colorful by authentic_ designs,
place mats, pictures, and decorations. Films of The Americas were
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shown following the dinner. Consuls to Chicago were present for
the dinner and the evening program, from Argentina, Cuba, Mexico,
and Bolivia. The address of the evening—“Where Do We Stand with
Latin America?”—was delivered by Hubert Herring, executive direc-
tor of the Committee on Intercultural Relations with Latin America

and professor of Latin-American Civilization, Claremont College,
California.

INTERFAITH CONFERENCES. The most outstanding series
of conferences held during the war period was initiated by National
College of Education as an independent, non-denominational
teachers college. The administration of the college felt deeply the
need of parents and teachers, because of the special problems pre-
sented by children and youth during the war period, for a conference
on thf? resource offered by religion. It was decided to invite a repre-
sentative group of church school leaders to discuss this need. Out
of the discussions developed the plan of an all-day conference held
at the college under the leadership of a joint committee of secular
schools and religious workers in the metropolitan area of Chicago,
to which all those concerned with the spiritual development of
children—parents, church school and day school teachers—should
be i.n.vited. For this conference, the topic “Helping Children Grow
Religiously” was chosen and the conference was held at the college
on Saturday, September 27, 1941. The enthusiastic responses of the
275 persons in attendance and their request for a repetition of such a
conference .the following year, spoke amply for its success. Under
non-denominational sponsorship with representatives of Protestant
Catholic, and Jewish faiths, the meeting seemed a significant mové
toward a united attack on the common task. Ten different Protestant
denominations and both Catholic and Jewish faiths were repre-
sented. The observation of modern teaching from nursery school
through the eighth grade was afforded by having the Children’s
School in session throughout the morning. An interpreter joined with
observers in each room and led in discussion following the visit. For
Fho.se who did not observe, seminar groups at the pre-school, primary
junior, and intermediate age levels were in session for two hour;
during the morning. In each group three leaders from church and
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public schools discussed “The Development of Creative Experiences,”
demonstrating the uses of various media of expression. An afternoon
symposium discussed the question, “How our Religious Ideas, Atti-
tudes, and Appreciations Developed.” Upon the request of church
school leaders, the final meeting was devoted to “The Public School
Curriculum.” The general chairman for this first conference was
Agnes L. Adams, a member of the faculty of National College of
Education.

When the college held the second of these conferences in
October, 1942, the theme was “Building Sure Foundations.” For this
conference representatives were invited of all groups sharing the
responsibility for the character and spiritual development of children
—parents, teachers in secular and religious schools, and recreation
workers. Persons from all these groups met for a day of consultation
and study. In the war period, when the usual landmarks seemed to
be fading and there was groping for solid rock, the conference en-
titled, ‘“Building Sure Foundations,” seemed particularly pertinent.’
Edna Dean Baker was honorary chairman and Agnes L. Adams,
general chairman of the Planning Committee of twelve, this time
representing the three major faiths, secular and church schools,
recreation and parent groups. Since this conference was held on
Friday, it was possible to observe actual classrooms in selected public
and parochial schools. Morning was given over to this observation
and to inspection of three church school plants illustrating special
equipment or arrangement. Sessions for afternoon and evening were
held at National College of Education and included seminars on
religion in the home and at each grade level from nursery through
high school.

In a panel discussion on the community approach to religious
education, headed by Frank McKibben, an effort was made to find
a common denominator in religion and some agreement upon ele-
ments on which the whole community could work cooperatively
with the added strength and emphasis which comes from unity.
There was a large exhibit of religious publications, a film was shown,
and a group of upper-grade children from one of the public schools
dramatized the story of The Good Samaritan. After dinner, commu-
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nity singing was led by J. Leslie Jones and a group of singers from
the Metropolitan Church of Chicago. In the evening the A Cappella
Choir singers from North Shore Country Day School gave a group
of songs. Edna Dean Baker spoke briefly on the significance of the
day’s program, pointing out the value of common goals and under-
standings among those concerned with the children’s growth, es-
pecially in this important area of spiritual development. She noted
that the afternoon seminars had placed special emphasis upon
problems induced by war: the need for security, certainty and
stability; the fears of young children due to war stories and pictures;
youth forced to grow up too fast; problems young men and women
met, such as accelerated marriages; the conflict of ideologies of
people relative to war; and the growing juvenile delinquency. The
pertinent question before the conference, Miss Baker said, is how
can we best prepare our children and youth to help in forming and

guiding the future order in harmony with the spirit of brotherhood,
good will, and peace.

Rabbi Charles Shulman of North Shore Congregation Israel
gave the first address of the evening.

~ “Building sure foundations in a world of uncertainty secems an
impossible task. T:hough the whole world is at war, ours in America
is not yet a people’s war. This is not true of the Chinese whose people
dug the Burma Road with their bare hands—with their fingernails.
We in America know nothing of this war as China knows it—we are
too comfortable. We need to realize there is something deeper and
finer than mere comforts and conveniences. Have we in this country
served God with one-half the zeal we have given to developing our
scientific and economic life? There has been talk in this conference
about tolerance. No religious conference ought to need to talk about
tolerance. It should be an integral part of democracy . . . The world
has grown smaller due to science and invention; but unfortunately
man has also grown smaller. Man must, as the world grows smaller,
grow broader and more all-inclusive mn his concern for his neighbors.
We must feel and believe that our country is the world. We all live
two lives, thp individual life and the social life, and the two lives
must approximate. Civilization depends upon enlarged understanding
and enlarged sympathy. ‘Fire and light come out of adversity. Take
the stone of darkness and the stone of adversity and from this
darkness and adversity, build the light for tomorrow’.”

The following four conferences, occurring each fall successively
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in 1943, 1944, 1945, and 1946, or until the close of World War 'II,
were sponsored by joint committees from college and com.n}umt.y.
The third conference, having as its general theme, “Religion 1n
Action,” was especially devoted to utilizing community resources for
religious education. The fourth conference was entitled, “Rehglf)uS
Development—Winning the War on Another Front.”. Tl.le fifth
conference had as its theme, “Building Social Responsibility—Re-
ligious Contributions of Children and Youth.” It dealt particularly
with the various social responsibilities that children and youth
could carry and their values, giving consideration to the programs
of such social movements as Camp, Scouting, the YMCA, the
religious values i work experiences for youth, audio-visual teaching
materials, and methods in teaching democratic citizenship.

The sixth and final conference, which followed the close of
World War II, was on the theme, “One World—Imperative for
Today.” The emphasis was on living as world citizens in our commu-.
nity. This conference was interfaith and interracial, and the more
than 500 in attendance included college students, secular and church
school teachers and administrators, parents, clergymen and repre-
sentatives of educational, religious, and social agencies in the Chicago
metropolitan area. This year forty-two agencies cooperated with the
college in sponsoring the conference, among them, Association for
Childhood Education, Chicago area; Association for Family Living,
Chicago Church Federation, International Council of Religious
Education, Illinois Congress of Parents and Teachers, YMCA
and YWCA, and various neighboring school councils, theological
seminaries and churches. Two speakers opened the symposium held
in the afternoon at the college. Paul Hatt, assistant director of the
Intergroup Relations Study being carried on in twenty colleges by
the American Council on Education, suggested the necessity of
“giving up’ many beloved barriers if human relationships are to be
improved. Dr. Hatt said that for the greater good, other lesser goods
may need to be sacrificed—these might include restrictive covenants,
fraternities, and even religious denominations; in fact, anything
which proves divisive. Social groups must be enlarged. Since attitudes
can be changed, it is the role of the school to discover and evaluate
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The audience was brought together at the end of the discussion
period, and highlights of each group discussion were given by the
student leaders. The evening program under the chairmanship of
Barbara Thompson, student chairman of the conference, included
a concert by forty voices of the Blue Jacket Choir from Great Lakes
Naval Training Station. The program was completed with an address
by Carroll Binder, Foreign News Editor of the Chicago Daily News.

A second conference held on April 14, 1944, discussed postwar
realities. Seventy-five superintendents, supervisors, principals, and
guidance officers in clementary and secondary schools met with the
faculty of National College of Education, to discuss “The Relation
of Present Educational Practices to Postwar Realities.” Harriet
Howard, acting as chairman of the morning session, opened the
session by suggesting that our actual present practices rather than
our verbal or written plans will determine Postwar Realities. Willard
W. Beatty, Director of Education, U. S. Office of Indian Affairs,
gave a stimulating talk on “Relations with Minority Groups,” stress-
ing the loyalty of minority groups to the United States, He indi-
cated gains that had been made in democratic practice, and injustices
and prejudices that still remain to be overcome. After luncheon,
guests were free to see exhibits honoring Pan-American Day in the
library and in the display cases. The important address of the
afternoon was on the topic, “How War is Changing the Curricula
of our Schools.” It was led by Stephen J. Corey, at that time super-
intendent of the Laboratory Schools, University of Chicago. Margaret
Gerard, Institute for Psychoanalysis, Chicago, spoke on “How War
1s Increasing the Importance of Guidance,” dividing her time be-
tween the special dangers for the adolescent and the young child in
this era. Elsa Schneider, assistant director, Illinois State Department
of Health and Physical Fitness, told in a dynamic way, “How War
Has Emphasized Fitness.” She found fault with the boring and per-

functory physical programs which she had seen in some schools in
the state and urged teachers to carry on with their pupils vigorous
and active sports and games in the spirit of joy and fun.

CONFERENCES ON YOUNG CHILDREN. A series of con-
ferences on the Education of Young Children, held immediately fol-
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lowing the war (June, 1947, 1948, 1949) by National College, pre-
sented to teachers, parents, and others those facts apd understandm.gs
then available concerning the welfare and educatlpn of young chil-
dren. Such facts and understandings were resultant in many instances
from actual experiences with children during the war and postwar
period and from research that had been continued thro.ugh these
years. The first conference on June 26 and .27, 1947, conmdefed tl;e
development and education of young ch‘lldren{ anfl particularly
studied the situations and needs of young chlldrt?n in this country and
abroad, and the resources for group education in the nursery school
and kindergarten. This conference was so helpful to those who at
tended that the college was encouraged to plan a somewhat similar
conference for the following June.

The topic of the second two-day conferenc.e on childhqod edu-
cation, developed under the leadership of Harriet Ho.ward,,’ in June,
1948, was announced as “Disciplines in Human Relations.” So great
was the interest in this conference, which was open to t.hfe public
without charge, that more than five hundred teachers, admmlstratgrs,
parents, and citizens attended, in add_ition to 225 summer session
students. Sixty-five persons took part in the panel discussions and
lectures. There was a general recognition in the confer.ence that the
human relations problem is a most pressing one facing men and
nations today and that unless we can quickly educate and rejeducate
for a cooperative society, based on wholesome human rela_tl.o-ns, we
face another war with the possible blotting out of our CIYIII.ZathD
through bombing, disease, and starvation. The alternative is indeed
a stern one and the time is short. The questions that engaged those
attending this institute were:

1. How can we go about it in our schools, our communities, and
our nations to build those disciplines in human relations that promote
cooperative, unselfish sharing for the good of all, sympathetic under-
standing and goodwill, a sense of unity instead of a separative con-
sciousness? 2. What are the disciplines effective with the nursery
child, the kindergarten child, the child as he passes through the
elementary school, the high school, and college youth? 3. What are
the skills needed by teachers and parents for building disciplines in
human relations?
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The word “disciplines,” it was agreed, must be infused with new
meaning, divested of the old connotation of outer force, pressure,
authority; considered as an ordered, thythmic movement, a respond-
ing to life and its human relationships, as predictable behavior which
gives the human beings involved a sense of guidance, assurance, and
security. Several outstanding speakers participated in the presentations
and discussion forums of this conference. They included Robert J.
Havighurst, professor of education, University of Chicago. Dr.
Havighurst pointed out that “Discipline is a means to develop an
anxiety-free person. Only an anxiety-free person meets problems
without trouble. He goes through life enjoying it and helping others
to enjoy it too. All disciplines require a certain amount of freedom
and spontaniety.” Harold Hand, professor of education, University
of Illinois, brought out the fact that, “There is no peace without
justice; no justice without sympathetic understanding.” Rudolph
Dreikurs, professor of psychiatry, Chicago Medical School, said,
“Children who break law and order need understanding and help
- - . Strict discipline gains at best submission, but never cooperation.
Cooperation requires an atmosphere of friendliness, of mutual
affection and respect.” At the end of the conference, the following
points were brought out in summary:

To relieve tensions in human relations we must: create opportu-
nities for persons of diverse ideas actually to work out problems
together; build proper relationships that help people to realize others
are human beings, too; divert the attention of tensioned individuals
Or groups to more constructive activities; emphasize thoughts, inter-
ests, and activities people have in common; realize that people want
to feel that they are contributing and give them the opportunity and
encouragement needed; cncourage a real faith in people’s abulities,
an acceptance of these abilities and a respect for them.

The third annual conference on Childhood Education, June 28
to 29, 1949, planned with Bertha V. Leifeste as general chairman,
was on the topic, “Adjusting Environments for Children’s
Herbert B, Bruner, superintendent of schools,
dressed the opening general session on the topic,
Factors Conducive to Wholesome Child Life
trations from the schoo] systems where he had
In the afternoon four discussion groups disc

Living.”
Minneapolis, ad-
“Environmental
" and gave many illus-
been superintendent.
ussed, Planning New
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School Buildings for Creative Living; Adapting Qld Bu11dm%s f:)sr
New Programs; Equipping Nursery School .and Kmdergart:lip n}ori
Building Homes for Family Living. Followmg th<.:se four_ lscusmtal
groups, a general session used the topic, “Overcoming Env.xroilmfnth

Hazards.” The speaker was Edward H. Stullken, principal o : e
Montefiore School for Problem Boys, Chicago. On the sgco_nd ay
of the institute, either bus trips to modemn schgol bu1ld1ng§ or
observations in the Children’s School follpwed by flln?s and exhibits
were available. In the closing general session, Laura erbes_, profesg;r
of education, Ohio State University, addressed Fhe audu?nce W;tl
characteristic insight on “Creating Gopd Emf)tlonal Climate for
Child Growth,” giving many telling illustrations from her own
research and the experimental programs that she had developed.

PROGRAMS ON AUDIO-VISUAL EDUCATIQN. Sun(;]l-
tancously in summer sessions with the conferenges on chlldhood1 ; u-
cation, a series of assemblies, exhibits, and one mstltu_te was h(;l on
the general problem of audio-visual education. K. Rlchafd Johnson
was in charge of these programs. In the summer of 1947, in res.po?lse
to a growing demand in schools for a grt.zater lfnowledge .co?ccrlli?i
all types of audio-visual materials and their use in the curriculum, d.}
members of the Audio-visual Committee of .the college arranged a
program of assemblies, together with an exhibit on July 23 oé‘mo.tlonr;
picture projectors, slides, films, maps, and other types of au }O‘VISU.af
aids. Each summer program stressed new phases a.nd techniques o
audio-visual education and exhibited the latest equipment.

Services Rendered by Individual Faculty Members

PUBLIC SERVICE. Among those who did signifiC'fmt public
service during the war period was Agnes L. Adams. Miss Adams
had two extended leaves of absence from her regular dutlgS at
National College of Education during the war al.]d postwar pejrlods.
In 1943, she was invited to serve in the U. S. Off'lCC of Education as
one of the specialists in Extended School Serylce. The Ex_tendfe
School Service Project was initiated by the Offlce.of Ed}lcatlon .0;
the purpose of taking care of elementag school children in a specmd
program after school hours, when their parents were both engage
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in war work and there was no one at home to look after them. Miss
Adams served not only as one of the senior specialists in the office
but as field consultant in connection with the position in the New
York and Boston areas. This gave her contact with administrators
and teachers of these programs in this particular area and the oppor-
tunity to visit the various educational institutions that were preparing
teachers through short periods of study to participate in this project.

The other leave of absence was given Miss Adams in order that
she might participate in an educational mission to Korea in 1948,
which had been invited by the Military Government. Sensing educa-
tion as basic in the democratization of Korea, which had been under
the formal and authoritarian educational domination of the Japanese
Government during the forty years of occupation, the Military
Government there had secured an educational survey made by
personnel from the United States. The Military Government followed
their advice by establishing a Teacher Training Center to be staffed
by Americans with headquarters in Seoul, which would operate six
months during the summer and fall of 1948. Agnes L. Adams was
chosen as one of our country’s well-known educators, qualified from
the viewpoint of personality, training, and experience to be a
member of the staff of twenty-five who operated the Teacher Train.
ing Center during a period of six months for 700 Koreans who were
leaders in education. The college released Miss Adams from all
responsibilities for this period. Not only d
give Miss Adams an intimate picture of
also brought her in touch with the educational program under way
in Japan at that time. Both in her trip out to Korea and on the

return, she stopped in Honolulu and conferred with educational
leaders there. The members of this Educ

the Korean war, been of much service in
the Institute to continue, as much as the war could permit, their
cducational service to South Korea. Miss Adams has been instru-
mental in securing supplies and materials needed by these Korean

educators not only in continuing their public service but in meeting
their individual necessities.

1d this experience in Korea
the Korean situation but

ational Mission have, since
helping Korean students in
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FACULTY PUBLICATIONS. During the years frqm 1.940 to
1950, several members of the faculty were making contn.butlons n
books and book series. There was, however, aft_er the Umt.ed States
began its participation in the war, much (?elay in the pubhcat.xon of
new books on account of lack of materials and persc.)nnel. in the
printing shops to do the work. Many of the books then in print were
taken out of trade at this time and the metal plates were conscripted
by the Government to take care of its own needs for metal. N

Before the war opened for the United States, a seco.nd ed}tlon of
Curriculum Records of the Children’s School was p.u?)hshed in 1940
by National College of Education. This second edition represented
a thorough revision by a faculty, many of whom had b.een' employed
to fill vacancies during the years following the pul?l.lcatlon of the
first edition of Curriculum Records. The second edition was und.er
the editorship of Clara Belle Baker, David W. Russell, and L.OLI.ISC
Farwell Davis. Listed as authors were room teachers and specialists
working in the Children’s School. o

Also in 1940, Alida Shinn, at that time director of jum_or kinder-
garten in the Children’s School, received from the pub.hsh'ers _the
news that her book, Children of Hawaii, was ready f01'r distribution.
The book contains authentic informational material in story form
about ways of living in the Hawaiian Islan.ds. The material was
collected by Miss Shinn while she was directing the nursery.school
of Castle Memorial Institute in Honolulu. The volume is well
illustrated with full-page photographs and attra'ctive decorgtlons by
Jimmy Thompson. The book, published by David McKay, is appeal-
ing to children from six to ten years of age. .

Elizabeth Springstun of the Supervision Department of National
Collcge of Education is co-author with Robe.rt Lec Mortop, Mer.le
Gray and William L. Schaaf of the series, Mak%ng Sure of Arithmetic,
published by Silver Burdett in 1946. The series mclu.des textbooks,
workbooks and teachers’ manuals for grades three to eight

In 1947, a handbook on costume design entitled, Dress the
Show, was published by Row Peterson and Company. Daty. Healy,
art instructor at National, is the author and illustrator of this hand-

book.
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Nelli¢ McCaslin is author of a book of dramatized stories from
different lands called Legends in Action, published by Row Peterson
and Company in 1946, and illustrated with pen and ink sketches by
Daty Healy. Nellie McCaslin is co-author with Gladys Southwick of
an operetta for junior high schools entitled The Young King, and
is author also of a play, Breakdown, for high school and college
students, both illustrated by Daty Healy and published in 1947 by
Row Peterson and Company.

Clara Belle Baker is co-author with Sidmund P. Poole and
Thomas F. Barton of a series of three geography readers for primary
grades, known as the Geography Foundation Series, published in
1947 by The Bobbs-Merrill Company. The books, which present
geographic facts of everyday experience in story form, are illustrated
with brush drawings in full color by Miriam Story Hurford and
Arch F. Hurford of Chicago. The primary readers of the American
Hedlth Series, published by The Bobbs-Merrill Company in 1942,
also with the collaboration of Clara Belle Baker, were adopted by
many states during this decade and by the United States Government
for use in overseas schools for American children.

In addition to these book publications, the faculty of National
College of Education wrote articles and book reviews for many
educational magazines during this ten-year period and participated
in preparing special bulletins for educational societies, as well as in
writing articles for the alumnae publication, Our Guidon. Clara Belle
Baker served as book review editor of Childhood Education from

1941-1946, being responsible for reviews of educational books both
for teachers and for children.

SERVICE TO ORGANIZATIONS. Among those who ren-
dered a special service in the leadership of organizations both within
the college and in the wider educational field was Dorothy Weller.
Miss Weller held the position of Placement Officer in the college
during the war and postwar years until the autumn of 1949. Because
this was a particularly important and difficult period in placement
service, Miss Weller's contribution to graduating classes at the college
and to alumnae during these years was an outstanding one. Among
organizations in the educational field that she served was the National
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. for 1948
Teacher Placement Association In which she W?ls t:ae:zutr}:t meetings
and 1949, In this position she represented .the1co ei%\ter of 1948. Miss
of school administrators in ‘?tlar?tlc Cgr;?pt,s]:o:i]ation -t the college
n :
Wieller was also sponsor of the ' 71 Girls Mothers Club, serving
ized during the war the Town important in
anqtorfg:lcltlllzé adviso%. The Mothers Club became .vc':tri); slr:r?d helping
as t;:estin parents of town students in college actwrle O o helpful in
ltrllxem to f%mction in the life of the SChoo?’ Thi}’ lv:eof town students
various projects which they underFOO.k " fb:h: Student Center on
including assistance with e fll“;l“hm_g (1)947 Earlier in the decade,
acquired by the college m 2747 ation
1\1\//[[?21:3;‘6‘{;2“: forcrlner president of the Natnoqal Alur(r:fnag:1 :i;(l)i(;labeth
flsﬂ ¢ colleée served the association 28 Cha}““-mnthis osition was
(I)—I s End’owment Fund. Her leadership 1n ; Pthe annual
suii:rézgf?ﬂ in raising the necessary endowm(;nEthZ{mth Harrison,
scholarship, given by the alumnae 10 n'lem{Jr(}:’ ?19. et Education.
the founder and fist presiden’ ? N?)tlonjl rir(:g tie years from 1940
S faculty members u . y
1Sggera]c;nf:cllldclfrlnrflittetg responsibilities gnd 1speaé<l§\ag eg‘r‘gii:
:ients fozrlcnalt)ional, regional and local profejssxi)r:;l a:étive:y Shisiam
The following faculty members were partlcuba 11Y e, Cousins,
Brubaker, Clara Belle Baker, Minnie Camg;ie ’s Edzvard Hardy,
Louise F;rwell Davis, Edith Ford, James H. Ezh%% ,Mad dox, Nellic
Jr,, Hariet Howard o RiChal;d ]{)hnslc\)/?éssman and Mary Louise
(Casli i an, Roselma . ]
McCaslin, Nellie Maf)lr_‘tzr:: chairmanship of Mmam. ?ru’l:zlt(f;ge;l{
i m
tailed responsibility for the program for ﬂ;lzglie:igiuoit in 1947.
National Association of Nu‘ris.efy Etc'lugas:?\f;::e . the Association for
L. Adams rendered istinctiv ' 7 to 1944 as
éi?f;hood Education International, sdervmlftftrl??a;r?ial conference
: i ades.
. oresident representing primary gt : lopment,
v}cil?ereii:liatign for SupervisiOH and Curriculum Develop
0

i local
held in March, 1947, in Chicago, Miss Adams served as

irman. : i the
Chalrlr;d Dean Baker acted as chairman of the Commuittee for
na :

i ification of
Revision of the Illinois State Requirements for the certifica

Neumann. One 1mp
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Kindergarten-Primary Teachers, appointed in 1942 by the Statc
Superintendent of Education in Illinois. She served also on the
Inter-American Education Committee of the United States Office
of Education. Among several committee responsibilities during thesc
years, Miss Baker was a member of the Committee for Child Ac-
counting of the Association for Childhood Education International
and acted as chairman of the sub-committee for eight states in thc
Great Lakes Region. This responsibility entailed the chairmanship
of a cooperating committee including leaders in each state; the
preparation, mailing, and checking of reports giving vital statistics
on such matters as legislation in these states affecting children and
teachers; teacher supply and demand; outstanding needs of children
and parents and new features introduced to meet these needs; the
number of kindergartens and nursery schools. The reports from
the various regions in the United States when assembled gave
a national picture of the status of children during these years. Since
considerable publicity was given by newspapers and magazines to
these reports, they were helpful in safeguarding and promoting the
welfare and education of children in these crucial years.

Two years after her return from Japan in the summer of 1932,
Edna Dean Baker was invited to become a member of Kobe College
Corporation whose headquarters are in Chicago. She accepted mem-
bership on the Board of Directors of Kobe College Corporation in
1934 and has served successively under the chairmanship of Dean
Shailer Mathews, the Reverend A. W. Palmer and the Reverend
Ross R. Cannon, who was elected to the position in 1945. Kobe
College, one of the outstanding women’s colleges in thc Oricent, is
located in Kobe, Japan, under the guidance of the American Board
of the Congregational Church. The Kobe College Corporation has
cooperated with this board and with other groups and organizations
in raising funds in the United States and in various other ways in
promoting international understanding and good will between Kobe
College and the various groups in Japan affiliated with it, and
similar groups in the United States. The Friends of Kobe College
each year, with the approval of the Kobe College Corporation, raise
several thousand dollars for exchange scholarships, fellowships and
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exchange teachers between Kobe College and certain sister colleges
in the United States. This program is not limited to any one faith
or any one church, although Kobe College itself is a Christian colleg’e
and so are the colleges in the United States. Edna Dean Baker’s
service was that of educational adviser to the Friends and .to
the Board of Directors of Kobe College Corporation in the selection
and guidance of exchange students and teachers. She served also as
chairman of the History Committee appointed by the Board of
Directors to cooperate with Charlotte DeForest who had been asked
by the corporation to write the History of Kobe College.. Dr. DeFoFest
was president of Kobe College from 1915 to 1940, and since that time
honorary president. The history was completed, published and dis-
tributed in 1951. - .

Members of the National College of Education faculty particu-
larly active in national and community organizgtnons were assisted
by other members of the staff who not only carrxefl pp.regular work
with the students, assuming additional responsibilities, but a}so
assisted in many ways by helping with special projects for which
certain members of the faculty were particularly responsible; there-
fore. the services described in this chapter may be considered a
contribution of the faculty and the college as a whole. They were
valuable in interesting both students and alumnae in thc.: vxfelfarf.: of
children and parents at this time and in giving them insight into
national and world conditions.



Chapter Twenty-One

A CHANGING COLLEGE IN A CHANGING WORLD

EDNA DEAN BAKER'’S FINAL REPORT. In the autumn
of 1948, at the annual meeting of the Governing Board, Edna Dean
Baker said in response to the question, where the college stands:

“Obvious facts and figures indicate that the college is not really
standing but moving forward. Enrolled this past year and summer
session was a total of 931 college students. A study by our registrar
shows this enrollment to be the high point in the record from 1928
to 1948. Our librarian points out that the grand total circulation in
the library this year was 56,454 volumes, the highest point in circula-
tion yet attained by the library. The most favorable aspect of that
circulation figure is the fact that the circulation of books to college
students reached an all-time high. The salary range of graduates in
their first positions for the past three years indicates an encouraging
upward trend. Latest regorts about graduates from superintendents
show that 65% of our 1947 graduates were rated at the close of the
school year of 1947-48 as superior and strong. This is a slightly higher
percentage than previously reported, during the period since such
records have been kept. In 194748, 350 educators visited the college
particularly to see the work in the Children’s School and the
Guidance Center. They came not only from different parts of the
United States but from seven countries outside of this hemisphere.
In addition visitors came from Canada and several South American
countries. Mary Crane Nursery School had altogether 178 visitors.

. “All of these signs of growth and progress, as well as an excellent
financial record during the past year, may be called measuring rods to
ascertain where the college stands. The important question, however
1s “Where do we think the college stands,’ we who are most intimatel):
connected with its direction. The world is emerging from a second
world war. The steamboat, steamtrain era in education is being
changed to fit the patterns of the new airplane-atomic age. Our basic
motivations must be changed. Negative, disruptive, competitive
aspects must be superseded in the educational program by positive
unified, contributive features. To illustrate, history as taught not 50
long ago was a welter of wars, changing boundaries, competition of
nations. The new history, beginning with the history of our own
country, must be taught so that the great human gains may be seen
United States history should be taught to indicate how the needs of
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people are met by a republican form of government, how problems
are solved, how democracy works. This record of our developing
culture is as thrilling as the pageant at the Chicago Railroad Fair in
the summer of 1948, which portrayed history in a spectacular form
called ‘Wheels-a-Rolling.’

“One of the new courses in the summer session curriculum in
1948 most appreciated by teachers in service was that entitled Values
in American Life. The course was given as a symposium by six
faculty members representing the fields of history, economics, govern-
ment, art, literature, and religion, with a brief general survey at the
beginning and end of the course. The students in the course were
asked at the completion to list the values and beliefs that seemed
to them most outstanding in American life. The following six in the
order named received the highest number of votes: protection of
individual rights, freedom of religion, freedom of expression, public
education, representative government based on the will of the
people, and reasonable degree of economic security.

“As one recent writer says, ‘Humanity is a word which in the
past we pretty well allocated to God and let it go at that. Now
humanity is quite real, perhaps terrifging. It is somebody at the back
door, somebody in France, a hundred thousand reproachful-eyed
babies dying in Asia.’ In studying the histories of other countries in
the world, we must rewrite them, too, for children and youth. We
must help students to see how the needs of human beings were met
or frustrated by governments, as well as to find out how the contri-
butions of music, art, and literature have emerged from civilizations
and nations and enriched the world.

“The right of each nation to its own culture should be accepted
in the field of social science, as well as in literature and art. It has
been a great inspiration to learn from our students from India about
India’s new government and its new flag. In hearing them speak,
we have felt the creative spirit of the people of India emerging in
this new expression, which is not the expression of the people of the
United States or Great Britain or any other country, but the expres-
sion of the people of India, of their new-born concepts and ideals
growing out of their basic racial and national past. We have listened
also to our student from the Philippine Republic, realizing in her
a new-born enthusiasm for her country, the result of the transforma-
tion that has taken place in those islands since students from the

Philippines were with us in the prewar days.”
LOOKING FORWARD TO A NEW ADMINISTRATION.

Several months before this meeting of the Governing Board, Edna
Dean Baker had discussed with Mr. Poppenhusen the date of her
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the field, spoke enthusiastically of Dr. Johnson’s classes. They liked
him as a person and respected him as a teacher. As chairman of the
science department, he was thorough in his examination of all equip-
ment and apparatus for the science classroom and laboratory and
in his examination of the courses offered. He was enthusiastic about
extending the offerings of the department and preparing a five-year
program for the addition of needed equipment, apparatus, and
supplies. His courses were enriched with many excursions, making use
of the varied resources of the Chicago area, and with audio-visual
materials. He became chairman of the Audio-visual Committee and
helpful to the faculty in arranging exhibits of audio-visual aids and
faculty training for use of projectors. His understanding of general
science, of world geography, and of education made him an especially
valuable member of the curriculum committee.

During the years before World War II, Dr Johnson was
particularly active in assisting the teachers in the Children’s School
in the selection of science materials for use in their classrooms and
in discussing with them laboratory experiments and materials which
might be of use to them. He welcomed teachers at all times in the
laboratory and helped them in the identification of material which
they brought in from walks with groups of younger children in the
neighborhood and from field trips with older children. He was also
helpful to students who came to him with their problems in using
science materials in the Children’s School and in public and private
schools where they were assigned for student teaching experience.

K. Richard Johnson had not been with the college long when
the Pearl Harbor incident occurred and shortly afterward the declara-
tion of war. Such was the confidence in his administrative ability
that the president invited him to assume the leadership of the War
Council which the college was asked to form for faculty and college
students, following a plan which was nationally developed for colleges
and universities. This War Council served as a clearing house for all
of the activities initiated by the Federal Government for schools
colleges and universities during the war period and also for thé
appeals sent in by the Red Cross and other civilian agencies interested
in enlisting the cooperation of citizens including students and
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faculty of institutions. In addition, Dr. Johnson served in the Civilian
Defense Center for the city of Evanston. In all of this work he
proved his executive and administraiive abilities by his promptness,
accuracy, his talent in winning and holding cooperation, his good
judgment, vision and keen sense of responsibility and loyalty. Follow-
ing the conclusion of the war in 1945, the War Council was trans-
formed into a Postwar Council. Mr. Johnson kept his chairmanship
until the conclusion of the activities of the council in the spring of
1948.

K. Richard Johnson became a member of the Administrative
Council of the college during this period and shortly after the con-
clusion of the war, vice-chairman. In this important position, Dr.
Johnson was called upon to preside at council meetings at various
times and to serve the council and college as their official
representative at special conferences and convocations of other
colleges and universities, and the conventions of regional and national
professional organizations. At the time of the North Central accredit-
ment, he participated in the necessary presentation of information by
the college to a special committee of the North Central Association.

During all of the eight years that Dr. Johnson served us a faculty
member, he demonstrated not only his scientific outlook but his
deep interest in all peoples and all cultures and his broad background
in education.

In the summer of 1943, K. Richard Johnson was married to
Evelyn Jo Hilander. Mrs. Johnson is a graduate of Elmhurst College,
holding a bachelor’s degree. She went into business after her gradua-
tion and became an excellent business woman. Evelyn Jo is attractive
personally, charming as a hostess, and has proved to be a good home
maker and mother. Little Tommy was two years of age when his
father became president of the college.

NEW LEADERSHIP FOR THE TRUSTEES. Two months
after the announcement of Edna Dean Baker’s approaching retire-
ment as president of the college, and the choice by the Board of
Trustees of K. Richard Johnson as president-elect, Conrad H. Poppen-
husen, president of the Board of Trustees of National College of Edu-
cation, died in Huntington Hospital, Pasadena, California, on March
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20, 1949. Mr. Poppenhusen had been president of the board since
1931. Previous to that time, he had been for five years legal consultant
and a member of the board. Mr. Poppenhusen’s outstanding service
as president of the Board of Trustees of National College of Educa-
tion is well known to the alumnae and friends of the college. He
became president of the board during the depression era when the
college was struggling with falling enrollments and accumulating obli-
gations. It was an era in which many small institutions, schools and
colleges, as well as other types of public and privately supported in-
stitutions had to close their doors. It was undoubtedly due to M.
Poppenhusen, more than to any other one member of a very loyal
Board of Trustees, that the college was able to solve its financial prob-
lems and continue its service during those difficult times. It was like-
wise true that he, more than any other person, merited credit for the
raising of funds to purchase the dormitory building at 2532 Asbury
Avenue following the war, and also for the raising of funds that
cleared the debt on the college campus and building. At the time of
his death, the college owned buildings and property valued at well
over a million dollars and had endowments and scholarship funds of
around $200,000.

Henry ]. Brandt, for many years an associate of Conrad H.
penhusen in his law firm and a trusted friend, who lived in
Wilmette and knew the college well, was elected president of the
Board of Trustees at the quarterly meeting of the board in July.

TRANSITION TO A NEW ADMINISTRATION. In the
spring and summer of 1949, several events were held honoring Edna
Dean Baker. Bess Goodykoontz, elementary specialist in the United
States Office of Education, was the speaker at a luncheon held at the
North Shore Hotel on Alumnae Day by trustees, faculty, and alum-
nae. The group made a gift of over $6,000 to the college for the Edna
Dean Baker fund on that day, part for the endowment of the Edna
Dean Baker scholarship and part toward the college expansion fund.
In the spring issue of Our Guidon of 1949, articles appeared by mem-
bers of the faculty and alumnae giving the history of the twenty-nine
years of her presidency of the college, and appreciations of her, of
Conrad Poppenhusen, and of thirteen members of the faculty who
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had served with her for twenty years or more. This issue also includcsl
the announcement of the election of K. Richard Johnson. In addi-
tion to an article by Edna Dean Baker concerning his previous service
on the faculty of the college, appreciations were included from
scveral alumnae who had studied with him at the college during the
vear or in summer terms. '

During the summer months of 1949, Edna I?ean‘ Baker and K
Richard Johnson worked together at the college in filling vacancies
on the faculty and staff and in discussing problems then facing the
college, so that there might be an orderly transition from one ad-
ministration to the following one. K. Richard Johnson asked the
retiring president of the college to serve on a committee which had
been appointed from the administration and faculty to ma}<e the
nccessary plans for his inauguration. Edna Dean Baker 'retlred as
president on August 31, 1949, and as is customary, Presideat-elect
Johnson began his administration with the opening of the fall
semester.

NEW PRESIDENT INAUGURATED. On Friday, November
4, 1949, K. Richard Johnson was formally inaugurated as the third
president of National College of Education. The retiring president,
who had been elected by the Board of Trustees as president emeritus
for life, participated in the inaugural ceremonies. A banquet at the
Orrington Hotel for the Governing Board opened the two-day
program. Henry J. Brandt, newly-elected president of the Board. of
Trustces, introduced K. Richard Johnson, who presented the objec-
tives for his administration, among them the development of a five-
yecar coeducational program leading to a master’s degree.

Nearly one hundred presidents and representatives of universi-
ties, colleges and education associations from all par'ts of the country.
participated in the ceremonies for the installatlon‘ of the new
president, on Friday morning, and later honored Pre31d.ent Johnson
as guests of the college at luncheon. An afternoon reception follQ*\vcd
an educational symposium on the topic, Teachers for Our Times,
which was later published.
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