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o~ CONFERENCE PROCEEDINGS
Through-out the weekend, several diLferent groups met to discuss
the "state of Individual Events" and offer suggestions for the
future. Each group developed a list of resolutions which was
presented to the entire body at the end of the Conference. Since
this group was not a legislative boEy, the resolutions were not
presented as motions for voting; instead, they were offered as
suggestions for the Forensic communjity. During the final session
of the Developmental Conference on Inividual Events, the
following resolutions were endorsed by the participants in
attendance.
NEW PROGRAMS
1. That the COFO Directory identify experienced forensic
educators to serve as mentors to new directors.
2. That a workshop to provide training for Directors Forensics
in all areas of program administratiion to be held on June l6-
22, 1991.
3. That tournament directors develop apprentice programs
designed to provide experience in tournament adminstration.

~ 4. That tournament directors should recognize novice competitors

through special divisions and/or awards at the regional

level.

5. That tournament directors prov#de opportunities for social
interaction between students and forensic educators.

6. That national tournaments offer special "Newcomer Awards"
for schools competing at the Iournament for the first time.

7. That forensics journals focus gpecial issues on basic program
operation including program administration, selecting
tournaments, gaining publicity and/or methods of recruitment
and retention especially of "%t risk" students.

8. That new Directors of Forensics seek information from
employers regarding their legal responsibilities and
liabilities when traveling with students on forensic trips.

9. That a video recruitment tape be planned and produced.

. | . . .
2. We urge that the national organizations draft ethics
statements in support of the literary integrity considering such
issues including, but not limited to: writing in

Published by Cornerstone: A Collection of Scholarly and Creative Works fo|r Minnesota State University, Mankato, 2020
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characters, altering plot lines, rewriting lines or parts of a
story, altering verb tenses.

3. We encourage national organizations to require that students
and/or coaches are able to produce uncut, contiguous
sections of the original source performed.

4. We encourage coaches to teach and work with students on the
process of cutting literature.

5. We encourage coaches and students to emphasize the
educational process of literary criticism.

6. We urge students and coaches to engage in a high level of
analysis in their choices of literature, introductions,
transitions, and audience.

7. We encourage tournament directors who write invitations to
follow the recommendations generated at the National
Developmental Conferences of 1984, 1988, and 1990.

8. We support a justified, guality performance that grows out
of the literature and makes the literature come alive. We
support consideration of the following, including but not
limited to, for example: Manuscript-optional, use of
visual aids, the interweaving of literature, creative
movement:, etc.

9. We recommend national organizations request justification for
rank and rate ideally in the form of "Reason for Decisions"
on ballots.

10. We recommend instructors and students seek out inter-
disciplinary sources for wider literary choices.

11. We recommend that the forensic community design a
certification program for future consideration.

12. We strongly encourage tournament directors to train hired
judges for tournaments.

PUBLIC SPEAKING

1. Tournament directors are strongly encouraged to include a
question/answer period by another contestant in finals and/
or preliminary rounds of publoic address events.

2. To support the creation of a contestant's guidebook on
ethical practices for both interpretive and original

speaking events. The guidebook should include, but not be
limited to, issues of plagiarism, proper source citation,

author integrity, and literary integrity, as well as all codes
of ethics currently published by all national

forensics organizations. We propose that the guidebook

https://cornerstone.lib.mnsu.edu/ndcieproceedings/vol2/iss1/1
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include definitions,
illustrative material.

3. That foremsics organizations be

raticonales for

ethical models, and

responsible for distributing

their codes of ethics to all cqmpetltors prior to their

respective national tournaments.

4., With increasing use of personal
we recommend that

information,

that interviews used as resour
recorded and made available up

interviews for gathering
both coaches and students

e material be electronically
n request.

consider the implications of u%lng these valid sources, and

5. Tournament directors inform and

personal opinions regarding s
events.

6. Tournament directors inform and
personal opinions regardlng or
problem-solution) in public ad

7. Tournament directLors are encour
providing general audience paramete

speaking.

8. Originality as a criterion be

orlglnal work and subject trea

unique and unusual topics.

encourage judges to set aside
ject matter in public address

encourage judges to set aside
anizational patterns {(e.g.
ress events.

ged to experlment with
s for persuasive

re clearly defined to mean
ment rather than the use of

9. ©Public address events should ba evaluated primarily on the

basis of content and rhetoric

10. To encourage forensics directo
judges to select materials and eve
educational experience of the cont
mastery of a variety of skills uni

12. Directors of tournaments offer
should provide opportunities for t
student performance.

13. Public address event rules sho
state expectations for studen

14. Tournament directors who adopt
procedures should take steps
formally and report the resul
forensic community through ap

TRAINING PRACTICES

1 style rather than delivery.

coaches, students,
ts which maximize the -
stants by demanding
e to each event.

and

coaches, and students to

ng public address events
oughtful criticism of

1d be modified to clearly
performance.

experimental rules or

o evaluate these efforts

s of the evaluations to the
ropriate channels.

11. We encourage forensics directors,
explore and utilize multlple oplcs each season in each
event ag a tool to practice basic skills of public speaking.
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1. That a formal mentoring program, tied to a parent organi-
zation be established to service the developmental needs
of new and existing coaches.

2. That formal training programs for judges should include, but
not be limited to: explanation of rules, priciples of

events, criteria for writing constructive ballots, juding
etiquette, and sample ballots.

3. That tournament directors should provide substantive
guidelines for performances in each event at their
tournament. National tournament organizations are
especially encouraged to do so.

4. That tournament directors should assume responsibility for
monitoring the professional performance of their hired
judges.

5. That individual events ballots should include specific
sections for explanation of the rationale behind the judge's
decision.

6. That in conformance with the principles of Resolution 48 of
the Second Developmental Conference on Forensics (Evanston)
tournament directors should consider allowing time for
additional oral critiques following the conclousion of a
round.

7. That workshops be encouraged to examine the norms, skills,
and legitimacy of forensic scholarship.

8. That individual tournament directors should provide limited
time, to the extent possible, for judges to informally ask
questions at the end of a student's performance.

9. That the COFO sponsor programs on insuring the long-term
financial stability of forensics.

10. That college forensic programs, in cooperation with high
school organizations, should encourage their students to
participate in formal judge training procedures to include
judging high school contests.

HIERARCHY

1. To create a committee to investigate the creation of a
national forensic office to act as a non-policy, co-

ordinating body for forensic organizations. This committee will
be charged with determining the duties of this office

including internal and external public relations, enactment, and
potential methods of funding.

2. That this body express dissatisfaction with the current at-
large method of qualification for the AFA-NIET and encourage

https://cornerstone.lib.mnsu.edu/ndcieproceedings/vol2/iss1/1
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them to explore practical alternatives.

liminate the at-large "leg"

qualification procedures and replace them with a double

tudents to qualify by
ankings over 3 tournaments
ournament .

To encourage the development and tournament sponsorship of

3. To encourate the AFA-NIET to e
district system. |
4., That the AFA-NIET be encouraged to modify its at-large
qualification method to allow
obtaining a cumulative of "9"
regardless of the size of the
5.
experimental and creative events.
6.

announcements.
7. That tournaments whose purpose
to increase qualification for
I.E. are unethical.

8. To encourage the AFA to divest

To minimize and eliminate the verbal emphasis on national
tournament qualification informatio

at tournament

is to manipulate competition
the national tournaments in

itself of the national

tournaments (NDT/NIET) in order to become the umbrella

organization of the forensic commun

9.

10. That on or before June 1,
endorse the AFA as the umbrel

community if the AFA divest 1

11. That the AFA and/or the COFO a

SCA Forensic Division.

12. That the SCA Forensic Division

COFO.
EDUCATIONAL/COMPETITIVE DUALITY
1.

2.

experiences for students. Forensi

variety of forums for students, and those forums should

a variety of students' epxerience

3.

To encourage the AFA to explore

Advocacy: JAFA more responsive
of the entire forensics commun

1991,

ity.

means to make_Argument and
to the needs and interests

ity.

each forensic organization
a organization of the forensic
gself of the NDT and NIET.

1
g

gsume the functions of the

no longer be an officer of

To endorse the role of competition in enhancing education.

To encourage program directors|to include more egalitarian

directors should seek a

serve
evels

That forensic coaches have the duty to articulate to students

their program's philosophy, goals, rules, and expectations.

4.

That tournament directors present both event rules and

educational outcomes as event descriptions in tournament

Published by Cornerstone: A Collection of Scholarly and Creative Works for Minnesota State University, Mankato, 2020
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invitations.

5. That individual tournament directors engage in
experimentation that fosters educational outcomes in rounds of
competition. Such experimentation includes, but is not
limited to, question-answer periods, diversity in

performance venue, oral critiquing, and decision rationales.

6. That academic departments of Speech Communication institute
courses and/or workshops in forensic pedagogy for future
forensic educators at the undergraduate and graduate levels.

7. That a national office be established to promote and
publicize forensic activity.

8. That this body recognize the critical need to publicize and

promote the educational benefits of forensics within the
Speech Communication profession and to the larger public.

https://cornerstone.lib.mnsu.edu/ndcieproceedings/vol2/iss1/1
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Perspectives of a Forensic Coach's First Year

Nancy Anderson Haga
Longwood College (VA)

“You want we to do what?" I stammered as | faced our new ¢ollege president.
During his undergraduate days &t Baylor University, he had been a stand-out in
extemporaneous speaking. When Dr, William Dorrill arrived at Longwood College,
one of his top priorities was starting a forensic team.

"Congratulations, Nancy. You are the new forensic coach.” That is precisely
how I landed the job. Serving as chairman of the Department of Speech and
Theatre and &s a freshman seminar leader, I was already loaded with
responsibilities. But into an already busy schedule starting a forensic team was
added.

Geographically, Longwood College is located in the center of the state of
Virginia. Only George Mason, American University and Howard University had
competitive programs and were situated three hours away from us.

:NDC-IE 1990 )1

College squads should fight for the annual budget.
Some kind of club organization is highly recommended.
All events on the schedule should challenge students to perform with
those of comparable expertiss (beginners, intermediate and ndvanced).
9. Other facully members should constantly be informed about new
avents.
10, Freshmen counseclors can set up questionnaires to acreen the list of
incoming students who have previous experience.
11.  'The emergence of organized area leagues should oocur.
12, Colleges and universities should sponsor clinics, festivals, tournementa
and summer programs.
13. Invite community experts in arees related to the debate proposition to
come in as guest lecturera.
14. Koep your alumni active in the program.
16. The final feeling of the student should be his conviction that this
experisnce has been worth the effort.1
When we assessed Longwood College's potential to start a forensic program, we had
ight of the fifteen pointa in place.

In 1983, Grace Walsh wrote an article in the Journal of the Wisconsin
Communication Association entitled “Reflections on Forensics.” Based on her
forty-eight years of coaching experience, Walsh offered fifteen criteria for a
successful program:

The teacher must be well prepared.

The school system should be supportive of the program.

The community should see positive proof of the worth of the program.
The preee should publicize the program.

Parents should be informed about school activities.

LI o

We had a supportive college and community, a budget out of the president’s
office, an informed faculty, a summer program for high school coaches, an
invitational debate and forensic tournament for high schools, a competent public
relations office, the conviction that it was a worthwhile program, and an established
forensic/debate reputation on the state level with the Virginia High School Leagua.

Ins sorting through the other seven criteria, special emphasis was placed on
the eleventh standard: starting an organized area leagus. Deciding that we needed

1walsh, Grace. "Reflections on Forensics,” Journal of the Wisconsin Communication

Asscciation, paper presented at the Eastern Communication Association (Providence, RI: May 2-5,
1885), pp. 46-47.
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some experience that was not as competitive, structured or intense as our northern
Virginia ¢olleagues, we contacted four colleges within an hour of Farmville. In a
preliminary meeting, we started the Central Virginia Forensic League. With
suggestions and encouragement from Bruce Manchester and Sheryl Friedly of
George Mason, we adopted the rules established by the American Forensic
Association. We opted for three, one-day tournaments with three rounds and a final
round in seven individual events. We persuaded our individual schools to finance
one tournament. To break the ice, Longwood hosted the first tournament in
December 1988 with more than 40 students from three colleges. Lynchburg College
handled the second tournament in January, with Randolph-Macon Women's College
hoating the last tournament in March. The fourth collegs, Hampden-Sydney,
dropped out of the leagus.

When the district tournament of the American Forensic Association was
scheduled at George Mason in the same March, our college waa the only one with
enough courage to enter the competition. At the end of the first round, we knew
that we were outclassed, outpracticed, and amateurs in the professional arena. But
Bruce Manchester and Bheryl Friedly were sensitive to our inexperience and
encouraged and reassured us. When the meaet was over, we had three students who
made the finals and qualified for a national tournament. Needless to say, our
president was ecstatic. Hence, Longwood College was initiated into the
intercoilegiate forensic arena. When the faculty/coaches of Lynchburg College and
Randolph-Macon Women's College sccepted other employment, their programs
folded. Thus, we were the only survivors of the Central Virginia Speech League.

When school opened for the 1989-80 year, President Dorrill provided a small
budget out of his office for our entrance into five tournaments. In addition, he
promised extra money if any of our students qualified for national competition.

https://cornerstone.lib.mnsu.edu/ndcieproceedings/vol2/iss1/1

Reflecting over this past year, I want to address several frustrating issues.
The theais for this paper will address three areas: 1) the faculty/conch problemas, 2)
the student problems, and 3) the logistical problems.

In Grace Walsh's criteria, her first emphasis was on the presentation of the
teacher. My lack of training was evident. Moat of the coaches of college toams have
actively participated in forensics ae undergraduates. When searching for a
university or college that offered a summer workahop for college coaches, none were
available. In fact, my institution was willing to send me for additional training, but
most of the programs were designed for high achool students and coaches.

Time became the next problem. Finding enough hours in the week to teach,
to prepare for classes, to grade papers, to carry out administrative jobs, to attend
meetings, and to coach studenta became a frustration.

Thomas Meulomans presented a paper on May 1, 1988 at the Eastern
Communication Association meeting in Atlantic City, New Jersey. He stated that
“Forensic programs generally take too much time and energy from other work, and
an inordinate amount of our relaxation and recharge time. We recruit, raise money,
plan the itineraries, host tournaments, manage budgets, fight the rest of the staff
and administrators to keep what little perks we have, and try to keep our debatars
from pulling each other's hair out. We mark exams and essays in the back of hotel
bare and figure out grades on all-night buses, mailing them back to school from
cities passed through on a Greyhound bus en route to national finals."$

When Raobert Littlefield of North Dakota State University surveyed over one
hundred college coaches ae to their concerns, three general subject areas emerged:
time, content and commitment. The respondents identified the time problem as

2Mesulemes, Thomas. "Precautisns in Applying Farensic Experience to Classroom Practices,”
paper presanted at the Eastern Communication Association (Atlantic City, NJ: April 30-May 3,
1888), p. 2.
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needing more time to coach, more time to recruit, more time for practice, and
finding a common time for teem meeﬁngl.a

From my perspective, the lack of training for my coaching and the demands
on my time were barriers that nesded to be addressed if I were to continue in this
capacity as a coach.

The second type of problem was student-oriented. Since Longwood College is
a small, liberal arts school, our student population is usually involved in two or
three extracurricular activities. Moat of our competitors in interpretation eventa
were theatre majors. Since working on mainstage plays was a requirement in their
majors, these studenta were not available during technical and production weeks.
Rivalry for time by other activities became a real problem for our team.

Student motivation was another key factor. When starting a program, little
success is realized in the beginning. The competition was so keen that new
students often felt overwhelmed. For soms, it served as a motivator in them to
improve. However, in other cases, it caused studanta to get discouraged.

In Robert Littlefield's survey, college coaches commented on the commitment
area that motivation of students waa ranked first with not enough support from
other faculty and administrators as second. Other areaa were budget, too little

transportation and motels, following the college procedure for absences from class,
filing the necessary forms for authorization for a trip, arguing with the athletic
coaches over the use of a van, having to arrive back st a precise time in order that
another group could use the van for a trip - all put this coach under stress and
pressure.

Maintaining the financial records entailed red tape. The state policy for
reimbursement was quite specific, and, often in certain situations, money had to be
pulled out of the pockets of the students and coaches. On several occasions, the
coach was not reimbursed for items spent on a forensic trip.

In order to establish credibility for the team, academic credit was given to
participants. The record-keeping from practice time to competition became a
problem. Establishing evaluative criteria for performance was time consuming. It
had to be altered and changed several times during the semester with more realistic
expectations being set for students.

A four-part evaluation system designed by Carolyn Keefe at Rhode lsland
University was tried. Her grading system had six important components: making
it an integral part of the speech curriculum, informing the learner about the criteria

_on which the grade would be based, evaluating the intellectual and social

credit, limited repeatsbility, rivalry with other campus activities, and too much
work.4

Demands on their time and motivation were the two most serious factors
concerning our studenta,

Lastly, the area of logistical problems caused many headaches. Making the

necessary arrangements for each trip was time consuming. Reservations for

3Litt)efield, Robert. “The Forensic Participation Course: What is it Really For?” paper
presentad st the Bpeech Communication Association (Chicage, IL: Nov. 1-4, 1985), p. 5.

bid,, p. 7.

development, getting feedback, and using an organized method of record keoping.5
I tried to implement this plan, but failed, My team was not experienced enough to
handle this type of evaluation.

Robert Littlefield atated that if a participation course was going to be catled a
class and award students academic credit, then coaches had an obligation to follow
certain guidelines. The participation course should have objectives, use a syllabus,

provide for preparation and practice sessions, encourage tournament competition,

Saefe, Carolyn. "A System for Evaluating Tournament Competition for Academic Credit,”
paper presented at the Eastern Communication Association (Providence, RI: May 2-5, 1988), pp. 3-6.
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and have an appropriate format for eveluating a student's performance.§ My
syllabus was inadequate and unworkahle,

The students in this program suffered from the logistical problems. Perhaps
my expectations were not stated well; my evaluation system was overwhelming; my
ochoduﬁncwuﬁghtduotomyinupoﬁm. ’Ihe:niatakenint.h.inmnwemmy
fault.

But in spite of the faculty/coach problems, the student problems, and the
logistical problems, we all survived. With a summer vacation to allow energies to
bemkindlodmdﬁmetonﬂoctonhowtamnamootberpmgmm.perhaps by Fall
ourfommicteamwiuboonitsmytobeeominznnintegmlpartufhnawood
College.

In the conclusion of her paper, Grace Walsh offered aeveral warnings against
cumntfnramiepractiouthuteandamngea solid program,

1 Coach “burnout.” Many profeasors are leaving the activity because the
demands are not conducive to normal living. Tournaments beginning
onFﬁdaymdrunningthmughﬂundaymakanrivinghomein the
early morning on Monday a harrowing experience. One coach
commented that, whon his little son started to cry when what he
thought was a stranger was really his father at the breakfast table, the
father decided to get a full-time teaching appointment, Family friction
often resuits from excesaive abaenteaism of & spouse, Is it any wonder
that coaching today does not seem to be as attractive as it used to be?7

In further support of this issus, Thomas Meulemans siated that
after some years of coaching, our bodies and minds sazy “enough.”

SLittlefiald, pp. 7.8,

TWalsh, p. 47.

https://cornerstone.lib.mnsu.edu/ndcieproceedings/vol2/iss1/1

Forensic coaches who teach need superhuman powers to continue as
both for long. We may still wreck our physical, intellectual and
spiritual health along the way. And we find it next to impossible to
find the additional time and energy we noed to master the research,
study and retooling which other educators take for granted8 As a
fifty-five year old coach, I found myself exhausted on Mondays after a
weokend tournament. When the demand occurred for two or three
weekends a month, I had a difficult time coping. With the complete
responsibility for driving, chapercning and judging on my shoulders, I
was not able to relax and enjoy the learming experience. Perhaps
coaches should be young, unmarried and adjunct faculty with
superhuman capabilities.
The atmosphere of camaraderie was fast dieappearing. Instead of
relaxed enjoyment, and even a game of bridge now and then among
coaches who were friends, the coach's limae is spent trying to brief their
team on how to beat the naext day's “squirrel case” or a bigger problem
yot — what names of judges should be scratched from the “approved”
list tomorrow.®

If a concerted effort could be made by established teams to
welcome new echools into the competitive arena, this sense of
acceptance would establiah a better relationship. Several times my
team felt like the "new kids on the block” or the "outsiders.”

When we attended the national competition at the University of
Alabama, one of the highlights was the friendly atmosphere that

aMeulermmn, pp- 34,
SWalsh, p. 47.
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8. Smaller nomber of students on the team,

We will institutionalize tryouts for the forensic team in the Fall. Since
we were new in the business, we tried to work with any student who was
intersated, This diluted time and energy from those students who wanted to

generated by their peers. Cheering for these students, attending their become more competitive. With the tryout system, we can become more

alimination rounds, and seeing them gain national recognition was a selective.

bonding experiencs. ‘. Beit ¢ financial
With the 1960-7 school sessian beginming in four days, severa! goals have been set With a state-wide budget cut felt on all college campuses, we must
concerning Longwood's furensic toam. have a better handle on spending money. Pooling transportation expenses

A Recrultment - with other colleges, selecting toumnaments that are closer to us

goographically, using fowsr competitors who must perform in more events
will make our money work with better results.

existod among schools, Theneatin;ntthebmquntaceordingto
district encouraged tatk and sociglization. When rival competitors
from our district made the cut, & great deal of enthusipam was

In Kevin Twohy's paper, “Developing the Recruiting/Public Potential of
the Forensic Program,” he summarized several elements that would enhance
a forensic program. First, a pamphlet shouid be designed: second, college
studenta should be judging at high achool tournaments; third, newepaper
coverage of forensic events; fourth, a two-week workshop in the summer; and
fifth, publication of etudent's success should appear in the home-town

It has indeed been a learning experience. Without the help of many of the
experts in the field, such as you, our program would not bave survived at all. We
are indebted for your cooperation, your advice, your reassurance, and your sense of

10 . -
newspaper. humor, Our only hope is that we can continue and become more competitive.

Duﬁngtbislummerwohavoﬂmmwa—ud.—of-ﬁm As—a now—coach, me . nge_th

above elements. Several of the items were already being done by our collegs, National Forensic Association, and the National Developmental Conference on
but we had not seized the opportunity to use them as recruitment ventures, Individua! Events to:

— 1. Pravide tralning for new coaches, Universities and colleges with
Since the time for individualized practice is s limited, we will utilize puccessful programs might offer summer workshops or weekend
group efforts with experienced competitors working with newcomers. Peer courses with concrete suggestions on coaching tactics.

coaching has been a valuable learning experience, according to Carolyn i S

forensic teams might come to the campus for a series of programs,
showing the event, talking about preparation, and explaining the

107w, ;
v Y, Kevin, “Developing the Recruiting/Public Relations Potential of tha Forensic 11
Keele, p. 5.

1900 pL, ::nr presented at the Speech Communication Association (New Orleans, LA: Nov. 38,

Keefe's research. 1 Iy addition, bonding between team members will occur.
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judging procedures. In the spring we hosted three students from
Harvard University who spent two days on our campus. They
demonstrated types of speechos for our communication classes,
performed an oral interpretation program, and visited student
organizations. Their presence on our campus was stimulating to our
students. We are hopeful to continue this exchange with other colloges
and univergitiss in the future.

4 Focus on soclalixing among the schools, Making friendshipe,
sharing the value of competition, and being friendly with competitors
would enhance our association with one another. At tournaments and
conferences, a real effort could be made to have some informal “get
togethers” for coaches and studenta.

The questions that I asked this year were "Why should I be involved in thia
program? Why should I continue to support forensica? Why am I working so hard?"
Kent Colbert and Thompeon Biggers, in a chapter entitled “Why Should We
Support Debate?" stated that the litersture suggests that debateforensics provides
benefits in at least three areas. First, forensic competition improvea the students’
communication skills, Second, forensics provides a unique educational experience
because of the way it promotes depth of study, complex analysis and focused critical
thinking.  Third, forensics offers excellent pre-professional preparation, 12
President John F. Kennedy summed it up well when be said,
I think debating in high school and college is most valusble training,
whether for politics, the law, business, or for service on community
committees such ag the PTA and League of Women Voters, . . . The

Dhomas, David and Jack Hart. Advanced Debate (Lincolnwood, IL: Nations] Textbook
Ca., 1987),p. 2.

https://cornerstone.lib.mnsu.edu/ndcieproceedings/vol2/iss1/1

give and take of dshating, the testing of ideas, in essential to
democracy. 1 wish we had a good deal more debating in our
institutions than we do now.13
Longwood College accepted the challenge 1o begin an intercollegiate forensic team.
We have aurvived the first year; we have & starting point; we hava focus; and we are
on our way to becoming & seasonad competitor,

Bmid,, p. 6.
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What the Rules Mean:
Using Defined Judging Guidelines
to Augment Informal Training

J.G. Harington
Dow, Lohnes & Albertson (Washington, D.C.)

INFRODUCTION

Informal training of judges is a fact of forensic life. Unlike intercollegiate
sports, forensics depends on 8 pool of interested amateurs to belp determine which
contestants are the best. Even the professionale among us learn how to judge
mostly from our own experiences. This informality has advantages and
disadvantages, but there can be no question that it leads to varying judging
standards, with almost no way to count on a particular standard being applied to 2
particular event.

: I believe that, absent some unexpected change, our current system of
I informal training is likely to persist, largely because the characteristics of forensic

O PALIL

nlike jon ¢ ce of more uniform
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generzlly ad hoc approach we now take to determine what is and isn't meritorious
and praisewaorthy, 1 believe this would be an important step in the right direction.

THE PROBLEM

The problems of informal judge training arise, at least in part, from two
sources. The first source is the lack of formal, elaborated standards for each of the
avents. The second source is the inability of the forensic community to adopt
uniform standards for who may judge these events. Taken togother, these root
causes create much of the relative chaos in individual eventa judging.

Event Standards
The lack of formal standards for each event is perhaps best exemplified by
the rules of the events. For instance, the rules of all of the eventa at the AFA-NIET
fit comfortably, albeit in small type, on a single page. This is typical. There are
few, if any, tournaments that provide more than the minimum page description of
the events they offer.! Rather than providing a paradigm or guidelines for the
event, they provide only basic information. The judge is left to fill in the blanks.
For example, the AFA rules for Extemporaneous Speaking read as follows:
Contestants will be given three topica in the general area of current

standards or formal training. Once we recogmize those characteristics, we can look

; to alternative solutions to the problems created by the lack of formal training.

! This paper proposes one approach to those problems and suggesta how it
could improve judging, as well as giving coaches and competitors a useful tool for
improving their presentations. What [ propose is that tournament directors
prepare simple, non-binding judging guidslines for each event at their tournamenta.
Judging guidelines could do more than give novice judges a set of standards to
apply to each event; they could also provide a way for the forensic community to

| begin to agree, in a basic way, on what we expect from competitors. In light of the

eventa, choose one, and have 30 minutes to prepare a speach that is
the original work of the student. Maximum time limit for the spoech is
7 minutes. Limited notea are permitted. Students will speak in listed
order. Posting of the topics will be staggered.

Several elements of these rules are noteworthy. Most of the rules focus on
the procesa of the event, not what is to be presented. Even those parts of the rules
that tell the auditor what the speaker may do fail to explain the elements of & good

10me notable exception to this ruls is Seth Hawkins' Southern Connecticul tournament,

which provides some slaboration. Ironically, his Great Eastern invitation offers some of the shortest
svent descriptions extant.
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extemporaneous spoeech. Instead, the rules say the speech may be seven minutes
long, that the speaker may use notea and that the spesch must be the speeker's
original work. Theee rules, which ave typical for this event, don't even require the
speaker to speak on the topic chosen.

The rules for Extemporaneous Speaking are perhaps the most glaring
example of opaque rules, in part because process is 8o important to the event. Most
other svents have somewhat more illuminating rules. For instance, the AFA After
DinnerSpeakingrulunquinulpeech“daaignedtoeﬂ)iﬁtloundlpeech
composition, thematic coherence, direct communicative public speaking ekills, and
good taste.” On the other hand, the AFA requires contestants in Poetry
Interpretation, perhaps the most demanding of the interpretive events for judges
and contestanta alike, to present “[a) selection or selections of literary merit, which
may be drawn from more than one source,” adding only that plays are prohibited,
manuscripts are required, and that the entire program, including the otherwise
unmenﬁonadintroductiou.mqybouptotenminumlong. These are not useful

Most experienced judges know that the rules do not provide useful
guidelines, except in relatively rare cases of speeches or pieces in the wrong events
or which run overtime, Experienced Jjudges develop their own paradigms for the
eventa they judge, and they use these paradigms to explain their judging decisions
on comment sheets and elsewhere. A casual perusal of back editions of
Championship Debates and Speeches yields many examples of judges, eithar
implicitly or explicitly, explaining their judging paradigms. 2

3For axamples of this, see Craj ‘s eriti inni icati

. , raig Dudzcak's eritique of the winning Communication Anal sis
in ID?O Cnb:-plauup Dcia&u'ond Bpeesches, pp. 117-118; Pamela Stepp's critique of the N;A—
winning I _hmpormmSgn:hmlﬂi‘ Mpﬂcbalncud&nxﬁa,p. 140; and Todd
Lawis' eritique of the AFA-winning Informative Bpeech in 1988 Champlonship Debates and
Speackes, p. 111. Thers are many more examples in these booka.

https://cornerstone.lib.mnsu.edu/ndcieproceedings/vol2/iss1/1

Unfortunately, developing sound informal paradigms takes a long time. In
the current scheme, there is little that can be done to speed the process. One reason
that former competitors are often favored as judges is that they often have spent
four or even eight years competing - more than enough time to develop their own
paradigma. Even when experienced competitors begin to judge, however, the best
the forensic community ¢an hope is that these new judges have developed
paradigms for the events they judge.

Moreover, the paradigms adopted by judges vary widely. Returning to
Extemporaneous Speaking, even within the rules judges set many different
standards. There are judgea who penalize students for using notea, and there are
judgea who penalize students for failing to uee notes.? There are judges who want a
citation for every fact, and judges who meraly want to know that the contestant
consulted one or two general sources. Even these relatively minor variations make
it difficult for competitors to assess their progress, or to be certain they are judged
fairly.

While, as discussed below, some of the variations in how an event is judged
arise from a lack of judge education, much of it also ariees from a failure of the
forensic community to articulate or elaborate basic standards for each event. The
net results are inconsistent judging and an inability to explain, with certainty,
exactly what we mean by Impromptu Speaking or Prose Interpretation, For that
matter, what judging uniformity we have ia hard won and made more precarious by
the community's inability to create basic judging standards. This suggesta soms

sort of new approach is necesaary.

3Competitora who are aware of thls standard occasionally
*refer™ to blank note cards when speaking in front of these
judges.
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Judge Standards

In the absence of defined standarde for events, one possible ameliorative
device would be standarda for judges themselves. Other competitive activities,
ranging from baseball to figure skating, have defined hierarchies of their arbiters,
and specific requirements for judging different lovels of competition. Unfortunataly,
forensics doea not, and there does not nppear to be any significant likelibood that
any formal judge training will emerge in the near future.

At present, judges enter foransics in something of a state of nature. The
overwhelming majority of new judges depend onty on their pre-existing knowledge
of forensics. In many cases, this knowledge is minimal. Even the expertise of
experienced competitors is most often limited to the events in which they excelled.

At the same time, there are no programs in place to fill the knowledge
vacuum. The best instructions many judges get are the injunctions on the top of
comment sheots to make comments that justify their ranks. There are no
formalized training seminars or programs, and no official or unofficial guides to
judging from the national organizations.

There is little likelihood that this situation will remedy itself, or that forensic

| organizetions will take the stepe necessary to creato & highly-trained judging pool.

Adoption of & formal training requirement aleo would be made more difficult
by the existing variations in judging standarde for individual events. There is little
point to teaching a judge the mechanical aspects of judging without also teaching
what is meant, for instance, by such phrasea as "literary merit” or "communication
event.”

The result of this training vacuum can be ssen at every apeech tournament.
Judges fall back on their own experiences and on the almost-always inadequate
rules. In many or even most cases, this is enough to produce both a fair result in
the round being judged and a meaningful, accurate critique for the student. At the
sametime.tharemﬁ;rtoomanyﬁmeawhenthojudgefaﬂswpmdmeiﬂwrn
fair result or a meaningful critique. These failures hurt the educational process and
the students' confidence in the forensic community's ability to evaluate the quality
of their performances accurately.

Thus, the lack of specific, substantive event descriptions and the inability of
the forensic community to train its judges in any formal way are very real
phenomena, These phenomaena result not only in widely varying approaches to the
events, but in very real frustration for competitors and coaches alike. Moreover, it
is pparent that it is unlikely that the forensic community will be able to create or

It would be difficult to imagine even weekend-long judging seminars being put into
place, let alone the more extensive training that would be necessary to teach a judge
every event. More importantly, given the chronic shortage of judges, it is even more
difficult to imagine that a requirement for meaningful formal judge training could
be imposed on any tournament, even at the national level. At the local or regional
leve!, training requirements would appear an impossible ideal.

45 few local tournaments provide basic judging information.
However, this information 1s often limited to the baalc mechanlcs
of judging. The Green Sheet distributed by Seth Hawkins,
actually a four-page compilation, is an example of such a guide.

enfores any formalized training requirements for judges. For that reason, it seoms
that the best approach is to begin to define the requirements of each event more
epecifically. The remainder of this paper is devoted to a proposal to do just that.

THE EYENT GUIDELINE SHEET
The essential problem of defining what we mean by "Persuasive Speaking” or

"Dual Interpretation of Drama” can be approached in many ways. Most judges
learn by example: they watch performances and define what each event is by
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seeing what they like and don't like. This definition by example may be visceral or
intellectusalized, but the process is much the same either way.

Alternatively, it is possible to learn through explanations. Many novice
judges and competitors are given brief thumbnail sketches of events: “An
Informative is a speech that tells you about something without attempting to
persuade you to do something about it.” Competitors often learn this way by
reading judges’ explanations of ranks.

As commonly practiced, these are both piecemeal methods of learning, A
judge is unlikely to develop a paradigm for an event from watching a single round,
even a naticnal-level final. Even the most extensive explanation Jeaves out many
important easentials, like the function of organization or the importance of source
citation. There is rarely any sense of an integrated whole, of putting all the pieces
together, in either of these approaches.

There is, however, an alternative that will allow a new judge or, for that
matter, competitor, to understand the whole of an event. That alternative is a
formal guideline to the event, or what will be referred to in this paper a8 an Event
Guideline Sheet.

The purpose of an Event Guideline Sheet would be to provide a brief
explanation of all of the important elements of a succesaful performance in &
particular event. An Event Guideline Sheet would b:i.g Logether on a aingle page
the rules for the event, a precie of what the judge should expect and short
explanations of the individual elements of an event. There would be no "national"
standard for Event Guideline Sheets, though national tournaments might choose to
propare them. Rather, each tournament director would prepare them for any ev;ant
offered at his or her tournament. An example of an Event Guideline Sheet for
Extemporaneous Speaking is attached to this paper,

https://cornerstone.lib.mnsu.edu/ndcieproceedings/vol2/iss1/1

Event Guideline Sheets would be available for judges to use at a tournament,
The tournament director could make & point of giving the sheets to new judges and
could make the shoets available to any interested judge or competitor. While
ambitious tournament directors might include them in their tournament
invitations, the intent of the Event Guideline Shest is not to replace the rules but to
supplement them.5

Adoption of Event Guideline Sheets would be likely to have several beneficial
effects. At a minimum, they would provide novice judges with basic guidelines for
the events they judge early in their carsers. Event Guideline Sheets also could be
important coaching tools for beginning competitors.® While the level of detail on an
Event Guideline Sheet would not approach the subtleties that often separats ths
very best competitors, it would certainly provide a good base on which to build
judging and competitive expertise.

Event Guideline Sheets also would help to foster more uniform approaches to
the various events. While a certain amount of variation and experimentation is
certainly a good thing, widely varying regional standards serve only to frusirate
contestants and coaches. Writing down explanations of the standards for individual
events will also force those involved in the "codification” process to understand the
reasons for those standards, which can only increase the sophistication of the

31t would be particularly useful to Include Event Guideline
Sheets in ipvitations to tournaments with unusual events, The
1990 editicn of fntercclleglate Spesch Tournament Results (iSTR)
indicates that there were 34 events offered at five or fewer
tournaments in 1989-90. 1990 I$TR at 25. Event Guideline Sheets
might have increased entrles in these wuwnusual events, and
certainly would have improved the 1likelihood that the
performances in theae events would meet the tournament
organizers' expectations.

6 In fact, Event Guideline Sheets could, in many cases, be
adapted from materials that coaches already have prepared to
explain events to novices.
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forensic community's approaches to performance, coaching and judging. At the
same time, the voluntary nature of the guidelines will permit both innovation and a
certain level of idiosyncrasy.

There are certain dangers in the widespread adoption of Event Guideline
Shoeots. The most important of these ie that, if improperly designed, Event
Guideline Sheets could become overly technical and, consequently, as useless to
beginners as the current rules, Forensics constantly runs the risk of creating
standards divorced from the real world, and Event Guideline Sheeta could reinforce
that tendency. However, a focus on the purpose of Event Guideline Sheets --
educating those who are not already trained to eveluate performances effectively —~
would likely prevent this from happening.

CONCLUSION

This paper has outlined some of the implications of the current system of
informal judge training, notably a wide variation in judging criteria. It also has
sxplored elements of the causes of this variation, focusing on how the current rules
force judges to develop event paradigme and the current and future inability of the
forensic community to provide formal training. Because it is unlikely that formal

Event Guideline Sheet
Extemporaneous Speaking

Event Bules

Contestants will be given three topics in the genernl area of nt events, choose
and have 30 minutes o prepare & h that is the original work of the
Muimumﬁmelimiil‘ordtemchh minutes, Limited notes are permited.  Studen
will spesk in the listed order. Posting of the topics will be staggered.

¥hat the Event Requirea

In this event, conlestants &re: ¢! to prepare & speech on a curent cvents topic in a
half hour. The topic will y, but not always, be in the form of & question that the
speech answers. The information in the should be documented from reliable
sources, The speech may be up to scven manutes long. Contestants may wse notcs, but
they are not required to do so. the contestants have only seven minutes to
they must be given time signals 50 they know how much of their time they have u

¥hat to Look For

1. Attention Step: The speech should begin in s way that carches your attention.
Anecdo(gmtaphmuﬂdewip&omofﬂwlmpmmeofﬂaewbjoclmm;m
wayi to do this.

2. Introduction: The speaker should connect the attention step to the topic in some wey.
The introduction may blend with the attention siep.

3 The Topile: The apeaker should tell you the topic, word for wond. This is important
because the topic is the driving force behind the rest of the speech.

4, Thesis: The speaker should tell you the central theme of the speech. Usually this will be
his or her response to the topic. The thesis statement may also include reasons for that

response.

bs

judge training will be widespread in the foreseeable future, this paper proposes
adoption, by individual tournament directors, of Event Guideline SBheeta detailing
the basic criteria for sach event. Using Event Guideline Sheets has many potential
benefits for judges, competitors and coaches, and the risks of using them are small.
For these reasons, it seems likely that the adoption of Event Guideline Sheets
would benefit the forensic community and help to ameliorate some of the problems

caused by the current regime of informal judge training.

5. Preview: A brief outline of what will be said during the body of the speech. This may be
part of the thesis siatement.

6. Analysis: The speaker shoold justify the conclusions reached in the thesis sawment.
This may be donc by citing facts, by analogy or by any reascnable method of proof.

1. Evidence: The :Ipeech should include sufficient facts o back up the analysis. The
speaker should tell you the sources of those facts, including dates and publications. The
quality of the sources is also important. For instance, the New York Times is a better
source than the National Enguirer.

8. Delivery; A clear and pleasant tonie of voice ia a plus. You should also look for good
diction, good grammar and intelligent word choice.

9. Topic Choice: The speakers each choose one topic from among three. All other things
beingequll.nspeakerwhochooscsammdiﬂiculturunumﬂMpicshmldbe
proportionately rewarded.

Published by Cornerstone: A Collection of Scholarly and Creative Works for Minnesota State University, Mankato, 2020

21



) Proceedings of the National Developmental Confere):e on Individual Events, Vol. 2, Iss. 1 [2020], Art. 1 32

Helping the Inexperienced Director

Alice J. Jaswal, Ph.D.
Nebraska Westeyan University

The formation of a new Individual Events program is an event welcomed by
the {orenaics coﬁ:munity for both philosophical and pragmatic reasons.
Philosophically, there is a sense of reaffirmation of the worth of current LE.
programa and a sense of satisfaction that other students will have the opportunity
to experience the benefits we believe such programs offer, From a pragmatic point

of view, new programs in our geographical area can mean larger numbers of entries
-- which may translate into more "legs” for those of us whose studenta need them.
Also, perhapa at seme later date, the new program may hoet a tournament — which
might help our travel schedules.

ideally, this new program would come into existence with the total support of
the administration of the college or university and a recognition for the need for
munificent funding and for faculty with experience and training neceesary to

perhaps the person who directs the plays is drafted — or "made an offer s'he can't
refuse.”

Some people may argue that, unless the institution can provide adequate
funding and experienced staffing, there should be no program. [ imagine we all
know of at least one prospective program which never really got off the ground
because the "director” did not know what needed to be done and was unwilling to
dedicate the tremendous amount of time and energy needed to learn about LE. and
then to run the program. However, I would also imagine that most of us can think
of at least one or two programs in our area which started under less than auspicious
circumstances and have managed to do reasonably well in terms of student
involvement and success.

'I'hepmmmslmuwmofthatﬂtinmthillnttucategoryhavebeen
fortunate in having directors who, though their previous knowledge and experience
in the wonderful world of forensics may have been extremely limited or even
nonexistent, were willing to go far beyond "the call of duty” to learn about it. I
belisve those of us with established programa have an obligation to do whatever we
can to help these fledgling directors. In point of fact, I wouid be willing to bet that
most of us already do. What I would like to do in this presentation is {0 encourage

"revitalized” programs in my area of the country over the last twenty some years
has led me to believe that this is not always the case. Sometimes, when urged by
students who have had positive L.E. experiences in high school, or perhaps by alums
who testify to the importance of a now-discontinued 1.E. program, administrators
may decide that they will give an LE. program a try. However, they may foel
unwilling or unable to commit much in terms of money and unwilling to hire an
additional faculty member to be responsible for the program. Consequently, the
person who teaches speech, or perhaps the person who teaches oral interp, or

https://cornerstone.lib.mnsu.edu/ndcieproceedings/vol2/iss1/1

thought/discussion about the sorts of things we need to do on an individual basis,
and then raise the issue of what, if anything, the national organizations concerned
with LE. might do to help.

Thie paper is not a research project or an experimental study. It is based on
my own experiences, on discussions with LE. directors who felt they lacked
ndequate training, and on discussions with “seasoned” directora who have asided
new directors and new programs.

The novice directers with whom I visited were unanimous in their choice of
the most important thing they felt they needed, and that was an experienced
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.' director who would be willing to serve as a mentor. Although there are probably
several definitions of this term, in this context it seems to mean a person who will
be available and willing to answer any and all questions relating to getting the LE.
program atarted, running it, publicizing it and anything else. Regardless of what
the novice director has been able to read about LE., there are always going to be
somse thing which are confusing and need to be explained -- and sometimes
explained and explained again. Perhaps equally as important in the long run is to
make sure the new coaches have the opportunity to meet other coaches in the area
and are made to foel welcome. One would expect that any new coach would be
welcomed, but the novice coach ia particularly in need of an encouraging reception.
Hopefully, state organizations would make a special effort to integrate the new
person into their planning mestings and to try to explain things which might be
unique to the state or to the area.

Some of us teach courses on how to direct the high school forensics program.
ORen, we have handouts on coaching strategies for different events and lists of
potential interp selections and epeech topica. Obviously, not everything suitable for
high school will be suitable on the ccliege level, but at least there would be some
concrete specifics to work from.

The new director should try to take & graduate or even an undergraduate
course in directing the forensice program if at all possible. If it is not feasible, then
s’he might consider attending a high school institute in the area. This would
provide an opportunity to observe how coaches work with students and would alse
provide an opportanity to meet high school students who might be "recruitable” at a
later date.

The rookie director may face a formidable task in trying to get students
involved if the program is new or has been comatose for some time. The people I
have visited with claimed they were most succesaful when they recruited out of

their own classes. People who do well on the first speech in the basic speech course
may be bribed or blackmailed into polishing that speech and trying it at a
tournament. Aspiring actors/actresses who audition for a play may be intrigued
with the possibility of doing dramatic interpretation or a dramatic duo. Other
teachers can be helpful in locating prospects. Some colleges have detailed activity
information on incoming freshmen which might provide a list of names of paople to
contact about the program and what it has to offer. College newspapers are often
looking for itema relating to campus activitiea and frequently will provide a news
story about the new program in an early issus. Many of ua use an “interest night”
to attract new participants and some suggestions as to what has worked well for us
might provide the new person with ideas they can adopt or modify.

Very early on, the new director needs to learn what tournaments are
available lo that a tentative schedule may be developed. Some potential
participants are very interested in knowing where the team will be going --
especially if they like to travel and a couple of tournaments are offered in
intereating places. The AFA echedule is not likely to be available to anyone except
current couches — 80 we need to be certain we share this with the new person.
Often, we can also provide guidance in terms of the relative difficulty of the
tournamente and perhaps advise which tournamenta should be top priority ones if,
as is often the case, funding is limited and only a few tournaments will be possible
the first year.

General advice relating to money matters may be heipful. Things we take for
granted like entry fees, judging ratio and judging fees, car/van rentals and meal
allowances sometimes need explanation. The different national tournaments and
their qualification procedurss should be discussed at the beginning of the forensics
season. Bome administrations place a great deal of importance on national
tournament participation, regardlesa of the qualification procedures.

Published by Cornerstone: A Collection of Scholarly and Creative Works for Minnesota State University, Mankato, 2020

23



) Proceedings of the National Developmental Confere)(e on Individual Events, Vol. 2, Iss. 1 [2020], Art. 1 )1

The beginning director may wish to concentrate on only a few events. Those
of us who are "experienced” need to make sure the rules for the different events are
fully understood. Video tapes might be suggested. We might offer some of our more
successful competitors as "demonstrators” and encourage them to share their
experiences/pereptions of their events, Not only would this be helpful for those
involved in the new program., it is also & positive experience for our students. We
might invite the new director to observe some practice sessions as we work with our
beginning students,

New coaches and competitors may benefit from attending an early
tournament as observers. Those of us who have been at this activity forever tend to
forget how confusing a tournament can be (although having novice participants who
"didn't know they had to do more than one round” does gerve to remind us now and
then) The use of codes, double and triple entries, tournament courtesiea and
conventions are easier to explain when they have been observed — although I must
confess, it will "make sense™ only when they have actually gone through it. First-
time observers may need to be cautioned not to becoms discouraged; some of the
poople they will be watching have been involved in the event for several years.

The new person may need help filling cut the tournament entry form and

communicated to the students. Perhaps a warning is in order about the potential
for unusual ballots and inattentive judges. One beginning coach wished that he has
been advised not to hand out ballots until the team was in the van so that the
reaction to the ballots would have been limited to his own school.

Hopefully, after the first tournament, things will be much clearer for both
coach and contestants. Sharing experisnces and feelings about it and setting goals
for the next tournament serve as an important "bonding exercise” for many squads -
- "older” as well aa "beginning."

Remind the director to try to get as much publicity for the team's activity as
possible. Sometimes & story about the number of studenis from the school who
participated is about all you will want to include. Obvicusly, when a student does
break to finals or wins a trophy, & longer story would be warranted. A story in the
alumni news ia also a good idea.

The success of some programs is measured by their administrations
according to the numbers of students involved in the programs. If this is the case,
the director will need to plan accordingly. In the beginning, 2 program may have
rather low standarde for participation in national tournaments. As more students
become involved, expectations may be raised. I think it is important that thoee of

should be warned to check the rules for each tournament carefully as there are
some tournament directors who decide to be creative and choose not to follow AFA
rules. Deadlines need to be pointed out and problems caused by late drops
explained. Some of the coaches I have talked with recalled not being prepared for
the keen competitive atmosphere they encountered. )

Many of us have a list of "do's and don'ts” for our competitors which a rookie
coach might find helpful as a basis for preparing the novice competitor. It may be
helpful to encourage the coach to think through what sort of expectations are
realistic for the first tournament and how these expectations might be
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us who have been involved for some time share our struggle with how to deal with
hard-working students who may never be very successful in terma of winning, but
who may be gaining valuable confidence and treining when it comes to nationsl
tournament participation.

For those new programs with limited budgets, we may be able to provide
some belp. Those of us who run tournaments can give these programs a break on
foos. Those of us with teams too large for cars, but not large enough to fill up the
van, can provide tranaportation for a couple of studenta. In some cases ~ such as
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for a national tournament -- we may be able to accommodate one or two students
with our own.

Although I believe the belp given to “new” people by "seasoned” peaple is
critical, I wonder if there should not be more of an effort made by national
organizations to make life a little easier for the novice coach, Apparently, there is &
packet designed for the beginning director/program put out hy AFA, but its
existence is not well publicized and there are difficulties in terms of keeping it
updated. Hopefully, these difficuities can be solved and a way found to get the
packet to the people who deaperately noed it. Certainly those of us who believe in
the valus of LE. programs need to do whatever we can 1o help those inexperienced
directors who are willing to try to provide LE. opportunities to students who would
otherwise not have them.
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What | Think You Should Dols...

Joel L. Hefling
South Dakota Stale University

Many of us who have been coaching for more than a few years have
undoubtedly felt the effacts of a lack of formal training for hoth coaches and judges.
In fact, many of us have probably commented about that situation as we bemoan
the poor choices of material that we hear from others’ students, or try to explain
why a judge has written particular kinds of comments on a ballot. At the same time
that we decry the sad state of affaire with those new coaches and judges, we
overlook the fect that we may have come through the same kind of process. It is
easy for us to point accusing fingers at coaches and judges who are recent
participants in forensic activities and assert that they have not been well trained,
that they sre not properly prepared for what they are doing. There may be an
assumption that new coaches and judges are the ones who lack formal training.

conclusions, and putting together a lot of related educational experiences. New
coaches and judges may be faced with the same kind of situation,

If we conclude that veteran coaches and judges have had little or no formal
training, end novice coaches and judgea have had little or no formal training, then a
number of implications begin to develop, For the sake of clarity, and to follow
forensic conventions, let us examine peveral of those implications, first from the
perspective of coaches, then from the perspective of judges, and finally from the
perspective of the students. Then we may be able to draw some final conclusions for

the forensic conununity as a whole.

implication #1
‘There are no coaches or judges out there who have benefitted from formal

training. At this point, it should become apparent that no definitions have been
presented for either "formal” or "informal” training. Most of us have a pretty clear
jdea of what those words mean to us. If there are no coaches or judges who have
had formal training, then we are all operating under the influence of informal
training. So far, the reasoning proceas here is pretty basic. But if we are all
operating under the influence of informal training, where did all the rules come

That assumption may not be accurate.

Apparently, the old adage is true: we leam by doing. Those of us who are
fondly regarded as the "old buffaloes” among coaches may feel that we are the
exception. If we can remember back as far as the days when we were receiving our
coaching training, we may be able to recall that our training may have been
relatively informal. Thers probably are not very many who were fortunate enough
to have a teacher or mentor who took us by the hand and led us down the path to
wisdom and understanding. Whatever amounts of wisdom and underatanding are
occasionally apparent may be the result of experience, cbservation, drawing
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from? Where did we find the authorily figure to give credence to the need for
standardized rules and to determine the content of those rulea? It's not necessary
to isolate a particular individusl, but it may be helpful to remember that all of us
have basically the same level of formal training, Individual experience may be
helpful in giving us eome guidance and direction, but anyone's experience can be
just as helpful as anyone else's.

implication #2
Novice coaches can provide pome stimulsting educational chalienges for

veteran coaches. If experience becomes & substitute for formal training, then
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veteran coaches have & wonderful opportunity to share their experiential knowledge
and expertiss with novice coaches. It may be helpful to remember that education is
for everyons, noi necessarily juat the students, Halping novice coaches to develop
soms affective techniques can be a rewarding experience for veteran coaches who
may be needing @ little intellectunl challenge and stimulation. OFf course, sn
underlying implication here is that the veteran coaches will be willing to share their
ideas with the novice coaches, if they are not too possessive of their knowledge.
Implication #3

“Untrained” coaches, who probably are novice coaches, will likely approach
performances without preconceived ideas about what is "right” or "wrong.” Without
those preconceptions, students and audiences may ba subjectsd to some refreshing
approaches to the communication process and the performance situation. Of course,
there will probably be some resistance to methods that do not clearly follow the
norms established, but that does not mean that the methods are not effective or
appropriate. Viewing performances that are not part of the established stereotypes
may help to stimulate the thinking processes of coaches and students alike, and
perhape can lead them to acceptance of differing ideas and concepts or to reinforce
and justify previously held ideas and concepts. Either scenario can be beneficial.
Novice coaches may be able to present some challonges that will lead veteran
coaches to reflect on their own methedology and their reliance on some of the basic
tenets of communication. While oversight functions might be appropriate for
governmental agencies, in the training of effective communicators it can be an
unfortunate mistake. Novice coaches, while being apologetic for their lack of formal
training, may inadvertenily direct others to some impartant considerations of basic
akills and concepts that can improve the quality of communication for everyone.
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Implication #4

Judges who lack formal training can prove to be relatively uncontaminated.
Many of us have commiserated about having "lay” judges, those who have little or
no background in forensica. We report that they cause us problems because they
don't foliow normal procedures in evaluating etudent performances and their
comments frequently need to be interpretad for the students, These judges may
very likely approach performance situations without preconceived ideas and will
respond to the performances they actually hear and see, not what they expect to
hear and seo. A perceived need to translate or justify these comments and reactions
suggeets that students may be unable to adapt to varying audiences and reactions.
Coaches may then need to work on helping the students to develop greater
adaptability during their rehearsal sessions.

Implication #§

Judges who are untrained sometimes really do respond negatively to student
performances. Judges who are "trained," or at least have several years of
experience, sometimes respond negatively to student performances. While students
and coaches alike have to be prepared for those situations, judges may need some
reminders thet students are trying to learn to improve their communication skills,
It ie more beneficial to offer eome positive responses and to be able to provide some
positive suggestiona for the students. Studenta may need to be prepared in advance
for the concept that not everyone will respond positively to their performances. It
isn't possible to please every member of every audience with every performance.
But it will be possible to Jearn from all of those responses.

Implication &6

Judges who are untrained may be able to provide some new insights and

perspectives on student performances. Unfortunately, in order for those
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perspectives to be useful, the studenta and their coaches need to be receptive to new
insights and perspectives. As we are all aware, new ideas don't always agree with
proviously held ones, and that usually means the new ones aren't good. If we are
willing to listen, coaches and students alike can learn from those judges who are
frequently excused from credibility because they eren't trained.

Implication #7
Veternn students may foel some frustration working with novice coaches.

Implication #8

Vetoran students may feel some frustration being judged by untrained
judges.

Veteran students may have to learn to accept these two circumstances. In
other words, they may have to learn to "deal with it." If a novice coach is the only
resource available to them, they have little recourse: they can adapt to the coach’s
ideas; they can try to work out a compromise; they can quit. With untrained judges,
compromising may not be an option.

With the previously listed implications in mind, let us now look at some

problem/golution process and try to discover some underlying implications for the

forensic community.

Implication #9

Novice students are r rare and unpopular commodity. They're hard to find,
and when they do ehow up, they are hard to work with because they don't
understand our language, they demand a lot of time and energy, and they seek

constant approval.

https://cornerstone.lib.mnsu.edu/ndcieproceedings/vol2/iss1/1

Implication $10
Veteran students are a treasured commodity because they're easier and more

rewarding. They also make us look better.

implication 111
There seems to be a lack of definition for “trained.” There seems to be a

duimforeoachutobeh'ainedtomdllndforjudsutobetninadmjudce. But
there seems to be no consistent definition for what that mesns. Coaches probably
should be trained to teach, to educate. Judges probably should be trained to teach,
to educate. Then the challenge is figuring out how to accomplish that.

Implication 212
The forensic community must remain adaptable, flexible. It's not possible to

rely solely on trained/veteran coaches. It'a not wise to rely solely on trained/veteran
judges. If we are training students to be effective communicators, they need to be
trained to be adaptable.

Implication $13
Goals need to be re-established, or confirmed. If there are valid implications

and a fesling of frustration or concern about the field of forensics, it may occur

because of & lack of firm, clearly established goals for coaches, judges and students.

Implication #14
Coaches aren't educating students. Many coaches don't know how to educate

students. Many coaches have no background (training) in education or education
curriculurn.  In responding to the perceived demanda of colleaguea, students,
administrators and ourselves, wo tend to train competitors. Society and life can do
that. We need to be training communicators. That is an educational process that
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requires knowledge and understanding of basic principles of communication that
may be lacking for many coaches.

lmplication #15
There seems to be a need for coaches to be strong leaders and teachers. A

colleague once indicated that a coach should be all things to all peopls. The catch is
figuring cut what that is. It is time consuming. It is mentally, physically and
emotionally draining. It is stresaful. It is rewarding.

I{mplication 16
Coaches need a break. Occasionally, a coach will take a rare "weekend off."

That usually means either sending the students out with an “untrained” novice
coach and worrying all the time they are gune, or it means keeping the students
homa and spending additional hours in rehearsal or at least feeling slightly guilty
bocause the students (and coach) are misging a tournament somewhere. Thers is no
"break” in that scenario. Coaches need a real break, with no pressures from the
coaching and no sense of guilt. Perhaps a week or two would be appropriate,
Perhape 8 month would be good.
Imnlication $17

The forensic community is becoming a closed, self-centered society. While
this may sound like & prediction, it may be a reasonable implication of some of the
concerns that are implied in the notion of having untrained coaches and judges. If
there are those individuals who really are untrained, that may eimply cause the
veterans a little unceriainty. Frequently, we tend to isolate those who are
untrained and rely more heavily on thosa whom we can count on to follow the
normal patterns of responses. This practice does not sllow students opportunities
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to experience new and different responaes, and it does not allow veteran coaches to
experience new ideas and have an opportunity to reinforce basic concepts.

implication $#18
In order to overcome what may be perceived ss problems, the forensic

community may need to establish a system of utilizing veteran coaches and judges
to provide some training for novice coaches and judges. Care would need to be
exorcised in order to encourage the sharing of new idess and responses, instead of
perpetuating previously established norme. That brings us back to the educational
procesa again,

‘Thess are not purported o be an inclusive series of implications. Hopefully,
they will stimulate some thinking and discussion. If the bottam line of the forensic
activity is to educate students and help them to become more effective
communicators, then we must start by reinforcing our own educational goals and

communication skills.
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This paper will support the thesis that more training of forensics coaches and
jud,ﬁs, whether formal or i needs to take place in order (o address many
of the concerns of the forensic community in regard to inequities in coach/judge
expertise and fo philosophical inequities in the criteria for events by which coaches
and judges fulfill their supervisory and evaluatory responsibilities in helping
students become more effective communicalors,

implications of the Informal Training
' of Coaches and Judges

Robert L. Davenport
University of Montevallo

Reflecting on the ten years this author has epent coaching and judging
forensics in different capacities, the suthor soon realized that most of his knowledge
and philosophy of coaching and judging has been achieved either through "trial and
error” or through occasional "tips” slong the way from colleagues. The author
received very little instruction and training in developing coaching techniques and

 iideing philosophi i i pough ine in an

not only do forensic educators need to continue addressing the issue of hired judges
and increasing their competancy, but we also must consider the need to further
educats our graduate assistant coaches and assistant directors of forensics in order
1o increase their competence as coachesfjudges.

Most coaches, naturally, were forensics competitors and thus understood, for
the most part, many of the events they began coaching. However, they probahly
alsc started coaching etudents in events in which they had never competed or for
which they had little affinity. As a result, many of us had to "sink or swim” in
learning the criteria for those events and then imparting that information to our
students, while pretending to be competent enough to coach them in particular
events. That same uncertainty, at least in this author's case, carried over into the
judging of these events in competition.

While many of our students' complaints, whether justified or not, about
judging have been directed toward hired judges, we as coaches should ales be
willing to admit possible cognitive and philosophical limitationa in ourselves in
regard to coaching/judging specific individual events. Some of you may remember
the specific examples of judge arrogance and incompetence that were brought up at

establiahed forensics program.

Consequently, while preparing this paper, this writer pondered the idea that
perhaps many of us who are now directors of forensic programs also had to learn
these techniques the "hard way." That is not to say that there is no merit in
prospective coaches learning many things through “"first-hand” experience, stc.
However, it occurs to this author, at least, that too much of the training many of us
received was "informal,” which, I believe, has created some of the same problems
that we usually attribute to lay or hired judges at our townaments. That
perception leads this author, thersfore, to delineate, in this paper, the thesis that
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the NFA Nationsl Assembly meeting in April [1990] at Mankato State.

This concern, which supports the above-mentioned thesis of this paper and
subsequent analysis, was also substantiated by Professor Norbert Mills, when he
quoted Faules, Rieko and Rhodes from their book Directing Forensic (1976), who
stated:

The validity of a j ent dej largely upon the abili ofﬂﬂl\.ﬂﬁ' to
understan whntJh ing judged. 'l‘lmnmem that thoz:dge muit ve

knowledge about the criteria that he/she uses to arrive at the decision.

1Norbert H. Mills. "Judging Standards in Forensics: Toward a Uniform Code in the '80's."
Nastional Forensic Jowrnal. (1) Spring 1883; 20.
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David Dunlap reinforced that atatement when he remarked at the Second National
Conference on Forensics in 1984;

The greatest challenge facing individual evente is not increasing the

eogn_pa?me of ita judges, buul:grat.horin increasing the competence of its

critics.
C.T. Hanson made an even stronger statement:

Perhaps more than any other criticiam, the forensic community is especially

vulnerable on the issus of judge competency. Quality has been sacri on

Rumeroud occasions in tournaments to accommodate a large quantity of

events . . . . Creating a condition of competency in a critic necessitates as

much, if not more, educational tgpining than does creating a condition of
competency in forensic competitor.

Kathryn Elton (1888) wrote a thought-provoking article concerning the
forensics program at the University of Minnssota, which is operated entirely by
graduate students, and concerning the fact that, as she says, “The University of
Minnuotailnneofthamnypmgmm.thatoﬂeraholntolymnainingonmy
aspect of forensics.*? She stated further that "it is more often than not a learn-by-
daing, hands-on experience,"d

With the added awareneas of forenuics researchers toward the continuing
wmemaboutfairmuintommentjudgingmdinbﬁdgincthegapindhpaﬁty
between judges' decisions (ranks and ratings) in tournament competition, aided
especially by the editorial staff of the National Forensic Journal,® it is now time for

25hn Murphy. "Order and Diversity: The Search for Judging Standards in Individual
Eventa.” In American Foremsics in Perspective; papers from the Becond National Conference on
Forensics. Donn Parson, od., 1084: 92.

allm'pl;y. p. 92 [emphasis mins),

“Kathryn Elton. “Second Among Equale: The Graduate Btudent Perspective.” National
Forensio Journal. 1 (1), Spring 1989; 56 {emphasis mine].

sIl]t.nn. p. 55,

SNorbert H. Mills. “Judging the After Dinner Speaking Competitor: Style end Content.”
National Forensic Journal. 2(1), Spring 1984: 11-18; Edward J. Harris, Jr. "Rhetorical
Criticiam: Judges' Expectations and Contest Standards.” National Forensic Journal. § (1},
Spring 1987: 21-25; Bee also Kevin W. Dean. “Judge Training for Individual Events: Case Studies

the forensic community to consider the concept of further educating its
coacheafjudges by developing ways in which we can give more formal as well as
informal training to graduate assistants, assistant directors of forensics, faculty
belpers, and lay (hired) judges. With that challenge in mind, the rest of thig paper
will seek 10 explore possible ways to accomplih this goal.

In partial response to Norbert Mille' call for a uniform coda of judging
standards and criteria for each event,? the acholars who studied judging issues at
the Second National Conferemce on Forensics in 1984 stated, as part of their
recommendations under Resolutions 46 and 48, that towrnament directors
especially should make available to all criticfudges all of the information they will
need concerning the events they will judge, through the use of seminara/workshaps,
lista of criteria for each event, stc.5 Since then, David Roas? and Kevin Deanl¢
have exstoled the virtues and numerous advantages that can be gained from
conducting judging workshopa before and/or during a tournament. Ross, in
particular, cites at least three meaningful adventages to a judging seminar;11

1. It ensures valuable critiques for students by identifying possible
criteria upon which to base a decision.

2. A judging seminar can maximize fairness in competition.
8. It is an opportunity to arrive at standardized rules for events.

Calling for Clarification not Prescription.” Journal of the Amerioan Forensic Association. 34
{4), Bpring 1988: 251-257.

"Norbert H. Mills. National Forensio Journal K1), Spring 1983: 19-51.
8Murphy, p. 91.

®David Ross. “Improving Judging Skills through the Judge Workshep,” National Forensic
Jourrnal 2(1), Spring 1984: 33-40.

mDean. Pp. 251-267.

1pyes, pp. 37-38.
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Dean mors specifically outlined the procedures and advantages gained from day-of-
the-tournament workshops, eepecially the one developed when he was at Ball State
University.12

When the University of Montevallo forunsics team reinstituted an
invitationa! tournament in February of this year (after an eight-year hiatus), this
writer implemented a judging workshop which was held on two consecutive weeks
before the tournament. Several faculty members who had agreed to judge in the
tournament attended the workshop, which consisted of an explanation of each event
offered, instruction on how to fitl out a ballot and summary sheet, explanations ae
to judge etiquette, and then actual judging of live student performances. The
faculty members who attended were very appreciative of the effort we made to
educate them to the nuances of forensics compe* ion: &nd judging in particular.

In preparation for this paper, this researcher sent an open-ended
questionnaire to those faculty members after the tcurnament, seeking to gain input
and ingight from them as to the strengths and weaknesses of the workshop. Here is

a sampling of their responses: 13

1 I learned hiw to jufﬁ: the avents..;llﬁl was my first experience as a
R 4iudge,_md i i 4he live' example helpfut.

t geve me some idea what to expect and greatly reduced my anxiety
about judging.

2. You can strengthen this workshop by passing out handouts which list
criteria for each specific event.

3. Get more participante (more discussion = more learning) to attend.
Maybe you can pay workshop attendees the equivalent of one round of
judging as an incentive to attend.

2pesn, pp. 263-254.

13Re p to

sent to Montevallo faculty judges, July 9, 1990.
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Thiz author found the workshop to be extremely beneficial both to the
faculty/judges and to the students who participated in the workshop by giving them
"live" examplea to critique.

Event though we did not conduct a workshop during the tournament, this
writer finds Rosa' and Dean's suggeetions for workshops at that time full of
possibilities, not only for the hired judges, but especially for the coaches in
attendance at any tournament. Roes reporied that, while his ssminars received
mixed reviews due to the timing of the workahops, he felt that the advantages
outweighed any timing disadvantages becauss, in his words, “a eeminar can be an
effactive vehicle for identifying and prioritizing judging criteria, as well as helping
coaches to be better critics by seeking the counsel of those most qualified in specific
eventa"14

This author would also like to advocate that tournament directors consider
the possibility of post-tournament judging workshops, not necessarily for coaches
from different schools because of travel constraints, but particulatly for the hired
judges. This workahop, perhape held a week or so after the tournament, would
allow these judges to express their feelings about the judging experience overall and

_then give them a chance to mssess their individual strengtha‘weaknesses in

critiquing student performances and present suggestions as to how the workshops
could be improved in the future. If we are to improve judge competency, as
mentioned earlier, then thix writer strongly feels that we need to provide guidance
to those judges before, during and after a tournament. We read much in
educational literature about the need to assess what we do in the claseroom and
professionally; that need is no less significant snd important in dealing with the
concerns we face in supervising and judging students in forensic activity. If we are

14Rous, p. 40.
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willing to make the effort to continually assess ourselves, then it seems to be logical
%o assert the claim that we will also need to anewer many of the concems we have
concerning judge agreement in ranking and rating student corepetitors, fairness in
Mﬁng.baeomingmonmpatantmebm.judgeindimﬁom(inumsof
unnecessary, disparaging comments on critique sheets), etc. Students will always
mphinlboutjudzel,butwecanedmtemchuﬁudgutothoaxtantthatthey
mncemtobe.inKavinDaan‘swords.“thempagutofpoortoumament
performance,”16

The author would also like to advocate the following:

1. The forensic eommunit% should continue to consider end follow the
s::f:lmuutﬁ:rthlgy ution 48, passed at the Second National

rence on Forensics.

1 Diractors of forensics should meet with their assistants mﬂﬂar] to
discusa coaching and judging ilosophies and to ensure t thair
essistants are competent articulators of the rules and criteria for each
event aa they coach the studenta in their program,

3. Tournament directors should consider the benefits to be gained from

pre-tournament, day-of-the-tournament, and/or post-
tournament workshops.
4. At universities whore clagges in Directing Forensica are offered,

students ahould receive ual instruction in coaching/ judging
individual events as they olte:q receive in coachingfjudging dobajta

IMPLICATIONS FOR FUTURE RESEARCH
Thmilmuchtobegainod&omanhonaltnppraimlofthissuhjoctmdof
our methods of coaching and judging forensics competitora fairly and competently.
This report has merely raised some questions and posed some challenges along with
a few suggestions pertaining to the informal training that most coaches and judges
receive, Informal training is not altogether » negative concept, but this is one
important aspect of the forensic activity that continues to necessitate reforms and

mDun. p. 261.

:NDC-IE 1990 ) 33

further research. This author would personally like to see more articles written on
coaching techniques, ways in which coaches can be trained (both philosophically as
well as administratively), and further discussions as to the merits and successes of
judging eeminars. I commend the editorial staff of the National Forensic
Journal for providing the opportunities and the space for forensics researchers to
explore every aspect of individual events, just ns debate has beon perused from
almost every angle since the early part of the century in many of our respected
journals. Future coaches and judges, even though they need the academic freedom
to develop themselves phitosophically and otherwise, do not need ta be left to "sink
or swim" when it comes to learning how to effectively train students in the art of
communicating in competition and in real life. As Kavin Dean ably remarked:
While we must guard against the proliferation of restrictive practices, such
as the articulation of detailed and formulsic judging criteria that bind and
stifle the creativity we wish to cultivate' in our students, we must
concurrently strive to j)mtocl. the student from the innocent ignorance of the
inexperienced judge. Just as we work to elevate our students from novice to
varsity, we must strive to elevato the judges who serve at our tourmamenta
from the type who write, 'Good job . . . tough round -- 870" to those who

rovide students with criti fomments and insights which aid the student
Ex further shaping the oawmt‘:,,:l &b

16pean, p. 254.
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Strategic Recrultment

Keith Denslow
University of Nebraska

Very few directors or coaches would deny that students ere the most
important part of a forensics program. Before quality forensics education can begin
and before competitive success can appear, the students have to be recruited.
Recruiting quality students is a major concern for both beginning and established
programs,

1t is surprising that one of the most challenging and moat important duties of
forensics directors has received s little attention. The area of recruitment and
retention has not received enough attention in our scholarly forms. Dunham (1968)
pointed out that there has bean a great deal of atiention devoted to the issue of star
systems in team membership but does not discuss ways a program can gain student
interest. Klopf & Lahman (1967) ars a bit more elaborate and devote slightly over a
page to the examination of methods for recruiting prospective atudents. Aasuming

that there is little more to say about the subject, other texts concerned with
directing and administering forensics have similarly paid scant attention.

This paper suggests that the process of recruitment should be more closely
examined. Examples of current methods of recruitment will be reviewed, a
framework for a systematic recruitment campaign will be suggested, and practical
techniques displayed,

Current methods of recruitment are familiar and easily described. The most
typical method of recruitment is to ask for referrals. Coaches ask veteran team
members if they know any students coming to the university who might be

https://cornerstone.lib.mnsu.edu/ndcieproceedings/vol2/iss1/1

interested in forensics. Likewise, a director asks other instructors to look for
promiging talent in oral performance classes. Invitations and announcements are
sent out about the team's first mesting of the academic ysar. A squad may even set
up & booth on Freshman Friday and introduce the activity along with a hundred
other campus organizations. Occasionally, coaches have encugh free time and
energy to view or talk with talented prospects at high school tournaments. A
smaller section of forensics participants are required to engage in the activity by
degree or certification standards.

While these iypes of recruitment have been effective, under close
examination they seem very random. Veterans would tend to suggest people they
would like to have as team members and leave out equally talented people they
diglike. Other instructors may refer their beet students while overlooking somecne
who would benefit most from the educational opportunities of forensica. Squad
meeting announcementa, orientation mixers, and tournament recruitment are all
methods which are broad in their scope and random in their selection.

The same methods could be faulted for appealing mainly to students
predisposed to engaging in foransic activities. Veteran students will suggest people

_comingtotheunivenityfmmtheirhigbwhoolteamorpoopllhoymmomba

competing against during tournaments. Posted or distributed invitations to squad
meetings attract students with past experience or some knowledge of what forensics
activities ontail. Certainly, recruiting at high school teurnaments draws on a pool
of prospects which are already familiar with the activity.

An alternative of a systematic or strategic recruitment campaign would be
more effective and would Jead to greater understanding of the forensics community,
A systematic campaign would allow & team to target promotions of forensics akilis
to different segmenta of the student body.
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Fine (1987) statea "the borrowing of marketing concepts by public and
nonprofit institutions” can be extremely helpful to the organization (p. 71). The
Mdofmrhﬁngmmmhudovotod congiderable attention to identifying
“needs” and targeting promotions, McCarthy (1871) provides an outline from which
lhmtcdna'ﬁﬁnxumpaignmbodwiud. Afommiumdllhouldlmlm:
(1} potential recruita; (3) recruitment mixes; (3) the team's ability to provide for
these recruitment mixed; and (4) team objectives.

Tnkingthaseshepﬂnamuihmntmmpaignpuahunbmmiumchm
cumﬁ;ﬂycomidarthemhufthobuminthaunivenityutﬁngmdhowhutto
educate and promote the benefits of involvement in the activity. Rather than a
random effort which tends to reach students already with some interest in
forensics, a targeted campaign helps develop strategies for the development of the
team while exposing new groupe to the skille and concepta of inter-collegiate speach
and debate.

The concern of potential recruits has been given some conaideration as part of
program ohjectives. Rieke (1968) discusses the value of diversity in forensic
education. Dunham states that “if a teacher js concerned with meeting needs of
students, be should try to involve as many students in the program as possible” (p.
101}, Sﬁll.ﬂuiuueufwhocanbeneﬁtfmmtbeparﬁculudoﬁgnandfocusafthe
Program abould be included in the recruitment strategy.

Team resources such as coaching time, facilities, and budget may all affect
the strategy Lo recruit the desired mixture of students, Larger numbers of students
mnyltmtd:thamaoumaumbuavnihble.mdmnoemom for the sake of
recruiting mix may need to be made. For example, travel and care of physically
challonged students may require special vehicle and hotel arrangements, Poasible
resource shortages should be anticipated and the recruitment strategy should
include answers for auch questions.

Finally, the team ohjectives must be included and expressed in the
recruitment strategy. When recruiting proepects, it becomes imperative that the
student learns what the team hopes to achieve. Clearly outlined estimates of the
amounts of time and effort to reach difforent accomplishments ghould be available,
The inclusion of the objectives in the atratogy allows recruits to understand what
becoming a “member of the team” means,

Within the framework of strategic recruitment, there are two main functions
to the process: promotion about the benefits which accrus from participation in
forensics activities to gain attention, and provide an opening for education about
the opportunities available.

Target promotions gain the attention of apecific segments of the potential
recruits. One method which can be used is the teatimonial method. Posters and
flyers with testimonials by famous persons can be used to gain attention and entice
Prospecta into learming more. Testimonials by Lee Iacocea such as "T was a member
of the debate team" or "Not every manager has to be an orator or a writer. But
more and more kida are coming out of school without the basic ability to express
themselves clearly,” could be used to attract the attention of business, accounting,
and engineering studenta. Business, home economics and interior design major
may b influenced by statements from Mary Kay Ash such as: "I became interestod
in the debating team and became a member and won gome honors. T've never lost
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my love for extemporaneous speaking.” Pre-law, political science and minority
students may gain an interest if it is pointed out that Barbara Jordan was a
champion speaker in college. "I was the Tennessee State debating champion,”
proclaimed by Ted Turner, may kindle the interest of broadcasting or business
majors. Other examples are easily available from sports, education and acience.

Other promotional methods may include special lectures or publications
about the benefite of communication and argumentative training. Each of these
promotions must be directed to gain the attention of specific target groupe of
potential recruits. Rather than attempt to present the same benefits to everyone,
strategic recruiting will focus the message for exch audience,

The other step in the recruitment strategy is education about the
opportunitiea aveilable in forensics. A major portion of this effort should be
directed at the advisors of majors, classes and campus organizations. It is still true
that we hear academic colleagues exclaim: "Forensics . . . isn't that cutting up dead
bodies?” A concorned effort must be establiched and maintained to help advisors
understand both the activity and its benefits for students.

The strategy of education should also be targeted to the specific audience,
Saveral recent atudia! from Cc_;__u:muuicaﬁon Education provide support for the
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When We Don't Know How to Get Where We're Going . ..
Perhaps It's Time We Find a Map

Sharon Porter, Ph.D.
Northem Arizona University

Conference on Forengics, Roger Aden notes

..discussion of already agreed ns)on general philosophies tend to obscure
the need for treatment of smaller, more preseing issues.. ealing
that forensics is in good shape philosophically dilutes the the obligation
members of the community feel o address specific concerns that do
receive illumination....the Iorensic community ia 8o convinced of the
value c;f forex;sﬁ? (as it should be) that lttlfforga] n?ﬂectsl“tf ex:hnnne
seriously or, r examining fo act upon e philoso) in
practwe{ .Perhaps one of the prolsgmn in the id ulmnlrui;nm
dlchotomy is thnt forensic organizations are reluctant to legislate or
encourage chan.ge

Gerald M. Phillips indicates "...organization ia the opposite of confugion ... An
organization is, at its roots, a cooperative attempt to overcome confusion, chaos,

___anarchy and personal feelinge of boredom, meaningless, and ineﬁ‘actuality._'_’z derry

Anderson concludes "An organization is justified by its ability to provide for its
constituency means of accomplishing goals which individuals cannot as effectively
accomplish alone.”® The numerous forensic community organizations can be viewed

on either the micro or macro levels. There are organizations on the high schoal,

1 Roger Aden, "Review of American Forensica in Perspective: Papers of the Second National
Conference on Forensics,” National Forensic Journal {Fall 1087), 106-107.

2Gerald Phillips, Communicating in Orgonizations (NY: Macmitlan, 1983}, 6.

3Jerry Anderson, "Comment and Report from the President: New Circumst. D d
Renewed Commitments and New Responses,” Journal of the American Forensic Assoclation, IX
(Fall 1872), 330.

community college and university levels, There are organizations that address
specific areas of competition including policy debate, nonpolicy debate and individual
events. There are honorary organizationa. There are professional organizations and
coordinating organizations. A hierarchy can be defined as "persons or things
arranged in a graded seriea"d, “a position in a scale of rank, quality or order."®
Currently most of the forensic associations are autonomous organizations which do
not exist in a hierarchical fashion. Nor is it the position of this paper that a
hierarchy of these groupa should be established.

This paper will outline four issues that are indicative of the concerns of the
forengic community. The lack of focus and the nonexistence of a clear line of
responsibility between the American Forensic Association, the Speech
Communication Association-Forensic Division and the Council of Forensic
Organizations serve as impediments in accomplishing these and other goals. Since
the restructuring of the forensic orgenizations offer promiss for correcting theme
difficulties, guidelines for the restructuring process will be advanced. Finally, a
possible model will be advocated which could bring about a more effective

administrative structure for collegiate forensics.
e ISR~

The 1984 National Developmental Conference on Forensics and the First
National Individual Events Conference of 1988 itemized over fifty issues that
mandated concern on the part of the forensic community. To gain an understanding
of the problems the forensic community faces, an issue from four general areas into

which these issues fall will be examined. The itama that will be examined are the

4The Merriam Webster Dictionary (NY: Pocket Books, 1074), 334,
SThe Merriam Webater Dictionary, 311.
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schiam between various factions of the forensic community, the necessity to enhence
the image of the discipline, the importance of encouraging research and the
coordination of forensic-sponsored Speech Communication Association convention
programs.

Eactions
Discussion of various factions in the forensic community focuses on two issues.
The concern with the division between four year colleges, two year colleges and high
schools was voiced as early as 1964 and was mentioned again in 1972, 1974 and
19768  In the fall of 1974 concern was expressed between programs orieated
primarily toward debate and those that focused on individual events. W, Scott
Nobles crystallized these issues and established them as & priority for AFA.
AFA must serve, and endeavor to unite, the entire forensic
community.... The Assaciation should be equally responsive to the neads
of four year colleges, two year colleges, and secondary schools, to
programs emphasizing debate and o those emphasizing individual
speech contest competition; to larger national tournaments and 1o those
more regionally oriented; to primarily competitive ams and to
campus and/or community based audience programs. A should not
only serve the interests and needs of varied forensic programa, it should
also exert leadership in unifying thp; efforts of these sometimea divided
elements of the forensic community.
Although the division between debate and individual events is no longer at the
forefront of concern, the collegiate forensic community ia atill struggling with the
necessity of becoming more responsive 1o community college and high achool

colleagues. This item assumed priority again last year as the AFA faced a dramatic

8Robert Huber, "Reaching Maturity,”
Y vy, Journal of the American Forensic Association, |
(Jan. 1964), 27; Anderson, 328; W. Scatt Noles, “Report from the President: Continuing Chailengea
and Prospects for Progress,” Journal of tha American Forensic Association, X1 (Fall 1974), 72;

James F. chvar. G ta from the President: Quiet Times, Significant Goals and a Call for
Involvement,” Journal of the American Forenaio Association, X111 (Fall 1876), 62,
TNobles, 75.

https://cornerstone.lib.mnsu.edu/ndcieproceedings/vol2/iss1/1

decrease in membership when the Texas Forensic Association no longer required

their high school coaches to maintain AFA membership.

Image

In 1874 Nobles also established a priority of enhancing the image of foreasics.
Among the general public, within other academic de nts, and
frequently within our own academic departments, the educational valus
of forenme courses and programs are neither cdearly understood or
highly valued. By better definition of goals and values, by the
asgurance of lﬁg.l;‘smfaasional standarda, by constant evaluation of our
OWR pro 8 by maintaining improved visibility through old and
new public ;aiah‘aan methods, we must enhance our professional and
educational image,

In 1976, James Weaver commented ", . . it is obvious that we have not yet
begun to tap our potential in the area of public relations."® The argument that the
forensic community should enhance external public relations normally centers on
increasing involvement in televised political debates. 0  While some progress has
been made with consultants providing advice in state and national political races,
much more work could be done in this area. In fact the argument might be advanced
that we have actually lost ground. While the film Listen to Me achieved some
vigibility, the Championship Debates series broadcast by The National Broadcasting
Company in 1962 was viewed by an estimated audience of five million. " . . . the first
intercollegiate-dehate program to be televised nationally . . . the program consisted of
a gixteen-week series of debates featuring outstanding college teams in tournament
competition . . . . The income from this source gave AFA the financial stability to

undertake a printed journal."11

8Nobles, 75.
9Weaver, 63.
10puher, “Renching Maturity,” 26.

L1Gifford Blyton, “The American Forenaic Aasociation: A History,” Journal of the American
Forensic Assoclation, Vil (Winter 1970), 15.
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Current trends within the academic community provide reasons to be less
than optimistic about progress with that public. The rank of forensic positions as
well @s the current pay scales indicate that the Director of Forengic position on many
campuges is viewed a8 an entry leve! position. In some regiona of the country thers is
& trend to make the Director of Forensic position a staff rather than a faculty
position. This change of status ia indicative of a predispesition on the part of the
univergity community to view forensics as an extra-curricular activity rather than a
viable scholarly area of study. Finally, the difficulty that many forensic directors
have securing tenure is problematic. Thus, although forensic personnel know the
advantages of the activity, effectiveness in articulating these values is guestionable.

Research

References to the necessity of encouraging scholarly research in forensice move
from a general statement of concern in 1972 to much more specific discussion of the
issue in later years. In 1072 Jerry Anderson wrote "Thus improved communication,
extensive consultation, and continued collection and dissemination of research
resulta on the value of forensics are needed correctives."l?2 The 1974 National

___Developmental Conference on Forensics recommended "A formal recognition of the

obligation of forensic educators to contribute to scholarship, whether through public
or other methods."13  Responding to the charge of the National Developmental
Conference on Forensics the AFA eatablished the goal in 1976 to "...broaden the
emphasis of AFA from a solely competitive orientation to encompass research and
theoretical exploration through increased utilization of the Research Committee.” b

1:zAmitmmn, 330
13 Nobles, 74.

M\'\i'em.'er. 64.

Although research hae been a priority of the forensic community for almost
two decades, journal editors can attest that often submitted articles axe insufficient
in number and /or quality to fill the pages of our current journals, Additionally,
attempts to provide incentives in the form of grants to encourage research have met
with limited success.

Erogramming

Coordination of forensic programs at the SCA Convention continues to be a problem.
The minutes of the 24th Annual American Forensic Association in 1872 reflect that
“The Vice-President discussed the problem of coordination between the Vice-
Chairman of the Forensic Division and the AFA Vice-President in convention
programming."15 The November 8, 1973 Minutes of the Speech Communication
Association Division of Forensics "Approved continued cooperation between program
planners of AFA and the Forensic Division of SCA™16 Today the difficulty is
magnified. Instead of two organizations aponsoring forensic programe, there are now
five. Two years ago the failure to adequately coordinate programs resulted in one
participant presenting the eame paper on three different panels, sponsored by three
different organizations, While last year attempta to croes-check programs eliminated

. this difficulty, the suggestion that the chair or vice-chair of the Spoech

Communication Association Forensic Division coordinate all forensic programs met
with resistance because of the work involved. This complaint did not stem, however,
from the person who would have had to assume these responsibilities.

Mark Knapp isolated still another difficulty regarding forensic sponsored

programs.

16-Minutes of the 24th Annual American Forenaic Association Meeting, Dec, 1973, Journal
of the American Forensic Association, IX (Winter 1873) 383.

16-Minutes of the Speech C ication Association, Division of Forensics, Nov. 8, 1973,
Journal of the American Forensic Association, X (Spring 1874), 261.
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But there is_another issue which alsc comes up during discussions
among pest SCA presidents who have done SCA programs and worked
with various forensic organizations, I don't pretend to omak for
them nor to state the isaue ag they would but it goes something like this
We (S8CA) have continued to bring into the association 8 number of
forensic organizations, but No? have not done anything to centralize the
programming efforts 80 we have now reached s point where, with each
organization/group hav::f their own. set of programs, the total number
of programs sponso by and representing forensica seems
dwpropcﬂmnate to the role of forensics in BCA or in the field in
general.
The problem is not simply that the number of programs is disproportionate. A
perusal of last yearn programs illustrates that sponsors offer programs across the
spectrum of forensic activities blurring the distinction between the organizations.
Although the programs sponsored by the National Forensic Association and the
Cross Examination Debate Association reflected the mission and scope of those
groups, programs sponsored by Pi Kappa Delta, Forensic Division and the American
Forensic Association reflectad the broad based scope of these groups and covered a
wide range of topics of both & competitive and noncompetitive nature.

These four issues illustrate that little progress has been made on some
important goals of the forensic community. However, many other action items have
recnived little or no attention. A portion of the responsibility for inaction or inability
to meet the goals rests with each of us, individually. However, many actions require
coordinated effort which can only be achieved through our organizational

memberships.

1Mark Knapp, letter of August 7, 1989,

https://cornerstone.lib.mnsu.edu/ndcieproceedings/vol2/iss1/1

THE ORGANIZATIONS

The American Forensic Association

For many individuals the American Forensic Association is their primary
professional association. Although an invalusble asset to the field of forensics, the
AFA has experienced perceptual difficulties. In the Fall of 1872 Jerry Anderson

noted

AFA represents to many an organiaztion (sic) predominantly oriented to
serve the well endowed programs focusing funds on a emall elitist group
of ptudents wmo travel the 'national crcuit’' with the NDT as the
ultinate goal.

Four yeare later James Weaver commented
1 would be less than honest if I did not report a certain pessimism about
the American Forensic Association. Some are dissatisfied with actions,

or lack of action, of the pesat and see little hopfg‘tbat AFA cast achieve
any note orthy accomplishments in the future.

Weaver went on to state that one of his goals as President was to establish the
Nationsl Individual Evente Tournament eponsored by the AFA and admits *...we are
late with this proposal. But that does not mean we have forever missed the
opportunity."m
Conceived of at a meeting of debate csaches in the Fall of 1948,21 the AFA has
& history of seeking to define its place in the forensi¢ community.
gt ke ey At 108 A i

Professional Stendards (sic). The committee distributed and processed
questionnaires which provided the raw material for establishing

18Andamr:nn, 320.
19Weaver, 62.
20Wever, 62.

21Blyton, 13.
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standards in the area of educational bqﬂxg'round and experience,
employment and profesgional responsibility.

In 1972 emphasis shified and one of the priorities identified for the Association wae
"Clarification of the status and relationship of AFA and 8CA, maximizing the
autonomy and interests of AFA while preserving compatible relationships with
SCA."23 On May 18, 1889 Bill Balthrop, concerned with the future role of the AFA,
wrote "] will be contacting people next week-ahout serving on a “super-committes” to
discuss some of these issues and try to ace how we can shape, rather than react to,
the changes taking place and the needs arising within the forensic eommunity."?"
Many individuals feel that the American Forensic Association should be the
umbrella organization of the forensic community. Balthrop indicated “Most of the
questiormaires I received last year from A¥A members indicate that the AFA should
be that "broad umbrella” organization."25 Ha continued "It may also be that the
AFA cannot, or does not want to, asaume thia role because of other organizations’
objections or because of ite own determination about its role."26  The current
structure of the AFA precludes it from becoming the parent organization of the
forengic community. By sponsoring the National Debate Tournament and the
National Individual Events Tournament, the AFA cannot speak for the memberships

... of the National Forensic Association, the Amesrican Dehate Association and the Cross ..

Examination Debats Association. Thus, to become the "umbrella organization® the
AFA would need to either incorporate orgunizations that currently maintain different
orientationa or divest itself of the NDT and the NIET. The feasibility and

22profassional Standards: the Role of AFA," Journal of the Ameriean Forensic
Association, 111 (September 1966), 1186,

23'Andemm, 333.
24Bi1) Balthrap, letter of May 19, 1988,
2BBalthrop letiar.

23Bnlt.hmp lstter,

DC-IE 1990 4)

desirability of the AFA incorporating currently independent groups is doubtful. For
the AFA to become congruent with other forensic organizations, it should consider
divesting itself of the NDT/NIET. Tradition is the major justification for the AFA
retaining these organizations. Another argument, financial in scope, carries much
lesa weight. If there is a need for the NDT and the NIET as organizations, and there
are good arguments to support the continuation of both, they would continue without
the financial support of the AFA. A final argument, that the NDT and NIET
achieves prestige by being sponsored by a professional association, deserves
consideration. However, this argument is minimized when considering other
orgenizations, such as CEDA and NFA, which have achieved prestige without that
benefit. Additionally, the NDT and NIET will maintain their credibility because of
the calibre of tournaments they offer. This credibility will exist with or without
sponsorship by AFA.

Soeech Communication Asseciation-Forensic Division
Aside from serving as a lisison between the Speech Communication
Association and the forensic community, the role of this group is ambiguous. The

— documents_of the organization, agide from minutes of the early meetings, are not

available. Balthrop commented

I used to believe that SCA was the most appropriate place for such
leadership to come from (and that view was reflected, 1 think, by most
others) hence, the decision to have the Chair of the SCA Forensic
Division serve as Chair of the CFO. Ino longer share that view -- partly
as a result of better knowledge about how SCA works, partly as the
result that I now believe that organization to be less important in the
broad scheme of things. It g,ill must exist, I think, but I don't see it as
having leadership potential.

27Balthrop letter.
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A committee of this organization is sxploring the role that it might play in the
forensic community. Thus, the SCA Forensic Division is a second organization that
is struggling to determine the role it should serve.

Couneil of Forensic Organizati

In 1987 Aden commented that "While the establishment of an umbrella
Council of Forensic Organizations .... serves mostly & symbolic function, it is a
necopsary symbolic function in a field composed of so many different organizations
and philosophies."28

Created in 1984, the Council of Forenaic Organizations consists of two
representatives from each of the national competitively oriented forensic
organizations on the high school, community college and university levels.
Representation on the Council is not without inequity, however, According to the
governance documents the American Forensic Association is entitled o two
representatives on the Coundl. Even if these representatives are distributed with
one from the NDT community and one from the NIET community, the representation
of these two groups would not equal the representation of the other competitive
organizationa.

Designed s a forum for discussing the common problems of competitive
forensic associations, the Council is assuming an increasingly important role in the
forensic community. Last year the Council finalized the national tournament
calendar and created the joint membership directory. A committee of that
organization is currently considering membership equity, officer rotation and
whether the Council should remain primarily an advisory group or assume a more
active stance.

28086n, 105.
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Currently the AFA, SCA-Forensic Division and the CFQ are each reassessing
the role that they will assume in the forensic macrostructure. Each has the
opportunity to assume a major position. However, as currently structured, none are
reaching their full potential. Balthrop commented

T believe that some overarching organization needs to exist .. but [ am
very skoptical about ... any group being able to serve the important
functions that I believe are needed without some rather fundamental
restructuring taking Elace I also beliave that whatever restructuring
that takes place will need the unquahﬁed supmrt of the forensic
rﬁalamzauona Given our past record, I am somewhat doubtful of Wt.
ough I must admit to somewhat less pessimism than years past.

Perhaps Balthrop's pessimism stems from previoua restructuring efforts. In
1966, recognizing the need for the AFA 10 be more responsive te high school coaches,
a committee advocated internal restructuring of the AFA 30 This group advocated a
President, a Convention Program Planner, a Vice President for High School Affgirs,
A Vice President for College Affairs, a Secretary and a Treasurer. Committees were
divided by the area to which they applied and included five general committees, five
under the high school division and three under the college division.3!

Inter-organizational restructuring wae considered in 1972-1973. Boaz
reported that the AFA and the S8CA Forensic Division joint Committes to Explore the
Possibility of Merger considered five options:

1. No merger; AFA not affiliste with SCA; AFA meet
separately.

2. No merger; but AFA seek affiliate status with SCA.

3. Merge, but with understanding that AFA remain almost
exclusively as ia.

29Bulthrop lotter.

30Robert Huber, "Shall the American Forensic Association Be Restructured? Journal of the
American Forenuic Avsociation, |1 (September 1965), 52,

Hi{uber, "Shall the American Forensic Association Bs Restructured? 93.
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4, Merge, but with minimal changes in AFA structure to
achieve consistency with SCA Constitution,

8. Merge and seek major changes in AFA structure,32

While working on the Constitutional Committes the year before Boaz had worked
from the assumption that the merger would take place. However,
Council members expressed concern over the issue of the AFA
sutonomy, its officor composition, the publication of JAFA and other

sponsored publications, and the charging of dues, indicating that if AFA
could not continue in these areas that merger would be undesirnble.&r

When the committee report was presented, two recommendations were approved.

1} That AFA eeck affiliate status with the Speech
Communication Association.

2) That both AFA and the Forensic Division of SCA work to
strengthen one another and support one another in

developing progrungland projects which will serve the
forenm!:: community,

THE GUIDELINES
The criteria that follow are based on the optimistic assumption that when

goals are not being accomplished and when organizations are not functioning
. .efficiently, rational individuals will seek & meana to correct the problem. The

guidelines for restructuring conaists of an overview and two recommendations for
maximizing the efficiency of organizational structuring.

Any reevaluation or restructuring cannot be successful unless the process is
undertaken objectively. Cyert and March remind us "_.that organizations are
political in the sense that they have systems for allocating and using power and

32'Minutes of the 24th Annual American Forensic Association Meeting,” 384.

3 Minutes of AFA Mesetings,” Journal of the American Forensie Ansociation, VIII
(Winter 1872), 143.

M Minutes of the 24th Annual American Forensic Association Mesting,” 384.
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resources as well as ways of maintaining and protecting these systems. Political
battles over resources and power often emerge when different groups or coalitions ...
pursue conflicting objectives within the same m-glmizatifm."35 Daniels and Spiker
add "While the various groups that comprise an organization are bound together by
some kind of commen purpose, their specific interests are often in conflict."36 A
reexamination of forensic organizations will not yield any useful findings if engaged
in from & territorial perspective in which decision mekers are primarily concerned
with preaervation of the status quo. In reviewing the firet National Developmental
Conference of Forensics, Nobles indicates we must demonstrate willingness "...to
accept criticisma of present forensic practices and to adopt motions to improve
them"37 ae well as "...to endorse specific and controversial recommendations about
forensic forms and pracﬁm"aa These same attitudes must pervade any discussion
of professional organizations. Asscssing the effectiveness and efficiency of current
organizations and the relationships between them will be unsuccessful unless
undertaken conatructively.

Two guidelines can insure that any reorganization attempt is conducted in a
systematic and comprehengive manner. First, an organization should consider itselfl

__as a microstructure within a macrostructure. Wilson, Goodall and Waagen indicate

".. no orgsnizational environment exists in a vacuum. Orgunizations, and the
persons within them, must learn to be reeponsive to the needs and expectations of
the larger communities in which they reside and to the societies that sponsor

36 M. Cyert and J.C. March, A BeAavioral Theory of the Firm (Englewood CHT;. NJ.:
Prentica-Hatl, 1963) in Perspectives on Organizational Communication, Tom Daniels and Barry
Spiker (Dubuque, [A: Wm. C. Brown Publishers, 1987), 76.

36paniels and Spiker, 76.

37Nobles, 75.

3BNobles, 76.
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them."39 Thus, the organization should consider what position it seeks in the
macrostructure. Positioning is "...the identity an organization wants perceived by its
relevant publice.."#? The initial question that must be asked is "What is it about
ourselves or our products gnd services that we want people to perceive?"$1
Goldhaber contends that positioning of both products and organizations could be the
most important element in successful marketing today. “The ultimate goal of
positioning is to create an image that will place the organization at its proper
position within the market it serves."$#2 To correctly position itself within the
macrostructure the organization must consider and stress ite unique characteristica
and positive aspects.43

After considering the positioning of the orgenization within the
macrostructure, the organization should determine its goals. Goodall defines a goal
a8 "..what you want to have happen, an outcome, or an end product."#* Brilhart
ochoes the importance of goals by saying "Lacking 8 common goal, progress is
impoasible."45 The creation of the organization's goals should be undertaken with
care. Bormann and Bormann caution "...if the goal ia to be useful, it must be clearly
specified and understood by all and it must be within reach."%8 Goodall advises "The

39Gerald L. Wilson, H. Lloyd Goodall Jr. and Christopher L. Waagen, Organizational
Communileation (N.Y: Harper and Row, 1983), 20.

40Gereld Goldhaber, Organizational Communication, 4th od. {Bubuque, I1A: Wm. C.
Brown Publishers, 1986), 336.

4G\ dhaber, 336.
42 Goldhaber, 336,
43Goldhaber, 336.

1. Lioyd Goodall Jr., Small Group Communication in Organisations (Dubugue, 1A:
Wm. C. Brown Publishers, 1885), 31.

] 48)5hn K. Brilhart, Effective Group Discusaion, 4th ed. (Dubuque, IA: Wm. C. Brown
Publishers, 1982}, 42.

https://cornerstone.lib.mnsu.edu/ndcieproceedings/vol2/iss1/1

more procise the atatement of the goal, the better are the chancea of obtaining it."47
When gosls are vague or unreal, "..confusion, frustration and waste are the
inevitable results..."48 The goal created must not only be clearly understood and
accepted by all members,#? but “...should provide the individual group members
with an idea of where the group should go, and how to get there through effective
interaction.”50  Formulation of the goala should also be applied to subordinate
groups. According to Brilhart "...no subordinate groups should be creatod (and the
author would add or be retained) if there is not a real need for it & clear and
understandable purpose to be accomplished."51

46Ernest G. Bormann and Nancy C. Bormann, Effective Small Group Discussion, 4th sd.
(Edina, MN: Burgess Pubiishing, 1888), 75.

4TGoodall, 33,
48Rriihart, 42,
4Bprilhart, 237.
80Goodall, 32.

81pyilhart, 42.
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THE S8UGGESTION

Although it is not the purpose of this paper to be preecriptive in whether or
how the organizations will apply these guidelines or the role the organizations will
ultimately assume, the suggestion of n possible model will be advanced.

Initially, the collegiate forensic community is too large and contains too many
diverse unita and organizations to remain loosely structured. Using the models of
our high achool counterparts, the collegiate forensic community needs to establish a
national office. Complete with a salaried staff, the national office would provide a
central coordinating body that could oversee and assist with coordinating forensic

functions and organizations.

National Office
Macrosiructure Positioning: Nonpolicy m%ln'ng. coordinating head of forensic
communi
Possible General Goals: To lacilitate egoprélimﬁon of and between AFA,

+

To offer squort services and assisiance to AFA,
SCA-FD, CFO

To assist with information dissemination on issues
important to the forensic community at large

———— R o
establish a unified Eues statement

The AFA could be the research and public relations arm of the forensic

community. Enhancing forensic scholarship by encouraging research might include
conducting seminars and workshops to train forensic personnel in research
techniques. The AFA could expand research opportunities both through
Argumentation and Advocacy: the Journal of the American Forensic Association and
by exploring means for insuring that research findinge are integrated into forensic
pedagogy. The AFA could enhance the vigibility of forensics with society at large by

DC-IE 1990 42

directing attention to political debates, international debates and applying forensics
to such fields as politics, law and business. Also, external image enhancement might
include lobbying State and national legislators. Additionally, this group might
engage in public relations campaigns to strengthen the forenaic image within the

comimunication field.

AFA

Macrostructure Positioning: Research
External/Internal Public Relations
Pedagogical Issues

Possible General Goala: To encourage forensic research .
Te expand channels for scholarly research in
forensica .

To davel'o&a resource cataloguing existing forensic
resea

To creats a format for data exchange

To identify and disseminate information on
editorial offices of journals that publish
forensics related articles )

To enhance computer literacy and forensic
software availability

To develop professional lobbyiata to advance
{ore:lmic interests on the state and national

evels

To open channel of communication and influence

R !  with public decision making bodies including
public and private o izations .

To enhance visibility of forensica by increasing
public prosentations in such areas as televised
debatea and public performances .

To develop strategies to enhance the forensic
image within Speech Communication
Dep?rtmentn and the academic community as a
whole

To disseminate information on the value of
forensics L.

To initiste programs to promote forensic ekills
e:gecial]y at the elementary and junior high
school levels .

To conduct workshops on new methodologies to
strengihen forensic education
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The Council of Forensic Organizations could continue in ite role as the
coordinator of competitive tournament events. The Couneil would be concerned with
all items relating to tournament and competitive activities including those
pedagogical concernas that relate specifically to coaching.

CFO

Macrostructure Positioning: Coordination of competitive foremi:; activities

Poasible General Goals: To develop unified Code of Ethics for tournament

competition

Te investigate and explore innovative tournament
models, including diversity of eventa

To establish educational objectives for tournament
events to measure teaching effectiveness

To standardize events descriptions

To develop eritical tools for adjudication

Ta develop assistance pkt:ckagea for new Directors of
Forensics, publicity kits and materials for
planning and executing tournaments

The Speech Communication Association-Forensic Divigion alse has the
opportunity to provide a necessary and valuable service for the forenaic community.
Perhaps the most obvious function that this organization can undertake is to
strengthen the linson between the forensic community and the Speech
Communication Association, Closely related to this role the Forensic Divisioa could
coordinate and strengthen convention program offerings. If the leadership of the
Forensic Division consisted of the officers of AFA and the CFO, thig organization
could serve as a forum where the theoretical and practical aspects of the discipline
could mergs,

https://cornerstone.lib.mnsu.edu/ndcieproceedings/vol2/iss1/1

SCA-FD

Macrostructure Positioning: SCA Liason

Gen ala: To seek methods to strengthen relationshi
Posalble eral Go between the forensic community and S(!:
To coordinate programs of all forensic
organizations at SCA Conventions

Utilizing this model, the organizational chart for the forenaic community would be:

As indicated at the outset, this model is advisory. A synthesis of numercus
issues the forensic community generated as action items fall into the categoriea of
research, intornal and external public relations, programming, pedagogical and
tournament issues. Delegating specific functions to associstions would not only
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pssure a clear line of responsibility but could aesist in the actual accomplishment of
objectives.

Whether this or an alternate pattern is adopted, restructuring forensic
associations is mandated by the lack of progress toward established goals. At
minimum a committee must be established consisting of leaders from AFA, S8CA-FD
and the CFO. The charge of this group should be to make recommendations for
restructuring the macrostructure of the forensic community. These suggestions
should seek to enhance the effectiveness and efficiency of the forensic field. Scott
Noble's concluding remarks in his Report from the President are as applicable today
as when they were written sixteen years ago.

If the forensic commumt{lllwﬂl unite eo meoet its problems aox;il ifit ean

follow through successfully on work already commen:
challenges we face can be matched by the progress which we achieve.

52Nobles, 76.
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Mentoring octivities and _programs have gained increasing atlention and
endorsement in a variety of business and ntic areas. Thzllmper p ;

with the premise that mentoring may possess ped potential for the forensic
community. Starting with ¢ survey of experienced and novice coaches lo assess
the existence of and attitudes toward mentoring activities, the paper then moves to
conclusions and recommendations for the expanded use of mentoring as o method

to advance or promole our forensics coaches and judges.

Mentoring Relationships and Programs:
Applications to the Forensics Community

Cynthia R. Carver
and
Cindy Larson-Casselton
Concordia College

Introduction
In the last fifteen years, mentoring has emerged as a topic of interest in a
variety of areas ranging from academics to business to groupe at risk. While

{1983), leads us to regard a mentor as "one who is trusted, loving, and experienced
in the guidance of the younger. The menter belps shape the growth and
development of the protege” (p. 162).

The recent interest in mentoring can be traced in part to a survey published

by Roche in the Harvard Business Review in 1979. Over 4,000 top sxecutives in the:

United States were interviewed concerning their experiences with mentoring
relationships. Over two-thirds of those interviewed reported involvement in
mentoring relationships. Additionally, thosa executives who had mentors were
found to: (1) earn more monsey at a younger age; (2) were better educated; (3) were
more likely to follow a "career plan”; (4) sponsor more proteges; and (5) they
reported being happier with their careers and deriving greater pleasure from their
work. Alleman, Cochran, Doverspike, and Newnan (1984) report that documented
benefits of mentoring for individuals and organizations include: fagter promotion,
higher pay, greater technical and organizational knowledge, and higher levels of
productivity and performance for both mentor and protege. It is probably not
surprising that such findings have encouraged not only research work in the area of
mentoring, but also the establishment of a variety of formal and informal mentoring
programs in business and academic areas.

old, Noonan (1980) suggests that Greek mythology was probably the firet to
introduce the term. "Mentor" was a faithful friend of Odysseus who was entrusted
to care for Odysseus’ eon. When Odysseus set of on his ten-year odyssey, Mentor
was the one who educated, counselled and sponsored his son, Telemachus. It is
from Greek mythology that a mentor came to be known as a trusted counselor or
guide. History contains many other examples of famous mentoring relationships.
Merriam (1983) suggests such examples as: Socrates and Plato, Freud and Jung,
Lorenze de Medic and Michelangelo, Haydn and Beethoven, Boas and Mead, and
Sartre and De Beauvoir. This historical framework aleo, in the words of Merriam

https://cornerstone.lib.mnsu.edu/ndcieproceedings/vol2/iss1/1

‘This paper is interested in addresaing two questions. First, to what extent do
mentoring relationships exist in the forensics community? Second, would it be
desirable for the forensics community to formally or informally encourage
mentoring relationships, practices, or programs? Orgenizationally, the paper will
be divided inte three sections. First, basic definitions of and approaches to
mentoring will be presented. Second, a summary of semi-nondirected interviews
with forensics coaches from one region of the country concerning their experiences
with and thoughts about mentoring will be provided. Finally, conclusions and

recommendations will be offered as to how the forensics community can use
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mentoring prectices and procedures to enhance the training and development of
new coaches and judges.

Definitions and Approgches

A review of the mentoring literature quickly reveals that mentoring has been
defined in a variety of waye. Levinson et. al. (1978) offer one of the most restricted
definitions, suggesting: (1) that a mentor is a taacher, sponsor, counselor, developer
of skills and intellect, host, guide and example; (2) that & mentor's most crugal
function is to support and facilitate the realization of a dream; (3) that s mentor
synthesizes the characteristics of a parent-child relationship and peer support
without being either; and (4) that a mentor relationship is an intense form of “love,”
thatluutwoorth:mywl(ntmoatwn)andposmmnns-lbyearagediﬂ'emm
between mentor and protege. Roche (1979), on the other hand, defings 8 mentor aa
someone who takes & personal interest in a person's career or who guides or
aponsors 4 person. For the purposes of this paper, mentoring will be defined as "a
relationship in which a person of greater rank, experience, or expertise teaches,
guides, and develops a novice in an organizaticn or profesaion” (Alleman, Cochran,
Doverapike and Newnan, 1884, p. 327).

Actual applications of mentoring in the business, academic and adult
development areas indicate further that it is poagible to operationally view
mentoring in two ways. Daloz (1986) uses a travel metaphor to distinguish the two
approaches. Firet, a mentor can be viewed as one who makes a map for the protege.
The mentor knows all the right people and the right patha to take. The mentoris a
tour guide who has the travel tips necessary to smooth out & lot of bumps on a
person’s professional rond. It is also possible, however, to view a mentor as a
trusted guide who is more interested in developing the traveler than in fixing the
road. The ultimate goal is to help to assure that the protege becomes a competent

traveler who can traverse assorted roads in the future. For the purposes of this
paper, mentoring will be examined from both points of view; a person who knows
the ropes and can acquaint and promote tha protsge and/or a person wha develops
the protege. A forensics meator, thus, might be a person who supplies information
to newer coaches about tournament practices and procedures, who introduces newer
coaches to other coaches, who helps to develop the self-confidence of newer coaches,
who promotes newer coaches to administrators on their own campuses, who helps
newer coaches to develop ethical and philosophical positions related to the activity,
etc.

We were interested initially in trying to ascertain the prevalence and nature
of mentoring relationships in the forensics community. Given time constraints, it
wad decided to conduct semi-nondirected interviews with a limited sample of
establishad and novice forensics coaches.

Methodology
A tolephons survey of five experienced and five novice coaches was conducted

using coaches from one of the AFA-designated forensica districts. A telephone
aurvey was used to allow for a more lengthy interview with respondenta. The
survey began by providing the definition of mentoring -- a relationship in which a
person of greater rank, experience or expertise teaches, guides or develops & novice
in an organization or profession. With this definition in mind, a different set of
open-ended questions was asked of each group of coaches.

S Findi L Di [

Novice coach responses will be given first followed by the responses from the

experienced coachea.
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Question 1: Do you feel that you had a mentor when you staried
coac?hln' forensics, and, if so, what kinds of things did this person do for
you'

Answers from the novice coaches proved to be very interesting. All
respondents anawered yes to this question, with one coach stating that her mentor
did not come from her own achool, but rather from the surrounding area. In terms
of what kinds of things this person did, there were a variety of responsges:

* My mentor first and foremost trusted me.

* My mentor was willing to talk issues over with me, both good and bad.

* My mentor helped me to develop my own coaching techniques.

* My mentor showed me how to administer tournamenta and work with a
budget.

* My mentor made a special effort to introduce me to people in the district.

* My mentor was an important individual for me to bounce ideas off of.

Question 3: How important to your satisfaction and/or success in
coaching was having this mentor?

The immediate response te this question was "a lot.” When asked to assign a
percentage to the question, most of the coaches responded fifty percent. One of the

* | had low self-confidence when I began coaching. More people coming forth
with information or offering information would have been beneficial.

+ Feeling more like I belonged. I almost felt like 1 had the label "new coach”
tattooed on my forehead.

* A guidebook containing & description of what all the different organizations
had to offer.

* A booklet containing coaching and judging tips.

* Help with planning and fighting for a budget.

* A description of what tournaments are on the "regular” circuit.

* Help in dealing with my department’s and administration’s expectations.

Question 4 What would you like to see happen for other new conches?

Answers to question number four were closely related to the comments which
were received for question number three. The novice coaches did, however, provide
a variety of responses for what they would liks to see dons for new coaches in the
forensics community.

* More easily accessible workshops which aren't so far away.

novice coaches went ao far as to say, "T'm not sure I would have known what to 'do
and I'm not sure I would have even been hired."

Question 3: What would have made things easier for you as you began
coachin,

Those interviewed had a lot of advice pertaining to the preceding question.
Most of their comments could be associated with "fitting in” kinds of iesues and
information seeking.

* It would have helped if I would have had a reputation myeaelf.

https://cornerstone.lib.mnsu.edu/ndcieproceedings/vol2/iss1/1

AFA,PKD, NFA, otc.

* A description of what the specific guidelines are for the different individual
events, For example, can a student use hia or her original work?

* A list of burned out topics, authore and titles.

* Help in administering a high achool or college tournament.

* A personal invitation to coaches’ parties.

¢ A call from the district chairperson welcoming them to the district.

* It is important to "hear” the ideas of new coaches when they offer

suggestions.
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Question §;: How would foel if fo! f
Que e you ?lmon rmal program o mentorlngl

All of the novice coaches interviewed felt that a more formalized process
would be very heipful for new coaches. The following suggestions were offered and
¢an be divided inte the areas of developing specific relationshipe for novice coaches,
providing specific and helpful information, and the national offices also doing their
part for the novice coaches.

* Perhaps the establishment of a buddy system with a coach in the near
vicinity to help anewer questions which a novice coach may have,

‘Alkforuperiomedcnaehutovolunbertowelwmnandtohalpnaw
coaches to fit in,

'vaideunhaetwhichwmﬂdeontaiuthammu.phonenumbenand
addresses of all the coaches in the area,

* A pamphlet or workshop which would address a variety of questions which
might most often be asked by novice coaches,

* A epace which would be provided by the national offices which could be
checked by new coaches when paying dues. Somsone should be appointed by the
national offices to contact new coachea and welcoms them to the forensics
community.

The more experienced coaches in our survey were asked the same first and
second questions as the novice coaches, but the other queations were different.

Question 1: Do you feel that you had & mentor wh tarted
coaching forensics, and, if a0, what kinds of things did this porson 4o for

you?
Question 2: How important to
> I ;l’-o‘ tant, your satisfaction andior success in

Answers to experienced coaches to the first two questions did not differ
significantly from those of the novice ccaches; however, a difference was noted in
their extended responses to what they felt their mentor had done for them. It was
also interesting to note that most experienced coaches responded that they atill felt
that their mentor was a part of their coaching. Common responsss to guestion
number one included:

* This person gave me my coaching head, and he let me do my own coaching.

* My mentor presented me with options. He didn't tell, but he gave advice
and direction.

* My mentor was heavy on encouragement and low on discourngemaent.

* My mentor allowed me to learn from my mistakes.

* My mentor taught me the nontangible "stuff* like how to create harmony
among my team members.

* To thia day I play the "what if’ game with my mentor as [ explore my
coaching ahilities.

* My mentor belped me with planning my budget and tourcament
administration.

* My mentor introduced me to others in the district and helped me plan my
travel schedule.

The main difference for queation two was that the more experienced coaches
stressed a higher percentage (seventy-five to eighty percent) of their satisfaction
and/or success in coaching was due to their mentor/protege relationshipe.

Question 3: Do you feel that you've served as a mentor for others, and, if
80, how was this relationship established?

Most coaches felt that they had served as a mentor 1o others. When asked
how this relationship developed, most felt that either because of their position or
reputation thay were more likely to be sought out by the protege, A few examples
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were also given where the experienced coaches felt that they had gone out of their
way to establish a mentoring relationship with a new coach. Interestingly, moat of
the experienced coaches definitely felt that they fulfilled the mentor role for their
studenta.

Question 4: What kinde of things do you feel that you have done for
your proteges?

The general response of "mainly the same kinds of things that my mentor did
for me” was given most often; however, when probed & bit further, most of the
reactions to this question dealt with more philosophical and morale-building
concerns.

* I helped them to generate their own philosophy toward coaching,

* I allowed them as much freedom as they could deal with at the time.

* 1 helped them to realize that it was okay to question a decision that they
had made while judging.

* I complimented, complimented, complimented.

Interestingly, few of the responses received from experienced coaches discussed
"showing the ropes” types of things to novice coaches.

Most coaches did feel that the NFA and PKD journals were doing a good job of
offering articles which help give information to new coaches.

estion 6: What recommendations do youn have either formally or
&ommﬂy for creating a mentoring model Ior forensica?

Several recommendations were given by the more experienced coaches for
setting up a mentoring model. Most felt quite strongly that the model should not
cause us to lose informality, but that it would be very helpful for the forensice
education of our novice coaches if something more formal were to be put into place.
Soma of the suggestions were as follows:

* A mentor has to give the proiege 8 sense of self-esteem and
accomplishment, not just information.

* A mentor should affirm the person's professionalism.

* Information should be offered by the mentor which cannot be {earned in the
classroom; for example, how to fight for a budget, training in administrative duties,
and the interpersonal encounters one might come up against.

* Trpining is needed for ethicul concerna of coaches and students.

* There should be the development of a forensics glossary that would explain

what all of the acronyms stand for and mean.

your distrlct or in t.he eountry to lwlp to mentor new wm?ppo

The above question was asked to provide a clearer picture of what might
already be happening to provide a more formal approach to mentoring. The anawer
to thie question was most often phrased negatively. For example;

* Not enough.

* I'm not aware of anything.

* Absolutely nothing. We are supportive informally but not formally.

* More seems to be being done on the high achool level than on the collegiate

level.
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* Provide an autobiography of all the coaches in the district or state; for

example, include name, achool, years of coaching, forensics offices held, education,

ote.

* Prepare a bibliography of helpful forensics texts or articles.

* The district chairperson could make a phone call to welcome the new
coaches in the district.

* A newsletter with names, phone numbers and mailing addresses could be
sent to everyone in the district, province or state.
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* Perhape at & tournament or coaches' party, there could be an open
diwulionfornllmchumltopicliko'whatmwagoingtodotoeunﬁnuato
grow as coaches.”

Conclusions aud Recommendations

Before proceading to any conclusions or recommendations about mentoring in
the forensics community, it is important to note that questions and concerns do
exist about the mentoring research and literature published to date. Merriam's
critical review of the mentoring literature (1983) suggests that g number of
problems with research designa make any possible conclusions about the
importance and effects of meatoring tenuous at beat, She includes among the
concerns: the use of varying conceptual and operational definitions of the
mentoring construct, making comparison of research findings difficult; the fact that
different research methods such as surveys versus interviews appear to produce
different research findings; that limited research designs, mainly surveys, have
been used with limited samples, often succesafy) executives; and the existence of
tenucua links between the existence of mentoring relationships and conclusiona
about the effocts of those relationships.

Others have suggested that possible drawbacks or dangers of mentoring
relationships have also not received enough attention in the research and literature
(Levison, et. al., 1978). Dangers suggeated include mentors who are exploitive,
stifling or over-protective, the potential for the mentor to lose power or prostige ap a
result of the mentoring relationship, or dependencies that may develop in the
protege.

Overall, however, the literature appears bissed in favor of mentoring
relationships. (Wilbur 1987) Any effort to formalize mentoring in the forensice
community should, however, clearly be aware of potential problems with mentoring

relationships and be committed to the review of any mentoring efforts or programa
to assess effects and desirability.

Based upon our reading of the mentoring literature, our experience as
forensics coaches, and our interviews with experienced and novice coaches about
their mentoring relationships, we offer the following conclusions and
recommendations.

First, it appears that the answer o the first question posed by thia atudy is
affirmative.  Mentoring relationships do exist in the forensica community,
Experienced and novice coaches alike indicate the prevalence of mentors in their
coaching cerears. All of the interviewa for this study were conducted in just ons
part of the country, so there is the potential question of whether other parts of the
country mirror our findings. Geographic dispersion, the number of new coaches
versus experienced coaches in a particular region, or the degree of competitiveness
in a region might all be factors that would influence the existence and nature of
mentoring relationships.

8econd, although both experienced and novice coaches appeared to recognize

the desirability of mentoring relationships, the differed in the degree of that
recognition. Experienced coaches seemed to associate more activities and more
variety of activities with mentoring. Additionally, more experienced couches
attributed more of their success as coaches to their mentoring relationships than
did novice coaches. We can only speculate on the reasons for these differences. It
may be that mentoring relationships are not as strong or productive today aa they
were a few years ago. It may be that novice coaches have less need than their
predecessors for mentors, although their interview responses do net tend to support
thie conclusion. Or it may simply be that novice coaches have not at present
benefitted completely from their mentoring relationships or come to realize the full
impact mentoring has on their coaching satisfaction and success.
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Third, experienced and novice coaches seemed to gravitate to different
operational definitions of mentoring. Experienced coaches tended to see themselves
and their mentors as trusted guides whose main goal was to develop the newer
traveler on the forensice circuit. Novice coaches, on the other hand, seemed firat
and foremost to be secking a mentor who would make a map for them and smooth
out soms of the bumpe on the road to entering this profession. It is probably not
surprising that "learning the ropes” may take precedence for new coaches trying to
"survive" their entry into the forensics profession, but the difference in orientation
between experienced and novice coachea may clearly have implications for program
development.

Fourth, the answer to the second question posed by our study also appears to
be affirmative. It is desirable for the forensics community to formally end
informally encourage mentoring relationships, practices and programs. Although
both sets of coaches recognized the value of informel approaches to mentoring, and
although both sets of coaches did not want informal mentoring practices to suffer as
a result of the development of more formal programs, there was a clear consensus
that the forensics community should follow the lead of the business community and
establish gome formel mentoring programs., Wilbur {1889) reports that over one-

sullered by comparison with their male counterparts in the aress of advancement

and promotion. If the mentoring literature from business can be applied to the
forensics community, it may suggest that special atiention may need to be paid to
fostering mentoring relationships for novice female coaches and to encouraging
male experienced coaches to spensor famale as well as male proteges.

We make the following recommendations for consideration and discussion by

the forensics community.

Recommendation 1: Move to establish, through existing forensics
organizations, formal mentoring programs,

The previous summary of interviews provides ample idea of the types of
activities that could be sponsored by a more formal mentoring program. The
addition of a formal mentoring program would appear to have several advantages.
First, a formal program helps to assure that all novice coaches who could benefit
from mentoring relationships are reached. Current informal practices may limit
the development of mentor relationships to those individuals who feel confident and
comfortable enough to seek out such relationships, to individuals in areas of the
country where mentors are geographically availeble or willing to volunteer as

menters, and t0 male versus female coaches who are more readily sought out or

third of all major companies in this country have now established eome type of
formal mentoring program.

Fifth, it seems cloar to the researchers, although not mentioned by the
interviewees, that the uneven distribution of men and women in the coaching
profession may impact upon the existence, nature and success of mentoring
relationships for women coaches. A concern of the mentoring research in business
has frequently been the dearth of female mentors for up and coming
businesswomen. (Sheehy, 1974) Bolton (1980) argues that women in business have
traditionally had limited access to mentoring relationships and have, as a result,

https://cornerstone.lib.mnsu.edu/ndcieproceedings/vol2/iss1/1

accepted as proteges.

Second, a more formal mentoring program would help to assure that the full
range of mentoring activitiea ia more likely to take place. Novice coaches tend to
want mentors to icach them the ropes. Experienced coaches tend to want to
develop the person. Both are needed and valuable. A formal program helps to
bring to light the range of mentoring activities that are available and needed and
helps to develop an appreciation for the full range of activities on the part of both

mentors and proteges.
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Third, a formal mentoring program enhances the posgibilitica for and
probability of formal evaluation and review of mentoring activities. Given the
regearch indictments and potential problema with mentoring relationships cited
earlier, such review procedures would geem desirable,

Our home state of Minnesota provides an example of a formal program that
has been instituted by high school debate coaches. First, every effort is made
during the aummer or sarly falt to identify and contact all new coaches in the state.
Adeuiretnmnkenewcoadwsfeelweioomeuwellundeaimtomksoﬂ‘aﬁofhelp
available immediately underlie the contacts. In the fall, a three-day workshop for
new coaches is affered with the cost being underwritten by the state high achool
debate association. Experienced coaches in the etate donate their time to work at
the workshop. “Leaming the ropes” types of information, valued so highly by new
coaches, are provided, but opportunity ! - interface with experienced coaches and
initiate mentoring relationshipe is also provided, Additionally, the high school
association publishes a booklet with valuable coaching and judging information and
distributes videotapes that contain examples of contest events and coaching advics.
One high school coach, in explaining their program, remarked, "We realize that this
activity is only as strong as its coaches. We need to do a better job of recruiting new
coaches, but, additionally, we must maintain gur new coaches by helping to assure
their success and satisfaction. We can only do that by making sure that the skills,
talents and abilitiea of new coaches are optimized.”

We will refrain from offering euggeations as to what a college forengica
mentoring program should be. If formal mentoring programs are to mest the needs
of nower coaches and gain the acceptance and support of both experienced and
novice coaches, we suggest it is essential that thesa programs be developed via a
planning process that incorporates experienced and novice coaches as well an

representatives from the sponsoring forensics organizations.

Becommendation 2: Move to retain and expand the existence of
informal mentoring practices and procedures.

The only drawback to the establishmant of more formal mentoring programs
cited by our interviewees was the potential that such programa could inhibit or
detract from the already-existent informal mentoring practices. The mentoring
literature cited earlier indicates that both mantor and protege benefit from
mentoring relationships. Informal mentoring practices allow the opportunity for
anyone wha desires to serve in a mentoring role. It ia important also that if formal
programs are put into place that experienced coaches not start to assume that all
mentoring needs are now being fulfilled. Novies coachea mads it very clear in our
interviews that they value the informal mentoring practices and do not want to lose
them.

Recommendation 3: Expand the promotion function which mentoring
can serve for less experienced forensics coaches.

Mentoring in the business profession frequently concentrates on the
promotion and advancement of proteges by their mentors. Interviews with both
experienced and novice forensics coaches did not isolate this as a primary
mentoring function in the forensics community. We would recommend that formal
programs and informal practices give more emphania to the promotion function of
mentoring for novice forensics coaches.

First, mentors need to promote new coaches on their home campuses.
Members of their home departments as well as adminietrators on their campuses
need to be made aware of the accomplishments of their new forensics faculty
members. This function is especially important for new coaches who are coaching
alone at their school or who are on campuses where other department members or

administrators are not familiar with the forensics activity. Budget decisions, as
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well as renewal, tenure and promotion decieions for new coaches, are all tied to the
degree to which new coaches have been promoted on their own campuees,

Second, newer coaches nesd to be promoted in terms of officos and committes
asgignments in our established forensics organizations. Such poeitions allow
increased opportunities for newer coaches to interface with more experienced
coaches and, hence, promote mentoring relationships. Opportunities to serve in
such positions also enhance the status of newer coaches on their home campuses,
and, of course, our forensics organizations would clearly benefit from the ideas that
would be presented from the perspectives of newer coaches.

Conclusion

This paper has attempted to investigate the potential of mentoring
relationships and programs for the forensica community. it is the opinion of the
authors that, although mentoring is appropriate for our profession, it is an under-
utilized method of training and developing forensics coaches to date. We encourage
forensics coaches and established forensics organizations to initiate discuasions that
would plan for the development and extension of mentoring practices and programs.
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A Question of Oral Questions:
Why Aren't Judges Allowed to Query Competitors?

Erik T. Kanter
San Diego State University

When he was expected to use his mind, he felt like a right-handed
person who has to do somethi wit’;idhu
-- Georg Christoph Lichtenberg

When I ran across this quotation in an impromptu round, it ssemed to me
very epplicable to what I believe is currently a major problem in individual events
competition —~ not allowing nor rewarding competitors for using critical thinking,
reasoning and interpersonal communication skills. While forensics experience does,
and should, provide training and practice in the skills that constitute effective
public communication,! it should also provide training and practice in the akills
that constitute effective thinking, reacting and responding, Since the latter skills

competitor as well as offer advantages for the criticjudge and for forensics in
general.

In the following paper [ will: first, examine both the potential benefits and
disadvantages of nllowing the option of oral questioning; second, show how
questioning can be integrated into the judging of individual events; and, finally,
propose a timetable and an agenda for integration both at the local and national

levels.

Benefits of Oral Questioning

For the individual events competitor, there are numerous benefits involved in
allowing oral queationing.

First, it gives competitors the opportunity to enhance their overall education.
Questioning will encourage competitors to become highly knowledgeable in their
subject areas, thus leading to a deeper and more thorough understanding of that
specific topic. Questioning will offer individual events participants an opportunity
to develop communicative gkills that are highly valued by scciety. Questioning will
provide useful career preparation by giving individuals a chance to enhance and

events seldom get the chance to employ and cultivate these highly desirable talenta.
1 propoee that we should encourage individual events competitors to develop and
improve the aforementionsed skills, and that the best way to do this is to allow
judges the option of oral questioning following an individual's performance,
Questioning will not only allow for the enhancement and expension of a
competitor's communicative sbilities, it will also provide additional benefita for the

Liames. H. McBath, "Toward A Rationale for Forsnaics,” In D, Parson (Ed), American
FPorensics in Perspective: Papers from the Second National Conference on Forensics
(Annandale, VA: Speech C ication Association, 1985), p. 6.

succinctly and directly in a highly desired skill for professions such as education,
law, politics and business.

Second, questioning will afford an opportunity for individuala to respond to
their judges. The chance to anawer a question will aflow an immediats and direct
reaponse to any potential misunderstanding or concern that a judge may have
concerning the individual's performance before the final ranking of the round.

Third, questioning provides an opportunity for further distinction between
those competitors who have done significant research and truly understand and can
discuss their topic area and those competitors who have been lax in terma of
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research and whose knowledge of their topic area goes little beyond what is
contained in their speech.

For the individual events criticjudge, there are also many advantages in
being given the opportunity to ask a question following an individual's performance,

Firut, it gives the criticjudge a chance to test competitors when there ig
sufficient doubt about the individual's knowledge or underatanding of their topie.

Becond, it allows the ctiticjudge to clear up any minor misunderstandings or
concerns and get clarifications prior to the final renking of the round,

Third, it provides the criticiudge with another determining factor and
Justification for ranking when all other factors are considered oqual,

Fourth, it encourages criticjudges to listen mors carefully and eritically to
competitors’ speechea,

Fifth, since the role of the individual events judge is as an educator/critic,2
qQuestioning will better enhance and emphasize that role in the tournament setting.

Finally, it has been argued that judges incur certain reapongibilities by their
acceptance of the task and that Judges are obligated to provide adequate and
constructive written coraments to explain a student's ranking.3 Not only will
competitors’ responsea to queries enhance the chance for more and better
comments, it should also allow the ballot to be used more effectively, Space would
not need to be taken up by questions and concerns that could be easily anewersd,
and, instead the limited batlot space could ba used for more useful eriticiam,

For individual evenis, as a whaole, there are alsg many long-term benefits of
oral questioning.

ZJohn Murphy, "Order and Diversity: The Search for Judging Standards in Indivi

: s H Ii
Events,” In D. Parson (Ed.), Amerioan Forensics in Parspective: l"apcn ﬁ'wul ww
:MOL Confarence on Forensics (Annandale, VA: Speech Communication Association, 1985),

SMurphy, p. 89.

https://cornerstone.lib.mnsu.edu/ndcieproceedings/vol2/iss1/1

First, it would provide the opportunity to produce better researchers and
more highly educated and skilled participants. Although a forensica program ia
inherently interdisciplinary, forensics doea share the intellectual concerns and
pedagogical goals of the field of speech communication. Research, analysis, and
effective expression are central to the mission of communication study aa wall as to
forensics education.# Thus, many of those currently involved in our discipline, as
well as many of those who eventually will become involved in the discipline, have
come from, or will come from, forensics backgrounds. Better educated and skilled
competitars help insure a bright future for the discipline.

8econd, it helps to ensure that ethical standards are strictly followed. The
potential of being asked a question ahould reduce the incidents of where some or
much of the speech is researched andior written by someone other than the
individual delivering it. The potential for judges' queries would also make
competitors more directly responsible for what they say gince they could be
questioned or called om it publicly and immediately.

Third, it will provide the opportunity to reward those individuals who are
both excellent and ethical researchers and talented public speakers. Although the
instances have probably been fow, undoubtedly same of the most highly recognized
speoches have been delivered by individuals who have committed ethical violations
or simply never became truly knowledgeable in a topic area in which they were
Basumed to be an expert. Questioning could help reduce those situations by forcing
competitors to achieve some leval of expertise in their subject area. This would also
send the message to future competitors that being an ethical, knowledgesble and

skilled communicator is the way to achieve success in individual events.

4McBath, p. 7.
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questions are allowed or not. We cannot expect individuals to pass judgment, write
constructive and relevant comments, and potentially ask an intelligent question
about an event that they do not fully understand or for which they do not know the
requirements.

Second, the forensics community should begin educating judges about the
types of questions that are acceptable to ask and the lines of questioning that would
be inappropriate. This information could be included in the judging seminar before
each tournament a8 well as discussed at national and regional meetings before the
tournament season begina. It has been recommended that if a judge decides to ask
& question, s/he should abide by the foliowing three pointa;: 1) The question should
be on the subject of the epeech, 2) The question should be as brief and clear as
possible, and 3) The question should be reasonable.”

Third, coaches and tournaments must let competitors know that questioning
will be available to the judge and that responses can be a determining factor in the
individual's rank. While I see nothing wrong with judges being allowed to ask
questions immediately, that information should be tisted in the event descriptions
and tournament rules go that competitors will not be surprised cr able to argua
ignorance when posed with a question following their performances.

DC-IE 1990 59

bothersome, but at lesst it will be an available option for those wishing to take
advantage of it.

Fifth, it must be requestad that judges ask questiona that can be answered in
a limited period of time. The entire process of questioning and respouse should
seldom exceed a minute and should rarely ever excoed three minutes.3 Iwould not
necessarily mandate that a judge be limited to only a single question; that would
simply create more confusing multiple-part questions. The enly requirement should
be that the entire questioning procass ba handled expediently.

Finally, it must be emphasized that questioning does not mean debating or
interrogating and that unless confusion erises there should be no oral comments
about a competitor's response by the judge. There also should be no cross
questioning. Additionally, when a competitor has finished the response no further
exchange should take place.

Agenda
With the elimination this past year of allowing questions following &
Rhetorical Criticism at NFA Nationals, neither of the national tournaments

of oral questioning in any individual event. While public

Fourth, it must be made clear that by no means is questioning mandatory
and that questioning should only be employed when the judge feels it is warranted.
The question should be a useful tool, but not an overused one, A question should
only refer to materiel that the judge is either confused or unclear about and that is
important in the determination of the individual competitor's rank. I would expect
that certain judges would ask questions frequently while many others seldom or
never at all. Some may find questioning usefil, others UNNBCESRATY OT even

"Donuld W. Klopf & Stanley G. Rives, Individuai Speaking Contend
5 k L , T Preparation
Participation (Minneapolis, MN: Burgess, 1966), pp. 67-68. for

address events would seem the more likely choices to allow questions, I believe
every individual event should permit them. Public address events involve
rhetorical, research, analysis and organization skills to emphasize the persuasion of
audiences. As a judge is considered & member of the audience, they should be
allowed to question and orally address their persuader if they feel a query is called
for. Oral interpretation events also can lend themselves to queetions. Since the

8This assumen a round where there is a single judge. Final foundl and elimination mundl
at National where multipls judges are involved would increase the time needed for questioning.

9McBath, p. 11.
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Finally, the experience of responding to queries will enhance and expand s
competitor's overall education in communication and improve skills needed in many
speaking situations. This is highly desired since individual events tournaments are
educational lahoratories for increasing the understanding of, appreciation for, and
skill in the art of public speaking.5

Disadrantages of Oral Questioning
While the potential benefits of allowing questioning are numerous, there are

some potential disadvantagea which must be considered.

The firet, and primary, problem that questioning potentially creates is the
time factor. Tournaments are frequently hindered due to the lack of available time.
Rounds often run overtime, causing late nights and two-hour delays in awards
assemblies. The work group on individual events at The Second National
Conference on Forensics noted that the tight achedules of many tournaments pose
problema for adequate criticiam by limiting time for ballot writing and judge-
contestant interaction. Time is a major concern. I would argue, however, that
allowing the option of oral questioning would lengthen the time of a round
negligibly or not at all. Many tournaments allow an hour and a half between
rounds. Questioning could potentially extend a round enywhere from 0 to 16
minutes. Assuming & worst-case scenario of an additional 16 minutes, rounds
would still be able to be completed in the hour and a half time block. Upon closer
inspection, though, it seems that the time needed to ask questions ia already
currently available, and we are simply not taking advantage of it. It has been my
experience that much more time is lost because of multiple entries and not having

6l(m'[:uh_v, p. 80.
sll:id., p. 88,

https://cornerstone.lib.mnsu.edu/ndcieproceedings/vol2/iss1/1

speakers available than in not having encugh time for the speeches themselves.
Frequently, there is more than enough time between speechea (when a judge is
waiting for a multiple entrant) that could be used for questions. Questioning ie
certainly more productive and educationally rewanding than staring at the walls.
Tournaments can and should make better use of the time available. Thus, I do not
believe that the time factor is an extremely valid or significant argument against
the option of oral questioning. Questioning may add little or no time at all to a
round, and, even if it did mean adding 10 to 15 minutes to a round and an extra
hour to a tournament, the potential benefits for those involved in individual events
would far outweigh the minor exira cost of time,

A second potential problem that questioning could create ia the abuse of the
privilege by certain judges. Unfortunately, not every judge who walks into en
individual events round is quelified to judge that event. Assuming the judge does
not have the experience to critique the round, obviously that person would not have
the experience to ask appropriate questions. There also is the concern that judges
may use questions as a tool to embarrass or intentionally degrade a competitor.
Unfortunately, some improper questioning is inevitable, just as some unsthical and
inappropriate judging is inevitable. All we can do is address those situations when
they arise and assure competitors that any unethical judging or queationing will be
addressed immediately and appropriately.

Integration
I believe that questioning can be smoothly integrated into the judging of
individual events if specific steps are taken and certain procedures are followed.
First, tournaments should hold a brief judging seminar before competition
begins so that all judges will be familiar with the eventa that they will be critiquing.
This is primarily for hired judges and really should be taking place whether
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oral interpretation of literature requires that competitors understand literary
analysis, history, the emotional and intellectual aspects of literature, and effective
expresaion, 10 gtudenta should be able to respond intelligently to queries concerning
those aspects of their performance.

While I eventually hope that questioning will be both allowed and accepted
during judging of every individual event, I realize that some may fee! that such
immediate integration would be too drastic. Thus, 1 propose that the following
stepe be taken so that questioning can be emoothly, but eventually completely,
integrated into individual events tournamenta.

First, | would like to see a work group put together at the national level to
discuss and debate the best way to integrate questioning into individual events
tournaments.

Second, I would reitarate that questions could be of value in all individual
events, including interpretation events, but are especially necessary in two events
in particular: Rhetorical Criticiam/CA and Extemporeneous Speaking.

Third, before questioning ie accepted &t local tournaments it will have to be
integrated into the two national tournaments. As a first step, I'd like to see

Aspuming that individuals who make "out rounds” are the best speakers in the
country in a given event, they should be highly knowledgeable about their topic and
very qualified to field questions concerning their program. Also, time is not a major
factor by the time elimination rounds at Nationals come along; thus, the time factor
would essentially be eliminated. Finally, theoretically some of the highest qualified
judges available are judging elimination rounds at Nationala: judges and coaches

who have extensive experience and are some of the most prominent individuals in

wlbid.. p. IL
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the field. I'm confident that very few people would feel that these individuala would
be unable to ask & necessary and appropriate question.

If integrated at both naiional tournaments, eventually the concept of
allowing oral questiona would trickle down to other regional and local competitions.
Since one of the primary goals of regional and local tournaments is to get
competitors ready for Naticnals, allowing questioning would be mandatory
preparation and practice for those who might eventually succeed at the national
level.

Finally, after adequate experimeatation, I would like to see the option of
questioning included in all rounds at every individual events competition.

Swmmary

After examining the pros and cons of oral questioning, it appeara that the
option of judges’ queries brings with it many benefits that could enhance individual
events competition, both for the competitor and for the criticjudge. Questioning
can be smoothly and easily integrated into the judging of individusl events and
should be done so as soon as poesible to ensure that the individual eventa

..__experience is the most intellectually challenging and educationally worthwhile

endeavor it can be for all of those who take part in it.

Published by Cornerstone: A Collection of Scholarly and Creative Works for Minnesota State University, Mankato, 2020

61



) . Proceedings of the National Developmental Conferen) on Individual Events, Vol. 2, Iss. 1 [2020], Art. 1 6)

Inter-Judge Agreement:
An Analysls of the 1990 NFA and AFA-NIET
National Individual Events Tournaments

Jon C. Bruschke
University of Utah

K. Jeanine Congalton
California Stale University, Fullerion

Robert H. Gass
Calilonia State University, Fullerion

The growth of individual events has generated new avenues for forensics
research. Forengica educators, concerned with developing equitable standards of
evaluation, have focused much of their discussion on the judging of individual
eventa. This focus haa provided the groundwork for a variety of studies concerning

The proliferation of essays focusing on judging individual events should come
as no surprise to the individual events community., During the academic yeer,
students, coaches and critics frequently agonize over decisions. But, ultimately, it
is the judge who bears responsibility for the evaluation procees. Despite our
reactions to judges and their evaluations, the very nature of the activity implies
that some measure of credibility is assigned to the act of ranking and rating student
performances. Although provisions (e.g. event descriptions, instructions to judges)
lend guidance to the evaluation process, research on whether critics reach
significant levels of agresment when evaluating the "same speoch” is limited. Our
concern, then, is with whether critics in multiple judge panels exhibit significant
degreos of inter-judge agresment. Understanding the level of inter-judge
agreement will, in turn, advance our knowledge of the role the epeech act itself
plays in the evaluation process.

Employing a content analysis of selected ballots, Allen and Dennis (1889)
present some evidence to warrant concerns regurding divergent impressiona of
judges observing the same speech. Lewis and Larsen (1881) analyzed the effects of
judge training on prior and subsaquent judge agreemaent in the evaluation of poetry
readings. They claimed that, following & training session, experienced judges

the critic's role in the evaluation process. For example, examinations have been
directed towards the need for utilization of judge training workshops (Swarts and
Wilson, 1989; Olson, 1989). Dean and Benoit (1984}, Carey and Rodier {1987), Pratt
(1987) and Oleon and Wells (1988) provide information focused on judges'
justifications for decisions. And discussions such as those exemplified by Bradford
(1988) and Schulist (1988} describe the qualitivs of critics. The nature of these and
other diecuesions direct attention to a movement intent on improving the quality of
judging in individual eventa.

https://cornerstone.lib.mnsu.edu/ndcieproceedings/vol2/iss1/1

showed significantly greater agreemant. The limitation to critics evaluating poetry,
however, does not provide an explanation of whether similar claims can be
advanced for other individual events.

Kay and Aden's (1984) comprehensive study of judging patterns at the 1984
National Forensics Association Nationals revealed only 85.22% agreement (for
rankings) among judging panels. Given this iack of judge agreement, Kay and Aden
argued that perhaps a student's success at tournaments was "more of a function of
chance than skill” (p. 89).
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An initia] etudy by Gass, Bruschke and Congalton (1880) revealed that inter-
judge agreement at the 1888 AFA-NIET was disturbingly low. The analysis of
preliminary rounds at this tournament indicated that limited preparation events
reflected the greatsst amount of inter-judge agreement, followed by public address
eventa. Interpretation events exhibited the least amount of inter-judge agreement.
It ehould be noted, however, that even though inter-judge agreement for
interpretation events as a category in and of itself was low, Poetry exhibited the
greatost degree of inter-judge agreement. Generally, however, inter-judge
agreamaont at the 1988 AFA-NIET was low.

Given the increasing concern about the judge's role in individual events
tournaments, and given the paucity of literature specifically pertaining to inter-
judge agreement, we sought to analyze the degree of inter-judge agreement at two
national level tournaments which employ multiple judge panels in preliminary
rounds. The results of the 1990 National Forensics Association Tournament and
the 1990 American Forensic Assaciation — Nationsl Individual Events Tournament
sarve as a4 basia for the analysis.

METHODS AND RESULTS

The data consisted of tabulation sheets of the preliminary rounds from the
19890 National Forensic Association Tournament and the 1990 American Forensic
Association - Naticnal Individual Events Tournament. At both tournaments, each
epeaker was judged by two critics per proliminary round; each round was
congidered as ane case for analysis. The unit of analysis was the degrea of
agreement between two judges hearing the same speaker in any given round.

For cases analyzed, each judge theoretically observed the same speech. Thus,
we would argue that the level of inter-judge agreement represents the extent to
which judges' rankings can be attributed to student performance. The remaining

variance represents the extent to which judges are affected by something not
commaon to both judges. In essence, the variance not accounted for can be ettributed
to the judges themselves.

Pearson’s product-momaent correlation coefficient can measure the degres of
correlation between different scores of ranked data (Runyon & Hsber, 1876). In
this study, correlation coefficients were employed to determine the amount of
agreamont among judges. The analysis of data here is descriptive for each event of
each tournament (see Tables 1 and 2). QGiven the nuances of differences in both
evont descriptions and qualifying procedures for the NFA and AFA-NIET,
correlations for each tournament are reported separately.

Analysis of the specific individual events for both national tournaments
indicates that all correlations for events were significant at the .001 level,
Generally, then, judges at the 1980 NFA and the 1990 AFA-NIET eshibited a
statistically significant degree of inter-judge agreement for all events. It is of
interest to note, however, that despite these findings the absolute best inter-judge
agreemant that critica achieve ia still Jess than thirty percent.

At the NFA Tournament, After Dinner Speaking exhibited the greatest
degree of inter-judge reliability (27%), with Extemporaneous and Prose, each
reflecting 22% inter-judge agreement. Additionally, we would note that Poetry
achieved only a 16% rating of inter-judge agreement while inter-judge agreement
for Rhetorical Criticism was the lowest at 13%.

The AFA-NIET resultsa demonstrate the greatest level of inter-judge
agreement (22%) for Dramatic Duo and a 16% degree of agreement for
Extemporaneous Speaking. For the AFA-NIET tournament, the experimental even,
Program Oral Interpretation, demonstrated the least amount of inter-judge
agreement (7%). Of the traditional events, Impromptu, Informative and
Communication Analyais yielded the loweat degree of inter-judge agreement (8%).
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The results of inter-judge agreement for both poetry end persuasion at the
1990 AFA-NIET indicate that we should not assume specific events exhibit trends
in inter-judge agreement, Gaas, Bruschke and Congalton's {1990) study of the 1988
AFA-NIET demonstrated that the greatest inter-judge agreement was found in
Poetry; inter-judge agreement for Persuasion was virtuslly nonexistent, Yet, in
1990 (see Table 2), the degree of inter-judge agreement for Poetry is relatively low
(9%), and at the 1990 AFA-NIET, the degree of inter-judge reliability for persuasion
had increased to 12%. The reversal in degree of agreement for each of these events
would suggest that the results of inter-judge agreement for the 1988 and 1990 AFA-
NIET's cannot be generalired to this organization's subsequent national
tournamenta,

The individual events community ahould also note that neither Rhetorical
Criticism (NFA), nor its AFA-NIET counterpart, Communication Analysis, exhibit
an overwhelming degree of interjudge agreement. The fact that these specific
ovents produce the least amount of agreement is probably of little surprise to the
forensics community. Several essays provide instruction which both demystify and
provide direction for students and forensics educators (Mills, 1983; German, 1985;

Des BR5: Laran BEG: Bano

oelds ant lon )85, V and
Dean, 1985). Most recently Murphy (1988) and Aden and Kay (1989) have engaged
in a dislogue centered on determining the locus of analysis for these eventa.
Although these discussions provide ineight into the events, they also reflect the
inability of the forensics community to agree on what the focus of these events
should be.

Finally, we would note that the correlationa for inter-judge agreement at the
National Forensic Association tournament appear stronger than those found at the

American Forensic Association -- National Individual Events Tournament. Two

RA

explanations for this conclusion are possible. First, the number of cases per event

https://cornerstone.lib.mnsu.edu/ndcieproceedings/vol2/iss1/1

analyzed for the NFA is in many instances three times that of the "n” for the
corresponding event of the AFA-NIET. Theoretically, this greater number of cases
provides for increased inter-judge agreement. Second, we would note that
differences in quatification procedures among the two national tournaments might
alao affect the degree of inter-judge agreement at the two tournaments.

CONCLUBIONS

The reaulta of this study indicate that critics at both the NFA and AFA-NIET
exhibited statistically eignificant degrees of inter-judge agreement. Yet the beet
rate of inter-judge agreement (less than 30%) was found in only one event at one of
the two national tournaments. As a result, we would note that for every event the
vast degree of evaluation can be attributed more to a judge's perceptual process
than to the speech act.

Additional research could determine whether these results apply only to the
1990 national tournaments or whether apecific events {or categories of events}
frequently exhibit greater degrees of interjudge agreement than others.
Coneideration could then be given to evaluating potential trends in inter-judge

agreement at invitational tournaments. Thus, determinations might be made as to
whether the degree of inter-judge agreement found at national tournaments
correspanda with the levels of inter-judge agreement found at invitational
tournaments.

Granted, all forms of judging are inherently subjective. Whether the
interpretation and subsequent evaluation occur in the legal arena or in a sports
arena (or, for that matter, in any situation in which judgments are made),
theoretically, people simply do not "see” the same event. Perhaps within the field of
apeech communication, we are mistakenly led to believe that, given parameters for
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a public performance and given experienced critics, inter-judge agreement should be

expocted. However, this study, and the results of other analyses of judge Table 1
agreement, indicate that such expectations ars unwarranted. 1990 National Forensic Association
Forensics competitors might rest comfortably knowing that the level of National Individual Events Toumament

agreement among judges at the NFA and AFA-NIET is significant. Yet,

acknowledging that the level of inter-judge agreement is, at beat, 28% (for only one Corralation cosfiicients and i

event) suggests that action needs to be taken to ensure that the speech itself plays a

greater role in the judging process, Whether that action comes in the form of Eecnt £ e

developing judging workshops needs to be determined. Regardloss, the forensics Duo 48 0

community should continue to strive to ensure that judges focus on both the quality Extemporancous 47 =

of and communication of the speech &s the primary means of evaluation. ARer Dinnor 5 8
Informative 45 .20
Rhetorical Criticism 37 18
Prose AT 22
Persuasion A4 .19
Poetry .39 16

All correlations are significant at the .001 level.
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1990 American Forensic Association
National Individual Events Toumament

Table 2

Correlation costicients and 12
Event r A a
Duo A7 22 150
Extemporaneous 40 18 159
After Dinner 33 11 147
Informative .28 .08 159
Communication Analysis .28 .08 151
Prose 36 13 149
Persussion 34 12 256
Poetry 30 09 153
Impromptu .29 08 168
Drama 35 18 261
Progrem Oral Interp. 26 o7 995

All correlations are significant af the 001 level.

https://cornerstone.lib.mnsu.edu/ndcieproceedings/vol2/iss1/1
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This theoretical article explores the implications of the informally trained
coach/judge on the future of ics. Jssues addressed are those involving the
relationship between informa ‘w am:aancml stability of the forensic
program; the perceived professi st associcted with the forensic

- and the impact on the educational facilitator role played by ihe
coach [judge in the forensic communily. The ysis of this paper suggests that
the forensic communily is ing the forensic professional and the activity itself
at risk in the fiture, ¥f i training becomes the main means of preparing
the next generation of conch / judge participants.

Telling the Story
of the Infermally Trained Coach/Judge

Colan T. Hanson, Ph.D.
North Dakota State University

The future of competitive forensics in the context of the modern university is
a story whose ending is yet unwritten. This developmental conference, as well as
others in the future, may help shape the writing of those uncharted conclusions.
The issue of what are the implications of the informal training procedures for
coachesjudges in individual events is an iseue which will help tell the reat of the
story. Charles Garfield wrote in Peak Performers (1986, p. 136) that:

consequences of living in a world dominated by the informal training of
coacheafjudges in the forensic community. Specifically, the potential consequences
of informal training on the variables of fiscal management of the forensic program,
the status of the coach/judge as a professionally regarded individual, and the roles of
the coach/judge as facilitator of student growth and development will be explored.

Fisgal Monagament

The forensic program in the modem day university is often perceived as an
expensive experiment. Budgets of $20,000 to $30,000 are frequently not uncommon
travel budgets for competitive programs, If one added to those figures the salary
dollars of the traveling coaches and judges, the budget figures become much larger.
The question administrators seem to be rsking with more frequency is what aro we
gotting for our money? Is the forensic program a valuable asset to the institution?
The old days of the forensic program being justified as an educational enrichment
via travel for the student are rapidly becoming a thing of the past. If the forensic
program is left in the hands of an individual not formally acquaintsd with the
budgetary process in the university, the forensic program might soon die on the
vine. Tucker (1981) indicated that a program administrator needs to understand

The business world is full of -directed individuals who are not sure why
thoy do what they do. I am thinking of pecple who focus on money as their
primary goal, work veglha.rd to get it, and have little ideas of a real migeion -
- a larger context for that goal. . ., They are examples of a larger category of
well-intentioned yet over-zealous people who incessantly iry to prove
themselves by hunclﬁ:ﬁepowarﬁaﬂy toward & goal with no conscious mission
behind it. uently they produce; often they achieve a modicum of success;
but, charging from goal to goal with no mission to guide them, they live with
the di maﬁﬂ feeling that they are not really going in a direction they find
personally L

Whanonehegimtomﬁdpateﬁhatkindofeondudonlﬁﬂbewﬁmforthem
of forensics in relation to the isaue of living in a world of informal training, several
concerns are identifinble. Thie theoretical paper will explore three possible

https://cornerstone.lib.mnsu.edu/ndcieproceedings/vol2/iss1/1

more than just what is relevant 1o her/his unit:

The chairperson, then, should take a more giobal view of the budget procesa
and learn as much as possible about financial conditions and priorities at all
levels . . . . the chairperson should ba awars of tho aystem's {echnique for
distributing funds among the institutions; he or she should be especially
familiar with the umﬁfodto]deﬁuthwltb;tmm
academic areas ., . . . udget] process provi one e few
[ unities for the department to describe ita past successes and future
objectives (228-227),

As Tucker suggests, e program administrator must poasess a sense of the whole in
the budgeting procesa. Having a forensic director in the position of lacking a
sophisticated understanding of the budgeting process is probably one quick means
of letting & program die on the vine. The need for moving beyond informal training
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for the coach/program director is further underscored when ono realizes that most
forensic budgets erploy a "program” approach to the budgeting process. The need
&nbonblotodwlyarﬁcuhuemﬁxlpmgmmmpmem,underapmm
budget system, is critical for the coach:
A program is defined as & collection of related activiti and services that
together constituts the achisvement of the R % e y, P’l"aBS involves
ldﬁnhf{AWm. listing alternative courses of action (showing cost
benafit), 6ing one alternative, and, finally, implementing the altemetive
tl_xm:'ﬁh - ... reaching a consensus on what constitutes a program is
difficult . . . Byﬂqally. PPBS rates the ideas of the zerc-base system
that an organization s goals and ohjectives should determine ita budgst; in
addition, al;ohwaver it includes a long-range planning component . . . %he

mthempenfthostawdzoalmdtggsrmfemmufthemw is

Providing for the long-term development of a forensic program in the future years of
foromiuwﬂlmquhnneueb/dhocwrtonaodmomthananinfomﬂtniningwiﬂ:
thobudgeﬁngpmunudinthsunivenity. Indsed, it is likely that directors who
ehmgnldmoh,nrhavemadmini.tntouhhchmaatthoircumnt
inlﬁmﬁom,msoingtomedhundarubwmnddiﬁonnltmininginthnnew
budgeting process. AmunlviﬁtwiththeDnnnrDepnmnwtChnirtorequut
momyﬁnthefomndcpmammwﬂlpmbnblymtbeamrtofthomtoﬂhentmyin
the next generation of forensic administrators. The coach/program director will oot
onlymdmundsntandingoﬂhnbudge&ngpmmawithinthauniverﬁty,htwiu
nead a clesr sense of mission. The coach/program director will need to be in a
poaitionwarﬁculatedlemissinnandwhntolomanuwﬂlmedtobeapartofthe
program to achieve the mission. In all probability, the well-intentioned, informally
trained program director will not survive in a future world of sophisticated forensic
budgeting systems,

The forensic program of the future will not only need an individual schooled
in resource management, but an individual also capable of developing an
endowment fund for the program. The forensic program of tomorrow will, in all

probability, need to develop a means of self-generated funding. Outside funding
will probably be needed to provide student scholarships and provide a substantial
portion of the team's operating budget. However, as Edward J. Harris Jr. (1988, p.
81) has cautioned:
If individual events seeks to vatablish a university identity, then it should
also seek direct financial support from a formal university source. Given the
vagueness of etudent b tary docisions and the concomitant loas of control
program when » ta control the purse strings, it seema wise to seek
& more neutral and consistent funding source.
If one places the longevity of the forensic program as a top priority, the
reaponsibility for the management of the fiscal resources of the program ought not
be left in the hands of an amateur who may be well-intentioned and informally
trained but underprepared to deal with forensic finances of tomorrow. The
asaumption that any person can manags a forensic program is not a particularly

realiatic notion of the demands that will be placed on programs in the future.

Boolgsional Status
Another issue which arises from the notion of the informally trained forensic
coach/judge is the idea of the professional standing of the forensic person. As a
profession, the forensic community will need to articulate its views on what
standards should be reflocted in the credsntials of the forensic professional. The
concept that a forensic professional can be an individual informally trained ie, in
reality, a dated notion. The SBecond National Conference on Forensica (1984, p. 28)
articulated its position on the degree of professionaliam expected of the forensic
coach:
Forensic educators ghould be evaluated according to the same standards aa
other faculty -- teaching, scholarly and creative activity, and service, to the
degree to which each is appropriate to the mission of the individual coilege or
university. They should satisfy each standard at the same level of quality
oxpected of other faculty. ically, forensic responsibilities do not fit neatly
into auny one of these traditional categories but cut across all three

Therefore, forensica educators may differ from other faculty in the amounts of
teaching, scholarly and creative activity, and service. Moreover, the criteria
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for determining whether standards are met may distinguish forensic
aducatore from other faculty.

The expectation that the forensic coach can be an informally trained individual
simply doss not meet the forensic community's own standard of professicnalism.

Arguing from & similar position at the First Developmental Conference on
Individual Events, Kostoff and McKoever (1988) maintained that training was an
easential element for students making the transition from competitor to coach.
Specifically, Kostoff and McKeever noted:

forensics is an experience that can be overwhelming at times even
to those "seasoned” professionals. Day to day challenges encountered by the
forensic educator can be both intallectually rewarding and problematic. In
order to deal with such challenges, the forensics community needs leaders
who are well-trained, educated, and dedicated to the field. Such leaders
could only enhance the scholastic excellence and healthy competitiveness of

the forensic activity (p. 102).
The forensic coach as a professional person is expected to manage a variety of
functiona, Without some professional training, the individual places herhimsell
and the forensic program at risk, The forensic coach of tomorrow will need
professions] training to meet the teaching, research, and scholarship demands
placed on himv/her by one's academic institution. Having an avid intercst in

forensics will not alone suffice for the forensic professional of tomorrow.

Educglional Competancy

A third major implication of the informal approach to training the forensic
professiona) involves the competency of that person to fulfill the role of facilitator of
the students' educational growth. If, by inference, we mean that the informally
trained person is one whose background is principally built solely upon the
individual's past involvement with tournament activities, then have we adequately
discharged our educational responaibilities to our students? Don Swanson (1989)
underscored the importance of professional training for the forensic coachjudge.
Swanson argued:

https://cornerstone.lib.mnsu.edu/ndcieproceedings/vol2/iss1/1

Contempo: forensic practice is largely & result of modeling behavior,
Btudents the behavior of other competitors and of t.heir;udﬂ. We
serve as powerful models in many of our coaching techniques. . . . of us
who are members of the Order of Instruction and serve as in our
nnﬁom]toummt.burlrmmihiliz'byvirmofonr i as
members of the Order of Instruction. I do not believe that as we enter a
round we are just a " * placed in the competition to render & technical

oy
decision. We are forensic educators placed in a criticjudge position in order
to foster the personal growth of the student compelitors, pl?lmuﬁm
sbout my designation as a member of the Order of Instruction, the
implications are: 1 cannot function as a tabula rasa If I am to fulfill
my moral responsibility &s a member of the Order of ion, I must
function as an interventionist educator. . . . If you remember the pledge you
will not just play judge, you will instruct (p. 7).
Aa the Swanson position suggests, one cannot ethically fulfill one's responsibilities
s a criticjudge of there is little more than a sense of conventional practice as
oppossd to theoretical insight behind the evaluation, The forensic professional
needs to be well versad in the theory of communication before rendering evaluative
judgments of the student's performance in the competitive tournament. Unless the
forensic community is willing to embrace sophistry as its standard, the coachjudge
needs more than an informal training as part of one's professional background.
If one is willing to embrace an educational perspective as being the principal
focus of the forensic professional, then the need for the coach/judge to have more

than an informal training becomas even more pronounced. Zarefeky articulated a

. _perspective on what constitutes the nature of an educational mindset for the

activity and for the forensie professional when he stated:

T'm not sure we have a clear notion of what an educational community is. To
start with, education is not the consolation prize of unsuccessful puﬂnml;
it's not true that some of us promete winning and others, education. Hather
1 think that an educational community is premised on a belief about tia:dgul
of the enterprise. It ia no;lgultto' t & sot of techniques or & body
content, but to enable students to how to think analytically and
creatively and, hence, how to continue leamning. In this respect foronsics
the virtues of the libersl arte. But to value 9dycationiatomnkelomo

other develops the .
perapective, with tho t to what will be best next month and next year, not
Just the next round. educational a requires self-restraint on

part of teachers and coaches, most of whom are so committed to what they do
that it is difficult for them to see their art not performed well. An
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oducational ap; requires coaches consciously to think of themselves as
teachers, whe or not in the classroom whether by profession or
svocation. And an educational approach leads inherently to the tension
between providing e environments - formats, rules, standards
lmdgh_ma.mdthohke-.tomnﬁmiza of positive results, and
Y fmodomandﬁudamlnuudonuuthayleamtomkediﬂiudt
choices for thoq:ulve:.m :bzna has my on ad:;nﬁopnl insight, but a
common commiimen beliof is an educational communi
llupuwhutmuuwoldd!mmdhowwcgolhomthem(p.mx v

‘Ihmhoferiﬁdjudgeinﬂufomnﬁceommunityhnmlethatinbentservadby
thuehnvingapm&uiomlhackgmundinthediuiplimofmmuniuﬁm. The
pooplawhnpmthemuivuoﬂ‘nfonnﬁcpmfuﬁomhbutlackpmpermunding
inoduuﬁnumdmmuniutinndothnsmdnnumdthofomndccomunitya
disservice.
Thefommineducamriampomiblefurmomthanjmthammunimﬁon
development d‘tho'ltudnntinthntoummt setting. The coach/judge serves as a
social, psychological and physical model for her/his students, Pregident Reagan's
dehlhmach.RogerAﬂu.chnmtaﬁudhilcandidatebynyinz:

you
person that make up the message, You're also sending signals

about what kind of person you are - by your eyes, your facial exprossion,
your body movement, your vocal pitch, tone, volume, and intensity, your
Sommitment to your messuge, your sense of humor, and many other factors.
ree_alvmgperlo_nnbo!nbarﬂedmthlymbolsmdaignahﬁ-omyou.
Everything udommhuontothsoﬂmrpooplecamthemtnmka
Jjudgmenta about what you stand for and what your message is. "You are the

measage’ comes down (o the fact that unless you i urself as a
w , talking , you miss that critical t’Fl)m tal
lﬂ'ectndhr{nw othenmut you and mpandcnto wﬂ; 26). total you

Ailes’ measage for his candidate is an applicable message for those in the forensic
community: one's behavior becomes a messenger for one’s values. When the
conchfjudge is afforded a superior position in & superior/subordinate relationship
withstudcnu,thabehaviorofthewach&udeealwpmﬁdua&ameofmfammfor
behavior on the part of wtudents. Cousequently, if the background of the
md:/judanhonaiuwhichthamhuboennopmfeuionaldovalopmantofthe
concepl of modeling bahavior, a serious concern regarding the dissemination of

inappropriate behaviors may emerge. In that context, students may coms to
confuse behaviors such as aggression with competitivensess, substance abuse with
relaxation, exhaustion with marathonism, and so forth,

Carl Rogers (1883) argued that the education of the student ought to be
person-centered. In the context of competitive forensics and the over-riding issue of
this peper, to engage in person-centered education with our students would require
mmemnfauionaibnckmundlndminingintheprmofﬁdhuﬁnsltudent
loarning, To hope that students would gain meaningful insights and have positive
learning experiences by having the forensic contestants interact with adjudicators
who were only informally trained seems a littls Like leaving too much to chance,

Thia writer belisves that the major implication of having the training of the
forensic professional be only informal in nature is one which invites disaster.
ijeoﬁngt.hnstoryofforsmiuinthewoﬂdofmmomwiaohviouslyonlynml.
Neverthaless, to assume that the forensic coach/judge will be able to functionally
survive without formal training in finance; or assume that the research, teaching,
and service expectations will not be & part of the accountability of the forensic
eoach;ornhotnmumathntthacouchmnmaetthapemmlmwthneedaoﬂhe
students without an understanding of the educational process, would be to meke a
serious mistake about the future world of forengice. The forensic educatar of
tomorrow will require a background structured on something more than chence
happenings. If the forensic community is left in the hands of those who are anly
informally trained, the activity which ig at the heart of it all may readily die on the
vine.  Forensic programs of tomorrow will need program administrators
[coach/judge] who are well-prepared and not just well-intentioned. The forensic
educators will need a clear sense of mission and the tools that it takes to accomplish

that mission.
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Schnoor and Karns
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e

community. Altho
ly relates to

of the paper definite

competition. The panel at
audience members
he ideas in the paper have not received much
al Events associations, this paper is offered

s within the forensics
'» competition, the substance
rences beloeen forensics organizations,

Communily College Programs:

How Have the AFA Nationals Affected This Population?

Mike Wartman
Normandale Community College

Becauae the content of this paper may inflame the proverbial ire of forensics

coaches and
rationalizations:

Apology One:

zealots, I offer the following apologies, caveats and defensive

For convenience sake, I have written the paper in direct
reference to the AFA-NIET. This is not done t{o excluds the
NFA as a national tournament, but to specifically address the
problems that may be associated with both. )

Apology Three:

Apology Four:

Apology Two:

DC-IE 1990

Apology Five:

7)

Many of the problems discussed in this paper may blame the
AFA-NIET ae the culprit, when in reality, the problems are
those of the entire forensica community. Non-AFA schools
have their own rigerous procedures for gqualification wi
le]l':s'll"; in the same problems as thoss generated by the AFA-

But enough apologies, what is the point? In viewirig the AFA-NIET from eafar,

T am concerned with the attitudes, perceptions and procedures leading up to and
qualifying for the AFA-NIET. 1 have no quarrel with the actual tournament. In fact,
I have little knowledge of what even happens at the tournament, politically or

competitively.

However, the AFA-NIET is omnipresent throughout the forensica

seaeon due to the qualifying procedures it uses for the national competition.

In this position paper, I will discuss some of the problems that may be evident

a8 a consequence of the AFANIET and qualifying procedures. Secondly, 1 will
provide some idealistic suggestions designed to minimize the perceived difficulties.
As stated in Apology Three, these difficulties may be the inevitable result of

tournament overlap involving schools with different national tournament alleginnces.
However, the fact that these concerns have been expressed by various coaches and

corapetitors may indicate some shared ideas regarding forensics problems.

CONCERN ONE

I think the AFA-NIET is a fantastic model for a national
tournament. A tournament which provides competition for the
top qualifiers is consistent with competition theory in
determining national championships,

The ideas represented in this paper do not reflect an empirical
or %‘uanutatlve examination of community college perceptiona
of the AFA-NIET. Rather, the paper Fresenu generalized
perceptions of inevitable differences in forensics philosophy,
tournament management practices and competition.

I represent l:l l[:]e&'som:l rspective t.l:lt the vai::l ofa quahﬁedfom
p sho no etermin trophies, i
students = .d national awards. The t interest of the
supportiin  college and the forensics participants are best
served by Lw non-competitive nature of competition.

The AFA and AFA-NIET competition descriptions and rules have become the

standardized rules for many tournaments. Tournamenta that used to provide their
own rules in tournament invitations (rules which may have been unique to that

tournament) now conveniently refer to the AFA rules. In some forensice circles this

move toward standardization has been applauded. Standardization of criteria should

provide fairness and consistency in competition. But with the inclusion of AFA,
NFA, Pi Kappa Delta and Phi Rho Pi schools at the same tournaments, the non-AFA
schools may be forced to adapt to the AFA rules. Inconsistencies in duet interp, duet
acting and dramatic duo rules and program oral interp involving 2 or 3 literatary
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genres are both examples in which & participant may need to adjust to the AFA rules
because they have become the accepted rules for most tournaments. The participant
may need to adjust, but why to the AFA rules in many situations? I'm simply
uncomfortable with what I perceive to be a movement toward standardized AFA
rules in many tournaments. I think this has Limited the breadth and flexibility in
individual events,

An unfortunate consequence of this movement has been the elimination of
new, experimental or creative events at many tournaments. An attitude of “why
bather, it doesn't qualify or get me a leg” appears prevalent in students and coaches.
This attitude contradicts the educational and real life applications of forensica. An
exception to the experimental event problem ia, of course, the AFA Experimental
Event. The branding of this event as the AFA experimental event had legitimized
the event at many tournaments, Suddenly, program oral interp is Popping up at
tournamenta which would not have dreamed of gponsoring the event prior to ita
inclugion as an AFA event. The Minnesota State Tournament and Organization has
a constitutional provision stating that the AFA Experimental Event and the
Experimental Event at the State Tournament cannot be the seme event. I find this
wisdom appropriate for AFA end non-AFA schools. (Even though I proposed it
myseli!) I would argue, without evidence, that many forensica participants would not
dream of entering an event not on the AFA's Magic 10 or Experimental Event entry if
they are not qualified in their “primary or real” events. If a student cannot relax or
experiment prior to the qualification for the AFA-NIET, the purpose of such rigor in
qualification is suspect.

CONCERN TWO
The number of schools attending a tournament or the number of entries in an

event have become a major source of coach and student concern. For a tournament

https://cornerstone.lib.mnsu.edu/ndcieproceedings/vol2/iss1/1

or event to produce qualifying entries and lega for the AFA-NIET, certain numbers
must exiet. A tournament or event's legitimacy should not be determined by how
many legs they may produce. Yet, student and coach comments consistently reflect
their awareness (and at times dissatisfaction) over numbers at a tournament.
Granted, the AFA-NIET hae set up guidelines for determining eligibility that should
be accepted and honored. But, should a participant be minimizing competing in an
event in which only one leg may result? When the énd preduct of qualifying becames
the primary reason for student competition, the qualifying procedure ahould, again,
be suspect.

CONCERN THREE

Contestant attitudes toward each other in competition may be affected by the
qualifying procedures for the AFA-NIET. A competitor who wonders aloud or under
his or her breath toward another competitor "aren't you already qualified in this
evont” has missed the value of forensica competition. Despite my coaching
colleagues’ reactions that their students would never utter such profanity, I have
consistently overheard thia direct comment, have had my own students report these
comments to me, or have heard allusions to this attitude toward other competitors.
Again, qualifying for the AFA-NIET may have primary importance for some
programs and competitors, but the exclusion of previously-qualified contestants (or
those unconcerned with qualifying) in thought or action is unconscionable. Even in
the best interests of competition, competition from the best competitors should

provide a challenge.

CONCERN FOUR
LEGS! LEGS! LEGSI If the AFA ever changee a logo, a representation of the

three qualifying legs should dominate the design. The discussion of lege/qualifying

tournaments is evident &t all levels of competition.
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"how many legs will this event provide at this tournament?"
* “how many legs do you have in Prose?"
* "how many lege does your extemporaneous need?”

award coremonies often center on the joy that i .
legs for the AFA-NIET n the Joy in poetry there will be three

* computer programs and resulte provide immediate leg information

Coaching in a program which has no "need" for legs, I am bombarded by team
membere questions on what legs are and how to get them. Seriously, the process
contestants ge through to qualify and receive their legs may cause countless other
problems. In a position paper for the "Perspectives on Individual Events
Conference,” I argued for the problems associated with double entering. Among
these were tournament logistical difficulties, decrensed audience members for
listening and intense competition for individual and team sweepstakes awards,
These problems are also directly applicable for competitors intent on qualifying for
the AFA-NIET. Contestants must simply enter as many events in as many
tournaments to meet their schools’ or the AFA-NIET's qualification criteria in those
events. Intent on qualifying in as many events ae possible, the contestanis may
simply be causing too many additional problems becsuse of their entry,

CONCERN FIVE

The following concerns are entirely based on "rumors” of thess activities

happening at various tournaments. If they do exist, the seriousness of the problem
warrants delinite examination,

*  Last minute or pop up tournaments closs to the end of the forensics season

and prior o nationals. Tournaments being held solely to provide last
chance opportunities to qualify for the A.Fﬁ-NlET milirin:lize!!J the entire
qualification procedure,

Run down tournaments in which tournamente are held
until quatification is completed. I hope this ia only a runror. and completed
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entry guidelines exist, they should be adhered to.

Overall, these concerns are not the direct result of the AFA-NIET. Theee
problems persist in the attitudes of forensics participanta and coaches. If the vehicle
of the AFA-NIET and ita qualification procedures are responsible for these concerns,
then the vehicle and gualification should be examined. The following ideas and
suggestions are offered to provide general insight on attitudes and changes. In
providing auggestions to what I feel are some of the difficulties related to the AFA-
NIET, it muat be stated that there are alwaye going to be problems associated with
any type of competition. Participants and coaches pressured by themselves or the
achools they represent may need to be lesa ideal in their attitudes toward
competition. I do, however, foel that suggestions need to be discussed to resclve some

of the perceived problema.

SUGGESTION ONE
In arguing the merits and budget for forensics as an activity, factors other

than numbera of qualified students, award winners and national championships
should be emphasized. A program which has to qualify students to survive as a

pmg‘rﬂ 1 B B 5 B ompetition—u
other criteria for evaluation. Arguments regarding the additional benefits of the
forensice program may serve to sell the program in areas other than competition and

therefore eliminate the pressure toward results.

SUGGESTION TWO
The AFA-NIET ghould simply NOT be emphasized as the "end all" to the

forensics season. Because the AFA-NIET does "crown® individual winners and team
awards it is inevitable to losk at the tournament as the event to finish the season.

Bottom line, however, is that all contestants cannot win first place or even make It 10
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an out round at the AFA-NIET. What should be emphasized throughout the year
and at the AFA-NIET are the billiona of benefits that may come out of the forensics
activity and season regardless of the AFA-NIET even existing.

SUGGESTION THREE
Participants and coaches should be frank in accepting the fact that al)

competitors will NOT qualify for the AFA-NIET. If memory serves correctly, the
AFA-NIET was developad for this reason alone! For a coach to continually look for
endless ways to qualify a contestant who has not qualified through the forenaics
uamnandthedimicttoumamontshedaaomeimightonthaethiealpmcﬁeuof
that coach. A coach should not minimize a participants chances to quality, but a
degree of reality must be communicated by the coach.

SUGGESTION FOUR
The semantic emphasia on qualification and lege should be lessened in all

areas concerned with qualification. The qualification procedures and results should
be handled by the individual schoal and the district committees designed to procees
this information. Award ceremonies and publicized emphasis on AFA-NIET related
concerns do not need to be such an obvious part of tournamenta in which non-AFA
schools are part of the tournament. Thig may seem like a petty suggestion, but it
could leasen the overuse of the qualification procedures and language.

BUGGESTION FIVE

Bickering on the relative status, of national forensice organizations and their
national tournament needs to atop. Conversation and bragging rights regarding
which tournament produces the true national champion or team is ludicrous. The
Phi Rho Pi National Tournament, for example, is no lesa of a tournament because no
individual is awarded the top honor in an event. There is nothing wrong with a

https://cornerstone.lib.mnsu.edu/ndcieproceedings/vol2/iss1/1

national organization having a different philosophy and format to qualify or run a

tournament.

SUGGESTION SIX
The AFA should investigate tournaments which may be hastily acheduled and

administered. If last minute tournaments are being hosted simply to act as a last
chance opportunity to quality contestanta then the entire qualification procedure is
undermined and in need of examination.

The perceived problems with the AFA-NIET are probably minor when
compared to the unique experience the tournament provides for participants and
schools. With this experience however are some unique problems which may be
consequence of the AFA-NIET. Hopefully, participant attitudes regarding
competition and the qualification procedure may receive aitention by the AFA,
coaches and participants in the tournament. Ideally, the AFA-NIET experience
should be judged by the experience generated by the tournament and not entirely by

the competitive experience alone.
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National Individual Events Tournament

Qualifying Legs:
An Idea Whose Time Has Passed

Clark D. QOlson
Director of Forensics
Arizona State University

The national individual events tournament hierarchy has a significant
impact on practices at invitational tournaments, Regardless of which national
affiliation one holds, participants are constantly being bombarded with questions of
"7/127" or "How many legs?" It is the contention of this essay to examine the role
that the national hierarchy has had with regard to the at-large qualification
method, examine an alternative, and provide implications for an alternative

qualifying method.

History

The American Forensic Association-National Individual Events Tourngment
(AFA-NIET) came into existence when individual events were already quite well
established.  Figure 1 shows that the total number of individual events
tournaments was fairly constant both prior to the creation of the tournament (238)
and ten years into its existence (229). Hence, the tournament itself has not
provided an impetus for a significant addition in the number of tournament
opportunities. However, the existence of the AFA-NIET has caused the events

offered at most tournaments to become much more uniform in line with the events
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offered at the national tournament. Figure 1 shows thae consistency with which all
10 regularly sanctioned AFA-NIET events are currently offered as compared to
much greater irregularity prior to ite existence. indeed the fluctuation between the
experimental events of Sales Speaking and Progremmed Oral Interpretation
indicate great variance in their offerings at invitational tournaments pending their
exiatence at the AFA-NIET. Earlier event trends mirror the addition of events at
the National Forensic Association Tournament initiated in 1970.

The current at-large qualification method was created primarily for two
reasons. [nitially, the AFA-NIET wanted a smaller, more exclusive tournament
than the previously established National Forensic Association’s Individual Events
National Tournament, so the at-large/district qualification procedure was enactod.
Secondly, since the sponsoring body, the American Forensic Association, also
sponsored the National Debate Tournament, complete with en at-large/district
qualification system already in place, it seemed logical to parallel that structure
with one similar for individual events.

Throughout the thirteen year history of the tournament, the at-large system
hes been modified a number of times, placing limits on the total number of placings,

qualifying “leg." However, with these slight modifications, the qualifying systems
remains largely the eame ag the one originated by the founders in 1978.

Disadvaniages of Lega
Qualifying legs have outlived their usefulness for three primary reasons: they
are continually clrcumvented, they cheapen the value of achisvements at
individual tournaments, and they are cambersome to administer.
Initially, there are continual efforts made t¢ circumvent the current leg

policy. While in theary it should be quits easy to determine what does and does not
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constitute 8 qualifying leg, there have besn numerous attempts made to proliferata
qualifying legs in an effort to secure more slote to the APFA-NIET. Specific policies
have even been enacted to thwart such practices ag unadvertised “last chancel'
tournaments where tournaments were thrown together following a district qualifier
to “help” "deserving" competitors qualify for nationals, sometimes alowing student
Jjudges, and sometimes even announcing which students nesded legs. Perhaps one
of the most flagrant violations oceurred when a lone contestant from a local beauty
school waa entered to round out the pumber of schools et 10, making the
tournament a qualifying event. However that is only one attempt to circumvent the
legs policy. Recent national committee decisions have surrounded problems with
“hidden legs" and a single achool hosting two tournaments on the same weekend,
Just when one circumvention technique is disallowed, a crestive forensicator will
dream up ancther to stir up controversy over the integrity of the AFA-NIET
qualifying system,

Secondly, the at-large leg eystem cheapens student achievements at
individual tournaments. Since nearly all tournaments have qualifying legs, every
competitive opportunity a student has is toward gaining legs to qualify for the
national tournament. Each tournament, then, becomes & means to an end and is
not appreciated f or the intrinsic value F or which it holds apart from the national
tournament. No doubt every coach hus had to console & student who placed fourth
at an important tournament only to be disgusted that fourth was not a leg and one
place higher would have earned the student & leg. Since not all students who
participate in individual events will qualify or even hope to qualify for the AFA-
NIET, it seems to devalue a fine performance at any tournament when a leg is not
received. Certainly individual tournaments have far more value, both educationally

and competitively then aa merely a method for qualifying for a single national
tournament.

https://cornerstone.lib.mnsu.edu/ndcieproceedings/vol2/iss1/1

Severa) practices at invitational tournaments point to the fact that success at
individual tournaments is cheapened in the quest for at-large legs. When students
who have already earned three qualifying logs are in & final round with students
who have yet to qualify, it has been known that those students who have already
qualified have performed less than their best to purposely allow unqgualified
students to earn legs. clearly, there is little educational or competitive value to such
a practice. Similarly, coaches may be coerced into entering unprepared students in
an event just to fill out a leg requirement, and unprepared students mey be coerced
into performing to just obtain & ecore so the requisite number of contestants appear
on a tabulation sheet. The reverse may also be true. Students who have already
earned their three legs may be discouraged from further competitive opportunities
to sllow mors students to earn legs, thus disallowing further educationa! benefit
from participating in that event. In fact, students who do not voluntarily remove
themselves from competition may be ridiculed by those who have yet to qualify.
Qualifying for the AFA-NIET may not be a director's sole reason for entering a
etudent in an invitational tournament. Furthermore, some tournament directors
may collapse varsity and novice contestants into a single division, not for
educational reasons, but to generate for legs for the AFA-NIET. Clearly, all such
practices have questionable educational implications and are cortainly suspect of
competitive value.

Consistent with this problem is the over-emphasis that students may place
exclusively on the AFA-NIET. If participation in that tournament becomes a
student’s sole goal, a less than successful performance at that single tournament or
failure to qualify for the AFA-NIET can cause a student to believe he/she had an
unsuccessful season, when hisher fine record at a number of invitational

tournaments throughout the year may belie that cluim. Competitive success should
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not be determined by a single performance, and the preoccupation with qualifying
for the AFA-NIET can breed that attitude.

The final, and undoubtedly most time corsuming problem with the at-large

qualifying system, is that it is cumbersome. Countless hours are spent by district
chairs calculating the legs.
For the 1990 AFA-NIET 645 of the 987 entries were carned at-large. Given the
existence of 246 individusl evenits tournaments, keeping accurats records and
verifying these 645 events, to say nothing of all the other earned legs which are
never used for qualifying is an arduous burden, one often fraught with error. For
the national tournament director, merely determining which students have
qualified for the tournament is often a three week verification task. If all the time
record keeping for the AFA-NIET was instead channelled into educational pursuits
aimed at improving the pedagogical aspects of the activity, no doubt nearly all
involved in the activity would conclude that the amount of time spent record
koeping was extreme and could be more preductively spent. Instead, what
currently exists i8 a body of creative and talented educators epending their time
doing basic clerical tasks, hardly duties befitting their training.

Not only are qualifying lega cumbersome for individual directors who must

a;iamit them and district chairs who must verify them, the whole notion of legs is
one which plagues the NIET committes. Great quantities of valuable meeting time
have been spent discussing the issues surrounding legs. In just the past two years,
the committee has addressed the number of contestants which should count toward
a qualifying leg, whether or not all divisions at a tournament should be legs, and
removing the maximum number of 9 for NIET qualification. These philosophical
concerns in addition to thwarting the circumvention techniques listed above to
maintain the integrity of the tournament comprise a great amount of the NIET
committee’s meeting time. Again, there seem to be better ways to spend national

committee time. While one purpose of the committee is to oversee the national
tournament, certainly a secondary objective is to promote the educational nature of
the forensic activity. And when the bulk of time is spent quibbling over who
has/has not, should/should not qualify for the national tournament, it again seems
like a waste of valuable resources. When leaders congregate to share ideas, they
should do more than referee qualification disputes.

No doubt there exist several other reasons why qualifying legs do not meet
their intended purpose. From an historical perspective, the at-large system haa
been argued to be a mejor reason for the decline in NDT debate: it has fostered an
elitist system, where a dedicated few must adopt travel patterns which may not be
educationally seound, but which are necessary to fulfill NDT at-large qualification
requirements. While individual eventa appeara in no immediate danger of a
significant decline in participation, a certain trend of elitiam is emerging. One need
not comment on the fact that but a single school has been the national champion for
eleven consecutive years, and those schools in the top ten remnin relatively
constant as well. Perhaps the at-large qualification system should be examined to
gee if it, too, fosters a sense of elitism and if participation from some less succesaful

schoole is discouraged by the current at-large qualification method.

An Alt tive 1o the Al-L Qualification Method
While several potential modifications of the AFA-NIET qualification
procedure no doubt exist, I wish to present one which has been prominently
discussed in several districts, but never actively proposed. The solution proposed
here is to elimination the at-large qualification procedure and move exclusively to
district qualification. However, the procedure would be medified to include two
district tournaments, one during the fall semester and one during the spring
semester, The specifics of amending the AFA-NIET Charter By-Laws would be:
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1. Eliminate By-law V (At-Large Qualification Process) These changes would also need to be reflected in each of the district constitutions

2. Amend By-law VI (District Qualifiers)
B.  Change top 10% to top 16%, i.e:

and by-laws as well once adopted by the NIET committee.

21-28 competitors 4 glots implications

27-33 competitors 5 slota Perhaps the first concern is what impact the elimination of the at-large
34-40 competitors 6 slota system will have on the size of the AFA-NIET. By using the beat available data
41-46 competitors 7 slota from the AFA-NIET tournament director, given the approximate number of district
47-53 competitors 8 slots qualifiers from each district, Figure 2 displays the actual number of tournament
64-60 competitors 9 slota qualifiers 1988-19%0 and then taking the top 16% instead of top 10% and doubling
61-67 competitors 10 slots the figure who qualified from the district tournaments (to represent two district
68-73 competitora 11 slota tournaments), the second figure for each year wes arrived at, which approximates
74-80 competitors 12 slots. the number of qualifiers that would occur under the double district method. The

Replace with "Fall District Qualifying tournaments shall be held
between October 15 and December 16. Spring District
Qualifying tournament shall be held after January 16 and no
later than the third week-end in March,

Change each school may enter a maximum of five students in
each of the events to maximum of ten students in each of the
events,

Intentions. Add "Alternates from the Fall Digtrict Qualifying
Tournament shall compete in the Spring District Qualifying
Tournament unless they have already been advanced duse to the
nonparticipation of a Fall District Qualifier, If a Fall alternate
should qualify at the Spring District Qualifier and be
subsequently advanced from the Fall Tournament, the next
alternate from the Spring District Qualifier shall be advanced.

https://cornerstone.lib.mnsu.edu/ndcieproceedings/vol2/iss1/1

larger the event, the smaller the discrepancy between the two systems. The largest
discrepancies occur in the smallest events, After Dinner Speaking and
Communicution Analysis. To preserve the integrity of the extrapolation method,
these data were left unaltered. However, given the relatively emall gize of entriea
at district tournamenta in these events, it can be argued that the number of
qualifiers under the double district method would not be significantly larger than
the current number of qualifiers, Despite those artificial increases, the total
number of qualifiers at the AFA-NIET under the double district method varies
between 5-10% more than currently entered. Given the size constraints on the
emaller events, most likely the gize increase would be negligible.

While this systam no doubt will need refinement and will probably be subject
to some potential circumvention, the circumvention done at a few regulated
tournaments is much easier to control than that done at invitational tournaments.
The entire qualification procedure will then be under the purview of the district

chairs and hence the AFA-NIET coumitiee. Questionable tournament practices
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can be regulated by the districts and procedures deemed "un-educational” can be
eliminated.

Since the tournament exists not for the coaches, but for the students, it is
important to determine what impact this alternative method may have on students,
Given the addition of a fall district qualifier, this method will reward students who
prepare their events and ere successful early, similar to the goal of the current at-
large system. In addition, it marks a clear time period for mid-year graduates to
qualify at the national tournament.

Perhaps the biggest implication would be oo individual invitational
tournaments. One could argue that participation in individual tournaments would
decline since there is no incentive to qualily for the national tournament. But the
data in figure 1 seem to deny that, in that there has been no proliferation of
tournaments since the advent of the AFA-NIET, in fact there has been a slight
decrease in overall number of tournaments offering individual events. Invitational
tournaments were strong prior to the AFA-NIET, there is no reason to believe that
a lack of leg incentive will cause tournaments to dramatically decrease.
In fact, it could be argued that forensic participation may actually increase.
For programs with small budgets, attending only the two district tournamenta is
esaential for participation in the national tournament. Smaller programs do not
need to attend & series of small, perhaps weak, tournaments in the quest for legs,
but inetead with the increased percentage of qualification slota at districts have an
equal chance to qualify for the AFA-NIET. Travel patterns will perhape not be
predicated on who can get a leg where, but on who can get the best educational
opportunity at which tournament. Decisions made based on educstion instead of
I qualification can only improve the nature of the activity.

In addition, the elimination of lege restores the achievements of individuals

at invitational tournaments. Instead of looking at the results of a tournaments as a

means for national qualification, & student can take pride in performing well and
being successful at sach individual competition, instead of using it as a means to an
end.

While some may argue that the double district method may place undue
pressure on students to perform at a single tournament, it does allow students at
least two chances to qualify in their events. Given the subjective nature of forensic
activity, there are always some deserving students who do not gualify for the AFA-
NIET, and that would no doubt continue. But with two opportunities to qualify and
a larger number of qualifying slots, all deserving studenta should have a fair chance
to qualify for the AFA-NIET.

Finally, the double district method vastly reduces the amount of paperwork
necesgary to determine qualifiers and will reduce the time commitment for those
involved in administration. Instead of needing to examine the results from 245
toumament\.s, the tournament director needs the results from only 18 tournaments,
a much more managesble number. While there could be some confusion in
advancing alternates from one tournament to the other, certainly no more time
should be spent on this task than is already spent notifying alternates of their
pending participation. While the addition of a second district tournament does

require the district chair to direct another tournament, most district chairs
regularly direct eeveral tournaments per year so that this is a familiar task, And
given the increased educational benefit of a tournament over a volume of
paperwork, the educationsl trade off seems worthwhile. For large geographic
districts, a tournament could be held at both sides of the district, allowing all
gchools the chance to participate at least once at minimal expense. Or, & central
Yocation could be settled upon so cost approximations can be regularized.
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In eddition to lowering the amount of paperwork for the district chairs, it
also frees up more meeting time for the AFA-NIET committee to explore methods of
improving the forensic activity instead of worrying about qualification metheds.

While the double district method may seam like a radical alternative to the
current at-large qualification method, it does seem like a solution to many of the
probleme which plague the current system. While it is no panacea for all the
problems faced by the AFA-NIET, it is 8 solution worthy of consideration, Only
when it is experimented with, will the full implicationa of its adoption be known.
But the substantial benefits it offers with minimal costs, both to participants and
for the AFA-NIET organization as a whole, make it worth the risk.

https://cornerstone.lib.mnsu.edu/ndcieproceedings/vol2/iss1/1

1%

4
INTERP 236
Prose
Poetry
Drama
ORAT 171
IMP 87

137
ADS 71
INF 66
CARC 38
Duo 30
BALES 7
POL 106
TOTAL # OF
IND. EVENTS
TOURNAMENTS
245

Data compiled from

designated

EVENTS AT INDIVIDUAL EVENTS TOURNAMENTS

74/
k(]

267

173
88
138

8

52

44

107

(Y
16

333

206
118
169
100
118
70
78
4

115

236

years, edited by J.

Figure 1

18/
7

3sg

204
122
171
118
130

4
17
100

17
78

428

140

186

148

170

101

151

18

w

448

220
145
189
148
176
161
151

i1

T4

i88
197
14
210
204
185

206
163
184
81
21

215

a7/

213
213
171

226

1
217
224

184

114

33

220

mumﬁﬁmhmmﬂmfm

, from the
owe, Edward J. Harris, and Seth C. Hawkins.

) &2

170
213
210
200
204
13
i80
194

H

118

219

a31

184

227
231

23
166
229

13
160

82



) ' - Schnoor and Karns:)DC—IE 1990

Figure 2
v vanoi Vs DO VBRI werion
EVENT AL msw Mlssom ALmoow
IMPROMPTU 106 110 108 110 11 114
INFORMATIVE 91 B4 94 94 88 90
PROSE 117 118 116 110 122 122
DUo 82 94 71 78 82 81
EXTEMP 7 78 84 82 85 80
PERSUASIVE 88 90 86 90 87 84
DRAMA 93 94 86 20 88 84
POETRY 103 118 95 110 113 100
ADS 67 78 62 78 74 %
CA 57 82 52 82 60 81
TOTALS 863 956 834 924 899 946

" Data” determined from information from Guy Yaies, AFA-NIET Tournament
Director presented to AFA-NIET Committes.
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THE ETHICAL USE OF EVIDENCE IN PUBLIC ADDRESS EVENTS

by

Bheryl A. Frisdley
George Mason University

Davelopmental Confereance on Individual Events
Denver, Colorado
August 17-19, 1990

The Ethical Use of Evidence in Public Address Events

Introduction®
As we enter the decade of the '90s and round the corner
heading toward the 21st century, Americans appear to be more
concerned than ever about the issue of "ethics.® This
continued interest in studying moral behavior has lead to the
development of more explicit codes of conduct in business,
professional, and educational settings. In keeping with this
interest, the forensic community has also spent the last two
decades exploring the ethical nature of forensics;
specifically, the forensic community has continued to
consider the ethical standards that should be established for
use of evidence in public address events.
For purposes of this discussion, evidence will be
defined simpignéé. o T .
data, consisting of statements of fact or
opinien, which may be transformed into proof
through the use of reasoning...and is usuvally
attributed to a source other than the speaker
(Thomas, 1983, pp. 1-2).
Evidence of this nature is typically used in the following
public address events found in national competition:
persuasive speaking, informative speaking, after dinner
T A portion of the initial ratlonale developed in this

paper was presented by the author in an earlier publication;
this publication is cited as a "Reference."
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speaking, rhetorical criticism/communication analysis,
extemporaneous speaking, and impromptu speaking. These
Public address events usually require the Bpeaker to posit
claims which may be supported by evidence attributed to

sources other than the speaker.

The Meed for Ethical Guideliues

The classic textbooks which focus on the coaching of
individual events most often address the use of evidence in
the public address events from a “qualitative® perspective
rather than an "ethical" perspective. The discussion of
evidence usage for specific individual events typically
includes a description of the types of supporting evidence
available as well as traditional tests of evidence
credibility. In contrast, the discussion of the ethical use
of evidence in the public address events is limited almost
exclusively to a discussion of plagiarism. For example,
Faules et al. {1976) "suggest™ that the individual events of
extemporaneous speaking and persuasive speaking be evaluated
in part by “sure use of supporting material™ and note that
writing the original speech should bae the primary
responsibility of the student rather than the coach; however,
the authors provide no clearly-defined guidelines for the
ethical use of supporting material in the public address
events. Klopf and Lahman (1976) pProvide a bit more
specificity concerning the ethical use of evidence when they

note that "not more than 150 words of quoted material should

https://cornerstone.lib.mnsu.edu/ndcieproceedings/vol2/iss1/1
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be used and that direct quotes are set off by quotation
marks; plagiarism is forbidden" (pp. 206-207). 1In both of
these noted texts on coaching forensics there is no
amplification of the term "plagiarism" or the many variations
of willful distortion that may be considered unethical for
individual events competition. Furthermore, the bulk of
evidence usage discussion is these texts focuses on such
concerna primarily in debate competition rather than
individual events competition.

While such textbooks on coaching forensics provide
little focus on the ethical use of avidence in public address
events, the forensic community as a whole has clearly
demonstrated a concern for the issue of ethics. The 1974
NHational Developmental Conference on Forensics at Sedalia
brought forensic scholars together for the purpose of
identifying common concerns and establishing common goals for
the forensic activity. BAmong several issues addressed, the
conferees offered a resclution which introduced the ethical
goal of forensics and role of coaches in furthering this
goal. The resolution posited the following philosaophy:

Forensics should promote adherence to the
ethical and scholarly obligation of the
advocate, including respect for the integrity
of evidence, accurate representation of the
ideas of others, and rigorous examination of
beliefs (McBath, 1%76, p. 16).
This resoluticrn upecifically encouraged forensic scholars to

pursue an understanding of evidence used to make claims in

contest speaking (debate apnd individual events) and urged
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forensic contestants to present that evidence in an ethical
manner. After addressing the issue of evidence usage in both
debate and individual events, the Sedalia Conference offered
the following resolution:

Evidence should be evaluated not by its

quantity, but by its quality determined in

part by its credibility and audience

acceptability. Thoroughness and care must

be exercised in finding, recording, and

documenting evidence. Advocates should

recognize their ultimate responsibility for

all evidence they use, whether discovered by

them or by others (McBath, 1976, p. 33}.
The conference report noted that discussion following this
resolution focused on the concern for both inappropriate and
inaccurate use of evidence. For the most part, the conferees
believed that inaccuracies in evidence usage were the result
of carelessness or deliberate distortion. Regardless of
intent, however, forensic scholars viewed ethical evidence
usage as the responsibility of the individual competitor in
contest speaking. In addition, the conferees noted that even
if the evidence had been commercially reproduced with
inaccuracies, the user, is still accountable for its ethical
consideration in the contest setting (Mcbhbath, 1976).

A decade later, the Second National Conference on
Forensics at Northwestern University once again wrestled with
issues surrounding ethical conduct in forensics. While there
was no lengthy discussion focused on the ethical use of

evidence reported in the proceedings, the conferees did

endorse the following resolution:

)
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2. THE AMERICAN FORENSIC ASSOCIATION SHOULD PUBLISH

AND DISSEMINATE A SPEAKER’S GUIDEBOOK OF SCHOLARLY

CITATIONS TO ASSIST STUDENTS IN PROPERLY CREDITING

MATERIALS USED IN FORENSIC COMPETITION (Parson,

1984, p. 19),
The brief discussion that followed the proposed resolution
suggested that such a guidebook would provide a standardized
and commonly-accepted socurce within the forenslc community to
be used by students in the preparation of their oral and
written presentations. Such a speaker’s guidebook would help
to educate the student so that citation errors due to
ignorance could be minimized. In addition, such a guidebook
would also help to educate the forensic coach/judge on
accepted standards and criteria feor evaluating the ethical
use of evidence in original speeches. While this
deliberative body strongly urged that the American Forensic
Association undertake such a project, to date no single

forensics organization has produced such a guidebook for

student use.

Furthermore, the First Developmental Conference on _

Individual Events (1989) encouraged forensic organizations
that currently have established, formalized codes of ethics
to advertise and make available copies of these codes for
coach and student use. W¥While this recommendation did not
specifically address the ethical concerns of evidence usage,
standards for ethical use of evidence are specifically
addressed in current codes of ethics established by such
organizations as the American Forensic Association and the

National Forensic Assocjation. However, these conferees
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recommended that the forensic community join together to
establish a single code of ethics. As reported in the
conference proceedings,
...a single unified code of ethics governing
forensic activities which is endorsed and
supported by all national, regional, and
state organizations in desirable ({Schnoor &
Karns, 1989, p. 93).
Following this recommendation, the conferees suggested that
the Council of Forensic Organizations may be the appropriate
body to establish such a unified code.

Historically, then, the forensic community has both
identified and strongly reiterated the need for clearly~-
defined, well-established, and widely-distributed guidelines
for ethical use of evidence. 1In spite of such a resounding
call for action, however, no single organization or combined
effort in the forensic¢ community has come forward to meet the
challenge. Unfortunately, the forensic community continues
to be plagued by claims that unethical use of evidence in

public address events does occur even at the highest levels

of competition.

The Unethical Use of Evidence Exists
When we consider the vast numbers of students who
compete in public address events throughout the forensic
season and whose ethical use of evidence is never guestioned,
it is difficult to speculate on how pervasive is the actual
problem of unethical evidence usage. Perhaps it is

reasonable to state that rarely do c¢oaches and/or judges

https://cornerstone.lib.mnsu.edu/ndcieproceedings/vol2/iss1/1
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complete a forensic season without guestioning the ethical
nature of evidence used a public address event at some time.
Although not taking issue with the democratic philosophy, the
defendant is inpocent until proven guilty and most
coaches/judges simply assume innocence because they don’t
have the time or tools necessary to investigate potential
ethical abuses of evidence usage sufficiently. As a result,
students may never really be held accountable for their
ethical use of evidence throughout the forensic season. The
irony is that usually only if the speech is successful in
national competition will it run the risk of being
scrutinized for the student’s ethical use of evidence.
Unfortunately, those few nationally-successful speeches that
have been studied have not fared well under the scrutiny.

It seems the individual events community is still
somewhat limited in its study of evidence usage over the
years. Perhaps the only published article on actual evidence
usage in public address events is one that examines the six
persuasive speaking finalists at the National Forensic
Association’s I1.E. MNationals in 1981 (Frank, 1983}. Results
of this study reported instances of source and data
fabrication, source deception (undisclosed sources, pseudo-
citations, and source splitting), and even outright
plagiarism. While not all of these uses of evidence may be
deemed "unethical" by everyone in the individual events
community, many individual events educators were surprised at

the number of evidence uses that could clearly be labelled
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munethical” in these persuasive speeches that had been judged
to be of such high gquality.

Since 1983, this author could not locate similar
published studies that examine actual use of evidence in
public address events. However, two unpublished studies that
do examine the ethical use of evidence in public address
events also produce disturbing findings. Wayson (1989%)
examined the use of evidence in the National Forensic
Association’s 1987 National Chawplion in Informative Speaking.
His analysis uncovered incidences of fabrication, source
deception, and plagiarism in this speech. Fowler and
McCafferty (1989) examined the National Forensic
Association’s 1986 National Final Round in Extemporaneous
Speaking. Their findings alsoc revealed instances of
fabrication and source deception in varying degrees among the
gix speaksrs. While admittedly these studies examined only
isolated cases, the fact that the few times researchers have
apalyzed evidence usage in public address events there appear
to be ethical violatione is cause for alarm. The issue of
ethical evidence usage persists and the individual events
community must take some concrete action to address this
issue more conscientiously than we have in the past.

Racommendations to Enhance the Bthiocal Usa of Evidences
in Publio Address Events
1. Develop a Speaker’s Guidebook

While forensic educators cannot eliminate a student’s

)
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conscious choice to engage in fabrication, source deception,
or plagiarism, we can eliminate those instances of unethical
evidence usage that result from ignorance. It is conceivable
that some students as well as coaches simply may not
understand the critaria that guide the ethical use of
evidence in public address events; consequently, unethical
cholces in the use of evidence may actually be unintentional.

The forensic community not only has an opportunity to
instruct students on this ethical issue, but I contend that
the torensic community has the obligatjon to do so. While
forensic educators must set the tone for the ethical choices
their students make, the forensic community can develop a
tool that will assist coaches with a variety of backgrounds,
experiences, and expertise to teach the ethical use of
evidence in public address events. Portions of the ethical
codes already established by such organizations as the

American Forensic Associaticn and the National Forensic

Association can provide the foundation for such a speaker’s._ _ .

guide. Amplification of definitions coupled with clear
examples of ethical/unethical, correct/incorrect,
appropriate/inappropriate uses of evidence can provide a
constant source of instruction for the student as well as the
coach.

The forensic community identified the need to provide
thig information to students almost two decades ago, but
during the ensuing two decades no concrete speaker’s guide

has been developed. The Council of Forensic Organizations,
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as the representative body of the forensic community, should
appoint a specific committee to begin work on this project

immediately.

2. Require the Use of Complete Source Citations

A complete source citation is usually considered one
that allows the source to be located with ease. While some
educators may argue that students use incomplete source
citations to deceive the listener, others argue that complete
source citations in a speech disrupt the oral flow of the
speech. Some forensic educators even question if the speaker
should be held to the same documentation standards as the
writer since the medium used to deliver the in competition is
different. Regardless of the preferences of individual
forensic educators, the forensic community as a whole should
be explicit about what information constitutes a "complete”
source citation and rigorously adhere to that definition in
judging standards. For example, if standards for the oral
and written presentations are decidedly different and the
torensic community deems it appropriate to consider both sets
of standards, some restriction on source citations may be
deemed appropriate for the oral presentation as long as a
written bibliography is provided for the judge and audience
before or after the speech is given. Regardless of the
option chosen, guidelinea for complete source citations with

examples must be provided in the speaker’s guidebaook.

https://cornerstone.lib.mnsu.edu/ndcieproceedings/vol2/iss1/1

_ll_
3. Be-exapine the Quantity and Qualitvy Stapdards Used to
Evaluate Evidence

Frank (1983) identified two forms of source deception
typically found to occur in the unethical use of evidence:
1) pseudo-citations--the citing of the secondary source
rather than the primary source and 2} source-splitting--
dividing the details found in one source, attributing one
detail in one part of the speech to one part of the source
and attributing another detall in another part of the speech
to another part of the source. While some forensic educators
may be reluctant to label these techniques as "unethical,”
the forensic community cannot ignore the nature of an
activity that may encourage such deception to attain success.

Unfortunately, students whe use these techniques may
feel the need to create the illusion of using many more
sources than were actwally used in the speech or the need to
disquise a published source that may not be perceived as
credible by the judge. Specifically, the forensic community
may set an unrealistic standard concerning the number of
sources that are appropriate and even desirable for a ten-
aminute speech. This unrealistic expectation may encourage
students to value the quantity rather than the quality of
evidence used in their speeches.

Furthermore, tiie foremsic community may be guick to
place great value on the use of technical information printed
in professional publications rather than the use of credible

information written for a general audience and printed in a
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publication geared te a general readership. After all, both
the students and the judges are, for the most part, members
of the general population for the majority of topics used in
public address events. Again, it seems ironic to me that an
article written for a general audience--often cne that cites
reputable experts--is the article that usually captures the
student’s interest in pursuing the topic.

while students should certalnly explore all facets of a
topic and seek challenging research, more than one forensic
educator can probably recall an example of a student who
wanted to cite a credible expert who provided a clear,
concise, explanation of the toplc written in Reader’s Digest
or Cesmopoljtan. Although the same expert had written for
technical journals, the explanation provided for the general
audience in the questionable source was much more appropriate
for the general audience who would evaluate this speech. The
ethica) dilemma then becomes whether to abandon a solid piece
of supperting-evidence or disguise 1t as a pseudo-cite
because the forensic community will condemn use of the
primary source. 1In developing a speaker’s guidebook, the
forensic community should re-examine some of the implicit
standards it holds that may, in fact, create ethical dilemmas

for the student.

Conclusion
Issues surrounding the ethical use of evidence in the

public address events have concerned the forensic community

-13-

over the last two decades. While forensic educators have
clearly identified and reiterated the need for explicit
guidelines on evidence usage, no organization in the forensic
community has undertaken the development of a speaker’s
guidebook. Using current codes of ethics as a basis and
considering some of the implicit expectations that serve to
perpetuate ethical dilemmas may prove useful in developing a
speaker’s guidebook that will be valuable as an educational

tool for the entire forensic community.
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A YALUE APPROACH: SOME NOTES TOWARD THE EDUCATIONAL/COMPETITIVE

ASPECTS OF FORENSIC PROGRAMS

A VALUE APPROACH: SOME NOTES TOWARD THE EDUCATIONALAOOMPETITIVE ASPECTS
OF FORENSIC PROGRAMS

ia discussing the spirit of campus life. Erncét Boyer in his work cotitled
Collcgs: The Undergradupre Expericnce siated;

The undergraduate college should be held logether by somcthing wmore

than plumbing, » commoa gricvance over paking or football rallics ia

the fall. What siudents do in lhe dining balls, on the playing ficlds, and

in the rathskeller Jate af might all combine to influcnce the oulcomes of

the college cducation sad the chalicnge, in the building of community,
is 10 cxtend the resources for loarming on the campus and scc the

academic and non-acsdemic life as interlocked.!
Clearly, the cxpericnce io forensics "bolds jogethesr® the campus capericace
for a significant group of students. What these siudents do while on a focensic trip,

NATIONAL DEVELOPMENTAL CONFERENCE io towrnament compolilions, la vao discussions, snd ia fast food resiauranis all

ONINDIVIW combine to condition and influence Ihe owicome of their college cducation.  Yet, liule
SUMMER, 1990 is wriden concerning the “interlocked® academic and noa-scsdemic  foremsic

cxperience.  The focus of this pap& will conccrn itsclf wiih the implicatioas of e
dual cducationsl/compelitive aspects of the collcgiate individual cveomnn program.

In specifically pointing w the goals of undergradusic cducation, Boyer

concluded: “

but in the cnd, students must be inspited by a larger vision, using ihe
knowlcdge they have acquired 1o discover paticrns, FORM VALUES
{(cmphasis added), and advance the common good. The undergradume
expericnce sl its best will move the studemt from compeicnce 10

commilment.2

With this goal of commiument in mind, it appeared ciucial 10 cxaminc the

JAN J. YOUNGER implicit and explicit values inhereni in 8 co-curricular foremsic program.  The
HEIDELBERG COLLEGE
TIFFIN, CHIO 44863 formulation of wvalucs that zesult from the cducationsl/competitive implications of

forensica should not be scrcondipitous,
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ABSTRACT

Jan ). Younger, "A Values Approach: Some Notes Toward The
Educational/Competitive Aspecis of Forensic Programs,” Nalional
Developmental Conference on  Individual Events, Denver, Colorado,
Summer, 1990,

This swdy awempted to investigate the cducational/competitive
valucs in co-curricular forensics programs. The study made iwo major
assumptions (1) sthat individual events programs should be linked ¢ the
cutriculum and (2) that the identification and developmens of educational
valucs would contribute 10 the improvement of forcnsic insiryction.

It was the purposc of this study to offer an ecxamination of five
current studies in higher education suggesting cumicular reform, These
studies included; (a) Involvemen:i in Learning; Rcalizing the Poicntial of
American Higher Education (1984), (b) Project on Redefining the Meaning
and Purpose of Baccalaureaie Dcgrees (1985), (c) The repost eatiled “To
Reclaim a Legacy,” (1984) (d) Collcge: The Undergraduate Expericace
{1987), and (e¢) 50 Hours: A Core Curriculum for Collcge Students, (1989)
In addition, the study's purpose was 1o design a perspective for the
identification and development of specific values in co-curricular forensic
instruction,  Finally, the siudy provided an analysis of value-orienjed
tcaching strategies and their implications for the forensic communily. The
study found that the iraditional forcasic tournament as an instruciional
model was affirmed, and thal three clusters of values in the noa-academic
aspect of the forensic program were deemed important.  These clusiers
included (1) a scnse of wusi, accepiance, and belonging., (2) a sense of

tesponsibility and self respect, and (3) a sense of accomplishment.
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2

Ihe Purpose of the Study: 1 wes the purposs of this mudy to eficr (1) s
examination of the five current siudics in higher cducation suggesting curricular
rcfomn - especially ootiog their cecommendations for the lesching of valucs. (2) w
provide & briel perspective for the idemtificstion sod development of apecific values
into co-curriculssr forensic instruction and (3) an analysis of values stratcgics and

their implicsions for the forensic community.

Higher Education's Responst of Value Crlsis

Receotly, our mass medis bave been busy reponing some some kind of ethical
¢risis.  Scam anisis appear to be cverywhere.  Busincss has witnessed lvan Bocsley
and Clifford Irving, politics has scca Jobn Tower, Jim Wright, and David
Durcaberger, while religion has viewed the cihical demise of such leaders as Jim &
Tammy Baker snd Jimmy Swaggern Educalion bas wot been excmpt. 1o s ABC
specisl report entitled Lylng. Chealing. and Stealing in  Amcrica. Sam  Donaldson
reponed that a college president, Diego A. Navamreue, Jr., in Tucson, Arizona was
forced 10 resign following the clalm that he bhad a Masicrs degree when records
showed he didn; Miss Florida Staic Univemsily, Kim Hughcs, was forced to resign her
tile because a friend used & fake ideotification card 10 lake a math test for ber, and,
finally, wniversity swudcnts in Ames, lowa were accused of sicaling staie cquipment to
make hundreds of fake drivers licenscsd

Througbhout the 1980's colleges and uaiversitics bave not been silear with
regard 1o these highly publicized codless breaches of conduct in socicty. A serics of
reports  have underlined swong measures o encowrage more  effeciive Lcaching
ciforts. These rcports suggesi thal more and more people - cspecially young people

a the un.dcuudullc level - secim 0 be leading their lives without clear purpose or

direction.  All of these repons indicsic that undergradusic cducstion has noi been
responsive 10 the value needs of swdents.  These national repons issued in the
cightics appcar 10 signal highcr education's concerm for the quality of education.
The authors and titles of (hesc major reports are (1) the Siudy Group on the
Conditions of Exccllence in American Higher BEducation scpors catiticd “lovolvement
in Leaming: Realizing the Powcntial of American Higher Education™ (1984), (2) the
Association of American Colleges Commitiee report entitled “Project on Redefining
the Mcaning sod Purposc of Baccalaurcate Degrecs™ (1985), (3) Willlam Beonet's
repori eotitied “To Reclaim s Legacy” (1984), (4) Emean Boyer's Collcge: Ths
Undergraduate  Expericnce (1987), and (5) Lynne v. Cheney's 30 Hours: A Core
Curriculum for Collcge Studecnts, These five rcpona address the failurcs of
undergradusle programs to meet the nccds of their siudemis, and cach hay offceed
specific remedics for higher cducation to follow. Each of thesc rcports bas dealt wilk
the iasue of valuea cducation cither implicitly or explicitly.

In the opening parsgraph of thc tcxi “lovolvement in Learning:  Realizing
the Potential of Amersican Higher . Educaion™ the autbors explicitly siressed the

importance of shared valuca in socicty and education. In this opening secion

entitted “A Mauer of Trus®; the repont stated: e Cm——n

Wc writc from a set of shared valuca abowt higher education in the
United Siaics. These values guided our discussion and shaped our
analysis, conclusions and recommendations. They form the
comerstones of our sencwal we hope will result from our eifons, the
goals we trust our readers will share with us.

The Unitcd States must become a nation of cducated people.  lis citizens
should be koowledgeable, creative, and open 10 idcas. Above all, they
should learn how 10 learn so they <an pursuc knowledge 1hroughowt
their lives and assist their children in the same quest...

To assure caccllence, our colleges, community colleges and universitics
should cstablisb and maintain  high standards of siudeni  end

institutional pctfnrmlnce....“
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The major thrust of the report detnils the learning oulcomes, goals, and
dircclions in bigher education for Student involvement, cducational institution's
commilmeots toward realization of €Xpecialions, a system for asscssmenl and
providing fccdback, and, finlly, the implications of the coaditions for cxcellence.

Thus, the repori “lavolvement in Learning: Realizing the Potcaiial of
American Higher EBducation® cxplicitly stressed 1hat “shared values™ form the
comersiones of the rencwal of excellence in higher cducation. Thesc valucs should
guide the direction of $tudcots, instilntions and facully in their autempts 10 realize
the full potential of bigher education.

Onc year laler, a second panel addressed the uadergradusie curriculum  and
culled for its immediaie reform.  The panel represenicd the Amsocistion of American
Colleges and included such esicomed members sa Ernest Boyes, piesideal, Camcgie
Foundation for the Advancement of Teaching, David W. Brencman, president,
Kalamazoo College, and Marks H, Curtis, presidenl, Association of American Colleges.
This reported was  entitled "Project on Redefining the Meaning and Purpose of
Baccalsureste Degrees”; it calicd the bachciors degree “mcaningless® and  ssked
profcisors "o lead in its restoration."®

In the seciion of the feport outlising minimum requircments, the pancel
reporied s concern for the teaching of wvalues in the undergraduste program.  In
addicssing ihe imponance and the method of icaching valucs, the suthors wamcd:
“Students must leam 10 make real choices, assume responsibilitics for their decisions,
be comfonable with their own bebavior, and koow why.*¢

Conliauing 10 point 10 the importance of valucs ceducaiion for siudcnis, the
feporl Mated, "They must embody the values of o democralic sociely in order o fuliill
the respoasibilitics of cilizenship. They musti be equipped 10 be perceplive and wise
critics of ha society, fepositorics of the values that make civilized and bumane

socicly possible.”7
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Sucssing the importance of teaching value choice, decision, and judgement in

3 cowrse of study, the report suggesicd

We may be wary of final answers, but we csanol avoid the necessity of
choice, decision, judgement. The cusricular opporiunilics are legion:
Abrabam  Liocoln willing to &ccept -a  coastitulional ameopdment
proiccling slavery in the South inm order 1o frusirate  sccession; Caplain
Vere wresiling with complex issucs of innocence and justice, good and
cvil in Billy Budd: ihe tension between ucighborhood and urbaa
reacwal in the cliy of your choice; Who awns the Eigia marbles?; cquity
in the 1ax atruciure; bamiers 10 votcr regisiration, immigraiion, and
imponts; Vietoam, Iran, Grecads - the choices and values; Holocaust -
evil and guili; Los Aluoos - s scientific community in the yeal world; an
inquiry into humes tragedy i lisctalure; crime and pusishmenr.®

Accusing lcachcss, the repont sialed

The opportunilics are there, but they are too scldom taken by tcachers
so far gone inlo specislization and into the scicntific understandings of
their speclalities 1hat  the challenges of bringing students into
humanisiic relationship with their subjects, into values and choice and

judgemeni, arc beyond their intercst and capacity.?
In providing & remedy, the report asied

Recruiting seachers with & professional commitment 1o tcaching may be

onc way 10 focus subject mater om life, its quality, the agonics and joys,

the demands and choices of growing up.!9

Thus, a major cootention in this repont called for s more memninglul
voadergradumie degree.  The teaching of values - choice, decision, and Judgeraent
were deemed crucial 10 the restoration of integrity in the bachelor's degsee.  The
repart wrged professors 10 use the opporunities provided by the cumiculum 10 leach
value decisions 1hat profoundly affecicd history, literature and other courses of
study.

In ihe third repor, William Benncn's publicstion cntitled "To Reclaim o
Legacy®, Bennen assailed the siaie of humanities on campus. lo this repon, the

recommendation’s section calilled *What Should Be Read” appeared 10 be of
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imporiance 10 values education and in particular 10 the speech - communication
tcacher. Beancit's list included The Federalist Papers {as a list of ediworials), speeches
from Lincoln, King, Twain snd Faulkacr, snd the Lincoln-Dougles debates.?
Although Bennen docs not cxplicitly argue for values education, the report argucd
for the seaching of valucs (1) contained in sclecicd works, (2) in the iransmission of
culure and (3) found in the intellcciual legacy of Western civilization.  Indced,
writers like Neison,'? Hirsch,'® Krsuthsmmer,'® sad Lipset'S have argued thu
culiure - especially American cullure-scts a4 in principal source of leamed values.
The fourth major rcport of the cighties was Emcst Boyer's LCollegs:  The
Undergraduate  Ezpericpce. The goal of the report sccording o Boyer was “to
consider the uadergraduste expericoce in America®, snd "0 pay particulsr altcntion
to the way the structures and procedures of collcges affect the lives of students™ 18
In this quest, sMention to valucs appeared 1o surface in s lcam three major arcas of
discussion-the college's mission satements, the academic program, snd the campus
life. o the discussion of \he mission siaicmenis of American colleges, Boyer found
repeatedly iwo powerful uaditions - jndividualily and communily - wer st the heart
of the uadergraduate cxpericnce. Eaxpressing the valuc of these Iwo tradilions, Boyer

concluded:

The college, st ils best, recoguizes that although we live alone, we also
arc decply dcpendent on c¢ach other.  Through an cffective callege
cducation studcnts should become personally caperienced and slso
committed to & common good.'7

In the discussion of the undergraduste acsdemic experience, Boyer cited oae
of the courses found at Saint Ansclm College for cxccllence. The course was buill on

the theme "Portraits of Human Gremness.®  This interdisciplinary pregram  which

vicws general education from s historical perspective focuses on moral aad cthical

7

questions surrounding sclecled periods in  history and studics the vocmions of
influential peoplc.18
In the discussion of csmpus life, Boyer appeajed o suggest that valuc's

cducation was an sppropriste responsibility for the calire college.  Boyer wrote,

The wundergraduate college should be held together by somcthing more
thas plumbing, & common grievance over parking, or football rallics in
the fall. Wha swudcots do in dining halls, on the playing ficlds, and la
the rathskellar late at oight sl combine o influence the outcome of
higher education, and the challenge, in the building of communily, is 1o
extend the resources for lcamming on the campus and 10 s¢c academic

and pon-academic life as interlocked.)?

Probably the most directive curricular reform was provided by Lyanc V.
Cheney's 30 Houra: A Core Curriculum for Collcge Studepia. This National Endowment
for the Humanities study argued for requiriag 18 hours in Culures and Civilization,
12 hours in forcige lsngusge, & hours in concep-tl in mathemstics, § hours In
foundations of the natursl sciences and 6 hours in the pocial scicnces and lhe modem
world.20 It shouid be noted specch communication was specifically omiticd from this
required list.  Although the oratory of Webater, Lincoln, Chicl loseph, sad King and
the pociry of Whitman, Dickson and Frost were mentioned a3 recommended studics in
American  civilization, 1he teaching of these trsditionally speech communication
kinds of studics was lcft w tcechers of history and litcrature.

In addition (0 these five major reporta in the 1980's, individuals have

ded w0 the ived valucs problems in higher cducsiion. In an ibicrview in

1S, News and World Report, Steven Mulles, President of Jobns Hopkins University
undoubtedly oversiated the case when he said shat “universilies arc lurning out
potentially high skilied barbarians™ and proceeded 10 go on 1o cile the lack of valucs
teaching and that the university has lost its "source for & cohcreni value system as

causes for these kinds of probiems.?!
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In spesking of the lack of ethical conduct and siandards for college fooiball,
the deposed coach of Okluhoma Univetsity, Barry Swilzer, joined President Muller in

oversislement when he staied:
My student handbook at Oklshoma has a code of conduct and 1 never

thought about saying Doo't shoot your roammale, don't deal drugs, and
don'y rape.22

Yet. all three violations aciually occurred on the Okiaboma tcam in the Inc 1980's.
The most penincnt and balanced look M ihe problem gseemed to be found in

Richard Morsill's book entitled Texching Vatues in College. Skeiching the hisiory of

valuca education in college, Morrill staicd:

The mission of American colieges snd universitics has been strongly
shapcd by & bhistorical commiiment 10 moral education, This special
atlcation lo morsk educalion bas emerged from & varicly of sources and
bas appeared in couatless forma and under many oames. It was
inspired by ihe vencrable inheritance of Greek philosophy, informed
by the wisdom of European thiskers and practilioners, guided by the
model of ibe Brilish schools and collegea, and implemented in 1he
characierislic Amcrican spirit of moral activism,23

Alihough Morrill offered this piciure linking the historical development of
moral cducation 16 the mission snd bistory of higher education, Morrill cxiended his
analysis 10 a skeich of the renewed emphasis on moral education and its most

apparent goals.  Arguing the goals that moral education aiempls 10 achicve, Morrill

listed:

f. introduce normative inquiry inlo higher learning, in order 10
supplement the typically narrow and  value-free mcthodology of
conicmporary scademic skepticism;

2. revitalize federal education, especially the humanitics. and resiore
the intcgrative focus thar has been losi;

3. provide studenis with an effective and rigorous prepuration for

dealing adcquatcly with critical human choices, cspecially 1hose 1hat
have moral consequences;

https://cornerstone.lib.mnsu.edu/ndcieproceedings/vol2/iss1/1

4. provide an education that sffects both conduct and thought, the
formation of character as well a3 the development of iniclicor 24
Thus, bigher cducation bas witnessed 8 socicty confronting significant issucs
of value.  Natiomal reports o cducation have underscored the impornance of
teaching values in the classtoom. It would appesr 1he teaching of competitive

speech has not cscaped ethical issues in its praclice.

YALUES AND THE INDIVIDUAL EVENTS INSTRUCTION

Forensics has not been immunized against this socieral valuc disocder.
McBath25 and Parsons2® cach reporied oo ethical issucs wuching forensics.  Morc
recently, the Nationa! Forensic Associstion's sisicmemt oo plagiarism?? sad the
discussion concerning the draliing of a ststement “proteciing literary integrity” s
the 1950 National Individual Eveals tournament’s coaches mecting?® scemed 1o
suggest ethical questiona surround both the public apeaking and the interpretative
cvenls.

Al leasi iwo dimensions of value Ieaching sppeared relevant 10 ke tcaching of
forensics.  The first addressed he ideatification of certein valucs imporiant Lo
individual forcasic programs, and the second spoke 10 the development of values

withia the forcnsic lcaching model.

ldentification  Milion Rokeach noted that Kluckhoha's basic definition
(conceptions of the desirable) is the most widely ciled, his owa definition refines and

moves towiid a morc operational approach,

A yalug is an coduring belicl thal a specific mode of conduct of end-
Slale cxisience is personaily or socially preferable 1o an oppasilc or
converse mode of conduct or end-staic of exisience. A yaluc sysicm is ao
enduring organization of belicls concerning desirable modes of conduct
or cnd-stales of cnisience along a continuum of relaiive importunce,2¥
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Rokeach belicved that there are values basic to all people. His value icat
included 18 terminal values, desirable cnd-staics, and 13 issirumenial valucs, means
or siandards. (Ses APPENDIX A).

It wouid appear scveral of theac values are important w s wide varicly of
forcnsic programs, statc forensic associmtions, as well a3, national forensic
associstions. The National School Board Associstion considered the following values
crucisl 10 "s democratic and bumane socicty® - altruism, compassion, courage,
couricsy, gemcrosily, honesty, industriousncas, inlcgrity, loyally, obedience,
punctuality, respect for authorily, respoasibility, self discipline, sclf respect, and
tolerance. 3¢ Although this list does overlap, and in some cascs, repeal the terminal
and instrumcnial values of Rokeach, they previded a perspective relative 10 teaching
and cducation thar sppeared sigoificant.  Since forensic programs differ widcly and
arc localed in disparmie kinds of colleges and uaivensitics across the United Statcs, no

sticmpt was made to airibuie valucs 10 individual programs.

Development:  Porensic imstruction can be developed using value cemicred marerials.
In sddrcasing thia process, McCaleb and Dean cited ibe work of Harvard Universiiy's
William Perry a8 a leaming model.3!  Perry (1970) devised a scheme of development
that involved four major uansitional phases: (1} duslism - simplistic thinking that is
conrolled by exiernal authorities to whom the individus! looks for the “right”
answer, (2) mulliplicity - recognition of a "right" process through which snswers
are sought, {3) rclativiam - shifting the focus of comrol from an exiernal to mn
lntcmal source 30 that personal rcspoosibility is accepied for decisions made, and (4)
commiiment - realization of the interrelation beiween decision making and  sclf

identity and the acknowledgement of onc's morality.32
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McCaleb snd Dean used the forensic progrmm 10 illustraie the Perry scheme.

They wrote:

Many aovices, ia Perry's duslisiic phase, rely sbsolulely on the
opivions of the cosch whom the aovice views al “irwth” or "right.” By
promoting mulliplicity, the coach lcads thesc cager learners f{rom ihe
“right™ answecr toward a command of cffective proccsses that enable
students to produce anawers of their own,3?

Pointing 10 the final direction of the process, they concluded;

As the student gains in experience snd confidence more decisions are
made withoul coosullisg the coach (who bss become less of s
authority figure) and the compctilor assumes greater reaponsibility for
making decisiona. 34

Clearly, the forensic community has bad 10 address questions of ethics and

values in its develop | ference a3 well as in s loumament praclices. These

questions of vsluc arc critical to foremsic inatruction. While forensic instruction s
noi and should not be substitwied for courses in cihics, the values inlcgraied in the
study of forcnsics should be fumher idemificd and developed.

However, forensic iostruction. as & learning activily appcass suited for the
icaching of skills nccessary for values education. Forensic instruction provides time
for swdents to choose from sltermatives, weigh consequences. of cach alicmative,
share and publicly affirm (heir choice and to cvaluate and asscss consequences of
their public affirmation. This process has the design 1o encourage the developmeni

of siudenl sulooomy.

VALUE STRATEGIES AND THEIR PROGRAMATIC IMPLICATIONS

The recent studies on curriculum feform have caused colleges and universitics

to cxamine and asscss their approaches to the icaching of values, These curriculsy
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sludics appear 10 have some significamt implications for the co-curricular [forensic
community. h was lelt these siudies may be addressed by (1) an analysis of the
implications for an individual forensic program and (2) an analysis of lheir impact

o0 siale and oationsl orgsnizations.

INDIVIDUAL FORENSIC PROGRAM. The individual forcasic program appearcd (0 be an

excellent cxample of Boyer';s “interlocking academic snd non-academic cxperience.”
Recent studies in curriculum may belp io clasify and underscore iraditional values of
the scademic namwre of individual events programs a3 well a3 their non-scademic
nature,

The Acadenic. Lifc. The tcxt of the report on excelleace in undergradunie
education enlilled Iavolvement in Learning details the values of goal scuing,
student involvemenl, s sysicm of asscssment and feedback and coeditions for
exccllence that appear to cchio (he Lraditional forcnsic loumament az an
instructional model. The text of the repon culitled Project on Redefining the
Mcaning and Purpose of 1he Baccalsurcate Degrees poinicd 10 the imponance of
teaching value choice, decision, and judgement in order 10 prepase for
citizenship in » democtmic socicty.

If responsible communication, basic 10 the Amcrican syslem is to serve
democracy properly then forensic skills musi be continucd a3 cssential
cducaional disciplines. The Delphi study conceived 1o aid the Sedalia confercnce
wnanimously coacluded; "Forensic direcions shoutd be more concerned about
devcloping studemis abilitics in analyzing controversics, building cases,
devcloping communication skills, and legy concerned with winning, developing
fcputations and collecting wad processing information."3¥  Bennen and Chency,
in their respective repons, called for swdying specific kinds of persuasion,
oratory, sad approaches 10 poetry aad literature, Forensic loumaments with
their emphazis on communicarion analysis, public spcaking and interpreiative

cvents appear 0 maich those academic challenges,

Ihe Noo:Academic Life. Although academic indegrity is probably the corc value

in most forensic programs. Ihe hon-academic aspects of a forensic program are
crucially imponant 1o ils success as a campus activily. Al lcast these value

https://cornerstone.lib.mnsu.edu/ndcieproceedings/vol2/iss1/1
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oriented aspects of the non-scademic aspect of s foremsic program appear
imponaat 10 note.

1) Trust. Acccptance, wad Belonging. The concepr of icam appcars i the

parlance, sescarch and in our award assemblies. The values inherent in
the building of a team concept in a forensic program can be & significant
part of the success of an individua! program.  Cleasly, the commonality of
lournament experience comtributes heavily toward this concepl.

2) Responsibility and. Sclf Respec; The comcept of uaderslanding sclf, the
forensic team, and the college iz & difficult challenge for many studcols.
Although the forcosic cosch s primarily & tcacher, befshc may ofien be
cast in the vole of adviser, counsclor. or menior in the personal
development of college siudents.

k1] A Stasc of Accomplishment. Rokeach argucd the sense of accomplishment
waz oo of the top terminal values for education.3® The concept of
achicving and progressing in toumamem compelition under the
educational guidelines of goals, involvemeni, asscssment snd challenging
stendards was deemed valusble in foreasic aclivity, However, the social
perspective derived from forensics sometimes calls for an undersisnding of
how ability and award becomes casusl rathor than casusl io their
formation.  This integration of conflicting values s & challeoging situation
for boih studeat and cosch.-

STATE AND NATIONAL ORCANIZATIONS. These studica pasc & unique challeage 10 state

and national foremsic organizations. The cmphatis on the values inhereni in pursuit
of excellence and cquality will require coostant vigilance, The traditional forensic
tournament model has been realfinmed a3 8 substantive cducational paradigm. The
creative or imaginative dimension of these organizations appearcd (o be the most
vuluerable.  The wraditional eveniz are not always adaptable 10 changing cducational
uends. A possible solution may be the adoption of n “creative cvent.” A Crealive
event (experimental/wild card) thai would address relevance, limelincss, and
acliveacss of cxperimentation in the field. This kind of cveni may provide the
organizations with a siruciure for sdapiability and versaility requircd 10 meet fugure
changes.
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APPENDIX A

The Value Survey
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A COMFORTABLE LIFE
(s prosperous life)
AN EXCITING LIFE
(a stimulming, sclive life)
A SENSE OF ACCOMPLISHMENT
(lasting conisibution)
A WORLD AT PEACE
{free of war snd conflicn)
A WORLD OF BEAUTY
(beamy of patwre sad we ang)

EQUALITY

AMBITIOUS
(hard-working, sspiriog)
BROADMINDED
(open-minded)
CAPABLE

(compeicni, effeclive)
(lighthearied, joyful)

(ocal, ridy)

(broheshood, equal opporiunity for sll) (staading wp for your belicfs)

FAMILY SECURITY

(taking care of loved oacs)
FREEDOM

lindcpendence, free  choice)
HAPPINESS

(contcalcdness)
INNER HARMONY

(ficcdom from inper coaflicl)
MATURE LOVE

(scaunl and spiritlual inlimacy)
NATIONAL SECURITY

{prolcciion from aiiack)
PLEASURE

(un cnjoyable, leisurely lifc)
SALVATION

(saved, eternal life)
SELF-RESPECT

(scil-esicem)
SOCIAL RECOGNITION

(respect, admiration)
TRUE FRIENDSHIP .

(close companioaship)
WISDOM

(a maturc undesstanding of life)

*Copyright 1967, Milion Rokeach. Form D published by Halgren Tesis, 873 Pessimmon

Ave., Sunpyvale, California 94087,

FORGIVING

{williag 10 pardon others)
HELPFUL
{warking for she welfare of others)
HONEST

(sincere,  wwihlul)
IMAGINATIVE

(daring, cremive)
INDEFENDENT

{scii-rcliany, scli-suflicicns)

(intelligent, reflcclive)
LOGICAL,

(consislcnt, ralivpal)
LOVING

(affeciionale, endcr)
OBEDIENT

{dusiful, Tespeciful)
POLITE

(couricous, well-mannered)
RESPONSIBLE

(dependable, reliable)
SELF-CONTROLLED

(resirnined,  scll-disciplined)

https://cornerstone.lib.mnsu.éd u/ndcieproceedings/vol2/iss1/1
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ABSTRACT
Scholarship in forensics tenda to be directed at the
experienced coach and the more developed programe.
However, it is important to remember that there does
exist lesser developed and new programs directed by
inexperienced directora. Thia paper suggeata some very
basic eteps the forenasica community could take to help
these programs develop, including: workshope for new
directors, mentor-type assistance, the provieion of a
diviesion for competition among less advanced students,
and more scholearship in the “basica”™ of program

adminiatration.
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Lending & Helping Hand:

Some Suggestions for "Common Sense Meddling"

Little has been written about developing and
sustaining new forensics progrems. Occasionally an
article will discuss an innovative funding wechaniam
(i.e. Kelley, 1884), or describe ways to strengthening
existing programs (Greenatreet, Harriw, Littlefleld and
Underberg, 1989}, which may help new programs. Rarely,
however, do artjicles specifically addreas how to help
new preograms develop snd grow. 1 feel we need to focus
more on the unigue interests and problems of new
programs, especially those with inexperienced directors.

There may be apecific reasons for a lack of
interest in these unique concerne. For one, we
generelly do not like to meddle in other pecple's
affairs. Aleo, we tend to expect that forensics
programs will be run by people familiar with forensica
activities., Finally, these isvueas Beem to be ignored
because they are perceived as being too obviocua to
discuas.

These reasons are based on certain assumptions

which are not necesparily valid. While, it is true that

https://cornerstone.lib.mnsu.edu/ndcieproceedings/vol2/iss1/1
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some schools seek out an experienced person to direct
their program, others are turned over to inexperienced
directors. For sxsmple, recently I recelved a job
snnouncement for a Director of Forenaics position which
required certain teaching skills, but considered
experience in forensica helpful but not necessary.
Inexperienced directors may very well want aome help
from the forenwics community, and probably would not
perceive that assistance as "meddling."” For instance,
while determining what tournaments to attend seems
obvicus to experienced coachesa, such decisions may be
very difficult for a firat time director. These are the
pecple and prograss the forensice cosmunity should try
to help. Certainly this will transcend new programs.
But, it iw lesw likely that a well devsloped program
will have to settle for an inexperienced coach.

Besidea, the beat way to maintain growth and development
in the activity is to insure a good experience for all
progrems, old and new. This paper identifies specific
actions the experienced membera of the forensics
community can take to help achieve that goal. I like to

think of these efforts as "common sense meddling.”
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. i ut b e the tournament

Many experienced directors can easily plan thelr
seavon. Un;nl their years of experience, and/or the AFA
calender, they determine where they are goind, what
students they will take, and sc¢ on. People who have
travelled the circuit for a few years cen do this very
quickly. They know the tournaments, thelr strengthe and
weaknesses, how large they are, and how good the
competition is. They use this information to determine
how each tournament fits their goals. But what about
new coachea? To thea every tournament looks the same.
Throwing darts, tarot cards and drawing lots can replace
good solid planning. Esepecially for new programs, which
are generally on limited budgeta, or whe are struggling
for institutional recognition, the wrong choice can be
disastrous.

We need to find waya tc share knowledge about these
and other facets of program adminetration with new
coaches and programs. Two mechanisma seem reasonably
obvious: workshops and mentora.

WORKSHOPS
Colleges around the country offer institutes to

high school and cellege atudentz in all facet of

1 05)
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forensice. It seems ironic that we can acknowledge the
need to bring in new competitors to the activity, but
not the need to bring in new coachee and programs.
Workshops can merve as an excellent opportunity to bring
together new coaches and “old hands.” If scheduled
prior to the season, new coaches would heave an
opportunity to better understand their job prior te

embarking on the fist aeason.

RECOMMENDATION I: Workshops should be
organized to provide training for new coaches
in all areas of program administration. The
moat logical sponsoring organizations would be
state forensics aasociations like the Nebraska
intercollegiste Forensics Asaoctniia;;

Chances are there will not be many new coaches

each ysar, s0 the seall geographic unit is

beat to reduce travel requiresentas.

MENTORS

The caveat on the number of attendees and the
geographic coverage for these workshops raises an

important point: not many new programs start every year
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and some hire an experienced coach. Therefore, the
number of inexperienced coaches aay be small enough to
allow for one-on-one attention. This would seem to be
the best way to help new programa: give new directors
the exact inforsation they need to run thelr programs.
This could be accomplished through a "mentoring”
program. Experienced directors would agree to help a
new program in the same geographic area. This would
provide new coaches with a apecific person ta contact {f
they had any questions. Depending on the resources of
the mentoras and the size of their sgquads they may even

be able to ahare travel expenses with the new program.

RECOMMENDATION II: Experienced coaches should
agree to help new programa by providing
whatever assistance they can, Specifically, a
mentor should be available to answer the mosat
bapic questions, and in addition, provide

vhatever additional support may be needed.

Obviously, new coaches need to know about these efforts
or they are useless. Therefore, local organizations

should inform schools considering new programs of this

https://cornerstone.lib.mnsu.edu/ndcieproceedings/vol2/iss1/1
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gervice. In addition to geographic proximity, the local
organizationa have an additional advantage in this
process. Because they are closer to people in the area,
local organizations are more likely to hear about the
development of new programs.
2. Helping out at the tournsment

Many fledgling programs struggle for administrative
support. While it is unfortunate, some administrators
tend to equate Bucceas with winning. However, it is
often difficult for new programe to compete with
existing programs. Therefore, we should adopt
tourrament procedures that allow these people to compete
at their own level. At local tournaments a novice
diviegion should be created. At national tournamentsa,
first year participants should be recognized.
NOVICE DIVISION

The creation of a novice level would allow students
to get accuatom to the college circuit. This would help
all first year studenta, but it will especially help new
programe that do not have past experiences to learn
from. While it would be nice to limit theae divisions
to only new programs, there probably are not enough new

programs in a region to make this feasible at most
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tournaments. Thus the novice level could include all ia no other option. Tournament directors have nothing

studentrn in their first year of competition, who truly to lose by offering a novice division; if no one enters

are not capable of competing at the senior level. I the division, it can just be canceled. However, even if

would like to propose some way to enforce that standard, a few students enter the division, it should be

but there truly is not any. Thus, if we wish to commit maintained.

to the fostering of new programa, all coaches must NATIONAL COMPETITICN

recognize the spirit of the novice division. The problem of a amall number of first year

As to the operation of the division, that could be programs does not appear to be a problem at the national

left to individual tournament hosta. Some may choose to tournamenta, at lesst in terms of Tirst year

operate an entirely separate division. Others may opt participants. In fact from 1980-1989 an average of 4.5

for a systes in which all students compete in one new programs competed at the NFA National Tournament

division, with the top competitors (novice or otherwise) each year (Twenty Years of Chaapions, 1980). In

advancing to finales. The remaining six highest novices addition more programs, especially newer ones, may

compete in the novice final. attend national tournaments if they could compete (at

least for one award) against other schools with equal

RECOMMENDATION III: Tournament directors experience, Establishing such an award would be eaajest

should provide a novice division at their within the NFA structure, which already utilizes a

tournament, especially if there are a number stratified sweepstakes aystem. But the AFA ehould

of new programs in the mres. considering offering a competition among first year

participants as well.
Some tournament directors claim that no one would
enter these divisions. It may be that coaches currently

enter their studente in open competition because there
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RECOMMENDATION IV: The national tournaments

should offer a special sweepstakes award to

11

schocls competing at a naticnal tournament for

the first time.

3. Some notes about echolarship in forensies

No one likes to work on an article that is likely

to be rejected, and one of the most common ressons

for

rejection is that there is nothing new or innovative

about an article. While articles about baslc program

cperation probably fall into this category, some people

would benefit from such articlea. Therefore, we need to

take steps to encourage scholarship in this area.

One

of the best wayes to do this would be to dedicate cone

special issue to thease concerna. HNot only would a

specific call for papers encourage submission of

articles on these themes, but in the future the issue

could be used as a “"guidebook” for new directors.

https://cornerstone.lib.mnsu.edu/ndcieproceedings/vol2/iss1/1
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RECOMMENDATION V: One of the journals dealing
with specific forensics issues should publish
s special iswue dedicated to bamic program
operation. Article topics could include:
program administration, selecting tournaments,
gaining publicity, and perhaps even travel

tipa.

Every program wanta to be succeaaful. At an
adainistrative level, a successful prograa will justify
continued funding and bring recognition to the achool
(which will aleso juatify continued funding). Much as we
hate to admit it, we live in a world of limited
resources, and the continuation of any prograa depends
on vwhether or not the sdministration believes that
program is justifiable. At a more personal level, no
one wante to be associsted with an unsuccessful program.

It would seem that the best way to encourage the
continuation of forensics programs is to do everything
we can to foster a positive experience. The suggeations
in this paper are a positive step in that direction, and
I would encourage the forensica community to consider

implementing these ideas.
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