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CHAPTER I
THE PROBLEM AND DEFINITIONS OF TERMS USED

An essential factor in the evaluation of the effectiveness of a
distribﬁtive education curriculum is a determination of what is being
done in the area of distribution and of what the graduates do after they
leave the distributive education curriculum,

'No longer can distributive educators depend on what they think is
being done or on what was done at some time in the past. A major objec-
tive of distributive education is the preparation of students for gainful
employment in the area of distribution in business, and this preparation

is greatly affected by changes that occur in the business world.

The Problem

Statement of the Problem. The main purpose of this investigation

was to conduct a follow-up study of thé distributive education students
who were graduated in June, 19f0, from six Omaha, Nebraska, Public High
Schools--Benson, Burke, Central, North, South, and Technical--in order
to determine:

1. If the curriculum is designed to meet the current and
future needs of the students and the community.

2, Current occupational status of graduates.
3. The number of part-time and full-time jobs held in the
field in which trained, in a related field, or in a non-

related field.

4, Methods used in securing present jobs.



5. The number of jobs held since being graduated and the
main reasons for changing jobs. '

6. The level of formal education necessary for entry into
specific occupation, ‘

7. The approximate monthly wage range of each graduate who
is working and the approximate number of employees in
their respective company at the location where each gradu-
ate works,

8. The number of graduates who are receiving or have received
post-high school training and the types of institutions
represented,

9. .The adequacy of the number and types of business education

courses offered,

Main Hypothesis., The majority of the June, 1970, distributive edu-

cation graduates are employed directly or indirectly in an area of dis-

tribution for which they received high school training.

Importance of the Study. It is generally recognized among distribu-

tive educators that a follow-up of distributive education graduates is an
integral part of the program. Such a study can be extremely beneficial in
assessing the strengths, the weaknesses, and the changes that might be
indicated in this phase of the school's curriculum,

Although many studies have been completed in the field of distribu-
tive education, the number of formal studies completed to determine fully
all of what the/student does after he leaves the high school environment
appears to be somewhat limited.

- At the present time, an annual follow-up of graduates is required
for all federally reimbursed vocational programs. However, Crawford and
" Meyer are of the opinion:~

that follow-up studies of graduates of 3, 5, and 10 years are
of critical ‘importance, because the distributive education



graduate would have been in the labor market long enough

to accept additional responsibilities and/or to continue

his education,

This line of thinking coincides with that of a previous assistant
superintendent in charge of vocational education and the supervisor of
business and distributive education, Omaha Public Schools, Both expressed
a keen interest in a three-year study, as it will aid in 'establishing a

format for future follow-up studies, which will be taken at periodic inter-

vals,

Limitations of the Study. This study was limited to 229 students

who, in their senior year, were enrolled in the distributive education
program and were éraduated in June, 1970, from six Omaha, Nebraska, Public
High Schools--Benson, Burke, Central, North, South, and Technical, It
should be noted that the program was just initiated at Central during the

1969-1970 school year.

Method of Study. The questionnaire and a cover letter, used to

explain the purposes and importance of the study, (see appendix) were sent
to 22§ graduates by first-class mail on December 10, 1973,

A follow-up letter (see appendix) and another copy of the question-
naire were mailed on December 28, 1973, to those who did not respond to
the first request.

'Of the 229 questionnaires sent in the first mailing, 50 were
returned with the following notations:

28--"Addressee Unknown"

lLucy C. Crawford and Warren G. Meyer, Organization and Adminis-
tration of Distributive Education (Columbus: Charles E. Merrill Pub-
lishing Company, 1972), pp. 320-321,




12--"Moved, Not ForwardaBle"
6--'""Moved, Left No Address"
2--"No Such Number"
2--"Deceased"

During the months of January, February, and March, telephone calls
were made to those who did not respond to the second request. However,
many of the telephone numbers and addresses had changed, which made con-
tact very difficult, Consequently, the number of graduates contacted by
telephone was minimal., Since it was deemed that a sufficient number of
graduates had responded in order to make a valid study, no further attempt

was made to contact those who did not respond.

Definitions of Terﬁs Used

Cooperative Distributive Education. This term shall refer to a

program whereby students, who ;re seniors and are enrolled in distribu-
tive education,’spend a minimum of 15 hours a week in supervised, related
on-the-job training in cooperating local businesses, Part-time occupa-
tional experiences may be in such areas as: banking, coﬁmunications,
consumer services, finance, real estate, retailing, transportation, and

wholesaling.

Cooperative Trainees., This term shall refer to students who are
seniors, are enrolled in a cooperative vocational education program, and
spend a minimum of 15 hours a week in supervised, related on-the-job

training in cooperating local businesses.

Cooperative Vocational Education Programs. This term shall

refer to programs whereby students, who are seniors and are enrolled in



agri-business education, distributive education, or office education,
spend a minimum of 15 hours a week in supervised, related on-the-

job training in cooperating local businesses.

Distribution. This term shall refer to "everything that happens

to a product from the time it leaves the producer or manufacturer until

it reaches the ultimate consumer."?

Distributive Education--D, E. This term shall refer to:

« « o a vocational instructional program designed to meet the
needs of persons who have entered or are preparing to enter a
distributive occupation or an occupation requiring competency
in one or more of the marketing functions. . . offers instruc-
tion in marketing, merchandising, related management, and per-
sonal development.

* Distributive Education Clubs of America--DECA, This term shall

refer to "a youth organization that provides a program of activities

which complements and enriches distributive curriculums."“

Distributive Education Graduates., This term shall refer to gradu-

ates who were enrolled in a distributive education course during their

senior year.

Distribufive Occupations, This term shall refer to workers who

are "engaged primarily in the marketing or merchandising of goods and

services, at both management and non-management levels."5

21bid., p. 3.
31bid., p. 2.
41bid., p. 11.

SIbid., p. 4.



Homemaker, This term shall refer to graduates who are full-time

homemakers and have no outside employment.

On-the-Job Training. This term shall have the same meaning as

cooperati#e distributive education,

Teacher-Coordinator, This term shall refer to a member of the

i El
professional staff who teaches distributive education to students pre-
paring for employment, coordinates classroom instruction with on-the-

job training, and acts as chapter advisor of DECA activities.

Unemployed. This term shall refer to graduates who are available

for work but are not currently employed.

Vocational Education. This term shall refer to 'that part of an

educational experience which has a primary purpose of equipping persons
for useful employment in semi-skilled, skilled, technical, and parapro-

fessional occupations."6

Vocational Guidance. This term shall refer to "the process of

assisting individuals to understand their capabilities and interests,

choose a vocation, -and prepare for, enter, and make progress in it."7A

6Laymen's Glossary of Vocational Education Terms (Cleveland: The
Manpower Planning and Development Commission, The Welfare Federation of
Cleveland, 1969), p. 6.

71bid., p. 8.



CHAPTER II
SURVEY OF RELATED LITERATURE

It is estimated that 75 percent of American youth leave the formal
school setting to enter the world of work without having attained a bac-
calaureate degree. It is very important to realize that whatever the
level of school at which the transition from school to work occurs, the
youth's readiness and opportunity to find satisfactory employment is nec-
essary to the maintaining of his self-respect and dignity as a person.l

In addition, it has been frequently emphasized that the ability

.of a society to afford economic security to people with varying leveis of
educational attainment, occupational attainment, and experience lies near
the heart of sustaining.a safe and sound society.2

With this in miﬁd, many educational planners have Been and are
éxamining carefully the basic relationship of school programs to the needs
of all individuals for occupational preparation, as well as to the nature
of the preparation which schools should and can provide.

J. Kenneth Little points out that more and more administrators are

confronted with such questions as:

a) What happens to the young men and women who try to fihd
work instead of continuing school beyond graduation?

b) Are there important differences between the job-finding
experiences of graduates of vocational education programs

L1y, Kenneth Little, Review and Synthesis of Research on the Place-
ment and Follow-Up of Vocational Education Students, ERIC Clearinghouse,
No. 49 (Columbus: The Center for Vocational and Technical Education,
1970), p. 3.

21bid., p. 4.



and the experiences of students who graduate without
such preparation?

¢) Does the school program, teaching staff, and counseling
service assist youth who go to work _as effectively as
it assists youth who go to college?
In order to ascertain adequate answers to the above questions, as
well as the effectiveness of the educational curriculum, it would be

advantageous to conduct a thorough follow-up study. Illiff reflects this

thinking when she states:

. « . One widely used means of securing data for using in
evaluating the educational program is that of the follow-
up study. . . The follow-up study is a direct method by
which an institution may evaluate the effectiveness of its
educational program through its product, the graduate,

Obviously, much knowledge can be gained from a follow-up study,
if carefully planned, so as to enable administrators and educators to
improve the educational program to serve better former and future gradu-
ates,

In this age of accountability, no longer can educators assume that
the high school is not responsible for the student after he is graduated.
. In.1968, the Senate Committee on Labor and Public Welfare said:

Effective occupational preparation is impossible if the
school feels that its obligation ends when the student
graduates. The school, therefore, must work with employ-
ers to build a bridge between 'school and work. Placing
the student on a job and following up his successes and

failures provides the best possible information_to the
school on its own strengths and weaknesses, . .

31bid., p. 3.

4Rathryn M. ILlliff, "The Follow-Up in Business Education,'" National
Business Education Quarterly, XXXV (December, 1966), p. 35.

5M. D. Miller and W. E. Budke, Job Placement and Follow-Up of Sec-
ondary School Vocational Education Students, ERIC Reports, No. .32 (Wash-
ington, D. C.: National Center for Educational Communication--DHEW/OE--
1970), p. 5, citing U. S. Congress, 1968.




As early as 1963, the U, S. Panel of Consultants on Vocational
Education requested national data in order to analyze and appraise voca-
tional placement; and it is interesting to note that as late as 1968,
the Committee on Labor and Public Welfare found that:

Most schools did not provide efficient vocational placement

. services, and few schools had organized programs for system-

atic follow-up of students after graduation or placement.6

Consequently, it was the committee's recommendation that the defl-
nition of VOCATIONAL EDUCATION be expanded to include responsibility for
vocational student follow-up.7 Miller and Budke concur with this recém—
mendation as they feel the "responsibility for vocational graduate follow-
up tends to encourage schools to utilize the information in evaluating and
upgrading their vocational programs.'®

The 1968 Amendments to the Vocational Education Act of 1963, Sec-
tion 102.8, have delegatéd the responsibility for student follow-up to
the guidance and counseling services., This is brought out in Item 5,
which states that: ''Vocational guidance and counseling sérvices shall be
designed to conduct follow-up procedures to determine the effectiveness
of the vocational instruction and guidance prqgram."9

Miller and Budke also remark that "current gui&elines for state
plans for vocational educaﬁion require'infbrmation about comprehensive

vocational education follow-up studies of local programs,'10

61bid., p. 18.
71bid., p. 18.
81bid., p. 18. -
9_I;p_i_c1., p. 19.

101bid., p. 19.
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In general, the frequency and timing of follow-up studies are
determined by the purposes for collecting the data and the financial
resources available., It is generally suggested that school systems col-
lect foflow-up data at least twice after the students are graduated.

The primary purpose of the first follow-up should be to ascertain the
initial placement of each graduate. The purpose of the second follow-
ﬁp should include a measurement of job adjustment, adequacy of skill
development, and worker mobility.11

It is noted that state education agencies require that informa-
tion be gathered three months after the students are graduated. This
information is needed by the agencies for their reports to the federal
government. The main advantage of the three-month follow-up is that it
is usually easier to locate the recent graduates. However, the length of
time that the graduates may have been on the job is too short to measure
essential worker competency.12

Student follow-up surveys conducted three years or more after
graduation are of particular value to researchers in that they help to
determine job histories, worker mobility, and worker adjustment patterns.
Also, students who have been graduated for at least three years are in a
better position'to assess their education and training needs as well as
the strengths and weaknesses of the high school instructional program_s.13
In addition, a three-year follow-up would include graduates of

two-year post-secondary education programs--junior and community colleges,

technical colleges and institutes--and graduates who may have taken short

l11bid,, p. 24.
121bid., p. 24.

131bid., pp. 24-25.
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courses., At the end of three years, these graduates will generally have
completed their studies and have been employed for approximately one
year.lh

It is generally recognized among distributive educators that a
follow-up of distributive education graduates is, indeed, an integral
part of the program. Most of them will concur with the thinking that
the best information pertaining to the adequacy of the distributive edu-
cation program probably comes from the follow-up of students who are
placed on jobs through the cooperative program. It seems logical that
these students should be in a good position to provide informatiom to
the school about the program's stréngths and limitations as well as to
identify additional cooperative student training needs.

Although many studieé have been completed in the field of dis-
tributive education, the number of formal studies completed to substan-
tiate fully ail of what the student does after he leaves the high school
environment appears to be somewhat limited. The following literature
reviews several follow-up studies pertaining to high school graduates of
the cooperative distributive education program.

In 1963, Joseph C. Hechtl?

conducted a follow-up study of the dis-
tributive education graduates from Kingston, Newburgh, and Poughkeepsie,
New York, secondary schools. The main purposes of his study were to

ascertain why these graduates selected career training in distributive

education, whether a substantial number remained in the field, and what

l41bid., pp. 24-25.

15Joseph C. Hecht, "A Follow-Up Study of High School Graduates of
Three Retailing Programs" (unpublished Doctoral dissertation, New York
University, 1963). '
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their evaluation of the program was after they obtained store experience,

Questionnaires were mailed to 650 graduates of the classes of 1953-1957.

He received replies from 213,

Major findings reported in this study revealed that:

1.

10,

Forty-six percent of the tespondenfs said that the
training aided them to advance more rapidly in their
chosen careers.

The respondents felt that they knew more than other
part-time workers, than others doing similar jobs,
and that they knew more than was expected of them.
Responses showed that 10 percent of the respondents
were encouraged to enroll in the distributive educa-
tion program by guidance counselors while another 10
percent were encouraged by distributive education
teachers. )

General and social units rather than specific retail-
ing units were judged by graduates to be most useful.
These units were: How to Get Along with Others, How
to be Interviewed for a Job; How to Dress Correctly,
Developing Good Habits, and Public Relations. Only
the Selling Techniques unit was included in the first
six as valuable to the graduates.

Respondents indicated that they chose distributive
education for vocational reasons and because the
field offered advancement and opportunities.

In spite of their vocational motivation, only 13 per-
cent remained in the field from one to three years
after graduation.

The possibility to earn credit toward graduation as
well as money stimulated them to enroll in distribu-~
tive education training.

Respondents felt that more coverage and time should
be given in the classroom to: Salesmanship, Display
Techniques, and Buying and Advertising.

Fifty percent of the respondents left the field of

retailing before six months and thus were not able

to decide whether opportunities existed. They felt
that opportunities for advancement were inadequate,
beginning wages were low, and working hours long.

The fields most graduates entered upon leaving dis-
tributive careers in order of incidence were: to
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‘become a housewife, self-employed, and manufacturing.
(He did not mention types of self-employment.)

Hecht recommended that distributive education teaghers should do
a better job of contacting prospective students personally to explain
the program to them. He also suggested a further study to determine
whether poor placement on the job or improper orientation by both teach-
ers and store employers could be*the motivating factors responsible for
the changing of vocational goals upon completion of program. Among his
other recommen&ations are: Graduates should give retailing careers a
fair chance before condemﬁing them, and teacher-coordinators and employer
trainers should evaluate a student trainee early in the training period
and inform him of his possibilities for success in retailing.

A study by Lawrencel® was made in 1973 to ascertain primarily
the'exﬁent to which Louisiana high school graduates who had participated
in cooperative vocational education programs found and entered jobs in
the field for which they were trained. He obtained responses from 1,207
cooperative vocational education trainees,'including many cooperative dis-
tributive education trainees, who had been out of high school one year.

Lawrence found that:

l. Cooperative trainees find and enter jobs soon after high
school graduation, primarily within their home towns or
communities, and generally in the field for which they
received training., Many trainees continue to work for
their cooperative employer after graduation.,

2, There is a wide variation in wages received by cooper-

ative trainees., Male trainees receive significantly
higher weekly wages than do females.

16Layl'e Duane Lawrence, "Employment and Educational Experiences of
Louisiana Cooperative Vocational Education Participants' (unpublished
Doctoral dissertation, Louisiana State University, 1973).
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3. Locating suitable job openings is the problem area of
greatest difficulty faced by participants during their
first year out:of high school. Most participants
secure their jobs through informal methods.

4, Cooperative trainees are generally satisfied with all
aspects of their jobs except'for pay and promotional
opportunities, )

5. Respondents held favorable opinions of their high school
vocational training and felt they were well prepared for
their jobs.

6. Participants generally agree that the school should pro-
vide more assistance in job placement of graduates and
that more individualized instruction should be given in
school pertaining to the trainee's particular job.

7. Participation in a cooperative vocational education pro-

gram does not prevent trainees from furthering their
education in post-high school institutions,

17 conducted a simple survey to attempt

During the past year, Domian

* to ascertain primarily the answers to two questions:

1. Is the distributive education graduate better prepared
to face the demands of contemporary society than he
would have been if he had not taken the program?

2, Has the distributive education graduate been able to
cope with contemporary society?

Domian mailed questionnaires to 100 distributive education gradu-
ates of Fox High School in Arnold, Missouri, and obtained a response rate
of 50 percent from the three classes--1971, 10; 1972, 17; and 1973, 23,
Thirty-two (64 percent) responded that distributive education better pre-
pared them for their career éhoice; and 23 (46 percent) indicated that
class instruction, on-the-job training, and DECA were very beneficial to
them., All of the respondents said that they would recommend the program
to a future Fox High student and that they would take distributive educa-

tion courses again if they.wére back in high school.

1734di Domian, "Well-Trained D. E. Students Can Cope," American
Vocational Journal, XXXXIX (March, 1974), pp. 45-47.
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In addition, Domian found out that 20 (40 percent) of the 50
respondents are presently working in distributive occupations, 5 (10 per-
cent) are in trade occupations, 6 (12 percent) are in office occupations,
9 (18 percent) are in advanced schooling, 2 (4 percent) are in the armed
forces, and 8 (16 percent) are not employed.

It is particularly interesting to note that 35 (70 percent) of
the respondents feel that, because of their background in distributive
education, they are better prepared to meet their future than are their
peers. The fact that 28 (56 percent) of the participants replied that
distributive education has inspired them to pursue their education or
occupation to a higher level seems to reinforce-Lawrence's finding that
participation in a cooperative education program does not prevent
trainees from furthering their education in post-high school institu-
tions.l8

Based on theAabove responses, it would appear that distributive
educafion has proven very beneficial to the majority of the respondents

in helping them to cope with contemporary society.

181 awrence, op. cit.



CHAPTER III
INTERPRETATION OF THE DATA

This chapter presents an analysis of data relative to a follow-up
study of the distributive education students who were graduated in June,
1970, from six Omaha, Nebraska, Public High Schools--Benson, Burke, Cen-
tral, North, South, and Technical. The mailed questionnaire was the major

method of investigation utilized in this study.

Employment Related

Number of Respondents. The data in Table I show the names of the

schools and the number and percent of June, 1970, distributive education
gradugtes who returned the questionnaire,

Responses were obtained from 101 of 229 distributive education
graduates--59 females and 42 males--repreéenting a 44.1 percent return.
The lowest rate of return came from Technical, with onlybll (21.2 percent)
of the graduates returning the questionnaire. In contrast, the highest
return came from Burke, with 14 (63.6 percent) responding. Of the 37 dis-
tributive education graduates of Benson in June, 1970, 23 (62.2 percent)
responded, while the graduates of South returned 16 (57.1 percent), Twenty-
six (42.évpercent) of the 61 distributive education graduates of North

responded, and only 11 (37.9 percent) of the 29 distributive education

graduates of Central responded.

" Occupational Status. Table II denotes statistics pertaining to the

occupational status of the distributive education graduates reporting.



‘TABLE I

NUMBER AND PERCENT OF JUNE, 1970, DISTRIBUTIVE EDUCATION
GRADUATES WHO RETURNED QUESTIONNAIRE
OMAHA PUBLIC HIGH SCHOOLS
OMAHA, NEBRASKA
DECEMBER, 1973

17

Number of . Number
School Graduates Responding " Percent
Benson 37 23 ' 62,2
Burke 22 14 63.6
Central 29 11 37.9
North 61 26 42,6.
South 28 16 57.1
Technical 52 11 21.2
Totals 229 101 44,1
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Of the 101 respondents, 2 (2.0 percent) are full-time students,
while 87 (86.0 percent) are employees. In addition, 2 (2.0 percent) are
not employed, &4 (4.0 percent) are homemakers, and 6 (6.0 percent) are in
military service, Of the 87 who are employees, 16 are working part time
and 71 are working full time.

Data pertaining to the number and percent of part-time and full-
time jobs currently held by the 87 respondents are contained in Table III.
Ofvspecial significance is the fact that 51 (58,6 percent) are holding
jdbé for which they received high school training. Twenty-six (25.9 per-
cent) are holding jobs in a related field, whereas only 10 (11.5 percent)

are holding jobs in a non-related field.

Types of Businesses, Each respondent was asked to identify‘the

type of business where he is employed. Table IV shows the total number
and percent of the graduates empl&yed iﬁ each of the respective types of
businesses. It is noted that service and retail sales are the most fre-
quently represented, with 39 (44.8 percent) engaged in a service type
business and 36 (41.3 percent)_engaged in retail sales of some type.

The wholesale business is the next most commonly represented, with
6 (6.9 percent) of the graduates working in that category. Two (2.3 per-
cent) are émployed in manufacturing, followed by one each in education

and go?ernment; and only 2 (2.3 percent) are involved in construction.

Number of Emﬁloyees at Locatioﬁ. In this'study, 19 (21.8 percent)
of the 87 employed respondenﬁs indicated that the number of employees at
the location where they work falls into the 1-10 range. Nineteen (21,8
percent) work for'compgnies that employ from.ll-SO people, followed by 15

each (17,3 percent) for companies that employ from 51-150 and 11-50, The
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TABLE IV’

TYPES OF BUSINESSES AND NUMBER AND PERCENTAGE OF 87 JUNE, 1970,
DISTRIBUTIVE EDUCATION GRADUATES WORKING IN RESPECTIVE TYPE OF BUSINESS
' AND PARTICIPATING IN FOLLOW-UP STUDY
OMAHA PUBLIC HIGH SCHOOLS, OMAHA, NEBRASKA
DECEMBER, 1973

Type of Business | Numbef. Percent
'Education 1 1.2
Government 1 1.2
Manufacturing 2 2,3
Sales (Retail) 36 41,3
Sales (Wholesale) 6 6.9
Service 39 44.8

Other 2 2.3

Totals 87 100.0
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number of respondents who work for companies that employ over 500 at
respective locations is 19 or 21.8 percent, and the range is from 501 to

3,000 employées. These data are shown in Table V.

Monthly Wages. The wage range of the employed respondents is pre-

sented in Table VI. A wide range of monthly wages was found in this
study, ranging from $100 to $1,100. Twelve of the graduates (13.8 percent)
fall into the "other" category. Of this number, 7 are earning between
$735 and $1,100. The remaining 5 are part-time employees and are making
from $100 to $235 per month,

Fifteen each (17.2.pefcent) are earning in the $250-299 and $400-
449 ranges., Twelve (13.8 percent) reported receiving wages from $350-399,
followed by 10 (11.5 percent) in the $300-349 bracket and 9 (10.3 percent)
‘in the $450-499 bracket. In addition, 7 (8.l percent) are earning from
$500-549, followed by 2 each in the $550-599 and $600-649 brackets. There

are only 3 (3.5 percent) earning from $650-699,

Methodé Used in Secduring Present Jobs. Table VII denotes data per-
taining to methods employed in securing present jobs. Of the 87 partici-
pants working full time or part time, 32 (36.8 percent) obtained their jobs .
through friends and/or relatives, 2 (2.3 percent) through the state empioy-
ment agency, and 6 (6.9 percent) through private employment agencies. The
'school assisted 9 (10.3 percents of the’graduates in locating jobs, whereas
the newspapers'assiéted 17 (19.6 percent); and 21 (24,1 percent) secured
present employmeﬁt through self-contacts and other means. Among ''other
means" include a union and placement offices at beauty,'b;siness, ;nd four-

year colleges, with each office securing employment for onme.
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TABLE V

NUMBER AND PERCENT OF RESPONSES OF 87 JUNE, 1970, DISTRIBUTIVE EDUCA-
TION GRADUATES, OMAHA PUBLIC HIGH SCHOOLS, OMAHA, NEBRASKA TO THE
STATEMENT, ''CHECK THE APPROXIMATE NUMBER OF EMPLOYEES IN
YOUR COMPANY AT THE LOCATION WHERE YOU WORK,"

Employee Range Number Percent
1-10 19 21.8
11-50 19 21.8
51-150 15 17.3
151-500 15 17.3
Over 500 19 21.8

Totals 87 99, 8%

*Percent Does Not Equal 100 Because of Rounding--



TABLE VI

MONTHLY WAGE RANGES AND NUMBER AND PERCENTAGE OF 87 JUNE, 1970,
DISTRIBUTIVE _EDUCATION GRADUATES EARNING IN RESPECTIVE WAGE RANGE
AND PARTICIPATING IN FOLLOW-UP STUDY
OMAHA PUBLIC HIGH SCHOOLS, OMAHA, NEBRASKA
DECEMBER, 1973

Monthly
Wage Range Number Percent
$250-299 15 17.2
300-349 10 11.5
350-399 12 13.6
400-449 15 17.2
- 450-499 9 10.3
500-549 7 8.1
550-599 2 2.3
600-649 2 2.3
650-699 3 3.5
Other 12 13.8

Totals 87 100.0




TABLE VII

METHODS USED IN SECURING PRESENT JOBS BY 87 JUNE, 1970
DISTRIBUTIVE EDUCATION GRADUATES WHO
PARTICIPATED IN FOLLOW-UP STUDY
OMAHA PUBLIC HIGH SCHOOLS, OMAHA, NEBRASKA
DECEMBER, 1973

Method Number Percent
Friend(s) and/or Relative(s)’ 32 36.8
State Employment Agency 2 2.3
Private Employment Agency 6 6.9
School--Counselor or D. E. Coordinator 9 10.3
Newspaper 17 19.6
Self-Contact and Other 21 24,1

Totals | 87 100.0
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Level of Formal Fducation Nccessary for Present Job., In order to

secure their present jobs, 73 (83.9 percent) of the 87 respondents said
that high school was the minimum level of education required. Five (5,7
percent) attended a business school in order to meet the prerequisites

for their respective jobs, and the same also applies to 3 (3.4 percent)

who attended a technical college. One participant (1.2 percent) is in

his fourth year of college and is working full time in the accounting
field, Five (5.8 percent) fall into "other'" category. Of these, 2 indi-
cated that a high school education and beyond were not necessary for

their types of employment; and, of the remaining, 2 obtained beauty school -

training and 1 is a nurse. These data are contained in Table VIII,

Promotions and Job Changes., Thirty-eight stated that they received

a promotion to a higher paying job withvtheir respective companf, and 20
stated they did not receive an advancement or prométion with their present
company. |

In Table IX are data about the 73 replies to the question, "How
many times have you changed jobs since being graduated from high school?"
Of . these, 20 (27.4 percent) have each held 1 job, 23 (31.5 percent) have
each held 2, 2 (2.7 percent) have each held 4, and 2 (2.7 percent) have
each held 5. The highest number of jobs Leld was 20, which was reported
by 1 respondent (1.4 percent), followed by 1 participant who held 8 jobs

and 1 (1.4 percent) who held 6.

Main Reasons for Changing Jobs. There were 187 responses received

from the question, "If you have changed jobs since being graduated, what
were your main reasons for doing so?" (It is necessary to keep in mind

that the respondent could have checked more than one reason.)



TABLE VIII

LEVELS OF FORMAL EDUCATION NECESSARY IN SECURING PRESENT
JOBS BY 87 JUNE, 1970, DISTRIBUTIVE EDUCATION GRADUATES WHO
‘PARTICIPATED IN FOLLOW-UP STUDY, OMAHA PUBLIC HIGH SCHOOLS,
' OMAHA, NEBRASKA

DECEMBER, 1973

Level of Formal Education Number Percent
High School | 73 83.9
Business School 5 5.7
Technical College 3 3.2
Two-Year College 0 0
Four-Year College 1 1.2
Other ’ 5 5.8

Totals 87 100,0
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TABLE IX

NUMBER AND PERCENT OF RESPONSES OF 73 JUNE, 1970, DISTRIBUTIVE
EDUCATION GRADUATES, OMAHA PUBLIC HIGH SCHOOLS, OMAHA,
NEBRASKA, TO THE QUESTION, 'HOW MANY TIMES HAVE YOU
CHANGED JOBS SINCE BEING GRADUATED FROM HIGH SCHOOL?"

|

Number of Number of Times
Responses Percent Changed Jobs

20 27.4 1

23 31.5 2

2 2.7 4

2 2.7 5

1 1.4 6

1 1.4 8

}1 1.4 20

73 100.0 --
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As shown in Table X, better pay and better working conditions appear
to be among the most common reasons for changing jobs, as 75 (40.1 percent)
indicated better pay, while 38 (20.3 percent) replied better working condi-
tions. The next most popular reason for changing jobs’is boredom, followed
by poor schedule--hours, with 22 (11.7 percent) indicating boredom and 14
(7.5 percent) indicating poor schedule--hours.

It is interesting to note that only 1 (.5 percent) gave personality
conflict as a factor for changing jobs, Among the other reasons are:
family responsibilities, 6 (3.2 percent); full-time education, 4 (2.1 per-
cent); illness, 3 (1.6 percent); marriage, 8 (4.3 percent); moved, 11 (5.9
percent); and transportation, 4 (2.1 percent), Under "other," 1l (.5 per-

1

cent) changed jobs because of the store going out of business,

School Related

Education or Training Beyond High School. Only 56 responses were

received to the séatement, "Check the type of education (training), if any,
you have received ‘beyond high school," Of the 25 (44.6 percent) who checked
four-year college, only 2 are full-time students. Twelve (21.4 percent)
have received in-service training, 7 (12.5 percent) have attended a techni-
cal college, and 6 (10.8 percent).have attended business college, Only 2
(3.6 percent) attended a two-year college, while &4 (7.1 percent) received
some "other" type of training. Of this number, 2 received beauty school
training, 1 received nurse's training, and 1 was in the Christian Brother-
hood for eight months, ’ |

The length of attendance at a four-year college ranges from one semes-
ter to 3% years, whereas the length of attendance at business college ranges

from one semester to one year; and the duration of the in-service training
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TABLE X

NUMBER AND PERCENT OF RESPONSES OF JUNE, 1970, DISTRIBUTIVE EDUCA-
TION GRADUATES, OMAHA PUBLIC HIGH SCHOOLS, OMAHA, NEBRASKA, TO THE
QUESTION, "IF YOU HAVE CHANGED JOBS SINCE BEING GRADUATED, WHAT
WERE YOUR MAIN REASONS FOR DOING SO?"

Number of

Reason Responses Percent
Better Pay 75 ' 40.1
- Better Working Conditions 38 20.3
Boredom 22 11,7
Family Responsibilities 6 3.2
Full-Time E&ucation 4 2.1
Illness 3 1.6
Marriage 8 4,3
Moved 11 5.9
Persénality Conflict 1 o3
Poor Schedule--Hours 14 7.5
Transportatipn 4 2,1
Other 1 .5
Totals | | 187 99,8%

*Percent Does Not Equal 100 Because of Rounding--
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was from one week to one year. The remainder did not indicate anything

under ''length of attendance.' These data are contained in Table XI.

Units of Study in Distributive Education--First Semester--Junior

Year. Special ski}ls in selling appears to be the most helpful unit
studied in distributive education during the first semester of the" junior
year. Thirty-three of the 77 respondents gave it a high rating of 1,
These data; along with other statistical data, are contained in Table XIi.

The least helpful unit studied is inventory control, with 28 (38.8
percent) of the 72 respondents giving it the low rating of 4, Orientation
to distributive education and DECA ranked second as to the degree of help-
fulness, as 31 (41.3 pefcent) of the 75 respondents gave it a 1 rating.

An examination of Table XIII reveals that 23 (60.5 percent) of the
38 respondents feel that less time should be spent on inventory control,
whereas 27 (81.8 percent) of the 33 responding feel that additional time
should be given to special skills in selling. In addition, 27 (79.4 per-
cent) of the 34 responding’are of the .opinion that less time should be
spent on orientation to distributive education and DECA; and 17 (70.8
percent) feel that more time sh;uld be allotted for the study of buying,

pricing, and receiving.

Units of Study in Distributive Education--Second Semester=--Junior

Year. In the second semester of distributive educgtion, there are gen=-
erally nine units covered--advertising, basic mathematics, business’organ—
ization and policies, credit and collections, data processing, display,
government and retailing, human relations--communications, and pricing.

In analyzing the data in Table XIV, it is noted that the unit on

human relations--communications--has the highest frequency as being the



TABLE XI

NUMBER AND PERCENT OF RESPONSES OF JUNE, 1970, DISTRIBU-
TIVE EDUCATION GRADUATES, OMAHA PUBLIC HIGH SCHOOLS, OMAHA
NEBRASKA, TO THE STATEMENT, ''CHECK THE TYPE OF EDUCATION
(TRAINING), IF ANY, YOU HAVE RECEIVED BEYOND HIGH SCHOOL,"

32

Type of Training Number of

(Institution) Responses Percent
Business College 6 10.8
Two~Year College 2 3.6
Four-Year College 25 44,6
Correspondence School 0 -0
In-Service Training 12 21.4
Technical College -7 12.5
Other 4 7.1
Totals 56 100.0
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most helpful unit, as 33 (43 percent) of the 77 responses are under the
high ratipg of 1. This is followed by basic mathehatics, where 20 (32
percent) of the graduates responding to this question gave it a rela-
tively high mark as to the degree of helpfulness. In contrast, the
1eas£ helpful or beneficial unit studied seems to be data processing,
with 21 (37 percent) of the 57 respondents giving it a low rating of.9.

An inspection of Table XV shows the number and percent of responses
to the question, '"Of thé following units studied in your second semester
(junior year) of distributive education, on which, if any, should have
less or additional time been spent?" Again, the unit on human rela-
tions--communications--ranked the highest with 38 responses. Of that
number, 35 (92.1 percent) indicated additional time, whereas 3 (7.9 per-
cent) checked less time. Seventeen (85;0 percent) of the 20 who checked
business organization and policies think that additional time should be
spent on this unit. In contrast, 19 (70.4 percent) out of the 27 gradu-
ates responding indicated that less time should be spent on data process-
ing. This is followed by government and retailing where 15 (55.6 peréent)

of the 27 responding feel that less time should be spent on this unit,

Units of Study in Senior Year of Distributive Education., Advertis-
ing, communications in m;rketing, customer services, display and promotion,
economics of marketing, introduction to marketing research, job-interviews,
math in marketing, physical distribution, product planning, salesmanship,
and wholesaling are generally among the units of study in the senior yea;
of distributive eéucation. Statistics pertaining to the degree 6f help-
fulness, which ranges from 1 (high) to. 1l (low), are shown in Table XVI.

Apparently, among the most helpful units studied are customer serv-

ice and job interviews. Twenty-five (34 percent) out of 74 gave customer
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service a i, and 25 (33 percent) out of 75 gave job interviews a 1. Among
the least helpful units studied are physical distribution, wholesaling, and
introduction to marketing, as each of these received an 11, with the break-
- down as follows: physical distribution, 15 (25 percent) out of 60; whole-
saling, 13 (20 pergent) out of 64; introduction to research, 9 (l4 percent)
out of 65,

kFrom this study, it appears that additiénal time should be devoted
to job interviews, salesmanship, display and promotion, and advertising.
The number of responses and the number and percent of additional time are:
job interviews, 27 (87.1 percent) out of 3l; salesmanship, 21 (80.8 per-
cent) out of 26; display and promotion, 21 (77.8 percent) out of 27; and

advertising, 20 (71.4 percent) out of 28. Table XVII contains these data.

Attendance., A thorough look at Table XVIII will reveal the number
and percent qf June, 1970, distributive education graduatés, Omaha Public
High Schools, responding to the'stateﬁent, "The teachers should ‘stress
the importance of attendance at school and/or on the job." All partici-
pants reacted to this statement; with 71 (76.2 percent) strongly agreeing,

24 (23.8 pefcent) agreeing, 5 (5.0 percent) undecided, and only 1 (1.0 per-

cent) strongly disagreeing.

High School Training in Distributive Education and First Full-Time

Job., Table XIX contains information about the statement, "Your high
schooi training in distributive education adequately prepared you for your
first full-time job." It is interesting to observe that 14 (13.9 percent)
of the participants in this study did not react to this statement. How-
ever, it is encouraging that 40 (39.5 percent) of the participants do

agree with the statement, while 11 (10.9 percent) strongly agree. Of the
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TABLE XVIII

'NUMBER AND PERCENT OF JUNE, 1970, DISTRIBUTIVE EDUCATION GRADUATES,
OMAHA PUBLIC HIGH SCHOOLS, OMAHA, NEBRASKA, RESPONDING TO THE
STATEMENT, "THE TEACHERS- SHOULD STRESS THE IMPORTANCE OF
ATTENDANCE AT SCHOOL AND/OR ON THE JOB,"

Response Number Percent
Strongly Agree | 71 70.2
Agree 24 . 23.8
Undecided 5 5.0
Disagree 0 0
Strongly Disagree 1 1.0

Totals 101 100.0
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TABLE XIX

. NUMBER AND PERCENT OF JUNE, 1970, DISTRIBUTIVE EDUCATION GRADUATES, OMAHA
PUBLIC HIGH SCHOOLS, OMAHA, NEBRASKA, RESPONDING TO THE STATEMENT, ''YOUR
HIGH SCHOOL TRAINING IN DISTRIBUTIVE EDUCATION ADEQUATELY PREPARED YOU FOR
YOUR FIRST FULL-TIME JOB." EIGHTY-SEVEN OF THE 101 PARTICIPANTS RESPONDED,

Response . Number Percent

Strongly Agree : 11 10.9
Agree 40 39.5
Undecided e 17 16.8
Disagree 14 13.9
Strongly Disagree 5 5.0
No Response 14 ‘ 13.9

Totals 101 100.0
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remaining, 17 (16.8 percent) are undecided, 14 (13.9 percent) disagree,

and 5 (5.0 percent) strongly disagree.

On-the-Job Training. Six (5.9 percent) of the participants did

not respond to the statement, "On-the-job training (cooperative distribu-
tive education) helped 'bridge the gap' between school and your first
full-time job." This data, along with other data, are shown in Table XX.
On ﬁhe other hand, 39 (38.7 percent) do agree with the statement, whereas
only 2 (1.9 percent) strongly disagree. 1In addition, 21 (20.8 percent)
strongly agree, 18 (17.8 percent) could not decide, and 15 (14.9 percent)

disagree.

Instructional Materials. Responses and statistics pertaining to

the statement, ''The instructional materials used in your distributive edu-
cation classes were up to date and helpful," are given in Table XXI. It is
surprising to noté‘that nearly one-third of the respondents marked 'un-
decided," 23 (22.8 percent), "disagree," 8 (7.9 percent), and '"'strongly
disagree," 5 (5.0 percent). Some commented that some materials were up

to date and helpful--others were not. However, they did not justify their
comments.

In general, the professional people involved with the selection of
instructional materials io be used in distributive education classes have
always prided themselves with the quality and quantity of such materials.

On the positive side, about one-half of the respondents, 49, (48.5

percent) agree with the statement; and 16 (15.8 percent) strongly agree.

Individual Projects. According to this study, it appears that addi-

tional emphasis should be placed on individual projects relating to on-the-

job training and the student's career objectives, as 84 (83.2 percent)



TABLE XX

NUMBER AND PERCENT OF JUNE, 1970, DISTRIBUTIVE EDUCATION GRADUATES,
OMAHA PUBLIC HIGH SCHOOLS, OMAHA, NEBRASKA, RESPONDING TO THE
STATEMENT, "ON-THE-JOB TRAINING (COOPERATIVE DISTRIBUTIVE
EDUCATION) HELPED ‘'BRIDGE THE GAP' BETWEEN SCHOOL AND YOUR
FIRST FULL-TIME JOB.' NINETY-FIVE OF THE 101 PARTICIPANTS RESPONDED.

Response Number Percent
Strongly Agree 21 20.8
Agree 39 38.7
Undecided 18 17.8
Disagree 15 14,7
Strongiy Disagree 2 1.9
No Response 6 5.9

Totals 101 100,0




- TABLE XXI

NUMBER AND PERCENT OF JUNE, 1970, DISTRIBUTIVE EDUCATION GRADUATES,
OMAHA PUBLIC HIGH SCHOOLS, OMAHA, NEBRASKA, RESPONDING TO THE
STATEMENT, '"THE INSTRUCTIONAL MATERIALS USED IN YOUR DISTRIB-

UTIVE EDUCATION CLASSES WERE UP TO DATE AND HELPFUL."

Response Number Percent
Strongly Agree 16 15.8 .
Agree 49 48.5
Undecided 23 22.8
Disagree 8 7.9

Strongly Disagree 5 5.0

Totals 101 - 100.0
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agree or strongly agree with the statement relevant to this inquiry; and
only 2 (2,0 percent) disagree or strongly disagree. However, 15 (14,8
percent) checked "undecided'"; and no one volunteered any comments as to

why. These data are shown in Table XXII.

i
DECA--An Integral Part of the Distributive Education Program, Fre-

quently, bECA (Distributive Education Clubs of America) is referred to as
tﬁe "show case" of the distributive education program, as it provides many
opportunities for students to appear before merchant and educational
groups as well as for the numerous activities of the youth organization to
be publicized through local, state, and national media. Of significance
is DECA's national insignia. It is a diamond centered with a wgapped pack=-
age, which reflects the purposes of the youth organization. The points of
the diamond symbolize vocational understanding, civic consciousness, social
intelligence; and }eadership development; and the wrapped package symbol-
izes a well-rounded education in preparation for life.l

Since considerable time and effort are devoted to explaining the
purposes of DECA and the symbolic meanings of the national insignia, DECA
members should be well indoctrinated insofar as these features of the cur-
riculum are concerned. Consequently, an analysis of the data contained in
Table XXIII about the reactions to the statement, '"In your opinion, DECA
is a very integral part of the distributive education program," should
provide helpful information for DECA advisors and other concerned profes-

sional personnel as to the worth of such an organization.2

1Lucy C. Crawford and Warren G. Meyer, Organization and Administra-
tion of Distributive Education (Columbus: Charles E, Merrill Publishing
Company, 1972), pp. 182-184,

21bid., 184,
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TABLE XXII

NUMBER AND PERCENT OF JUNE, 1970, DISTRIBUTIVE EDUCATION GRADUATES, OMAHA
PUBLIC HIGH SCHOOLS, OMAHA, NEBRASKA, RESPONDING TO THE STATEMENT, ''ADDI-
TIONAL EMPHASIS SHOULD BE PLACED ON INDIVIDUAL PROJECTS RELATING TO ON-
THE-JOB TRAINING AND THE STUDENT'S CAREER OBJECTIVES."

Response Number ‘Percent
Strongiy Agree 30 29,7
Agree - 54 53.5
Undecidéd 15 14.8
Disagree 1 1.0
Strqngly Disagree 1 1.0

Totals 101 100.0




TABLE XXIII

NUMBER AND‘ PERCENT OF JUNE, 1970, DISTRIBUTIVE EDUCATION GRADUATES,
OMAHA PUBLIC HIGH SCHOOLS, OMAHA, NEBRASKA, RESPONDING TO THE
STATEMENT, "IN YOUR OPINION, DECA IS A VERY INTEGRAL PART

OF THE DISTRIBUTIVE EDUCATION PROGRAM."

—— ——————————— ——

Response Number Percent
Strongly Agree 34 33.6
Agree 48 47,5
Undecided 11 10.9
Disagree Q 4.0
Strongly Disagree 4 4.0

Totals 101 100.0
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It should be gratifying to them to ascertain that 82 (81,9 percent)
of the graduates strongly agfee or agree, whereas 4 (4.0 percent) dis-
agree; and 4 (4.0 percent) strongly disagree with the statement. There
are 11 (10.9 percent) who are undecided. Of this number, one respondent

implied that DECA's role is perhaps too dominating in the program.

Evaluation of High School Business Education Courses. The ques-
tion, "Which business education coﬁrses taken in high school were most
helpful to you?" brought varied responses insofar as the degree of help-
fulness is concerned. These responses are among the data included in
Table XXIV, and it should be pointed out that the degree of helpfulness
range is from 1 through 10, with 1 being the highest rating.

The first year of distributive education, the course with the high-
est frequency, was’rated as being the most helpful, as 27.8 percent (20)
of the 72 respondents gave it a 1. General business was inclu&ed by 29.4
percent of the 51 respondents as being very helpful, while beginning type-
writing ranked third with a frequency of 15 or 26.3 éercent of the 57
respondents indicating that it was very helpful,

Two of the 52 respondents attribute little or no value to cooper-
ative distributive education, as they gave it a low rating of 10; and only

-1 of the 57 respondents indicated that beginning typewriting was not very

helpful and gave it a low rating of 10,

Business Education Courses Offered in High School Which Respondents

Wish They Had Taken. As indicated in Table XXV, Shorthand I-II appears to

be the most popular course which participants wish they had taken while in
high school, Of the 200 responses recéived, it received 30 or 15.0 percent

of them. Business Law I-II received 27 or 13.5 percent, while Bookkeeping

1



51

--sIaqun)N S]oyM 03 JJO PIpunoy 9ay 9[qe], A0qQy sy3l uf sefejcs

218g sy3 ‘Suroedg 91B3ITIIOBI Olys
-=-351n0) yoeg--sasuodsay Jo 1d9quUNNy

1 € 1 % ¢ 6 % 81 (L 0¢ 0l v €1 9 81 9. 1z (8 €= S6 0% s1e30],
o0 0 0 0 0 ( T L 1 11 € 61 % 2 9 06 8 & T (T AI-III Bur3itamed{y
z 1 7z 1 0 0 S € L % %18 L % T L .S %1 9T ST IS II-1 Sur3itamadLy
0o 0 0 0 05T o0 1T O O 0 0O o0 O O 0O 0 0 0 0 ¢ AI-III PueylIoys
o 0 0 0 o0 0 ©0o 0 0.0 O O € ¢ (T 1 0 0 06 € 9 II-1 pueylioys
0o 0 9 1T 0 0 9 1 7T T Tl Tt 81 € 0O O ¥T % wT % (1  II-I s9d13de1g 33T1IJ0
0o 0 ¢ 1 % T T 1 T 1 O § 91T 8 6Z ST 9 € 6 ST 16  1II-I ssoursng Teisudp
o 0 0 0 £ % ¢ € 9 % 8 ¢ 61 IT €1 8 0t 6T ¢I 8 €9 AI-III °*P3 *3s1q
o o 1 1 0 0 . € % ¢ 8 9 8 9 6 8T 81 €1 8 07T L II-1 *PE *3s1Q
o 0o 0 0 o0 0 O 0 ‘0 0 0 0 O0 0 0 0O 0 0 0 0 0 II-1 °P¥ 291330 °*doo)
¥ ¢ 0.0 0 0 T T %1 L %1 ([ ST 8 L1 6 LT 6 LT 6 6 II-1 °*P3 *3s1q *doo)
0o 0 0 0 0 0 0 0 %1 € %1 € %1 € 81 % € S 81 v T II-1 Me7] ssauysng
o 06 0 0 o 0 ©0 0 O0 0O 0 0 0 0 0 0 0 1 08 % ¢ AI-111 Surdeaypioog
0 0 0 0 % T T 1 VAR L € €T 9 LT 8 % IT %7 11 9y 11-1 3utdaaspjoog
% °'ON % °ON % °ON % °‘oN % ‘OoN % ‘ON % ‘ON % °ON % °ON s "ON ¥Nwx asano)

01 8 L 9 G Y € 1

Mo (ssauinydiay o 22183(Q) yS1H

*SSANTNAATIH 40 ¥IAYO FHL °D1F ‘¢ ‘% ‘¢ ‘z ‘1 A9 IIVOIANI

AIXX JT4VL

w¢NOA OL T194dT3H 1SOR HYIM TOOHOS
HOIH NI NIMVI STSYN0D NOILVONAd SSANISNG HOIHM, “NOILSAND FHL O ONIGNOSTY ‘WMSVYLIN ‘VHVWO
STOOHDS HOIH 0ITdAd VHYWO ‘SAIVAQVYD NOIILVONQT FAIINGTYLSIA ‘0/6T ‘INAL 40 INADY¥Ad ANV dIgWON



TABLE XXV

NUMBER AND PERCENT OF RESPONSES OF JUNE,

52

1970, DISTRIBUTIVE EDUCA-
TION GRADUATES, OMAHA PUBLIC HIGH SCHOOLS, OMAHA, NEBRASKA, TO THE
. QUESTION, "OF THE BUSINESS COURSES OFFERED IN HIGH SCHOOL, WHICH

DO YOU WISH YOU HAD TAKEN?"

Number of

Course Responses Percent
Bookkeeping I-II 26 13.0
Bookkeeping III-IV 26 13.0
Business Law IjII 27 13.5
Cooperative Office Education I-II 4 2.0

General Business I-II | 9 4,5
Office Practices I-II 23 11.5
Shorthand I-II 30 leO

Shorthand III-IV 21 10.5 .
Typewriting I-II 15 7.5
- Typewriting III-IV 19 9.5
Totals 200 100.0
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I-I1 and Bookkeeping III-1IV tied for third with a frequency of 26 or 13.0

percent each.
Other courses that received 15 or more responses are: Office Prac-
tices I-II, 23; Shorthand ITII-1V, Zl;lTypewriting ITI-IV, 19; and Type-~

writing I-II, 15,

Business Education Courses Not Offered Which Respondents Wish They

Could Have Taken. Based on the small number of responses (28) to the

question, "Which business education courses not offered do you wish you
could have taken?" it would seem that business educators need to do a
much better job of selling the business education courses, Some of the
courses suggested by the respondents for inclusion in the business edu-
cation curriculum--for example, keypunch, salesmanship, business‘mathe-
matics, finance, income tax, human relations, and selling techniques--are
already unifs incorporated in the various business education courses,
Apparently, a number of these units were not stressed by some of

the teachers. However, itris noted that, since the respondents &ere gradu-
ated, additional emphasis has been placed on data processing in office
practices and bookkeeping, as five suggested that a course of this nature
be offered.

- One graduate suggested that a.cburse be offered in real estate.
Since there are uniﬁs pertaining to this topic in general business and
business law, it wouid not seem feasible to offer an entire course on this
topic at the high school level, The same also applies to the feasibility
of offering an entire course devoted to government and business. Two
respondents suggested that a course entitled business management be offered.

Again, this topic is stressed in the distributive education courses, general

business, business law, economics, and bookkeeping.
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.Even though business mathematics is emphasized in many of the busi-
ness education courses, three students arc of the opinion that there
should be a separate course offered. ‘In examining the high school cur-
riculum, it appears that a great deal éf business mathematics is incor-
porated in Math Fundamentéls I-II, which, in general, is taught by the
teachers in the Mathematics Department in the Omaha Public Schools,

Even though the importance of effective human relations is stressed
in all of the business education courses, a graduate indicated that a sepa-
rate course should be devoted to it. It should also be noted that a num-
ber of respondents alluded to the importance of human relations in answering

previous statements and questions,

Suggestions for the Improvement of the Distributive Education Pro-

gram. The respondents were asked to state suggestions for improvement of
the distributive education program. The following are typical comments:
More individualized help.-

Closer contact with the individual student to see that he is
getting something out of the course.

Closer relationships among pupil, teacher, and employer.

Better textbooks are needed. Ours were vague and out of date.
Relate the course more to the students' individual jobs,

Relate actual business practices to students, Show them how
to inventory, how to work in a system like a department store,
how to determine customers' needs and wants, and how to find
out about a product, Put them in hypothetical situations
where they have to make decisions on their own.

More emphasis on the individual's career. Also, it seemed
that they just wanted to get you a job, It may not even have
interested you; but as long as you had a job, it did not matter,

Place students on jobs in which they are interested.
I think the program is just great, and it has helped me. It

has helped me determine my career and what major to take in
college.



As in all classecs, continuc to hire excited, dedicated tcach-
ers--teachers who are willing to work with all types of stu-
dents. Weed out the 'deadwood' teachers.

I feel you have a fine program and a lot of enthusiasm behind
it. Keep the good work going as it is a helpful tool.

I do not know if you offer scholarshlps, but this would be an
area to consider.

Distributive education could be improved by putting emphasis
on the bookwork behind the business. Too much emphasis was
put on the selling part.

Place more emphasis on small companies.

Place more emphasis on making a good sale and how to handle
a dissatisfied customer. '

I feel that my distributive education class was very inter-
esting and helped me a lot in finding each job I have had.

I think the D, E, courses should-be offered in the early
grades.

It should be impressed on the minds of the students how help-
" ful these courses will be if they plan to enter the business
world upon being graduated from high school.

I think these courses are excellent for most anyone.

Have counselors tell pupils about D, E. Students usually
have not heard of the classes. Students will like D. E
better if they can learn with no pressure.

Help the student find a job in the field of his choice or
advise him as to what further training is necessary.

My teacher made the entire class worthwhlle. I owe much of
my success to him,

Teachers should stress the importance of being present at
school and on the job. More stress should be put on communi-
cations among people. : '

Let the class work more together.

Do not stress the importance of a retail store clerk., I do
not feel this is sales, but merely order taking. Let the
students study the five great rules of selling--attention,
interest, conviction, desire, closing--and study really suc-
cessful people.

55
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Do not stress help in finding jobs and early dismissal. Make
sure the students are really interested in learning what dis-
tributive education has to offer.

Distributive education courses are good for the high school
level. Make distributive education a more personal thing to
each student,

Be strict about homework and make the student feel involved.

I want to stress the point that I did not enjoy distributive
education at all.

While some of the comﬁenfs do not relate directly to the improve-
ment of the distributive education program, they do at least relate indi=-
rectly. Iﬁ-general, it would appear that the comments reflect anticipated
"“traditional ;hinking" insofar as respondents of this age group are con-

" cerned. Many of their comments provide "food for thought" and should be

considered when evaluating the distributive education program.



CHAPTER 1V

SUMMARY, CONCLUSIONS, AND RECOMMENDATIONS

Summarz

The main purpése of this investigation was to conduct a follow-
up study of thg distributive education students who were graduated in
June, 1970, from six Omaha, Nebraska, Public High Schools=-~Benson, Burke,
Central, North, South, and %echnical--to determine the effectiveness of
the current distributive education curriculum.

The main hypothesis stated that the majority of the June, 1970,
distributive education graduates would be employed directly or indirectly
in an area of distribution for which they received high school training.

Daté for this study were obtaiﬁed through two sources: (1) a sur-
vey of related literature pertaining to follow-up studies, with emphasis
on distributive education; and (2) a questionnaire, which was mailed to
229 June, 1970, graduates who were enrolled in distributive education
during their senior year.

A total of 101 graduates r;sponded, representing a 44,1 percent
return. Of the 101 respondents, 87 (86 percent) were employed,'and 2
(2.0 percent) were unemployed. In addition, 6 (6 percent) were in mili=~
tary service, 4 (4.0 percent) were homemakers, and 2 (2 percent) were full-
time students.

- Eighty-seven of the 10l respondents were employees--16 patrt time,
71 full time. Of the 87 employed respondents, 51 (58.6 percent) were

working in the field for which they received training while in high school{
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and 26 (29.9-percent) were holding jobs in a related field. Only 10 (11.5
percent)}were working in a non-related field.

Neérly 86 percent of the employed respondents were working in serv-
ice and retail sales types of businesses and were working for firms that
employ from 2 to 3,000 persons.

A wide range of monthly wages was found in this.study, ranging from
$100 to'$l,100. The low figure represented a part-time employee. The
majority of the respondents' wageé fell within the $300 to $699 bracket.

The most frequently used sources in securing employment were through
friends and/or relatives and self-contact. In order to secure their pres-,
ent jobs, 73 (83.9 percentj of the 87 respondents said that high school was
the minimum level Qf education required.

Of the 73 graduates who responded to the question, '"How many times
have you changed jobs since being graduated from high school?" 20 have
4each held 1 job; 23 have each held 2; 2 have each held 4; 2 have‘each held
5; 1 has held 20; 1 has held 6; and 1 has held 8. Thirty-eight stated
that they received a promotion to a higher paying job with their respec-
‘tive company, and 20 stated they did not receive an advancement or promo-
tion with their present compény. The study revealed that the three most
popular reasons for changing jobs were: better pay, better working con=-
ditions, and less boredom.

An analysis of fhe'data revealed that special skills in selling
appeared to be the most helpful'unit studied in distributive education
during theAfirst semester of the junior year, while the least helpful unit
studied was inventory control. A significant number felt that less time
should be spent on orientation to distributive education and DECA, whereas

additional time should be spent in studying buying, pricing and receiving.
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In the second semester of distributive education, junior year, the unit
on human relations--~communications--received the highest frequency as
being the most helpful; and the least beneficial unit studied was data
processing. Many of the respondents also stated that additional time
should be spent on the unit on human relations and less time on data
processing.

Customer service and job interviews were among the most helpful
units studied during their senior year of distributive education, In
contrast, the units cited as having been least helpful were: physical
distribution, wholesaling, and introduction to marketing.

All of the participants responded to the statement, ''The teachers
should stress the impoftance of attendance at school and/or on the job,"
with nearly 95 percent either strongly agreeing or agreeing.

Nearly 51 percent of the respondents felt that their high school
training in distributive education adequately prepared them for their
first full-time job, and about 41 percent thought that on-the-job train-
ing (cooperative distributive education) helped "bridge the gap' between
school and their first full-time job. \

It was surprising to ascertain from this study that nearly one-
third of ghe respondents remarked that they were undecided about or dis-
agreed with the statement, '"The instructional materials used in your
distributive education classes were up to datg and helpful." On the other
hand, it was revealed that 65 percent agreed with the statement.

Apparently, additional emphasis should be placed on individual
projects relating to on-the-job training and the student's career objec-
tives, as approximately 84 percent of the respondents agreed or strongly

agreed with the statement pertaining to this inquiry.
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A3

Eighty-two of the participants concurred with the opinion that
DECA is é very integral part oflthe distributive education' program,

According to those wh6 responded to the question, "Which business
education courses taken in high school were most helpful to you?" the
first year of distributive education ranked first, followed by general
business and beginning typewriting.

The most popular course which participants wished they had taken
while in high school was shorthand. Business law ranked second, and
beginning and advanced bookkeeping tied for third.

‘The participants were also asked to reply to the question, 'Which

business education courses not offered do you wish you could have taken?"
An anal&sis of the responses to this questién revealed that the majority
of the courses suggested--keypunch, salesmanship, businéss mathematics,
finance, income tax, human relations, and selling techniques--are already
units of study included in the business education curriculum., A signifi-
cant qumber emphasized that there should be a course devoted solely to

human relations--communications,

\

Not very many of the respondents had any suggestious for the improve-
ment of the distributive education curriculum or program. Of the minimal
number who did, the most frequently mentioned suggestion was individualiza-
tion. The need for closer relationships among student, teacher-coordina-
tor, and employér and the qeed to make the student feel iﬁvolved were also
emphasized.

Only 56 responses were received to the statement, ''Check the type
of education (training), if any, you have received beyond high school,"

Of the 25 who checked four-year college, only 2 were full-time stu-

dents. Twelve had received in-service training, 7 had attended a technical
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college, while &4 received some "other" type of training. Of this number,
2 received beauty school training, 1 received nurse's training, and 1
was in the Christian Brotherhood for eight months., The majority did not

indicate anything under "length of attendance,"

Conclusions

The major conclusions of this investigation pertaining to a dis-
tributive education follow-up study of the June, 1970, graduates of the
Omaha Public High Schools, Omaha, Nebraska, are as follows:

1. An analysis of the preceding data should provide useful infor-
mation for principals, supervisors, departﬁent heads, teacher-coordina-
tors, counselors, teachers, and others who plan and direct the distribu-
tive education program.

2, Educaﬁors can no longer assume that the high school is not
responsible for the student after he is graduated. Instead, they must
work with employers to'bqild a bridge between school and work.

3. This three-year follow-up study should aid in determining
job histories, worker mobility, and worker adjustment patterns of the
June, 1970, distributive education graduates of the Omaha Public High
Schools,

4, Basically, most of‘the respondents were utilizing their traiﬁ—
ing and abilities. A minimal number had secured suppleméntary education
through programs in local universities,nbusiness colleges, technical col-
leges, beauty colleges, and company in-éervice classes.

5. Most respondents secured their first full-time employment

through relatives and/or friends and self-contact.,
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6. At the time of this study, the majority of the employed
respondents were working directly or indirectly in an area of distribu-~
tion for which they réceived high school training. \

7. Service and retail sales were identified the most often as
the types of business where respondents were employed.

8. Most of the employed respondents have held one or two full-
time jobs since being graduated from high school.

9, Better pay, better working conditions, and less boredom were
among the most popular reasons given for changing jobs.

10, The majority of the respondents' wages fell within the $300
to $699 monthly bracket.

11. 1In general, the graduates were cognizant of the relevance of
the cooperative and DECA features of the distributive education program.

12, Respondents recognized that special skills in selling was
the most helpful unit studied in distributive education during‘the first
semester of their junior year and also indic;ted that human relations--
communications--was the most helpful unit studied during the second semes-
ter of their junior year,

13, Among the units perceived as being the most helpful during the
senior yeaf were customer ser&ice and job interviews, which, of course,
involved human relations.

14, The graduates perceived the importance of typewriting as a
tool of communication and also perceived the knowledge of basic mathe-
matics as essential in the business world.

15, A number of respondents made the following suggestions for
improving the distributive education program: better informed counseling;

up-to-date instructional materials; more emphasis on the individual and
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his career; increased stress on involvement and basic skills--salesmanship,
basic business mathgmatics—-human relations, display and promotion, adver-
tising, buying, selling, and receiving; less emphasis on orientation to
distributive education and DECA, data processing, physical distribution,
‘wholesaling, and introduction to marketing research; additional emphasis

on the importance of attendance at school and/or on the job.

Recommendations

On the basis of the results as interpreted through this investiga-
tion, and those of other studies which have been reviewed in this field
project, recommendations for improving the effectiveness of the distribu-
tive education program in the Omaha Public Schools include the following:

1. In addition to continuing the one-year folfbw-up studies,
follow-up studies should be conducted ‘every three years in an attempt,
among other things; to ascertéin job histories, worker mobility, and
worker adjustment patterns of former students.

2, All students who can profif from the distributive education
program should be made aware of the program offerings and provisions by
the guidance counselors, teacher-coordinators, and other concerned pro-
fessional personnel.

3. Potential distributive education students should also fe
made aware of the other business education courses; namely, general busi-
ness, bookkeeping, typewriting, business law, and office practices.

4, The distributive education personnel should continue to make
studegts cognizant of the relevance of the cooperativé and DECA features

of the distributive education program.
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5. The distributivg education teacher-coordinators should make
every attempt to correlate the student's part-time job with the student's
interest and ability.

r6. Concerned professional personnel should evaluate meticulously
the units of study in the distributive education program in order to
assess the relevance as well as the time allotment for each unit of study.

7. Wherever feasible, the individualized approach should be
utilized.

8. Greater effort should be exerted on the part of the teacher-
coordinators and counselors to assist the graduates in obtaining their
first full-time jobs-~-better vocational placement services.

9. The distributive education teacher-coordinators should always
work to attain and maintain close working relationships with counselors,
students, employers, and parents, as well as administrators.

10. Additional emphasis should be placed on the importance of
attendance at school and/or on the job.

11. Concerned professional personnel should keep abreast of cur-
rent trends in employment in order that accurate information may be
imparted to youtﬁ ﬁho desire to prepare for careers in distribution.

12, An attempt'should be made to obtain scholarships for those

youth who plan to further their education in the field of distribution.



BIBLIOGRAPHY



BIBLIOGRAPHY
BOOKS

Crawford, Lucy C., and Warren G. Meyer. Organization and Administration
of Distributive Education. Columbus, Ohio: Charles E., Merrill
Publishing Company, 1972.

Harms, Harm, and others, Methods of Teaching Business and Distributive
Education., Third edition., West Chicago: South-Western Publish-
ing Company, 1972,

Mason, Ralph E., and Peter G. Haines. Cooperative Occupational Education
.and Work Experience in the Curriculum., Danville: The Interstate
Printers and Publishers, Inc., 1972,

Roberts, Roy W, Vocational and Practical Arts Education--History, Devel-
opment, and Principles, Third edition. New York: Harper and
Row, 1971.

YEARBOOKS AND HANDBOOK

Brendel, Leroy, and Herbert Yengel, eds. Changing Methods of Teaching
Business Subjects., National Business Education Yearbook, No, 10,
Washington, D, C.: National Business Education Association, 1972,

Calhoun, Calfred C., and Mildred Hillestad, eds. Contributions of
Research to Business Education. National Business Education Year-
book, No. 9. Washington, D. C.: National Business Education
Association, 1971.

Coakley, Carroll B,, ed. Distributive Education: Teacher-Coordinators'
Handbook. Danville: The Interstate Printers and Publishers,
Inc., 1972, ’ )

Hall, J. Curtis, and others, eds. Business Education: An Evaluative
Inventory. National Business Education Yearbook, No. 6. Wash-
ington, D.-C.: National Business Education Association, 1968,

Huffman, Harry, and others, eds. Criteria for Evaluating Business and
Office Education., National Business Education Yearbook, No. 7.
Washington, D, C.: National Business Education Association,
1969.




67

Maxwell, Gerald W., and William L, Winnett, eds. Relevance in the Edu-
cation of Today's Business Student. National Business Education
Yearbook, No. 11. Washington, D. C.: National Business Educa-
tion Association, 1973,

Travis, Dorothy L., and Lorraine Missling, eds. Selected Readings in
Business and Office Occupations. National Business Education
Yearbook, No. 5. Washington, D. C.: National Business Education
Association, 1967,

PUBLICATIONS OF THE GOVERNMENT AND ERIC REPORTS

Ashmun, Richard D., and Roger A, Larson., Review and Synthesis of Research
on Distributive Education. Second edition., ERIC Clearinghouse on
Vocational and Technical Education, No., 17, Columbus, Ohio: The
Center for Vocational and Technical Education, The Ohio State Uni-
versity, April, 1970,

Business and Distributive Education Curriculum Guide. Lincoln, Nebraska:
State of Nebraska, Department of Education, 1966,

Butler, Roy L., and Edwin G. York. What Teacher-Coordinators Should Know
About Cooperative Vocational Education, ERIC Clearinghouse on
Vocational and Technical Education, No. 36. Columbus, Ohio: The
Center for Vocational and Technical Education, The Ohio State Uni-
versity, August, 1971,

Ebmeier, H. C. What Do They Say? Graduates, Dropouts. Lincoln, Nebraska:
State of Nebraska, Department of Education, Division of Vocational
Education, No Date, ’

Education for a Changing World of Work. U. S. Department of Health, Edu-
cation, and Welfare., Washington, D, C.: U. S. Government Printing
Office, 1963.

Guidelines for Vocational Education-~Nebraska--Secondary, Post-Secondary,
Adult. Lincoln, Nebraska: State of Nebraska, Department of Educa-
tion, Division of Vocational Education, 1974.

Laymen's Glossary of Vocational Education Terms. Cleveland: The Manpower
Planning and Development Commission, The Welfare Federation of
Cleveland, 1969,

Little, J. Kenneth. Review and Synthesis of Research on the Placement and

' Follow-Up of Vocational Education Students. ERIC Clearinghouse on
Vocational and Technical Education, No. 49, Columbus, Ohio: The
Center for Vocational and Technical Education, The Ohio State Uni-
versity, February, 1970,




68

Miller, Melvin Dee, and Wesley E. Budke. Job Placement and Follow-Up of
Secondary School Vocational Education Students. ERIC Reports,
No. 32. Washington, D. C.: National Center for Educational Com-.
munication--DHEW/OE, 1970.

Wallace, Harold R. Review and Synthesis of Research on Cooperative Voca-
tional Education. ERIC Clearinghouse on Vocational and Technical
Education, No, 60, Columbus, Ohio: The Center for Vocational and
Technical Education, The Ohio State University, Jumne, 1970,

Wenrich, Ralph C, Review and Synthesis of Research on- the Administration
of Vocational and Technical Education, ERIC Clearinghouse on
Vocational and Technical Education, The Ohio State University,
March, 1970.

York, Edwin G., and Roy L. Butler. What State Leaders Should Know About
Cooperative Vocational Education., ERIC Clearinghouse on Voca-
tional and Technical Education, No. 38. Columbus, Ohio: The
Center for Vocational and Technical Education, The Ohio State Uni-
versity, August, 1971.

PERIODICALS

Albertson, Dorothy. 'Preparing Students for 'The First Day,'' Business
Education World, LIII (March-April, 1972), pp. 7, 29.

Cooper, Karen, and others. 'Job Placement,' The Journal of Business Edu-
cation, XLIX (January, 1974), pp. 155-156.

DePianta, Harold J. "A Follow-Up of a Work-Experience Program,'" The Bal-
ance Sheet, XLIX (May, 1968), pp. 404-405.

DesMarais, Philip. ''New Developments in Occupational Training and Voca-
tional Education,' The Balance Sheet, XLVI (September, 1964),
pp. 21-23.

Domian, Judi. 'Well-Trained D. E. Students Can Cope,'" American Vocational

. Journal, XLIX (March, 1974), pp. 45-47.

Editorial. '"Distributive Education--A Nationwide Survey,' Business Edu-
‘cation World, XLVII (September, 1966), pp. 19-39.

Harris, E. Edward. ''Requirements for Office and Distributive Education
Teacher-Coordinators,' South-Western Monograph, No. 115 (March,
1967).

Harrison, Wayne J., Jr., "Distributive Education in Wisconsin's High
Schools," Business Education World, XLVII (November, 1966), pp. 15-
17. :

I11iff, Kathryn M. 'The Follow-Up in Business Education,' National Busi-
ness Education Quarterly, XXXV (December, 1966), p. 35.




69

Jurist, Rodney G. 'Job Placement and Business Education," The Balance
Sheet, XLVII (February, 1966), pp. 255-258, 287,

Kaisershot, Alfred. "A Case for the Follow-Up Study," The Balance Sheet,
LII (March, 1972), pp. 248-249.

Klaurens, Mary K. ". . . Job Satisfaction in Cooperative Distributive

Education,' Business Education Forum, XXII (April, 1968), pp. 9-10.

Knouse, Reno S. '"Innovations in Distributive Education . . . Planning to
Teach," Business Education Forum, XXI (April, 1967), pp. 5-6

Kourmadas, John F., ed. '"Vocational Education,'" The Bulletin of the
National Association of Secondary-School Principals, XLIX (May,
1965)

LaRowe, Donald P, '"Cooperative Distributive Education in Florida's Public
Junior Colleges,' Business Education Forum, XX (January, 1966),
pp. 28-30.

Llewellyn, Howard C. ''How to Plan a Follow-Up Study,
World, XLVII (December, 1967), pp. 19, 25.

Business Education

Loven, Larry. '"Guidelines for Effective Distributive Education Program
Development,'" The Balance Sheet, XLVII (May, 1966), pp. 403, 432,

Lowe, Calvin D. "Are You Solving Problems for Youth or Part of the Prob-
lem?" Business Education Forum, XXI (November, 1966), pp. 22-23,

1" "

Meyer, Warren G, +« « « Re-evaluation of Distributive Education,
ness Education Forum, XXII (January, 1968), pp. 1l3-16.

Busi-

Misner, Harold R. "Expanding Distributive Education to Serve the Field
of Distribution,' Business Education Forum, XXII (February, 1968),

pp. 21-22,

Palmer, G, Dean. ". . . The Development of a Philosophy of Distributive
Education," Business Education Forum, XXII (February, 1968),
pp. 9-11,

Reardon, Bruce. '"Utilizing Objectivity in Screening for Distributive Edu-
cation,'" The Balance Sheet, LI (February, 1970), pp. 252-253, 275.

Redington, Randall F. 'Public Relations in Distributive Education," The
Balance Sheet, LIII (September, 1971), pp. 18-19, 30.

Seldon, William, and Robert D. Edwards. '"Evaluating a Business Education
Program," The Balance Sheet, L (March, 1969), pp. 294-300.

Syhlman, William D. '"The Expanding Role of the Distributive Education
' Curriculum," Business Education Forum, XX (November, 1965),
pp. 21-22,




70

Warren, Helen. 'Give Guidance in Job Finding Techmniques,' The Balance
Sheet, L (March, 1969), pp. 301-304, 317,

Watson, Evelyn. "Evaluating Cooperative Students,' The Journal of Busi-
ness Education, XLV (March, 1970), pp. 262-263.

Wood, Merle, and Jane C. Burhoe. '"Guidance and the Business Student,"
The Balance Sheet, LII (February, 1971), pp. 211-213, 236.

UNPUBLISHED MATERIALS

Clark, Almond A. "A Survey of Distributive Occupations and Training
Opportunities in the Roseville School District #623." Unpub-
lished Master's thesis, University of Minnesota, 1968,

Hecht, Joseph C. "A Follow-Up Study of High School Graduates of Three
Retailing Programs.' Unpublished Doctoral dissertation, New
York University, 1963,

Heisick, Joyce P. "A Follow-Up Study of the Utah State University Busi-
ness Education, Distributive Education, and Office Administration
Graduates, 1959-1968." Unpublished Master's thesis, Utah State
University, 1969,

Holley, Leta F. "Women in Executive and Managerial Positions in Omaha,
Nebraska." Unpublished Doctoral dissertation, University of
Colorado, 1960.

Kuhn, Ronald G, ''The Recruitment and Selection of Student Trainees in.
a High School Cooperative Distributive Education Program.' Unpub-
lished Master's thesis, Winona State College, 1967.

Lawrence, Layle Duane. '"Employment and Educational Experiences of Loui-
siana Cooperative Vocational Education Participants.' Unpub-
lished Doctoral dissertation, Louisiana State University, 1973,

McLean, Gary Neil. '"Attitudes of Minnesota Office and Distributive Edu-
cation Coordinators Toward Vocational Student Organizations."
Monograph by Phi Chapter, Delta Pi Epsilon, University of Minne-
sota, 1973, (Mimeographed.)

Parrish, E, H., and others. '"A Look at Education for Work in the Omaha
Public Schools.,'" Omaha Public Schools, Omaha, 1964, (Mimeo-
graphed.)

Shaink, Marshall R. "A Study of the June, 1969, Jackson Public Schools
Distributive Cooperative Education High School Graduates as Com~-
pared to a Sample of All June, 1969, Jackson Public High Schools
Graduates." Unpublished Independent study, Michigan State Uni-
versity, 1970,



APPENDIX



72

ﬁ ﬂ ATARY FOAE I B 100 WS S S ANNRS % IRY 3 B

! ’ - “ f St T s e ey
A b . B - . a N .
@s%sﬁ.{l{_i g’u@;}Qu S(HD0US OMATTAL NI ERASKA

e e e e - A e e e i & bt e s

December, 1973

Dear Graduate

The Department of Vocational Education of the Omaha Public Schools is con-
ducting a follow-up study of the distributive education students who were
graduated in June, 1970,

As one of our graduates, would you be so kind as to help us by answering
some questions,

Your replies will be helpful to us in determining the strengths and weak=-
nesses and the changes that might be necessary in the program in order to
provide an "improved" program for future distributive education students,
In addition, we are very interested in knowing the kinds of occupat1ons
in which our’ graduates are involved,

You can do us a great favor by taking about ten minutes of your time to
fill in the enclosed questionnaire. While it may appear to be a bit
lengthy, it has been designed in such a way so that it can be completed
quickly. What you say will be kept in complete confidence and will in
no way be connected with your name.

For your convenience in returning the questionnaire, a stamped, self-
addressed envelope is enclosed., We will appreciate very much your exténd-
ing us this cooperation, and we look forward to hearing from you as soon
as possible,

" Eluwis R Paanidh,
‘ V(L(AH/:U AY Va./vuAX/\_,

Edwin H. Parrish
Assistant Superintendent
Vocational Education

racad 4. Nofel—

ﬂéseph{’ A. Nebel '

Enclosures 2
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December 28, 1973

Dear Graduate

In case you did not receive our letter and questionnaire of approximately
three weeks ago, we are sending you duplicates.

The Department of Vocational Education of the Omaha Public Schools
is conducting a follow-up study of the distributive education stu~
dents who were graduated in June, 1970, '

As one of our graduates; would you be so kind as to help us by
answering some questions.

Your replies will be helpful to us in determining the strengths
and weaknesses and the changes that might be necessary in the pro-
gram in order to provide an "improved" program for future distri-
butive education students. In addition, we are very interested
in knowing the kinds of occupations in which our graduates are
involved. '

You can do us a great favor by taking about ten minutes of your
time to fill in the enclosed questionnaire, While it may appear
to be a bit lengthy, it has been designed in such a way so that
it can be completed quickly. What you-say will be kept in com-
plete confidence and will in no way be connected with your name.

For your convenience in returning the questionnaire, a stamped,
gelf-addressed envelope is enclosed. We will appreciate very
much your extending us this cooperation. . .

We look forward to hearing from you as soon as possible.

Sincerely

‘Edwin H. Parrish

Assistant Superintendent
Vocational Education

) /o » / .
}W/J @, Jlefel

Joseph A. Nebel

'Enclosures 2
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A DISTRIBUTIVE EDUCATION FOLLOW-UP STUDY OF THE JUNE, 1970
GRADUATES OF THE OMAHA PUBLIC HIGH SCHOOLS, OMAHA, NEBRASKA

Questionnaire

survey is being conducted in order to better assess the strengths and weaknesses of the

distributive education program in the Omaha Public Schools. The data collected will aid in
planning for the future. All data will be regarded as strictly confidential,

I.

L.

2.

II.

10.

11.

12,

13.

14,

GENERAL

Please place a check mark near your sex.

a) Male b) Female

Check the name of the high school from which you were graduated.

a) Benson c) Central e) South

b) Burke d) Nor th f) Technical

EMPLOYMENT RELATED

Are you employed? Yes No If yes Full Time Part Time

(If you are not employed, please refer to questions 16 through 34.)

Your job title

Your specific duties

Name of company

Check the type of business.

a) Education d) Sales (Retail)
b) Government e) Sales (Wholesale) g) Other
c) Manufacturing f) Service

Company's address

(Street) (City) (State) (Zip Code)

Check the approximate number of employees in your company at the location where you
work,

a) 1-10 c) 51-150 e) Over 500

b) 11-50 d) 151-500 f) Approximate Number
Please check your monthly wage range.

a) $250-300 f) $501-525 k) $626-650
b) 301-350 g) 526=-550 1) 651-675
c) 351-400 h) 551-575 m) 676-700
d) 401-450 i) 576-600 n) $§701-725
e) $451-500 i) $601-625 o) Other

Are you working for the same company for whom you worked while you were a cooperative
distributive education student in high school? Yes No

How did you locate your job? (CHECK ONE)
a) Friend(s) and/or Relative(s) d) School--D. E. Coordinator or Counselor

b) State Employment Agency e) Newspaper

c) Private Employment Agency f) Other (Specify)

What formal education was necessary for entry into your occupation?

a) High School d) Two-Year College

b) Business School e) Four-Year College

c) Technical College f) Other (Specify)

Have you changed jobs or received a promotion?

a) Have received a promotion to a higher paying job with this company

b) Have not received an advancement or promotion with this company

c) Have changed jobs time(s) since being graduated from high school

(Turn over, please.)



6.

17.

IIT,

18,

19.

20,

21.

22,

23,

24,

If

you have changed jobs, what were your main reasons for doing so? (YOU MAY CHECK

MORE THAN ONE) :

a)
b)
c)
d)
e)
f)

If

if
a)

b)

Better Pay g) Marriage

Better Working Conditioms h) Moved

Boredom i) Personality Conflict

Family Responsibilities 1) Poor Schedule-=~Hours

Full-Time Education k) Transportation

Illness 1) Other (Specify)
you are not employed, are you available for employment? Yes No
you are not available for employment, check your status.

Full-Time Homemaker c) Military Service
Full-Time Student d) Other (Specify)

SCHOOL RELATED

Check the type of education (training), if any, you have received beyond high school.

Iif

a)
b)
c)
d)
e)
)
g)

of

you have received additional training, also indicate the length of attendance.
Length of Attendance

Business College
Two-Year College
Four~Year College
Correspondence School
In-Service Training
Technical College
Other (Specify)

111

the following units studied in your first semester (junior year) of distributive

education, indicate by 1, 2, 3, etc. the order of helpfulness.

a)

b)
c)
d)

of

Orientation to Distributive Education and DECA
Special Skills in Selling

Buying, Pricing, and Receiving

Inventory Control

the above--No. 19, on which unit(s), if any, should have less or additional time

been spent? (PLEASE CIRCLE)

Less Time: a b ¢ d Additional Time: a b ¢ d
Of the following units studied in your second semester (junior year) of distributive
education, indicate by 1, 2, 3, etc. the order of helpfulness.

a) Advertising f) Display

b) Basic Mathematics g) Government and Retailing

c) Business Organization and Policies h) Human Relations--Communications
d) Credit and Collections i) Pricing

e) Data Processing

of

the above--No. 21, on which unit(s), if any, should have less or additional time

been spent? (PLEASE CIRCLE)

Less Time: a b ¢ d e f g h 1 Additional Time: a b ¢ d e f g h 1
Of the following units studied in your senior year of distributive education, indicate

by 1, 2, 3, etc. the order of helpfulness,

a) Advertising h) Math in Marketing

b) Communications in Marketing i) Physical Distribution
c) Customer Services (Transportation)

d) Display and Promotion iD) Product Planning

e) Economics of Marketing k) Salesmanship

f) Introduction to Marketing Kesearch 1) Wholesaling

g) Job Interviews

0f the above--No. 23, on which unit(s), if any, should have less or additional time

been spent? (PLEASE CIRCLE)

Less Time: a b c d e f g h i h| k 1

Additional Time: a b ¢ d e £ g h i j k 1

(Turn to next page, please.)



25.

26.

27,

28.

29.

30.

31,

32.

33.

34,

76
(Please respond to each statement with a check mark as to
your degree of agreement or disagreement.)

The teachers should stress the importance of attendance at school and/or on the job.
a) Strongly Agree d) Disagree
b) Agree ¢) Undecided e) Strongly Disagree

Your high school training in distributive education adequately prepared you for your
first full-time job.

a) Strongly Agree d) Disagree

b) Agree ¢) Undecided e) Strongly Disagree

On-the-job training (cooperative distributive education) helped "bridge the gap"
between school and your first full-time job.

a) Strongly Agree d) Disagree

b) Agree c) Undecided e) Strongly Disagree

The instructional materials used in your distributive education classes were up to date
and helpful.

a) Strongly Agree d) Disagree

b) Agree c) Undecided e) Strongly Disagree

Additional emphasis should be placed on individual projects relating to on-the-job
training and the student's career objectives.

a) Strongly Agree d) Disagree

b) Agree c) Undecided e) Strongly Disagree
In your opinion, DECA is a very integral part of the distributive education program.

a) Strongly Agree d) Disagree

b) Agree c) Undecided e) Strongly Disagree

Which business education courses taken in high school were most helpful to you?
Indicate by: O=--not applicable; 1, 2, 3, 4, 5, 6, etc. the order of helpfulness.

a) Bookkeeping I-II h) General Business I-II
b) Bookkeeping III-IV i) Office Practices I-II
c) Business Law I-II 3) Shorthand I-1I1

d) Cooperative Distributive Education I-II k) Shorthand III-IV

e) Cooperative Office Education I-II 1) Typewriting I-II

£) Distributive Education I-II m) Typewriting III-IV

g) Distributive Education III-IV n) Other

Of the above business courses listed in No, 31, circle below the course(s) you wish you
had taken.

a b c d e f g h i i k 1 m
Which business education courses not offered do you wish you could have taken?

a) c)

b) d)

List below any suggestion(s) you may have for the improvement of the distributive edu-
cation program.
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