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ʺ
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WHAT DOES IT MEAN TO BE ׏GIFTED֭טא
  
Giftednessʹasʹaʹconstructʹcontinuesʹtoʹbeʹcontestedʹinʹacademiaʏʹinʹtheʹclassroomʹandʺ
aroundʹkitchenʹtablesʎʹʹItʹmeansʹdifferentʹthingsʹtoʹdifferentʹcommunitiesʹandʏʹasʹaʹresultʏʺ
acquiringʹtheʹʭgiftedʹʭʹlabelʹlooksʹdifferentʹaroundʹtheʹcountryʎʹOnceʹlabeledʏʹstudentʺ
giftednessʹproducesʹdifferentʹresponsesʹdependingʹonʹstateʹandʹdistrictʹguidelinesʎʹʹAʺ
constantʹamongʹtheʹpatchworkʹofʹdefiningʏʹidentifyingʹandʹrespondingʹtoʹstudentʺ
giftednessʏʹthoughʏʹisʹaʹseriousʹracialʹandʹeconomicʹdisparityʹinʹwhoʹisʹconsideredʹgiftedʺ
andʹwhoʹisʹnotʎ ʺʺ1
ʺ
ThisʹreportʹprovidesʹkeyʹtakeawaysʹfromʹresearchʹliteratureʹonʹgiftedʹandʹtalentedʹʟGTʠʺ
programsʎʹItʹisʹorganizedʹaccordingʹtoʹfiveʹquestionsʐʺ
ʺ

1. WhaĻʹdēeĳʹiĻʹmeanʹĻēʹbeʹʭgifĻedʕʮ ​́Inʹthisʹsectionʹweʹexploreʹtheʹhistoricalʹcontextʺ
ofʹgiftedʹeducationʏʹfederalʹandʹVirginiaʹpoliciesʹguidingʹtheʹprovisionʹofʹgiftedʺ
programsʏʹdefinitionsʹofʹgiftednessʹandʹcorrespondingʹidentificationʹpracticesʏʺ
prominentʹexamplesʹofʹgiftedʹprogrammingʏʹandʹanʹintroductionʹtoʹtheʹgiftedʹʭgapʎʮʺ

2. WhēʹįeceiŔeĳʹgifĻedʹĳeįŔiceĳʕ ​́Inʹthisʹsectionʹweʹdiscussʹdocumentedʹandʹenduringʺ
racialʹandʹsocioeconomicʹdisparitiesʹinʹgiftedʹprogramʹidentificationʹandʺ
participationʹwithʹaʹfocusʹonʹdisparitiesʹatʹtheʹnationalʹandʹVirginiaʹlevelʎʺ

�. WhŗʹdēeĳʹĻhiĳʹmaĻĻeįʕ ​́Inʹthisʹsectionʹweʹexploreʹmixedʹevidenceʹonʹtheʹacademicʏʺ
socialʏʹandʹemotionalʹbenefitsʹofʹgiftedʹprogramʹparticipationʹasʹwellʹasʹtheʺ
implicationsʹforʹenteringʹaʹpipelineʹofʹadvancedʹcourseʹtakingʹinʹelementaryʹschoolʏʺ
withʹanʹemphasisʹonʹwhyʹitʹmattersʹforʹstudentsʹtoʹnotʹaccessʹtheseʹbenefitsʺ
equitablyʎʺʺ

�. WhaĻʹfacĻēįĳʹcēnĻįibŀĻeʹĻēʹdiĳĬaįiĻieĳʹinʹgifĻedʹĳeįŔiceĳʕ ​́Inʹthisʹsectionʹweʺ
exploreʹtheʹstudentʏʹfamilyʏʹandʹschoolʹlevelʹfactorsʹthatʹperpetuateʹinequitableʺ
representationʹinʹgiftedʹprogramsʏʹincludingʹimplicationsʹofʹresourceʹdifferencesʏʺ
identificationʹpracticesʏʹandʹbiasesʎʺʺ

�. WhaĻʹĳĻįaĻegieĳʹhelĬʹĻēʹaddįeĳĳʹdiĳĬaįiĻieĳʹinʹgifĻedʹedŀcaĻiēnʕ ​́Inʹthisʹsectionʹweʺ
discussʹprominentʹrecommendationsʹfromʹtheʹliteratureʹforʹpursuingʹaʹmoreʺ
equitableʹmodelʹofʹgiftedʹeducationʏʹincludingʹexamplesʹofʹprogramsʹandʹinitiativesʺ
increasingʹaccessʹandʹsupportʹforʹunderrepresentedʹstudentʹgroupsʎʹWeʹconcludeʺ
withʹaʹdiscussionʹofʹmovingʹtowardʹaʹtalentʹdevelopmentʹmodelʹofʹgiftedʹeducationʎʺ

ʺ
HǥɶʄȰɦǥcaȇ CȰȟʄe˂ʄט
ʺʺ
Racialʹandʹsocioeconomicʹdisparitiesʹinʹgiftedʹprogramʹrepresentationʹareʹongoingʹbutʺ
rootedʹinʹtheʹhistoryʹofʹgiftedʹeducationʎʹTheʹmodernʹideaʹofʹgiftednessʹemergedʹfromʹtheʺ
eugenicsʹmovementʏʹwhichʹinʹturnʹwasʹbuiltʹonʹracialʹhierarchyʹandʹtheʹadventʹofʺ
intelligenceʹtestingʎʹʹLewisʹTermanʏʹcurrentlyʹidentifiedʹasʹtheʹʭfatherʹofʹgiftedʹeducationʮʺ
byʹtheʹNationalʹAssociationʹforʹGiftedʹChildrenʹʟNAGCʠʏʹwasʏʹinʹhisʹearlyʹcareerʏʹanʹardentʺ
supporterʹofʹtheʹeugenicistʹideaʹthatʹtheʹhumanʹraceʹcouldʹbeʹimprovedʹbyʹbreedingʹoutʺ
undesirableʹtraitsʹlikeʹcriminalityʏʹpovertyʹandʹmentalʹdisabilityʎ ʹForʹTermanʹandʹothersʏʺ2

1ʹFordʹʟ2010ʠʑʹGrissomʹetʹalʎʹʟ2019ʠʑʹOakesʹʟ2005ʠʺ
2 ​́httpsʐʛʛstanfordmagʎorgʛcontentsʛtheʥvexingʥlegacyʥofʥlewisʥtermanʺ

https://stanfordmag.org/contents/the-vexing-legacy-of-lewis-terman
https://stanfordmag.org/contents/the-vexing-legacy-of-lewis-terman
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racismʹwentʹhandʥinʥhandʹwithʹtheʹeugenicsʹmovementʹinʹtheʹUnitedʹStatesʎ ʹʹInʹ1916ʏʺ3

TermanʹwroteʹofʹʭSpanishʥIndianʏʹMexicanʹandʹNegroʹchildrenʮʹthatʹʭtheirʹdullnessʹseemsʺ
toʹbeʹracialʏʹorʹatʹleastʹinherentʹinʹtheʹfamilyʹstocksʹfromʹwhichʹtheyʹcomeʎʮ ʹʹʹAʺ4

psychologistʹatʹStanfordʹUniversityʏʹTermanʹsoughtʹtoʹuseʹaʹnewlyʹdevelopedʹintelligenceʺ
testʏʹknownʹasʹtheʹStanfordʥBinetʏʹtoʹmeasureʹandʹquantifyʹhisʹeugenicistʹideasʎʹSinceʹitsʺ
1916ʹdebutʏʹTermanʰsʹStanfordʥBinetʹtestʹhasʹbeenʹtheʹbasisʹforʹinnumerableʹdecisionsʺ
aboutʹstudentʹintellectualʹpotentialʹandʹcourseworkʎ ʺ5
ʺ
Despiteʹtheirʹracistʹoriginsʏʹstandardizedʹintelligenceʹtestsʹwereʹseenʹasʹanʹobjectiveʹwayʹtoʺ
identifyʹgiftednessʹinʹindividualʹstudentsʎʹʹStandardizedʹtestsʹcontinueʹtoʹbeʹusedʹtoʺ
validateʹmeritocraticʹideasʹaboutʹeducationʏʹthoughʹresearchʹconsistentlyʹfindsʹaʹstrongʺ
correlationʹbetweenʹoutcomesʹandʹsocialʹclassʎ ʹMuchʹadditionalʹresearchʹhasʹpointedʹtoʺ6

testingʹbiasʏ ʹopportunityʹgapsʏʹandʹstereotypeʹthreat ʹasʹpossibleʹcausesʹforʹtheʹlinkʺ7 8

betweenʹtestingʹandʹsocialʹandʹracialʹstratificationʎʹNeverthelessʏʹwidespreadʹuseʹofʺ
standardizedʹtestingʹhasʹbeenʹaʹdefiningʹfeatureʹofʹUʎSʎʹeducationʏʹandʹgiftedʹeducationʹinʺ
particularʏʹsinceʹitsʹbirthʹinʹtheʹearlyʹ1900sʎ ʺ9
ʺ ʺ
AttentionʹtoʹtheʹimportanceʹofʹnurturingʹgiftednessʹincreasedʹafterʹTermanʹpublishedʹaʺ
1925ʹbookʹfromʹaʹseminalʹlongitudinalʹstudyʹofʹmoreʹthanʹ1ʏ000ʹoverwhelminglyʹWhiteʹandʺ
middleʹclassʹchildrenʹwithʹhighʹIQsʹʟasʹmeasuredʹbyʹtheʹStanfordʥBinetʹtestʠʎʹThatʹsameʺ
attentionʹcontinuedʹthroughʹtheʹColdʹWarʹandʹgiftedʹservicesʹremainʹaʹkeyʹaspectʹofʺ
federalʹandʹstateʹeducationʹlegislationʹtodayʎʺ
ʺ ʺ
OurʹunderstandingʹofʹgiftednessʹhasʹshiftedʹoverʹthatʹsameʹintervalʏʹhoweverʎʹʹSinceʹtheʺ
1970sʏʹvariousʹcampsʹofʹresearchersʹhaveʹarticulatedʹnewʹwaysʹofʹrevealingʹgiftednessʹinʺ
childrenʏʹdistinguishingʹbetweenʹtheʹmoreʹtraditionalʹʭschoolhouseʹgiftednessʮʹinʹoneʹorʺ
moreʹacademicʹdomainsʹandʹʭcreativeʥproductiveʹgiftednessʏʮʹwhichʹcentersʹmoreʹonʺ
psychologicalʹtraitsʹlikeʹmotivationʏʹpersistenceʹandʹcreativityʎ ʹYetʹanotherʹcrucialʺ10

expansionʹofʹourʹearlierʹunderstandingʹrefusesʹtoʹseeʹgiftednessʹasʹinnateʹbutʹratherʹasʹaʺ
developmentalʹprocessʏʹaʹproductʹofʹpracticeʹandʏʹrelatedlyʏʹaʹstudentʰsʹenvironmentʎ ʺ11
Thoseʹenvironmentsʹareʏʹofʹcourseʏʹshapedʹbyʹunequalʹeducationalʹandʹlifeʹopportunitiesʺ
thatʹtrackʹtooʹoftenʹalongʹracialʹandʹsocioeconomicʹlinesʎ ʺ12
ʺ
Expandingʹtheʹwayʹweʹthinkʹaboutʹgiftednessʹhasʹnotʹmeantʹthatʹweʹhaveʹsettledʹonʹaʺ
universalʹdefinitionʎ ʹInʹmanyʹcommunitiesʏʹgiftednessʹisʹstillʹequatedʹwithʹIQʹtestsʨaʺ13

3ʹNorrgardʹʟ2008ʠʺ
4ʹTermanʹʟ1916ʏʹpʎʹ91ʠʺ
5ʹOakesʹʟ2005ʠʎʹOfʹcourseʏʹtheʹimpactʹofʹintelligenceʹtestingʹextendsʹbeyondʹeducationʹintoʹotherʺ
spheresʹofʹopportunityʹlikeʹimmigrationʹʟseeʏʹeʎgʎʏʺ
httpsʐʛʛwwwʎscientificamericanʎcomʛarticleʛellisʥislandʥchallengingʥtheʥimmigrantʛ​ʠʺ
6ʹOakesʹʟ2005ʠʺ
7ʹPophamʹʟ2010ʠʺ
8ʹSteeleʹʟ2010ʠʺ
9ʹUʎSʎʹCongressʹʟ1992ʠʺ
10ʹRenzulliʹʟ1977ʠʑʹSubtonikʹetʹalʎʹʟ2011ʠʺ
11ʹSubtonikʹetʹalʎʹʟ2011ʠʺ
12ʹCarterʹandʹWelnerʹʟ2013ʠʺ
13ʹCallahanʹʟ2009ʠʺ

https://www.scientificamerican.com/article/ellis-island-challenging-the-immigrant/
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staticʹandʹdeeplyʹquestionableʹʟseeʹaboveʠʹmeasureʹofʹintelligenceʎ ʹʹTheʹbestʹnumbersʺ14

indicateʹthatʹaboutʹthreeʹmillion ʹgiftedʹandʹtalentedʹstudentsʹhaveʹbeenʹidentifiedʹinʹUʎSʎʺ15

PK12ʹclassroomsʏʹaʹfigureʹthatʹisʹhighlyʹdependentʹonʹhowʹweʹdefineʹgiftednessʹinʹpolicyʺ
termsʎʺ

Defǥȟǥȟg Gǥfʄedȟeɶɶ ǥȟ PȰȇǥc˃ Teɦșɶט
ʺ
Theʹfederalʹgovernmentʰsʹdefinitionʹofʹgiftednessʹhasʹchangedʹoverʹtimeʏʹpartlyʹinʹresponseʺ
toʹacademicʹshiftsʹinʹourʹunderstandingʹofʹgiftednessʎʹForʹinstanceʏʹanʹacknowledgmentʹofʺ
theʹʭcreativeʥproductiveʮʹaspectʹofʹgiftednessʹappearedʹinʹoneʹofʹtheʹfirstʹfederalʺ
definitionsʏʹtheʹEducationʹAmendmentsʹofʹ1969ʏʹwhichʹstatedʏʹʭTheʹtermʹʯgiftedʹandʺ
talentedʰʹmeansʒchildrenʹwhoʹhaveʹoutstandingʹintellectualʹabilityʹorʹcreativeʹtalentʏʹtheʺ
developmentʹofʹwhichʹrequiresʹspecialʹactivitiesʹorʹservicesʹnotʹordinarilyʹprovidedʹbyʹlocalʺ
educationʹagenciesʎʮ ʹAʹlaterʹiterationʹofʹfederalʹlawʏʹtheʹJacobʹKʎʹJavitsʹGiftedʹandʺ16

TalentedʹStudentsʹEducationʹActʹofʹ1988ʏʹdeclaredʹthatʏʹʭOutstandingʹtalentsʹareʹpresentʹinʺ
childrenʹandʹyouthʹfromʹallʹculturalʹgroupsʏʹacrossʹallʹeconomicʹstrataʏʹandʹinʹallʹareasʹofʺ
humanʹendeavorʎʮ ʹThisʹrepresentedʹanʹexplicitʹrefutationʹofʹtheʹeugenicistʹoriginsʹofʹourʺ17

modernʹinterestʹinʹgiftedʹchildrenʎʹOtherʹimportantʹdevelopmentsʹinʹfederalʹgiftedʹpolicyʏʺ
whichʹoccurredʹinʹ1978ʹandʹ1993ʏʹexpandedʹaccessʹtoʹgiftedʹprogramsʹbyʹacknowledgingʺ
ʭpotentiallyʮʹgiftedʹstudentsʹandʹrequiringʹidentificationʹstrategiesʹtoʹcompareʹstudentsʹofʺ
similarʹagesʹandʹbackgroundsʎ ʺ18
ʺ
StatesʹhaveʹinterpretedʹfederalʹpolicyʹdefinitionsʹofʹgiftednessʹinʹvariousʹwaysʎʹAʹ2018ʺ
studyʹfoundʹthatʹ43ʹofʹ50ʹstatesʹemphasizedʹintellectualʹandʹacademicʹabilitiesʹandʹonlyʹ25ʺ
highlightedʹpotentialʹabilitiesʎ ʹInʹtermsʹofʹservingʹgiftedʹstudentsʏʹwhichʹtheʹfederalʺ19

governmentʹdoesʹnotʹmandateʏʹaʹ2014ʹsurveyʹconductedʹbyʹtheʹNAGCʏʹanʹadvocacyʹgroupʺ
thatʹsupportsʹgiftedʹeducationʏʹfoundʹthatʹ32ʹstatesʹreportedʹaʹstateʹmandateʹonʺ
identifyingʹandʹservingʹgiftedʹstudentsʏʹ17ʹstatesʹrequiredʹtheʹprovisionʹofʹgiftedʹservicesʺ
andʹfourʹstatesʹrequiredʹonlyʹthatʹgiftedʹstudentsʹbeʹidentifiedʹʟbutʹnotʹnecessarilyʹservedʠʎʺ
FundingʹgiftedʹeducationʹremainsʹanʹissueʎʹʹAccordingʹtoʹtheʹsameʹsurveyʏʹ12ʹstatesʺ
reportedʹthatʹstateʹlawmakersʹprovidedʹnoʹfundingʹtoʹlocalʹdistrictsʹforʹgiftedʹeducationʎ ʺ20
Lackʹofʹfundingʹforʹgiftedʹservicesʹisʹoftenʹaʹbarrierʹforʹruralʹdistrictsʹandʹdistrictsʹthatʺ
serveʹhighʹsharesʹofʹstudentsʹofʹcolorʹorʹstudentsʹinʹpovertyʎ ʹAllʹofʹthisʹvariationʺ21

highlightsʹaʹkeyʹpointʐʹstateʹandʹlocalʹdefinitionsʹofʹgiftednessʹandʹtheʹservicesʹattachedʹtoʺ
themʹlargelyʹdetermineʹhowʹandʹtoʹwhomʹgiftedʹeducationʹisʹdeliveredʹinʹtheʹUʎSʎ ʺ22
ʺ

14ʹNAGCʹʟ2011ʠʑʹNʎʹMʎʹRobinsonʏʹZiglerʏʹ˧ʹGallagherʹʟ2000ʠʺ
15ʹCallahanʹetʹalʎʹʟ2015ʠʺ
16ʹUʎSʎʹCongressʹʟ1970ʠʺ
17ʹPetersʹ˧ʹEngerrandʹʟ2016ʏʹpʎʹ159ʠʺ
18ʹFordʹandʹKingʹʟ2014ʠʺ
19ʹHodgesʹetʹalʎʹʟ2018ʠʺ
20ʹNAGCʹʟ2015ʠʺ
21ʹHowleyʹetʹalʎʹʟ2009ʏʹpʎʹ111ʠʎʹWhatʹisʹdifficultʹtoʹascertainʹfromʹthisʹdataʹisʹspecificallyʹwhetherʹlocaleʺ
orʹsmallʹsizeʹmostʹaffectsʹtheʹfundingʹandʹstaffingʹforʹgiftedʹeducationʎʹʟKettlerʹetʹalʏʹ2015ʠʎʺ
22ʹCallahanʹetʹalʎʹʟ2017ʠʺ
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InʹVirginiaʏʹtheʹregulationsʹgoverningʹgiftedʹservicesʹareʹʟasʹofʹsummerʹ2020ʠʹunderʺ
revisionʎʹCurrentʹguidelinesʏʹlastʹrevisedʹinʹ2012ʏʹincorporateʹearlierʹfederalʹlanguageʹthatʺ
hasʹhistoricallyʹbeenʹimportantʹforʹexpandingʹaccessʹtoʹgiftedʹprogramsʹforʺ
underʥrepresentedʹstudentsʎʹʹThisʹincludesʹaʹcommitmentʹtoʹidentifyingʹʭpotentiallyʮʺ
giftedʹstudentsʹandʹcomparingʹstudentsʹofʹsimilarʹagesʹandʹbackgroundsʹinʹtheʺ
identificationʹprocessʎʹʹTheʹVirginiaʹstateʹdefinitionʹisʹasʹfollowsʐʺ
ʺ

ʭGiftedʹstudentsʵʹmeansʹthoseʹstudentsʹinʹpublicʹelementaryʏʹmiddleʏʹandʹsecondaryʺ
schoolsʹbeginningʹwithʹkindergartenʹthroughʹtwelfthʹgradeʹwhoʹdemonstrateʹhighʺ
levelsʹofʹaccomplishmentʹorʹwhoʹshowʹtheʹpotentialʹforʹhigherʹlevelsʹofʺ
accomplishmentʹwhenʹcomparedʹtoʹothersʹofʹtheʹsameʹageʏʹexperienceʏʹorʺ
environmentʎʮʺ
ʺ

ImportantlyʏʹVirginiaʰsʹdefinitionʹgoesʹonʹtoʹdetailʹmanyʹdifferentʹformsʹofʹgiftednessʏʺ
includingʹintellectualʏʹcreativeʏʹproblemʥsolvingʹandʹcareerʹandʹtechnicalʹaptitudeʎ ʺ23
Definingʹgiftednessʹatʹtheʹfederalʏʹstateʹandʹlocalʹlevelsʹrepresentsʹaʹfirstʹstepʹinʹtheʺ
processʹofʹdeliveringʹgiftedʹservicesʏʹfollowedʹbyʹstudentʹidentificationʎʺ

ʺ
Ideȟʄǥf˃ǥȟg Gǥfʄed Sʄʙdeȟʄɶט

Likeʹtheʹdefinitionʹofʹgiftednessʏʹidentificationʹofʹgiftedʹstudentsʹalsoʹrunsʹtheʹpolicyʺ
gamutʎʹʹPoliciesʹandʹproceduresʹforʹidentificationʹvaryʹsubstantiallyʹbyʹstateʹandʹlocalʺ
schoolʹdistrictʎʹʹFindingsʹfromʹaʹnationallyʹrepresentativeʹsampleʹhighlightedʹelementaryʺ
schoolʹidentificationʹcriteriaʹlikeʹintellectualʹprowessʹʟreportedʹbyʹ99ʎ5ˣʹofʹdistrictsʠʏʺ
creativeʛdivergentʹthinkingʹʟ55ʎ9ˣʠʏʹvisualʹandʹperformingʹartsʹʟ44ʎ9ˣʠʏʹacademicʹdomainʺ
specificʹaptitudeʹʟ41ʎ6ˣʠʏʹandʹleadershipʹʟ35ʎ9ˣʠʎ ​́Thoseʹattributesʹwereʹassessedʹinʺ24

differentʹwaysʏʹtheʹmajorityʹofʹwhichʹreliedʹonʹstandardizedʹtestsʎ ​́ ​́Inʹanʹeffortʹtoʹaddressʺ25

issuesʹofʹbiasʹinʹstandardizedʹtestingʏʹsomeʹdistrictsʹhaveʹintroducedʹnonverbalʹabilityʺ
testsʏʹincludingʹtheʹNaglieriʹNonverbalʹAbilitiesʹTestʹʟNNATʠʎ ʹʹIdentificationʹoftenʹbeginsʺ26

withʹaʹreferralʹfromʹaʹclassroomʹteacherʎʹʹInʹsomeʹcasesʹthoseʹreferralsʹareʹinformalʏʹinʺ
otherʹcasesʹtheyʹareʹgovernedʹbyʹratingsʹorʹchecklistsʎ ʹʹInʹallʹcasesʏʹthoughʏʹteacherʺ27

recommendationsʹareʹsubjectʹtoʹimplicitʹbiasʏʹwhichʹweʹaddressʹlaterʹinʹthisʹliteratureʺ
reviewʎ ʺ28

ThoughʹnotʹallʹstatesʹdoʏʹVirginiaʹalsoʹmandatesʹidentificationʹforʹgiftedʹandʹtalentedʺ
educationʎʹʹVirginiaʰsʹcurrentʹguidelinesʏʹwhichʹagainʹareʹunderʹrevisionʏʹstateʹthatʺ
professionallyʹqualifiedʹpersonsʹshouldʹidentifyʹgiftednessʹusingʹmultipleʹcriteriaʹinʹaʺ
multistageʹprocessʎ ʹThisʹshouldʹfirstʹinvolveʹaʹdivisionʥwideʹscreeningʏʹthenʹaʹreferralʏʺ29

thenʹaʹdeterminationʹofʹeligibilityʹbyʹaʹdistrictʹandʛorʹbuildingʹcommitteeʎʹʹIdentificationʺ
shouldʹincludeʹaʹreviewʹofʹmultipleʹpointsʹofʹdataʎʹItʹcanʹbeginʹasʹearlyʹasʹkindergartenʹifʺ

23 ​́VDOEʹRegulationsʹGoverningʹEducationalʹServicesʹforʹGiftedʹStudents​ʹʟ2012ʠʺ
24ʹIbidʎʺ
25ʹIbidʎʺ
26ʹHodgesʹetʹalʹʟ2018ʠʺ
27ʹDonovanʹ˧ʹCrossʹʟ2002ʠʑʹMcClainʹ˧ʹPfeifferʹʟ2012ʠʺ
28ʹGrissomʹetʹalʎʹʟ2019ʠʺ
29 ​́VDOEʹRegulationsʹGoverningʹEducationalʹServicesʹforʹGiftedʹStudents​ʹʟ2012ʠʺ

http://www.doe.virginia.gov/instruction/gifted_ed/gifted_regulations.pdf
http://www.doe.virginia.gov/instruction/gifted_ed/gifted_regulations.pdf
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districtsʹareʹbasingʹidentificationʹonʹgeneralʹintellectualʹaptitudeʏʹbutʹdistrictsʹareʹalsoʹfreeʺ
toʹidentifyʹmoreʹspecificʹacademicʹdomainʹaptitudesʹifʹanʹassessmentʹexistsʎ ʺ30

PɦȰʶǥdǥȟg Seɦʶǥceɶ ʄȰ Gǥfʄed Sʄʙdeȟʄɶט
ʺʺ
TheʹdeliveryʹofʹgiftedʹservicesʹdiffersʹwidelyʹbyʹstateʹandʹdistrictʎʹʹNAGCʹoutlinesʹseveralʺ
standardsʹforʹgiftedʹeducationʏʹincludingʹguidelinesʹforʹdeliveryʹofʹservicesʎ ʹAccordingʹtoʺ31

theʹorganizationʏʹeducatorsʹshouldʐʺ
ʺʺ

● ʭengageʹstudentsʹwithʹgiftsʹandʹtalentsʹinʹidentifyingʹinterestsʏʹstrengthsʏʹandʹgiftsʎʮʺ
ʟStandardʹ1ʎ1ʎ1ʠʺ

● ʭdevelopʹactivitiesʹthatʹmatchʹeachʹstudentʰsʹdevelopmentalʹlevelʹandʹcultureʥbasedʺ
learningʹneedsʎʮʹʟStandardʹ1ʎ2ʎ1ʠʺ

● ʭprovideʹaʹvarietyʹofʹresearchʥbasedʹgroupingʹpracticesʹforʹstudentsʹwithʹgiftsʹandʺ
talentsʹthatʹallowʹthemʹtoʹinteractʹwithʹindividualsʹofʹvariousʹgiftsʏʹtalentsʏʹabilitiesʏʺ
andʹstrengthsʎʮʹʟStandardʹ1ʎ3ʎ1ʠʺ

● ʭidentifyʹoutʥofʥschoolʹlearningʹopportunitiesʹthatʹmatchʹstudentsʶʹabilitiesʹandʺ
interestsʎʮʹʟStandardʹ1ʎ4ʎ2ʠʺ

● ʭdesignʹinterventionsʹforʹstudentsʹtoʹdevelopʹcognitiveʹandʹaffectiveʹgrowthʹthatʹisʺ
basedʹonʹresearchʹofʹeffectiveʹpracticesʎʮʹʟStandardʹ1ʎ6ʎ1ʠʺ

● ʭdevelopʹspecializedʹinterventionʹservicesʹforʹstudentsʹwithʹgiftsʹandʹtalentsʹwhoʺ
areʹunderachievingʹandʹareʹnowʹlearningʹandʹdevelopingʹtheirʹtalentsʎʮʹʟStandardʺ
1ʎ6ʎ2ʠʺ
ʺʺ

WithʹNAGCʹstandardsʹinʹmindʏʹCallahanʹetʹalʎʹʟ2017ʠʹprovidedʹanʹoverviewʹofʹfindingsʺ
relatedʹtoʹgiftedʹservicesʹinʹtheirʹnationallyʹrepresentativeʹsurveyʹofʹschoolʹdistrictsʎʹTheʺ
researchʹliteratureʹhasʹtraditionallyʹrecognizedʹaʹvarietyʹofʹmodelsʹforʹdeliveringʹgiftedʺ
servicesʹtoʹstudentsʏʹrangingʹfromʹheterogeneousʹclusterʥgroupingʹwithinʹclassroomsʏʹtoʺ
pullʥoutʹprogramsʹwhereʹgiftedʹstudentsʹreceiveʹseparateʹinstructionʹfromʹtheirʹpeersʏʹtoʺ
specialʹschoolsʹfocusedʹspecificallyʹonʹtheʹneedsʹofʹgiftedʹstudentsʎʹCallahanʹetʹalʎʹʟ2017ʠʺ
emphasizedʹthatʹgiftedʹserviceʹdeliveryʹmayʹreflectʹoneʹorʹaʹcombinationʹofʹtheseʺ
approachesʎʹInʹtheirʹsurveyʏʹaboutʹaʹthirdʹofʹrespondentsʹindicatedʹthatʹthereʹwasʹnoʺ
articulatedʹframeworkʹofʹresearchʥbasedʹgiftedʹeducationʹserviceʹdeliveryʎʹTheʹmostʺ
commonʹmodelʹatʹtheʹelementaryʹlevelʹwasʹpullʥoutʹclassesʹʟ51ʎ9ˣʹofʹrespondentsʠʎʹInʺ
middleʹschoolʏʹspecialʹgiftedʹclassesʹwithʹʭhomogeneouslyʹgroupedʹgiftedʹstudentsʹwithinʹaʺ
regularʹschoolʹsettingʮʹwasʹmostʹcommonʎ ʹAtʹtheʹhighʹschoolʹlevelʏʹAdvancedʹPlacementʺ32

wasʹoverwhelminglyʹtheʹmostʹcommonʹformʹofʹserviceʹdeliveryʹʟ90ʎ7ˣʹofʹrespondentsʠʎʺ
Roughlyʹtwoʥthirdsʹofʹrespondentsʹindicatedʹtheʹuseʹofʹteacherʥʹdevelopedʹmaterialsʏʺ
publicʹresourcesʏʹexistingʹmaterialsʹʟeʎgʎʹsoftwareʹprogramsʹandʹLEGOʹroboticsʹsetsʠʏʹandʺ
curricularʹmaterialsʹdevelopedʹbyʹuniversitiesʹorʹacademicʹcompaniesʎʹTheʹremainingʺ
respondentsʹindicatedʹnoʹspecificʹmaterialsʹusedʹtoʹguideʹinstructionʎʹAtʹtheʹelementaryʺ
levelʏʹrespondentsʹidentifiedʹlanguageʹartsʹasʹtheʹprimaryʹcontentʹfocusʹareaʹʟ47ʎ2ˣʠʹwhileʺ
mathʹwasʹtheʹmostʹcommonʹfocusʹareaʹatʹtheʹmiddleʹschoolʹlevelʹʟ41ʎ7ˣʠʎʹTheʹmostʺ

30 ​́VDOEʹRegulationsʹGoverningʹEducationalʹServicesʹforʹGiftedʹStudents​ʹʟ2012ʠʺʺ
31 ​́NAGCʹStandardsʺ
32ʹCallahanʹetʹalʎʹʟ2017ʏʹpʎʹ24ʠʺ

http://www.doe.virginia.gov/instruction/gifted_ed/gifted_regulations.pdf
https://www.nagc.org/resources-publications/resources/%20national-standards-gifted-and-talented-education/pre-k-grade-12-1
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commonlyʹreportedʹskillsʹinstructionʹgivenʹtoʹgiftedʹstudentsʹatʹtheʹelementaryʹschoolʺ
levelʹwasʹcreativeʹthinkingʹʟ32ʎ9ˣʠʏʹwhileʹmiddleʹandʹhighʹschoolʹinstructorsʹwereʹmostʺ
likelyʹtoʹfocusʹonʹproblemʹsolvingʎ ʺ33
ʺ
Interestinglyʏʹaʹseparateʹstudyʹofʹgiftedʹeducationʹcurriculumʹinʹthreeʹstatesʹfoundʹthatʺ
whileʹidentificationʹpracticesʹforʹgiftedʹprogramsʹtypicallyʹfocusedʹonʹmathematicsʹandʺ
languageʹartsʏʹtheʹservicesʹprovidedʹtoʹparticipatingʹstudentsʹlargelyʹdidʹnotʹalignʹwithʺ
theseʹentryʹcriteriaʎ ʹInsteadʏʹcriticalʹthinkingʹandʹcreativeʹthinkingʹwereʹlistedʹasʹtheʹtopʺ34

twoʹfocusʹareasʹofʹtheʹgiftedʹcurriculumʎʹWhileʹgradeʥlevelʹextensionʹactivitiesʹinʹmathʹandʺ
languageʹartsʹwereʹalsoʹincludedʹinʹtheʹtopʹtenʹfocusʹareasʹʟrankedʹ3rdʹandʹ4thʏʺ
respectivelyʠʏʹtheʹotherʹmostʹcommonʹfociʹwereʹcommunicationʹskillsʹʟ5thʠʏʹtechnologyʺ
literacyʹʟ6thʠʏʹmetacognitiveʹskillsʹʟ7thʠʏʹresearchʹskillsʹʟ8thʠʏʹacademicʹmotivationʹʟ9thʠʏʹandʺ
academicʹselfʥconfidenceʹʟ10thʠʎʹTheʹstudyʹfurtherʹfoundʹthatʹpartʥtimeʹorʹpullʥoutʹclassesʺ
wereʹtheʹmostʹcommonʹformʹofʹdeliveryʹforʹtheʹgiftedʹcurriculumʹandʹthatʹtheʹmajorityʹofʺ
teachersʹhaveʹconsiderableʹautonomyʹinʹselectingʹcontentʹforʹgiftedʹstudentsʏʹsimilarʹtoʺ
CallahanʹetʹalʎʰsʹnationalʹsurveyʹfindingsʹdescribedʹaboveʎʹʹInʹsumʏʹresearchʹsuggestsʺ
considerableʹvariabilityʹinʹtheʹfocusʹofʹgiftedʹeducationʹandʹmethodsʹforʹdeliveringʺ
servicesʎʺ

The Gǥfʄed Gaɜט
ʺ
Asʹweʹhaveʹseenʏʹtheʹearlyʹ20​th​ʹcenturyʹoriginsʹofʹgiftedʹeducationʹareʹprofoundlyʺ
intertwinedʹwithʹracistʹandʹclassistʹbeliefsʹaboutʹchildrenʎʹThoseʹearlierʹbeliefsʏʹandʹtheʺ
testingʹandʹpracticesʹthatʹsprangʹupʹtoʹsupportʹthemʏʹwereʹadditionallyʹshapedʹbyʹtheʺ
interactionʹbetweenʹfederalʹandʹstateʹlegislationʹrelatedʹtoʹgiftedʹeducationʹandʹschoolʺ
desegregationʎʺʺ
ʺ
Manyʹstatesʹandʹdistrictsʹimplementedʹgiftedʹeducationʹservicesʹduringʹtheʹheightʹofʺ
courtʥorderedʹdesegregationʎʹForʹexampleʏʹSarahʹGarlandʰsʹinʥdepthʹexplorationʹofʺ
desegregationʹinʹLouisvilleʥJeffersonʹCountyʏʹKYʏʹwhichʹtoʹthisʹdayʹremainsʹaʹsubstantiallyʺ
desegregatedʹsystemʹatʹtheʹdistrictʥlevelʏʹshowsʹthatʹtheʹsystemʰsʹAdvanceʹProgramʹforʺ
giftedʹandʹtalentedʹstudentsʹoriginatedʹinʹ1975ʏʹtheʹsameʹyearʹaʹjudgeʹhandedʹdownʹtheʺ
districtʰsʹdesegregationʹorderʎʹEvidenceʹsubmittedʹbyʹplaintiffsʹinterestedʹinʹfurtheringʺ
desegregation ​́within​́ schoolsʹinʹtheʹ1990sʹindicatedʹthatʐʺ
ʺ

● BlackʹstudentsʹwereʹlessʹrepresentedʹthanʹWhiteʹstudentsʹinʹtheʹgiftedʹandʹtalentedʺ
programʺ

● Blackʹstudentsʹwereʹfarʹlessʹlikelyʹtoʹbeʹrecommendedʹtoʹtakeʹtheʹscreeningʹtestʺ
thanʹWhiteʹstudentsʹevenʹifʹtheyʹscoredʹinʹtheʹtopʹpercentileʎ ʺ35
ʺ

Districtsʹaroundʹtheʹcountryʹthatʹimplementedʹgiftedʹandʹtalentedʹprogramsʹinʹtheʹearlyʺ
aftermathʹofʹdesegregationʹdidʹsoʹexpresslyʹtoʹholdʹonʹtoʹWhiteʏʹmiddleʹclassʹfamiliesʺ

33ʹCallahanʹetʹalʎʹʟ2017ʏʹpʎʹ35ʠʺ
34ʹLongʹetʹalʎʹʟ2019ʠʺ
35ʹGarlandʹʟ2013ʏʹpʎʹ166ʠʺ



10ʺ

fearfulʹofʹaʹlossʹofʹstatusʹandʹprivilegeʎ ʹʹContemporaryʹeffortsʹtoʹincreaseʹaccessʹtoʹgiftedʺ36

educationʹservicesʹoftenʹencounterʹsimilarʹresistanceʏʹdefinedʹinʹnoʹsmallʹpartʹbyʹracialʺ
prejudiceʏʹWhiteʹprivilegeʏʹclassʹprivilegeʹandʹelitismʎ ʹBarriersʹtoʹaccessʹremainʎʹAsʹDonnaʺ37

Fordʏʹaʹlongʥtimeʹresearcher​ʹofʹgiftedʹeducationʏʹwroteʹinʹ2010ʏ ​́ʭTheʹbarriersʹtoʹincreasingʺ
theʹparticipationʹofʹBlackʹandʹHispanicʹstudentsʹinʹgiftedʹeducationʒhaveʹremainedʹprettyʺ
muchʹsimilarʹtoʹthoseʹthatʹIʹdiscussedʹ20ʹyearsʹagoʏʹ15ʹyearsʹagoʏʹ10ʹyearsʹagoʏʹandʹ5ʹyearsʺ
agoʎʮ ʹTheʹpresentʹgiftedʹgapʏʹorʹtheʹunderʥrepresentationʹofʹBlackʹandʹBrownʹstudentsʹinʺ38

giftedʹprogramsʹrelativeʹtoʹWhiteʹandʹAsianʹstudentsʏʹthenʏʹisʹaʹfunctionʹofʹthisʹhistoryʎʺʺ
  
  

ט ט

36ʹOakesʹʟ2005ʏʹpʎʹ278ʠʑʹKohnʹʟ1998ʠʑʹSaponʥShevinʹʟ1994ʑʹ1996ʠʺ
37ʹFordʹandʹKingʹʟ2014ʠʺ
38ʹFordʹʟ2010ʏʹpʎʹ33ʠʺ
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WHO RECEIVES GIFTED SERVICES֭ט
ʺ
Inʹthisʹsectionʹweʹreviewʹresearchʹandʹpubliclyʹavailableʹdataʹillustratingʹhowʹracialʹandʺ
socioeconomicʹdisparitiesʹinʹgiftedʹeducationʹmanifestʹnationallyʹasʹwellʹasʹinʹVirginiaʎʺ
Theseʹdisparitiesʹreflectʹtheʹenduringʹtroubledʹhistoryʹofʹgiftedʹprogramsʏʹasʹtheʹevidenceʺ
isʹclearʹthatʹtheyʹdisproportionatelyʹbenefitʹWhiteʏʹAsianʏʹandʹhigherʹSESʹstudentsʹandʺ
familiesʎʺʺ
ʺ
Racǥaȇ Dǥɶɜaɦǥʄǥeɶט
ʺ
Nationallyʏʹracialʹminorityʹstudentsʹareʹunderrepresentedʹinʹgiftedʹeducationʎ ʹTheʺ39

followingʹtableʹdepictsʹracialʹenrollmentʹdisparitiesʹusingʹ2015ʥ2016ʹdataʹfromʹtheʹOfficeʹofʺ
CivilʹRightsʹʟOCRʠʎ ʺ40
ʺ
Tableʲ1ʇʲNationalʲPercentageʲofʲGiftedʲEnrollmentʲbyʲRaceʳ

ʺ ˣOverallʺʺ
Enrollmentʺ

ˣGiftedʺʺ
Enrollmentʺ

Ratioʐʺʺ
GiftedʛOverallʺʺ

Whiteʺ 48ʎ9ˣʺ 58ʎ8ˣʺ 1ʎ20ʺ

Blackʺ 15ʎ4ˣʺ 8ʎ50ˣʺ ʎ552ʺ

Latinxʺ 25ʎ8ˣʺ 18ʎ1ˣʺ ʎ702ʺ

Asianʺ 5ʎ00ˣʺ 9ʎ90ˣʺ 1ʎ98ʺ

ʺ
RatiosʹofferʹaʹmeasurementʹofʹoverʹorʹunderʹrepresentationʹinʹgiftedʹprogramsʎʹAʹratioʹofʺ
1ʎ0ʹwouldʹsuggestʹperfectʹalignmentʹbetweenʹoverallʹandʹprogramʹenrollmentʏʹandʹeveryʺ
0ʎ1ʹdifferenceʹrepresentsʹoneʹdecileʹofʹdiscrepancyʎʹForʹexampleʏʹaʹratioʹofʹʎ5ʹwouldʺ
indicateʹhalfʹofʹtheʹexpectedʹrepresentationʹwhileʹ2ʎ0ʹwouldʹrepresentʹdoubleʹtheʹexpectedʺ
representationʎʹWhiteʹstudentsʹwereʹoverrepresentedʹbyʹroughlyʹtwoʹdecilesʹinʹgiftedʺ
programsʹandʹAsianʹstudentsʹhadʹnearlyʹdoubleʹtheirʹexpectedʹrepresentationʎʹConverselyʏʺ
BlackʹstudentsʹhadʹnearlyʹhalfʹtheirʹexpectedʹrepresentationʹinʹgiftedʹprogramsʹandʹLatinxʺ
wereʹapproximatelyʹthreeʹdecilesʹbelowʹtheirʹexpectedʹrepresentationʎ ʺ ʺ41

ʺ
NationallyʏʹWhiteʹstudentsʹwereʹoverrepresentedʹinʹgiftedʹenrollmentʹinʹ47ʹofʹ50ʹstatesʏʺ
andʹAsianʹstudentsʹwereʹoverrepresentedʹinʹ49ʹofʹ50ʹstatesʎʹConverselyʏʹBlackʹstudentsʺ
wereʹunderrepresentedʹinʹgiftedʹenrollmentʹinʹ48ʹofʹ50ʹstates ʹʟLatinxʺ42

underrepresentationʹinʹ49ʹstatesʠʎ ʹInʹtheirʹnationalʹsurveyʹofʹschoolʹdistrictʹleadersʏʺ43

39ʹGrissomʹetʹalʎʹʟ2019ʠʑʹParrʹ˧ʹStevensʹʟ2019ʠʑʹWrightʹetʹalʎʹʟ2017ʠʺ
40ʹTheʹmostʹrecentʹdataʹavailableʺ
41ʹInʹthisʹsameʹyearʏʹBlackʹstudentsʹwereʹoverrepresentedʹinʹspecialʹeducationʹwhileʹWhiteʹandʹAsianʺ
studentsʹwereʹunderrepresentedʹaccordingʹtoʹOCRʹdataʎʹOverrepresentationʹofʹBlackʹstudentsʹinʺ
SPEDʹprogramsʹisʹanotherʹwellʥdocumentedʹequityʹissueʹinʹeducationʹʟFordʏʹ2010ʠʺ
42ʹAllʹbutʹUtahʹandʹMassachusettsʺʺ
43ʹAllʹbutʹMassachusettsʺ
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Callahanʹandʹcolleaguesʹʟ2017ʠʹgatheredʹresponsesʹfromʹ1ʏ566ʹschoolʹdistrictsʹacrossʹtheʺ
countryʹprovidingʹselfʥreportedʹdataʹonʹgiftedʹprogramsʹatʹtheʹelementaryʏʹmiddleʏʹandʺ
highʹschoolʹlevelʎʹTheʹsampleʹalsoʹcutʹacrossʹurbanʏʹsuburbanʏʹandʹruralʹdistrictsʎʺ
ApproximatelyʹhalfʹofʹrespondentsʹindicatedʹanʹexactʹalignmentʹbetweenʹtheirʹBlackʺ
studentʹenrollmentʹandʹgiftedʹrepresentationʎʹMoreʹthanʹ80ˣʹreportedʹnearʹalignmentʺ
ʟwithinʹoneʹdecileʠʹbetweenʹBlackʹandʹLatinxʹstudentʹenrollmentʹandʹtheirʹrepresentationʺ
inʹgiftedʹprogramsʎʹThisʹperhapsʹindicatedʹaʹtendencyʹtoʹoverestimateʹproportionalityʹinʺ
representationʏʹasʹOCRʹdataʹincludedʹinʹthisʹreportʹconverselyʹindicatesʹthatʹnoʹstatesʹwithʺ
underrepresentationʹofʹBlackʹandʹLatinxʹstudentsʹinʹgiftedʹprogramsʹwereʹwithinʹoneʺ
decileʹofʹproportionalityʎʺʺ
ʺ
TheʹfollowingʹtableʹdepictsʹrepresentationʹofʹWhiteʏʹBlackʏʹLatinxʏʹandʹAsianʹstudentsʹinʺ
giftedʹprogramsʹinʹVirginiaʹcomparedʹtoʹtheirʹoverallʹenrollmentʹbasedʹonʹ2015ʥ2016ʹOCRʺ
dataʎʺʺ
ʺ
Tableʲ2ʇʲVirginiaʲPercentageʲofʲGiftedʲEnrollmentʲbyʲRaceʳ

ʺ ˣOverallʺʺ
Enrollmentʺ

ˣGiftedʺʺ
Enrollmentʺ

Ratioʐʺʺ
GiftedʛOverallʺʺ

Whiteʺ 50ʎ5ˣʺ 61ʎ2ˣʺ 1ʎ21ʺ

Blackʺ 22ʎ9ˣʺ 11ʎ5ˣʺ ʎ502ʺ

Latinxʺ 14ʎ4ˣʺ 8ʎ9ˣʺ ʎ618ʺ

Asianʺ 6ʎ64ˣʺ 12ʎ4ˣʺ 1ʎ86ʺ

ʺ
SimilarʹtoʹnationalʹtrendsʏʹWhiteʹandʹAsianʹstudentsʹareʹoverrepresentedʹinʹVirginiaʰsʹgiftedʺ
programsʏʹwithʹAsianʹstudentsʹagainʹrepresentingʹnearlyʹdoubleʹtheirʹexpectedʹproportionʺ
basedʹonʹtheirʹshareʹofʹoverallʹenrollmentʎʹBlackʹstudentsʹfaredʹslightlyʹworseʹinʹgiftedʺ
representationʹinʹVirginiaʹcomparedʹtoʹnationalʹaveragesʹʟaboutʹaʹhalfʹdecileʹdifferenceʠʎʺ
LatinxʹstudentsʹinʹVirginiaʹalsoʹfaredʹslightlyʹworseʹthanʹnationalʹaveragesʏʹasʹtheyʹwereʺ
underrepresentedʹinʹgiftedʹprogramsʹbyʹapproximatelyʹfourʹdecilesʎ ʹInʹtermsʹofʺ44

proportionalʹrepresentationʹinʹgiftedʹprogramsʏʹVirginiaʹrankedʹ22ndʹnationallyʹforʹBlackʺ
studentʹenrollmentʹandʹ15thʹNationallyʹforʹLatinxʹstudentʹenrollmentʎʺʺ
ʺ
Identificationʹandʹreferralʹforʹgiftedʹprogramsʹinʹelementaryʹschoolʹhasʹpotentialʺ
longʥtermʹimplicationsʹforʹadvancedʹcourseʹenrollmentʹandʹperformanceʹinʹsecondaryʺ
schoolʎ ʹHereʹareʹtheʹdefinitionsʹofʹeachʹaccordingʹtoʹVDOEʹguidanceʐ ʺ45 46

ʺ
ʮIdentificationʮ​́meansʹtheʹmultistagedʹprocessʹofʹfindingʹstudentsʹwhoʹareʹeligibleʺ
forʹserviceʹoptionsʹofferedʹthroughʹtheʹdivisionʶsʹgiftedʹeducationʹprogramʎʹTheʺ
identificationʹprocessʹbeginsʹwithʹaʹdivisionwideʹscreeningʹcomponentʹthatʹisʺ

44ʹConverselyʏʹBlackʹstudentsʹinʹVirginiaʹwereʹoverrepresentedʹinʹSPEDʹprogramsʹbyʹaboutʹtwoʺ
decilesʹʟsimilarʹtoʹnationalʹaveragesʠʎʺʺ
45ʹCrabtreeʹetʹalʎʹʟ2019ʠʺ
46 ​́VDOEʹRegulationsʹGoverningʹEducationalʹServicesʹforʹGiftedʹStudents​ʹʟ2012ʠʺʺ

http://www.doe.virginia.gov/instruction/gifted_ed/gifted_regulations.pdf
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followedʹbyʹaʹreferralʹcomponentʏʹandʹthatʹconcludesʹwithʹtheʹdeterminationʹofʺ
eligibilityʹbyʹtheʹschoolʹdivisionʶsʹidentificationʹandʹplacementʹcommitteeʹorʺ
committeesʎʹTheʹidentificationʹprocessʹincludesʹtheʹreviewʹofʹvalidʹandʹreliableʺ
studentʹdataʹbasedʹonʹcriteriaʹestablishedʹandʹappliedʹconsistentlyʹbyʹtheʹschoolʺ
divisionʎʹTheʹprocessʹshallʹincludeʹtheʹreviewʹofʹinformationʹorʹdataʹfromʹmultipleʺ
sourcesʹtoʹdetermineʹwhetherʹaʹstudentʶsʹaptitudesʹandʹlearningʹneedsʹareʹmostʺ
appropriatelyʹservedʹthroughʹtheʹschoolʹdivisionʶsʹgiftedʹeducationʹprogramʎʺ
ʺ
ʮReferralʮ​́meansʹtheʹformalʹandʹdirectʹprocessʹthatʹparentsʹorʹlegalʹguardiansʏʺ
teachersʏʹprofessionalsʏʹstudentsʏʹpeersʏʹselfʏʹorʹothersʹuseʹtoʹrequestʹthatʹaʺ
kindergartenʹthroughʹtwelfthʥgradeʹstudentʹbeʹassessedʹforʹgiftedʹeducationʺ
programʹservicesʎʺ

ʺ
TheʹfollowingʹtableʹdepictsʹtheʹracialʹbreakdownʹofʹelementaryʹstudentsʹinʹVirginiaʺ
identifiedʹandʹreferredʹforʹgiftedʹandʹtalentedʹʟGTʠʹprogramsʹcomparedʹtoʹtheirʹoverallʺ
percentageʹofʹtheʹKʥ5ʹpopulationʹbasedʹonʹVDOEʹdataʹfromʹtheʹ2016ʥ2017ʹschoolʹyearʎ ʺʺ47

ʺ
Tableʲ3ʇʲProportionʲGTʲRepresentationʲtoʲTotalʲStudentʲPopulationʲinʲVirginiaʳ

ʺ
ˣʹKʥ5ʺ

Populationʺ

ˣʹStudentsʺ
Identifiedʺʺ
forʹGTʺ

Ratioʐʺ
Identifiedʛʺ
Overallʺ

ˣStudentsʺ
Referredʺʺ
forʹGTʺʺ

Ratioʐʺʺ
Referredʛʺ
Overallʺ

Blackʺ 22ʎ6ˣʺ 10ʎ4ˣʺ 0ʎ460ʺ 14ʎ0ˣʺ 0ʎ619ʺ

Latinxʺ 15ʎ1ˣʺ 9ʎ52ˣʺ 0ʎ630ʺ 11ʎ1ˣʺ 0ʎ735ʺ

Whiteʺ 49ʎ7ˣʺ 58ʎ9ˣʺ 1ʎ19ʺ 55ʎ8ˣʺ 1ʎ13ʺ

Asianʺ 6ʎ8ˣʺ 14ʎ0ˣʺ 2ʎ06ʺ 12ʎ0ˣʺ 1ʎ76ʺ

 
AccordingʹtoʹtheseʹdataʏʹBlackʹstudentsʹrepresentedʹ10ʎ5ˣʹofʹstudentsʹidentifiedʹforʹGTʺ
programsʏʹlessʹthanʹhalfʹofʹtheirʹpercentageʹofʹoverallʹKʥ5ʹstudentʹrepresentationʎʹLatinxʺ
studentsʹonlyʹfaredʹslightlyʹbetterʎʹThatʹsameʹyearʏʹWhiteʹstudentsʹwereʹapproximatelyʹtwoʺ
decilesʹhigherʹthanʹexpectedʹinʹtheirʹrepresentationʹofʹstudentsʹidentifiedʹforʹGTʏʹwhileʺ
AsianʹstudentsʹmoreʹthanʹdoubledʹtheirʹexpectedʹrepresentationʎʹTheseʹdisparitiesʹreduceʺ
slightlyʹinʹtheʹproportionʹofʹstudentsʹreferredʹforʹGTʏʹbutʹBlackʹandʹLatinxʹstudentsʺ
continuedʹtoʹbeʹunderrepresentedʹwhileʹWhiteʹandʹAsianʹstudentsʹcontinuedʹtoʹbeʺ
overrepresentedʎʺʺ
ʺ
SȰcǥȰecȰȟȰșǥc Dǥɶɜaɦǥʄǥeɶט
ʺ
Thereʹareʹclearʹdisparitiesʹinʹgiftedʹeducationʹrepresentationʹbasedʹonʹstudentʺ
socioeconomicʹstatusʎʹWhileʹroughlyʹhalfʹofʹrespondingʹschoolʹdistrictʹleadersʹinʹCallahanʺ
andʹcolleaguesʰʹʟ2017ʠʹstudyʹperceivedʹproportionateʹrepresentationʹforʹBlackʹstudentsʹinʺ

47ʹTheʹmostʹrecentʹdataʹavailableʐʺ
httpʐʛʛwwwʎdoeʎvirginiaʎgovʛstatisticsʪreportsʛgiftedʛindexʎshtmlʺ

http://www.doe.virginia.gov/statistics_reports/gifted/index.shtml
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giftedʹprogramsʏʹonlyʹaboutʹ18ˣʹofʹdistrictʹleadersʹreportedʹproportionateʹrepresentationʺ
forʹtheirʹlowʥincomeʹstudentsʎʹInʹaʹ2019ʹstudyʹusingʹaʹnationallyʹrepresentativeʹdatasetʏʺ
Grissomʹandʹcolleaguesʹexploredʹhowʹstudentsʰʹraceʹandʹsocioeconomicʹstatusʹpredictedʺ
theirʹlikelihoodʹofʹreceivingʹgiftedʹandʹtalentedʹservicesʹinʹschoolʎʹTheyʹfoundʹthatʺ
studentsʹinʹtheʹhighestʹSESʹquintileʹwereʹmoreʹthanʹsixʹtimesʹasʹlikelyʹtoʹreceiveʹgiftedʹandʺ
talentedʹservicesʹthanʹstudentsʹinʹtheʹbottomʹquintileʎʹWhileʹgiftedʹservicesʹincreasedʹatʺ
eachʹSESʹquintileʹforʹallʹracialʹgroupsʹincludedʹinʹtheʹstudyʹʟWhiteʏʹBlackʏʹHispanicʏʹandʺ
AsianʠʏʹtheʹgainsʹwereʹmostʹpronouncedʹforʹWhiteʹandʹAsianʹstudentsʏʹwithʹBlackʹstudentsʺ
inʹparticularʹnotʹexperiencingʹtheʹsameʹbenefitsʹofʹbeingʹhigherʹSESʎʹWhenʹcontrollingʹforʺ
previousʹachievementʹinʹmathʹandʹreadingʏʹresearchersʹfoundʹthatʹsocioeconomicʺ
disparitiesʹpersistedʎʹWithinʹaʹsubsetʹofʹstudentsʹscoringʹatʹorʹaboveʹtheʹ95thʹpercentileʹinʺ
mathʏʹstudentsʹinʹtheʹhighestʹSESʹquintileʹstillʹreceivedʹgiftedʹandʹtalentedʹservicesʹatʺ
nearlyʹdoubleʹtheʹrateʹofʹstudentsʹinʹtheʹlowestʹSESʹquintileʎʹTheʹdiscrepanciesʹwereʹlessʺ
pronouncedʹforʹthoseʹscoringʹatʹorʹaboveʹtheʹ95thʹpercentileʹinʹreadingʏʹbutʹstudentsʹinʺ
theʹhighestʹSESʹquintileʹwereʹstillʹroughlyʹ10ʹpercentageʹpointsʹhigherʹinʹtheirʹlikelihoodʹofʺ
receivingʹtheseʹservicesʎʹTheseʹfindingsʹsuggestʹthatʹsocioeconomicʹdisparitiesʹinʹGTʺ
programsʹareʹnotʹonlyʹpronouncedʏʹbutʹtheyʹendureʹevenʹforʹhighʹachievingʹlowʥincomeʺ
studentsʎʹFurtherʏʹtheyʹsuggestʹthatʹstudentsʰʹraceʹcontinuesʹtoʹplayʹaʹroleʹinʹreceivingʹGTʺ
servicesʹinʹschoolʏʹevenʹafterʹcontrollingʹforʹSESʎʺʺ
ʺ
Theʹconcentrationʹofʹpovertyʹinʹaʹschoolʹalsoʹpredictsʹtheʹavailabilityʹofʹgiftedʺ
programmingʎʹInʹaʹ2018ʹreportʹforʹtheʹFordhamʹInstituteʏʹYaulumaʹandʹTynerʹfoundʹthatʺ
theʹmajorityʹofʹelementaryʹandʹmiddleʹschoolsʹʟ68ʎ3ˣʠʹinʹaʹnationallyʹrepresentativeʺ
datasetʹreportedʹhavingʹgiftedʹprogramsʎʹHoweverʏʹwhileʹtheyʹfoundʹthatʹapproximatelyʺ
9ˣʹofʹelementaryʹandʹmiddleʹschoolʹstudentsʹparticipatedʹinʹtheseʹprogramsʹnationallyʏʺ
thereʹwereʹclearʹdiscrepanciesʹbetweenʹstudentsʹinʹhighʹandʹlowʥpovertyʹschoolsʎʹWhileʺ
12ʎ4ˣʹofʹstudentsʹinʹlowʥpovertyʹschoolsʹparticipatedʏʹthatʹwasʹonlyʹtheʹcaseʹforʹ6ʎ1ˣʹofʺ
studentsʹinʹhighʥpovertyʹschoolsʎʹInʹaʹseparateʹʟ2020ʠʹanalysisʏʹtheʹauthorsʹfoundʹthatʺ
whileʹtheʹoverallʹpercentageʹofʹschoolsʹwithʹgiftedʹprogramsʹslightlyʹdeclinedʹnationallyʺ
betweenʹ2012ʹandʹ2016ʏʹtheyʹincreasedʹinʹlowʥpovertyʹschoolsʹandʹdecreasedʹinʺ
highʥpovertyʹschoolsʎʹAdditionallyʏʹsuburbanʹschoolsʹhadʹaʹhigherʹlikelihoodʹofʹofferingʺ
giftedʹprogramsʹthanʹurbanʹorʹruralʹschoolsʎʺʺ
ʺ
StudentsʹqualifyingʹforʹfreeʹorʹreducedʹlunchʹʟFRLʠʹsubsidiesʹareʹalsoʹunderrepresentedʹinʺ
giftedʹprogramsʹinʹVirginiaʎʹʹAʹ2013ʹreportʹbyʹtheʹNationalʹResearchʹCenterʹonʹtheʹGiftedʺ
andʹTalentedʹatʹtheʹUniversityʹofʹVirginiaʹofferedʹanʹanalysisʹofʹtheʹnumberʹofʹschoolʺ
divisionsʹinʹVirginiaʹreportingʹapproximateʹpercentagesʹofʹtheirʹFRLʹpopulationʹinʹGTʺ
programsʎʹTheʹauthorsʹsurveyedʹschoolʹdivisionʹrepresentativesʹandʹaskedʹthemʹtoʺ
selfʥreportʹprogramʹrepresentationʎʹInʹVirginiaʏʹtheʹresultsʹwereʹbimodalʏʹwithʹschoolʺ
divisionsʹmostʹcommonlyʹreportingʹthatʹ1ʥ10ˣʹorʹ11ʥ20ˣʹofʹtheirʹFRLʹpopulationʹwasʺ
enrolledʹinʹGTʹprogramsʎʺʺ
ʺ
YaulumaʹandʹTynerʹʟ2018ʠʹofferedʹstateʹbyʹstateʹcomparisonsʹofʹgiftedʹprogramʺ
participationʹbyʹconcentrationʹofʹschoolʹpovertyʎʹTheʹfollowingʹtableʹdepictsʹcomparisonsʺ
ofʹavailabilityʹandʹparticipationʹinʹgiftedʹprogramsʹbyʹschoolʹpovertyʹlevelʹinʹVirginiaʹandʺ
nationallyʹinʹtheʹ2014ʥ2015ʹacademicʹyearʎʺ ʺ
ʺ
ʺ
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ʺ
TableʲɹʇʲGiftedʲProgramsʲinʲVirginiaʲbyʲSchoolʲPovertyʲLevelʔʳ

ʺ LowʥPovertyʺ MiddleʥPovertyʺ HighʥPovertyʺ

VAʺ Nationalʺ VAʺ Nationalʺ VAʺ Nationalʺ

ˣʹSchoolsʹOfferingʺ
GiftedʹProgrammingʺ 97ʎ2ˣʺ 64ʎ5ˣʺ 96ʎ3ˣʺ 69ʎ2ˣʺ 92ʎ9ˣʺ 69ʎ1ˣʺ

ˣʹStudentsʹParticipatingʺ
inʹGiftedʹProgrammingʺ 18ʎ8ˣʺ 12ʎ4ˣʺ 11ˣʺ 9ˣʺ 6ʎ2ˣʺ 6ʎ1ˣʺ

ʙ​Lowʞpovertyʲˈʲˋ25˜ʲFRL,ʲmiddleʞpovertyʲˈʲ25˜ʞ75˜ʲFRL,ʲhighʞpovertyʲˈʲˊ75˜ʲFRLʳ
ʺ
OverallʏʹVirginiaʹrankedʹhighestʹinʹtheʹcountryʹbyʹofferingʹgiftedʹprogramsʹinʹ92ʎ9ˣʹofʺ
highʥpovertyʹschoolsʏʹandʹexceededʹtheʹnationalʹaverageʹbyʹatʹleastʹ23ʹpercentageʹpointsʺ
atʹeveryʹlevelʹofʹschoolʹpovertyʎʹTheʹmostʹrecentʹOCRʹdata ʹfurtherʹsupportsʹtheʺ48

availabilityʹofʹgiftedʹprogramsʹforʹstudentsʹattendingʹlowerʹSESʹschoolsʹinʹVirginiaʏʹasʺ
approximatelyʹ96ˣʹofʹTitleʹIʹelementaryʹandʹmiddleʹschoolsʹofferedʹgiftedʹprogramsʎʹTheʺ
mostʹrecentʹOCRʹdataʹfurtherʹsupportsʹtheʹavailabilityʹofʹgiftedʹprogramsʹforʹstudentsʺ
attendingʹlowerʹSESʹschoolsʹinʹVirginiaʏʹasʹapproximatelyʹ96ˣʹofʹTitleʹIʹelementaryʹandʺ
middleʹschoolsʹofferedʹgiftedʹprogramsʹinʹtheʹ2015ʥ2016ʹschoolʹyearʎʹStillʏʹwhileʹVirginiaʺ
exceededʹtheʹnationalʹaverageʹinʹpercentageʹofʹstudentsʹparticipatingʹinʹgiftedʺ
programmingʹatʹeveryʹlevelʹofʹschoolʹpovertyʹconcentrationʏʹtheʹpercentageʹofʹstudentsʺ
participatingʹinʹgiftedʹprogrammingʹdroppedʹprecipitouslyʹasʹschoolʹpovertyʹlevelʺ
increasedʏʹwithʹstudentsʹatʹhighʥpovertyʹschoolsʹparticipatingʹatʹaboutʹaʹthirdʹofʹtheʹrateʺ
ofʹstudentsʹinʹlowʥpovertyʹschoolsʎʹThisʹsuggestsʹthatʹwhileʹthereʹmayʹbeʹhigherʹthanʺ
averageʹavailabilityʹofʹgiftedʹprogramsʹforʹlowʥincomeʹstudentsʹinʹtheʹCommonwealthʹofʺ
Virginiaʏʹtheirʹparticipationʹremainsʹlowʎʺʺ
ʺ
Persistentʹracialʹandʹsocioeconomicʹdisparitiesʹinʹgiftedʹprogramʹidentificationʹandʺ
participationʹʟnationallyʹandʹinʹVirginiaʠʹhaveʹshortʹandʹlongʥtermʹimplicationsʎʹInʹtheʺ
followingʹsectionʏʹweʹexploreʹwhyʹunderrepresentationʹinʹgiftedʹprogramsʹmattersʎ 
 

ט ט

48ʹ2015ʥ2016ʹschoolʹyearʺ
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WHY DOES THIS MATTER֭טט
ʺ
Racialʹandʹsocioeconomicʹdisparitiesʹinʹgiftedʹprogramʹparticipationʹhaveʹimplicationsʺ
beyondʹelementaryʹschoolʎʹThisʹincludesʹlimitedʹaccessʹtoʹtheʹdemonstratedʹacademicʹandʺ
socialʹandʹemotionalʹbenefitsʹofʹacceleratedʹcourseworkʏʹasʹwellʹasʹdisruptedʹorʹdelayedʺ
entryʹtoʹtheʹpipelineʹofʹadvancedʹcourseʹtakingʹthatʹoftenʹfollowsʹgiftedʹidentificationʹinʺ
elementaryʹschoolʎʹStillʏʹthereʹisʹevidenceʹthatʹtheʹacademicʹbenefitsʹofʹparticipatingʹinʺ
specializedʹʭgiftedʮʹschoolsʹandʹprogramsʹcanʹbeʹmarginalʹwhenʹcomparingʹoutcomesʹofʺ
acceptedʹandʹnonʥacceptedʹstudentsʹwithʹsimilarʹbaselineʹacademicʹperformanceʎ ʺʺ49

Thisʹisʹconsistentʹwithʹaʹkeyʹcritiqueʹofʹgiftedʹprogramsʏʹinʹthatʹtheyʹareʹoftenʹinherentlyʺ
inequitableʹbecauseʹtheyʹprovideʹhighʹqualityʏʹrigorousʹlearningʹopportunitiesʹforʹonlyʹaʺ
selectʹgroupʹofʹstudentsʎ ʺ50
ט
Mǥ˂ed Eʶǥdeȟce Ȱȟ Acadeșǥc֦ SȰcǥaȇ֦ aȟd EșȰʄǥȰȟaȇ Beȟefǥʄɶטט
ʺ
Giftedʹprogramsʹinʹelementaryʹschoolsʹacrossʹtheʹcountryʹtendʹtoʹofferʹuniqueʹlearningʺ
opportunitiesʹrelatedʹtoʹlanguageʹartsʏʹSTEMʏʹcreativeʹthinkingʏʹandʹproblemʹsolvingʺ
ʟamongʹothersʠʎ ʹByʹdesignʏʹstudentsʹhaveʹanʹopportunityʹtoʹaccelerateʹinʹimportantʺ51

academicʹcompetenciesʎ ʹResearchʹhasʹshownʹthatʹparticipationʹinʹacceleratedʹclassesʺ52

tendsʹtoʹpromoteʹstudentsʰʹacademicʹachievementʎ ʹHoweverʏʹresearchʹisʹmixedʹonʹtheʺ53

specificʹlongʹtermʹacademicʹbenefitsʹofʹgiftedʹprogramʹparticipationʏʹwithʹsomeʹstudiesʺ
showingʹthatʹstudentsʹinʹgiftedʹprogramsʹperformʹbetterʹoverʹtimeʹthanʹpeersʺ
demonstratingʹsimilarʹacademicʹprowessʹonʹstandardizedʹassessmentsʹwhoʹdoʹnotʺ
participateʏ ʹwhileʹotherʹstudiesʹshowʹtheseʹacademicʹachievementʹdifferencesʹtoʹbeʺ54

marginalʹatʹbestʎ ʺʺ55

ʺ
Inʹaʹ2014ʹstudyʹbyʹAbdulkadirogluʹandʹcolleaguesʏʹresearchersʹcomparedʹSATʹscoreʹandʺ
collegeʹadmissionsʹoutcomesʹofʹstudentsʹonʹtheʹcuspʹofʹacceptanceʹtoʹʹʭexamʹschoolsʮʹinʺ
NewʹYorkʹandʹBostonʹintendedʹtoʹserveʹgiftedʹstudentsʎʹTheyʹfoundʹthatʹthereʹwereʹnoʺ
significantʹdifferencesʹinʹtheʹSATʹscoresʹorʹprestigeʹlevelʹofʹcollegeʹacceptancesʹbetweenʺ
studentsʹscoringʹjustʹunderʹtheʹcutoffʹscoresʹwhoʹwereʹnotʹacceptedʹandʹthoseʹscoringʹjustʺ
overʹtheʹcutoffʹscoresʹwhoʹwereʹacceptedʎʹThisʹsuggestsʹthatʹforʹstudentsʹwithʹsimilarʺ
academicʹachievementʹbaselinesʏʹthereʹwasʹlittleʹlongʥtermʹbenefitʹofʹtheʹʭgiftedʮʹlabelʎʺ
Theʹauthorsʹalsoʹfoundʹthatʹstudentsʹacceptedʹtoʹtheseʹspecializedʹprogramsʹattendedʺ
schoolʹwithʹfewerʹracialʹminorityʹandʹlowerʥincomeʹpeersʏʹwhichʹisʹconsistentʹwithʺ
researchʹfindingsʹthatʹracialʹandʹsocioeconomicʹdisparitiesʹinʹgiftedʹprogramʹparticipationʺ
tendʹtoʹpersistʹwhenʹcontrollingʹforʹpreviousʹacademicʹachievementʎ ʺ56
ʺ

49 ​́Barnumʹʟ2019ʠʺ
50ʹCallahanʹetʹalʎʹʟ2017ʠʑʹHamiltonʹetʹalʎʹʟ2018ʠʺ
51ʹCallahanʹetʹalʎʹʟ2017ʠʺ
52ʹGrissomʹetʹalʎʹʟ2019ʠʺ
53ʹCallahanʹetʹalʎʹʟ2015ʠʺ
54ʹeʎgʎʹLongʹetʹalʎʹʟ2019ʠʺ
55ʹeʎgʎʹAbdulkadirogluʹetʹalʎʹʟ2014ʠʏʹDobbieʹ˧ʹFryerʹʟ2013ʠʺ
56ʹGrissomʹetʹalʎʹʟ2019ʠʺ

https://www.chalkbeat.org/2019/4/1/21121082/how-much-does-attending-one-of-these-elite-high-schools-matter-not-as-much-as-you-might-think
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Inʹaʹ2019ʹstudyʹfromʹtheʹNationalʹCenterʹforʹResearchʹonʹGiftedʹEducationʹatʹtheʺ
UniversityʹofʹConnecticutʏʹLongʹandʹcolleaguesʹexploredʹgiftedʹprogramsʹusingʹsurveyʹandʺ
assessmentʹdataʹacrossʹthreeʹstatesʎʹTheʹauthorsʹfoundʹthatʹgiftedʹstudentsʹstartedʹaboutʺ
twoʹgradeʹlevelsʹhigherʹthanʹtheirʹpeersʹinʹtheʹ3rdʹgradeʏʹbutʹthatʹtheirʹacademicʺ
achievementʹtendedʹtoʹaccelerateʹmoreʹslowlyʹthanʹstudentsʹnotʹparticipatingʹinʹgiftedʺ
programsʹfromʹtheʹ3rdʹthroughʹtheʹ5thʹgradeʎʹStillʏʹtheʹauthorsʹfoundʹthatʹstudentsʺ
identifiedʹasʹgiftedʹhadʹhigherʹachievementʹgrowthʹthanʹotherʹstudentsʹscoringʹaboveʹtheʺ
medianʹonʹ3rdʹgradeʹstandardizedʹtestsʹwhoʹwereʹnotʹidentifiedʹforʹgiftedʹprogramsʎʹThisʺ
offersʹaʹmixedʹassessmentʹofʹwhetherʹthereʹwereʹdemonstratedʹacademicʹbenefitsʹofʹbeingʺ
identifiedʹasʹʭgiftedʎʮʹFurthermoreʏʹitʹraisesʹtheʹquestionʹofʹhowʹmuchʹtheʹbenefitsʹwereʺ
associatedʹwithʹtheʹgiftedʹlabelʹversusʹtheʹopportunityʹtoʹengageʹinʹacceleratedʺ
courseworkʎʹInʹtheʹsameʹ2019ʹsurveyʏʹschoolsʹoverwhelminglyʹreportedʹprovidingʹgiftedʺ
servicesʹthroughʹpullʹoutʹclassesʏ ʹsuggestingʹthatʹgiftedʹstudentsʹreceivedʹtheirʺ57

acceleratedʹcurriculumʹinʹisolationʹfromʹtheirʹpeersʹʟhighʹachievingʹorʹnotʠʎʹThisʹhighlightsʺ
aʹcentralʹchallengeʹinʹparsingʹoutʹwhetherʹanyʹapparentʹacademicʹbenefitsʹofʹgiftedʺ
educationʹareʹattributableʹtoʹbeingʹlabeledʹasʹʭgiftedʮʹorʹexposureʹtoʹtheʹacceleratedʺ
courseworkʹthatʹisʹcharacteristicʹofʹtheseʹprogramsʎʺʺ
ʺ
Relatedlyʏʹthereʹisʹmixedʹevidenceʹaboutʹtheʹpotentialʹsocialʹandʹemotionalʹbenefitsʹthatʺ
studentsʹreceiveʹspecificallyʹthroughʹparticipationʹinʹgiftedʹprogramsʎʹResearchʹhasʹshownʺ
thatʹstudentsʹidentifiedʹasʹgiftedʹtendʹtoʹshowʹincreasesʹinʹselfʥesteemʏʹselfʥefficacyʏʹandʺ
engagementʎ ʹFurthermoreʏʹresearchʹhasʹshownʹthatʹgiftedʹprogramsʹhelpʹstudentsʺ58

developʹpositiveʹacademicʹidentitiesʹinʹSTEMʹsubjectsʎ ʹHoweverʏʹcriticsʹofʹgiftedʺ59

educationʹpointʹtoʹtheʹnegativeʹsocialʹandʹemotionalʹimplicationsʹofʹsegregatingʹstudentsʺ
ʟoftenʹalongʹracialʹandʹsocioeconomicʹlinesʠʹthroughʹtheʹuseʹofʹpulloutʹclasses ʹandʺ60

specializedʹcentersʎ ʹAsʹDobbieʹ˧ʹFryerʹʟ2013ʠʹsuggestedʹinʹtheirʹstudyʹofʹgiftedʹschoolsʹinʺ61

NewʹYorkʹCityʹandʹBostonʏʹthisʹapproachʹmayʹbeʹbasedʹinʹaʹbeliefʹthatʹhighʥachievingʺ
studentsʹbenefitʹfromʹprimarilyʹinteractingʹwithʹotherʹhighʥachievingʹpeersʎʹGivenʹtheʺ
demonstratedʹracialʹandʹsocioeconomicʹdisparitiesʹinʹgiftedʹprogramʹrepresentationʺ
discussedʹthroughoutʹthisʹliteratureʹreviewʏʹthisʹlikelyʹmanifestsʹinʹaʹlackʹofʹdiversityʹinʺ
theseʹpeerʹgroupsʎʹFurthermoreʏʹresearchʹsuggestsʹthatʹraciallyʹandʹsocioeconomicallyʺ
integratedʹschoolsʹandʹclassroomsʹcanʹcontributeʹtoʹreductionʹinʹbiasesʏʹincreasedʹdesireʺ
toʹseekʹoutʹintegratedʹsettingsʹlaterʹinʹlifeʏʹimprovedʹsatisfactionʹandʹintellectualʺ
selfʥconfidenceʏʹenhancedʹleadershipʹskillsʏʹmeaningfulʹrelationshipsʹwithʹdiverseʹpeersʏʺ
andʹaʹreductionʹinʹanxietyʎ ʹThisʹsuggestsʹthatʹpulloutʹgiftedʹprogramsʏʹwhichʹtendʹtoʺ62

disproportionatelyʹbenefitʹWhiteʏʹAsianʏʹandʹhigherʹSESʹstudentsʏʹperhapsʹcircumventʺ
theseʹdemonstratedʹsocialʹandʹemotionalʹbenefitsʹforʹparticipatingʹstudentsʎʺ
ʺ
Consideringʹhowʹexposureʹtoʹacceleratedʹcourseworkʹmayʹbeʹtheʹsourceʹofʹacademicʺ
achievementʹbenefitsʹassociatedʹwithʹgiftedʹidentificationʹandʹhowʹparticipationʹinʺ
integratedʹclassesʹcanʹcontributeʹtoʹstudentʹwellbeingʹinʹmyriadʹwaysʏʹitʹleadsʹtoʹquestionsʺ

57ʹConsistentʹwithʹnationalʹsurveyʹfindingsʹinʹCallahanʹetʹalʎʹʟ2017ʠʺ
58ʹGrissomʹetʹalʎʹʟ2019ʠʺ
59ʹCrabtreeʹetʹalʎʹʟ2019ʠʺ
60ʹHamiltonʹetʹalʎʹʟ2018ʠʺ
61ʹDobbieʹ˧ʹFryerʹʟ2013ʠʺ
62ʹForʹaʹsummaryʹofʹthisʹliteratureʏʹsee ​́Burrisʹʟ2019ʠʺ

https://tcf.org/content/facts/the-benefits-of-socioeconomically-and-racially-integrated-schools-and-classrooms/?agreed=1
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aboutʹhowʹbeneficialʹitʹactuallyʹisʹforʹstudentsʹtoʹreceiveʹgiftedʹservicesʹinʹisolationʹfromʺ
theirʹpeersʎʹFurthermoreʏʹrestrictingʹaccessʹtoʹacceleratedʹelementaryʹcourseworkʹtoʹonlyʺ
aʹselectʹfewʹstudentsʹmayʹproveʹdisruptiveʹinʹpromotingʹaccessʹintoʹtheʹadvancedʺ
courseworkʹpipelineʏʹasʹexploredʹinʹtheʹfollowingʹsectionʎʺʺ
ʺ
Adʶaȟced CȰʙɦɶeʺȰɦȁ Pǥɜeȇǥȟeט
ʺ
Studentsʹidentifiedʹforʹgiftedʹservicesʹinʹelementaryʹschoolʹtendʹtoʹpersistʹinʹadvancedʺ
courseworkʹthroughoutʹprimaryʹandʹsecondaryʹschoolʎ ʹUnderidentificationʹofʺ63

lowʥincomeʹandʹracialʹminorityʹstudentsʹinʹtheseʹformativeʹearlyʹyearsʹthereforeʹhasʺ
negativeʹconsequencesʹforʹthemʹenteringʹaʹpipelineʹofʹfutureʹadvancedʹcourseʹtakingʎʹInʹaʺ
2007ʹstudyʏʹWynerʹandʹcolleaguesʹfoundʹthatʹoverʹaʹmillionʹstudentsʹwhoʹqualifiedʹforʹfreeʺ
orʹreducedʹlunchʹdemonstratedʹachievementʹinʹtheʹtopʹquartileʹatʹtheʹstartʹofʹelementaryʺ
schoolʎʹByʹtheʹtimeʹtheyʹreachedʹtheʹ5thʹgradeʏʹonlyʹ56ˣʹcontinuedʹtoʹachieveʹatʹthisʹhighʺ
levelʎʹConverselyʏʹ69ˣʹofʹhigherʹincomeʹstudentsʹachievingʹinʹtheʹhighestʹquartileʹatʹtheʺ
startʹofʹelementaryʹschoolʹmaintainedʹthisʹlevelʹofʹachievementʹinʹtheʹ5thʹgradeʎʹThisʹisʺ
perhapsʹevidenceʹthatʹhighʥachievingʹstudentsʹwhoʹqualifyʹforʹFRLʹtendʹtoʹbeʹlessʹlikelyʹtoʺ
receiveʹsupportʹtoʹmaintainʹthatʹtrajectoryʹʟeʎgʎʹthroughʹacceleratedʹcoursesʠʎʺʺ
ʺ
SimilarlyʏʹresearchʹhasʹshownʹthatʹhighʹachievingʏʹlowʥSESʹstudentsʹinʹmiddleʹschoolʹareʺ
lessʹlikelyʹtoʹmaintainʹthatʹlevelʹofʹachievementʹwhenʹtheyʹtransitionʹtoʹhighʹschoolʹthanʺ
theirʹhigherʥSESʹpeersʎ ʹLowerʹexposureʹtoʹgiftedʹprogrammingʹandʹadvancedʹcourseworkʺ64

areʹknownʹtoʹbeʹcontributingʹfactorsʹtoʹthisʹdeclineʎ ʹThisʹmayʹalsoʹbeʹattributableʹtoʹtheʺ65

higherʹlikelihoodʹofʹlowʥSESʹandʹracialʹminorityʹstudentsʹattendingʹhighʹschoolsʹwithʺ
fewerʹadvancedʹcourseʹoptionsʹlikeʹAPʎ ʹUnderrepresentationʹofʹBlackʏʹLatinxʏʹandʺ66

lowʥSESʹstudentsʹinʹAPʹcoursesʹisʹwellʥdocumentedʹinʹtheʹliteratureʏ ʹasʹisʺ67

underrepresentationʹinʹInternationalʹBaccalaureateʹʟIBʠʹcoursesʎ ʺ68
ʺ
Longʹtermʏʹstudentsʹidentifiedʹforʹgiftedʹeducationʹinʹelementaryʹschoolʹareʹmoreʹlikelyʹtoʺ
enrollʹinʹAdvancedʹPlacementʹclassesʹinʹhighʹschoolʏ ʹwhichʹisʹoftenʹtheʹprimaryʹformʹofʺ69

giftedʹeducationʹatʹtheʹhighʹschoolʹlevelʎ ʹThisʹmayʹhelpʹexplainʹpersistentʹracialʹandʺ70

socioeconomicʹdisparitiesʹinʹAPʹprogramʹparticipationʏʹasʹstudentsʹmayʹbeʹlessʹlikelyʹtoʺ
pursueʹsuchʹacademicʹopportunitiesʹinʹsecondaryʹschoolʹbecauseʹofʹtheirʹacademicʺ
trajectoryʹʟorʹtrackʠʹestablishedʹinʹelementaryʹschoolʎ ʹForʹexampleʏʹCrabtreeʹetʹalʎʹʟ2019ʠʺ71

foundʹthatʹ22ˣʹofʹWhiteʹstudentsʹinʹtheʹdistrictʹtheyʹstudiedʹreceivedʹgiftedʹservicesʏʹandʺ
thatʹ11ˣʹtookʹAPʹmathʹorʹscienceʹclassesʎʹByʹcontrastʏʹonlyʹ3ʎ43ˣʹofʹBlackʹstudentsʺ
receivedʹgiftedʹservicesʹandʹonlyʹ2ʎ6ˣʹandʹ2ʎ8ˣʹtookʹAPʹmathʹorʹscienceʹʟrespectivelyʠʎʺʺ
ʺ

63ʹWynerʹetʹalʎʹʟ2007ʠʺ
64ʹXiangʹetʹalʎʹʟ2011ʠʺ
65ʹAllensworthʹetʹalʎʏʹʟ2014ʠʑʹCrabtreeʹetʹalʎʏʹʟ2019ʠʺ
66ʹCrabtreeʹetʹalʎʹʟ2019ʠʑʹMulletʹetʹalʎʹʟ2018ʠʺ
67ʹFordʹetʹalʎʹʟ2016ʠʺ
68ʹTheokasʹ˧ʹSaarisʹʟ2013ʠʺ
69ʹCrabtreeʹetʹalʎʹʟ2019ʠʺ
70ʹCallahanʹetʹalʎʹʟ2017ʠʺ
71ʹFordʹetʹalʎʹʟ2016ʠʺ



19ʺ

Inʹaʹ2010ʹstudyʹbyʹPerroneʏʹWrightʹandʹcolleaguesʏʹresearchersʹanalyzedʹopenʹresponseʺ
itemʹdataʹfromʹaʹ1988ʹlongitudinalʹstudyʹofʹ129ʹhighʹschoolʹgraduatesʹwhoʹwereʹidentifiedʺ
asʹʭgiftedʎʮʹTheʹmajorityʹhadʹbeenʹinʹadvancedʹcoursesʹthroughoutʹelementaryʏʹmiddleʏʹandʺ
highʹschoolʏʹsuggestingʹaʹclearʹpipelineʎʹParticipantsʹreflectedʹonʹtheirʹexperiencesʹinʹtheseʺ
classesʹthroughoutʹschoolʹandʹoverwhelminglyʹindicatedʹthatʹtheyʹhadʹaʹpositiveʹimpactʹonʺ
theirʹlivesʹandʹfutureʹtrajectoriesʎʹThisʹincludedʹfeelingʹsufficientlyʹchallengedʹinʹschoolʏʺ
decreasingʹboredomʏʹandʹfeelingʹpreparedʹforʹcollegeʎʹImportantlyʏʹtheʹvastʹmajorityʹʟ88ˣʠʺ
ofʹparticipantsʹindicatedʹthatʹtheyʹalsoʹwantedʹtheirʹchildrenʹtoʹtakeʹadvancedʹcoursesʎʺ
Theʹauthorsʹdescribedʹthisʹasʹevidenceʹofʹʭmultigenerationalʹtrendsʹinʹgiftednessʎʮ ʹWhileʺ72

thisʹperhapsʹindicatesʹthatʹhighʹachievingʹchildrenʹareʹlikelyʹtoʹcomeʹfromʹhighʹachievingʺ
parentsʏʹitʹmayʹalsoʹcorroborateʹhowʹracialʹandʹsocioeconomicʹdisparitiesʹinʹgiftednessʹareʺ
explainableʏʹinʹpartʏʹbyʹparentsʰʹwillingnessʹtoʹadvocateʹforʹtheirʹchildrenʎ ʹFindingsʹfromʺ73

PerroneʏʹWrightʏʹetʹalʎʹʟ2010ʠʹsuggestʹthatʹeffortsʹmadeʹtowardʹincreasingʹrepresentationʹofʺ
racialʹminorityʹandʹlowʥincomeʹstudentsʹreceivingʹgiftedʹservicesʹandʹadvancedʹcoursesʺ
mayʹcontributeʹtoʹmoreʹproportionateʹrepresentationʹinʹfutureʹgenerationsʎʺʺ
ʺ
Thereʹisʹalsoʹevidenceʹthatʹgiftedʹprogramʹparticipationʹhasʹpotentialʹpostsecondaryʹandʺ
careerʹbenefitsʎʹAʹseparateʹ2010ʹlongitudinalʹstudyʹbyʹPerroneʏʹTschoppʏʹandʹcolleaguesʺ
exploredʹtheʹlongʹtermʹcareerʹtrajectoriesʹofʹgiftedʹandʹtalentedʹstudentsʹusingʹtheʹsameʺ
sampleʹasʹPerroneʏʹWrightʹandʹcolleaguesʹʟ2010ʠʎʹTheʹauthorsʹfollowedʹupʹwithʹhighʹschoolʺ
graduatesʹtoʹseeʹwhereʹtheyʹwereʹinʹtheirʹcareersʹ10ʹandʹ20ʹyearsʹlaterʎʹParticipantsʹheldʺ
careersʹinʹaʹvarietyʹofʹindustriesʏʹtypicallyʹrequiringʹpostsecondaryʹeducationʎʹTheyʹalsoʺ
tendedʹtoʹdescribeʹtheirʹworkʹasʹfulfillingʏʹchallengingʏʹintellectuallyʹstimulatingʏʹandʺ
makingʹaʹmeaningfulʹcontributionʹtoʹsocietyʎʹImportantlyʏʹtheʹpredictionsʹmadeʹbyʺ
participantsʹ10ʹyearsʹafterʹhighʹschoolʹgraduationʹaboutʹwhereʹtheyʹwouldʹbeʹinʹtheirʺ
careersʹ20ʹyearsʹafterʹgraduationʹtendedʹtoʹbeʹaccurateʎʹWhileʹthisʹdoesʹnotʹsuggestʹaʺ
causalʹrelationshipʹwithʹbeingʹidentifiedʹasʹʭgiftedʮʹorʹʭtalentedʮʹinʹschoolʏʹtheʹauthorsʺ
concludedʹthatʹinvolvementʹinʹadvancedʹcoursesʹinʹschoolʹprovidedʹstudentsʹgreaterʺ
opportunityʹtoʹdevelopʹaʹsophisticatedʹunderstandingʹofʹwhoʹtheyʹmightʹbecomeʹinʹtheʺ
futureʎʹAlthoughʹtheʹfindingsʹofʹtheseʹtwoʹstudiesʹbyʹPerroneʹandʹcolleaguesʹsuggestʹthereʺ
mayʹbeʹlongʹtermʹbenefitsʹofʹreceivingʹtheʹʭgiftedʮʹlabelʹinʹschoolʏʹtheyʹalsoʹcallʹintoʺ
questionʹtheʹexperiencesʹofʹstudentsʹwhoʹperhapsʹdemonstratedʹsimilarʹpotentialʹbutʹdidʺ
notʹreceiveʹthisʹdesignationʎʹWhileʹthereʹisʹabundantʹresearchʹexploringʹtheʹpsychologicalʺ
impactʹofʹbeingʹidentifiedʹasʹgiftedʏ ʹthereʹappearsʹtoʹbeʹrelativelyʹlittleʹresearchʹonʹtheʺ74

psychologicalʹimpactʹofʹaʹstudentʹbeingʹtoldʹthatʹheʹorʹsheʹdoesʹnotʹqualifyʎʹResearchʹonʺ
selfʥfulfillingʹprophecyʹsuggestsʹthatʹthisʹmayʹnegativelyʹimpactʹtheʹacademicʺ
selfʥconfidenceʹofʹnonʥidentifiedʹstudentsʎ ʹThisʹappearsʹtoʹbeʹaʹmuchʹneededʹareaʹforʺ75

futureʹresearchʹinʹgiftedʹeducationʎʺ
ʺ
Researchersʹinvestigatingʹracialʹandʹsocioeconomicʹdisparitiesʹinʹgiftedʹprogramsʹoftenʺ
professʹtheʹurgencyʹofʹthisʹissueʹbyʹcharacterizingʹitʹasʹwastedʹpotentialʎʹAsʹCrabtreeʹandʺ
colleaguesʹʟ2019ʠʹobservedʏʹʭTheʹpotentialʹofʹmillionsʹofʹgiftedʹstudentsʏʹwhoseʹbrillianceʺ
goesʹunnoticedʹdueʹtoʹeconomicʹcircumstancesʏʹracialʹidentityʏʹorʹbothʏʹisʹaʹcriticalʺ

72ʹpʎʹ129ʺ
73ʹGrissomʹetʹalʎʹʟ2019ʠʺ
74ʹeʎgʎʹBernsteinʹetʹalʎʹʟ2020ʠʑʹCrossʹ˧ʹCrossʹʟ2015ʠʑʹSaylerʹ˧ʹBrookshireʹʟ1993ʠʺ
75ʹRistʹʟ1970ʠʺ
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untappedʹresourceʎʮ ʹFordʹʟ2010ʠʹreferredʹtoʹthisʹasʹaʹʭglobalʹdisserviceʎʮ ʹThisʹargumentʺ76 77

suggestsʹthatʹharmʹisʹnotʹonlyʹdoneʹtoʹtheʹunderrepresentedʹstudentsʏʹbutʹtoʹsocietyʹasʹaʺ
wholeʎ ʹʹFailingʹtoʹidentifyʹandʹcultivateʹacademicʹpotentialʹinʹlowʥincomeʹorʹracialʺ78

minorityʹstudentsʹinʹelementaryʹschoolʹʟwhoʹnowʹmakeʹupʹtheʹmajorityʹinʹUSʹandʹVirginiaʺ
publicʹschoolsʠ ʹmayʹproveʹcostlyʹinʹtheʹlongʥtermʏʹasʹhighʹschoolʹmayʹbeʹtooʹlateʹforʺ79

giftedʹidentificationʎʹUpʹtoʹoneʥquarterʹofʹdropoutsʹareʹestimatedʹtoʹbeʹgiftedʎ ʹInʹtheʺ80

followingʹsectionʹweʹexploreʹtheʹprominentʹfactorsʹidentifiedʹinʹtheʹliteratureʹthatʺ
contributeʹtoʹdisparitiesʹinʹgiftedʹservicesʎʺʺ
ʺʺ
ʺ

ט ט
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77ʹpʎʹ31ʺ
78ʹParrʹ˧ʹStevensʹʟ2019ʠʺ
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WHAT FACTORS CONTRIBUTE TOט
DISPARITIES IN GIFTED SERVICES֭טט
ʺ
Inʹorderʹtoʹameliorateʹracialʹandʹsocioeconomicʹdisparitiesʹinʹgiftedʹeducationʹservicesʹitʹisʺ
importantʹtoʹconsiderʹtheʹvarietyʹofʹschoolʏʹfamilyʏʹandʹstudentʹlevelʹfactorsʹthatʺ
contributeʹtoʹthemʎʹTheʹfactorsʹpresentedʹinʹthisʹsectionʹareʹnotʹintendedʹtoʹserveʹasʹaʺ
comprehensiveʹreviewʹofʹtheʹbroadʹliteratureʹonʹthisʹtopicʏʹbutʹtheʹinformationʹincludedʺ
hereʹexploresʹkeyʹpointsʹtoʹtakeʹintoʹconsiderationʹwhenʹworkingʹtoʹaddressʹinequitiesʹinʺ
giftedʹeducationʎʺʺ
ʺ
OɜɜȰɦʄʙȟǥʄ˃ ʄȰ Leaɦȟט
ʺ
StudentsʹfromʹlowerʹsocioeconomicʹʟSESʠʹbackgroundsʹpersistentlyʹparticipateʹinʹgiftedʺ
servicesʹatʹaʹlowerʹrateʹthanʹtheirʹhigherʹSESʹpeersʏʹevenʹafterʹcontrollingʹforʹraceʹandʺ
priorʹachievementʎ ʹThisʹsuggestsʹthatʹsocioeconomicʹstatusʹmediatesʹtheʹlikelihoodʹofʺ81

enrollmentʹinʹgiftedʹprogramsʎʹWhileʹunderidentificationʹofʹacademicallyʹqualifiedʹstudentsʺ
fromʹlowʹSESʹbackgroundsʹlikelyʹcontributesʹtoʹtheseʹgapsʏ ʹresearchʹalsoʹdemonstratesʺ82

howʹSESʹlargelyʹdeterminesʹstudentsʰʹopportunitiesʹforʹlearningʹandʹenrichmentʎʹThisʹisʺ
oftenʹreferredʹtoʹasʹʭopportunityʹtoʹlearnʮʹʟOTLʠʏ ʹandʹitʹmanifestsʹinʹdifferentʹwaysʎʺ83

Parentsʹinʹhigherʹsocioeconomicʹbracketsʹtendʹtoʹhaveʹgreaterʹabilityʹtoʹspendʹmoneyʹonʺ
supplementalʹlearningʹandʹenrichmentʹopportunitiesʹforʹtheirʹchildrenʹoutsideʹofʹschoolʎʺ
UsingʹnationalʹdataʹfromʹtheʹConsumerʹExpendituresʹSurveyʏʹKornichʹandʹFurstenbergʺ
ʟ2013ʠʹfoundʹthatʹparentsʹinʹtheʹhighestʹtwoʹincomeʹdecilesʹspentʹanʹaverageʹofʹʾ5ʏ137ʹonʺ
educationalʹenrichmentʹʟincludingʹhighʹqualityʹchildcareʠʹcomparedʹtoʹanʹaverageʹofʹʾ825ʺ
forʹtheʹlowestʹtwoʹincomeʹdecilesʹduringʹtheʹ2006ʥ2007ʹacademicʹyearʎʹInʹotherʹwordsʏʺ
educationalʹenrichmentʹspendingʹwasʹroughlyʹsixʹtimesʹasʹhighʹinʹtheʹhighestʹSESʹquintileʎʺ
ʺ
HigherʹSESʹparentsʹareʹalsoʹmoreʹlikelyʹtoʹspendʹmoneyʹonʹmusicʹlessonsʹorʹartʹclassesʹtoʺ
developʹskillsʹsometimesʹconsideredʹtoʹbeʹvaluableʹinʹtheʹgiftedʹevaluationʹprocessʹsuchʹasʺ
creativityʎ ʹAdditionallyʏʹhigherʹSESʹstudentsʹareʹmoreʹlikelyʹtoʹparticipateʹinʹsummerʺ84

enrichmentʹopportunitiesʹthatʹpromoteʹcontinuedʹlearningʹwhenʹschoolʹisʹnotʹinʹsessionʎ ʺ85
Differentʹlevelsʹofʹinvestmentʹmayʹalsoʹbeʹattributableʏʹinʹpartʏʹtoʹtheʹavailabilityʹofʺ
academicʹenrichmentʹresourcesʹinʹaʹstudentʰsʹneighborhoodʎ ʹRelatedlyʏʹresearchʹhasʹalsoʺ86

shownʹthatʹlowerʹSESʹstudentsʹtendʹtoʹhaveʹlowerʹexposureʹtoʹvocabularyʹatʹhomeʹthanʺ
theirʹhigherʹSESʹpeersʎ ʹFurthermoreʏʹhigherʹSESʹfamiliesʹtendʹtoʹhaveʹtheʹadvantageʹofʺ87

beingʹableʹtoʹaffordʹtoʹmoveʹintoʹschoolʹdistrictsʹofferingʹmoreʹopportunitiesʹforʹgiftedʺ
programmingʹandʹadvancedʹcourseworkʎ ʹDiscrepantʹopportunitiesʹtoʹlearnʹbasedʹonʺ88

81ʹGrissomʹetʹalʎʹʟ2019ʠʺ
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22ʺ

socioeconomicʹstatusʹcanʹcontributeʹtoʹaʹlowerʹlikelihoodʹofʹbeingʹidentifiedʹasʹaʹcandidateʺ
forʹgiftedʹeducationʹservicesʎ ʺ89
ʺ
Inʹaʹ2016ʹliteratureʹreviewʏʹPetersʹandʹEngerrandʹexploredʹnationalʹidentificationʹpracticesʺ
forʹgiftedʹprogramsʏʹdocumentedʹcontributorsʹtoʹgapsʹinʹrepresentationʏʹandʹdescribedʺ
effortsʹtoʹameliorateʹinequitiesʎʹInʹparticularʏʹtheyʹfocusedʹonʹOTLʹtoʹrepresentʹhowʺ
studentsʹfromʹlowʥincomeʹfamiliesʹoftenʹdoʹnotʹgetʹtheʹsameʹchancesʹforʹenrichmentʹandʺ
educationʹasʹtheirʹpeersʹfromʹhigherʹincomeʹfamiliesʎʹTheʹauthorsʹindicatedʹthatʺ
observableʹgapsʹinʹachievementʹasʹmeasuredʹbyʹstandardizedʹtests ʹareʹlikelyʹtoʹstemʹfromʺ90

gapsʹinʹOTLʏʹwhichʹisʹoftenʹdifficultʹtoʹdetectʹandʹmeasureʎʹTheyʹexplainʹthatʹoneʹwayʹOTLʺ
mayʹmanifestʹisʹinʹsocioeconomicʹgapsʹinʹgiftedʹprogramʹrepresentationʏʹasʹstudentsʹwithʺ
higherʹOTLʹareʹmoreʹoftenʹfromʹhigherʥincomeʹfamiliesʏʹandʹareʹmoreʹlikelyʹtoʹbeʺ
perceivedʹasʹgiftedʎʹTheʹauthorsʹemphasizedʹthatʹtheʹkeyʹquestionʹsuchʹprogramsʹmustʹaskʺ
isʹhowʹtoʹʭcompensateʹforʹdifferentialʹOTLʹtoʹmoreʹaccuratelyʹidentifyʹtalentʹandʹincreaseʺ
theʹequityʹofʹidentifiedʹpopulationsʏʹwhileʹstillʹmaintainingʹtheʹneedsʥbasedʹnatureʹofʺ
giftedʹprogrammingʎʮ ʹAsʹdiscussedʹearlierʹinʹourʹliteratureʹreviewʏʹʭopportunityʮʹoftenʺ91

tracksʹnotʹonlyʹalongʹsocioeconomicʹbutʹalsoʹracialʹlinesʎʹEffectivelyʹaddressingʹtheseʺ
inequitiesʹrequiresʹattentionʹtoʹtheirʹintersectionalityʏʹasʹopportunityʹgapsʹexperiencedʹbyʺ
lowʥincomeʹstudentsʹoftenʹextendʹtoʹstudentsʹofʹcolorʎ ʹThisʹperhapsʹmanifestsʹitselfʹmostʺ92

prominentlyʹinʹhighʥpovertyʹurbanʹschoolsʏʹwhichʹalsoʹtendʹtoʹbeʹhighlyʹraciallyʹsegregatedʺ
andʹlackingʹinʹcriticalʹresourcesʎʺ
ʺ
SchȰȰȇ ReɶȰʙɦce Dǥffeɦeȟceɶט
ʺ
Justʹasʹopportunityʹtoʹlearnʹvariesʹbyʹfamilyʹresourcesʏʹstudentʹaccessʹtoʹqualityʹgiftedʺ
educationʹprogramsʹoftenʹvariesʹbyʹschoolʹresourcesʹʟfinancialʹandʹotherwiseʠʎʹBecauseʺ
schoolʹfundingʹisʹoftenʹdeterminedʹbyʹpropertyʹtaxesʏʹschoolsʹinʹwealthierʹdistrictsʹʟwhichʺ
tendʹtoʹserveʹfewerʹlowʥincomeʹandʹracialʹminorityʹstudentsʠʹareʹmoreʹlikelyʹtoʹhaveʺ
fundingʹavailableʹforʹeducationalʹenrichmentʹopportunitiesʎ ʹForʹexampleʏʹinʹaʹ2017ʹstudyʺ93

ofʹschoolsʹinʹTexasʏʹPuryearʹandʹKettlerʹfoundʹthatʹtheʹproportionʹofʹspendingʹonʹgiftedʺ
programsʹwasʹpositivelyʹcorrelatedʹwithʹtheʹsocioeconomicʹcompositionʹofʹtheʹstudentʺ
bodyʎʹInʹotherʹwordsʏʹwealthierʹschoolsʹandʹdistrictsʹwereʹmoreʹlikelyʹtoʹhaveʹenrichmentʺ
opportunitiesʹforʹgiftedʹstudentsʎʹSchoolsʹservingʹhigherʹconcentrationsʹofʹhigherʥincomeʺ
studentsʹoftenʹtendʹtoʹbeʹstaffedʹwithʹmoreʹexperiencedʹteachersʎ ʹAdditionallyʏʺ94

higherʥincomeʹparentsʹareʹmoreʹlikelyʹtoʹbeʹableʹtoʹhaveʹtheʹresourcesʹavailableʹtoʹmoveʺ
orʹoptʹintoʹprivateʹeducationʹifʹtheyʹperceiveʹtheirʹassignedʹpublicʹschoolʹtoʹhaveʺ
insufficientʹeducationalʹopportunitiesʹforʹtheirʹchildrenʎ ʹTakenʹtogetherʏʹthisʺ95

demonstratesʹhowʹstudentsʹfromʹhigherʹsocioeconomicʹbackgroundsʹareʹmoreʹlikelyʹtoʺ
attendʹschoolsʹwhereʹtheyʹreceiveʹhighʹqualityʹgiftedʹeducationʹservicesʎʺ
ʺ

89ʹCrabtreeʹetʹalʎʹʟ2019ʠʺ
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Lowʥincomeʹstudentsʹareʹmoreʹlikelyʹtoʹattendʹschoolsʹofʹconcentratedʹpovertyʏʹwhichʹareʺ
lessʹlikelyʹtoʹhaveʹtheʹresourcesʹtoʹsupportʹacceleratedʹlearningʹprogramsʏʹevenʹforʺ
studentsʹwhoʹmayʹhaveʹbeenʹidentifiedʹasʹgiftedʎ ʹLowʥincomeʹandʹracialʹminorityʺ96

studentsʹareʹalsoʹlessʹlikelyʹtoʹattendʹhighʹqualityʹpreschoolʏʹwhichʹisʹwhenʹmanyʹparentsʺ
tendʹtoʹreceiveʹinformationʹaboutʹgiftedʹtestingʹandʹprogrammingʹopportunitiesʹinʺ
elementaryʹschoolʎ ʹSchoolʹresourceʹdifferencesʹareʹnotʹexclusivelyʹanʹissueʹinʹurbanʺ97

areasʏʹasʹruralʹschoolsʹareʹalsoʹmoreʹlikelyʹtoʹstruggleʹtoʹprovideʹgiftedʹprogrammingʹforʺ
theirʹstudentsʎʹPuryearʹandʹKettlerʹʟ2017ʠʹfoundʹthatʹnonʥruralʹdistrictsʹallottedʹonʹaverageʺ
ʾ80ʹperʹstudentʹonʹgiftedʹservicesʹcomparedʹtoʹʾ51ʹperʹstudentʹinʹruralʹdistrictsʎʹTheʺ
authorsʹalsoʹfoundʹthatʹruralʹschoolsʹtendʹtoʹbeʹsmallerʏʹwhichʹmayʹaccountʹforʹsomeʹofʺ
theʹdifferencesʹinʹresourcesʹforʹgiftedʹprogrammingʎʹYuaulumaʹ˧ʹTynerʹʟ2018ʠʹsimilarlyʺ
showedʹinʹanʹanalysisʹofʹnationallyʹrepresentativeʹdataʹthatʹtheʹlikelihoodʹofʹofferingʹgiftedʺ
programsʹwasʹcloselyʹconnectedʹtoʹtheʹnumberʹofʹstudentsʹinʹaʹschoolʏʹwithʹlessʹthanʹ40ˣʺ
ofʹschoolsʹwithʹ150ʹstudentsʹorʹlessʹofferingʹsuchʹprogramsʹcomparedʹtoʹapproximatelyʺ
80ʥ90ˣʹofʹschoolsʹwithʹaroundʹ1500ʹstudentsʎʹImportantlyʏʹtheseʹopportunityʹgapsʹdoʹnotʺ
endʹinʹelementaryʹschoolʏʹasʹlowerʹresourcedʹschoolsʹandʹdistrictsʹalsoʹtendʹtoʹofferʹfewerʺ
opportunitiesʹforʹadvancedʹclassesʹinʹmiddleʹandʹhighʹschoolʎ ʹThisʹconnectionʹbetweenʺ98

studentʹresourcesʹandʹaccessʹtoʹgiftedʹprogrammingʹisʹsometimesʹreferredʹtoʹasʹtheʺ
ʭgeographyʹofʹopportunityʏʮ ʹsuggestingʹthatʹwhereʹaʹstudentʹlivesʹandʹattendsʹschoolʺ99

appearsʹtoʹbeʹcloselyʹconnectedʹwithʹtheirʹaccessʹtoʹacceleratedʹlearningʎʺ
ʳ
Paɦeȟʄaȇ AdʶȰcac˃ aȟd PeɦceɜʄǥȰȟɶ Ȱf Gǥfʄed PɦȰgɦașɶט
ʺ
Becauseʹʭgiftednessʮʹisʹoftenʹdeterminedʹbyʹachievementʹonʹstandardizedʹmeasuresʏʺ
studentsʹwhoʹareʹpotentialʹcandidatesʹforʹtheseʹprogramsʹwhoʹdoʹnotʹtakeʹqualifyingʺ
assessmentsʹorʹdoʹnotʹhaveʹaʹhighʹenoughʹscoreʹonʹtheʹfirstʹattemptʹmayʹgetʹoverlookedʎʺ
Thisʹmayʹhelpʹtoʹexplainʹtheʹpersistentʹsocioeconomicʹdisparitiesʹinʹgiftedʹprogramsʏʹasʺ
higherʹSESʹparentsʹareʹmoreʹlikelyʹtoʹbeʹableʹtoʹpayʹforʹprivateʹtestingʹtoʹdetermineʺ
giftednessʹwhenʹitʹisʹnotʹprovidedʹbyʹtheirʹchildʰsʹschoolʏʹorʹtoʹhaveʹthemʹretestedʹifʹtheirʺ
firstʹscoreʹdidʹnotʹqualifyʹthemʹforʹgiftedʹservicesʎ ʹHigherʹSESʹparentsʹareʹalsoʹmoreʺ100

likelyʹtoʹadvocateʹforʹtheirʹchildrenʹtoʹbeʹevaluatedʹforʹgiftednessʎ ʹThisʹmayʏʹinʹpartʏʹbeʺ101

attributableʹtoʹhowʹlowerʹSESʹparentsʹperceiveʹgiftedʹprogramsʎʹHoweverʏʹresearchʹhasʺ
alsoʹshownʹthatʹhigherʹSESʹparentsʹtendʹtoʹbeʹmoreʹlikelyʹtoʹpushʹbackʹagainstʹeffortsʹtoʺ
expandʹgiftedʹprogramʹaccessʏʹfurtherʹsolidifyingʹitsʹdisproportionateʹbenefitʹtoʹtheirʺ
childrenʎ ʺ102

ʺ
Inʹaʹ2017ʹstudyʹofʹparentʹperceptionsʹofʹgiftedʹeducationʹinʹNewʹYorkʹCityʏʹRodaʹfoundʹthatʺ
lowʥincomeʹparentsʹexpressedʹsomeʹhesitancyʹwithʹhavingʹtheirʹchildrenʹparticipateʹinʺ
giftedʹservicesʹatʹtheirʹschoolsʎʹThisʹwasʹpartiallyʹbasedʹonʹconcernsʹaboutʹcostlyʹtutoringʺ
servicesʹtoʹmeetʹtheʹdemandsʹofʹgiftedʹcourseworkʏʹwhichʹtheyʹsawʹasʹpotentiallyʺ
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97ʹLuʹ˧ʹWeinbergʹʟ2016ʠʺ
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invalidatingʹtheʹʭgiftedʮʹlabelʎʹParentsʹalsoʹrecognizedʹthatʹtheirʹchildʹmayʹbeʹtheʹonlyʺ
studentʹofʹcolorʹinʹgiftedʹclassroomsʹthatʹareʹtraditionallyʹnotʹveryʹraciallyʹdiverseʎʺ
ConverselyʏʹtheʹGrissomʹetʹalʎʹʟ2019ʠʹobservedʹhowʹmiddleʥʹandʹupperʥclassʹparentsʹtendʺ
toʹbeʹmoreʹlikelyʹtoʹparticipateʹinʹschoolʹactivitiesʏʹpartiallyʹbecauseʹofʹhavingʹfewerʹtimeʺ
constraintsʹrelatedʹtoʹhavingʹbasicʹneedsʹmetʏʹbutʹalsoʹbecauseʹtheirʹculturalʹandʹracialʺ
experiencesʹareʹmoreʹlikelyʹtoʹalignʹwithʹthatʹofʹtheʹschoolʎʺ
ʺ
Sʄʙdeȟʄ MȰʄǥʶaʄǥȰȟט
ʺ
Accordingʹtoʹselfʥdeterminationʹtheoryʏʹthereʹareʹthreeʹelementsʹcontributingʹtoʹaʺ
studentʰsʹsenseʹofʹintrinsicʹmotivationʹtoʹparticipateʹinʹanʹacademicʹtaskʐʹcompetenceʏʺ
autonomyʏʹandʹrelatednessʎ ʹʹConcernsʹrelatedʹtoʹcompetenceʹʟʭIʹcanʹdoʹthisʮʠʹandʺ103

relatednessʹʟʭIʹidentifyʹsociallyʹwithʹthisʮʠʹmayʹpartiallyʹexplainʹracialʹgapsʹinʹgiftedʺ
educationʎʹInʹaʹ2004ʹcaseʹstudyʹofʹhighʹachievingʹBlackʹmaleʹstudentsʰʹmotivationʹtoʺ
participateʹinʹgiftedʹprogramsʏʹGranthamʹfoundʹthatʹparticipantsʹreportedʹpreviouslyʺ
turningʹdownʹparticipationʹbecauseʹtheyʹdidʹnotʹexpectʹtoʹperformʹwellʹʟcompetenceʠʏʹandʺ
hadʹconcernsʹaboutʹbeingʹoneʹofʹtheʹfewʹminorityʹstudentsʹinʹtheʹprogramʹʟrelatednessʠʎʺ
Importantlyʏʹtheseʹconcernsʹʟandʹtheirʹnegativeʹimplicationsʹforʹstudentʹmotivationʠʹmayʺ
stemʹfromʹschoolʹlevelʹfactorsʎʺʺ
ʺ
Inʹtheirʹiconicʹ2015ʹbookʏ ​́DespiteʲtheʲBestʲIntentions​ʏʹLewisʹandʹDiamondʹexploredʹtheʺ
practicesʹinʹaʹraciallyʹandʹsocioeconomicallyʹdiverseʹhighʹschoolʹthatʹcontributedʹtoʺ
persistentʹdisparitiesʹinʹschoolʹdisciplineʹandʹadvancedʹacademicʹcourseworkʺ
participationʎʹThroughʹaʹseriesʹofʹinterviewsʹwithʹstudentsʏʹeducatorsʏʹandʹparentsʏʹtheyʺ
foundʹthatʹadultsʹinʹtheʹschoolʹoftenʹunknowinglyʹcommunicatedʹlowʹexpectationsʹforʺ
racialʹminorityʹandʹlowʹSESʹstudentʹperformanceʏʹcontributingʹtoʹaʹstereotypeʹthreatʺ
whereʹstudentsʹbeganʹtoʹinternalizeʹlowʹexpectationsʹforʹthemselvesʎʹFurthermoreʏʹracialʺ
minorityʹstudentsʹandʹtheirʹparentsʹtendedʹtoʹprofessʹaʹhighʹvalueʹforʹeducationalʺ
achievementʏʹevenʹmoreʹsoʹthanʹtheʹWhiteʹstudentsʹandʹparentsʹinʹtheʹschoolʎʹStudentsʺ
expressedʹaʹdesireʹtoʹlearnʹandʹperformʹwellʹinʹclassesʏʹincludingʹfeelingʹpositiveʹpeerʺ
pressureʹtoʹgetʹgoodʹgradesʎʹFromʹaʹselfʥdeterminationʹtheoryʹstandpointʏʹthisʹsuggestsʺ
thatʹtheseʹstudentsʰʹmayʹhaveʹfeltʹaʹsenseʹofʹrelatednessʹassociatedʹwithʹacademicʺ
achievementʏʹbutʹthatʹtheirʹsenseʹofʹcompetenceʹmayʹhaveʹbeenʹunderminedʹbyʺ
internalizationʹofʹperceivedʹlowʥexpectationsʎʹThisʹalsoʹrunsʹcontraryʹtoʹtheʹprominentʺ
ʭoppositionalʹcultureʮʹargumentʹstatingʹthatʹBlackʹstudentsʹareʹlessʹlikelyʹtoʹwantʹtoʺ
performʹwellʹinʹschoolʹforʹfearʹofʹʭactingʹWhiteʎʮ ʹʹTheʹcruxʹofʹtheʹargumentʹputʹforwardʺ104

inʹtheʹbookʹwasʹtheʹideaʹthatʹthereʹareʹmyriadʹwaysʹthatʹschoolsʹcontributeʹtoʹpersistentʺ
racialʹandʹsocioeconomicʹgapsʹinʹachievementʏʹincludingʹmisconceptionsʹthatʹBlackʺ
studentsʹdoʹnotʹcareʹasʹmuchʹaboutʹtheirʹeducationʎʺʺ
ʺ
LȰʺ E˂ɜecʄaʄǥȰȟɶט
ʺ
Itʹisʹwellʹdocumentedʹinʹresearchʹthatʹeducatorʹexpectationsʹcanʹhaveʹaʹmeaningfulʹimpactʺ
onʹstudentʹachievementʏʹpositivelyʹorʹnegativelyʎʹInʹthe ​́Topʹ20ʹPrinciplesʹfromʹPsychologyʺ

103ʹDeciʹ˧ʹRyanʹʟ2012ʠʺ
104ʹLundyʹʟ2003ʠʺ
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forʹPreKʥ12ʹCreativeʏʹTalentedʏʹandʹGiftedʹStudentsʰʹTeachingʹandʹLearning​ʹfromʹtheʺ
AmericanʹPsychologicalʹAssociationʹʟAPAʠʏ ʹprincipleʹ11ʹfocusesʹonʹhowʹteacherʺ105

expectationsʹforʹstudentsʹcanʹaffectʹtheirʹopportunityʹtoʹlearnʏʹmotivationʏʹandʹultimatelyʺ
theirʹlearningʹoutcomesʎʹTheʹreportʹemphasizesʹthatʹexpectationsʹcanʹbeʹcommunicatedʺ
directlyʹorʹindirectlyʏʹandʹthatʹtheyʹimpactʹstudentsʹbyʹshapingʹteachersʰʹapproachesʹtoʺ
instructionʏʹgroupingʹpracticesʏʹandʹanticipatedʹachievementʎʹTheʹreportʹfurtherʺ
emphasizesʹthatʹtheseʹexpectationsʹmayʹbeʹparticularlyʹimpactfulʹinʹearlyʹyearsʹandʹduringʺ
transitionsʹʟeʎgʎʹtoʹmiddleʹorʹhighʹschoolʠʎʹTheʹimpactʹofʹlowʹexpectationsʹonʹpotentiallyʺ
giftedʹstudentsʹisʹalsoʹdetailedʹinʹtheʹreportʏʹʭDependingʹonʹtheirʹpersonalityʹtraitsʏʹsomeʺ
studentsʹwillʹtakeʹteacherʹexpectationsʹasʹaʹchallengeʹandʹcopeʹwithʹthemʏʹwhereasʹothersʺ
mayʹshowʹaʹdecreaseʹinʹacademicʹperformanceʎʮ ʹAlthoughʹtheʹimpactʹofʹeducatorʺ106

expectationsʹmayʹbeʹdependentʹsomewhatʹonʹhowʹtheyʹareʹinterpretedʹbyʹstudentsʏʺ
researchʹsuggestsʹthatʹsomeʹstudentsʹmayʹbeʹparticularlyʹsusceptibleʹtoʹtheʹimpactsʹofʺ
underestimationʎʺ
ʺ
Aʹ2013ʹstudyʹbyʹSorhagenʹanalyzedʹlongitudinalʹdataʹfromʹ894ʹfirstʹgradeʹteachersʹandʹ1ʏ273ʺ
studentsʹtoʹbetterʹunderstandʹhowʹteacherʹexpectationsʹinʹelementaryʹschoolʹrelateʹtoʺ
studentʹachievementʹinʹsecondaryʹschoolʎʹTeachersʹwereʹaskedʹtoʹpredictʹhowʹtheirʺ
studentsʹwouldʹperformʹonʹstandardizedʹassessmentsʹinʹtheʹfirstʹgradeʎʹThoseʹpredictedʺ
scoresʹwereʹthenʹdividedʹbyʹstudentsʰʹactualʹperformanceʹtoʹcalculateʹaʹvariableʹindicatingʺ
theʹdegreeʹtoʹwhichʹtheyʹoverʹorʹunderestimatedʹstudentʹachievementʎʹTeacherʹestimationʺ
scoresʹatʹageʹsixʹwereʹstrongerʹpredictorsʹofʹstudentʹperformanceʹatʹageʹ15ʹthanʹactualʺ
performanceʹonʹstandardizedʹtestsʹinʹtheʹfirstʹgradeʏʹasʹwellʹasʹotherʹstandardizedʺ
measuresʹofʹmathʹandʹverbalʹabilityʎʹStudentsʹwhoʹwereʹoverestimatedʹatʹageʹsixʹtendedʹtoʺ
performʹsignificantlyʹbetterʹthanʹexpectedʹbasedʹonʹtheirʹearlyʹtestʹscoresʏʹandʹthoseʹwhoʺ
wereʹunderestimatedʹtendedʹtoʹperformʹsignificantlyʹworseʹthanʹexpectedʎʹTheseʹeffectsʺ
wereʹmostʹpronouncedʹforʹlowʥincomeʹstudentsʏʹsuggestingʹthatʹtheyʹmayʹbeʹmoreʺ
influencedʹbyʹtheʹexpectationsʹofʹtheirʹteachersʹthanʹtheirʹhigherʹincomeʹpeersʎʹTheseʺ
findingsʹmayʹofferʹinsightsʹintoʹtheʹschoolʹlevelʹfactorsʹthatʹcontributeʹtoʹsocioeconomicʺ
discrepanciesʹinʹgiftedʹandʹtalentedʹservicesʹandʹtheʹcorrespondingʹlongʥtermʺ
achievementʹoutcomesʎʹJustʹasʹstudentsʹperceiveʹsupportʹfromʹtheirʹteachersʹtoʹachieveʺ
successʹinʹadvancedʹcourseworkʏ ʹunderestimationʹofʹabilitiesʹmayʹproveʹtoʹbeʹaʹtangibleʺ107

barrierʎʹThisʹspeaksʹtoʹtheʹimportanceʹofʹmaintainingʹhighʹexpectationsʹforʹallʹstudentsʹtoʺ
notʹoverlookʹpotentialʹgiftednessʹinʹunderrepresentedʹpopulationsʎʺʺ
ʺ
IdeȟʄǥfǥcaʄǥȰȟ Pɦacʄǥceɶ֦ Teɶʄǥȟg֦ aȟd Tɦacȁǥȟgטט
ʺ
Anʹexaminationʹofʹidentificationʹpracticesʹforʹgiftedʹprogramsʹisʹcriticalʹtoʹunderstandingʺ
racialʹandʹsocioeconomicʹdisparitiesʹinʹparticipationʎʹAlthoughʹthereʹisʹnotʹanʹestablishedʺ
nationalʹnormʹforʹdeterminingʹaʹstudentʰsʹqualificationʹforʹgiftednessʏʹidentificationʹoftenʺ
occursʹthroughʹperformanceʹonʹstandardizedʹassessmentsʹthatʹareʹnormedʹtoʹaʹbroaderʺ
populationʹthanʹaʹstudentʰsʹschoolʹorʹdistrictʎ ʹNationallyʏʹIQʹtestsʹorʹotherʹmeasuresʹofʺ108

intelligenceʹareʹoftenʹtheʹprimaryʹinstrumentʹusedʹforʹdeterminingʹgiftednessʏʹalongʹwithʺ

105ʹ2017ʺ
106ʹpʎʹ25ʺ
107ʹPerroneʏʹWrightʏʹetʹalʎʹʟ2010ʠʺ
108ʹPetersʏʹetʹalʎʹʟ2019ʠʺ
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otherʹstandardizedʹachievementʹtestsʹandʹteacherʹreferralsʎ ʹResearchʹhasʹconsistentlyʺ109

shownʹthatʹlowʥincome ʹandʹracialʹminorityʹstudents ʹtendʹtoʹnotʹperformʹasʹwellʹasʺ110 111

theirʹpeersʹonʹtheseʹformsʹofʹassessmentʏʹsuggestingʹthatʹtheirʹheavyʹuseʹforʹgiftedʺ
identificationʹwillʹfurtherʹexacerbateʹdisparitiesʎʹAdditionallyʏʹtheseʹtestsʹhaveʹoftenʹbeenʺ
foundʹtoʹbeʹculturallyʹbiasedʹbyʹaskingʹstudentsʹquestionsʹthatʹareʹmoreʹreflectiveʹofʺ
Whiteʏʹmiddleʹclassʹnormsʹratherʹthanʹtheirʹownʹfamiliarʹexperiencesʏ ʹwhichʹweʹaddressʺ112

laterʹinʹthisʹsectionʎʺʺ
ʺ
Inʹtheirʹ2017ʹnationalʹsurveyʹofʹschoolʹdistrictsʹaboutʹtheirʹgiftedʹprogrammingʏʹCallahanʺ
andʹcolleaguesʹfoundʹthatʹstandardizedʏʹnormʥreferencedʹachievementʹtestsʹwereʹtheʺ
dominantʹformʹofʹidentificationʹpracticesʹinʹmostʹstatesʎʹTheyʹalsoʹfoundʹthatʹmoreʹthanʺ
halfʹofʹschoolʹdistrictsʹreportedʹtheʹuseʹofʹuniversalʹassessmentʹtoʹidentifyʹstudentsʹforʺ
giftedʹprogramsʏʹalthoughʹthisʹwasʹmoreʹcommonʹinʹtheʹearlyʹgradesʹʟKʥ2ʠʹthanʹupperʺ
gradesʹʟ3ʥ5ʠʹofʹelementaryʹschoolʎʹSurveyʹrespondentsʹcommonlyʹreportedʹthatʹteacherʹorʺ
parentʹnominationʹwasʹaʹcommonʹentryʹpointʹforʹgiftedʹidentificationʎʹStateʥlevelʹtestingʺ
andʹstudentʹgradesʹwereʹalsoʹcommonlyʹusedʎʹSometimesʏʹdistrictsʹusedʹaʹcombinationʹofʺ
nominationʹandʹotherʹscreeningʹmeasuresʹlikeʹtestingʹorʹgradesʏʹbutʹthisʹwasʹmoreʹrareʺ
thanʹprimarilyʹusingʹassessmentʹdataʹforʹgiftedʹidentificationʎʹTheseʹprevalentʺ
identificationʹpracticesʹcanʹeachʹcontributeʹtoʹracialʹandʹsocioeconomicʹdisparitiesʎʺʺ
ʺ
AsʹpreviouslyʹdiscussedʏʹhigherʹSESʹparentsʹareʹmoreʹlikelyʹtoʹadvocateʹforʹtheirʹchildrenʺ
toʹbeʹtestedʹforʹgiftednessʏʹsuggestingʹthatʹevenʹwhenʹlowerʹSESʹstudentsʹperformʹwellʹonʺ
standardizedʹmeasuresʹtheyʹareʹstillʹlessʹlikelyʹtoʹbeʹreferredʹforʹgiftedʹservicesʎʹThisʹwasʺ
reflectedʹinʹGrissomʹetʹalʎʰsʹʟ2019ʠʹanalysisʹofʹnationallyʹrepresentativeʹdataʏʹwhichʹrevealedʺ
thatʹevenʹhighʹperforming ʹstudentsʹinʹtheʹlowestʹSESʹquintileʹwereʹlessʹlikelyʹtoʹreceiveʺ113

giftedʹservicesʹthanʹotherʹhighʹperformingʹstudentsʹinʹtheʹhigherʹSESʹquintilesʎʹThusʏʹtheʺ
useʹofʹstandardizedʹassessmentsʹisʹoftenʹnotʹasʹobjectiveʹasʹpurportedʏʹandʹreferralsʹplayʹaʺ
meaningfulʹroleʎ ʹThisʹmayʹbeʹattributableʏʹinʹpartʏʹtoʹdeficitʥthinkingʹinʹwhichʹeducatorsʺ114

servingʹasʹgatekeepersʹforʹgiftedʹprogramsʹareʹlessʹlikelyʹtoʹperceiveʹgiftednessʹinʹstudentsʺ
fromʹunderrepresentedʹminorityʹbackgroundsʎ ʹUnderreferralʹforʹtheseʹprogramsʹleadsʹtoʺ115

fewerʹracialʹminorityʹandʹlowʥSESʹstudentsʹreceivingʹtheʹhighʹqualityʹinstructionʹprovidedʺ
toʹstudentsʹidentifiedʹasʹʭgiftedʏʮʹleadingʹthemʹtoʹbeʹlessʹlikelyʹinʹtheʹfutureʹtoʹbeʹidentifiedʺ
forʹotherʹopportunitiesʹforʹadvancedʹcourseworkʎ ʹThisʹisʹoftenʹreferredʹtoʹasʹaʹwideningʺ116

ʭexcellenceʹgapʎʮ ʺ117

Thisʹpipelineʹofʹcourseʹtakingʹpatternsʹisʹreferredʹtoʹasʹʭtrackingʏʮʹaʹprocessʹbyʹwhichʺ
studentsʏʹstartingʹinʹearlyʹgradesʹandʹcontinuingʹthroughʹhighʹschoolʏʹareʹidentifiedʹforʺ
eitherʹremedialʏʹstandardʏʹorʹadvancedʹpathwaysʹʟoftenʹdefinedʹatʹtheʹstateʹorʹdivisionʺ

109ʹOlszewskiʥKubiliusʹ˧ʹCorwithʹʟ2018ʠʺ
110ʹGrissomʹetʹalʎʹʟ2019ʠʺ
111ʹEckerʥLysterʹ˧ʹNiilekselaʹʟ2017ʠʺ
112ʹGrissomʹetʹalʎʹʟ2017ʠʺ
113ʹScoringʹinʹtheʹ95thʹorʹ99thʹpercentileʹonʹstandardizedʹmeasuresʹofʹreadingʹorʹmathʺ
114ʹOlszewskiʥKubiliusʹ˧ʹCorwithʹʟ2018ʠʺ
115ʹFordʹʟ2010ʠʺ
116ʹSubtonikʹetʹalʎʹʟ2011ʠʺ
117ʹCrabtreeʹetʹalʎʹʟ2019ʏʹpʎʹ204ʠʺ
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levelʠʹlʎ ʹThroughʹthisʹsystemʏʹBlackʏʹLatinxʏʹandʹlowʥincomeʹstudentsʹtendʹtoʹbeʺ118

overrepresentedʹinʹlessʹrigorousʹtracksʹwhileʹWhiteʏʹAsianʏʹandʹhigherʥincomeʹstudentsʺ
tendʹtoʹbeʹoverrepresentedʹinʹmoreʹrigorousʹtracksʎ ʹTheʹpracticeʹofʹtrackingʹcontributesʺ119

toʹtheʹʭexcellenceʹgapʮʹinʹseveralʹwaysʏʹincludingʹlowerʹlikelihoodʹofʹteachersʹreferringʺ
lowerʹtrackʹstudentsʹforʹadvancedʹcoursesʹevenʹwhenʹtheyʹdemonstrateʹtheʹpotentialʹforʺ
successʹthroughʹpreviousʹperformanceʹinʹstandardʹlevelʹcoursesʏʹasʹwellʹasʹstudentsʺ
assumingʹtheyʹdoʹnotʹhaveʹtheʹoptionʹtoʹtakeʹadvancedʹcoursesʹinʹtheʹfutureʹbecauseʹitʹisʺ
notʹconsistentʹwithʹtheirʹcurrentʹpathwayʎ ʹInʹschoolsʹattemptingʹtoʹʭdetrackʮʹstudentsʹbyʺ120

eliminatingʹtheseʹpathwaysʹbasedʹonʹpreviousʹperformanceʏʹgiftedʹprogramsʹʟifʹretainedʠʺ
tendʹtoʹbeʹmadeʹavailableʹtoʹallʹstudentsʹwhoʹwishʹtoʹparticipateʹinʹthemʹforʹtheʹaddedʺ
academicʹrigorʎ ʹWeʹdiscussʹexamplesʹofʹthisʹinʹtheʹstrategiesʹsectionʹofʹthisʹreviewʎʺ121

TŕiceʹEŖceĬĻiēnalʹSĻŀdenĻĳʺ

Aʹpopulationʹofʹstudentsʹwhichʹhasʹroutinelyʹbeenʹoverlookedʹforʹgiftedʹeducationʹservicesʺ
areʹthoseʹfoundʹtoʹbeʹʭtwiceʹexceptionalʮʹʟexceptionalʹbothʹforʹtheirʹgiftedʹandʹspecialʺ
needsʠʎʹʹOftenʹtheseʹstudentsʹhaveʹtheirʹspecialʹeducationalʹneedsʹmetʏʹbutʹareʹrarelyʺ
consideredʹforʹgiftedʹservicesʎ ʹTwiceʹexceptionalʹstudentsʹareʹoftenʹmisunderstoodʹandʺ122

methodsʹforʹtheirʹidentificationʹmayʹtakeʹadditionalʹtimeʹasʹtheyʹrequireʹaʹteamʹdedicatedʺ
toʹremediationʹandʹenrichmentʏʹhenceʹtheyʹtendʹtoʹbeʹunderʥidentifiedʹforʹgiftednessʎʹForʺ
exampleʏʹstudentsʹwithʹADHDʹmayʹbeʹoverlookedʹforʹgiftedʹservicesʹdueʹtoʹtheirʹpotentialʺ
talentʏʹcreativityʏʹandʹabilityʹbeingʹmaskedʹbyʹimpulsiveʹbehaviorsʹandʹweakerʹshortʹtermʺ
memoryʹperformanceʎ ʹTheʹchallengeʹthenʹbecomesʹfindingʹwaysʹtoʹidentifyʹtwiceʺ123

exceptionalʹstudentsʹthroughʹinʥserviceʹtrainingʹandʹensuringʹclearʹcommunicationʺ
betweenʹdifferentʹeducatorsʹinvolvedʹinʹservingʹtheirʹneedsʎ ʹItʹisʹalsoʹhelpfulʹforʹteachersʺ124

workingʹwithʹtwiceʹexceptionalʹstudentsʹtoʹprovideʹadditionalʹprocessingʹtimeʏʹtoʹlimitʺ
tasksʹthatʹrequireʹfluencyʏʹtoʹdifferentiateʹacrossʹsubjectʹareasʹandʹtoʹbeʹawareʹthatʹtheʺ
disabilityʹmayʹhideʹtheʹabilityʎ  125

Bǥaɶט
ʺ
BiasʹcontributesʹtoʹdisparitiesʹinʹgiftedʹservicesʹinʹmultipleʹwaysʎʹFromʹanʹassessmentʺ
standpointʏʹquestionsʹonʹstandardizedʹmeasuresʹofʹachievementʹusedʹinʹgiftedʺ
identificationʹareʹoftenʹculturallyʹbiasedʎ ʹTheseʹmayʹincludeʹquestionsʹthatʹdonʰtʹprovideʺ126

sufficientʹsupportingʹdetailsʹforʹstudentsʹtoʹunderstandʹcontextʑʹdemonstrateʹbiasʹtowardʺ
aʹparticularʹethnicityʏʹsexʏʹcultureʏʹetcʎʑʹonlyʹincludeʹnamesʹorʹotherʹdesignationsʹfromʺ
Whiteʏʹmiddleʹclassʹcultureʑʹhavenʰtʹbeenʹnormedʹwithʹdifferentʹculturalʹgroupsʹbeforeʺ
administrationʑʹprovideʹinaccurateʹrepresentationsʹofʹdiverseʹlanguagesʹorʹculturesʑʹorʺ

118ʹLewisʹ˧ʹDiamondʹʟ2015ʠʺ
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offerʹdatedʹcharacterizationsʹofʹgendersʹorʹotherʹdemographicʹgroupsʎ  ​AddLWLRQaOO\, 127

becaXVe aVVeVVPeQWV aUe RfWeQ VeOecWed RU cUeaWed b\ VWaWe RU VchRRO dLVWULcW UeSUeVeQWaWLYeV WhaW 
aUe PRUe OLNeO\ WR be WhLWe aQd fURP hLgheU VRcLRecRQRPLc bacNgURXQdV, WheUe LV Whe SRWeQWLaO 
fRU WheVe bLaVeV WR gR XQQRWLced.  ThXV, WhLWe SULYLOege PaQLfeVWV aW YaULRXV OeYeOV LQ gLfWed 128

edXcaWLRQ, LQcOXdLQg Whe VeOecWLRQ aQd deVLgQ Rf LdeQWLfLcaWLRQ aVVeVVPeQWV, UeSUeVeQWaWLRQ LQ 
WeVW TXeVWLRQV, QRUPLQg SUacWLceV, aQd VXbMecWLYe UefeUUaO SURceVVeV.  129

 
SLPLOaUO\, becaXVe edXcaWRU UefeUUaOV aUe a cRPPRQ PeWhRd fRU LdeQWLf\LQg VWXdeQWV fRU gLfWed 
SURgUaPV,  Whe SRWeQWLaO fRU bLaV LQ WheVe VXbMecWLYe LdeQWLfLcaWLRQ SUacWLceV caQ cRQWULbXWe WR 130

UacLaO aQd VRcLRecRQRPLc gaSV. HLVWRULcaOO\, VchRROV haYe RfWeQ ePSOR\ed SUacWLceV WhaW aUe 
³cRORUbOLQd,´ PeaQLQg Whe\ aUe VXSSRVed WR aSSO\ eTXaOO\ WR aOO VWXdeQW gURXSV UegaUdOeVV Rf 
Uace.  IQ Whe cRQWe[W Rf gLfWed edXcaWLRQ, WhLV LQcOXdeV Whe XVe Rf a VLQgOe VWaQdaUdL]ed 131

aVVeVVPeQW fRU LdeQWLfLcaWLRQ RU SURYLdLQg SURfeVVLRQaO deYeORSPeQW WR WeacheUV Rf gLfWed 
VWXdeQWV WhaW dReV QRW addUeVV Whe hLVWRULcaO aQd eQdXULQg UacLaO dLVSaULWLeV LQ WheVe SURgUaPV.

 HRZeYeU, WheVe Pa\ cRQWULbXWe WR XQdeUUeSUeVeQWaWLRQ LQ acadePLcaOO\ ULgRURXV cRXUVeZRUN 132

OLNe gLfWed SURgUaPV.  AddLWLRQaOO\, aOWhRXgh UacLaO aQd eWhQLc PLQRULW\ VWXdeQWV cRPSULVe 133

LQcUeaVLQgO\ OaUgeU SeUceQWageV Rf Whe SRSXOaWLRQ LQ SXbOLc VchRROV, Whe WeacheU ZRUNfRUce LV VWLOO 
SUedRPLQaQWO\ WhLWe.  ReVeaUch haV VhRZQ WhaW WeacheUV Rf cRORU aUe PRUe OLNeO\ WR UefeU 134

VWXdeQWV Rf cRORU fRU gLfWed SURgUaPV WhaQ WheLU WhLWe cROOeagXeV.  FXUWheUPRUe, UeVeaUch 135

VXggeVWV WhaW BOacN VWXdeQWV ZLWh VLPLOaU achLeYePeQW aV WhLWe VWXdeQWV aUe OeVV OLNeO\ WR be 
UefeUUed fRU gLfWed SURgUaPV LQ cOaVVURRPV ZLWh WhLWe WeacheUV.  E[SecWaWLRQV fRU VWXdeQW 136

achLeYePeQW dR QRW haYe WR be cRPPXQLcaWed RYeUWO\ b\ edXcaWRUV fRU WheP WR haYe aQ LPSacW 
RQ VWXdeQW OeaUQLQg, aQd WheUe LV eYLdeQce WhaW VWXdeQWV fURP ORZ VRcLRecRQRPLc bacNgURXQdV 
WeQd WR be PRUe YXOQeUabOe WR Whe effecWV Rf ORZ e[SecWaWLRQV b\ WheLU WeacheUV.  OfWeQ, WheVe 137

e[SecWaWLRQV aUe SeUSeWXaWed b\ edXcaWRUV ZLWh Whe beVW LQWeQWLRQV fRU Whe VXcceVV Rf WheLU 
VWXdeQWV, ZhR Pa\ QRW aOZa\V be aZaUe Rf hRZ WheLU bLaVeV cRXOd be gXLdLQg WheLU UefeUUaO 
SUacWLceV.   138

ʺ
AOWhRXgh QRW cRPSUeheQVLYe, Whe abRYe UeVeaUch SUeVeQWV P\ULad facWRUV cRQWULbXWLQg WR UacLaO 
aQd VRcLRecRQRPLc dLVSaULWLeV LQ gLfWed SURgUaP LdeQWLfLcaWLRQ aQd SaUWLcLSaWLRQ. The fROORZLQg 
VecWLRQ ZLOO dLVcXVV VRPe Rf Whe SURPLQeQW SROLcLeV, SUacWLceV, aQd UecRPPeQdaWLRQV RXWOLQed LQ 
Whe OLWeUaWXUe fRU heOSLQg WR addUeVV WhLV LVVXe aQd SURPRWe gUeaWeU eTXLW\ LQ gLfWed edXcaWLRQ. ʺ
ʺ
ʺ
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WHAT STRATEGIES HELP TO ADDRESSט
DISPARITIES IN GIFTED EDUCATION֭ט
ʺ
AchievingʹequityʹinʹgiftedʹeducationʹisʹaʹchallengingʹbutʹworthwhileʹpursuitʎʹAsʹdiscussedʺ
throughoutʹthisʹreviewʏʹracialʹandʹsocioeconomicʹdisparitiesʹinʹgiftedʹprogramʺ
representationʹareʹsignificantʹandʹlongʥstandingʏʹandʹresearchʹinʹthisʹfieldʹoffersʹseveralʺ
recommendationsʹandʹstrategiesʹforʹaddressingʹthemʎʹInʹthisʹsectionʏʹweʹexploreʺ
prominentʹrecommendationsʹrelatedʹtoʹtheʹuseʹofʹalternativeʹassessmentsʏʹperformanceʺ
andʹprojectʥbasedʹassessmentsʏʹuniversalʹscreeningʹwithʹlocalʹnormsʏʹcommitteeʹreviewsʏʺ
andʹobservationsʹtoʹdetermineʹʭgiftednessʎʮʹAdditionallyʏʹweʹexploreʹtheʹimportanceʹofʺ
diversifyingʹtheʹteacherʹworkforceʏʹusingʹmulticulturalʹinstructionalʹpracticesʏʹandʺ
providingʹprofessionalʹdevelopmentʹrelatedʹtoʹunderstandingʹandʹnurturingʹgiftednessʹinʺ
underrepresentedʹstudentʹgroupsʎʹUltimatelyʏʹtheseʹrecommendationsʹcallʹonʹeducatorsʺ
andʹschoolʹleadersʹtoʹreimagineʹʭgiftednessʮʹasʹaʹskillʹtoʹbeʹdevelopedʹratherʹthanʹanʹinnateʺ
abilityʹtoʹbeʹidentifiedʎʹThusʏʹthisʹsectionʹoffersʹaʹrangeʹofʹrecommendationsʏʹfromʺ
addressingʹsomeʹofʹtheʹunderlyingʹfactorsʹthatʹcontributeʹtoʹinequitiesʹtoʹreimaginingʺ
giftedʹeducationʹentirelyʎʺʺ
 
Reʶǥɶǥʄǥȟg Gǥfʄed IdeȟʄǥfǥcaʄǥȰȟ Pɦacʄǥceɶט
ʺ
PeįfēįmanceʹandʹPįējecĻʥBaĳedʹAĳĳeĳĳmenĻĳʺ
ʺ
Usingʹmultipleʹsourcesʹofʹstudentʹperformanceʹdataʹʟeʎgʎʹassessmentsʏʹportfolioʹreviewsʏʺ
andʹcourseʹgradesʠʹcanʹalsoʹhelpʹincreaseʹrepresentationʹofʹracialʹminorityʹandʹlowʥincomeʺ
studentsʹinʹgiftedʹprogramsʎ ʹInʹaʹ2007ʹstudyʹbyʹVanTasselʥBaskaʹandʹcolleaguesʏʺ139

researchersʹconductedʹaʹthreeʹyearʹanalysisʹofʹgiftedʹidentificationʹpracticesʹinʹSouthʺ
CarolinaʎʹTheʹstateʹhadʹrecentlyʹintroducedʹaʹperformanceʥbasedʹassessmentʹoptionʹforʺ
giftedʹidentificationʹwithʹtheʹgoalʹofʹidentifyingʹmoreʹlowʥincomeʹandʹracialʹminorityʺ
studentsʎʹTheʹauthorsʹestimatedʹthatʹwhenʹcombinedʹwithʹmoreʹtraditionalʹmeasuresʹofʺ
identificationʏʹperformanceʥbasedʹassessmentʹcouldʹreliablyʹincreaseʹrepresentationʹofʺ
theseʹstudentʹgroupsʹbyʹ20ˣʹacrossʹtheʹstateʎʹTheyʹfoundʹthatʹstudentsʹidentifiedʹthroughʺ
thisʹnewlyʹadoptedʹtaskʹperformanceʥbasedʹcriteriaʹtendedʹtoʹdemonstrateʹongoingʺ
achievementʹinʹstateʹtestsʹinʹtheirʹidentifiedʹareasʹofʹstrengthʏʹsimilarʹtoʹtraditionallyʺ
identifiedʹstudentsʎʺʺ
ʺ
Inʹaʹ2005ʹcaseʹstudyʏʹHertzogʹexploredʹtheʹexperiencesʹofʹexpandingʹgiftedʹinclusionʹinʹaʺ
midwesternʹelementaryʹschoolʹservingʹpredominantlyʹBlackʹandʹlowʥincomeʹstudentsʎʹTheʺ
schoolʹhadʹaʹhistoryʹofʹlowʹachievementʹandʹdisproportionatelyʹhighʹrepresentationʹofʺ
BlackʹstudentsʹinʹspecialʹeducationʹandʹlowʹrepresentationʹinʹgiftedʹeducationʎʹTheyʺ
establishedʹaʹprojectʥbasedʹlearningʹapproachʹinʹtheʹschoolʹthatʹincludedʹeffortsʹtoʹidentifyʺ
potentialʹgiftednessʹinʹunderservedʹstudentsʹinʹgeneralʹeducationʹclassroomsʹthroughʹaʺ
programʹcalledʹʭProjectʹApproachʎʮʹTheʹgoalʹofʹtheʹprogramʹwasʹtoʹʭmakeʹtheʹcurriculumʺ
andʹinstructionʹinʹgeneralʹclassroomsʹmoreʹconduciveʹtoʹdevelopingʹpotentialʹandʺ

139ʹCallahanʹetʹalʎʹʟ2017ʠʺ
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identifyingʹtalentsʎʮ ʹThisʹprimarilyʹinvolvedʹongoingʹdocumentationʹofferingʹaʹdetailedʺ140

accountʹofʹhowʹstudentsʹlearnedʹinʹtheʹclassroomʹasʹevidencedʹbyʹartifactsʹgeneratedʺ
duringʹprojectʥbasedʹlearningʎʹTeachersʹreportedʹthatʹthisʹallowedʹthemʹtoʹnotʹonlyʹdetectʺ
andʹdevelopʹpotentialʹgiftednessʹinʹmoreʹofʹtheirʹstudentsʏʹbutʹtoʹbetterʹunderstandʹtheʺ
learningʹprocessesʹofʹallʹofʹtheirʹstudentsʎʹTheʹprincipalʹreportedʹthatʹtheʹschoolʹclimateʺ
hadʹimprovedʏʹwithʹmoreʹparentʹparticipationʏʹteacherʹcollaborationʏʹandʹuniversallyʹhighʺ
expectationsʹforʹstudentʹsuccessʎʹThisʹsuggestsʹthatʹuseʹofʹprojectʥbasedʹassessmentʹtoʺ
prioritizeʹmoreʹequitableʹrepresentationʹinʹgiftedʹeducationʹmayʹproveʹbeneficialʹnotʹonlyʺ
forʹstudentʹachievementʏʹbutʹforʹtheʹcultureʹofʹaʹschoolʹasʹwellʎʹTheʹVDOEʹgiftedʺ
regulationsʹincludeʹstudentʹproductsʏʹperformanceʏʹorʹportfolioʹreviewsʹamongʹtheʺ
recommendedʹcriteriaʹforʹdeterminingʹgiftednessʎ  141

ט
AlĻeįnaĻiŔeʹAĳĳeĳĳmenĻĳʺ
ʺ
Theʹuseʹofʹalternativeʹformsʹofʹassessmentʹforʹgiftedʹidentificationʹmayʹreduceʹbarriersʹtoʺ
programʹinclusionʏʹasʹtheʹuseʹofʹaʹsingleʹstandardizedʹtestʹcanʹoftenʹserveʹasʹaʹfilterʹʟorʺ
gatekeeperʠʹforʹunderservedʹstudentsʎ ʹInʹfactʏʹtheʹVDOEʹgiftedʹeducationʹguidelinesʺ142

requireʹthatʹʭnoʹsingleʹcriterionʹisʹusedʹtoʹdetermineʹaʹstudentʶsʹeligibilityʎʮ ʹThisʹalsoʺ143

reducesʹtheʹpotentialʹnegativeʹimpactʹofʹculturalʹbiasʹinʹtraditionalʹgiftedʹassessmentsʹlikeʺ
IQʹtestsʎ ʹForʹexampleʏʹinʹCardʹ˧ʹGiulianoʰsʹ2015ʹstudyʏʹtheʹprofiledʹschoolʹdistrictʹinʺ144

FloridaʹusedʹtheʹNNATʏʹaʹnonverbalʹassessmentʏʹtoʹexpandʹrepresentationʹinʹtheirʹgiftedʺ
programsʎʹStudentsʹwhoʹperformʹwellʹonʹnonverbalʹassessmentsʹoftenʹalsoʹperformʹwellʹonʺ
traditionalʹstandardizedʹtestsʏ ʹmeaningʹtheyʹmayʹofferʹmoreʹinclusiveʹassessmentʹwhileʺ145

notʹsignificantlyʹdisruptingʹtheʹpathwayʹtoʹgiftedʹprogramsʹforʹstudentsʹwithʹhighʹscoresʹinʺ
generalizedʹintelligenceʎʹTheyʹmayʹalsoʹbeʹparticularlyʹeffectiveʹinʹidentifyingʹgiftednessʹinʺ
EnglishʹLearnersʎ ʹSinceʹnonverbalʹtestingʹisʹlessʹreliantʹonʹunderstandingʹlanguageʹandʺ146

moreʹfocusedʹonʹreasoningʹskillsʹtheʹassessmentsʹareʹconsideredʹmoreʹculturallyʹsensitiveʎ
ʺʺ147

ʺ
StillʏʹHeverʹandʹcolleaguesʹʟ2013ʠʹcautionedʹagainstʹsoleʹrelianceʹonʹnonverbalʹscreeningʹtoʺ
addressʹminorityʹunderrepresentationʎʹGiessmanʹandʹcolleaguesʹʟ2013ʠʹcomparedʹstudentʺ
performanceʹonʹtheʹNNATʹandʹFormʹ6ʹofʹtheʹCognitiveʹAbilitiesʹTestʹʟCogATʥ6ʠʹandʹfoundʺ
thatʹbothʹmeasuresʹproducedʹracialʹandʹsocioeconomicʹdisparitiesʹinʹperformanceʹamongʺ
participantsʎ ʹThisʹsuggestsʹthatʹotherʹassessmentʹstrategiesʹmayʹalsoʹbeʹnecessaryʹtoʺ148

promoteʹproportionalʹrepresentationʹinʹgiftedʹprogramsʎ ​́Inʹaʹ2001ʹstudyʏʹLidzʹandʺ
Macrineb ​́investigatedʹtheʹeffectsʹofʹaʹdynamicʹassessmentʹapproachʹtoʹgiftedʹtestingʺ
administrationʹinʹwhichʹtheʹassessorʹactivelyʹintervenedʹwithʹstudentsʹbyʹensuringʹtheyʺ
understoodʹtheʹprinciplesʹofʹaʹtaskʹbeforeʹproceedingʹindependentlyʎʹThisʹsystemʺ

140ʹpʎʹ248ʺ
141 ​́VDOEʹRegulationsʹGoverningʹEducationalʹServicesʹforʹGiftedʹStudents​ʹʟ2012ʠʺʺ
142ʹCrabtreeʹetʹalʎʹʟ2019ʠʑʹFordʹʟ2010ʠʺ
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identifiedʹ25ʹofʹtheʹ473ʹstudentsʹinʹaʹschoolʹwithʹalmostʹtwoʹthirdsʹofʹthoseʹidentifiedʺ
comingʹfromʹculturallyʹorʹlinguisticallyʹdiverseʹbackgroundsʎ ʺʺ149

ʺ
UniŔeįĳalʹScįeeningʹandʹLēcalʹNēįmĳʺ
 
Theʹliteratureʹsupportsʹthatʹuniversallyʹscreeningʹstudentsʹprovidesʹmoreʹopportunityʹforʺ
detectingʹpotentialʹgiftednessʹinʹlowʥincomeʹandʹracialʹminorityʹstudentsʎ ʹThisʺ150

theoreticallyʹreducesʹtheʹpotentialʹforʹhigherʹSESʹparentsʹʟwhoʹareʹmoreʹlikelyʹtoʹbeʹWhiteʠʺ
toʹhaveʹtheirʹchildrenʹindependentlyʹassessedʹorʹreassessedʹforʹgiftednessʹwhereʹlowerʺ
SESʹstudentsʹdoʹnotʹreceiveʹtheʹsameʹopportunitiesʎ ʹCardʹandʹGiulianoʹʟ2015ʠʹexploredʺ151

changesʹinʹgiftedʹprogramʹrepresentationʹthroughʹtheʹuseʹofʹuniversalʹscreeningʹinʹaʹlargeʏʺ
diverseʹdistrictʹinʹFloridaʎʹTheʹdistrictʹusedʹtheʹNaglieriʹNonverbalʹAbilityʹTestʹʟNNATʠʹtoʺ
screenʹallʹsecondʹgradeʹstudentsʹforʹgiftednessʏʹandʹadjustedʹtheʹcutoffʹscoresʹforʹEnglishʺ
Learnersʹandʹlowʥincomeʹstudentsʹfromʹ95thʹpercentileʹtoʹtheʹ85thʹpercentileʹforʹreferralʺ
toʹaʹschoolʹpsychologistʹforʹfurtherʹassessmentʎʹThroughʹthisʹprocessʏʹtheʹgiftedʺ
identificationʹrateʹraisedʹfromʹ3ʎ3ˣʹtoʹ5ʎ5ˣʏʹandʹtheʹstudentsʹwhoʹwereʹnowʹincludedʹinʺ
theʹprogramʹshowedʹgreaterʹgainsʹinʹreadingʹandʹmathʹassessmentsʹthanʹthoseʹwhoʹwouldʺ
haveʹotherwiseʹbeenʹidentifiedʎʺʺ
ʺ
Furthermoreʏʹresearchʹsupportsʹtheʹuseʹofʹdataʹfromʹuniversalʹscreeningsʹtoʹcreateʹlocalʺ
normsʹsince ​́nationallyʹnormedʹtestsʹoftenʹperpetuateʹracialʹandʹsocioeconomicʹgaps​ʹandʺ
tendʹtoʹfavorʹWhiteʏʹmiddleʥclassʹstudentsʎ ʹNationalʹnormsʹareʹoftenʹbasedʹonʹgradeʹlevelʺ152

comparisonsʏʹwhichʹdoʹnotʹaccountʹforʹvariableʹaccessʹinʹstudentsʰʹopportunityʹtoʹlearnʺ
ʟOTLʠʹasʹdescribedʹearlierʹinʹthisʹreviewʎ ʹTheʹfederalʹdefinitionʹforʹgiftednessʹstatesʹthatʺ153

studentsʹshouldʹbeʹcomparedʹtoʹothersʹofʹsimilarʹʭageʏʹexperienceʏʹandʹenvironmentʏʮʺ
furtherʹsupportingʹtheʹuseʹofʹlocalʹnormsʎ ʹThisʹapproachʹwouldʹallowʹforʹmoreʺ154

individualizedʹsupportʹofʹstudentsʹidentifiedʹasʹgiftedʹaccordingʹtoʹlocalʹbenchmarksʏʺ
tailoringʹgiftedʹprogramsʹtoʹtheʹidentificationʹcriteriaʹusedʹinʹeachʹbuildingʎʹʹU​niversalʺ
screeningʹandʹtheʹuseʹofʹlocalʹnormsʹhaveʹtheʹpotentialʹtoʹcaptureʹstudentsʹwhoʹmayʺ
otherwiseʹbeʹmissedʏʹandʹgenerateʹaʹgiftedʹcohortʹthatʹisʹmoreʹrepresentativeʹofʹtheʺ
populationʹofʹaʹschoolʹorʹdistrictʎʹCriticsʹofʹthisʹapproachʹoftenʹciteʹtheʹfinancialʹresourcesʺ
requiredʹtoʹassessʹallʹstudentsʹandʹspendʹtimeʹdevelopingʹandʹimplementingʹlocalʹnormsʎ ʺ155

Howeverʏʹtheʹpotentialʹlongʥtermʹacademicʹgainsʹexperiencedʹbyʹadditionalʹstudentsʺ
includedʹinʹacceleratedʹprogramsʹasʹaʹresultʹofʹthisʹapproachʹmayʹproveʹaʹworthyʺ
investmentʎʺ
ʺ
CēmmiĻĻeeʹReŔieŕĳʺʺ
ʺ
TheʹVDOEʹgiftedʹregulationsʹalsoʹcallʹforʹʭidentificationʹandʹplacementʹcommitteesʵʹatʹtheʺ
divisionʹorʹschoolʹlevelʹforʹdeterminingʹstudentʹeligibilityʹforʹgiftedʹandʹtalentedʹprogramsʎ

149ʹLidzʹʟ1991ʠʑʹLidzʹ˧ʹMacrinebʹʟ2001ʠʺ
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152ʹPetersʹ˧ʹEngerrandʹʟ2016ʠʑʹPetersʹetʹalʎʹʟ2019ʠʑʹPluckerʹetʹalʎʹʟ2017ʠʑʹYuaulumaʹ˧ʹTynerʹʟ2018ʠʺ
153ʹPetersʹ˧ʹEngerrandʹʟ2016ʠʺ
154ʹPetersʹ˧ʹEngerrandʹʟ2016ʏʹpʎʹ164ʠʺ
155ʹGrissomʹetʹalʎʹʟ2019ʠʺ
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ʹTheʹpurposeʹofʹtheʹcommitteeʹisʹtoʹʭreviewʹpertinentʹinformationʏʹrecordsʏʹandʹotherʺ156

performanceʹevidenceʹforʹreferredʹstudentsʎʮ ʹTheʹregulationsʹindicateʹthatʹtheseʺ157

committeesʹshallʹincludeʹteachersʏʹadministratorsʏʹassessmentʹspecialistsʏʹgiftedʹprogramʺ
staffʏʹandʹotherʹprofessionalsʹwithʹexperienceʹinʹgiftedʹeducationʎʹTheʹcommitteeʹisʹtaskedʺ
withʹreviewingʹdataʹfromʹʭmultipleʹsourcesʹselectedʹandʹusedʹconsistentlyʹwithinʹtheʺ
divisionʹtoʹassessʹstudentsʰʹaptitudesʹinʹtheʹareasʹofʹgiftednessʹtheʹschoolʹdivisionʹservesʎʮʺ
Basedʹonʹthisʹreviewʏʹtheʹcommitteeʹdeterminesʹwhetherʹstudentsʹareʹeligibleʹforʹgiftedʺ
serviceʹoptionsʹinʹtheʹdivisionʎʹResearchʹsuggestsʹthatʹcommitteesʹutilizingʹmultipleʹdataʺ
sourcesʹtoʹdetermineʹeligibilityʹhaveʹtheʹpotentialʹforʹreducingʹracialʹandʹsocioeconomicʺ
disparitiesʹinʹgiftedʹprogrammingʎʺʺ
ʺ
Forʹexampleʏʹthe ​́YoungʹScholarʰsʹProgramʹʟYSPʠ​ʹinʹFairfaxʹCountyʹPublicʹSchoolsʹusesʺ
schoolʹbasedʹcommitteesʹcomposedʹofʹeducatorsʹinʹvariousʹrolesʹinʹtheʹschoolʹtoʹidentifyʺ
potentialʹgiftednessʹinʹstudentsʎ ʹTheʹcommitteesʹreviewʹdataʹonʹallʹstudentsʹinʹtheʺ158

schoolʹacrossʹmultipleʹsettingsʹthroughoutʹtheʹyearʏʹandʹworkʹtoʹensureʹthatʹstudentsʹareʺ
beingʹchallengedʹandʹgivenʹequitableʹopportunitiesʹforʹgiftedʹidentificationʎ ʹAccordingʹtoʺ159

Hornʹʟ2015ʠʏʹinʹtheʹyearʹ2000ʹʟthreeʹyearsʹbeforeʹtheʹstartʹofʹYSPʠʏʹonlyʹ76ʹBlackʹandʹ66ʺ
LatinxʹstudentsʹwereʹenrolledʹinʹʭlevelʹIVʮʹofʹadvancedʹacademicʹservicesʹʟgiftedʹprogramsʠʺ
fromʹgradesʹ3ʥ8ʎ ʹInʹ2014ʏʹBlackʹrepresentationʹincreasedʹ1ʏ221ˣʹtoʹ928ʹstudentsʹandʺ160

Latinxʹrepresentationʹincreasedʹ2ʏ150ˣʹtoʹ1ʏ419ʹstudentsʎʹOverʹthatʹsameʹtimeʹperiodʏʹBlackʺ
andʹLatinxʹrepresentationʹalsoʹincreasedʹinʹlevelsʹIIʹandʹIIIʹofʹadvancedʹacademicʹservicesʏʺ
fromʹ475ʹtoʹ2ʏ064ʹBlackʹstudentsʹʟaʹ435ˣʹincreaseʠʹandʹfromʹ311ʹtoʹ4ʏ079ʹLatinxʹstudentsʹʟaʺ
1ʏ312ˣʹincreaseʠʎʹWhiteʹandʹAsianʹstudentʹrepresentationʹinʹtheseʹadvancedʹacademicʺ
programsʹalsoʹincreasedʹoverʹthisʹtimespanʏʹbutʹatʹaʹlessʹacceleratedʹrateʹthanʹBlackʹandʺ
LatinxʹstudentsʏʹindicatingʹthatʹtheʹYSPʹprogramʹhelpedʹreduceʹracialʹdisparitiesʹinʹgiftedʺ
andʹotherʹadvancedʹprogramsʎʺʺ
ʺ
ObĳeįŔaĻiēnĳʺ
ʺ
Classroomʹobservationsʹareʹamongʹtheʹsourcesʹofʹevidenceʹthatʹcommitteesʹcanʹuseʹtoʺ
determineʹstudentʹeligibilityʹforʹgiftedʹprogramsʹaccordingʹtoʹtheʹVDOEʹregulationsʎʹAʺ
programʹtitledʹUsingʹScienceʏʹTalentsʏʹandʹAbilitiesʹtoʹRecognizeʹStudentsʹʟUSTARSʠʺ
demonstratesʹhowʹteacherʹobservationsʹcanʹhelpʹassessʹstudentsʹforʹpotentialʹgiftednessʺ
whileʹworkingʹtoʹaddressʹunderrepresentationʹofʹracialʹminorityʹstudentsʎ ʹInʹaʹ2014ʹstudyʺ161

byʹHarradineʹandʹcolleaguesʏʹapproximatelyʹ1ʏ100ʹteachersʹinʹ100ʹschoolsʹacrossʹfourʹstatesʺ
inʹtheʹUSTARSʹprogramʹusedʹtheʹTeacherʰsʹObservationʹofʹPotentialʹinʹStudentsʹʟTOPSʠʺ
protocol ʹtoʹobserveʹacademicʹaffinityʹinʹelementaryʹschoolʹstudentsʹacrossʹnineʹdomainsʏʺ162

includingʹʭlearnsʹeasilyʏʮʹʭdisplaysʹspatialʹabilitiesʏʮʹandʹʭdisplaysʹleadershipʮʹʟamongʹotherʺ
criteriaʠʎ ʹTheʹauthorsʹfoundʹthatʹuseʹofʹtheʹprotocolʹresultedʹinʹgreaterʹidentificationʹofʺ163

156ʹIbidʎʺ
157ʹSeeʹpreviousʹʭWhoʹreceivesʹgiftedʹserviceʹsectionʮʹforʹracialʹdisparitiesʹinʹgiftedʹreferralsʹinʺ
Virginiaʺ
158ʹHornʹʟ2015ʠʺ
159ʹIbidʎʺ
160ʹpʎʹ29ʺ
161ʹHarradineʹetʹalʎʹʟ2014ʠʺ
162ʹColemanʹetʹalʎʹʟ2010ʠʺ
163ʹpʎʹ27ʺ
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racialʹminorityʹstudentsʎʹInʹaʹfollowʹupʹsurveyʏʹteachersʹindicatedʹthatʹtheyʹwouldʹhaveʺ
overlookedʹacademicʹpotentialʹinʹ22ˣʹofʹtheirʹstudentsʹofʹcolorʹandʹinʹ53ˣʹofʹtheirʹBlackʺ
maleʹstudents ʹspecificallyʹwithoutʹtheʹTOPSʹprotocolʎ ʹAfterʹusingʹtheʹprotocolʏʹ74ˣʹofʺ164 165

participatingʹteachersʹsaidʹthatʹitʹincreasedʹtheirʹabilityʹtoʹrecognizeʹpotentialʹinʹculturallyʺ
andʹlinguisticallyʹdiverseʹstudentsʎ ʹUsingʹmultipleʹeligibilityʹcriteriaʹincludingʺ166

observationsʏʹperformanceʥʹandʹprojectʥbasedʹassessmentsʏʹandʹalternativeʹassessmentsʺ
demonstrateʹclearʹpotentialʹforʹexpandingʹrepresentationʹofʹlowʥincomeʹandʹracialʺ
minorityʹstudentsʹinʹgiftedʹprogramsʎʺ
ʺ
SelfʹSelecĻiēnʹēįʹSelfʹRefeįįalʺ
 
The ​́VDOEʹRegulationsʹGoverningʹEducationalʹServicesʹforʹGiftedʹStudents​ʹʟ2012ʠʹoffersʹtheʺ
possibilityʹofʹstudentsʹreferringʹthemselvesʹforʹgiftedʹeducationʐʺ
ʺ

8VAC20ʞ40ʞ20. ​̡ʵReferralʵʹmeansʹtheʹformalʹandʹdirectʹprocessʹthatʹparentsʹorʹlegalʺ
guardiansʏʹteachersʏʹprofessionalsʏʹstudentsʏʹpeersʏ ​́ĳelf​ʏʹorʹothersʹuseʹtoʹrequestʺ
thatʹaʹkindergartenʹthroughʹtwelfthʹgradeʹstudentʹbeʹassessedʹforʹgiftedʹeducationʺ
programʹservicesʎʺ
ʺ
8VAC20ʞ40ʞ40ʞC​ʎʹTheseʹuniformʹproceduresʹshallʹpermitʹreferralsʹfromʹparentsʹorʺ
legalʹguardiansʏʹteachersʏʹprofessionalsʏʹstudentsʏʹpeersʏ ​́ĳelf​ʏʹorʹothersʎʹSuchʺ
referralsʹshallʹbeʹacceptedʹforʹkindergartenʹthroughʹtwelfthʥgradeʹstudentsʎʺ

ʺ
Althoughʹliteratureʹonʹstudentʹselfʹselectionʹorʹreferralʹforʹgiftedʹservicesʹappearsʹtoʹbeʺ
limitedʏʹresearchʹsuggestsʹthatʹdifferentiatingʹinstructionʹforʹpotentiallyʹgiftedʹstudentsʹinʺ
classroomsʹcanʹpromoteʹacceleratedʹlearningʹandʹisʹanʹoftenʹunderutilizedʹstrategyʎ ʺ167

Furthermoreʏʹautonomyʹisʹaʹkeyʹcomponentʹofʹselfʥdeterminationʹtheoryʏʹʹsuggestingʹthatʺ
studentsʹtendʹtoʹbeʹmoreʹintrinsicallyʹmotivatedʹwhenʹtheyʹfeelʹthatʹtheyʹhadʹaʹsayʹinʹtheirʺ
ownʹlearningʎ ʹProvidingʹopportunitiesʹforʹstudentsʹtoʹengageʹinʹdifferentiatedʏʺ168

acceleratedʹlearningʹwithinʹtheirʹclassroomsʹcouldʹleverageʹtheʹVDOEʹprovisionʹforʺ
studentsʹtoʹselfʥreferʹforʹgiftedʹprogramsʹandʹpromoteʹgreaterʹequityʎʺʺ
ʺ
PɦȰʶǥdǥȟg SʙɜɜȰɦʄɶ ʄȰ PɦȰșȰʄe Eɢʙǥʄ˃ט
ʺ
DiŔeįĳeʹTeacheįʹWēįkfēįceʹandʹMŀlĻicŀlĻŀįalʹInĳĻįŀcĻiēnalʹPįacĻiceĳʺ
ʺ
Researchʹsupportsʹthatʹemployingʹdiverseʹteachersʹandʹadministratorsʹatʹaʹschoolʹtendsʹtoʺ
increaseʹtheʹnumberʹofʹminorityʹstudentsʹthatʹqualifyʹforʹgiftedʹservicesʎ ʹInʹaʹ2017ʹstudyʺ169

164ʹForʹadditionalʹexplorationʹofʹgenderʹdifferencesʹinʹgiftedʹeducationʹandʹhowʹitʹintersectsʹwithʺ
raceʏʹsee ​́Youngʹetʹalʎʹʟ2017ʠʺ
165ʹpʎʹ24ʺ
166ʹIbidʎʺ
167ʹVanTasselʥBaskaʏʹHubbardʏʹ˧ʹRobbinsʹʟ2020ʠʺʺ
168ʹDeciʹ˧ʹRyanʹʟ2012ʠʺ
169ʹGrissomʹetʹalʎʹʟ2017ʠʺ
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usingʹnationallyʹrepresentativeʹdataʹfromʹtheʹSchoolsʹandʹStaffingʹSurveyʹʟSASSʠʹandʹOfficeʺ
ofʹCivilʹRightsʹʟOCRʠʏʹGrissomʹandʹcolleaguesʹexploredʹhowʹteacherʹandʹprincipalʹdiversityʺ
contributedʹtoʹrepresentationʹofʹBlackʹstudentsʹinʹgiftedʹprogramsʎʹTheyʹfoundʹthatʹaʹ10ˣʺ
increaseʹinʹtheʹpercentageʹofʹBlackʹteachersʹinʹaʹschoolʹwasʹassociatedʹwithʹaʹ3ʎ2ʺ
percentageʹpointʹincreaseʹinʹBlackʹstudentʹrepresentationʹinʹgiftedʹprogramsʹafterʺ
controllingʹforʹotherʹschoolʹandʹdistrictʹcharacteristicsʎ ʹʹHavingʹaʹBlackʹprincipalʹwasʺ170

associatedʹwithʹaʹ3ʎ8ʹpercentageʹpointʹincreaseʎ ʹInʹschoolsʹwhereʹ30ˣʹofʹtheʹteachersʺ171

wereʹBlackʏʹtheʹshareʹofʹBlackʹstudentsʹinʹgiftedʹprogramsʹwasʹ13ˣʹunderʹnonʥBlackʺ
principalsʹandʹ20ˣʹunderʹBlackʹprincipalsʎ ʹWhenʹ80ˣʹofʹtheʹteachersʹwereʹBlackʹinʺ172

schoolsʏʹtheʹshareʹofʹBlackʹstudentsʹinʹgiftedʹprogramsʹwasʹ20ˣʹunderʹnonʥBlackʺ
principalsʹbutʹ40ˣʹunderʹBlackʹprincipalsʎ ʹTheʹauthorsʹalsoʹfoundʹthatʹhavingʹhigherʺ173

percentagesʹofʹLatinxʹteachersʹwasʹassociatedʹwithʹaʹhigherʹpercentageʹofʹgiftedʹstudentsʺ
whoʹwereʹLatinxʎ ʹTheseʹfindingsʹspeakʹtoʹtheʹimportanceʹofʹhavingʹaʹteacherʹworkforceʺ174

thatʹalignsʹwithʹtheʹdemographicsʹofʹtheʹstudentʹbodyʹtoʹpromoteʹequitableʹrepresentationʺ
inʹgiftedʹprogramsʎʺʺ
ʺ
Inʹorderʹtoʹmaintainʹdiversityʹinʹgiftedʹprogramsʏʹresearchʹsuggestsʹthatʹinstructionalʺ
practicesʹshouldʹbeʹgroundedʹinʹaʹmulticulturalʹcurriculumʹframeworkʹtoʹprovideʹlearningʺ
experiencesʹrelevantʹtoʹtheʹtargetʹpopulationʹandʹsustainʹmotivationʹandʹinterestʎʺ
AccordingʹtoʹGranthamʹʟ2004ʠʏʹthisʹshouldʹincludeʹfourʹcomponentsʐʹ1ʠʹacknowledgingʺ
importantʹfiguresʏʹholidaysʏʹandʹculturalʹeventsʏʹ2ʠʹengagingʹinʹconversationʹaboutʹraceʹtoʺ
encourageʹstudentsʹtoʹthinkʹbeyondʹmajorityʹgroupʹperspectivesʏʹ3ʠʹencouragingʺ
examinationʹofʹissuesʹfromʹminorityʹviewpointsʏʹandʹ4ʠʹinvitingʹsuggestionsʹforʹaddressingʺ
prominentʹsocialʹissuesʎ ʹTheʹcurriculumʹshouldʹreflectʹaspectsʹofʹdiversityʹsuchʹasʺ175

ethnicityʏʹsocioeconomicʹstatusʏʹandʹgenderʹtoʹguideʹstudentsʹtowardʹunderstandingʺ
themselvesʹandʹothersʎ ʹTakenʹtogetherʏʹtheseʹstudiesʹsuggestʹthatʹitʹisʹnotʹonlyʹimportantʺ176

toʹbeʹintentionalʹaboutʹidentifyingʹmoreʹunderrepresentedʹstudentsʹforʹgiftedʹprogramsʏʺ
butʹalsoʹprovidingʹaʹcurriculumʹthatʹisʹculturallyʹrelevantʎʺʺ
ʺ
PįēfeĳĳiēnalʹDeŔelēĬmenĻʺ
 
Trainingʹforʹteachersʹthatʹemphasizesʹrecognitionʹofʹpotentialʹgiftednessʹamongʺ
underrepresentedʹstudentʹgroupsʹshouldʹbeʹtaughtʹalongsideʹstrategiesʹforʹidentifyingʺ
giftednessʹinʹtheseʹpopulationsʎ ʹSuchʹtechniquesʹcouldʹbeʹaʹwayʹtoʹcombatʹunderʹreferralʺ177

andʹincreaseʹtheʹeducationʹofʹteachersʹregardingʹhowʹgiftednessʹmayʹappearʹinʺ
economicallyʹdisadvantagedʹorʹracialʹminorityʹstudentsʎ ʹʹTheʹimportanceʹofʹsustainedʏʺ178

highʥqualityʹprofessionalʹlearningʹinʹgiftedʹeducationʹisʹemphasizedʹinʹthe ​́PreʥKʹtoʹGradeʺ
12ʹGiftedʹProgrammingʹStandards​ʹbyʹtheʹNAGCʎʹHoweverʏʹstatesʹvaryʹinʹtheirʹPDʺ
requirementsʹrelatedʹtoʹteachersʹinʹgiftedʹprogramsʎʹCallahanʹetʹalʎʹʟ2017ʠʹreportedʹthatʺ

170ʹpʎʹ409ʺ
171ʹpʎʹ412ʺ
172ʹpʎʹ416ʺ
173ʹIbidʎʺ
174ʹpʎʹ408ʺ
175ʹpʎʹ241ʺ
176ʹEckerʥLysterʹ˧ʹNiilekselaʹʟ2017ʠʑʹFordʹʟ2010ʠʺ
177ʹCrabtreeʹetʹalʎʹʟ2019ʠʺ
178ʹGrissomʹetʹalʎʹʟ2019ʠʺ
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onlyʹ17ʹstatesʹrequiredʹteachersʹofʹgiftedʹstudentsʹtoʹholdʹaʹcertificationʹinʹgiftedʺ
educationʏʹandʹonlyʹfiveʹstatesʹrequiredʹteachersʹtoʹparticipateʹinʹannualʹprofessionalʺ
developmentʹspecificallyʹfocusedʹonʹgiftedʹeducationʎʹInʹtheirʹsurveyʏʹtheʹauthorsʹfoundʺ
thatʹgiftedʹPDʹcommitmentsʹatʹtheʹelementaryʹlevelʹrangedʹfromʹ15ʹminutesʹtoʹ4ʹdaysʹperʺ
yearʏʹwhileʹ57ʎ6ˣʹofʹtheʹmiddleʹschoolʹprogramʹrepresentativesʹandʹ62ˣʹofʹtheʹhighʹschoolʺ
programʹrepresentativesʹreportedʹfewerʹthanʹfiveʹhoursʹperʹyearʹofʹPDʹfocusedʹspecificallyʺ
onʹmeetingʹtheʹneedsʹofʹgiftedʹstudentsʎ ʹTheʹVDOEʹgiftedʹregulationsʹrequireʹannualʺ179

evidenceʹthatʹschoolʹdivisionsʹprovideʹprofessionalʹdevelopmentʹrelatedʹtoʹgiftedʺ
educationʎʺʺ
ʺ
Importantlyʏʹprofessionalʹdevelopmentʹrelatedʹtoʹgiftednessʹshouldʹincludeʹtrainingʹonʺ
identifyingʹstudentsʹwhoʹhaveʹtraditionallyʹbeenʹunderrepresentedʹinʹtheʹprogramsʹtoʺ
avoidʹperpetuatingʹinequitableʹpracticesʎʹPierceʹandʹcolleaguesʹʟ2006ʠʹexploredʹhowʺ
teachersʹparticipatingʹinʹProjectʹCLUEʹʟClusteringʹLearnersʹUnlocksʹEquityʠʹchangedʹtheirʺ
identificationʹpracticesʹforʹpotentialʹgiftednessʹinʹstudentsʎʹThisʹprofessionalʹlearningʺ
modelʹinstructsʹteachersʹtoʹidentifyʹstudentsʹforʹgiftedʹprogramsʹusingʹstandardizedʹtestʺ
scoresʏʹaʹnonverbalʹabilityʹtestʹscoreʏʹandʹchecklistsʹdevelopedʹbyʹteachersʹandʹparentsʎʺ
Theyʹfoundʹthatʹteachersʹparticipatingʹinʹthisʹprofessionalʹdevelopmentʹwereʹmoreʹlikelyʺ
toʹrecommendʹLatinxʹandʹEnglishʹLearnerʹstudentsʹforʹgiftedʹprogramsʎʹSimilarlyʏʹFrankʺ
ʟ2017ʠʹobservedʹtheʹpositiveʹimpactʹofʹPDʹonʹteachersʰʹperceptionsʹofʹabilityʹinʹaʹdistrictʺ
whereʹmigrantʹstudentsʹwereʹnotʹbeingʹidentifiedʹforʹgiftedʹprogramsʎʹAfterʹspecificʺ
trainingʹinʹworkingʹwithʹELLʹandʹtransientʹstudentsʏʹteachersʹwereʹbetterʹpreparedʹtoʺ
nurtureʹandʹrecognizeʹpotentialʹinʹtheʹmigrantʹpopulationʹwhichʹincreasedʹstudentʺ
identificationʹatʹoneʹschoolʹfromʹzeroʹtoʹtwoʹtheʹfollowingʹyearʎʹʹProfessionalʹdevelopmentʺ
forʹeducatorsʹrelatedʹtoʹidentificationʹofʹpotentiallyʹgiftedʹstudentsʏʹparticularlyʹthoseʹfromʺ
underrepresentedʹpopulationsʏʹisʹcriticallyʹimportantʹasʹtheyʹoftenʹserveʹasʹgatekeepersʹforʺ
theseʹprogramsʎ ʺ180

ʺ
MȰʶǥȟg TȰʺaɦd ׏Taȇeȟʄ DeʶeȇȰɜșeȟʄטא ט
 
RecēnceĬĻŀaliŞingʹʭGifĻedneĳĳʮʺ
 
Researchʹinʹgiftedʹeducationʹoftenʹsuggestsʹthatʹgiftednessʹshouldʹbeʹviewedʹasʹaʺʺ
developmentalʹconstructʹthatʹbeginsʹwithʹdemonstrationʏʹorʹpotentialʹforʏʹexceptionalʺ
achievementʹratherʹthanʹaʹdiscreteʹtraitʹtoʹbeʹidentifiedʹinʹearlyʹelementaryʹgradesʎ ʹThisʺ181

approachʹlikelyʹrequiresʹaʹshiftʹinʹtheʹdefinitionʹofʹʭgiftednessʮʹwhichʹhistoricallyʹhasʹbeenʺ
basedʹonʹcutoffʹscoresʹatʹtheʹhighestʹlevelsʹofʹachievementʹonʹstandardizedʹassessmentsʎ ʺʺ182

Whileʹthisʹexpandedʹdefinitionʹmayʹbeʹperceivedʹbyʹsomeʹasʹsacrificeʏ ʹeffortsʹtoʹachieveʺ183

moreʹproportionalʹrepresentationʹinʹgiftedʹprogramsʹareʹconsistentʹwithʹtheʹfederalʺ
definitionʏʹwhichʹstatesʹthatʹʭoutstandingʹtalentsʹareʹpresentʹinʹchildrenʹandʹyouthʹfromʹallʺ
culturalʹgroupsʏʹacrossʹallʹeconomicʹstrataʏʹandʹinʹallʹareasʹofʹhumanʹendeavorʎʮ ʺ184

179ʹCallahanʹetʹalʎʹʟ2017ʠʺ
180ʹCrabtreeʹetʹalʎʹʟ2019ʠʺ
181ʹCrossʹ˧ʹCrossʹʟinʹpressʠʺ
182ʹPetersʹ˧ʹEngerrandʹʟ2016ʠʺ
183ʹIbidʎʺ
184ʹUSDOEʹʟ1993ʏʹpʎʹ3ʠʺ
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ʺ
Inʹaʹ2011ʹliteratureʹreviewʏʹSubtonikʹandʹcolleaguesʹofferedʹaʹproposedʹdirectionʹforʹgiftedʺ
educationʹbasedʹonʹpsychologicalʹscienceʎʹTheyʹarguedʹforʹtheʹimportanceʹofʹconsideringʺ
multipleʹaffinitiesʹandʹtypesʹofʹintelligenceʹʟeʎgʎʹmusicalʹorʹmathematicalʠʹinʹstudentsʹratherʺ
thanʹrelyingʹsolelyʹonʹaʹgeneralizedʹformʹofʹintelligenceʹʟeʎgʎʹIQʠʹwhenʹdeterminingʺ
potentialʹgiftednessʎʹTheyʹadvocatedʹthatʹwhileʹmanyʹofʹtheseʹtalentsʹandʹabilitiesʹcouldʹbeʺ
nurturedʹinʹschoolsʏʹtheyʹareʹsimilarlyʹpromotedʹatʹhomeʹandʹinʹtheʹcommunityʏʹthusʺ
generatingʹmoreʹopportunitiesʹforʹparentsʹandʹmentorsʹtoʹpartnerʹwithʹtheʹschoolʹtoʺ
developʹstudentʹtalentʎʹTheʹauthorsʹpromotedʹaʹmodelʹbasedʹonʹfiveʹprinciplesʐʹ1ʠʹthatʺ
abilitiesʹcanʹbeʹdevelopedʏʹ2ʠʹthatʹtalentsʹinʹdifferentʹdomainsʹhaveʹdifferentʹdevelopmentalʺ
trajectoriesʏʹ3ʠʹthatʹstudentsʹneedʹopportunitiesʹtoʹdemonstrateʹtheirʹpotentialʹtalentsʏʹ4ʠʺ
thatʹpsychosocialʹtendenciesʹinʹstudentsʹcontributeʹtoʹtheirʹtalentʹdevelopmentʏʹandʹ5ʠʹtheʺ
ultimateʹgoalʹofʹgiftedʹeducationʹshouldʹbeʹongoingʹlearningʹandʹsuccessʹʟʭeminenceʎʮʠ ʺ185

Throughʹthisʹproposedʹframeworkʏʹexpandedʹinclusionʹcriteriaʹwouldʹallowʹmoreʹstudentsʺ
toʹhaveʹtheʹopportunityʹtoʹdevelopʹtheirʹpotentialʹgiftsʹorʹtalentsʏʹwhileʹstillʹpursuingʹanʺ
ultimateʹgoalʹofʹhighʹachievementʹʟconsistentʹwithʹtraditionalʹmodelsʹofʹgiftedʹeducationʠʎʺʺ
ʺ
Movementʹtowardʹanʹexpandedʹviewʹofʹgiftednessʹthatʹconsidersʹmultipleʹdomainsʺ
requiresʹadditionalʹstudentʹsupportsʎʹThisʹincludesʹteachersʹremainingʹattunedʹtoʹpotentialʺ
signsʹofʹgiftednessʹinʹtheirʹstudentsʏʹwhichʹlikelyʹentailsʹflexibilityʹinʹcriteriaʹforʺ
identificationʹextendingʹbeyondʹstandardizedʹtestʹscores ʹʟeʎgʎʹobservationsʹorʹportfolioʺ186

reviewsʠʎ ʹResearchʹsuggestsʹthatʹtheseʹeffortsʹwillʹbeʹworthwhileʹinʹdevelopingʹpotentialʺ187

giftednessʹinʹlowʥincomeʹstudentsʏ ʹwhoʹareʹoftenʹparticularlyʹunderrepresentedʹinʹgiftedʺ188

educationʹprogramsʎ ʹInʹ2017ʏʹtheʹMetropolitanʹCenterʹforʹResearchʹonʹEquityʹandʹtheʺ189

TransformationʹofʹSchoolsʹatʹNewʹYorkʹUniversityʹSteinhardtʹestablishedʹaʹSchoolʺ
DiversityʹAdvisoryʹGroupʹʟSDAGʠʹcomposedʹofʹ40ʹmembersʏʹincludingʹteachersʏʹparentsʏʺ
studentsʏʹandʹcommunityʹpartnersʎʹTheʹgroupʹwasʹchargedʹwithʹofferingʹrecommendationsʺ
toʹtheʹmayorʹandʹChancellorʹofʹNewʹYorkʹCityʹPublicʹSchoolsʹʟNYCPSʠʹaboutʹhowʹtoʹbetterʺ
integrateʹtheirʹschoolsʹandʹprogramsʎʹTheyʹexploredʹtheʹhistoryʹofʹgiftedʹeducationʹinʺ
NYCPSʏʹwhichʹhasʹoverwhelminglyʹbenefittedʹWhiteʹstudentsʏ ʹandʹofferedʹaʹseriesʹofʺ190

recommendationsʹonʹhowʹtoʹbetterʹintegrateʹtheseʹprogramsʎʹAmongʹtheirʺ
recommendationsʏʹtheyʹemphasizedʹtheʹimportanceʹofʹidentificationʹmovingʹbeyondʹaʺ
standʹaloneʹtestʹwithʹstrictʹcutoffʹscoresʹandʹadvocatedʹfurtherʹresearchʹintoʹdifferentiatedʺ
curriculumʹenrichmentʹopportunitiesʹforʹunderservedʹstudentsʎ ʺʺ191

ʺ
TalenĻʹDeŔelēĬmenĻʺ
ʺ
Increasinglyʏʹresearchʹhasʹsupportedʹmovementʹawayʹfrom ​́identification​ʹofʹgiftednessʹandʺ
toward ​́development​ʹofʹtalentʹorʹpotentialʹgiftednessʎʹThisʹconceptualizesʹgiftednessʹasʹaʺ
developmentalʹratherʹthanʹinherentʹconstructʎ ʹUnderʹthisʹapproachʏʹstudentsʹwouldʹhaveʺ192

185ʹpʎʹ30ʺ
186ʹPluckerʹetʹalʎʹʟ2017ʠʺ
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190 ​́Fruchterʹʟ2019ʠʺ
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equitableʹaccessʹtoʹcurriculaʹthatʹsupportʹhigherʹlevelʹthinkingʎ ʹLabelingʹaʹstudentʹasʺ193

ʭgiftedʮʹmayʹalsoʹbeʹconsistentʹwithʹaʹfixedʹmindsetʐʹtheʹbeliefʹthatʹintelligenceʹisʹaʹfairlyʺ
staticʹorʹinherentʹtraitʎ ʹResearchʹhasʹincreasinglyʹshownʹthatʹitʹtendsʹtoʹbeʹmoreʺ194

beneficialʹforʹeducatorsʹandʹstudentsʹtoʹinsteadʹexhibitʹaʹgrowthʹmindsetʐʹtheʹbeliefʹthatʺ
intelligenceʹisʹmalleableʹandʹcanʹincreaseʹthroughʹeffortʎ ʹTheʹNAGCʹrecentlyʹpushedʹbackʺ195

onʹtheʹnotionʹthatʹgiftedʹprogramsʹpromoteʹaʹfixedʹmindsetʹinʹparticipatingʹstudentsʏʺ
statingʹʭTheseʹassertionsʹhaveʹledʹsomeʹtoʹmakeʹsweepingʹconclusionsʹtoʹdismantleʹgiftedʺ
programsʹandʹeliminateʹseparateʹgiftedʹclassesʏʹformalʹidentificationʏʹandʹabilityʹgroupingʏʺ
thoughʹtheseʹpracticesʹareʹconsideredʹhighlyʹbeneficialʹforʹgiftedʹstudentsʎʮ ʹHoweverʏʺ196

thisʹargumentʹoverlooksʹissuesʹwithʹtheʹidentificationʹpracticesʹthemselvesʹthatʹareʹoftenʺ
basedʹonʹperformanceʹonʹaʹsingularʹmeasureʹofʹintelligence ʹandʹoverwhelminglyʹbenefitʺ197

WhiteʏʹAsianʏʹandʹhigherʹSESʹstudentsʎ ʹInʹfactʏʹresearchʹhasʹshownʹthatʹstudentsʺ198

identifiedʹasʹgiftedʹmayʹbeʹmoreʹlikelyʹtoʹdemonstrateʹanʹentityʹʟorʹfixedʠʹviewʹofʺ
intelligenceʹregardlessʹofʹwhenʹtheyʹareʹidentifiedʎ ʹWhileʹtheʹintentionʹofʹgiftedʺ199

programsʹtoʹaccelerateʹlearning ʹisʹperhapsʹconsistentʹwithʹpromotingʹaʹgrowthʹmindsetʏʺ200

onlyʹprovidingʹsuchʹopportunitiesʹtoʹselectʹstudentsʹwhoʹalreadyʹdemonstrateʹhighʺ
achievementʹearlyʹinʹelementaryʹschoolʹisʹquiteʹtheʹoppositeʎʹTheʹfollowingʹexamplesʹhelpʺ
illustrateʹprogramsʹandʹinitiativesʹthatʹseekʹtoʹpromoteʹequitableʹrepresentationʹinʹgiftedʺ
programsʹbyʹdetectingʹandʹdevelopingʹtalentsʹinʹunderrepresentedʹstudentʹpopulationsʎʺʺ
ʺ
CamĬʹLaŀnch​ʹatʹtheʹCollegeʹofʹWilliamʹandʹMaryʹinʹVirginiaʹprovidesʹlowʥincomeʏʹseventhʺ
andʹeighthʹgradeʹstudentsʹdemonstratingʹpotentialʹforʹgiftednessʹwithʹaʹsummerʺ
enrichmentʹopportunityʹtoʹfosterʹacademicʹgrowthʹandʹselfʥefficacyʎʹQualifyingʹstudentsʺ
mustʹcomeʹfromʹfamiliesʹwithʹlessʹthanʹʾ45ʏ000ʹannualʹincomeʹandʹhaveʹscoredʹatʹorʹaboveʺ
theʹ90thʹpercentileʹinʹaʹstandardizedʹtestʹʟmultipleʹdomainsʹandʹassessmentsʹconsideredʠʺ
or​́ haveʹaʹrecommendationʹfromʹaʹteacherʹaccompaniedʹbyʹevidenceʹofʹtheirʹacademicʺ
performanceʎʹParticipantsʹengageʹinʹculturallyʹrelevantʹSTEMʹcoursesʹduringʹtheʹsummerʺ
andʹfocusʹonʹdevelopingʹaʹfutureʹorientationʹforʹcontinuedʹlearningʎʺʺ
ʺ
PįējecĻʹEŖciĻe​ʹatʹNorthwesternʹUniversityʹalsoʹfocusesʹonʹaddressingʹracialʹdisparitiesʹinʺ
advancedʹcourseʹrepresentationʹandʹachievementʹinʹgradesʹ3ʥ8ʎʹTheʹprogramʹisʹsupportedʺ
throughʹtheʹCenterʹforʹTalentʹDevelopmentʹinʹtheʹSchoolʹofʹEducationʹandʹSocialʹPolicyʹatʺ
NorthwesternʹinʹpartnershipʹwithʹtheʹEvanstonʛSkokieʹSchoolʹDistrictʹ65ʹandʹEvanstonʺ
TownshipʹHighʹSchoolʹʟETHSʠʹDistrictʹ202ʎʹTheʹgoalʹofʹtheʹprogramʹisʹtoʹprepareʹitsʹ130ʺ
participatingʹstudentsʹforʹfutureʹacademicʹachievementʹinʹadvancedʹmathʹandʹscienceʺ
coursesʹinʹhighʹschoolʎʹTheʹprogramʹwasʹfeaturedʹinʹtheʹ2017ʹʭPaperʹofʹtheʹYearʮʹby ​́Giftedʳ
ChildʲQuarterly​ʎ ʺ201

ʺ

193ʹSubotnikʹetʹalʎʹʟ2011ʠʺ
194 ​́Dweckʹʟ2015ʠʺ
195ʹDweckʹʟ2006ʠʺ
196 ​́Mofieldʹʟ2018​ʠʺ
197ʹCallahanʹetʹalʎʹʟ2017ʠʺ
198ʹGrissomʹetʹalʎʹʟ2019ʠʺ
199ʹSnyderʹetʹalʎʹʟ2013ʠʺ
200ʹSubotnikʹetʹalʎʹʟ2011ʠʺ
201ʹOlszewskiʥKubiliusʹetʹalʎʹʟ2017ʠʺ

https://education.wm.edu/centers/cfge/precollegiate/camp_launch/index.php
https://www.davidsongifted.org/search-database/entry/r15968
https://www.scientificamerican.com/article/the-secret-to-raising-smart-kids1/
https://www.nagc.org/blog/there-mindset-misconception-giftedness
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CharlottesvilleʹCityʹschoolsʹrecentlyʹrecommendedʹaʹchangeʹtoʹgiftedʹinstructionʹforʹtheʺ
2019ʹschoolʹyearʹsupportingʹgiftedʹspecialistsʹtoʹʭpushʹinʮʹtoʹclassroomsʹinsteadʹofʹpullingʺ
studentsʹoutʹforʹenrichmentʎ ʹTheʹrationaleʹisʹthatʹmoreʹstudentsʹwouldʹbeʹableʹtoʹbenefitʺ202

fromʹadvancedʹinstructionʏʹinʹturnʹboostingʹstudentʹconfidenceʹandʹabilityʹforʹadvancedʺ
courseworkʎʹUnderʹthisʹproposalʏʹelementaryʹteachersʹwouldʹalsoʹbeʹtrainedʹinʹtalentʺ
developmentʏʹportfolioʹcreationʹandʹdifferentiationʹofʹinstructionʹforʹallʹstudentsʹpriorʹtoʺ
officialʹgiftedʹidentificationʹwhichʹwillʹalsoʹbeʹchangedʹtoʹincludeʹaʹnonʥverbalʹtestʎʹSaidʺ
oneʹschoolʹboardʹmemberʹinterviewedʹaboutʹtheʹpotentialʹchangeʹʭIʰmʹexcitedʹaboutʹthisʺ
differentʹapproachʹʎʎʎʹitʹseemsʹlikeʹthisʹisʹmoreʹinʹlineʹwithʹbestʹpracticesʹacrossʹtheʺ
countryʎʮ ʺʺ203

ʺ
CȰȟcȇʙɶǥȰȟט
ʺ
Thisʹreportʹhasʹhighlightedʹhistoricalʹandʹenduringʹdisparitiesʹinʹtheʹrepresentationʹofʺ
lowʥincomeʹandʹracialʹminorityʹstudentsʹinʹgiftedʹeducationʎʹConsideringʹtheʹmyriadʺ
factorsʹcontributingʹtoʹtheseʹdisparitiesʹasʹwellʹasʹtheʹdemonstratedʹacademicʏʹsocialʏʹandʺ
emotionalʹbenefitsʹofʹacceleratedʹcourseworkʹparticipationʏʹitʹbehoovesʹeducatorsʏʹschoolʺ
divisionʹleadersʏʹresearchersʏʹandʹpolicymakersʹalikeʹtoʹcollaborativelyʹandʹurgentlyʹpursueʺ
strategiesʹforʹincreasingʹaccessʹtoʹgiftedʹprogramsʹorʹreimagineʹtheirʹstructureʎʹThisʹwillʺ
requireʹacknowledgementʹofʹtheʹracistʹoriginsʹofʹgiftedʹeducationʹandʹtheʹdemonstratedʺ
limitationsʹofʹidentificationʹpracticesʹbasedʹonʹsingularʹcriteriaʎʹʹItʹwillʹfurtherʹrequireʺ
stakeholdersʹtoʹembraceʹaʹtalentʹdevelopmentʹmindsetʏʹandʹrecognizeʹtheʹdiverseʹwaysʺ
thatʹstudentsʹcanʹdemonstrateʹʭgiftednessʎʮʺ
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202 ​́Knottʹ˧ʹWrabelʹʟ2019ʠʺ
203ʹForʹaʹthoroughʹreviewʹofʹsuccessfulʹtalentʹdevelopmentʹmodelsʹcrossʹtheʹcountryʏʹseeʹCrossʹ˧ʺ
Dockeryʹʟ2014ʠʺ

https://dailyprogress.com/news/possible-changes-to-gifted-education-in-charlottesville-schools-unveiled/article_33937a0e-8e46-11e9-a431-ff5a997b60b7.html
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