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Abstract 

This research project focused on the implementation of some reading strategies to 

foster reading comprehension and self-directed learning in an English as a foreign language 

context. It was conducted with two sub- groups of eleventh grade and tenth grade students 

at I.E. Concentracion Simon Araujo, a public high school in the city of Sincelejo, Colombia. 

They were 30 16-year-old students in total: 11 boys and 18 girls. This research measured 

quantitatively the process of reading comprehension through the development of a pre-test, 

a on-going test, and a final post-test, but also used other elicitation procedures such as two 

un-structured questionnaires, as well as final products in class blogs which were analyzed 

both quantitatively and qualitatively. Other three introspective methods were used: 

stimulated recalls to analyze their real comprehension which led to specific answers, 

teacher's journal which was analyzed qualitatively, and member’s validation, which was used 

in order to compare the teacher’s notes and two students’ perceptions about these same 

observations. Findings demonstrated that the use of technology and the teaching of phased 

explicit reading strategies, such as types of texts, finding the main idea, and summarizing, 

improved students' reading comprehension. In addition, students learned how to improve 

their learning with the application of different learning styles. 

 

Key Words: Reading Comprehension, Reading Tasks, Reading Strategies, Blog, Self-directed 

learning. 
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Resumen 

Este proyecto de investigación sobre la aplicación de estrategias de lectura para fomentar la 

comprensión de lectura y el aprendizaje autónomo, se desarrolló con dos sub-grupos de once 

grado y  décimo grado en. IE Concentración Simón Araujo, una escuela secundaria pública en 

la ciudad de Sincelejo, Colombia. Fueron 30 alumnos en total: 11 varones y 18 mujeres con 

una edad promedio de 16 años de edad. Esta investigación en el aula pretendió medir 

cualitativa y cuantitativamente el proceso de comprensión de la lectura a través de un pre-

test,  un test intermedio y una prueba final; pero también  empleó otros procedimientos de 

producción tales como cuestionarios no-estructurados y productos finales en los blogs que 

fueron analizados, tanto cuantitativa como cualitativamente; otros tres métodos 

introspectivos utilizados fueron: el recuerdo estimulado, con el fin de analizar su 

comprensión real a través de respuestas específicas; el diario del profesor que se analizó 

cualitativamente, y la validación de algunos participantes, que se utilizó para comparar las 

notas del profesor. Los resultados indicaron que el uso de la tecnología y la enseñanza 

explicita y escalonada de las estrategias de lectura, tales como tipos de textos, identificación 

dela idea principal, ideas de apoyo y aprender a hacer resumen, mejoraron la comprensión 

lectora de los estudiantes.Además, los estudiantes aprendieron cómo mejorar su 

comprensión con la aplicación de los diferentes estilos de aprendizaje. 

Palabras clave: Lectura comprensiva, tareas de lectura, estrategias de lectura, blog, 

aprendizaje auto-dirigido. 
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Introduction 

 

This research is intended to improve eleventh and tenth graders’ reading 

comprehension level through the use of explicit reading strategies and personal blogs in a 

public school in Sincelejo, Colombia. The use of blogs as technological tools for the teaching 

of any area is a great challenge for teachers of the new millennium, especially for English 

teachers; its use may change the way teachers teach, and - more importantly - the way 

students learn. Blogs can get students to share their learning with their peers, and get them 

to work on their reading; also they allow them with spaces to write about personal opinions, 

activities and experiences.  Reading and writing skills are closely related and complementary; 

it is known that a person who cannot read is not able to write properly. Snow (2002) states that 

reading comprehension is a process of extracting and constructing meaning through 

interacting with written language. When students at IE Concentración Simón Araujo School 

were asked if they liked reading, they gave an emphatic no, unless the reading included 

graphics, color and even movement and sounds, and this information served as a diagnosis 

for this work. 

The use of a blog emerged as a very helpful tool for participants of this project to 

develop reading comprehension skills through explicit rules which could be read on  the 

computer screen, and then they could demonstrate understanding by performing exercises 
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attractively written, illustrated and interactive, allowing them to get immediate feedback for 

guiding and stimulating progress. 

Reading comprehension is the ability to understand what is read, in reference to the 

meaning of words that form a text, and with respect to the context where the text is 

included. Lots of students find it difficult to get information of what they read and interpret. 

Colombian studies and the results of the state tests called “Pruebas SABER” which are 

addressed by  Instituto Colombiano para el Fomento de la Educación Superior –ICFES- 

(Colombian Institute for the Promotion of Higher Education, author’s translation) concluded 

that in recent years students from across Colombia have increased problems with reading 

comprehension. Last results showed that only 4.01% received a score above 61 in the area of 

language, which means that the 95.98% scored below the passing average. SERCE studies -Second 

Regional Comparative and Explanatory Studies- and PISA studies-Program for International Student 

Assessment-showed recently that academic achievement is low in both primary and secondary 

students. In Reading, Mathematics and Science a high number of children do not reach the minimum 

levels to advance in society. This problem has been reflected in the reality of the IE 

Concentración Simón Araujo School, not only in the results of English, but in all areas of 

knowledge, as it has been  provided by interactive ICFES web page in the historical report 

released to each institution every year. According to the last report dated October, 2012, the 

school was placed in medium or acceptable level for the last 10 years. 

As a consequence IE Concentración Simón Araujo School teachers began to think 

about strategies to improve students' reading comprehension. From the academic 
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coordination of the school, reading sessions were planned including cross-curricular themes 

developed in agreed schedules; students read texts, and then answered questions about 

transversal subjects such as Philosophy, Natural Science, and Physical Education. However, 

these activities did not mean enough effort to overcome the reading comprehension 

deficiency.     

Thus, it emerged the idea of focusing this research project on reading strategies that 

explicitly helped students improve this academic weakness. For this reason the teacher-

researcher considered what Zimmerman & Hutchins (2003) stated about the need to teach 

reading strategies explicitly in order to help children to be proficient readers. 

In addition, the use of the blog was implemented in this project as a technological 

tool that allowed gradual and growing autonomous learning, starting from a stepwise 

process of instructions and feedback. That is why, at the beginning of the study, the 

participants needed a lot of written and oral guidance from the teacher to understand and 

follow instructions. Also during the first days, the students were permanently stimulated 

with positive feedback. Reynard (2007) says that blogs can be used effectively to develop 

Individual learning, but only if they are intentionally designed into the course and are valued 

clearly throughout the course to ensure student´s motivation and participation. 

This report is organized basically in five main sections: Introduction, Theoretical 

Framework, Research design, Data Analysis and Conclusions and Pedagogical Implications. 

This research about reading strategies concentrated particularly on the development of 
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the students reading comprehension level through the management of some 

explicit  reading  strategies ; its  emphasis was placed on the development of students´ 

self-directed learning to solve written tasks about reading strategies in a blog. The teacher-

researcher expected to improve the reading comprehension levels, so that, students would 

raise their academic performance; and above all, they would be more aware of their own 

learning styles, that will result on higher levels of motivation and the development of certain 

reading habits, which are seen by the writer of this report as an essential factor for the 

acquisition of a higher level of thinking. 

Statement of the problem 

The problem that motivated the development of this project was basically the poor 

performance that most of students of the I.E. Concentracion Simon Araujo School 

demonstrate in understanding texts in English and also Spanish, as it has been evident in 

their language tests according to reports from 2011. This concern has been discussed by all 

teachers of the school, and even, the institution has tried to solve this  problem by 

institutionalizing the Reading Hour that takes place once a month, giving opportunity to each 

subjects to participate with a specific topic. This activity has regularly been implemented 

from 2011 up to date; however, students continued having low results in reading 

comprehension tests. The I.E. Concentracion Simon Araujo students have not formally 

received any advice on how to read, they are not aware of the existence of various strategies 

they may use to gradually understand the content of certain texts.  
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Given the need to teach reading strategies explicitly, this research focused on 

teaching some selected strategies through the use of some links and instructions posted on 

the teacher’s blog available at: www.teacher-lia.blogspot.com. So that, each student, after 

creating their blogs which were directly linked to the teacher’s, developed the proposed 

activities in their personal blogs. The implementation of the use of a blog had the purpose to 

facilitate learning as well as the adaption or adoption of reading strategies through a series of 

interactive tasks that allowed the students to participate in the construction of their own 

knowledge and understanding on how to read. Materials from different school subjects were 

chosen; also, the level of complexity of the language in the texts was taken into account in 

order to adapt them just to the students’ level of English understanding. 

It was observed in the diagnosis phase that the eleventh and tenth grade students 

showed low levels of reading comprehension, and that they were not aware of the use of 

reading strategies. Consequently, the research question that guided this study was: “How can 

eleventh and tenth graders improve their reading comprehension level through the use of explicit 

reading strategies and the use of a personal  blog to foster  self-directed language learning?” 

Research objectives 

 To make students aware of the use of reading strategies to raise their reading 

comprehensive level. 

 To examine the role of the teacher-researcher’s blog has to improve students’ 

reading comprehension. 

http://www.teacher-lia.blogspot.com/
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 To encourage learners to become more self-directed through the use of certain 

reading strategies and the teacher-researcher’s blog.  

Rationale 

The teaching of reading in English is sometimes for specific goals, such as the one that 

is considered in the context of this study: students are expected to obtain good results in the 

national examinations called Pruebas Saber, administered by the Colombian Ministry of 

Education. The main purpose of these national tests is to improve the quality of education by 

performing periodic measurements of the skills development of school students and getting 

education indicators. Therefore, Colombian schools are actually interested in the 

development of strategies that contribute to the high performance of their students in the 

national examinations, since results are considered as indicators of the quality of education 

in the educative institutions.  Before the implementation of this study, the I.E. Concentracion 

Simon Araujo school had not considered any strategies to improve the reading 

comprehension in English, but the 2012-implemented strategy called Reading Time or 

Reading Hour  activity. However, the reading materials had been chosen randomly, leading to 

the perception of having the same level of importance to the development of the four basic 

skills. Only a low percentage of students, 30%, were able to succeed in the Pruebas Saber 

and only getting A1 level results. There were some factors that had contributed to this 

situation. Firstly, students had not learnt or developed adequate strategies to understand 

authentic reading materials such as the identification of the main idea, deduction of new 

words, ordering ideas in a paragraph, use of anaphoric elements, ordering words in a 



18 

IMPROVING READING COMPREHENSION AND SELF-DIRECTED LEARNING THROUGH… 

 
 
 
 
 

sentence, deducing or inferring information, among others. It was also observed that the 

different levels of comprehension among students could sometimes be considered like an 

obstacle, and even when successful students did not want to help the not very successful 

peers. The second factor that provoked the students’ low performance is related to a 

schedule factor which influenced results negatively, since some of the students had to work 

in the morning, and then they had classes at one o’clock in the afternoon; sometimes, 

without even having lunch before the classes. 

Considering the factors briefly described above, this study focused on groups of 

eleventh and tenth graders that chose the technology class as an elective course. With the 

implementation of the strategy conceived by the teacher-researcher, several outcomes were 

expected: 1. the students would assume a new relationship with English as a foreign 

language (L2); 2. With the use of a blog, technology would become a learning facilitating tool; 

3. the teacher would become a more supportive character in the students’ learning process; 

4. the students themselves would see them as the main players in their learning process, and 

5. with the implementation of several reading strategies,  reading would become an 

enriching habit that goes further than their Pruebas Saber national examination; reading 

would become an opportunity to  get knowledge and cultural awareness. 
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Theoretical Framework 

This section presents some important theorists and their concepts about the different 

constructs considered as the basis of this study: Reading Comprehension, Reading Strategies, 

Self-Directed Learning, and the use of the blog as a self-directed learning tool.  

Reading Comprehension 

 

This writer of this report considered the theorists listed below as an attempt to define 

what reading comprehension means, and approach to a definition of reading for the study.   

Snow (2002) defines reading comprehension as a process of extracting and 

constructing meaning through interaction with written language. It is important to notice in 

this concept how the role of the readers’ background contributes to their participation in 

other’s writing to achieve a real understanding. For Yale (2008) reading comprehension is an 

intentional, active, interactive process that occurs before, during and after a person reads a 

particular piece of writing. This concept enriches Snow’s concept adding the word 

intentional, which surely has to do with the purpose of the reading. According to Grabe 

(1997) reading requires efficient knowledge of the world and an efficient knowledge of the 

language. The inclusion of the good management of the language is crucial when talking 

about comprehension, because it is the tool to materialize or do observable our ideas and 

thoughts about what we read. Other writers agree that good readers have to do some extra 

activities in order to comprehend a text: they should connect new text with past experiences 

–their background knowledge-, interpret, evaluate, synthesize, and consider alternative 
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interpretations (Pressley & Afflerbach, 1995). Following this same idea, Tankersley (2003) 

says that making connections is the key of comprehension, understanding by connection the 

relationship between the writing words and the thinking level.  

Snow (2002) states three important elements in the reading comprehension: the 

reader, the text, and the activity. When talking about the reader, she considers all the 

capacities, abilities, knowledge, and experience the person brings to the act of reading; when 

considering the activity, she includes the purposes, processes and consequences of the act of 

reading. The text is clearly the most external element in the act of reading: it is the writer’s 

contribution to this communication. All these elements interact within a socio cultural 

context which modifies and sometimes is also modified by the capacities of the readers and 

the activities in which they are involved with those texts.  

According to Tankersley (2003) reading comprehension depends on three factors 

from the reader: 1. Command of the linguistic structures of the text; 2. Meta cognitive 

control over the content being read- the reader is aware about his or her own level of 

understanding while reading the material, and 3. Background in the content and vocabulary 

being presented. She concludes by saying that making meaning at both the content and the 

process level is the key to comprehension.  As Harvey and Goudvis (2000) state, we must 

teach our students to access content when they read as well as teach them the strategies 

they need to better understand text and become more thoughtful readers. 

Reading Strategies 
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This study implemented four (4) meta-cognitive strategies during the process: 1. Use 

of schema; 2. Inferring; 3. Asking questions about the text: before, during and after reading, 

and 4. Visualizing what is being read. Also some cognitive strategies were implemented: 1. 

Identifying types of texts; 2. Finding main ideas, and 3. Summarizing.  

O’Malley & Chamot (1990) classified learning strategies into three types as follows:  

1. Meta cognitive  strategies which  involve  executive  process  in  planning  for 

learning,  monitoring one’s comprehension and production, and evaluating how well 

one has achieved a learning objective. 

2. Cognitive strategies in which the learner interacts with the material to be learned by 

manipulating it mentally (as in making images, or elaborating on previously acquired 

concepts or skills) or physically (as grouping items to be learned in meaningful   

categories,   or   taking   notes   on   important   information   to   be remembered). 

3. Social/affective strategies, in which learner either interacts with another person in 

order to assist learning, as in cooperation or asking question for clarification, or uses 

some kind of affective control to assist a learning task. 

Tankersley (2003) stresses and coincides with some other authors such as Snow in the 

following ideas: the goal of teaching reading strategies to students implies that learners are 

able to use them automatically as they read; teachers should provide students with guidance 

and coaching; and finally, students should understand that reading is an interactive process 

which involves both decoding words and deriving meaning from those words.  In the 
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researcher's context, it is common to see how most of the students simply give up reading 

when they feel lost in their comprehension; however, successful readers develop the ability 

to connect material to their prior knowledge, make inferences as they read, formulate 

questions, visualize the information or story action, and synthesize as they read, among 

other reading strategies. 

Important theorists classify reading strategies according to their own styles, but 

reading strategies are always alike. For the purpose of this study, it was adopted Tankersley’s 

pattern to organize them.  

Pre-reading strategies 

 

Linking the student’s background knowledge to the new material. Before beginning 

a reading assignment, the teacher should “set the stage”. He could ask students for instance 

what they know about the topic and what else they want to know about it. 

Predictions. As students are prepared to read text, they may make predictions about 

the possible content or important information from the text. Through this activity, teachers 

can determine students’ prior knowledge regarding the new information. If the book has 

pictures, they are very useful to make predictions as to content, story progression, or 

conclusion. If the book does not have pictures, students should examine the cover, chapter 

titles, and headings, and any summary materials that may be presented such as descriptions 

on the book jacket, chapter title, chapter summaries, and so forth. The exercise of guessing 

one missing word in a sentence and explaining why they chose one or other word is also a 
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good way to learn how to make predictions. Vocabulary training in comprehension 

processing is one of the most essential factors for understanding a text. In addition, it is 

important the use of a monolingual dictionary, and better whether it is a picture dictionary. 

Give a purpose for reading. It is very important that students always have a purpose 

for reading, at the beginning it is addressed by the teacher, but later, purposes should be 

built by the students, according to their personal needs. For example, we can say, “Read to 

find out why Carson has problems when reading” or “Read to find out which netiquette rules 

you breach when using internet.” This helps students ground themselves in the most 

important aspect of the text.  

During reading process strategies 

 

Types of texts. Although this category is not included as a reading strategy by 

authors, it was included as one reading strategy in this project, and it really extended the 

spectrum of what students considered it was a text. It is very interesting to know that each 

type of text has its own purpose; for instance, a descriptive text illustrates or paints with 

words a scenario. An informative text describes what happens in a lapse of time. A 

persuasive text tries to convince the reader to adopt a product or a position; and the 

instructive text teaches you by some steps about how to get a final task or how to handle a 

devise. 

Finding main ideas. Gunning, T. (2010) defines the main idea as the summary of the 

main details or ideas in a selection. It is what all the other sentences are about. He says that 



24 

IMPROVING READING COMPREHENSION AND SELF-DIRECTED LEARNING THROUGH… 

 
 
 
 
 

the main idea is more specific than the topic. For example, a topic might be ‘‘guide dogs’’, 

and the general idea about guide dogs might be, ‘‘Guide dogs are carefully trained. He also 

points out the main idea identification as a prerequisite for summarizing, outlining, and 

taking notes. He warns that the major problem that students have with selecting or 

constructing main ideas is not including all the details. Students tend to select or construct a 

main idea that is too narrow. Deriving the main idea requires the practice of some sub skills 

as 1. Using titles and headings to predict the main idea; 2. Selecting the main idea when 

directly stated; 3. Selecting the main idea when it is implicit; 4. Using graphic organizers to 

display the main idea and supporting details; 5. Using a frame to state the main idea and 

supporting details; 6. Stating the main idea and supporting details; these sub skills have been 

taught practically in the blog, on-going and final tests by using some illustrative examples) 

Summarizing. It requires the ability to identify the main idea and supporting details. It 

also requires the abilities to select the most important information, combine details, and 

condense and paraphrase. The major problem that students have with summarizing consists 

in not knowing how to discriminate between essential and unimportant details so that the 

summary becomes a retelling. Students also have difficulty organizing information so that 

their summaries turn out to be just a random listing of whatever they can remember. 

Inferring, predicting, and concluding. The ability to make inferences consists on 

guessing or making conclusions drawn from details. It is important to model the process of 

making inference, based on some specific observable situation, and some previous 
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knowledge about it. It basically consists on learning to read between lines: the information is 

apparently absent, but it can be deduced from some other explicit ideas. 

Retelling. Consists in asking the students to retell what he or she has read. If students 

have good comprehension, they should be able to give a good summary to include the more 

complex and detailed retelling. Students can retell the story in pictures, with puppets, or by 

acting out the story or a key scene in the story.  

Recording story elements. It consists in asking students to find specific elements of a 

story such as a major character, a minor character, the setting, the title, the author’s name, 

the climax, a problem in the story, a solution or resolution in the story, a plot, etc. This 

activity can be done independently or in a small group depending on the student’s level of 

familiarity with the given elements. They can also be practiced by ordering sentences, or 

placing a sentence into a paragraph following a logical sequence. 

Using graphic organizers. Graphic organizers such as a “Character Web,” “Main Idea 

Web,” “Story map” are visual representations that increase retention and understanding of 

the material being read. 

Inferring, predicting, and concluding. The ability to make inferences consists on 

guessing or making conclusions drawn from details. It is important to model the process of 

making inference, based on some specific observable situation, and some previous 

knowledge about it. It basically consists on learning to read between lines: the information is 

apparently absent, but it can be deduced from some other explicit ideas. 
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Self-Directed Learning 

 

From the 70´s decade on, different scholars have presented their perspectives on Self-

Directed Learning (SDL), many of them overlapping but complementary. Tough (1971), cited 

by Garrison (2003), for instance, identifies SDL as an intentional and non-formal effort which 

is controlled by the learner. From this perspective, this paper considers Tough’s concept a 

very inclusive one in terms of age; SDL is aimed not only at adults but also at youngsters: 

intention is addressed by interest and non- formal, by the lack of scholar objectives, although 

the context where this non-formal learning takes place can be at school. He also mentioned 

the use of learning projects as efforts to either acquire new knowledge or to improve any 

skill performance. He also mentioned the use of varying time intervals or episodes as a 

constituent characteristic of these learning projects. 

 This researcher thinks that Tough’s theory about SDL was very mature and complete 

despite being one of the earliest ones, because although he was based on adults’ 

independent efforts, these projects can be applied in formal and informal contexts, by 

students or by common independent people and because he talked implicitly not only about 

cognitive skills but about any kind of skill, (affective, social, psychomotor or meta-cognitive). 

Knowles (1975) and later Ellinger (2004) coincide in their conception of SDL when 

they describe it as an educational process in which learners have the primary responsibility 

for their own educational experiences, with or without the help of others, identifying 

learning needs, preparing goals, determining resources, and evaluating outcomes. Knowles 
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(1980) confirms this researcher’s reflection when he says that to the extent that individuals 

mature, they become increasingly self-directed. Paraphrasing Knowles and making a tacit 

comparison between SDL and TDL, Guglielmino, Long, &Hiemstra (2004) and Kasworm 

(1988), cited by Long (1990), point out that SDL depends on who is in charge- who decides 

what should be learned, who should learn it, what methods and resources should be used, 

and how the success of the effort should be measured; Mocker and Spear (1982), cited by 

Lowry (1989), refer to the same concept, but uses the word institution instead of TDL. They 

say that self-directed learning situation occurs when learners--not the institution--control 

both the learning objectives and the means of learning. Later, Candy (1991) considers a 

higher level of autonomy in informal learning than in non-formal and formal learning. This 

researcher partially agrees with him and Tough, since the new approach to formal 

education, tends to leave the control of objectives and means in the hands of students; of 

course that this change from Teacher-directed Learning (TDL) to Student-directed Learning 

(SDL) demands a long time, and some progressive steps, and above all, a true desire for 

change from the teachers. Nowadays face to face instruction is being displaced by virtual 

classrooms whose contexts demands autonomy and SDL 

The Use of the Blog as a Self-Directed Learning Tool 

  It has been lately observed how formal L2 teaching has not shown enough success in 

results as teachers expect. It can be deduced that this situation may be the result of 

insufficient input received by students in such a little time for the English course.  

Technological resources then can play a very important role in enhancing learner’s 
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performance, specially putting them in contact with authentic and interesting readings which 

can be understood by having and interactive communication with them .  However, the use 

of technological resources cannot be indiscriminate. There must be an orientation to take 

advantage of them. Thus, Computer Assisted Language Learning (CALL) suggests some 

patterns to be followed which lead users to success by using technology as a tool to 

complement what is learned in the classroom. The emergence of technology, as Warschauer 

(1999) notes in Warschauer and Meskill (2000) provides of ‘time and place-independent’ 

environments, for the interaction of not only one-to-one, one-to-many (teacher-students) 

but also many-to-one, and even many-to-many. 

A blog is an example of asynchronous Internet tools, it means that the user can post 

and be heard not at the same time.  Most blogs are personal or journalistic in nature 

(Godwin-Jones 2003; Ducate and Lomicka 2005) and, as such, allow students express their 

own opinions with a freedom that cannot be experienced in synchronous tools such as real-

time discussion forums, for example. 

There are some relevant studies that give evidence of the impact of blogging on 

students’ reading. One of them is from a group of Japanese researchers in the University of 

Hong Kong. Tse, Yuen, Loh, Lam, and Wai worked in 2010 with a group of 1298 10-year-old 

fourth graders; in their research important findings are reported: 1. the proportion of 

students reading Chinese blogs is double that of students reading English blogs; this is not 

surprising since Chinese is the first language of most fourth graders in Hong Kong and English 
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is only the second.  At the same time, Chinese blogs are much more accessible than English 

blogs for students. 2.  A few primary school students have sufficiently high English reading 

proficiency to cope with and comprehend advanced English blogs. Song and Chan (2008) 

report a similar finding with Malaysian students, and they concluded that students’ poor 

English competency lowers their readiness to participate.  However, since blogging is a fairly 

recent and novel activity and since many English sites are very attractive, the researchers 

would expect to see more and more students consulting English blogs in the privacy of their 

own homes. 

The introduction of new information and communication technologies (ICTs) in 

foreign language teaching and learning has grown considerably in Colombia in recent years. 

Arismendi, Colorado and Grajales (2011), professors of Universidad de Antioquia in Medellin, 

Colombia in their work Reading Comprehension in Face-to-Face and Web-Based Modalities: 

Graduate Students’ Use of Reading and Language Learning Strategies in EFL1 both 

modalities, stated that students applied the reading strategies explicitly taught during the 

courses and some language learning strategies for which they did not receive any instruction. 

Statistical analyses to compare F to F and web-based modalities in this study demonstrated 

than Face to Face modality students advanced more effectively than web- based modality 

students. The researchers explained that the degree of familiarity students had with the 

platform, the limited interaction they had with the instructor and classmates, and the degree 

of motivation for the course could be some reasons for the lower advance of the second 

group. 
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One more research was the one done by Cuellar (2012) who developed a research 

entitled Blogging to Foster Critical Reading, where she found that a reading blog helps 

students to use certain features of the critical reading strategies. In addition, the findings 

showed the motivation and positive attitude towards the use of blogs to do readings. 

It is equally important to mention the study of reading strategies in Colombia 

although they have not included the use of the blog as a facilitator.  Zabala (2000) in his 

research project Strategies to Support High School Students’ Reading Comprehension in the 

English Language carried out his study in a public school in Bogota, with eleventh graders. 

Findings showed that the most used strategies were: 1. Studying vocabulary, 2. Analyzing the 

main idea, 3. Prediction, and 4. Inference. 

Colombia has begun to involve the use of the blog as a facilitator of learning, but each 

context has its own characteristics, resources, interests and needs that make their use is 

unique and unrepeatable. In the case of this study the use of the blog to foster reading 

comprehension and self-directed learning through the use of explicit reading strategies 

seems to be an innovative strategy in the IE Concentración Simón Araujo school. 

 

Research Design 

 

This section addresses the type of study used, the context and participants, researcher’s role, 

description of the instruments, and the data collection procedures. 
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Type of Study 

 

From the use of both quantitative and qualitative data, this study is framed as under 

the mixed method design. Though in an action research approach due to its real purpose 

which was to address a local problem at the school with the aim of finding an immediate 

solution, as defined by Schmuck cited by Mertler (2012). Mertler also says that action 

research is a process by which current practice can be changed toward better practice. 

McLean cited by Mertler (2012) claims that reflection is an integral part of this kind of 

research since the researcher explores critically what to do, how to do it and the effects it 

has in the population involved. 

Six instruments helped the researcher gathered data: (1) on-going evaluation, (2) 

stimulated recall, the teacher’s journal, (3) questionnaires, and the teacher-researcher’s blog. 

One pre-test and one final test were applied with the expectation to project through 

numerical results the findings which would have an acceptable degree of accuracy, 

determined by numbers and formulae, in addition to comparing data with subjective results 

and integrate interpretations.  

Context and Participants 

 

This research was developed in I. E. Concentracion Simon Araujo School, a public 

school in the city of Sincelejo, the capital of the department of Sucre, in the northern coast of 

Colombia. The school is spacious and comfortable, and is equipped with two computer 

rooms, one more room equipped with video beam, and a library equipped with computers 
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and TV . It has an optional emphasis in Computer Science, and therefore tenth and eleventh 

graders who choose this emphasis have intensive classes in computer science and in English 

applied to the computer. This project was developed with participants of these classes during 

the year 2012 due to their emphasis. 

The population who participated in the first instrument applied in this research, a Pre-

reading,  was different from the rest of instruments used, since the original group, 86 

students by total, attended the first classes compulsorily, and when the time went by, the 

group was reduced attending their own interests and needs. The other instruments applied 

in this research were focused on 30 students in total: 11 boys and 18 girls with a n  age  

range  o f  15  an d16 years old. Th ey  all speak Spanish which is their native and 

communicative language and English i s  u s e d  as their foreign language. 

Researcher’s role 

The researcher of this project was the teacher of the subject called “English for 

Technology”;   as a researcher she complied with some roles: an observer, an interpreter, an 

intermediary and a creator. From the first role, the researcher observed, listened, wrote, 

interpreted and highlighted important aspects of the behavior of the participants in the field. 

Other role assumed by the researcher was that of intermediary, and it was supposed to help 

participants in understanding aspects of other cultures included in some readings and 

experiences compared with participants in their own context. Finally, as a designer, the 

researcher adapted materials to fulfill needs of the participants. Atweh, Kemmis, & Weeks 
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(2002) state their vision on the action researcher’s role as either objective or subjective; it is 

both in the sense that researcher treats oneself and participants both as subjects and objects in a 

process of critical reflection and self-reflection. 

Ethical Considerations 

 

There were some ethical aspects considered in this research. Voluntary participation 

was demonstrated because there was a clear understanding that the participants were under 

no obligation to work on it, but only if they felt really interested in participating. 

Confidentiality and anonymity were taken into account whenever participants practiced the 

application of the different instruments. Moreover, a quiet and comfortable place, such as 

the library, was chosen to administer questionnaires or interviews. Psychological and 

emotional harm was also considered when they appeared during the project: at the 

beginning, when participants were creating their blogs, the Technology teacher was invited 

to assist in this aspect; the different levels of English comprehension among students were 

solved with the right choice of peer grouping. Other factor considered was the use of the 

translator during the class, and permanent feedback which stimulated a growing self-

confidence. 

Data Collection Instruments 

 

For the purpose of this study, data was collected by using the instruments shown on Figure 1.  

They were designed considering the objectives and the research question as a way to 
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guarantee triangulation and to validate research. These instruments are described below in 

detail. 

 

                Figure 1. Instruments of Data Collection  

Pre-test 

This instrument was very important for the research, since its results indicated a 

diagnosis on the reading comprehension level and the knowledge of some reading strategies, 

such as identification of main idea, secondary ideas, and summarizing. 

Four readings were applied in this instrument (See Appendix A); the selection of these 

readings encompassed short and longer texts. The first and the second readings had one 

paragraph each of them, and the third and fourth readings had three paragraphs 

respectively. The test format consisted of five multiple choice questions with four answer 

options. Questions 1, 2, 4, and 5 asked for the main idea or topic, while question 3 asked for 

Instruments 

1. Pre Test 

2. On going Test 

3. Final Test 

4. 
Questionnaires 

5. Stimulated 
Recall 

6. My Journal 

7. My blog 
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a summary. This test was not an adapted version, but taken directly from its original source.   

Ongoing Test 

 The topic dealt with identifying different types of texts such as persuasive, instructive, 

descriptive, or informative texts. This instrument was applied after training students in 

previous classes. This topic was considered important since it helped students use certain 

preliminary reading strategies in order to identify the type of text and its purpose. The test 

included four (4) different 1-paragraph readings to be classified, and was practiced in the 

teacher-researcher’s blog (See Appendix B). 

Final Test 

This instrument was based on two (2) readings; the first reading had two questions 

and the second one, five questions. Questions 1 and 2 from reading 1 were about identifying 

supporting ideas, and explicit main ideas using a visual chart with added instructions 

explaining in which paragraph they could find the answers. In the second reading, questions 

1 and 2, asked about writing main ideas from the different paragraphs and then writing a 

summary by using these ideas. They used a visual chart and some supporting ideas. 

Questions from 3 to 7 asked about main ideas and deduction of vocabulary (See Appendix C). 

Stimulated recall 

This instrument was used as an introspective procedure through which the ongoing 

evaluation answers were checked in order to find out the possible causes of mistakes. It was 

used immediately after having answered the ongoing test. It consisted of one oral question 

which was answered orally. A group of fifteen (15) students were chosen at random and 
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represented 50% of the sample population. Each student was invited to the teacher’s desk 

where they gave their explanations regarding their answers. 

Teacher’s Journal 

This instrument was implemented for 6 months and was used to compile the most 

relevant observations during the whole process including the process of implementation of 

the blog; furthermore, the most important insights, observations, and deductions, which 

emerged as product of students ‘activities. These journal reflections were grouped in weekly 

sessions, and were recorded immediately after the class (See Appendix D). 

Open Ended Questionnaire 1  

This questionnaire (See Appendix E) included 4 questions which had the purpose of 

checking the incidence of some features such as motivation, collaborative work, instructions 

given in each activity, and learning styles; and the relationship they had with the students’ 

level of reading comprehension. The students’ names were not written on the papers so as 

to give them that sense of confidence in expressing their ideas. Answers were given using L1. 

Open Ended Questionnaire 2 

This instrument (See Appendix F) consisted of 5 questions and was intended to 

evaluate students’ progression in technology, collaborative work, and teacher and students’ 

new role. 

Teacher’s Blog 

The blog was the technological tool used in the development of this study. The 

students´s blogs were directly supervised by the researcher from her page: www.teacher-

http://www.teacher-lia.blogspot.com/
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lia.blogspot.com.   Guidelines were written for the students to help them create their own 

blogs, which allowed them to insert their pages into the teacher’s blog, from where she could 

have permanent access to each blog and supervise their work. In order to find evidence of 

this work, the following links are available: 

http://www.anyi-licho.blogspot.com/, http://jose-urueta.blogspot.com/,   http://jonathan-

lpm.blogspot.com/ or http://www.jharyj10.blogspot.com/ 

The blog was active for eight (8) months. The work consisted of explicit instructions 

encompassing ten (10) tasks that focused on the following topics: 1. and 2. Netiquette; 3. 

Learning tips; 4. Learning strategies classification; 5. Learning styles; 6. Types of texts;  7. 

Reading Strategy 1: finding the main idea; 8. Reading Strategy 2: supporting ideas;  9. Placing 

the main idea; 10. Summarizing. The selection of these activities was as a result of direct 

observations of the needs of students in previous reading experiences (See Appendix G). 

Data Collection Procedures 

 

Procedures and a brief description of how each instrument was applied, important 

aspects such as length of application, place where they were applied, special considerations 

and special behaviors during the application of them are provided in this section. 

Pre-test. It was applied before implementing the reading strategies. Initially, this test 

consisted of six (6) readings and eight (8) questions; however, it was necessary to reduce the 

number of readings to four (4), and the number of questions to five (5) during the practice of 

http://www.teacher-lia.blogspot.com/
http://www.anyi-licho.blogspot.com/
http://jose-urueta.blogspot.com/
http://jonathan-lpm.blogspot.com/
http://jonathan-lpm.blogspot.com/
http://www.jharyj10.blogspot.com/
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the test, because the participants spent a long time in the readings. Question 1 was solved 

with the help of the teacher; so, for this study, consideration was only given to four (4) 

questions which were solved by them. Before students began doing the test, the teacher 

explained the instructions using both languages, Spanish and English. They were allowed to 

use dictionaries during the last fifteen minutes of the class, because they were not familiar 

with many words in the readings. This instrument was a print version and was practiced 

individually. 

Ongoing evaluation. This test was completed before midyear recess period. Students 

worked on a task about types of texts taken from British Broadcasting Corporation (BBC) 

virtual page on their blogs. They opened the link suggested in the teacher’s blog, and then 

worked on it in their personal blogs. They had to take into account their previous knowledge 

of types of texts and some technological actions: copy, paste, convert to word document, or 

PDF format. In addition, they worked on creating the new page and uploading information 

with the help of the most advanced partners in this topic. Then each of them tried to solve 

the questions individually. This test lasted for one (1) hour, and students were allowed to use 

their dictionaries. 

Stimulated recall. This instrument was introduced to clarify on-going test answers. 

Due to the proximity of computers in the virtual library, most of tests had similar grades. 

Therefore, once each student had finished working, he or she explained each of his/her 

answers to the teacher orally. It only took a few minutes after the on-going test. Fifteen (15) 
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of the students were questioned and the question simply asked the reasons for classifying 

each of the texts. 

Final test. This test was taken during the ninth month of the research. It consisted of 

only one text which evaluated three reading strategies: identification of the main idea, 

supporting ideas, and summarizing. A single text was chosen for this test, considering the 

long time they needed to do the pre-test, and as a result, it was calculated on the basis of 

being answered during a one hour class; despite that the process took two hours. They 

worked individually with the photocopied material, and received instructions in English and 

Spanish.  They were given permission to use Google translator and to ask the teacher any 

question. The exam took place in the virtual library.  

Teacher’s journal. This instrument was the most valuable tool to analyze data 

qualitatively. Journaling began from the start of the research and lasted eight (8) months. 

Observations and reflections were grouped by weeks, since the class practiced once a week. 

This data was transcribed on the computer from some key words the researcher had noted 

during the class, and then organized as complete ideas by the researcher. This procedure 

focused on the observation of the management of the reading strategies as well as the self-

directed learning through the different classes. After having completed the writings, all these 

comments were codified, and then important patterns came out: motivation, scaffolding, 

vocabulary constraints, honesty, collaborative work, and cognitive background. The data 

analysis will explain them in greater detail. 
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Open ended questionnaires 1 and 2. These two instruments followed the same 

procedures: Photocopied papers were handed out to be solved during free time when fifteen 

(15) students from the sample population were invited to work in the library. They worked 

freely, keeping their anonymity, and writing their thoughts individually and using L1.  They 

spent twenty (20) minutes on this activity. Most importantly, the purpose of these 

questionnaires was to look for their self-directed learning knowledge and practice. 

Teacher’s blog. The blog was the first instrument applied systematically during the 

project research. The first issues had to do with creating students’ personal blogs, uploading 

their photos and videos. General management was done in small groups. Then during the 

development of the different tasks, the procedure was basically the same: creating their own 

pages, reading of instructions, following of the different steps in the class, collaborative 

work, and socialization. The purpose of this instrument was mainly to make explicit the 

reading strategies mentioned above and to teach students how to follow instructions to 

reach a good level of autonomy and self-directed learning. The Students were allowed to ask 

and share information, and to use their dictionaries; and finally, they had to do their own 

tasks in their blogs. 

With the objective of following an order and fulfill some dates, the researcher 

planned a timeline (See Appendix G) which acted as a guide to distribute the application of 

instruments and the analysis of data. 

Validation of Instruments 
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With the aim of establishing a degree of reliability in this project, eight (8) 

instruments were used for data collection, which were analyzed, six (6) of them (ongoing 

evaluation, stimulated recall, teacher’s journal, 2 open ended questionnaires, and students’ 

blogs) in a qualitative way; and two (2) others were analyzed quantitatively (pre-test, and 

final test). 

Additionally, inter reliability was applied in some instruments, such as tests, which 

sought the assistance of other teachers, and applied in stimulated recall when used to  

compare the data collected in the Ongoing test. The researcher applied quantitative formulas 

which yielded many interesting facts that could be compared with observations from the 

qualitative analysis. The validity of this work could be measured in the applicability which 

should be implemented at all levels of the institution. Moreover, it can provide guidance in 

solving problems of a similar nature in other institutions in the future. 

Data Analysis and Results 

 

Within this section a complete interpretation of the data collected and an analysis of 

these findings have been presented  in order to address the research question;  Additionally, 

other findings emerged  which, although they were not related to the research question of 

this project, they were still considered  important to begin a new study. 

In order to organize the instruments used and the participants involved, it was 

necessary to make use of some conventional signs. The instruments were codified using 
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these letters: 1. Pre-test= P; 2. On-going test=OT; 3. Stimulated Recall=SR; 4. Final test=FT; 5. 

Questionnaire 1=Q1; 6. Questionnaire 2=Q2; 7. Teacher’s journal=MJ; 8. Teacher’s Blog=MB. 

The participants were identified using numbers, according to their responses in each 

instrument analysed, without taking care if he/she was the same one who participated in any 

other instrument data analysis. Example: S1-S2-S3-S4-S5 up to S30. Similarly, the researcher 

who wrote insights in the journal was identified with letter T. There was also an 

organizational chart with the number of interventions for each of the instruments as well as 

the dates for each intervention (See Appendix G). Each of these interventions required a 

previous lesson plan which allowed the teacher to properly develop the activities. These 

plans were done according to a template from the Lesson Plan Template provided by 

Universidad de La Sabana, an adapted template from Dr. Joan Rubin´s Lesson Planner, ICELT 

lesson plan template and Weekly Planner 2012-02 Department of Languages and Cultures, 

Universidad de La Sabana (See appendix H). Also a previous timeline was designed so as to 

fulfill all the necessary requirements within the agreed time frame (See Appendix J). 

Pre-test. 

 This test was administered to the whole groups of students in the tenth and eleventh 

grades who attended classes on May 15th, 2012: Fifty (50) from the tenth grade and thirty six 

(36) from the eleventh. For the purpose of the analysis, they were divided into two groups: 

students who continued attending “Technology in English” class who were called group 1; 

and the remainder of the students who only attended English classes, but decided not to 

continue with “Technology in English” classes 2. It was done with the purpose of comparing 
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their initial abilities, in order to detect any possible advantage some students would have 

over others.  From Table 1, where mean scores from both groups appear, we could deduce 

the following ideas: 1. Group 2 showed a low level of reading comprehension. 2. The boys 

from group 2 showed the lowest level of Reading comprehension. 3. The girls from Group 1 

have a similar level of the Participant group 

Table 1: results of the pre-test 

__________________________________________________ 

Grade   Group  1   Group 2 

  Boys  Girls  Boys Girls 

__________________________________________________ 

10A  3 9  11 3 

Mean  2.3 2.5  1.2 2.3 

10B  5 2  13 4 

Mean  2.8 4  2.3 3.25 

11th  3 7  19 7 

Mean  2.6 2  2.5 2.7 

Total Mean 2.56 2.83  2.0 2.75 

__________________________________________________  

To effectively compare the results of pre-test and final test, which were the two instruments 

that were analyzed quantitatively, consideration was given to 19 out of the 30 students in 

Group 1. These participants represented 63% of the group population. From this analysis 

(See Table 2), it can be concluded that group 1 passed the test: 2.5 out of 4 which was the 
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total number of questions considered in the test. However most of the students had a 

slightly higher score of 3. The standard deviation also showed a very close relationship 

between the different scores: 0.64. The greatest difficulty in this test was the lack of 

vocabulary and this weakness was a handicap in showing good management of reading 

comprehension.   

Ongoing evaluation 

Only one (1) student answered all the questions correctly. The other twenty nine (29) 

students had difficulty with the informative and descriptive texts. Quantitative results (See 

table 3) show a mean of 2.1 which represents a generally low performance, as the standard 

deviation shows a minimum with respect to the mean.   
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Table 3: Ongoing MC Test 

 

 

 

 

 

 

 

 

 

 

Final test 

This test was taken by 30 students in total: twelve (12) girls and eighteen (18) boys. 

The test (See Appendix C) was composed by three (3) “why” questions whose answers could 

be found in reading 1; a line of events to be completed with 2 main ideas found in reading 2 

and a writing of the summary of this reading; and finally, a set of 5 multiple choice questions. 

In this final test, there were six (6) essay questions and five (5) multiple choice questions 

which were considered. Statistical results regarding essay questions (See Table 4) show that 
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the group got an acceptable mean of 3.6 over 6. We can also observe that the mode of 5 is a 

very good performance of most of the students. However, there is a very long distance from 

this mode to three of the participants who got the lowest score of 0. 

Table 4: Final Test Essay Part 

 

 

 

 

 

 

 

 

 

 

 

In the second part of the final test, the multiple choice section, (See Table 5), the 

performance was not as good as in the previous one, as indicated by the mean of 3.1, but it is 
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considered a part of the qualitative range of “acceptable”. When the standard deviation for 

both types of test was analyzed, it was observed that in the MC test the most of the scores 

were closer to the mean (1.38) than in the essay test (2.1). It showed two things: this kind of 

test was easier to solve, or on the other hand, it was an opportunity to cheat, which was 

most likely, due to the proximity of the desks in this room. 

Table 5: Final Test MC Answers 
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Regarding Pearson’s correlation (See Table 6), to measure reliability and validity 

between the two different scale tests, we can observe that the result value of 0.01 is 

between the accepted range of -1 to 1; However, it shows a very weak correlation.  

Table 6. Pearson’s Correlation coefficient 

Rxy=∑(ZxZy)/n-1 

Rxy= ∑(0.4×0.68/29=0.01 

Results analysis, considering both the boys and girls performance, showed that boys 

and girls had a similar behavior, 67% of each group passed, in the essay test, while in the MC 

test, 78% of the boys over 67% of girls had a good performance. 

With respect to the analysis of the MC test (See Table 7), it can be concluded that the 

five items were well constructed, as it was demonstrated by the item facility results, which 

included all the results in the range from 0.37 to 0.77.  The performance of students with 

lower and higher scores relating to the item discrimination has a logical sense in items 2, 3, 4 

and 5. Item 1 had a strange performance, as students with lower scores attained better 

scores. 

The more detailed analysis of the response frequency distribution highlights this 

important observation: the lower result group of students worked with an average of 50%, 

and the other half of them did not mark any option.  
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Table 7: Analysis for the MC Test 

 

 

 

 

 

 

 

 

 

As it relates to the analysis of reading strategies analyzed in this Final test, which were 

basically 1. Supporting ideas and 2. Summarizing, they were tested in the first part of the test 

by means of an essay, which had six (6) questions. The second part of the test, which used 5 

multiple choice questions, asked for explicit information in the readings, and deduction of 

vocabulary. 

From information in table 4, data shows that eighteen students (60%) showed a good 

management of reading strategies, because they answered four or more questions correctly; 
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Two students (7%) reached a fair level in the management of these strategies; and 10 

students (33%) did not reach a good management of them. 

Stimulated recall 

In order to comprehend the following comments, it is essential to have the readings 

from the on-going test, which was the instrument to be considered. The purpose of this 

instrument was to know exactly which of the students answered questions based on their 

understanding of Types of texts, or, on the contrary, based on cheating.  Only one (1) student 

knew exactly which kind of text was being referred to when talking about informative text; 

he said, “If we observe text 1, “it was raining since I arrived”, there are two kinds of times: 

the word “raining” is describing weather time; but the phrase “since I arrived” means that it 

has been a while since he came to this point when he is speaking, it is chronological time. The 

rest of the students, although having chosen the correct answer, could not explain their 

choices. 

Teacher’s journal 

This was perhaps the core instrument for qualitative data related to how students 

raised their self-direction in language learning.  There are some important conclusions that 

emerged from the journal entries during the long term it was carried out. All the data 

collected was compiled in a document to find patterns. After this step, the researcher 

condensed the information into categories based on the literature review about how to 

foster reading comprehension and self-directed learning through the use of explicit reading 

strategies and a blog. 
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 These were the most relevant observations: 1. the role of the teacher, who, through 

the use of dialogue, avoided emotional clash between old and new students. So once the 

teacher made them aware of it they were invited to have a collaborative spirit. 2. The 

collaborative work from the teachers ‘team produced good results in the students ‘work. 

(Supporting idea from the journal, February 5 to 10)  3. Regarding why students did not work, 

it was due to more personal supporting being needed from the students from the teacher, 

and as a result, their motivation increased. (Supporting idea from March 12 to 15)   4.  

Motivation increased with the use of technology (March 12-15)   5. They had difficulties in 

following instructions and working by themselves, as they were accustomed to being guided 

by the teacher (supporting idea from March 25)    6. Tenth grade students were always more 

interested than eleventh grade students in technology from the beginning, and this was 

demonstrated by the number of students from this grade who updated and worked the blogs 

7. It was difficult to work technology from home because of the lack of resources. 8. 

Authenticity in works was very hard to achieve, as they were used to practicing the culture of 

cheating, or cutting and pasting. (April 9)   9. Students needed reasons as it related to the 

teacher’s actions to understand and improve their behavior (May 10).  

Open questionnaire 1 

The following data indicates the most important answers to questions formulated 

regarding motivation when using the blog, use of the computer, and instructions to work 
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self-directed learning. These answers were carefully categorized according to their similarity 

and frequency.  

There were some interesting responses to question 1: Do you feel motivated to use 

the blog? Why? Some replies:  

S1. "Yes, because it is very funny and besides, we learn new things and live a new 

experience with every task".  

S2. "Yes, because I can learn more and enhance my Knowledge, I did not know things, 

and I can advance faster ..."  

S3. "I feel very motivated with this new way of learning (...) work in English on the   

Internet and enriching my vocabulary ..."    

S4. "(...) being able to work with pleasure, and  not just to do important things, the 

important thing  is knowing how to do them"  

S5. “(...) it is something personal that I can give it my own style. I love it”. We can see 

through these responses that motivation began growing by the use of personal blogs.  

To question 2: What has been your contribution to teamwork?  Do you think you're 

doing okay?  What should be improved? There were answers like these ones below:  

S1. "I work well but I get distracted with other things and then I do not understand 

what my friend is explaining"  
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S2. "... I have to work at improving my flexibility to accept authoritarianism and 

disordered peers"  

S3. "... I must work more on helping some lazy partners and give them a hand"  

S4. "... I need to improve on some things such as being as shy and stay away"    

S5. "... Sharing the computer and not fighting for it". Here they showed some 

important values which were working better, such as, attention, tolerance, respect, 

collaboration, and sharing. 

To question 3, Name three actions that you did not know of when you worked on the 

computer, they answered:  

S1. "Creating my own page in English, doing my tasks and posting them, decorating 

and uploading videos and photos"  

S2. "Knowing myself a little more-through the activities I do"  

S3. "I have learned to write better, because I have more vocabulary"  

S4. "Make god use of netiquettes”.   

S5. "Learn English in a funny way and share tasks with my friends virtually".   

Through these answers, students recognized basically the same goals proposed by the 

teacher at the beginning of this course: autonomy, self-direction, vocabulary improvement, 
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correct use of netiquette, and the most important, considered the act of studying as a fun 

and relaxing action. 

To question 4: The instructions that appear on each task, why are they important to 

you? Answers written were:  

S1. "Because when somebody teaches step by step, reading and practicing, I change 

my way of studying".  

S2. "Because it is a guide to do my tasks faster"  

S3. "Because I can extend what I am doing". These answers showed important 

insights: there is a necessity to lead students’ activity with a previous model or sample from 

the teacher in order for them to be further independent and practical. 

Finally, to question 5: Since you know what your learning style is, which new strategy 

have you implemented for studying? What do you need to implement?  They answers were:  

S1. "I practice visual and kinesthetic; I need to work more on aural"  

S2. "I have learned that when I am in the classroom, I can move myself a little, 

because I have a kinesthetic style". From these answers, they showed a new learning of what 

a student good behavior in class should be: not necessarily quiet and still all the time, but also 

to be active and relaxed. 
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Open questionnaire 2 

This second open questionnaire was taken just before midyear recess. There were 

basically five (5) questions which intended to know their progress with the use of technology, 

the blog, and their self-directed learning. Again, the researcher categorized answers 

according to their frequency and similarity. 

The questions were: How has your relationship been with 1) technology 2) English 

and the contents of the blog 3) collaborative work 4) the teacher5) themselves as students. 

Some answers to question 1 were:  

S1. “Right now my relationship with technology has greatly increased since we are 

working hard lately with browsers, blog entries and much more” 

S2.” I still mess with some types of texts, but my relationship with technology has 

improved” 

S3.” before I was always lost. I did not understand what the teacher wanted us to do, 

but thanks to the instructions from the teacher I see that nothing is too big for me. And if I do 

not understand something, I ask”.  

From these answers it can be deduced the importance of giving explicit instructions 

via oral and written means, before each of the tasks is undertaken. 

With respect to question 2, they answered:  
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S1.” my relationship with English is at a very good stage, because I hardly need a 

dictionary or translator to understand a dialogue or paragraph, although it is somewhat 

advanced. I have some flaws that I am working on. I'm studying a lot more to be the most 

outstanding student in the classroom.” 

S2.” I am very excited because with each passing day I am learning, improving in a 

new language, which helps me to face the future. Sometimes I feel bad because I do not 

understand some issues; however, I have a lot of enthusiasm to get ahead.”  

From these answers the researcher noticed a good attitude and disposition from 

students towards English learning; however, in the reality it seemed not to be so flattering. 

To question 3, they answered:  

S1. “The relationship in a group is more or less remote because I like to do things 

alone” 

S2. “My relationship with the group work is good, because if I do not understand 

something, I ask my partner or vice versa”. 

S3. “My relationship with the group is good although there are some times when I 

want to finish quickly and do not want to help anybody. I like to finish it alone, so I tell them 

to copy and I focus only on doing my job.”   

The researcher observed that some of them liked to work in groups and others liked 

to work alone, taking into account the different learning styles. Additionally, they worked in 
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groups; they felt more confident and respectful. It was also noticed that by this time they 

were really helping each other without rivalries. 

Most relevant answers to question 4 were:  

S1. “I love how she explains. It is expressed in a way that students understand”. 

S2. “She has awakened in me a super great interest to continue studying English”.  

The researcher thinks that keeping a continuous dialogue and feedback with them, 

was the successful key, because there was that awareness among the students of a clear 

consciousness of the teacher role as a close adviser and guide, and their role as knowledge 

builders. 

As to Question 5, these were some answers: 

S1. “I have improved as a student; I study more because I want to learn more”.  

S2. “Before I was undisciplined and you advised me and now I'm not undisciplined.” 

S3. “I have improved because before now, I was a student with many problems”. 

My blog 

In order to examine the blog writing task, the main data from this supporting tool was 

drawn from examples of content as posted by the students on their academic blogs over the 

course of seven (7) months, but mostly, by the direct observation from the teacher and 
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written in the journal immediately after class.  This data from the blog was categorized and 

analyzed qualitatively, including the on-going test which was done using this tool. 

Within this section, it has been highlighted some important ideas during the blog 

management, which was divided in three steps: opening, pre-tasks, and core tasks.  

Opening (From week 1 in My Journal).  

“1. Students were initially afraid of the unknown things, which was reflected in the 

handling of the e-blog, and in their reaction, which was rejection.  2.   Social Worker and 

Coordinators were included in the motivating process. 3. Collaboration from adventurous 

students in the use of computers was crucial to the inclusion of most of the others in the 

work. 4. The teacher talked to them about the importance of collaborative work without 

rivalry or jealousy. 5. The teacher delimited the final sample group: 30 students from 11th and 

10th grades who attended Technology in English class, because the larger initial group from 

eleventh and Tenth grades was not interested in this project, and they gave different excuses 

such as lack of internet at home. (See statistical analyses on Table D)   6. A new virtual 

classroom with a faster network was assigned for this project”. 

Pre tasks (from week 8 in My Journal).  

“Students now have the expertise in handling the blog mechanics.  2. Personalized 

checking and feedback improved their performance 3. They have some difficulty in reading 

and understanding different visual texts, as they are reading about different learning styles. 
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4. They have difficulties in understanding and following instructions in English, so it was 

necessary to include an induction on how to deduct or search for the meaning of key words to 

help understand the entire sentence without having to translate all the text literally. 5. When 

practicing readings and tests, they always have difficulties with their lack of vocabulary 6. 

They were obligated to fulfill their home tasks as a pre requisite to attend classes. 7. They 

were assigned in a pair group where they could balance their understanding and 

collaboration”.  

Core Tasks. “It is important to mention some relevant observations about the first 

reading strategy: explicit and implicit information. 1. Students were very motivated because 

the link used for this purpose, had a lot of interactive exercises. 2. They understood the two 

concepts easily, although it was a possibility they had more difficulties when identifying 

implicit information, and not with the suggested exercises, as in the case of when the teacher 

asked some comprehension questions about the set of readings they chose. For example, in 

the reading about the circulatory system, they said that the heart had resembled their fist 

size, and when they were asked, “how big is your heart?” they were not able to answer. A 

similar doubt happened when they were asked, “If this is your skull, how big is your brain?” 

despite having read that the brain is positioned in the upper half of the skull”.  You can find 

some more interesting analysis about reading strategies in the teacher’s journal. The last 

strategy we worked on, it was on writing their own summaries about previous readings. 

Perhaps, it was the most difficult strategy that we practiced, because it was hard for them to 

find the main idea of each paragraph. Most of the time, as is known, it is placed at the 
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beginning of a paragraph, but not all the time. In this regard, they had to find it, because they 

know it is the idea that relates to the most of the others are speaking about. Sometimes, they 

were confused with a secondary idea which was referring to a different topic; however, they 

spent a lot of time doing different summaries from various types of news taken from some 

recommended newspapers and magazines. 

Categories  

Categories and subcategories were considered from some different aspects such as, 

question research, other questions, objectives, hypothesis, and theory. (Some constructs 

were involved in research question aspects). 

Table 8: Categories and subcategories considered in this study 

 RESEARCH 
QUESTIONS 

CATEGORIES SUB-CATEGORIES 

“How can a group of 
eleventh and tenth 
grade students 
improve the reading 
comprehension level 
through the use of 
explicit reading 
strategies and a 
blog which empower 
their self-directed 

learning?” 

 

 
1. Background knowledge 

(Reading Strategy) 
 

2. Collaborative work. (SDL) 
 
 
 
 
 
 
 

3. Vocabulary acquisition 
(Reading Strategy) 
 
 
 
 
 
 
 
 

 

 
1.1 Students have trouble with some theory to distinguish different 

types of texts.( SR:S1-S2) 
 
2.1 Collaborative work should begin from the teachers’ team. (MJ:T)  
2.2 Students improved their shyness and laziness working together. 

(Q1:S3-S4) 
2.3 The practice of collaborative work, makes them feel confident and 

respectful (MJ: T) 
2.4 Advantageous students help is crucial to avoid rejection, and their 

help becomes spontaneous ( MJ:T) 
 
3.1 The handle of a wider vocabulary, improve their reading 
comprehension (Q1:S3) 
3.2 The frequently use of same instructions and vocabulary makes them 
diminish the use of dictionary (Q2:S1)  
3.3 it is not necessary to know the meaning of each word to deduce the 
meaning of ideas, and with training the learn how to deduce meanings. 
(MJ:T) 
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 RESEARCH 
QUESTIONS 

CATEGORIES SUB-CATEGORIES 

 4. Inference and Implicit 
information (Reading 
Strategies) 
 

 
5. Technology 

 
 
 

6. Scaffolding (SDL) 

4.Implicit information and inference need more training than explicit 
observation (MJ:T) 
 
 
5.1Students can share tasks with friends virtually (Q1:S7) 
5.2 When they make progress in the use of technology, they feel 
motivated to work. (MJ:T) 
 
 
 
6.1 All activities need to be guided with previous models or samples in 

order them to get further autonomy (Q1:S8) 
6.2 Instructions improve their understanding, and better if they are 
written. (Q2:S2) 

What kind of 
student’s learning 
style helps for a 
better reading 
comprehension? 

 Visual, kinesthetic, aural and reading were used in a balance amount in 
order them to know each of the styles, and adopt the most appropriate 
according to the  test practiced to detect their learning style 

Do students 
implement new 
learning strategies 
once they know 
about their 
predominant 
learning style? 

 It was not observed 

Does the good 
management of 
technology influence 
over a better reading 
comprehension? 

 Yes, it was demonstrated 

Objectives: 

To make students 
aware of the use of 
reading strategies 
to raise their 
comprehensive 
level. 

  
The data collected and analyzed demonstrated that students improved 
their reading comprehension through the explicit knowledge of some 
reading strategies.  

To examine the role  
the blog has to 
improve reading 
comprehension 

 

 It was positively proved 

Construct 1: 
Reading 
comprehension 

ideas 

 

1. behavior 1.1 Discipline in class is better if we give them reasons and 
explanations of decisions. (MJ:T) 

Construct 2: 

Tasks 

1. Timing 
 
 
        2.  cheating 

1.1 Timing should be flexible, according to students needs and 
characteristics. MJ:T 
 
2.1 Students need to work honesty to work with technological 
tools. MJ:T 

Other findings 1. Role of the teacher 1.1 the teacher should have values such as tenacity to solve 
different constraints in the way, and not to reject; and conciliating 
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Conclusions and Pedagogical Implications 

For this teacher-researcher, it is satisfactory to see how the results shown are the 

evidence on how the research strategy was thoroughly tested through various instruments 

used. Positive aspects can be mentioned from the findings, such as collaborative work and 

scaffolding which are strategies that foster self- directed learning. It was demonstrated that 

these two aspects improved throughout constant practice. 

With respect to reading strategies, some progress was made with the explicit teaching 

of some of them. However, the school year calendar and the amount of time needed to train 

students on the strategies took longer than the time considered for the study. The strategy 

which demanded more effort from the students was summarizing; but it is important to note 

that there were two activities which influenced all the activities: 1. Vocabulary deduction and 

2. The management and understanding of implicit information. These activities should be 

practiced systematically in all reading exercises which are planned at the school. It is also 

important to note that if strategies are reinforced in other courses as a cross curricular 

strategy would strengthen the students’ background and previous knowledge. 

This study showed that the explicit teaching of reading strategies improved students’ 

performance; but beyond that, it was possible to know the difficulty that students 

experienced applying each strategy, what new activities they implemented in their learning 

sprit in order to lead adolescents to work without rivalry and selfish 
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style, and what aspects of teacher contributed to a better understanding. 

With respect to the question of the influence of learning styles on reading 

comprehension, it can be concluded that by direct observation alone, the conscious use of 

different styles acts as a motivating aspect to the acquisition of the habit of reading. 

However, it is necessary to include different types of learning styles in different teaching 

materials, until students, through repeated practice, express their preference for one style or 

other (s) that favor (s)  their reading comprehension. 

With regard to the question of whether students apply different learning strategies 

learned, this observation was not carried out in this project. 

In relation to the question on whether the good management of technology improves 

reading comprehension, it can be said that it surely does, not only in reading texts, but 

through pictures that complement and expand text comprehension. In addition, blog 

management, allowed students to use a personal design that cause them to read. Also it 

allowed different sources to feed their vision and analysis, and they facilitated interactivity 

which allowed immediate and motivating feedback. 

In the construct of reading comprehension, having demonstrated important aspects 

such as vocabulary acquisition, background knowledge, and metacognitive control, it is 

important to refer to one aspect called "giving reasons". This aspect calls teachers’ attention 

to be able to explain students the reasons for certain teaching decisions and procedures; so 
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that, they would be aware of the teachers’ movements and have insights which benefit 

them. As a result, they would improve their behavior and become more helpful. 

Finally, through the comparison of this study results with some previous studies, 

mentioned in previous sections, it is important to say that it is evident the direct relationship 

between motivation towards reading and the use of tasks; and the direct relationship 

between reading comprehension and reading interests. As to the use of blogs, the student-

participants showed an initial resistance to the use of them because of their lack of 

technological skill; but after some practice, they felt very confident with the blog and enjoyed 

working with them. 

This study intends to serve first as a motivator for all teachers in the area of English to 

implement the use of teaching blogs and reading strategies. And also to implement these 

reading strategies as a parallel activity that may be institutionalized and developed in stages, 

so as to start evidencing positive advancement in the near future. 
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Appendices 

Appendix A: Pretest (1 of 3) 
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Appendix A: Pretest (2 of 3) 
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Appendix A: Pretest (3 of 3) 
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Appendix B: Ongoing test (1 of 2) 
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Appendix B: Ongoing test (2 of 2) 

 

 

 

Reference 

Black, J. (2008). Types of texts. Identifying different types of texts. Retrieved from 

www.bbc.co.uk/skillswise/quiz/en03text-e3-quiz 

 

 

http://www.bbc.co.uk/skillswise/quiz/en03text-e3-quiz
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Appendix C: Final test (1 of 3) 
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Appendix C: Final test (2 of 3) 
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Appendix C: Final test (3 of 3) 

 

 

 

 

Reference 

Gunning, T. (2010).Reading Comprehension Boosters. (pp 39-42, 142,143,196,197) San 

Francisco: CA. Josey Bass. 
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Appendix D: Open ended Questionnaire 1 

 

Objective: To know your feelings about the new experiences with this class. 

Instructions: Answer these questions using L1. Feel free to write any comment you want. Do 

not write your name. 

Questions 

1. Do you feel motivated to use the blog? Why? 

2. What has been your contribution to teamwork? You think you're doing okay? What to 

improve? 

3.  Name three actions you did not know how to work in the computer. 

4. The instructions that appear on each task, why are they important to you? 

5. Since you know your learning style, which new strategy have you implemented for 

studying? What do you need to implement? 

Answers 
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Appendix E: Open ended Questionnaire 2 

 

Objective: To know your feelings about the new experiences with this class. 

Instructions: Answer these questions using L1. Feel free to write any comment you want. Do 

not write your name. 

How has been your relationship with 
1) Technology  
2)  English and the contents of the blog 
 3) Collaborative work  
4) The teacher 
5)  Themselves as students 

 
 
 
 
 
 
 
 

 

 

 

 

 



77 

IMPROVING READING COMPREHENSION AND SELF-DIRECTED LEARNING THROUGH… 

 
 
 
 
 

 

Appendix F: My blog (1 of 2) 
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Appendix F: My blog (2 of 2) 
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Appendix G:  Pedagogical Intervention Timeline 

 

Instrument Number of 

interventions 

date 

Pre-test 1 May 15 

On Going Test 1 June 5 

Final Test 1 October 9 

Stimulated Recall 1 June 5 

Open Questionnaire 1 1 May 17 

Open Questionnaire 2 1 June 10 

My Blog 1 

2 

3 

4 

5 

6 

7 

8 

9 

19 

March 6/13 

March 20/27 

April 10/17 

April  24/May 8 

May 22/29 

July 3/10 

July 17/24 

July 31/August 14 

August 21/28 

September 4/11 
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Appendix H: Lesson Plan (1 of 3) 
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Appendix H: Lesson Plan (2 of 3) 

 

 



82 

IMPROVING READING COMPREHENSION AND SELF-DIRECTED LEARNING THROUGH… 

 
 
 
 
 

Appendix H: Lesson Plan (3 of 3) 

 

 


